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ABSTRACT. 

The purpose of t],iis study x/as to follow-up students who enrolled 

as freshmen but withdrew from Montana Stcite University before the 

completion of their first year. The group consisted of 211 freshmen 
students who withdrew during the 1963-64 school year. These students 

resided in Montana. 

The names of the freshmen students who had withdrawn from school 

were obtained from the Registrar’s Office at Montana State University. 

Addresses were supplied by the Office of Admissions. The information 

sought was to determine the percentage of withdrawals who had returned 

to Montana State University in the last six years and what year they 

returned; the percentage of students who entered institutions of 

higher learning other than Montana State University; the percentage 
of withdrawals who remained in their original curriculums or changed 

curriculums; and the percentage of withdrawals who completed their 

formal education. The above information was collected by a question¬ 

naire which was sent to each of the 211 freshmen withdrawals in the 

study group. 

Conclusions arrived at as a result of the study were that the 

proportion of Montana freshmen dropouts at Montana State University 

totaled 20 percent* One-fourth of the withdrawals returned to Montana 

State University within the last six years, while a much larger pro¬ 

portion, three-fourths, did not return. Results indicated that the 

largest portion of students who returned to campus did so the year 

following withdrawal. The rate of return diminished noticeably after 

the first year. A large percentage of returning students, 79.31 

percent, changed their original curriculums upon return. Of the 

withdrawals from Montana State University, a large percentage indi¬ 

cated that they have not yet completed their formal education nor did 

they transfer to another university. 



CHAPTER I 

INTRODUCTION 

The attrition or dropout problem has been of vital concern to 

institutions of higher learning in recent years. In many respects the 

American people v/ere blessed when the Russians placed Sputnik I. into 

orbit less than a decade ago. The event caused all segments of our 

society to take a close look at the American educational system. One 

significant illustration was the immediate display of concern about 

dropoxits. The number of dropout surveys increased; programs were under¬ 

taken designed to keep students in school. (4) The failure of college 

freshmen to complete college has presented important problems for the 

individual who does not benefit from his investment, for society who 

does not gain the individual’s talents, and for the institution in terms 

of financial loss. 

The dropout problem has been cited as a serious one among 

educators. Iffert (3), in a study of dropouts, concluded that approxi¬ 

mately 40 percent of the students x-zho enroll in colleges and universities 

in the United States never graduate. This study further indicated that 

nearly 60 percent of the students eventually graduate from some 

institution of higher learning. Hamilton (6), in a study of the 1960-61 

freshmen class at Montana State University, revealed that 20 percent of 

the freshmen students withdrew before completing their first year of 

enrollment. 
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The Problen 

llontana State University has many students who fail to complete 

their first year of college or who do not return after their first yea:.*. 

This study was concerned with the dropouts from Uontana State University 

in the academic year 1963-64. It was of interest to tills author to 

prepare a follow-up study of the persons who enrolled as freshmen but 

withdrew before the completion of their first year. The assignment 

undertaken in this study was to determine what has happened to these 

dropouts since their attrition from college and to follow-up a previous 

study on dropouts prepared by Correll. (1) It was the purpose of his 

study to determine what type of student was withdrawing from llontana 

State University during the student’s freshmen year. From the sample 

obtained from Correllfs study this writer attempted to determine what 

percentage of freshmen students who dropped out of Montana State 

University in 1963 have returned to the University in the last six years 

and in what year they returned. It was also determined how many of these 

students attended schools other than llontana State University. This 

writer further determined what percentage of the students stayed in 

their original curriculums and how many completed their formal education. 

Only those students who resided in Montana were considered in this study. 

The Significance 

In reviewing literature on the dropout problem this writer became 

aware of the fact that next to nothing is known about the dropouts at 

llontana State University. Surveys and studies have not been done to any 
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great extent in this field of inquiry. This review also indicated 

that the attrition problem is coraaon to all colleges and universities in 

the United States. More attrition studies are important for the 

correction of one of the most acute problems in higher education today. 

Until colleges develop more interest and until more information is 

gathered concerning dropouts, there can be little change in policies on 

admission, instruction, grading, and counseling. 

