
A DESIRABLE PROGRAM OF BOY*S PHYSICAL EDUCATION 

ADAPTED TO THE SMALL HIGH SCHOOL 

A Professional Paper 

Presented to 

the Faculty of the Department of Teacher Education 

Montana State College 

In Partial Fulfillment 

of the Requirements for the Degree 

Master of Education 

Alvin A* Ketcham 

August 1956 



TABLE OF CONTENTS 

CHAPTER PAGE 

I. INTRODUCTION   1 

Statement Of The Problem    1 

Need For This Study      2. 

Method Of Procedure     5 

Definitions Of Terms Used      6 

II* OBJECTIVES OF EDUCATION AND PHYSICAL EDUCATION .. 9 

Correlation Between Education And Physical 
Education Objectives *   9 

Objectives Of Education   11 

Objectives Of Physical Education ••••••••••••• 22 

III. ADMINISTRATIVE POLICIES RELATED TO PHYSICAL 
EDUCATION   34 

Qualifications Of Teachers      34 

Student Participation Requirements   36 

Time Allotment *    38 

Size Of Classes       40 

Facilities, Equipment, And Supplies    41 

Credits And Marks      45 

(iii) 



CHAPTER PAGE 

IV. CURRICULUM FOR THE DESIRABLE PHYSICAL 
EDUCATION: PROGRAM   49 

Considerations In Forming The Curriculum ... 49 

Classification Of Activities    52 

Curriculum Activities For Boy’s Physical 
Education Program     55 

V.. INTRAMURAL AND RECREATIONAL PROGRAMS    64 

Need For The Intramural Program    65 

Considerations In Planning The Intramural 
Program   68 

Suggested Activities For The Intramural 
Program   72 

Recreational Program   74 

VI. PHYSICAL FITNESS, HEALTH, AND RESTRICTED CLASSES 
AS ADDITIONAL RESPONSIBILITIES OF PHYSICAL 
EDUCATION   77 

Physical Fitness As A Responsibility Of 
Physical Education    78 

Health As A Responsibility Of Physical 
Education    82 

Individual Pupil Problems In Physical 
Education   86 

VII. SUMMARY'   91 

BIBLIOGRAPHY   95 

(iv) 



LIST- OF TABLES 

TABLE PAGE 

I. THE MINIMUM Y/EEKLX PHYSICAL EDUCATION REQUIRE¬ 
MENTS FOR THE DIFFERENT STATES   39 

II. SPECIFIC OBJECTIVES AND APPROVED ACTIVITIES 
FOR HIGH SCHOOL AND ACTIVITIES FOR THE SHALL 
HIGH SCHOOL   57 

(v) 



CHAPTER I 

INTRODUCTION 

This paper is written to help the writer and other 

instructors of physical education in small high schools 

review their aims and objectives and to improve their selection 

of activities, so that boys in small high schools may have 

the same opportunities of a good physical education program 

as boys in larger high schools* 

Statement Of The Problem 

The writer has observed that small high schools are 

confronted with problems of scheduling, acquiring adequately 

trained persons to fit into their curriculum, requiring 

physical education of all students, and arranging the physical 

education classes so they are large enough to offer a variety 

of activities* 

In analyzing these problems the writer found that first, 

a desirable physical education program should be set up to 

give a standard from which to work* Second, this desirable 

physical education program should be used as a guide from 

which to adapt the desirable physical education program for 

the small high school* 
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Need For This Study 

The National Association of Secondary School Principals*1' 

believes that the value of a good physical education program 

should be offered to all boys and girls. The opportunity 

should not be denied any high school pupil because of the size 

of the school he attends. There are seventy—nine high schools 

in Montana^ and Wyoming^ with a total high school enrollment 

of fifty or less. Schools of this size are the concern of the 

National Education Association21- because these schools lack 

teachers trained in physical education and their rural situations 

do not allow for adequate socialization* 

The need for a special program in the small high school 

was recognized by authorities in the field to the extent that 

in 1948 the American Association for Health, Physical Education 

and Recreation set up a joint committee^ with the purpose of 

■^Bulletin of the National Association of Secondary 
School Principals, Volume 37, May 1953, P* 49* 

2State Department of Public Instruction, Montana 
Education Directory (Helena, Montana, 1955-56)• 

^Department of Education, State of Wyoming Education 
Directory (Cheyenne, Wyoming, 1955-56)• Fifty-one high 
schoolsrin Montana and twenty-eight in Wyoming have an enroll¬ 
ment of fifty or less. 

