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CHAPTER I 

INTRODUCTION 

The promotion of school pupils has undergone considerable changes 

in the past decade. Promotion based on a fixed level of achievement 

had been partially replaced by chronological-age-based promotions. 

In our present society it has become quite apparent that all pupils 

cannot achieve on the same level of attainment. Since we can not provide 

a separate curriculum for each child, we have devised a curriculum that 

will satisfy the majority. To allow for the students who are unable to 

achieve at a satisfactory rate in this curriculum, we have developed the 

social promotion. 

The present concept of allowing for individual differences of the 

students is of great importance to educators of today. Social promotion 

is one of the ways that educators have been able to allow for the indivi¬ 

dual differences of the students. 

The low achiever, who is working to the best of his capabilities as 

determined by the guidance department, will be the student who will be 

classified as socially promoted. The student may not be achieving to 

the standards of the class, but he will still be developing social skills 

by remaining with students of his own age. Achievement of skills other 

than scholastic should be considered in determining promotion. 

PROBLEM 

The purpose of this study is to determine what practices, as reported 

by administrators, are being used in 45 randomly selected Montana element- 
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ary, junior high, and senior high schools pertaining to students who 

are classified in the category of socially promoted. 

PROCEDURES 

The following procedures were used in this investigation: 

1. A review of literature pertaining to related problems was made. 

2. A survey sheet was sent to Montana school administrators to ac¬ 
quire information relating to the problem. 

3. The data was tabulated to allow for comparison of the responses. 

LIMITATIONS 

This survey of the practices of Montana schools pertaining to social 

promotion had the following limitations: 

1. There was no previous resource material on this problem available 
for Montana schools. 

2. The survey sheets were sent to 55 schools from which 45 replies 
were received. 

3. The schools selected for the survey were all public schools. 

4. Some schools responded only for the elementary or senior high 
schools, so there was not complete information on the whole system. 

5. The survey sheets were sent only to administrators, so their per¬ 
sonal opinions may influence the study. 



CHAPTER II 

RELATED STUDIES 

The policy with respect to promotion of school pupils has undergone 

considerable modifications the past thirty years or so, moving unmistak¬ 

ably in the direction of the so-called social,or chronological-age-based, 

promotion and away from promotion based on attainment of fixed level of 

achievement. Social promotion as used throughout this study will mean 

promotion on a chronological-age basis rather than on an achievement 

basis. 

The first logical step in an appraisal of promotion and non-promotion 

practices of American school students would lead us to review the conclu¬ 

sions of researchers in the area in question, and to examine products of 

our experience. A partial summary of a report by Long and Adamson (3) of 

a secondary school principals' committee provided the following informa¬ 

tion: In general promotion in high school is based on promotion by sub¬ 

ject, and non-scholastic factors are taken into account in cases where 

promotion is in question. The author went on to suggest that the repe¬ 

tition of a grade or subject is regarded as a detrimental procedure, and 

there is nothing to support the assumption that retardation results in a 

more homogeneous grouping. Finally, the author suggested that there is 

incomplete argument as to the motivational values of various tried sys¬ 

tems of promotion. 

Long (3) suggests three defensible bases for promotion and non-pro¬ 

motion of students: 

1. When there is successful completion of a subject course which 
is adapted in terms of content, material, methods of instruc¬ 
tion, and activities in so far as possible to the ability of 
the individual student. 
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2. When there is successful completion of a program of studies 
which is adapted insofar as possible to the needs, interests, 
and ability of the individual student. 

3. When there is successful completion of a core of general edu¬ 
cation subjects within the adapted total program of studies 
of the individual student. 

In subjects that are required for graduation, Adamson (3) would rec¬ 

ommend that a passing grade be given some students on the basis of "satis¬ 

factory attendance and reasonable effort". These students would receive 

a "D" grade in ordinary grading procedures. 

Prior studies on the topic of social promotion are very general in that 

populations studied are not given. The reports of these studies state that 

a random population was used from schools in the United States, but they do 

not tell whether these schools are in any locality or of any general type. 

The following studies will give the reader some information as to the trends 

on promotion policies in the United States, but the reliability of these 

studies, the reader should keep in mind, is questionable. 

