
COOPERATIVE PLANNING BETWEEN LOCAL SCHOOL BOARDS 

IN MONTANA AND THEIR VOCATIONAL 

AGRICULTURE PROGRAMS 

by 

William Clifton Jimnerson 

A professional paper submitted in partial fulfillment 
of the requirements for the degree 

of 

Master of Science 

in 

Agricultural Education 

MONTANA STATE UNIVERSITY 
Bozeman, Montana 

August 1983 



ii 

^567 
(2 Dp* ^ 

APPROVAL 

of a professional paper submitted by 

William Clifton Oimmerson 

This professional paper has been read by each member of the 
graduate committee and has been found to be satisfactory regarding 
content, English usage, format, citations, bibliographic style, 
and consistency, and is ready for submission to the College of 
Graduate Studies. 

Approved for the Major Department 

Approved for the College of Graduate Studies 

Date Graduate Dean 



i i i 

STATEMENT OF PERMISSION TO USE 

In presenting this paper in partial fulfillment of the 

requirements for a master's degree at Montana State University, I 

agree that the Library shall make it available to borrowers under 

rules of the Library. Brief quotations from this paper are allow¬ 

able without special permission, provided that accurate acknowledg-. 

ment of source is made. 

Permission for extensive quotation from or reproduction of 

this paper may be granted by my major professor, or in his absence, 

by the Director of Libraries when, in the opinion of either, the 

proposed use of the material is for scholarly purposes. Any copy¬ 

ing or use of the material in this paper for financial gain shall 

not be allowed without my written permission. 



V 

ACKNOWLEDGEMENTS 

The author wishes to express his sincere appreciation to those 

persons whose assistance has contributed to this study. 

To his major advisor. Dr. Max L. Amberson, for his personal 

interest, advice and counsel in both the author^ graduate program and 

in the conduct of this study. 

To Dr. Douglas Bishop for his personal interest, many hours of 

assistance in the development of this study, and serving on the 

graduate conmittee. 

To Dr. LeRoy Luft and Dr. Van Shelhamer for their interest and 

time spent serving on the graduate conmittee. 

To his wife, Molly, and children, Traci and Jason, for their 

sacrifices and encouragement throughout the writer's graduate program. 

To Linda Goan, typist, for her diligence and understanding in 

completing this paper in such a professional manner. 

To his sister, Nancy MacGrady, for her hours of proofreading 

to make this final copy possible. 



vi 

TABLE OF CONTENTS 

VITA  iv 
ACKNOWLEDGEMENTS   v 
LIST OF TABLES  vii 
ABSTRACT viii 

CHAPTER I: INTRODUCTION   1 

Statement of Purpose *  2 
Statement of Need      2 
Objectives of Study   3 
Definition of Terms  4 
Assumptions   4 
Limitations   5 
Procedure   5 

CHAPTER II: REVIEW OF LITERATURE   7 

CHAPTER III: PRESENTATION OF DATA  12 

Population Information   12 
Cooperative Planning   13 
Providing Information   16 
Advisory Council Usage   18 
Vocational Agriculture Teacher Usage .....   20 
Areas of Difficulties  23 
Program Costs   25 
Benefits of Cooperative Planning     27 

CHAPTER IV: CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS . 30 

Conclusions  30 
Implications   33 
Recomnendations For Further Study   34 

BIBLIOGRAPHY    36 
APPENDICES  38 

Appendix A  39 
Cover Letter .    40 

Appendix B    41 
Follow-Up Letter   42 

Appendix C  43 
Questionnaire    . 44 



vn 

LIST OF TABLES 

TABLE 

I SUMMARY OF RESPONSES OF LOCAL CHAIRPERSONS   12 

II NUMBER AND PERCENT OF VO-AG TEACHERS AND SCHOOL 
BOARDS THAT COOPERATIVELY PLAN 13 

III AGGREGATE RANKING OF INDIVIDUALS OR GROUPS 
RESPONSIBLE FOR PLANNING LOCAL VO-AG PROGRAMS   14 

IV AGGREGATE RANKING OF GROUPS OR INDIVIDUALS 
WHO SHOULD PLAN LOCAL VO-AG PROGRAMS   15 

V SCHOOL BOARDS PERCEPTION OF THE USEFULNESS OF 
INFORMATION FROM VARIOUS SOURCES REGARDING 
THEIR VOCATIONAL AGRICULTURE PROGRAM   17 

VI COMMUNICATION TECHNIQUES USED BY ADVISORY 
COUNCILS, LISTED IN PERCENT BY SCHOOL SIZE   19 

VII FREQUENCY OF VO-AG TEACHER - SCHOOL BOARD 
COMMUNICATIONS BY SCHOOL SIZE - WHEN COOPERATIVE 
PLANNING EXISTS  21 

VIII FREQUENCY OF VO-AG TEACHER -SCHOOL BOARD 
COMMUNICATIONS BY SCHOOL SIZE - WHEN COOPERATIVE 
PLANNING DOES NOT EXIST   . 23 

IX POSSIBLE CAUSES OF DIFFICULTIES BETWEEN VO-AG 
TEACHERS AND SCHOOL BOARDS WHEN COOPERATIVE 
PLANNING EXISTS OR FAILS TO EXIST   24 

X PERCENT OF ITEMS ASSOCIATED WITH DIFFICULTIES 
BETWEEN SCHOOL BOARD AND VO-AG PROGRAM COSTS WHEN 
COOPERATIVE PLANNING EXISTS OR FAILS TO EXIST   26 

XI BENEFITS OF DIRECT PLANNING BETWEEN SCHOOL 
BOARDS AND THEIR VO-AG TEACHERS   28 



vn i 

ABSTRACT 

This study was designed to determine the perceptions of local 
school board members, as perceived by the chairperson, about Montana 
programs of vocational agriculture education. Areas of concern were: 
the extent, to which local boards are involved in planning the 
vocational agriculture program, how mutual planning is carried out 
between the school board and vocational agriculture instructor, and 
the benefits derived from mutual planning. A closed form, survey 
questionnaire was used to obtain data from the respondents. Data from 
the population show that cooperative planning between local boards of 
education in Montana and their vocational agriculture teacher occurs 
in 14 percent of the larger (AA & A) schools and in 49 percent of the 
smaller (B & C) schools. Furthermore, the vocational agriculture 
teacher was generally considered as the individual primarily responsi¬ 
ble for planning the local vocational agriculture program with the 
advisory council ranking second. The major benefits of cooperative 
planning include: 1) acceptance of the vocational agriculture teacher 
as a member of the community, 2) retainment of this teacher, 3) a 
better vocational agriculture program offered, and 4) fewer major 
difficulties occur between the local school board and the vocational 
agriculture teacher. 
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CHAPTER I 

INTRODUCTION 

Program planning is an essential element of any vocational 

agriculture program. To meet community needs the program must have 

the support of the local people and the local Board of Education. 

