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CHAPTER I 

INTRODUCTION 

Two factors were the primary contributors to the under¬ 

taking of this study. The first factor was the observation 

of language differences in urban and rural people* The second 

factor was the creation of a felt need for the study stemming 

from the writerfs rural background* 

Language differences of urban and rural people were 

observed during the author’s college, business, and military 

experience. Through observation and mental notation, both 

very unscientific, it has appeared that the language level 

of an individual varies as to his environmental background* 
p 

It is believed that people who have been reared in rural areas 

have a tendency to make more grammatical errors in writing and 

speaking than do people reared in urban areas.^ This idea has 

been substantiated by Strom who reported that a positive cor¬ 

relation exists between environmental influences of a child’s 

home and his growth in language.^ 

“I 
’’Language level” in this paper, will refer to formal and 

informal levels of language which are used in Standard English* 
’’Standard English” is the language of the educated. ’’Informal 
level” is most generally used by educated people in their pri¬ 
vate and public affairs. ’’Formal level” is literature typical¬ 
ly found in lectures and precise scientific writing. Corbin, 
Richard,, ’’Grammar and Usage: Progress But No Millennium”, Eng¬ 
lish Journal, pp. 547-555* 

p 
’’Rural areas” are those areas which support a high 

school of 175 or less. 
3 
’’Urban areas” are those areas that support a high 

school greater than 175* 

^Strom, Ingrid M., ’’Summary of Investigations Relating 
to the English Language Arts in Secondary Education: 1959-1960. 
English Journal, pp. 111-122* 
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A rural background was the second factor which con¬ 

tributed to an interest in this investigation. This in turn 

precipitated a felt need to conduct a study to determine if 

there actually was a relationship between frequency of gram¬ 

matical errors and rural versus urban backgrounds. 

The Problem 

The problem in this study is to determine if there is 

a relationship between rural and urban backgrounds to fre¬ 

quency of grammatical errors. Two questions need to be answered 

to determine if a relationship exists. They are: 

1. What are the differences in grammatical errors, if 

any, made by people with rural and urban backgrounds? 

2. Do these people commit the same errors in speaking 

as they do in writing? 

It was decided to investigate the problem with freshmen 

enrolled at Montana State College* 

Procedure 

The procedure in the investigation consisted of five 

distinct steps. The first step was to examine available 

literature related to English usage in the Montana State 

College library. Some accumulated periodicals belonging to 

members of the faculty Were also examined. The second step 

was to divide a segment of the Montana State College Preshman 

Class into two groups: one with rural backgrounds, the other 

with urban backgrounds. The third step was to examine papers 

that these students had written in class and tabulate the 

errors made in each group. The fourth step was to select a 

sample of each group and interview them individually to deter¬ 

mine if they made errors in speaking similar to those made in 
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writing. In the fifth step performance scores on college 

entrance tests were obtained and examined to determine if any 

difference in scholastic ability existed between rural and 

urban students. 

Only a certain amount of time could be devoted to 

the study, therefore, specific limitations were established. 

Limitations of Study 

This study was limited to freshmen who entered Montana 

State College in the.fall of 1961. It was further limited to 

those freshmen who had chosen Education as a major field of 

study and were enrolled in the Education Orientation class. 

The first step in the investigation was to examine the 

available literature to determine what research had been done 

in the area of effect of rural and urban backgrounds on fre¬ 

quency of grammatical errors. The results are presented in 

Chapter 2. 



CHAPTER II 

REVIEW OP LITERATURE 

It v/as felt that the goals of the English program and 

methods used to achieve these goals should he reviewed in 

order to establish criteria for evaluation of written material 

and oral interviews. It was also important to find what 

research had been reported concerning studies of grammatical 

usage. The review of literature is divided into three sections* 

They are: the goals of the English program, the method of 

achieving these goals, and the results of investigations of 

English errors and usage* 

Coals of the English Program 

The first concern of teachers in any program should be 

to determine what is expected of the student at the end of his 

training period. In English he should be able to speak and 

write acceptable answers to questions, to be able to construct 

a readable report, and be capable of comoosing several 
-j 

acceptable paragraphs* 

Certain goals are necessary to accomplish these tasks. 

One of the goals is accuracy. Accuracy is the ability to 

express oneself clearly and concisely so as to leave no question 

as to meaning of content. A second goal is conformity or 

social acceptability; to use English which meets the standards 

set by custom and prestige. Some items which are essential to 

accomplish these goals are as follows: 

1. The correct use of I, me, he, him, she, her, they 

and them. 

Binney, James, ’’Short Report Concerning Grammar,” 
Education, pp. 472-477• 
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2. Correct use of is, are, was, were, with respect to 

number and tense. 

3* Elimination of double negatives. 

4. Correct number agreement with the phrases, there is, 

there are, there was, and there were. 

These and similar items should be incorporated by the 

student to accomplish the goals of the English program. These 

goals are listed by Pooley who stressed their importance but 

also stated: ’’Correctness should be for the sake of communica- 
p 

tion not communication for the sake of correctness.” 