The purpose of the study reported by Lennon and Mitchel (2) was to 

determine the age-grade relationships of the students in our schools. Data 

on age-grade relationships was not collected systematically for the nation's 

schools as a whole nor for any representative sample; hence, the data for 

this survey was derived from five summaries of age-grade statistics of ran¬ 

dom schools and random pupils. The most striking feature of the results of 

the successive surveys was the regular and pronounced decrease in the stan¬ 

dard deviation of ages within a grade. The variability of ages within a 

grade was reduced between 1918 and 1952 by approximately 40 per cent, clear 

evidence of the effects of a chronological-age promotion policy. The stan¬ 

dard deviation of ages of pupils in a given grade in 1952 ranged from about 
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seven months in the first grade to a maximum of almost 10 months in the 

seventh grade, in contrast to the situation in 1918 when standard deviation 

ranged from 12 months in the first grade to a maximum of 17 months in the 

seventh grade. This reduced variability of age within grades was reflected 

in an increased correlation between age and grade, from .85 in 1918 to .93 

in 1952. Grade placement today is more dependent on age than was true in 

1918. The general trend of the age-grade relation is quite evident, even 

though the data may not be exact. 

The purpose of five studies reported by Howard (1) of the work of 

committees of the National Education Association was to compare procedures 

used in promotion in our schools. The population for these studies was 

varied, and no one survey reported the exact population that was used. One 

study was made of the progress of sixty first-grade children who were pro¬ 

moted, but whose ability and achievement were comparable to sixty others 

who were not promoted. The study showed that the promoted children made 

more gains in achievement in one year than the repeaters did in two years. 

In another study, fifty-three per cent of the children who repeated a 

grade above the first grade did poorer work the second year. Twenty-five 

per cent improved their achievement the second year. In a third study, the 

records of non-promoted children during a seven-year period were studied 

in a district of 5,000 enrollment. The study showed that the achievement 

of forty per cent of the children was poorer than before their failure to 

be promoted. Thirty-nine per cent made no progress, and twenty per cent 

improved. A fourth study of several thousand elementary school children 

in Illinois showed that two-thirds of those not promoted showed no improve¬ 

ment the following year; many did poorer work, and less than one-third showed 
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improvement. In the fifth study, children who were to be failed were e~ 

quated and divided into two groups. One group was promoted and the other 

retained. The results showed that children of normal ability gained more 

from repetition of the grade. Children of less than average ability made 

very slight gains by repeating the grade. 

The results of these studies showed that generally the practice of 

retention did very little good for the pupil. The studies were poorly 

reported, but the general trend of the promotion policies was made appar¬ 

ent. 

Write (6) reported that a committee of secondary school principals 

conducted a study to determine the policies as to the type of diplomas 

issued in schools. The committee contacted twenty-six school systems 

which had been using more than one type of diploma. The results of this 

study revealed some very pertinent information. It was reported that sone 

systems offered as many as six diplomas, several four, and quite a number 

three. Three types of diplomas commonly offered were general, preparatory, 

and business. Most of these twenty-six systems offered various types in 

the same school, while some districts offered a vocational diploma in on¬ 

ly vocational schools. A study of an evaluation sheet filled out by 

these twenty-six systems pointed out the following advantages of some type 

of multiple diploma systems: 

1. It pleases administrators, teachers, students, and parents. 

2. It provides for necessary counseling and facilitates grouping. 

3. It challenges the academically inclined student and increases 
the holding power of the school. 

4. it can be administered without a stigma attached to any one type 
of diploma. 
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5. It stands the test of time. (One school district contacted 
has had multiple diplomas for thirty-five years. The median 
for systems surveyed is sixteen years.) 

6. It provides a way for all students to achieve according to their 
abilities. 

Thus the policy of promotion appears to have undergone many changes 

in the past years, and there seems to be considerable changes taking 

place all the time. 

A summarization of present promotion policies of Montana schools is 

not available due to the lack of information on this topic. As a teach¬ 

er the writer is concerned with the policies of Montana schools and hopes 

to be able to supply some information. 



CHAPTER III 

METHODS OF PROCEDURE 

This chapter deals with a description of the methods and proced¬ 

ures employed in obtaining the data for this study. A description of 

the population used in this study will also be presented. 

POPULATION 

The population for this study was selected from Montana public 

schools. The selection was randomly picked by taking every third school 

from the "Montana High School Association Directory Sheet of Member School 

By this selection the schools will be approximately proportionately repre¬ 

sentative of the three classes of schools in Montana. Since a represen¬ 

tative sampling of various schools is being used, the results of the sur¬ 

vey might tend to indicate the overall policy of Montana schools in regard 

to promotion and diploma policies. Fifty-five schools were chosen and 

survey sheets were sent to the administrators of these schools. In the 

larger systems the survey sheets were sent to the high school administra¬ 

tion; so therefore, the elementary portion was sometimes not completed. 