To make equitable policy decisions, the board must have more than a 

passive knowledge of the program the policy will affect. If policy 

decisions are made without first-hand knowledge of the program 

affected, these decisions will often not benefit that program and 

education will be ill-served. The amount of knowledge on which local 

boards base their decisions in regard to their vocational agriculture 

programs may be unnecessarily limited. This limitation is probably 

directly related to a lack of active cooperative planning in this 

area. Goldhammer (1964) stated; 

It is constantly desirable for board members and 
professional educators to bear in mind that they both 
serve the education of the children and the promotion 
of the worthwhile social goals of society. Their 
contributions can be effective only to the extent that 
they share their responsibility and work together as 
a team in a consistent fashion, (p. 101) 

Unfortunately, this responsibility possibly is not understood or 

generally accepted by many school boards in Montana and may continue 

to be ignored until direct benefits are documented and made available 

to them. The findings from this study might allow local boards to 
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justify the time spent on the cooperative planning process with their 

programs of vocational agriculture. Hopefully, the goal of planning 

will be a better educational process. 

STATEMENT OF PURPOSE 

The purpose of this study is to determine how school boards in 

Montana perceive: 1) the extent to which local boards are involved in 

planning the program of vocational agriculture, 2) how mutual planning 

is carried out between the school board and vocational agriculture 

instructor, and 3) the benefits derived from the mutual planning. 

STATEMENT OF NEED 

The researcher hypothesizes that local school boards in Montana 

are making decisions regarding vocational agriculture programs without 

a first-hand knowledge of the planning objectives of this program. 

Goldharmier (1964) commented that: "The essential problem for the 

school board in its relationship to the total organization is the fact 

that most of the information about how the schools operate and how 

personnel perform is second-hand information." (p. 66) 

This, of course, is of interest to instructors and policy makers 

within the school since they should be striving to develop programs 

which are in the best interests of the comnunities they serve. If the 

community interests are not being served because of a lack of under¬ 

standing of the vocational agriculture program by the school board, 

then the program is not a viable part of that school system. James 

Conant (1959) reported that: "The school board should not determine 

the curriculum, but should constantly have evaluations of the 
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curriculum. . .if this is done, it can appropriately determine the 

extent to which the interests of the community needs for education are 

being met." (p. 43) 

It must be assumed that cooperative planning does exist between 

the school board and its vocational agriculture program in varying 

degrees in the educational systems throughout Montana. The varying 

degrees of cooperative planning are likely to result in varying 

degrees of success of vocational agriculture programs. The resulting 

benefits to those programs which have succeeded through cooperative 

planning by the school board and instructor is a major concern of this 

study. The general benefits from cooperative planning have been 

referred to by Lamar (1978). They include improved vocational 

educational programs, services, activities, and more effective 

and efficient utilization of available resources. These benefits, 

being general in nature, are not specific enough to influence a local 

school board of education in the direction of a more concentrated 

cooperative planning effort. Therefore, a specific list of the 

benefits, when mutual planning is involved, will be a valuable tool 

for use by those school boards and instructors who do not have a 

cooperative planning process. 

OBJECTIVES 

To accomplish the purpose of this study, the objectives were 

formulated as follows: 

1. To determine the degree to which the local boards of education 

cooperatively plan the local vocational agriculture program. 
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2. To determine the frequency of various methods employed by 

local boards of education to cooperatively plan vocational 

agriculture programs. 

3. To determine school board chairpersons' perceptions of the 

benefits associated with,or derived by vocational agriculture 

programs when cooperative planning is utilized. 

DEFINITIONS 

Instructor(s) - The Vocational Agriculture Department Head(s). 

Cooperative Planning - The process by which local boards of 

education and their vocational agriculture teacher: 

1) effectively plan for the future and 2) make policy 

decisions to keep the vocational agriculture program 

accountable. 

School Board - The elected policy-making body of a local school 

district. 

Small School - A school classified as either Class B or C by the 

Montana High School Association. 

Large School - A school classified as either Class AA or A by the 

Montana High School Association. 

ASSUMPTIONS 

1. It is assumed that the chairperson of the local board of 

education will be in a position to reflect the attitudes and 

thinking of the entire board. 

2. It is assumed that adequate planning is conducted by some 

school boards in Montana with their vocational agriculture 
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departments. 

3. It is assumed that the local superintendent is involved with 

the instructor and the school board in the planning process. 

LIMITATIONS 

1. The pretest to validate the survey instrument will include a 

few selected members of the actual population which may bias 

their response to the final instrument. 

2. School board chairpersons will represent the entire board when 

responding to the survey. 

3. The population will only include those chairpersons serving 

during the 1979-1980 school year. 

PROCEDURE 

Selection of Study Population 

A list of the 72 Vocational Agriculture programs in Montana was 

obtained from the Department of Agriculture and Industrial Education 

at Montana State University. The list of schools was then sent to the 

Executive Secretary of the Montana School Board Association to obtain 

the name of the Board chairperson of each school. These chairpersons 

were the population for this study. 

Instrumentation 

A survey questionnaire was developed for use in meeting the 

objectives of this study. It was a closed form questionnaire with an 

arbitrary list of possible benefits from which the population might 

select. 

To validate the instrument, six members of the population were 



6 

randomly selected using a table of random numbers. No follow-up was 

conducted on the pretest questionnaire. After three weeks, all six 

questionnaires returned were reviewed and the questionnaire was found 

to be usable. 

Mailing and Follow-Up 

The validated questionnaire, a letter of explanation, and a 

stamped self-addressed envelope were mailed to each sampling unit 

within the population on May 30, 1980 (Appendix A & C). On June 27, 

1980, a follow-up letter (Appendix B) was mailed to those school board 

chairpersons who had not responded. Two weeks later, an attempt was 

made to obtain data by phone from every chairperson who had still not 

responded. As a result of the initial mailing and two follow-ups, 56 

questionnaires were returned which represented 78 percent of the 

population. Of these questionnaires, 55 were found to be usable, or 

76 percent of the population. 
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CHAPTER II 

REVIEW OF LITERATURE 

The need for increased planning for vocational programs in 

secondary schools has been emphasized by the Education Amendments of 

1976. These Amendments put emphasis on greater involvement of 

individuals, agencies, organizations, and others in the planning 

process. Section 101 of the Amendments (1976) states: 

It is the purpose of this part to assist States 
in improving planning in the use of all resources 
available to them for vocational education and 
manpower training by involving a wide range of 
agencies and individuals concerned with education 
and training within the State in the development 
of vocational education plans, (p. 2169) 

This general feeling of inadequate planning of vocational programs 

is not new. President Kennedy's panel of consultants on vocational 

education, created in 1962, expressed their concern in this area. The 

Vocational Education Act of 1963 (P.L. 88-210) resulted and the trend 

towards increased accountability through comprehensive planning of 

vocational programs was initiated. The Amendments of 1968, 1972, and 

1976 to the Vocational Education Act of 1963 have all reiterated this 

national concern. 