A 
The Department of Rural Education, The American 

Association for Health, Physical Education, and Recreation, 
Physical Education in Small Schools (Washington, D.C., 
National Education Association, 1954)* p* 3* 

5Ibid», p* 3• 
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preparing publications to strengthen the programs of health, 

physical education, and recreation in small schools# In 

setting up this committee these two important and influencial 

organizations of the National Education Association declared 

that the boys and girls of rural areas, the areas in which 

small high schools are most frequently found, are one of the 

nation's most important resources* These boys and girls often 

have not had the full opportunity to develop the health bodies 

and habits, of social cooperation they need because their 

schools lack properly planned physical education programs with 

activities suited to the size of the school#^ The committee 

emphasized their thinking and recommended assistance with 

this statement: 

The boys and girls who grow up in rural areas 
constitute and important segment of the nation's 
resources* It is important that they be physi¬ 
cally fit and vigorous, mentally alert, and soc¬ 
ially well developed* Because of circumstances 
affecting their schoo, their home, and their 
communities, many rural boys and girls have not 
had full opportunity to develop the healthy 
bodies and habits of social cooperation they need* 

There is an evident need for two types of 
publication; (l) a publication that presents the 
basic principles and guiding philosophy for an 
instructional program and activities in health, 
physical education, and recreation for pupils in 
small schools, especially in rural communities; 
(2) a guide or manual of specific activities « 
that can be utitllized by teachers in these schools* 

The needs of effective class size and lack of trained 

6Ibid., p. 3. 

^Ibld.. p. 3 
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personnel are expressed by Irwin^ in two ideas, (l) that 

the determination of the type of activities used in the 

physical education program depends to some extent on the 

size of the classes, and the kind of physical activities in 

the secondary curriculum is effected more by the size of the 

classes than in the elementary schools and (2) there is a 

distinct problem in the small secondary schools of securing 

properly trained physical education instructors, because of 

the necessity for teachers to instruct in two, three, or more 

subjects other than those relating to his field a shortage of 

well qualified physical education instructors is evident in 

these schools* His belief is that it would be optimistic to 

feel that the average physical education instructor in the 

small high school has more than a minor in the field. In view 

of this lack of trained personnel the great need for carefully 

selecting activities is pointed out by him in: 

As long as existing conditions in the small 
secondary schools are such that untrained or 
partially trained teachers must assume-vthe 
responsioilities for physical education there 
will be a decided need to select carefully the 
activities comprising the curriculum.9 

The opinion of authorities seems to point out a need 

for setting up a special type of physical education curriculun 

for the small high school that provides an adequate program 

^Leslie W. Irwin, The Curriculum in Physical Education 
(St. Louis: &.V. Mosby Co., 1944), p.TO. 

^Ibid., p. 62. 
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for schools that are likely to he lacking in community 

resoursces. and adequately prepared teachers* 

The writer has been a physical education instructor in 

two small high schools and has observed several others* His 

observations have led to the opinion that many of the programs 

were inadequate and could be improved by the use of a program 

adapted to the needs and limitations of the small high school* 

Method Of Procedure 

In formulating this program for the small high school 

authorities among whom are Irwin^0, Kozman^, Johnson"1"2, and 

Voltmer1^ were considered for their objectivies, policies, 

curriculum, and ideas on intramurals, recreation, health, and 

restricted classes* Their objectives and administrative 

policies are used as a basis for a desirable physical educa¬ 

tion program for any high school, then the activities in an 

improved curriculum^ are listed along with the modifications 

needed for the small school program* The need for intramural 

and recreational programs is next established with suggested 

adaptations for the small high school* The activities in the 

intramural program are the same as those in the curriculum 

K>ibia.. 
^Hilda C. Kozman, Rosalind Cassidy, Chester 0. 