"There must be vigorous basic research on the business of 
going to college and learning, so that colleges, seeming iy 
with limited resources, will know how to foster maximum 
intellectual development for a maximum number of students." (3) 

It is with these thoughts in mind that this follow-up study of attrition 

at Montana State University was conducted. 

’ The general problems of attrition at our nation’s colleges and 

universities is reyealed in a review of related literature presented 

in Chapter II. 



CHAPTER II 

REVIEW OF RELATED RESEARCH 

Previous studies in the field indicate that many students who 

attend institutions of higher learning have left these institutions 

before realizing their original goal of graduation. This situation 

has been pondered by many educators. Institutions differ in the number 

of dropouts each year but there is a general agreement in previous studies 

that less than 40 percent of the entering freshmen will graduate after 

their registration in college. There have been numerous studies con¬ 

ducted to investigate reasons for freshmen attrition. Some of the 

important reasons stated were lack of finances, academic difficulty, 

dissatisfaction with curriculum, marriage, military service, and illness. , 

Certain major studies as indicated below give a fairly clear picture of 

how much attrition takes place and the reasons for this attrition in 

American universities. 

In 1950, Iffert (8) directed a study sponsored by the United States 

Department of Health, Education and Welfare which covered attrition 

among 12,667 students representing 149 institutions of higher learning 

from four major geographical regions of the United States. This study 

was designed to answer the question: what is the rate of attrition in 

relation to type of institution, of academic performance, of amount of 

self help, of motivation of student, of participating in extracurricular 

activities, and the residence of the student. Students were also asked 
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to give reasons for transferring to another institution and for discon¬ 

tinuing college attendance. The central findings of Iffert*s study 

indicated that of the half-million freshmen who started to college in 

the fall of 1950, 11 percent did not attend the institution of first 

registration more than one semester or quarter, more than 27.6 percent 

were casualties by the end of the first school year. Students from the 

top fifth of their high school class will survive twice as long ais the 

bottom fifth graduates, and the average grade of the first year dropouts 

is lower than the average grade of those who survive for longer periods. 

Few students attributed their leaving college to a single factor. 

Academic failure and financial problems were dominate reasons for dropping 

out of school. 

Summerskill (12) reviewed 35 different studies that cited attrition 

rates for classes entering hundreds of colleges and universities in the 

United States from 1913 to the present time. Although he did not report 

as to how these studies were conducted, the median values for the 

aggregate of those studies indicate results as follows: median loss in 

four years was 50 percent and the median percent graduated in four years 

was 37 percent. 

In a similar study, conducted during a four semester period, Snyder (11) 

asked 3,000 students at Los Angeles City College to write their reasons for 

withdrawal. This survey was followed by a short interview with a counselor 

in which an attempt was made to unearth the root of the difficulty. The 

most significant findings in the study were in respect to the differing 

academic abilities of the two groups, the withdrawal group and the group 
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continuing their education. The withdrawal group consistently shazcd 

inferior ability as measured by mental and reading tests. The most 

frequent reason given for withdrawal was the necessity for self support. 

Other reasons given were failure, lack of interest, preference for other 

schools, and unsuitable choice of courses. 

Demos (3) found that the counselor’s interpretations of the reasons 

for withdrawing were most likely to fall within the areas of financial 

problems, lack of motivation, college work being too difficult, and 

personal-emotional problems. Of relatively little importance for both 

students and the counselor were poor grades. Poor grades, per se, did 

not seem to cause the student to withdraw. His lack of motivation and 

the fact that the work was difficult, would in all probability, have led 

to poor grades, but poor grades could not be listed as one of the primary 

reasons for withdrawing from college. It would appear that many students 

with poor grades were more likely to remain in college and become 

academically disqualified at the end of the year, -he students, on the 

other hand, rated the primary reasons for dropping out as falling within 

the areas of financial problems, work needs, military service, illness, 

and family problems. 

A study conducted by Horace Reed (10) indicated that the motivational 

variable of relevance of collage to the student’s future goals as related 

to voluntary dropouts suggests that some students, while academically 

successful, may lack sufficiently relevant purposes to want to cope with, 

the given environment. It may be that these students could better achieve 

their long range purposes at another college or that they have purposes 
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which can be better achieved by some other means at this stage in their 

lives, Motivational iteras measuring warmth and interpersonal relations 

also predicted attrition. This would seem to point most directly at 

the possibilities for special faculty advising and professional counseling 

as an aid to some of these students. 