Others such as Corbin^, Pierstorff^, Smiley^, and the 

NBA Journal^ have stressed the importance of these goals in 

the English program. 

With the goals of accuracy and social acceptability 

established the next issue must be considered. How can these 

goals be achieved? 

The Method of Achieving Goals 

It has been the writer's belief that most proponents of 

the method of teaching English can generally be divided into 

2 
Pooley, Robert C., "What is Correct English.Usage,” 

USA Journal, pp. 17-20. 
*5 
Corbin, Richard, "Grammar and Usage: Progress But Ho 

Millennium,” English Journal, pp. 547-555 • 

^Pierstorff, Marion B., "Promoting Critical Thought 
in the Study of Character Conduct in Literature,” English 
Journal, pp. 422-430. 

5 
Smiley, Marjorie B., "Bo Your Classroom Procedures 

Really Teach Communication?” English Journal, pp. 81-85* 

mUEA Journal, "Bo Grammar Brills Help Writing Skills?” 
p. 25. 
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two camps. One camp consists of those who advocate the teach¬ 

ing of parts of speech as essential to recognition of proper 

sentence structure. The other camp insists that the most 

efficient method is through development of a sensitivity or 

feeling that a sentence is grammatically correct. 

There is considerable evidence to indicate that teach¬ 

ing the parts of speech to students does not achieve the goals 

which are desired. One example of thwarting the goals of 

English teaching is reported by Groff in the statement: 

Prom this study it seems fair to conclude, as did 
the earlier experiments, that the teaching of the parts of 
speech in public schools is unnecessary and unwarranted. 
The earlier research evidence told the teacher he can 
discontinue teaching the parts of speech with no adverse 
effect on7the quality of the written composition of his 
students. 

The LISA Journal substantiated the idea that teaching 

parts of speech and diagramming do not achieve English goals. 

Prom its adaptation of Strom's report it stated that: 

Research findings from significant studies during 
the last fifty years show clearly that direct methods of 
instruction that focus on writing activities and the 
structuring of ideas are more efficient in teaching sen¬ 
tence structure, usage, punctuation, and other related 
factors than are such methods as nomenclature drills, g 
diagramming, and rote memorization of grammatical rules. 

^Groff,-Patrick J., "Effect of Knowledge of Parts of 
Speech on College Entrance Examinations in California," 
California Journal of Secondary Education, p. 417* 

Q 
ILEA Journal, on. cit. , p. 25. 
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ITo results of investigations were encountered which 

indicate that knowledge of grammatical structure, diagramming, 

and parts of speech were advantageous to the majority of 

students in achieving the goals .of English, 

It was not the purpose of this study to determine the 

most efficient method of teaching English, It was felt, however, 

that some background should be given on the goals of English 

and the controversy which exists between the methods of achiev¬ 

ing these goals. 

The English teacher is faced with the problem of teach¬ 

ing children who come to school with language patterns already 

set, patterns which often lack accuracy and acceptability. 

These habits must be broken or reformed to achieve the goals 
Q 

of English. 

The belief was also held that these habits are more 

prevalent and deeply entrenched in rural children than in 

urban children, and that this is reflected in the writing and 

speaking of the individual even after he has entered college* 

The type and frequency of errors which have been re¬ 

ported in previous investigations will be discussed in the next 

section. 

Results of Investigations of English Errors and Usage 

Upon reviewing the literature of the results of in¬ 

vestigations of English errors and usage it was found that it 

could be divided into two general categories. The first 

category was rural and urban differences in achievement. 

Prominant types of errors committed. In a recent re¬ 

port of the Rational Council of Teachers of English Committee 

on high school-college articulation, several areas of weakness 
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of college freshmen were stressed and minimum criterion were 

set up as desirable. Three areas were considered: that of 

usage, grammar, and punctuation. The factors that caused 

the college freshmen the most trouble in usage were improper 

use of verb forms and subject-verb agreement. A list of 

absolute minimums were presented in relation to grammar. 

They felt the college freshmen should have the ability to 

recognize the subject, verb, and modifiers, know the common 

patterns of the English sentence, and the uses of parallelism.. 

The entering freshmen must also be free of gross errors in 

sentence structure. Those that were particularly troublesome 
10 were sentence fragments and comma splices► 

In a research report by Freitag on students at Fairfield 

High School, it was found that the only significant grammatical 

errors made in this group were subject and verb agreement and 
1 T the use of double negatives. This in part is in agreement 

with the findings of the HGTE Committee* 

Similar findings were recorded on a group of 120 

college freshmen whose class-written papers were graded. This 

study, done by Binney, reported that the most frequent errors 

were lack of unity of paragraphs, lack of coherence in para¬ 

graphs, and monotony in sentence structure. The most common 

and frequent errors in relation to punctuation and sentence 

structure were: Sentence fragments, comma splice, confusion 

with punctuation - especially the semi-colon, run-on sentences, 
12 tense errors, and awlavard sentences. 

10 “What the Colleges Expect," English Journal, pp. 
402-412. 