This comprehensive involvement of the federal government in 

shaping policy for Vocational Education is a direct result of the 

failure of the States and local communities to deal with the problems 

of vocational education effectively. Calhoun and Finch (1976) 
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addressed this situation. They stated: 

As the nation changed from a predominantly agrarian 
to a highly industrialized economy, vast social, 
educational, religious, and cultural changes were 
taking place. The social, religious, and business 
institutions that might have dealt successfully with 
many of the nations problems neglected to do so. In 
effect, the failure of these institutions to deal 
successfully with these problems forced the federal 
government to fill the vacuum, (p. 33) 

The basic fact remains, however, that the Tenth Amendment to the 

U. S. Constitution assures that each State has the responsibility for 

educating its citizens. Because of the national concern and 

increasing federal policies regarding vocational education, it can be 

assumed that the States are not meeting the vocational educational 

needs of their citizens. The States cannot be blamed entirely as 

Goldhammer (1964) explained. "The State has legal responsibility for 

the school, but refers most of this responsibility to the local 

board." (p. v) 

The local school boards, then, have a major responsibility to 

meet the educational needs of society. Cawelti (1974) referred to the 

fact that the ultimate power and responsibility for quality education 

resides with the school board. As can be noted, the school board is 

a policy-making body for its educational system. The policy decisions 

made by local boards regarding education in general, and vocational 

education in particular, have, over the years, led to the increased 

federal legislation. This may or may not indicate that the policies 

adopted by local boards of education have been inadequate. 

A further review of literature in the area of school board policy 

reveals that planning by the local boards has been inadequate to shape 



9 

proper policy. This problem is not new as Reeves (1954) indicated 

concern in this area twenty-five years ago. He stated: "Unless there 

is planning, decisions are likely to be made without adequate 

consideration and may prove to be educationally unsound, (p. 145) 

A lack of an adequate planning process by local school boards 

seems to be a major reason why the educational needs of society are 

not being met. The concern of today is, then, to improve the planning 

process so better decisions can be made by the local .school boards. 

Lamar, Gyuro, Burkett, and Gray (1978) emphasized this by stating: 

Realistic comprehensive planning is exceedingly 
important to the future direction and success of 
vocational education. However, it will require 
... a greater commitment to the role of planning 
in decision-making; and improved planning 
capabilities at all levels of operation, (p. 14) 

In assessing the literature relating to the planning processes 

used by boards of education, it is the feeling of those authors cited 

that school boards are not utilizing their professional staff in the 

decision-making process. Archie Dykes (1965) documented this problem. 

If local school boards are to rise to the 
challenges before them, important changes must 
be made in their traditional modes of operation. 
Among these are increased use of professional 
competence . . . to provide more democratic 
decision-making processes. Professional advice 
and council must be broadly utilized in the 
decision-making process. Recommendations from 
professionals must be given the status they 
deserve. But this is precisely what school 
boards are not inclined to do. (p. 217) 

There are numerous research studies documenting the relationships 

and planning between the superintendent and local board of education. 

This superintendent-school board relationship is the traditional mode 
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of planning used in the school systems. But, as indicated, the 

traditional modes of operation must be changed if the local school 

systems are to regain accountability to the educational needs of 

society. This greater use of professional competence, including 

teachers, to best serve the interests of the community must, then, 

be considered by local boards. This indicates an apparent need for 

school boards to cooperatively plan directly with the professional 

staff any programs to be used in that school system. It will require 

a break in the traditional chain of command in the school system to 

allow this cooperative planning. But, as Goldhammer (1964) stated, 

"there is no law that states that school board members must receive 

their information directly from the Superintendent rather than from 

other employees of the school district." (p. 67) 

There was no documentation found in the cooperative planning 

area between the teacher and the school board. Lamar (1978) and co¬ 

authors stated that greater emphasis must be placed on cooperation 

and coordination throughout the system. They also indicated that 

effectiveness in bringing about desirable cooperation and coordination 

within the system depends largely on how policies are formulated and 

how programs are planned and carried out to implement the policies. 

Two studies have recommended further study in this area of 

cooperative planning for decision-making. Goldhammer (1964) 

recommended that the decision-making techniques school boards use need 

to be studied so that each school board endeavors to seek out those 

policies that are the most valuable. McGhee and Bender (1975) 

recommended further study to assess the attitudes of school board 
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members regarding their vocational agriculture programs. 
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CHAPTER III 

PRESENTATION OF DATA 

Population Information 

This study strives to determine the perceptions of local school 

board members, as perceived by the chairperson, about Montana programs 

of vocational agriculture education. A questionnaire was developed, 

validated, and mailed to 72 local school board chairpersons in Montana 

whose school offered a vocational agriculture program. Data were 

collected, analyzed, and presented in both tabular and narrative form 

in this chapter. 

TABLE I 

SUMMARY OF RESPONSES OF LOCAL CHAIRPERSONS 

Size of School 
Surveys 
Sent 

Surveys 
Usable Returned % 

AA & A Schools 19 14 74 

B & C Schools 53 41 77 

Total 72 55 76 

A review of the data presented in Table I show that of the 72 

surveys mailed, 55 usable returns were received. The population was 

divided into two categories: Montana's largest schools (AA & A) and 
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smaller schools (B & C), so that comparisons could be made among 

vocational agriculture programs in various size schools. From the 

population, 14 of 19 (74 percent) of the AA & A schools responded 

while 41 of the 54 (77 percent) B & C schools responded. In total, 

55 of 72 responses (76 percent) were determined to be usable. 

Cooperative Planning 

Cooperative planning has been determined to be an asset to 

planning vocational agriculture programs. The respondents were asked 

to indicate whether or not cooperative planning exists in their school 

systems. These responses were tabulated and are displayed in Table II. 

TABLE II 

NUMBER AND PERCENT OF VO-AG TEACHERS AND 
SCHOOL BOARDS THAT COOPERATIVELY PLAN 

Size of School N Do Plan % Do Not Plan % 

AA & A Schools 14 2 14 12 86 

B & C Schools 41 20 49 21 51 

Total 55 22 40 33 60 

Data in Table II indicate that 86 percent of the school boards 

and vocational agriculture teachers of larger schools,and 51 percent 

of those in the smaller schools do not cooperatively plan their 

vocational agriculture programs. In total, 60 percent of the 

vocational agriculture programs are not planned cooperatively. 

The literature revealed that the superintendent and school board 
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are the traditional mode of planning used in school systems. The 

population was asked to identify, by rank order (1,2,3,etc.) who was 

responsible for planning vocational agriculture programs in Montana 

schools. These rankings were tabulated and are presented in Table III. 