Jackson, Methods in Physical Education (Philadelphia: 
W* B* Saunders: Company,- 1952*7^ 

12 
Granville B. Johnson, The New Physical Education 

(Minneapolis: Burgess Publishing Company, 1942Ti 
13 Edward F. Voltmer, Artur A* Esslinger, Organistion 

and Admlnl strati on of Physical Education (New York: F.S* 
brofts and Company, 19467* 

14 Irwin, Op* Clt* Irwin was used as a base for the list 
of activities* 
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because the intramural program is to offer enrichment to the 

curriculum* Jesse Feiring Williams*^ was used mainly to form 

a suggested approach to restricted classes* The ideas of 

Williams16, Irwin1^, and Johnson18 are given to the reader 

to help him formulate his own program of health education with 

the conditions for time, medical facilities, and school phil¬ 

osophy which exist in his own particular situation* 

In order that the reader may have full understanding of 

the writer's intent some of the significant words and terms 

used in this paper are defined in the next section* 

Definitions Of Terms Used 

A desirable physical education program* A desirable 

physical education program is one that strives to attain the 

goals set up by authorities in the field and meets the needs 

of the pupil, school, and community* 

Small high school* For the purpose of this paper a 

small high school is defined as grades nine, ten, eleven, 

and twelve with a total enrollment of fifty or less, pupils* 

Physical education* Nixon gives this definition for 

■^Jesse Feiring Williams, Clifford Lee Brownell, The 
Adminittation of Health and Physical Education (Philadelphia^ 
W.B. Saunders Company, 1941TT 

16Ibid♦ 

^Irwin, op. olt. 

Johnson, op* cit* 
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physical education* 

Physical education should he define as that 
phase of the whole process of education which 
is concerned with vigorous muscular activities 
and related responses, and with the modification . 
of the individual resultant from these responses*1^ 

Adminlstrative policies* Administrative policies, as 

defined hy Voltmer^, “indicate the methods of approach or 

means of procedure rather than the point to he gained *“i' 

Facilities* Facilities are structures, such as, buildings, 

pools, and play areas* 

Eqdlpment• As defined hy the National Association of 

Secondary School Principals2^* equipment is “the more durable 

materials for teaching or competition in physical education, 

such as, jump standards, basketball standards, horizontal bars*“ 

Supplies* Supplies are the expendable materials for 

teaching or competition in physical education, suoh as, balls, 

badminton birds, ebc* 

Curriculum* “The curriculum represents the experiences 

22 
that the child will have in school♦“ as defined by Williams* 

IQ 
Eugene W. Nixon, Fredrick W. Cozzens, Introdution to 

Physical Education (Philadelphia: W.B* Saunders Company, 
1941)• p* 8* 

20 
Voltmer, op* cit*« p* 56* 

21 
National Association of Secondary School Principals, 

op* alt*, p. 85* 

?? 
Williams, op. cit*, P* 350 
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Activities* The activities are the means of reaching 

the objectives* Activities Include sports, games, etc* 

Intramural Activities* Intramural activities are 

competitive activities ■within the- school, usually set up 

after school hours, and utilizing league and championship 

situations for motivation* 

Recreational activities* Recreational activities are 

activities which have carry-over value into after school life, 

and are generally of the individual type* 

In th© next chapter the objectives of education, as a 

whole, and physical education are discussed extensively be¬ 

cause this writer believes that before any program can be 

adopted the objectives of the program must be established. 