It is well established from the previous studies that dropouts as 

compared to students persisting in college tend to be less able to perform 

and have poorer high school records, Daniel (2) studied dropouts at the 

University of Alabama in respect to certain academic and personality 

variables. The sample consisted of 1,264 college freshmen enrolled in the 

summer and fall sessions of 1960 who had dropped out or had withdravm by 

the end of the winter session and those entering freshmen who were still 

in attendance at that time. The results of Daniel*s study indicated that 

students who were still in attendance had significantly higher verbal 

scores than students who had been dropped or had withdrawn because of 

poor scholarship. Thus, the evidence tends to indicate that high 

academic students are more likely to remain in college than low academic 

students. 

In the summer of 1959, Hill (7) conducted a study among a group of 

high aptitude freshmen students at the University of Texas who partici¬ 

pated in an orientation and testing program and who have since either 

graduated or withdrawn from school. Responses to a questionnaire indi¬ 

cated that irrelevant reasons for withdrawal were given by about one- 

third of the students dismissed for academic failure among high aptitude 
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students, three times as many boys as girls were dismissed for academic 

failure, and there were clear sex differences in the creativity factors 

associated with success in college. 

Gekoski and Schwartz (5) sampled 816 freshmen at Temple University in 

a study designed to find out in what respect students leaving college 

differed from those who remained to complete their education. Complete 

data for the study were collected by entrance test information, applica¬ 

tion blank information, and information obtained in a personal interview. 

In comparing test scores of the two groups, Gekoski and Schwartz found 

that the withdrawal group scored lower on the scholastic aptitude test, 

the reading test, and the social adjustment section of the personality 

test. Chief reasons for leaving college which were cited by the students 

were change of interest, dissatisfaction with courses, financial diffi¬ 

culties, college adjustment problems, job interference, health, low 

grades, entering the armed forces, and commuting problems. Thirty-two 

percent dropped school at the end of the first semester. It is also 

significant that approximately 50 percent of the withdrawal group felt 

that some action on the part of the university might have been instru¬ 

mental in keeping them in school. 

Many experienced leaders in the field of college counseling suggest 

that a student*s economic and social background affects his adjustment 

to the environment of a given college and therefore, is a factor in 

attrition. In a study at Indiana University, Koelske (9) analyzed data 

on dropouts in respect to family background, high school career, and 

employment patterns in an attempt to determine the characteristics of the 
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typical dropout. An analysis of data pertinent to the family background 

revealed that 29,4 percent of the fathers had attended college and about 

half of that number had graduated, while 23,9 percent of the mothers had 

attended college and about two-fifths had received a baccalaureate degree. 

In considering occupational status of the parents, 27,8 percent of the 

fathers were in a proprietary and managerial classification, 15 percent 

were classified as skilled laborers, and 10 percent in the categories of 

professionals, white collar workers, and unskilled laborers. About two- 

thirds of the mothers were homemakers. In Koelske’s study, 25 percent 

of the dropouts were ranked in the highest fifth of their respective high 

school graduating class, and 14 percent were ranked in the lowest fifth. 

A compilation of the most important reasons for withdrawing resulted from 

a combination of patterns which indicated the lack of funds, low scholar¬ 

ship, contemplated marriage, ill health, and loss of interest were 

contributing factors. 

The above mentioned investigations of related literature show that 

the problem of attrition is common to all colleges and universities in 

the United States. Countless variables including academic failure, 

economic instability, illness, size of high school graduating class, 

marriage, and military service are suggested as possible reasons for 

withdrawing from college. Before colleges and universities can lower the 

dropout rate they must know the reason or causes that account for dropping 

out of college. Research has not been adequate to the development of a 

better understanding of college attrition nor has it succeeded in sub¬ 

stantially reducing high attrition rates. 
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Chapter III will describe the experimental design to investigate this 

follow-up study. 