TABLE III 

AGGREGATE RANKING OF INDIVIDUALS OR GROUPS 
RESPONSIBLE FOR PLANNING LOCAL VO-AG PROGRAMS 

Individual 
or 

Group 

Aggregate Rank by School Size* 

AA & A 
(14)** 

B & C 
(41)** 

Vo-Ag Teacher 1 1 

Vo-Ag Advisory Council 2 3 

Principal 2 4 

Superintendent 4 2 

School Board 5 5 

*1 = primarily responsible   5 = least responsible. 
**() represents the number or N value for a particular segment of the 

population. 

As the data in Table III reveal, the vocational agriculture 

teacher most often ranks first in all schools as the person most 

responsible for planning local vocational agriculture programs in 

Montana. The principal and advisory council generally ranked second 

in the planning process in the larger schools, followed by the 

superintendent (third) and the school board (fourth). In smaller 

schools, the superintendent most often ranked second in the planning 
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process followed by the vo-ag advisory council, third, and the 

principal and school board, fourth and fifth, respectively. As the 

data reveal, the school board most often ranks last in the planning 

process for vocational agriculture programs which is counter to what 

the literature revealed as traditional. The school board chair¬ 

persons were asked to rank order the same groups and individuals 

(listed in Table III) in order (1,2,3,etc.) of who should be 

responsible for planning their vocational agriculture programs. This 

ranking is shown in Table IV. 

TABLE IV 

AGGREGATE RANKING OF GROUPS OR INDIVIDUALS 
WHO SHOULD PLAN LOCAL VO-AG PROGRAMS 

Individual 
or 

Group 

Aggregate Rank by School Size* 

AA & A B & C 
(14)** (41)** 

Vo-Ag Teacher 1 1 

Vo-Ag Advisory Council 2 2 

Principal 3 4 

Superintendent 4 3 

School Board 5 5 

*1 = primarily responsible   5 = least responsible. 
**() represents the number or N value for a particular segment of the 

population. 

Data in Table IV reveal that the vocational agriculture teacher 

ranked first (1) in all schools as the person who should plan the 
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local vocational agriculture program. The only change desired in the 

planning arrangements presently used (from Table III) is by the 

smaller schools. These local school boards would desire to have the 

advisory council for vocational agriculture be more responsible than 

the superintendent in the decision-making process of the vo-ag program. 

The school board chairpersons indicated that they should remain last in 

the planning process, contrary to the traditional mode of planning 

cited by Dykes (1965). 

Providing Information 

School boards have the responsibility of providing policies which 

provide quality education for the students in their school system. 

The members must rely on information from many sources to justify 

their important decisions. In order to identify which sources of 

information local school boards consider important in formulating 

policies regarding their vocational agriculture program, the 

respondents were asked to rate several information sources. Each 

source of information was rated as excellent, good, average, below 

average, or poor in providing useful information to the board. The 

summary of their responses appear in Table V. 
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TABLE V 

PERCENT OF SCHOOL BOARDS PERCEPTION OF THE 
USEFULNESS OF INFORMATION FROM VARIOUS SOURCES 
REGARDING THEIR VOCATIONAL AGRICULTURE PROGRAM 

Percentage 

Below 
Information Excellent Good Average Average Poor 

Source M/A B/C 
(14)*(41)* 

M/A 
(14)* 

B/C 
(41)* 

AA/A 
(14)* 

B/C 
(41)* 

M/A 
(14)* 

B/C 
(41)* 

AA/A 
(14)* 

B/C 
(41)* 

Superintendent 50 24 25 44 25 22 0 5 0 5 

Vo-Ag Teacher 29 29 29 37 29 24 7 7 6 3 

Vo-Ag Advisory 
Council 11 11 33 24 11 32 22 19 22 14 

Other Teachers 10 3 10 22 40 38 30 25 10 12 

Community 
Citizens 8 10 33 33 33 38 25 10 0 8 

*0 represents the number or N value for a particular segment of the 
population. 

Data in Table V reveal that respondents felt that 50 percent of 

the superintendents in large schools provide excellent information and 

25 percent provide good information to the board regarding the 

vocational agriculture program. In class B & C schools, the 

respondents rated the information provided by the superintendent 

differently,with 24 percent indicating the information was excellent 

and 44 percent rating their information good. Twenty-nine percent of 

the vocational agriculture teachers from all size schools provide 

excellent information to the board regarding the vocational agriculture 

program while another 24 percent from large schools and 37 percent from 
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smaller schools provide good information to the board. Only 11 percent 

of the advisory councils in all schools offering vocational agriculture 

provided excellent information to their local school boards. It is 

noteworthy that the respondents rated the information received from 

other teachers and comnunity citizens to be as useful, or more useful 

than the information received from the advisory council. 

Advisory Council Usage 

Advisory councils have been determined to be a vital part of the 

planning process for local vocational programs in the secondary schools 

in Montana. They are mandatory in order for vocational programs to be 

eligible to receive State and Federal monies according to the 

Vocational Education Act of 1963 (P.L. 88-210). Because of the 

important role advisory councils play in the planning process, the 

respondents of this study responded to several items concerning 

expected council inputs to the school system. The results appear in 

Table VI. 
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TABLE VI 

COMMUNICATION TECHNIQUES USED BY ADVISORY 
COUNCILS LISTED IN PERCENT BY SCHOOL SIZE 

Frequency in Percentage 
Advisory Council Regularly Occasionally Rarely Never 
Communication AA/A B/C AA/A B/C AA/A B/C AA/A B/C 
Techniques (14)*(41)* (14)*(41)* (14)*(41)* (14)*(41)* 

minutes of advisory 
council meetings 
presented at board 
meetings 

' 6 - 15 8 15 92 63 

copy of advisory 
council minutes 
given to board 

7 8 12 8 12 85 66 

member(s) of advisory 
council present at 
board meetings 

15 8 10 23 24 69 48 

board member(s) 8 
present at advisory 
council meetings 

37 8 11 15 21 69 31 

*() represents the number or N value for a particular segment of the 
population. 

The data in Table VI reveal that 92 percent of the respondents of 

larger schools indicated that the minutes of the advisory council were 

not presented at any board meeting. The school boards of smaller schools 

fare better, but 63 percent also never have the minutes presented to 

them. A copy of the advisory council minutes is also never given to 

85 percent of the school boards of larger schools and 66 percent of 

smaller schools. In addition to presenting a copy of their minutes to 

school boards, advisory council members can communicate to the board 

by attending the school board meetings. As indicated, this never 
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occurs at 69 percent of the meetings of the larger school boards and 

48 percent of smaller school board meetings. It is more likely that a 

board member will be present at an advisory council meeting, especially 

those board members from smaller schools whom attend regularly 37 

percent of the time. The researcher made no attempt to determine the 

percent of local board members who are actual members of the advisory 

council. 