CHAPTER II 

OBJECTIVES OF EDUCATION AND PHYSICAL EDUCATION 

In planning any educational program desirable objectives 

are first necessary, and what more desirable objectives can 

be found than the objectives of education? In order to make 

this paper more understandable to the reader the objectives 

of education and physical education are reviewed here* 

In the Bulletin of the National Association of 

Secondary School Principals, May 1952, is found the direct 

statement; HThe objectives of physical education are iden- 

tical with those of general education* In the following 

pages the objectives of education and physical education are 

stated and expanded in order that the reader may discern the 

sameness of the objectives of education, as a whole, and of 

the objectives of physical education* 

Correlation Between Education And 

Physical Education Objectives 

It is pointed out by Johnson2 that the physical educa¬ 

tor finds the guide to his formulation of objectives in the 

^Bulletin of the National Association of Secondary 
School Principals, Vol. 37, May 1952, p* *55* 

2 
Granville B. Johnson, The New Physical Education. 

(Minneapolis: Burgess Publishing Co*, 1942), p* 13* 
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objectives of education: 

Physical educators are not without guide posts 
in formulating a valid program* The demands of 
modern education are the criteria for determin¬ 
ing the value of a program of modern education.^ 

This similarity is not Johnsonrs opinion alone, Voltmer^ 

has also written a strong statement of agreement in the cor¬ 

relation between education and physical education* In the 

development of the idea Voltmer also indicates that the goals 

of education andphysical education are the same and contribute 

to each other* This is clearly indicated by his statement: 

Physical education is that part of education 
which proceeds by means of, or predeminently 
through, physical activity; it is not some 
separate, partially related field* This 
significant means of education furnishes one 
angle of approach in educationg the entire 
individual, who is composed of many components, 
interrelated functional units, rather than of 
several distinctly compartamentalized faculties. 
The physical, mental, social aspects must all 
be considered together. Physical education,when 
well3 taught can contribute more to the goals 
of education than can any other school subject: 
not more to each goal than can any other subject 
but more to all goals than any other school subjset 

The objectives of education are the first to be 

^Ibid*, p. 13* 

^Edward F. Voltmer, Artur A. Esslinger, Organization 
and Admlnlstratlon of Physical Education (New. York: F. S. 
Crofts and Company, 1946)• p* 13* Author’s emphasis* 

5Ibid. 9 p. 13 
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described because it is educational objectives as a whole 

which influence the development of physical education objectives* 

Objectives Of Education 

The Educational Policies Commission of the National 

Education Association^ in 1937 defined the purposes of 

education in American Democracy* This report has been 

generally accepted by educators* The purposes of education in 

American democracy are stated by the commission as follows: 

(1) the objectives of self-realization 
(2) the objectives of human relationships 
(3) the objectives of economic efficiency 
(4) the objectives of civic responsibility 

In the following paragraphs the purposes of education 

as described by the Educational Policies Commission are 

expanded* 

The objectives of self~realization* The Educational 
o 

Policies Commission made this statement to define the 

significance of growth or the self-realization objectives in 

education* 

Tf an individual is to become his own best self, 
he must constantly be in contact with the best 
that is in humanity* Thence, he will drae his 

_ Educational Policies Commission, The Purposes of 
Education in Amerlcan Democracy (Washington, D.C*: National 
Education Association and The American Association of School 
Administrators, 1938)* 

‘ibid., p. 47. 

8Ibld.. p. 52. 
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highest aspirations, thence his greatest 
achievements* The processes of growth, or of 
self-realization therefore, are a primary concami 
of education, a concern which includes, but also 
reaches far beyond, the memorization of the use¬ 
ful and useless facts which usually make up the 
bulk of the school curriculum* Only as each 
individual grows power to write his own declar¬ 
ation of independence can we keep unfettered the 
spirit of that other Declaration written a cen- 
tury and a half ago.9 

The educated person, as defined by the commission^-0, 

has been given the opportunity to develop the strong abilities 

of initiative, accountability, and self-direction* According 

to the Policies Commission it is the school*s responsibility 

to provide the opportunities for development, both mental 

and physical, and of the whole individual* It is not the purpose 

of education to mold the individual but to assist the individual 

in assuming his most functional and successful place in society. 