* 



CHAPTER III 

METHODS 

The assignment undertaken in this study was designed as a follow-up. 

study of freshmen dropouts from Montana State University in the academic 

year 1963-64, An attempt was made to determine what has happened to 

these dropouts since their attrition from .college. This chapter xjill 
# 

explain the source of data, the methods used in the collection of data, 

and how the data was analyzed. 

Source and Collection of Data 

The Registrar's Office reported there were 1,634 freshmen enrolled at 

Montana State University in 1963, and of this number, 1,064 had graduated 
«*» 

from Montana high sthools. Of this number, 211 or 20 percent failed to 

return to school the following year. These withdrawals constituted the 

group for study in this paper. 

The first assignment undertaken in this study was, after the sample 

was chosen, to obtain from the Registrar's Office the names of all the 

freshmen students who had withdrawn from school during the year 1963-64. 

To gather this information by hand would have presented an insurmountable 

problem, but fortunately, with the cooperation of the Registrar's Office, 

this information was obtained mechanically through use of their I. 33. M. 

computers. The names of the students were transcribed onto punched cards. 

Addresses were then obtained from the files in the Office of Admissions at 

Montana State University 
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The second assignment undertaken in this study was to determine the 

percentage of the 211 students who had returned to Montana State 

University in the last six years and the year they returned, the 

percentage of withdrawals who entered institutions of higher learning 

other than Montana State University, the percentage of students who 

remained in their original curriculums or changed curriculums, and the 

percentage of withdrawals who completed their formal education. The 

instrument for collecting data was a questionnaire which was sent to 

the 211 freshmen withdrawals in the study group. The questionnaire was 

sent in early April, 1969. A follow-up questionnaire to students 

delinquent in answering the first form was sent in Hay, 1969. Replies 

were received from 115 students or 55 percent of the withdrawal group. 

Letters were returned with no forwarding addresses from 43 students or 

20 percent. Students who did not return the questionnaire totaled 53 

or 25 percent. 

Special measures were taken to assure the greatest possible number 

of questionnaire returns. The questionnaire was sent twice and 

anonymity of the withdrawals receiving the questionnaire was protected 

by a numbering system. A copy of the questionnaire is found in Appendix 

"A" of this paper. 

Analysis of Data 

The assignment undertaken in this study was to compile significant 

follow-up facts pertaining to the students who withdrew from ?fontana 

State University in 1963-64. Information tabulated from the questionnaire 
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indicates the percent of withdravzal respondents \/i;o returned to 'lontana 

State University and the percent who did not return to I-Iontana State 

University in the last six years. The respondents also indicated the 

year in which they returned. Another facet of the data obtained v/as 

the percentage of students who entered institutions of higher learning 

other than Montana State University, and the percentage who completed 

their formal education. The last source of data pertains to the 

percent of students who remained in their original curriculuns and the 

percent who changed curriculums. 

This chapter has given the procedures which were followed in the 

investigation of this problem. Chapter IV will present a compilation 

of the results of this study. 



CHAPTER IV 

RESULTS 

In accordancewith the methods described in Chapter III, the 

following data were collected on the 211 freshmen withdrawals from 

Montana State University in 1963-64, 

The analysis was determined in percentages according to the number 

of questionnaires returned. Questionnaires were sent to 211 freshmen 

dropouts, 115 or 55 percent responded. 

The percentage of the 115 withdrawals who returned to Montana 

State University within the last six years is shown in Table I, 

TABLE I. PERCEiTTAGE OF FRESHMEN UITKDRAUALS RETURNING TO MONTANA STATE 
UNIVERSITY IN THE LAST SIX YEARS. 

It appears significant that only 25.22 percent of the withdrawals had 

returned to Montana State University, whereas, a much larger percentage, 

74.78 percent, chose not to return. 

An analysis of the data pertinent to the year the 29 withdrawals 

Percentages 
N = 115 

Returned to Montana State University 
Did not return to Montana State University 

Total 100.00 

returned to campus as shown in Table II, indicated that the largest 

percentage, 41.38, returned one year later in 1964, 20.69 percent 
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returned in 1965, 17.24 percent returned in 1966, 6.90 percent returned 

in 1967, 3.45 percent returned in 1963, and 10.34 percent returned in 

1969. 