Forty-five replies were returned from the selected schools. 

DATA 

The data for the study was obtained from the survey sheets that were 

returned by the participating schools. The data was in response to five 

questions that were included on the survey sheet (Appendix A). 
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TREATMENT 

The data from the survey sheets were tabulated (Tables I-VI). 

From these tables the answers will be compared to determine if there 

are any similarities of replies. From the comparisons, one should be 

able to determine if there are any consistencies in the policies under 

investigation. The results of this survey are included in Chapter IV. 



CHAPTER IV 

ANALYSIS OF THE DATA 

The data analyzed were obtained from the responses to a survey 

sheet that sent to the adminitrators of each of the schools selected 

for the study. 

Tht total number of responses on any one question does not necessarily 

equal the total number of the survey sheets used because in some instances 

the respondent failed to answer all the items or thought that more than 

one response was equally applicable. Therefore, the total number of an¬ 

swers on any one question may be in excess of or less than the total num¬ 

ber of schools used in the survey. 

The data used were only the reflections of the administrators own 

personal opinions of their social promotion policies. Any relationships 

to other situations would apply only to the extent that they were similar 

to those of this study. 

The responses showed that many schools offered specific courses for 

the low achiever or pupil requiring social promotion. (Table I) 

TABLE I 

RESPONSES TO THE QUESTION "DOES YOUR SCHOOL OFFER SPECIFIC COURSES 
FOR THE LCW ACHIEVER OR PUPIL REQUIRING SOCIAL PROMOTION?" 

Response 
Number 

Yes 
Per Cent 

No 
Number Per Cent 

Don11 
Number 

Know 
Per Cent 

Elementary 22 49 20 44 3 7 

Junior High 21 47 19 42 5 11 

Senior High 21 47 20 44 4 9 
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Forty-nine per cent of the schools offered specific courses in the 

elementary grades. Forty-seven per cent of the schools offered one or 

more specific courses in the high school. 

Remedial reading was the course offered the greatest number of 

times. (Table II) 

TABLE II 

RESPONSES TO THE QUESTION "IF YOU ANSWER YES TO ANY 
OF THE PARTS OF TABLE I, WHAT CLASSES ARE OFFERED?" 

Responses Elementary 
Number Per Cent 

Junior High 
Number Per Cent 

Senior High 
Number Per Cent 

Remedial Reading 22 49 19 42 12 27 

Remedial Mathematics 7 16 9 20 14 31 

Remedial English 5 11 8 18 11 24 

Use of Ability Grouping 3 7 2 4 2 4 

Special Science 1 2 3 7 

Shop and Home Economics 1 2 1 2 

Study Skills 1 2 

Social Studies 1 2 

Poor Reader American 
History 2 4 

Special Commercial 1 2 

Special Education 1 2 

Forty-nine per cent of the schools offered remedial reading to the 

elementary grades. Forty-two per cent of the junior high schools offered 

remedial reading. In the high schools remedial mathematics was offered 

thirty-one per cent of the time with remedial reading following in second 
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place with twenty-seven per cent. Remedial English was offered in twen¬ 

ty-four per cent of the high schools and eighteen per cent of the junior 

high schools. Remedial English was offered in eleven per cent of the 

elementary schools. 

Less than seven per cent of the schools used ability grouping in 

their schools to help the low achiever. These schools were trying to 

help the low achiever by creating a group of students with about the 

same capabilities. Some of these schools stated that they expected less 

from the pupils in these groups, and one administrator stated, "We also 

receive less from them." 

There were a variety of other subjects offered specifically for the 

low achiever. Only one school that was surveyed stated that they had a 

special education class for the low achiever. 

Some schools indicated that their remedial programs were offered dur¬ 

ing the summer. As more ESEA programs are initiated, more remedial classes 

will be held for the low achiever during the summers. 

No special classes for the low achiever were offered in forty-four 

per cent of the elementary schools. Forty-two per cent of the junior high 

schools offered no courses for the low achiever, and forty-four per cent 

of the high schools offered no special courses. 

The writer believes that our schools are not fulfilling their obli¬ 

gations to all students if some specific courses are not offered for the 

low achiever. It has been customary to teach to the average, but if the 

low achiever is to become a better member of society, something must be 

done for him. 

The method of showing social promotion on report cards and grading 

reports was quite variable (Table III). 
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On the grading reports that were kept as school records, the social 

promotions were marked in a way that was recognizable by that particular 

school. 