Vocational Agriculture Teacher Usage 

When cooperative planning does exist between the school board and 

vocational agriculture teacher, certain types of communications should 

occur. These communications include.reports at school board meetings 

by the vocational agriculture teacher, reviewing of long-range goals 

and philosophies by both groups, and budgeting by the vocational 

agriculture teacher for board approval. The respondents that 

indicated they plan cooperatively with their vocational agriculture 

teacher were asked to indicate what types of conmunications occurred 

on a regular basis, occasionally, rarely, or if they never happened. 

The results were tabulated and are shown in Table VII. 
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TABLE VII 

FREQUENCY OF VO-AG TEACHER-SCHOOL BOARD COMMUNICATIONS 
BY SCHOOL SIZE - WHEN COOPERATIVE PLANNING EXISTS 

Frequency of Item Occurring in Percentages 
Types Of 

Communications 
Regularly 
AA/A B/C 
(2)*(20)* 

Occasionally 
AA/A B/C 
(2)*(20)* 

Rarely 
AA/A B/C 
(2)*(20)* 

Never 
AA/A B/C 
(2)*(20)* 

reports by vo-ag 
teacher at board 
meetings 

50 35 - 50 50 10 5 

vo-ag teacher reviews 
long-range goals 
with board 

100 55 25 5 - 15 

vo-ag teacher reviews 
vo-ag philosophy 
with board 

50 45 50 35 - 20 — — 

vo-ag teacher submits 
own budget for board 
approval 

50 65 10 5 . 50 20 

*() represents the number or N value for a particular segment of the 
population. 

Data in Table VII indicate that when cooperative planning exists, 

50 percent of the vocational agriculture teachers from larger schools 

and 35 percent from smaller schools attend school board meetings 

regularly. All of these teachers from the larger schools and 55 

percent from smaller schools regularly review their long-range goals 

with the school board. Fifty percent of the vocational agriculture 

teachers from larger schools regularly review their vocational 

agriculture philosophy with the board and the other 50 percent do so 

occasionally. This review occurs regularly 45 percent of the time in 
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smaller schools and occasionally 35 percent of the time. The 

vocational agriculture teacher also submits his own budget for board 

approval 50 percent of the time in larger schools and 65 percent of 

the time in smaller schools. 

When cooperative planning does not exist between the vocational 

agriculture teacher and the local school board, the types of 

communications listed in Table VII may or may not change. The 

population that indicated cooperative planning is void was asked to 

respond regarding the same types of communications that those with 

cooperative planning did. Their responses are shown in Table VIII. 

This data reveal that in the larger schools when cooperative planning 

does not exist, there are no regular reports by the vocational 

agriculture teacher at board meetings, long-range goals are not 

regularly reviewed, nor does the teacher review his/her educational 

philosophy with the board. In smaller schools, a similar trend is 

evident. In these small schools, 19 percent of the vocational 

agriculture teachers give regular reports at board meetings and review 

their long-range goals with the board, and 10 percent review their 

vocational agriculture philosophy with the board. Forty percent of 

the vocational agriculture teachers from large schools do submit their 

own budget to the board as do 57 percent from small schools when 

cooperative planning is absent. 
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TABLE VIII 

FREQUENCY OF VO-AG TEACHER-SCHOOL BOARD COMMUNICATIONS 
BY SCHOOL SIZE - WHEN COOPERATIVE PLANNING DOES NOT EXIST 

Types Of 
Communications 

Regularly 
AA/A B/C 
(12)*(21)* 

Frequency by Percentage 
Occasionally Rarely 

AA/A B/C AA/A B/C 
(12)*(21)* (12)*(21)* 

Never 
AA/A B/C 
(12)*(21)* 

reports by vo-ag 
teacher at board 
meetings 

- 19 15 29 39 24 46 24 

vo-ag teacher reviews 
long-range goals with 
board 

19 18 19 36 29 46 33 

vo-ag teacher reviews 
vo-ag philosophy with 
board 

— 10 18 25 27 35 55 30 

vo-ag teacher submits 
own budget for board 
approval 

40 57 10 9 9 50 24 

*() represents the number or N value for a particular segment of the 
population. 

Areas of Difficulties 

A major thrust of this study was to determine what areas of 

difficulties occurred between the local school board and vocational 

agriculture teacher when cooperative planning does or does not occur. 

The respondents were asked to respond to possible problem areas 

regarding their vocational agriculture teacher’s conduct of the local 

vocational agriculture program. A summary of these responses are 

shown in Table IX. 
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TABLE IX 

POSSIBLE CAUSES OF DIFFICULTIES BETWEEN VO-AG TEACHERS 
AND SCHOOL BOARDS WHEN COOPERATIVE PLANNING 

EXISTS OR FAILS TO EXIST 

Causes Of 
Difficulties 

AA & 
Do Plan 

(2)* 

Percentage 
A Schools B & C 

Don't Plan Do Plan 
(12)* (W 

Schools 
Don't Plan 
" (21)* 

salary too high - - 11 30 

poor classroom techniques - 44 42 50 

poor laboratory techniques - 33 28 50 

poor clean-up procedures - 22 28 53 

not demanding quality 
projects - 33 32 53 

lacking community 
involvement - 20 21 53 

not informing board 
of program changes - 50 16 59 

didn't put in necessary 
time - 33 16 44 

poor maintenance of 
equipment - 30 26 44 

inadequate student 
disci piine - 22 32 44 

inadequate advisor of FFA - 11 18 40 

didn't follow school 
policies - 33 10 33 

*0 represents the number or N value for a particular segment of the 
population. 



25 

As the data reveal, the respondents from the larger (AA & A) 

schools indicated that no teacher difficulties listed are serious if 

cooperative planning occurs. However, when planning is absent, 44 

percent indicated the vocational agriculture teacher had poor 

classroom techniques and 50 percent indicated their teacher did not 

inform the board of program changes. One-third (33 percent) of the 

respondents were unhappy with the teacher's laboratory techniques, 

quality of projects produced, time devoted to the job, and failure to 

follow school policies when planning was absent. 

Data from the smaller (B & C) schools is similar to the larger 

schools. In the small schools when planning does exist, 42 percent 

of the respondents indicated their teacher's classroom techniques 

caused some difficulties. This was the only teacher quality which was 

associated with some difficulty when planning existed. When this 

planning did not exist, however, many more teacher qualities caused 

difficulties. Fifty-nine percent of the teachers do not keep their 

school board informed of their program changes. Fifty-three percent 

do not have good clean-up procedures in their shops, do not demand 

quality projects, or have enough community involvement. Also, one- 

half of these teachers have poor classroom and laboratory techniques. 

Program Costs 

The vocational agriculture program is a high-cost program as 

reported by the Vocational Division of the Office of Public Instruction, 

Financing the school district is one of the main responsibilities of 

the local school board. To determine if school boards viewed their 
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vocational agriculture program costs as being high in relationship to 

whether cooperative planning exists, respondents were asked to react to 

a number of items. These items were summarized by the percentage of 

the respondents that indicated that the item was associated with some 

difficulty and these data are reported in Table X. 