As an individual the pupil has a definite and important place 

in democratic society* 

The significence of individuals adequately prepared to 

lead happy, healthy, satisfying lives has, since the beginning 

of our modern education agencies, been greatly enhanced 

according to the authors of Adminlstration of the Modern 

Secondary School* ^ They state that there is an increasing 

9Ibia.. p. 52. 

10Ibld.. pp. 51-70. 

^J.B. Edmonson, Joseph Roemer, Francis L. Bacon, The 
Administration of the Modern Secondary School (New York: 
The MacMillan Company, 1953)> P* 35* 
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rights in the educational program# 

This “Bill of Rights’1 contains four points, regarding 

the responsibility of democratic education programs to the 

individual# 

Each pupil has the right to use accurate information 
about himself and his environment# 

Each pupil has the right to plans in his activities: 
in a nonauthoritarian atmosphere. 

Each pupil has the right to individual attention 
in planning his goals* 

Each pupil has the right to organized assistance 
in following through his plans 

That the realization of self cannot be separated from 

the realization of self in relation to society, is the 

thinking of the Educational Policies Commission#^ The 

Commission continues the idea that self-realization cannot 

occur unless the individual effects a satisfying relationship 

with the society in which he lives# If the individual is to 

grow to be his own best self he must come into contact with 

the best that humanity can offer. The commission says that 

it is the task of good education to present the opportunity 

of contact* 

The world in which we live is. a social world and 

education has the responsibility of considering the improvement 

of intimate human relationships., which become one of the 

16Ibid., p. 2-3. 

^Educational Policies Commission, op. cit., pp. 51“71* 
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major purposes in education* 

The objectives of human relationships* The objectives 

of human relationships, as defined by the Educational Policies 

Commission^, are related to the more intimate connections 

between the individual and his immediate family, friends, and 

neighbors* The commission points out that: 

Between the individual^ inner life and his 
far-flung contacts with 130 million fellow 
citizens, there is an important intermediate 
area of day-to-day, face-to-face relationships 
which could be profitably studied by those 
directing educational programs*19 

The commission^ went further to say that the introduc¬ 

tion of a mechanized society has greatly complicated the 

relationships of human-beings to one another, and has caused 

to a great extent the loss of human values* When life, was 

less complicated, when the family and community were wholly 

dependent upon one another for well-being the need for close 

human relationships required little attention from social 

agencies* Today the newcomer to the city misses the spon¬ 

taneous meeting of neighbors which was once known* He must 

21 
join some group or organization to contribute as an individual* 

In agreement with the Educational Policies Commission 

22 
Johnson thinks that with the commercialization of many 

P* 73* 

19Ibid., p. 73* 

20Ibid.. PP* 75-76 

21Ibid.. PP* 75-76 

22 
Johnson, op* cit* 
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forms of recreation developed to take advantage of increased 

leisure time in our mechanized society has come dependence on 

a type of recreation which rarely makes any lasting contribution 

to the lives of people* 

The increase of leisure time and absense of proper 

recreational habits, have caused a definite increase in juvenile 

crime, according to Johnson2^, and it is the duty of the school 

in our American democracy to be concerned with the honest and 

profitable use of leisure time* 

The Policies Commission^ stresses the importance of 

cooperation in this statement: 

Democracy is a.highly cooperative undertaking* 
It can become more effective if children learn 
to cooperate in school* The traditional methods: 
of teaching, however, stress competition rather 
than cooperation*25 

Expanding the idea of cooperation the commission2^ said 

that much of the training in our highly competitive, mechanized 

society has; been toward competition rather than cooperation, 

and that rather than bestow honors on the pupil who cooperates 

most effectively with his fellows- we. have given prizes to the 

one. who has striven and surpassed the endeavors of others* 

25rbid., pp. 74-75. 
2^Educational Policies Comm!salon, op» clt.. p. 77. 

25Ibid., pp. 77. 

26Ibid., pp. 77-78. 
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It is the opinion of the commission that educatora 

must be tactful in offering guides to stress cooperation 

over competition* This was their purpose when they made this 

statement! 