TABLE II. PERCENTAGE OF WITHDRAWAL'S YEAR OF RETURN TO CAMPUS. 

Year 
Percentages 

N = 29 

1964 41.38 
1965 20.69 
1966 17.24 
1967 6.90 -) 
1963 3.45 
1969 10.34 

Total 100.00 

A study of the withdrawals who remained in their original curri- 
* 

culums after returning to Montana State University is revealed in 

Table III. The study indicated that 20.69 percent of the withdrawals 

remained in their original curriculums while 79.31 percent changed their 

curriculums after returning. 

TABLE III. PERCENTAGE OF WITHDRAWALS REMAINING IN ORIGINAL CURRICULUMS. 

Percentages 
 N = 29  

Original Curriculums 20.69 
Changed Curriculuns 79.31 

Total 100.00 
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The analysis in Table IV, pa^e 16, revealed that only 20.00 percent 

of the withdrawals had completed their education and 80.00 percent had 

not completed their formal education. 

TABLE IV. PEECEITTAGE OF UITIIDRAUALS COI'IPLETIITG F0P1IAL EBUCATIOTT. 

Percentages 

!:! = 115 

Completed formal education 20.00 

Did not complete formal education 80.00 

at Total 100.00 

The analysis of the data received from the 115 withdrawals as 

shoxm in Table V, indicated that 22.60 percent of the dropouts trans¬ 

ferred to another university, 46.10 percent did not transfer or, perhaps 

•* 

did not return to any university. Ho information was available for 

31.30 percent of the withdrawals. 

TABLE V. PERCEHTAGE OF WITHDRAWALS WHO TRAI'TSFERRED TO ANOTHER UNIVERSITY. 

PercentagGs 

H = 115 

22.60 

46.10 

31.30 

Transferred 

Did not transfer 

No information 

otal 100.00 
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Sunnary of Tlesults 

This chapter has presented the results of the study to determine 

the percentage of freshmen withdrawals returning to Hontana State 

University and the year they returned, the percentage of students who 

entered institutions of higher learning other than Hontana State 

University, the percentage of students who remained in their original 

curriculums, and the percentage who completed their formal education. 

^ The investigation revealed that approximately one-fourth of the 

freshmen withdrawals did return to Montana State University within the 

last six years, while a much larger portion, approximately three- 

fourths of the students, did not return. The year the withdrawals 

returned to campus seemed significant with the largest percentage, 41.38 

percent, returning ohe year after they withdrew. A large percentage of 

the withdrawals chose not to remain in their original curriculums. 

Also, a very large percent have not yet completed their formal education. 

The percentage results showed the largest number of withdrawals did not 

transfer to another university. 

. A summary of the study, conclusions based on the study, and 

recommendations will be presented in Chapter V. 



CHAPTER V 

r SUMMARY, CONCLUSIONS, A?TD PJ'COTU'EIDATIONS 

Summary 

The reviexj of related literature concerning college attrition 

revealed that this problem is common to all American colleges and 

universities. It further revealed that next to nothing was known about 

v/Iiat happened to or the further educational pursuits of the freshmen 

4 ■ 

withdrawals from Montana State University. The groups studied con¬ 

sisted of 211 freshmen students who withdrew during the academic year 

1963-64. 

The names of the sample were obtained from the Registrar’s Office 

at Montana State University and the addresses were supplied by the Office 
•r 

of Admissions. Analysis of the information revealed the percent of 

withdrawals who returned to campus within the last six years and the 

year they returned; the percent of individuals who entered institutions 

of higher learning other than Montana State University; the percent of 

students who remained in their original curriculums or changed curri- 

culums; and the percent of withdrawals who have completed their formal 

education. 

The information was collected by use of a questionnaire sent to 

the 211 withdrawals. Fifty-five percent responded. Responses from the 

questionnaire were tabulated to show the percent of withdrawals in each 

of the above mentioned statements 
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This study was limited to students who withdrew during their fresh¬ 

men year, 1963-64, The study was restricted to students who resided in 

the state of Montana. * Further limitations were placed on the study by 

the weaknesses of the questionnaire method. A greater response to the 

questionnaire would have revealed more information pertinent to this 

study. 