TABLE X 

PERCENT OF ITEMS ASSOCIATED WITH DIFFICULTIES BETWEEN 
SCHOOL BOARD AND VO-AG PROGRAM COSTS WHEN 

WHEN COOPERATIVE PLANNING EXISTS 
OR FAILS TO EXIST 

Percentage 
Vo-Ag Program AA & A Schools B & C Schools 

Costs Do Plan Don't Plan Do Plan Don't Plan 
(2)* (121* [20j* (21)* 

too costly for time 
teacher spends 

20 5 44 

too costly for skills 
students learn 

- 30 16 32 

too costly for vo-ag 
enrollment 

- 33 21 58 

too costly due to 
inadequate State and 
Federal support 

55 42 47 

too costly due to 
increased maintenance 
of vo-ag facility 

33 21 47 

*() represents the number or N value for a particular segment of the 
population 

As data in Table X show, a major benefit of cooperative planning 

between the school board and vocational agriculture teacher is the 



27 

elimination of problems associated with the cost of vocational 

agriculture programs. Five percent of those respondents in smaller 

schools that plan with their vocational agriculture teacher thought 

program costs were too high for the time the teacher spends on the job. 

When no planning exists, 44 percent of these boards indicated concern 

in this area. With enrollment decreases becoming a concern in many 

schools in Montana, the high-cost programs, such as vocational 

agriculture,constantly need justification in terms of cost per student. 

When no planning exists, 58 percent of the school boards in smaller 

schools and 33 percent from the larger schools indicated the program 

was too costly for present enrollment. When planning does exist, 

there is no problem with enrollment (as related to program costs) in 

the larger schools,and only 21 percent of the smaller schools are 

concerned. Lack of State and Federal support for the vocational 

agriculture programs was also a major cause of concern identified, 

whether planning exists or not. 

Benefits of Cooperative Planning 

A major objective of this study is to identify the benefits 

associated with cooperative planning between the school board and 

vocational agriculture teacher. The respondents from schools that do 

cooperative planning were asked to indicate from a list of possible 

benefits whether the item was extremely, very, somewhat, or not 

beneficial to them. Their responses are tabulated in Table XI. 
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TABLE XI 

BENEFITS OF DIRECT PLANNING BETWEEN SCHOOL BOARDS 
AND THEIR VO-AG TEACHERS 

N = 22 

Benefit Benefit Importance in Percentage 
Excellent Very Somewhat Not 

retainment of vo-ag teacher 48 19 24 9 

better vo-ag curriculum 48 14 24 14 

increased vo-ag enrollment 29 29 24 19 

increased student skills learned 25 40 15 20 

better utilization of funds by 
vo-ag department 20 60 5 15 

more efficient use of advisory 
counci 1 19 33 38 10 

increased support of vo-ag 
program by school board 33 33 24 10 

increased community support of 
entire school system 38 38 19 5 

increased support for school 
bond levies 24 38 14 24 

vo-ag teacher accepted as 
member of community 52 24 10 14 

few major difficulties between 
board and teacher 45 25 15 15 

improvement of quality of 
vo-ag program 50 35 10 5 

The data in Table XI show that when cooperative planning exists, an 

extremely important benefit in 52 percent of the schools is that the 

vocational agriculture teacher is accepted as a member of the 
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community. Fifty percent also indicated an extremely important 

benefit is the improvement of the quality of the vocational agriculture 

program, Retainment of the vocational agriculture teacher was an 

extremely important benefit in 48 percent of the schools. Listed as a 

very important benefit by 60 percent of the population was the better 

utilization of funds by the vocational agriculture department. 

Another major benefit of cooperative planning is the increased 

community support of the entire school system. Thirty-eight percent 

of the population indicated this to be an extremely important benefit 

and 38 percent indicated it to be a very important benefit. 
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CHAPTER IV 

CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS 

Conclusions 

Based on the responses of the school board chairpersons who were 

assumed to represent the attitudes and thinking of the entire school 

board, the following conclusions have been formulated: 

A. Conclusions in regard to the Degree of Cooperative Planning 
Between Local School Boards and Their Vocational Agriculture 
Teacher 

1. Cooperative planning between local boards of education in 

Montana and their vocational agriculture teacher occurs in 14 percent 

of the larger (AA & A) schools and in 49 percent of the smaller (B & C) 

schools. 

2. In general, the respondents indicated that school boards 

should rank last in planning the vocational agriculture program behind 

the vocational agriculture teacher, vocational agriculture advisory 

council, principal, and the superintendent, respectively. 

B. Conclusions in regard to the Methods used to Cooperatively Plan 
Vocational Agriculture Programs 

1. The vocational agriculture teacher was ranked as the 

individual primarily responsible for planning the local vocational 

agriculture program with the advisory council ranking second. 

2. When cooperative planning exists, 50 percent of the vocational 

agriculture teachers from large schools and 35 percent from smaller 
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schools give regular reports at school board meetings. When planning 

is absent, however, no vocational agriculture teachers from the larger 

schools and only 19 percent from smaller schools give regular reports 

at school board meetings. 

3. When cooperative planning exists, all of the vocational 

agriculture teachers from larger schools and 55 percent from small 

schools regularly review their long-range goals with their school 

boards. When planning is absent, however, no vocational agriculture 

teachers from large schools and only 19 percent from small schools 

review their long-range goals with their school boards. 

4. When cooperative planning exists, 50 percent of the vocational 

agriculture teachers from large schools and 45 percent from small 

schools review their vocational agriculture philosophy with their 

school boards. When planning is absent, however, none of the 

vocational agriculture teachers from large schools and only 10 percent 

from small schools review their philosophy with their school boards. 

5. The information vocational agriculture teachers give their 

school boards is perceived as excellent information by 29 percent of 

the respondents. Another 29 percent from larger schools and 37 percent 

from smaller schools give good information to their school boards, 

while only 11 percent of the advisory council information about 

vocational agriculture is perceived to be excellent by school board 

members. 

6. None of the advisory councils in larger schools and only 6 

percent from smaller schools have a council member present a copy of 

the minutes of the meeting to the school board on a regular basis. 
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The minutes alone are sent to only 15 percent of the school boards 

from larger schools and 34 percent from smaller schools on a regular 

basi s. 

C. Conclusions in regard to the Benefits Associated with 
Cooperative Planning between Local School Boards and 
their Vocational Agriculture Teacher 

1. A major benefit of cooperative planning was found in the area 

of program costs. When this cooperation exists, program costs caused 

no difficultures in the larger schools and no major difficulties in the 

smaller schools. However, when cooperative planning was absent, all 

aspects of the program costs were causes of difficulties in up to 58 

percent of the schools. 