11 
Freitag, I.Tarlene A. , Common English Errors of Fair- 

field High School Students and Methods to Eliminate Them, pp. 
1-ID6 •' 

1 ? 
Binney, James, "Short Report Concerning Grammar," 

Education, pp. 472-477. 
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All these reports indicate the most prominant type of 

errors committed by college freshmen and high school students. 

They were not analyzed, however, as to the relationship with 

urban and rural background. 

Rural and urban differences in achievement. During 

1955, 10,000 children in three age groups who attended schools 

in England and Y/ales v:ere given specially designed tests of 

reading, arithmetic, and non-verbal ability. A comparison of 

the children's performance in urban and rural areas demon¬ 

strated the superiority of urban children. This was attribut¬ 

ed to the home backgrounds and cultural factors of the children 

concerned. In a summary of investigations relating to the 

English language arts in secondary education Strom reported 

that achievement in the English language is highly related to 

environmental influences when she stated: 

Evidence from research indicates that achievement 
in the English language arts is highly related to subtle 
and intangible environmental influences, which are diffi¬ 
cult to measure by the scientific method, a.s well as con¬ 
crete factors, which can be mea.sured by means of statisti¬ 
cal techniques.13 

It was noted that little research has been reported in 

relation to frequency of English errors to rural versus urban 

background. Eor this reason it was felt that a study of this 

nature was needed. 

The next step in this investigation was the dividing of 

a segment of the ilontana State College Freshmen into rural and 

urban groups and examination of papers, the students had written 

in class, for grammatical errors. The goals of the English 

1^Strom, Ingrid M., "Summary of Investigations Relating 
to the English Language Arts in Secondary Education: 1959-1960," 
English Journal, p. 122. 
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program, accuracy and acceptability, and the prominant types 

of errors, committed were constantly considered in evaluation 

of the papers. All errors were tabulated with respect to each 

group. This is explained in detail in Chapter 3* 



CHAPTER III 

RELATION OP RURAL AND URBAN BACKGROUND TO ERRORS 
ON WRITTEN MATERIAL OP COLLEGE FRESHMEN 

Papers which each student had written in class were 

obtained and examined for errors in punctuation, grammar, 

capitalization, and clarity of communication. All students 

wrote on the topic ’’The Best and Poorest Teacher I Have Had.” 

This topic was chosen because of its familiarity to all students*. 

The papers averaged a page to a page and one-half in length. 

Selection of Groups 

It was decided that 150 students enrolled in MEducation 

Orientation'* would be the initial population from which to 

select the experimental groups. It was arbitrarily establish¬ 

ed that all students who had attended a high school of less 

than 175 would be considered a rural group and all students 

who had attended a high school of over 175 would be considered 

an urban group. This differentiation was made because it is 

believed that communities supporting a high school of 175 or 

less are rural communities. By this method the initial pop¬ 

ulation of 150 students was divided into rural and urban 

groups. These groups were examined and all students who had 

transferred from a high school of less than 175 to one of more 
than 175 were disqualified. Students were also disqualified 

if they had transferred from high schools of greater than 175 

to high schools of less than 175. 

Both groups were then analyzed as to the size of elemen¬ 

tary and junior high school which they attended. This infor¬ 

mation was obtained from a questionnaire which each student 

had filled out in class. By scanning the data it'was observed 

that students who had constantly attended high schools of 175 
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or less had not attended.elementary schools with enrollments 

over 350 or junior high schools with enrollments over 100. 

Prom this observation the decision was made to disqualify all 

students from the rural group who had attended elementary 

schools larger than 350 and junior high schools larger than 

100. It was assumed that this would eliminate those students 

from the rural group who had been influenced by an urban 

environment early in life and then transferred to a rural 

community. 

The papers of all students in the two groups, which 

were not disqualified, were then examined and errors were 

recorded and filed under each student’s name. It was dis¬ 

covered, from the screening up to this point, that only 18 

of the 150 students would qualify for the rural group. It 

was later discovered that three of the 18 were sophomores 

so they were also disqualified. Prom this procedure a group 

of 15 rural students was established. 

It was decided to match these 15 rural students 

with an equal number of urban students. Therefore, the urban 

group was screened for the selection of urban students who 

had attended elementary, junior high, and high schools with 

large enrollments. By this method 17 possibilities were 

selected from the urban group. 

The students in the two selected groups were contact¬ 

ed and interviewed. Por reasons v/hich will be explained in 

Chapter IV, the groups were finally limited to 12 students 

each in the rural and urban classification. As can be seen 

from Table 1, no student in the rural group attended an ele¬ 

mentary school with an enrollment greater than 320 students. 

The largest junior high school enrollment was 60 and the larg 

est high school enrollment was 165* The urban group attended 

elementary schools with enrollments ranging from 300 to TOGO, 
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junior high schoolo ranging iron 400 to 2,000, and high schools 

ranging from 1,200 to 2,000. This in itself should contribute 

contrasting environments to the rural and urban groups. The 

occupation of the fathers of the students in the two groups 

was also recorded. In the rural group the fathers' occupations 

were mostly farmers or ranchers. The fathers' occupations of 

the urban group varied a great deal, but all were employed in 

urban areas. 