To further complicate the grading, some schools had one system of 

marking social promotions in the elementary school and an entirely dif-= 

ferent type of marking for the high school. Therefore, there was incon¬ 

sistency of marking even in individual schools as well as among different 

schools. 

As to the marking on the official transcript, (Table IV) thirty-one 

per cent of the schools reported that social promotions were not marked. 

Twenty-four per cent of the schools used the term "social promotion", and 

twenty-two per cent of the schools used the "D-" grade to signify social 

promotion. 

Many of the schools indicated that they would attack a statement to 

the transcript of a low achiever explaining their grading procedure or 

indicating that the student was not recommended for college. 
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TABIE III 

RESPONSES TO THE QUESTION "HOW DO YOUR TEACHERS SHCW SOCIAL 
PROMOTION ON THEIR REPORT CARDS AND GRADING REPORTS?" 

Responses Number Per Cent 

"D—" 13 29 

Not Shown 12 27 

Social Promotion 11 24 

Placed 4 9 

On Condition 3 7 

Assigned 2 4 

Not Recommended for College 2 4 

Probationary Promotion 1 2 

n p it 1 2 

"U" 1 2 

"R-" 1 2 

Note in Register 1 2 

The "D-" was used by twenty-nine per cent of the schools. In twen¬ 

ty—seven per cent of the schools, the pupil socially promoted received 

a grade like every other student so no one could tell if the student had 

been socially promoted or not. On the grades of the report cards to the 

parent, the social promotion was not shown until the final, and then the 

mark of "social promotion", "placed", "assigned", or "on condition" was 

placed on the report card. Twenty-four per cent of the schools used the 

words "social promotion" on the report cards. 
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TABLE IV 

RESPONSES TO THE QUESTION "HCW ARE SOCIAL PROMOTIONS 
SHOWN ON THE SCHOOL OFFICIAL TRANSCRIPT?" 

Response 

Not Shown 

Social Promotion 

"D—" 

Placed 

On Condition 

Not Recommended for College 

Probationary Promotion 

Low Achiever 

Advanced 

H p»l 

"U" 

"R- " 

Number 

14 

11 

10 

3 

3 

2 

1 

1 

1 

1 

1 

1 

Per Cent 

31 

24 

22 

7 

7 

4 

2 

2 

2 

2 

2 

2 

Many schools required the low achiever to spend more than twelve 

years in school. (Table V) 

TABLE V 

RESPONSES TO THE QUESTION "DOES YOUR SCHOOL REQUIRE THE LOW 
ACHIEVER OR SOCIALLY PROMOTED STUDENT TO ATTEND SCHOOL 

A GREATER NUMBER OF YEARS?" 
(More than one year per grade) 

Response Yes 
Number Per Cent Number 

No 
Per Cent 

Elementary 23 51 14 31 

Junior High 16 36 19 42 

Senior High 18 40 21 47 
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Fifty-one per cent of the schools reported that they retained stu¬ 

dents in the elementary grades. The retention most frequently was in 

the kindergarten or the lower three grades. Some schools reported that 

they would retain a student only once in the grades below the third grade, 

but others reported that they would retain students up to twice in the 

lower grades. Some other schools reported that they would not require 

over eight years for a student to complete grades one through six. Some 

schools reported that they would not require over ten years for a student 

to complete grades one through eight. 

Thirty-six per cent of schools reported that they required more than 

two years for the low-achiever to complete grades seven and eight. Some 

schools reported that they would not require over three years for the 

student to complete grades seven and eight. Some schools reported that 

they would not allow any student over sixteen years of age in the junior 

high school. When a person became sixteen, he was promoted into senior 

high schob?.. 

Forty per cent of the schools reported that they required more than 

four years for the low achiever to complete high school. Most schools 

stated that the student would take four and a half or five years to com¬ 

plete high school. One school reported that it had remedial work up through 

grade ten, and after the tenth grade, the student must pass the classes 

the same as every other student to be allowed to graduate. 

The common practice about retention was that if it could be determined 

that the student would benefit from being retained, he would be retained. 

Many schools felt that a student should be retained no more than twice 

in his school years. When a person repeated a grade or subject the sec- 
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ond time and still did not achieve a standard, most schools agreed that 

the student would then be socially promoted. Much concern was given to 

trying to determine whether the low achiever was trying to the best of 

his capabilities. If the student was trying, it was generally agreed by 

most schools that he would be promoted to the next grade or subject, whe¬ 

ther he was achieving up to the standard level or not. 