As a practical matter, the substitution of 
cooperation for competition as the chief motivating 
force of education must be accomplished gradually. 
In many schools where the children have known no 
other guide to learning but competition other 
motivation will have to be introduced slowly and 
tactfully* Democratic cooperation in the class 
and outside of it, is only possible when the group 
works: toward some common goal*27 

“Among the most important factors in the lives of people 

the family holds first place,11 declared the Policies Commission2^ 

They think that young people may be given insight and training 

to assist them in their present family responsibilities in the 

future* In emphasizing the importance of the family in human 

relationships the commission stated; 

Y/ith increasing social and political complications, 
the ta&s of operating family life and making needed 
adjustments in its pattern are increasing in diffi¬ 
culty. Education must bend anew to this work, for 
the stakes are vital. As citizens learn and practice 
in their families that regard for the common welfare 
and that use of reason in composing differences 
which are exxential in the democratic way of life, 
they will be predisposed to democractic behavior 
in wider relationships, and democracy in the nation 
will recieve fresh impetus at it source. 

^7Ibid.. p. 78. 

2®Xbld., p. 89« 

29Ibld.. p. 89. 
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Tlie commission^O feels that the eduoation has the 

responsibility of providing an opportunity for the development 

of economic efficiency* It is with this responsibility the 

writer deals in the pages which follow* 

The objectives of economic efficiency# The objectives 

of economic efficiency are concerned not only with the 

production of goods but also with the use of goods and services 

in the opinion of the Educational Policies Commission*^1They 

made this statement regarding their views-J 

At present, the major emphasis in education for 
economic Efficiency is placed on the productive 
or vocational phase* It is often the only aspect 
of economic education which receives serious 
attention* This one-sided emphasis is. unfortunate* 
Granting the importance of producer education, the 
equal and corollary importance of consumer educatjm 
must not be overlooked*32 

The commission^ went on to say that the producer as 

related to the objectives of economic efficiency is a happy 

worker, one to whom work is not a disagreeable need by rather 

a;- means of enjoying the fruits of our civilization by woork 

well done, and satisfying efforts* 

The school can provide the means of developing the 

attitude requisite to the happy worker according to the Policies 

3°Ibid.. P* 91 

31lbid., P* 91 

32lbid., P* 91 

53Ibld.. P* 91 
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Commisaion^^, in providing the opportunities of finding what 

work will be most satisfying and in what work one can do the 

most successful job of production. 

In the opinion of Voltmer^^ in his text Organization 

and Administration of Physical Education, the best pupil plan 

is of little value if it is obstructed by negative envioronmental*. 

conditions* Dr. Voltmer concludes that some service, in the 

school must provide the connecting link between the pupil*s 

present status and his future planning* There is also a need 

for building a better program continuously and in this way to 

provide for effective pupil growth* The Educational Policies: 

Commission phrased this nicely in their statement: 

Consumer education is a universal need; it 
should be provided for all through the schools 
and not left to accidental learning. 

The commission^ explained that the school in its program 

can help to teach discrimination regarding good and bad purchases 

The policy'makers went on to say: 

Education for consumption with the objectives 
outlined above obviously cannot be limited to 
one sex; nor can it without grave hazards be 
entrusted to those interested in guiding demand 

34Ibld». p. 92.. 

35v.oltmer, on* cit.» p* 4. 

^Education Policies Commission, og* cit., p. 106. 