TABLE 
AND 

1. SIZE OF SCHOOL ATTENDED BY RURAL AND URBAN STUDENTS 
THEIR FATHERS' OCCUPATIONS. 

Size of School Attended by Rural Students Occupation 

Student H.S. J.H. Elem. 
of Father 

A 165   320 Rancher 
B 96 60 75 Rancher 
C 94 40 6 Rancher 
D 83 35 10 Rancher 
E 80 — 160 Farmer 
F 75 10 10 Rancher 
Gr 65 11 35 
H 65 — 100 Farmer 
I 60 30 100 Rancher 
J 54 32 100 Merchant 
K 50 — 100 Rancher 
L 18 22 20 Bookkeeper 

Size of School Attended by Urban Students Occupation 

Student H.S J.H. Elem. 
of Father 

B 
C 
D 
E 
F 
Gr 
H 
I 
J 
K 
L 

2,000 
2,000 
2,000 
2,000 
1,900 
1 ,800 
1 ,700 
1,600 
1,500 
1,500 
1,400 
1,200 

1,000 300 
1,000 500 
2,000 300 

500 
2,000 _ __ 

800 M M 

900 300 
600 

500 350 
800 500 
400 400 

1,200 1,000 

Expeditor 
i'.leterologist 
Banker 
Supervisor 
Aviat. Agen. 
Carpenter 
Postal Foreman 
Foreman 
Salesman 
City Employee 
Caruenter 
U.S'.A.F. 
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The recorded results on the written papers of the stu¬ 

dents in each group were then referred to and analyzed* 

Analysis of Written Errors 

The errors recorded from the papers written in class' 

were of the following type: 

1. Spelling (32)a 

2. Incoherent sentences; sentences that do not make 

sense but the exact nature of the error cannot be determined. 

(19) 

3* Humber agreement; such as: there is, there are and 

there was, there v/ere. (5) 

4. Hun together sentences (comma splice); two complete 

sentences connected with a comma, (3) 

5. Misplaced comma. (3) 

6. Miscellaneous errors; capitalization, redundant 

phrases, improper word usage, improper use of quotes, and past 

and present tense disagreement. (12) 

The errors most frequently committed in both groups 

were spelling, incoherent sentences, and number agreement, in 

that order. The rural group committed 42 errors in these 

categories compared to 14 for the urban group. The rural group 

had three misplaced commas and three run together sentences. 

The urban group had no errors of this type. The rural group 

committed nine miscellaneous errors compared to three for the 

urban group. The total number of written errors committed by 

the rural group was 57 as compared to 17 for the urban group. 

The written errors committed by each group for each 

type of error were compared and a Chi Square Statistical Test 

aTotal frequency of errors committed for each type. 
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was run to determine if there were any significant differences 

between the two groups. The two types of errors which were 

significant beyond the alpha level of .05 were spelling and 

incoherent sentences. It may also be noted here that these 
p 

two types of errors were approaching the .01 significance 

level. All other types of errors did not show a significant 

difference beyond the .05 level. The total of written errors 

accumulated by each group for all types of errors committed 

was also statistically analyzed and a Chi Square Value far 

beyond the .01 level was obtained. Therefore, in the groups 

tested in this study there was a significant difference be¬ 

tween the total written errors committed by the rural and 

urban groups and in two specific types of errors, those of 

spelling and incoherent sentences. All differences favored 

the urban group which made the least errors. Chi Square 

Values are included in Table 2, which also shov/s the relation¬ 

ship of written errors in the rural and urban group. 

1 
In testing for significant differences using Ohi 

Square Values the null hypothesis is tested that no difference 
exists between the two groups. Since the computed value of 
Chi Square is greater than the five per cent value with one 
degree of freedom given in a Chi Square Table, the hypothesis 
that no difference exists can be rejected and therefore accept 
the alternate hypothesis that the results are different from 
those produced by chance alone. The alpha level of .05 means 
that 95 times out of 100 trials a difference will occur between 
the rural and urban group. 

2 
The same principle applies as explained previously. 

The alpha level of .01 means that 99 times out of 100 trials 
a difference will be obtained between the rural and urban 
groups. 
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TABLE 2.. FREQUENCY 0? WRITTEN GRAMMATICAL ERRORS IN RURAL 
AND URBAN STUDENTS AND OKI SQUARE VALUES. 

Type of Error 

Frequency 
Chi Square Values 
of Differences 

Rural Urban 

Spelling 25 9 6.12a 

Usage 

Incoherent Sentence 15 4 6.37a 

Number Agreement 4 1 1 .80 

Punctuation 6.00a 

Comma Splice 5 0 3.00 

Misplaced Comma 3 0 3*00 

Miscellaneous 9 3 3.00 

Total 57 17 21 .62tl 

aChi Square Values significant to the .05 level* 

^Ghi Square Values significant to the *01 level for 

difference between totals* 

Two groups of 12 students each were selected from an 

initial population of 150 students enrolled in an Education 

Orientation course. One group was classified as rural, the 

other as urban. Papers these students had written in class, 

on a common topic, were inspected and all errors recorded and 

the results analyzed* It was found that the rural group com¬ 

mitted more errors of each type and more types of errors than 

the urban group. Spelling and incoherent sentences were types 

of errors significant beyond the .05 level and the total errors 

committed by each group was significant beyond the .01 level* 

These students were also interviewed and their speaking errors 

recorded. This is discussed in the next chapter. 