Conclusions 

^ The conclusions which follow were generated from the results of 

this study. 

1. The proportion of Montana freshmen dropouts at Montana State 
University during the year 1963-64, was 20 percent of the 
total freshmen enrollment. 

2. One-fourth of the freshmen withdrawals in 1963-64, returned 
to Montana State University within the last six years, while 
a much larger proportion, three-fourths, did not return. 

3. Results indicated that the largest portion of students who 
returned to campus did so the year following withdrawal. 
The rate of return diminished noticeably after the first year. 

4. A large percentage of returning students, 79.31 percent, 
changed their original curriculums upon return. This indi¬ 
cated some dissatisfaction with choice of curriculum on the 
part of the students. 

5. Of the withdrawals from Montana State University, a large 
percentage indicated that they have not completed their 
formal education nor did they transfer to another university. 

Recommendations 

As colleges and universities are subjected to increasing pressures 

of enrollment, problems of attrition will undoubtedly become more serious. 

Every college and university will need to evaluate the effectiveness of 
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their services offered to incoming freshmen. The question must be 

asked, "Uhy are so many freshmen students dropping out of college?" 

There is no doubt some measures must be taken to curtail 

the attrition problem. Some suggested measures are: 

1. An improved orientation program for new students to make 
them more aware of campus services which exist to help the 
students with their problems. Students can not be thought 
of in terms of programs, tuition, rooms, books, and supplies, 
but in terms of individuals seeking identification being 
associated with immediate personal success in their new 
environment. 

2. An expanded counseling service to help students with their 
academic and personal problems in order to benefit fully 
from their college experiences. 

3. A study of ways to improve relations and communications 
between the students and faculty with emphasis placed upon 
the relationship between the student and his advisor. 

4. The establishment of a withdrawal service to counsel students 
before they are permitted to leave school. A service such as 
this would enable the students to look at every aspect of 
their withdrawal. This service would provide accurate reasons 
for withdrawal for the administration. It would also have 
a favorable effect upon the student’s morale to realize the 
administration has an interest in his well being. 

5. A more extensive research program must be carried on to 
reveal reasons for leaving that can be eliminated. Also, 
follow—up research will give administrators more of an insight 
into the number of students who return to their original 
university, transfer to other universities, or drop their 
educational goals altogether. 

The foregoing recommendations should be emphasized to college and 

university administrations. A more successful attack upon the problem 

of attrition must be made if this problem is to be dealt \^ith more 

successfully in the future than it has in the past. 



21 

4 

APPEl^IDIX 



APPENDIX A 

QTJES TIONIIAIXE 

Questionnaire Sent to the 211 Freshmen Withdrawals, 1963-64 

Dear Former Student: 

I am a graduate student at Montana State University and I am 
doing research for my professional paper required for graduation. 

The topic of my paper is a follow-up study of dropouts from 
Montana State University in 1963-64. This questionnaire is being sent 
to you in hope that you will answer it and send it back in the 
enclosed, self-addressed stamped envelope by April 15, 1969. Similar 
surveys have been conducted by the United States Department of Health, 
Education, and Welfare and institutions of higher learning throughout 
the United States. These surveys have proved to be of great aid to 
institutions which are trying to give maximum service to their 
students. Your answers on this questionnaire will be of great help 
to me and to Montana State University. 

All information -on this questionnaire will be regarded as 
strictly confidential and no names will be used in the results of 
this survey. 

Thank you for your cooperation. 

Sincerely, 

Jeanette Boyd 
Graduate Student 
Montana State University 

Following are the items which pertain to this survey. Please check 
your answer in the space provided. 

1. I returned to Montana State University within the last six years. 

 Yes 

No' 
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The year I returned to Ilontana State University. 

_____ 1964 

  1965 

  1966 

___ 1967 

  1968 

  1969 

2. I remained in my original curriculum after returning to Ilontana State 
University. 

 Yes 

  No 

3. I have completed my formal education. 
* 

 Yes 

  Ho 

4. I transferred to another college or university. 

 Yes 

No 
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