2. There are no major causes of difficulties between the school 

board and vocational agriculture teacher when cooperative planning is 

present. 

3. Extremely important benefits of cooperative planning as 

indicated by over one-third of the respondents were: 1) acceptance of 

the vocational agriculture teacher as a member of the community, 2) 

retainment of the vocational agriculture teacher, 3) a better 

vocational agriculture curriculum offered, 4) increased community 

support of the entire school system, 5) increased support of the 

vocational agriculture program by the school board, 6) improvement of 

the quality of the vocational agriculture program, and 7) fewer major 

difficulties occur between the local school board and the vocational 

agriculture teacher. 
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Implications 

The findings of this study suggest the following implications: 

1. Vocational agriculture teachers who are not presently giving 

regular reports to their school board should plan to present copies of 

the following documents at one of the local board meetings: 1) course 

of study, 2) five-year plan, 3) FFA program of activities, 4) sunmary 

of students' supervised occupational experience programs, 

5) preliminary summer schedule, and 6) a copy of completed student 

follow-ups. 

2. Vocational agriculture advisory councils who are not 

comnunicating with their school boards by either attending school 

board meetings,or providing the board with minutes of their meetings 

should consider including a member of the local board as a regular 

member of the advisory council. Also, the superintendent or principal 

should be a liason between the board and the advisory council. These 

individuals should meet at least once yearly for an informal exchange 

of ideas. 

3. Because communications seems to be a major concern, a planned 

program of public relations should be a part of every vocational 

agriculture teacher's job. Included in this program might be: 1) an 

open-house to explain the vocational agriculture program to parents 

and the school board, 2) inviting school board members and school 

administrators to all FFA banquets and special programs, 3) use local 

media (newspaper, radio, t.v.) at every opportunity and especially during 

FFA Week to inform the public about the vocational agriculture program 

and FFA, 4) have FFA members attend school board meetings to give 
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special reports and ask permission for any money-making activities, 

and 5) use fairs to display products and educational boards depicting 

the entire vo-ag program. 

4. Because advisory councils are not active in helping to plan 

local vocational agriculture programs in smaller (B & C) schools, 

either one of two situations exists: 1) local vocational agriculture 

teachers don't understand how to utilize advisory councils in 

cooperative planning and need inservice training to deal with this 

problem, or 2) in small schools, the teachers have so much contact with 

advisory council members as individuals that they really do not see 

the need to cooperatively plan with these people as a group. Perhaps 

the answer to this dicotomy needs to be addressed before recommenda¬ 

tions for improvement can be made. 

Recommendations For Further Study 

The following recommendations for further study are: 

1. A study is needed to determine how advisory councils can 

better fulfill their role in the planning of the vocational agriculture 

programs since this research revealed that they should rank second in 

the cooperative planning process behind the vocational agriculture 

teacher as perceived by the local school boards. 

2. A study should be conducted to determine why there is a lack 

of cooperative planning between the vocational agriculture teacher and 

school boards since this study revealed positive affects when 

cooperative planning exists. 

3. This same study should be repeated in five years to determine 
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if there has been any changes in the status of cooperative planning as 

related to local vocational agriculture programs and the results 

revealed in this study. 
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DEPARTMENT OF AGRICULTURAL & INDUSTRIAL EDUCATION 

COLLEGE OF AGRICULTURE MONTANA STATE UNIVERSITY. BOZEMAN 59717 

May 30, 1980 

Dear 

As educational accountability becomes a larger and larger issue, 
the higher cost programs must be effective if they are to continue to 
be a viable part of school systems. I am interested in the Vocational 
Agriculture program in the secondary school. Therefore, I am asking 
you to respond to the questionnaire attached which will provide valuable 
information concerning program planning and the benefits associated with 
planning done in cooperation with your Vo-Ag instructor(s). 

You will probably ask: "How will I benefit from answering this 
questionnaire?" The answer is two-fold. First, I wi11 summarize your 
responses with those from other Board chairmen from secondary schools 
with Vo-Ag programs and send you the results for use in comparing your 
program with others across the state. Second, I wiI I also send the 
summary to all Vo-Ag instructors so they will also be aware of how others 
improve their programs through cooperative planning. 

Your response is vitally important to make the final summary 
truly representative of all schools in Montana with Vo-Ag programs. 
I hope you agree that this Information, when compiled, can be a valuable 
tool for use in planning for an effective high school Vo-Ag program. 

I want to thank you In advance for the few minutes of your time It 
will take to respond to this educational questionnaire. Please use the 
enclosed return envelope for your reply. Thank you again. 

Very sincerely. 

Bi I I Jimmerson 
Graduate Student 
Agricultural 4 Industrial Education 

TELEPHONE (406)994 2132 
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Montana State University 
Bozeman, Montana 59717 

Department of Agricultural and Industrial Education 
College ot Agriculture 

June 27, 1980 

Dear 

Realizing the demands on your time and with summer activities 
now upon us, you may have misplaced the questionnaire I sent you 
a month ago. I have included another for your convenience. 

Even though you may not be chairman or a current member of 
the board, your past experience as chairman is sufficient to 
properly answer the questionnaire. 

I realize you may be reluctant to divulge this type of information, 
especially to a graduate student in agricultural education, but I can 
assure you that your response will be handled in the same professional way 
the ones already received have. Once the data are compiled, the instru¬ 
ments will be destroyed. It will be impossible to identify individual 
responses. 

Again, I realize you are very busy and I do appreciate the time 
you spend in support of your school and your Vo-Ag program. However, 
if the data I am compiling is to be useful for future planning at the 
local level, I need your input. 

I plan to provide you with my summary before school starts this fall 
so I need your reply as soon as possible. Thank you. 

Sincerely, 

Bill Jimmerson 
Graduate Student 
Dept, of A&IE 
MSU 

Telephone (406) 994-3201 
Amb«fson. Poletle Bruweiheioe, Roiter. Wneatley 

(406) 994-3691 
Bishop. Shelhamei 



43 

APPENDIX C 



44 

1. High School   

2. The number of members on the School Board  . 

3. Please Indicate your status as a member of the local Board. 

  years a member 

  years as chairman 

4. Please Indicate, by ranking In order (l,2,3,etc.), those groups 
or Individuals who you feel are currently responsible for plan¬ 
ning and determining the Vocational Agriculture curriculum and 
also those you feel should have this responsibility. 