CHAPTER IV 

RE-b AT ION OP RURAL AND URBAN BACKGROUND TO ERRORS 
IN SPEAKING OP COLLEGE PRESHMEN 

Each student was interviewed to determine what errors 

were made in speaking and if one group or the other made 

specific types of errors. The groups were the rural and urban 

groups which were selected in the manner discussed in Chapter 

III. The rural group consisted of 15 students and the Urban 

group consisted of 17 students when they were contacted for 

individual interviews. 

Contacting and Interviewing Selected Groups 

Each person in the selected groups was contacted by 

telephone prior to the interview and told that ua study was 

being conducted on the relation of background on various factors 

which students encountered when they came to college.” It was 

pointed out that all participants were in the Education Curri¬ 

culum and that interviev/s would be conducted with each one 

for ten to fifteen minutes in room 127 Reid Hall. They were 

then asked if they would be kind enough to participate in 

the study if the interviews were arranged to their convenience? 

Cooperation among the students was very good and all that 

could be contacted agreed to such an arrangement except two. 

They were interviewed in their rooms in the boys' dormitory. 

7/hen the subjects appeared for the interview they were again 

briefed on the purpose of the study in the manner described 

previously. Care was taken not to reveal the grammatical im¬ 

plications of the study. The investigator then asked permission 

to record the interview on a tape recorder. It was explained 

that this would permit an accurate record of results and the 

fact was stressed that all tapes would be held confidential. 
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It was explained that as soon as the responses of each parti¬ 

cipant were charted from the tapes they would be erased. All 

students agreed to this arrangement. At the termination of 

each interview the students were thanked for their participa¬ 

tion and were informed that they would receive a letter ex¬ 

plaining the results of the study. A sample copy of this 

letter is included in the appendix.. 

Of the 15 rural students 15 were contacted and inter¬ 

viewed. However, during one interview the tape recorder de¬ 

veloped a short in the microphone connection which resulted in 

nothing being recorded. Consequently the results of this in¬ 

terview could not be analyzed and this student was disqualified 

from the group. One student in the rural group failed to 

appear for an interview and one could not be contacted. Be¬ 

cause of these factors the final number in the rural group 

interviewed and recorded was 12. 

Out of the group of 17 possible urban students 12 were 

contacted and interviewed. Of the five students dropped from 

the group one failed to appear for an appointment, one couldn^. 

appear because of an injury,, and a convenient interview schedule 

could not be arranged with another student. The remaining two 

students c.ould not be contacted in spite of repeated efforts* 

It was felt that the main task in the interview was to 

get each participant to talk for approximately ten minutes. 

In view of this, interview questions were designed to cover^ 

an area familiar to the student. A copy of the interview is 

included in the appendix* Questions were chosen which con¬ 

cerned the student*s teaching field, secondary or elementary. 

In some cases follow-up questions not on the question- 

na.ire were asked in order to have the student develop a specific 

idea. Bach talked for at least ten minutes. The responses were 

charted for each individual for the first ten minutes of the 

interview. All errors committed after this time were not charted* 
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Analysis of Speaking Errors 

The grammatical speaking errors committed by students 

in both the rural and urban groups were rare. The rural group 

committed a total of four errors, two of them being incorrect 

usage of words such as “bunch of errors“ and “I like it real 

good”, and two of them being redundant phrases. The urban 

group committed two errors; one incorrect usage and one double 

negative^ 

The most common error in both groups was the mispro¬ 

nunciation of words such as “jist, goin, comin, somethin, 

eatin, gettin,M and et cetera. The rural group committed 35 

mispronunciation errors, the urban group had 16. 

Other noticable characteristics of the speaking habits 

of both groups were observed. They cannot be classified as 

errors but were recorded as distractors. Verbalized pauses 

such as: uuh“, “and uh“, “well uh“, and “but uh“ were used. 

Overused words like “well” and “I mean11, were also used as 

verbalized pauses. There was not a great deal of difference 

between the rural and urban groups in regard to verbalized 

pauses. The rural group had a total of 123 compared to a total 

of 129 for the urban group. However, the rural group had 56 

overused words as compared to 39 for the urban group. 

A statistical analysis was run on the speaking errors 

to determine if there was any statistical significance between 

the two groups. The only type of error significant to the .01 

level was “mispronunciations“. This was in favor of the urban 

group which made fewer errors of this type. In all other types 

of errors and in total errors committed there was no signifi¬ 

cant difference between the two groups. The tabulation of 

this data is included in Table 3* 
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TABLE 3. SPEAKING ERRORS AND DISTRAOTORS COMMITTED BY RURAL 
AND URBAN GROUPS. 

Frequency Chi Square Values 
Rural Urban of Differences 

Verbalized pauses 123 129 .1418 

Overused words 56 39 3.04 

Mis p ronunciation s 

Grammatical Errors . 