Most schools gave the social promotion student the same type of 

diploma as other students. (Table VI) 

TABLE VI 

RESPONSES TO THE QUESTION "WHAT TYPE OF DIPLOMA DOES THE 
SOCIALLY PROMOTED STUDENT RECEIVE FROM HIGH SCHOOL?" 

Response Number Per Cent 

Same as every other student 39 87 

Special type: Attendance 4 9 

None 2 4 

Eighty-seven per cent of the schools gave the same type of diploma 

to all students. One school commented that even though they gave every¬ 

one the same type of diploma, they marked "social" on the diploma of 

those who were socially promoted. 

Nine per cent of the schools stated that they gave a special type 

of diploma to the socially promoted graduate. In the above cases the 

diploma was called a certificate of attendance. Two schools reported 

that they did not give the socially promoted student any diploma. 

One school felt that a special diploma was "labeling" the low achiev- 



18 

er and might prove detrimental to the student whenever he was considered 

for employment. A transcript would be required for any specialized or 

advanced work, and the grades would be used to evaluate the student; so 

therefore, he should not be deprived of a diploma. 



CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

SUMMARY 

This study was conducted to determine if Montana schools were 

allowing for individual difference of students by the use of social 

promotion. Upon completion of the study it was apprent that most 

schools were making use of social promotion. Only two schools stated 

that they did not have social promotions, but one of these schools did 

have special courses for the low achiever. 

CONCLUSIONS 

As the result of this study some conclusions may be drawn. The 

reader must remember that the data was obtained from responses of ad¬ 

ministrators in the selected schools. The following conclusions can 

be made from the data that was reported: 

1. About fifty per cent of the schools offered specific courses 
for the low achiever or student requiring social promotion. 

2. Remedial reading was the special class offered in the greatest 
number of schools. 

3. There was no consistent method of showing on the report cards 
the grades assigned to a student who had been socially promoted. 

4. "D-" was the grade used by the greatest number of the schools 
to show social promotion on report cards. 

5. There was no consistent method of showing social promotion on 
the grade reports. 

6. There was not a consistent method of showing social promotions 
on official transcripts. 

The greatest per cent of the schools did not show social promo¬ 
tions at all on their transcripts. 

7. 
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8. Most of the schools required the low achiever to attend 
school more than twelve years. 

9. Most schools required no more than two or three years extra 
to complete school. 

10. Most schools gave all graduates the same type of diploma. 

RECOMMENDATIONS 

The writer is fully aware of the limitations of this study but be¬ 

lieves some worthwhile insights into the policies of Montana schools per¬ 

taining to social promotion practices have been gained. While there is 

a tremendous amount of controversial opinion in the subject of social pro¬ 

motion, the following recommendations are suggested: 

1. A follow-up study should be made of all Montana schools with a 
more complete coverage of practices concerning social promotion. 

2. More specialized subjects should be offered to the students 
who are low achievers in our schools. 

3. Some organization should try to formulate a consistent method 
of marking social promotion grades on transcripts. 

4. All schools should explain their marking procedure on their 
transcripts that are sent to other schools. 

5. There should be more study made of the idea of having a dual 
diploma system in the state. There could be a certificate of 
attendance for the socially promoted and a standard diploma 
for the rest of the students. 
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(APPENDIX A) 

To Montana School Administrators: 

The purpose of this study is to determine what allowances Montana 

elementary, junior high, and senior schools are making for individual 

differences by the use of "social promotions". 

Would you please check the appropriate blank or give a short 

answer to the following questions? 

1. Does your school offer specific courses for the low achiever or 

pupil requiring "social promotion"? 

Elementary: Yes No Eton1 ' t Know 

Junior High: Yes No Don1 't Know 

Senior High: Yes No Don1 't Know 

a. If you answer yes to any of the above, what classes are offered? 

Elementary Junior High Senior High 

Remedial Reading       

Remedial English       

Remedial Math       

(Others, list)       

2. How do your teachers show "social promotion" on their report cards 

and grading reports? 

3. How are "social promotion" shown on the school official transcript? 
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4. Does your school require the low achiever or "socially promoted" 

student to attend school a greater number of years? (more than 

one year per grade) 

Elementary: Yes No Don 1 11 know 

Junior High: Yes No Don' 11 know 

Senior High: Yes No Don1 't know 

a. Comment to above: 

5. What type of diploma does the "socially promoted" student receive from 

High School? 

Same as every other student  

Special type of diploma  

a. If a special type of diploma is offered, what is it called? 

6. Comments to any question: 