Determining Vocational Agriculture Curriculum Planning 

Who Does Planning Who Should Do Planning 

School Board School Board 

Principal Principal 

Superintendent Superintendent 

Vo-Ag Teacher Vo-Ag Teacher 

Vo-Ag Advisory Council Vo-Ag Advisory Council 

Other Other 

If your present planning arrangement for determining your Vo-Ag 
curriculum Is successful, please Indicate to what degree these 
statements have contributed to that success. (1- did not contribute, 
to $- contributed greatly) 

a. four Vo-Ag program Is well accepted In your 
community. 123^5 

b. Graduates of your Vo-Ag program have generally 
become very successful In agr/agrlbusiness. 123^5 

c. There Is harmony between all members who plan 
your Vo-Ag program. 12345 

d. four Vo-Ag teacher keeps all planning members 
up-to-date of any program changes made. 12345 

e. Vo-Ag program evaluations have been adequate. 12345 

f. four local Vocational Education policy state¬ 
ment clearly Indicates who Is responsible 
for planning. 12345 

g. Other (specify)  1 2 3 4 5 
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-2- 

If your present planning arrangement for determining your Vo-Ag 
curriculum is not successful, please indicate to what degree these 
statements have contributed to that lack of success. 
(1- did not contribute, to 5- contributed greatly to lack of success) 

a. Your Vo-Ag program Is not well accepted In 
your community. 12345 

b. Graduates of your Vo-Ag program have not 
generally become successful in agr/agrIbuslness. 1 2 3 4 5 

c. There Is not enough harmony between all 
members who plan your Vo-Ag program. 123^5 

d. Your Vo-Ag teacher does not keep all planning 
members up-to-date of program changes made. 12345 

e. Vo-Ag program evaluations have not been 
adequate. 1 2 3 4 5 

f. Your local Vocational Education policy state¬ 
ment does not Indicate who Is responsible for 
planning. 1 2 3 4 5 

5. Please Indicate how useful the following Individuals or groups 
of Individuals are In providing the School Board with useful 
Information for decision-making regarding your Vo-Ag program. 

Usefulness in Providing Information 

Excellent Good Average Below Average Poor 

Superintendent 

Vo-Ag Teacher 

Vo-Ag Advisory 
Council 

Other teachers 

Community citizens 

6. The following statements represent "events” that may have 
occurred during this (1979-80) school term. Please check the 
appropriate space to Indicate If you feel the event occurred 
an adequate number of times (regularly), etc. 

N/A Ociasu* 
Au-v titver 

a. Reports regarding Vo-Ag by your 
superintendent at Board meetings. 

b. Reports by your Vo-Ag teacher 
at Board meetings. 
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6. cont. 

•'/A fe^uJoriy OuASl**- 
AU.Y ‘RartUj 

c. Minutes of Vo-Ag Advisory 
Council presented at Board 
meetings. 

d. A copy of the Vo-Ag Advisory 
Council minutes are given to 
the Board. 

e. Members of Advisory Council 
are present at Board meetings. 

f. One or more representatives of 
the Board attends Advisory 
Council meetings. 

£• Visits are made by Board 
members to Vo-Ag Dept. 

h. Citizens of the community 
visit Board meetings con¬ 
cerning Vo-Ag program. 

i. Vo-Ag students present reports 
of Vo-Ag/FFA activities to 
the Board. 

J • Board reviews educational 
philosophy with Vo-Ag teacher. 

k. Vo-Ag teacher allowed to 
attend educational conferences 
and seminars as requested. 

1. The school administration regu¬ 
larly evaluates Vo-Ag program. 

m. Feedback from evaluations is 
promptly given to Vo-Ag teacher. • 

n. Vo-Ag teacher submits own 
budget for Board approval. 

o. Vo-Ag teacher reviews long- 
range program goals with Board. 

P. Board Informs community with 
progress reports of Vo-Ag 
program. 

q. Board provides transportation 
expenses for FFA activities. 

r. Board provides transportation 
expenses for Vo-Ag teacher. 
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7. Based on your association with the Vo-Ag program. If areas 
of difficulty have developed during this school term (79-80), 
please Indicate the most probable cause(s).   

A. Vo-Ag Teacher: 
Major 
Cause 

Minor 
Cause 

Not a 
Cause 

Salary too high 

Poor classroom techniques 

Poor laboratory techniques 

Poor maintenance of equipment 

Poor clean-up procedures 

Not demanding quality projects 

Inadequate student discipline 

Inadequate advisor of PPA 

Lacking In community Involvement 

Didn't keep Board Informed of 
program changes. 

Didn't follow school policies 

Didn't put in the time needed to 
build a successful program 

B. Vo-Ag Program Costs: X X X' 
too high for time teacher puts in 

too high for student skills learned 

too high for Vo-Ag enrollment 

too high due to Increasing costs of 
maintaining Vo-Ag facilities 

too high due to inadequate State 
and Federal support 

C. Personality Conflict between Vo-Ag 
Teacher and: X X X 
Superintendent 

School Board 

Students 

Community 
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8. How could these difficulties (Identified In No. 7) have been 
avoided? Please respond by Indicating whether It would have 
greatly, somewhat, or not helped If the statement Item had 
been completed. 

Would haves 
Greatly 
Helped 

Somewhat 
Helped 

Not 
Helped 

Better trained Vo-Ag teacher. 

More effective use of Vo-Ag Advisory 
Council by Vo-Ag teacher. 

Board member(s) attending Vo-Ag 
Advisory Council meetings. 

Advisory Council member(s) attending 
more Board meetings. 

Vo-Ag teacher attending more 
Board meetings. 

Revision of Vo-Ag curriculum. 

More Involvement by Board members 
In planning the Vo-Ag curriculum. 

Community-wide needs-assessment 
conducted to determine Vo-Ag 
program changes. 

More community Involvement by 
Vo-Ag teacher. 

Better public relations by Board 
with the community concerning 
the Vo-Ag program. 

Increased funding of Vo-Ag program 
by State and National agencies. 

A comprehensive evaluation of Vo-Ag 
program by local district. 

A better working relationship 
between Board and Vo-Ag teacher. 

A better working relationship 
between Superintendent and 
Vo-Ag teacher. 

Elimination of teacher tenure. 

Other (specify) 
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9# Has your School Board planned directly with your Vo-Ag 
teacher?   Yes   No 

If yes, please respond to the following list of possible 
benefits by Indicating whether each Is extremely, very. 
somewhat, or not Important in assessing your Vo-Ag program. 

Benefit of Direct Planning 
Benefit Importance 

Extremely Very Somewhat Not 

Hetalnoent of your Vo-Ag teachei 

Better Vo-Ag curriculum offered 

Increased enrollment In Vo-Ag 

Increased student skills In 
Agr/AgrIbusIne s s 

Increased Integrity of Vo-Ag 
teacher 

Better utilization of funds 
by Vo-Ag Department 

More efficient use of Vo-Ag 
Advisory Council 

Increased support of Vo-Ag 
program by Board 

Increased community support 
of entire school system 

Increased support for school 
bond levies 

Increased community support 
of PPA Chapter 

Vo-Ag teacher accepted as a 
member of the community 

Few major difficulties between 
Board and Vo-Ag teacher 

Improvement from year to year 
of quality of Vo-Ag program 

Other (specify) 

Other (specify) 