35 16 7.08a 

(a) Redundant phrases 2 1 .332 

(b) Incorrect word usage 2 1 .332 

Total 218 186 2.532b 

aChi Square Values significant to the .01 level. 
■L 

DChi Square Value for difference between totals. 

Twelve students in both the rural and urban groups 

were contacted and interviewed. The interviews were "tape 

recordedu and the errors charted at a later time. There were 

very few grammatical errors committed in both groups. The 

most noticeable responses were not actual errors but were re¬ 

corded as distractors. Distractors are such things as ver¬ 

balized pauses and overused words used as verbalized pauses. 

The rural group used many more overused words than did the 

urban group. However, mispronunciations were the only type 

of speaking error where a significant difference occured be¬ 

tween the rural and urban groups. The rural group committed 

significantly more errors than did the urban group. 

It was believed that a study of the performance records 

on college entrance examinations which these two groups took 

upon entering college might reveal some substantiating data to 

this report. The performance records are discussed in Chapter 

V. 



CHAPTER V 

RELATION OP RURAL AND URBAN BACKGROUND OP 
TO PERPORHANCE ON COLLEGE ENTRANCE 

PRESHMEN 
TESTS 

Performance scores, for each student participating in 

the study, were obtained and analyzed. Test scores obtained 

were the Ohio University Psychological Test (Ohio 78), scores 

on the mechanical section of the Cooperative English Test, 

and scores on the Linguistics (L) and Quantitative (Q) sections 

of the American Council on Education and Psychological Examina¬ 

tions (ACE)* 

The ACE test and the Ohio 78 test scores were selected 

for analysis to determine if there was a difference in scholas¬ 

tic ability between the rural and urban group. The Ohio State 

University Psychological Test (Ohio 78) consists of four 

scores on types of items such as same-opposites, analogies, 

reading comprehension and total score. According to a review 

of literature, this verbal test is a measure of scholastic 

ability. About the Ohio 78 Test, Holt says: 

As a test designed to measure college aptitude 
the Ohio University Psychological Test is particularly 
useful in providing accurate differentiations in ability 
in the upper half of the general high school senior ^ 
population from which most college freshmen are drawn* 

Research studies tend to indicate that the AGE Test 

is a satisfactory measure of scholastic ability. In discussing 

this test barters states: 

Research studies... show that the L score is a 
better index of general aptitude than the Q score and 

^Buros, Oscar Krisen, (Ed), The Pifth Mental Measure¬ 
ments Yearbook, p. 494-495* 
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that neither is a good index of special aptitude• The 
L scores ha.ve been found as satisfactory as the Q scores 
for predicting success in courses in science and mathe¬ 
matics and, because of the close relationship to read¬ 
ing ability, more satisfactory for predicting success 
in English and other courses that are primarily verbal 
in nature.2 

Analysis of Performance Test Scores 

The urban group had a higher average performance on 

every test than the rural group. The question was whether or 

not this difference between groups was great enough to be 

significant. Therefore, some tool was needed to test the 

extent of the difference between groups. The Hann-V/hitney 

U Test^’^ was applied to the three sets of scores, ACE (Q 

and L), and the Ohio 78 to determine if a significant dif¬ 

ference in ability existed between the rural and urban samples. 

Ho significant difference was found betv/een the two groups on 

the quantitative section of the ACE and the performance on 

the Ohio 78 Test. There was a significant difference at the 

.05 level in the linguistics scores of the ACE Test. 

The scores on the Cooperative English Test (mechanical 

section) were analyzed with a IJann-Whitney TJ Test also. - A 

significant difference at the .01 level was found to exist. 

The urban group also had the highest average in this test. 

Thus it appeared that a significant difference in scholastic 

ability did exist betv/een the rural and urban group as measured 

by the Linguistics and Mechanical English Test scores* 

warters, Jane, Techniques of Counseling, p. 40. 

^Downie, IT. M., and Heath, R. V/., Basic Statistical 
Methods, pp. 212-214* 

^Siegel, Sidney, Nonparametric Statistics for the 
Behavioral Sciences, pp. 116-120. 
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Because the two groups seemed to have different ability 

levels in Linguistics and English and not in Quantitative 

and Ohio 78 test performance, it was decided to find out 

how the scores correlated. A Spearman Rank-Order Correlation 

Coefficient (RHO)^ was run between the test scores within 

the rural and urban groups. It was found that the Linguistics 

and English Test Scores had a significant correlation level 

in both groups. The correlation was significant beyond the 

.05 level in the rural group and beyond the .01 level in the 

urban group. The Ohio 78 and English correlation as well as 

the quantitative versus the English correlation were signi¬ 

ficant beyond the .01 level in the urban group but there was 

no significant correlation between these tests for the rural 

group. The reason for a correlation between scores occurring 

in one group and not the other cannot be explained by this 

study. The indications of an ability difference between 

groups in the linguistics and mechanical English areas has 

not been eliminated, however. The RHO Correlations are in¬ 

cluded in Table 4. . 

TABLE 4. S PE ARM AIT RAITK-ORDER CORRELATION COEFFICIENT (RHO) 
OF RURAL AND URBAN STUDENTS. 

RHO 

Rural Urban 

Linguistics versus English • 65a 
.79b 

Ohio 78 versus English 

00 • .15° 

Quantitative versus English .41 • 67b 

aRH0 values significant at the .02 level* 
D
RH0 values significant at the .01 level* 

Downie and Heath, ou. cit., pp. 178-180* 
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Error Category Analysis in the 
Mechanical English Test 

Because of the similarity of design between the Coopera¬ 

tive English Test and the portion of this study on written 

errors, it was decided to determine if any differences be¬ 

tween groups was evident in the various categories of the 

test. 

The Mechanical English Test consisted of 60 items which 

tested four types of errors. These error categories were: 

usage, spelling, punctuation, and capitalization. This is 

a timed test, consequently all individuals do not complete the 

test. It was noted that dropouts started occurring at item 

42. Seven of 12 students failed to complete the test in the 

rural group as compared to two of 12 students in the urban 

group. It is possible that this would indicate a difference 

in reading ability betv/een the two groups. A Chi Square Test 

was made on the data and it was not significant. Since more 

rural students did not complete the test a cut-off point was 

established at item 42. A Chi Square Test was then applied 

to the total errors each group committed in each category^ 

The rural group again ranked highest in number of errors 

committed in each category. The difference was only signifi¬ 

cant in the usage and punctuation areas. The usage difference 

was significant to the .05 level whereas the difference in 

spelling was significant at the .01 level. Capitalization 

was not adequately tested since only one' item of this type 

was on the test. 

These findings are in agreement with the results of the 

analysis of the written errors portion of this study, except 

in the spelling category, where a significant difference was 

also found. 

Table 5 contains the significant levels of all cate¬ 

gories . 
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TABLE 5. iJTJI.IBLR OB ERRORS HADE IK EACH 
COOPERATIVE ENGLISH TEST BY RURAL AND 

CATEGORY OB THE 
URBAN STUDENTS* 

Frequency 

Ghi Square Values 
of Differences 

Rural Urban 

Usage 70 48 4.44a 

Spelling 61 47 1.81 

Punctuation 61 56 6.4413 

Capitalization 9 4 1.92 

No error items 62 63 .004 

aChi square values significant to the .05 level, 
b 
Chi square values significant to the .01 level* 

Some items on the test contained no errors. The in¬ 

correct responses of each group to these items were recorded 

and analyzed. No significant difference between groups occurred 

with regard to these distractors. 

Sex Differences Between Groups 

The rural group had a larger proportion of males than 

did the urban group. There were five males in the rural 

group and only one male in the urban group. Under the 

supposition that this may have effected the performance of 

the rural group, a Mann-Whitney U Test was administered to the 

male versus female portion of the rural group. This was to 

determine if the different sexes had significant performance 

differences on the Hechanical English Test. There was no 

significant difference in performance between males and fe¬ 

males. 

Scores on the Quantitative and Linguistics section of 

the AGE Test, as well as the Ohio 78 and the Hechanical section 
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of the Cooperative English Test, were obtained and analyzed, 

ho significant difference between the rural and urban groups 

was found on the quantitative score and the scores on the 

Ohio 78 Test. There was a significant difference in the 

linguistics scores and the mechanical section of the Coopera¬ 

tive English test at the .05 and .01 levels respectively. If 

the assumption is made that these tests measure scholastic 

ability, as they are supposed to, then this study tends to 

indicate that urban students have a higher scholastic ability 

and make fewer grammatical errors when writing than do rural 

students. Whether or not this is the cause of environmental 

factors in the home, or the limited offerings of the small 

school, or a combination of the two cannot be determined by 

this study. 



CHAPTER VI 

SUMMARY 

It was believed that rural students make more gram¬ 

matical errors in writing and speaking than do urban students* 

This study was undertaken to see if there was any evidence to 

substantiate this belief* 

The review of literature did not yield much information 

of studies which had been done in this area. It did provide 

some evidence of the areas of communication in which college 

freshmen were weakest. Some of these areas were: usage, 

punctuation, capitalization, and spelling. 

A sample with 12 students each of rural and urban, 

students was drawn from an initial population of 150 Montana 

State College Preshmen enrolled in the Education Curriculum* 

Papers which each student had written in class were examined 

and errors charted. Each student was also interviewed per¬ 

sonally and speaking errors recorded. The students' college 

entrance examination scores on the ACE, Ohio 78, and Coopera¬ 

tive English (Mechanical section) Tests were analyzed for 

differences between the two groups. 

Types of errors which the rural group committed more 

frequently were spelling, usage, and punctuation. These were 

significant beyond the .05 level and approached the .01 level. 

The only speaking error with a significant difference 

between groups was mispronunciation. The rural group made 

the most errors of this type and it was significant beyond 

the .01 level. 

A significant difference in performance on the ACE 

(Linguistics) test and the Cooperative English (Mechanical) 

Test was found with the rural group committing the most errors. 

The significance levels were at the .05 and .01 levels re¬ 

spectively. There was no significant difference between 
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rural and urban performance on the AGS (Quantitative) Test 

and the Ohio 78 Test. 

Sue to circumstances beyond the control of the writer 

the size of rural and urban groups were much smaller than 

anticipated. Because of the limited size of the samples, 

definite conclusions cannot be drawn from this study. 



APPENDIX 



Appendix A 

INTERVIEW PROCEDURE 

1. Introduction: My name, I am a G-raduate Student in Education 

doing a study on backgrounds of M.S.C. Freshmen who chose 

Education as a field of study* 

2. I'll ask questions about where you are from, why you came 

to IvI.S.C., what area you plan to teach in, why you decided 

to become a teacher, and other questions of this nature. 

3. I would like to get your permission to record this dis¬ 

cussion. All information will be held confidential and 

will be erased from the tape after it has been charted. 

4. Will you please state your name and where you are from? 
(a) How large is (name of town)? 

(b) Have you always lived there? 

(c) What is the primary industry? 

5. Why did you choose to come to M.S.C. rather than some other 

college? 

6. How does college life differ from your expectations of 

college before you came here? 

(a) What adjustments did you have to make upon entering 

college? 

(b) How do you like living in the dormitory? 

7. Will you tell me why you decided to become a teacher? 

8. What factors caused you to make this decision? 

(a) Favorite teacher. 

(b) Member of the family. 

(c) Particular interest in a subject. 

(d) Job opportunities. 

9. What area of teaching do you intend to specialize in? 

(a) Secondary 

(b) Elementary 

(c) Subject field 
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10. You may have strong feelings as to what is a good or 

poor teacher, \7hat characteristics or abilities .will you 

try to develop in becoming a good teacher: (Could list 

the qualities of a good teacher) 

11. How would you teach to best prepare your students for 

success in college? 

(a) Refer to subject field. 

(b) What changes could have been made in your school 

program to better prepare you for college? 

12. For the students who are not college bound would you 

teach them any differently? 

For Elementary Teachers: 

13. Why did you choose elementary instead of secondary educa¬ 

tion? 

14. Did you have any experience working with children which 

might give you an idea if you like it? 

15. Do you think there are any differences in the qualities 

of a good elementary teacher as compared to a good high 

school teacher? 

Secondary Question: 

16. Would you grade for English content as well as course 

content and your subject area? 



Appendix B 

Report to Student Participants 

'MS PPAAPIOP 0? RUFAL AifJ) UBBAii BAOKOROuIIBS TO 

RRiSQuElTO: OF GR.ilSMATPOAL BliHOHS 111 

HORTAWA STATIC CO^iiSGiS P3IE3MEH 

A !p:c.i'£ of rural ar-d nrljan ctrudents v/ero eoleotod 
iron: an Anitla.1 popul-.ii^ioi: of 1;50 college fregion t-nroXloc. 
ixi on Sdactviion 0rion'5a*«-lozt at Hoatana State (Scllsg^ 

which each atudent had in claits r/c*rs ©xaniine 
and grasssati^&X errors recorded.? Each nindent rrao inters 
t ip.vod and tviih tho aid of a tape roaordsr all errors ware 
eiariedp l^. re ament ^ooreB^T/Meh .fJ atudemts had take: 

obtained and. enalyaed 9 In all oatagorlcs ths rus‘a'1 
grtrap made; Eioro errors.5 A. slgaificaat difference in fra- 
ruoriy of e:.":v:c-r3 coscnitteci Ay each group was found in Bpell--•• 
fiig and incoherent oentenc.er^ This difference was Bi&niflcr 
heyenu the level and approached the IF levele There wer .•• 
j;.cf significant differences in orrera made by the two groups 
.'h'-ring the interview except In the cat ago ry of rrdepronuncls. ^ 
tion which was significant at the «01 lev etc 

Scores on the •■plant it at ive end linguistics section 
of the AGE test ao well at? the Ohio 78 and the mechanical 
real, ion of the Cooperative English teet were obtained and 

Ivo significant difference betv/eon t)ie two groupe 
on 'the quantitative score and the ecores on the 

veru there was a significant difference 
scores cud the xaecthanloal station of the 
section at tha ..Op and *01 levels re¬ 

in mad-a that these tests 
they ore sunnosed to) then 

analysed * 
vu-3 found 
Ohio 78 tec 
Ir. the ling 
Cc- v x■ .3rat Iv £.? lingl iah 
vpvetively:■< If the assuraption 
ixQzwure sohclastic ability {as 

HCii 
tics 

?fhlo study tends to .Indicate that urban students have a 
higher scholastic ability and fewer grammatical errors 
•./hen writing th&n do nu*aL vtudwiite,, V/hothex* or not this 
•.Ui the cauy^ of environmental factors In the homo or the 
limited offerings of the small school or a combination of tl 
U'O cannot hv detersinsd by thlr atudyo Xc ir> believed ih&/ 
there are feasible explanations however® Duo to faotox-e 
beyond the control of the examinei* the stuaples in this 
otucly were amallor than an.11oipatod5 12 in each group* 
Therefore the indications of the study should not bo weight** 
oC too heavily* 
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