57Ibid*, pp. 91-106. 
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for their own financial advantage* Clearly also 
this education cannot be attained through the 
study of a single field of knowledge*^ 

The main objective of the school in regard to consumer 

education, according to the Purposes of Education^ xa to 

educate its, pupils to get the maximum amount of what they 

want for their money, to improve their own scale of preformance 

and preferences through evaluation of their own standards, to 

budget their own expenditures in the light of good principles 

adjusted to their own circumstances: and financial ability* 

The objective which is considered next will be the 

objective of civic responsibility in the democratic system 

of education^ 

The objectives of civic responsibility* In Purposes: 

of Education in American Democracy^ the idea is expressed 

that it is particularly important that all citizens in a 

democracy are aware of the range of conditions in which men 

live* The necessity for civic responsibility was aptly stated 

in an editorial from Czechoslovakia published in the New York 

Times^* The article re-published in Purposes of Education; 

Our country might conceivably be overwhelmed by 
superior military force, but our democracy will 
never be imperiled by outside attacks* Democracy 
is always weakened from within* Only its own 

38IMd.. 103* 

39IMd.. PP . 91 -106 

40Ibid.. P* 109. 

41Ibid.. P* 109* 
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feebleness or complacency destroys it* We in 
Europe see more clearly than you that democracy 
dies from lack of dicipline, unwillingness to 
compromise, group pressure, corruption, usur¬ 
pation of public pov/er because the public is 
indifferent or greedy* It dies: unless it 
draws life from every citizen* Denouncing 
dictators gets nowhere* The job of those who 
believe in the democratic political process is 
to be possitive, not negative, to build it up, 
expose and correct its mistakes, keep it alive* ^ 

It is emphasized by the Educational Policies Commission^ 

that the responsibility of the school in guiding good citizens 

is of the greatest importance, and the ingredients which go 

into the making of a good citizen is the responsibility of 

every teacher in every school* To further clarify this idea 

the commission made this statement: 

Let it not be thought that responsibility for 
the attainment of the objectives here described 
devolves solely upon the social studies* The 
entire curriculum, the entire life of the school 
in fact, should be a youthful experience in 
democratic living,, quickening social inventiveness 
and agitating the social conscience* So are 
citizens for the democratic state successfully 
educated •^4- 

The objectives of education in the American Democracy 

having been enlarged upon, the v/Pi'ter will now present and 

expand the objectives of physical education* 

^%ew York Times, September 25, 1937, “cited by“ 
Educational Policies Gommission, op* cit*, p. 109* 

^Educational Policies Commission, pg* clt♦» pp* 109«-12j5* 

^Ibid., p. 123. 
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Objectives Of Physical Education 

It is related by Irwin^5 that physical education 

considers the entire development of the individual# Dr* 

Irwin points out that it is the general function of physical 

education to provide for the normal growth and development of 

each individual, and that the specific responsibilities of 

physical education in pupil development must at all times 

concur with the total education of the individual; also just 

as. modern education considers the v/hole individual so must any 

phase of education consider the effect on the whole life of 

the pupil* 

It is the opinion of Irwin^ that to the physical 

education programs, perhaps more than to any other, falls the 

responsibility of providing for such phases of education as. 

physical, social, emotional, recreational, and citisenship 

development* Irwin reminds his readers that there is also 

an important emphasis for the intellectual development of the 

individual in physical education* The ensuing pages, will 

describe each phase of the physical education objectives, 

beginning with the physical objectives* 

The physical objectives of physical education* The 

physical objectives of physical education are divided into 

^Leslie W* Irwin, The Curriculum in Health and 
Physical Education (St* Louis: The C*V* Mosby Company. 
19W. pT-5^  

•^Ibld.. p. 45. 
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three groups by Irwin^J the health of youth, the development 

of skill in physical activities, and physical growth and 

development* He thinks that the health of the individual 

greatly, if not wholly, influences the individual^ value to 

himself and society* A good physical education program pro¬ 

viding optimum physical activities is, in Irwin*s opinion, one 

of the best known ways for improvement and maintenance of 

physical health* 

Concerning the health of youth aspect of the physical 

objective of physical education Johnson relates that* 

The hygienic program of physical education is 
to stimulate and develop habits, of correct 
living.2® 

The good physical education program, Johnson goes on 

to say, minimized the great number of ailments that develop 

with ignorance, neglect, and lack of correct health habits* 

He explains his point further with the following statement: 

It is common knowledge that the major portion 
of the cases of physical disabilities can often 
be corrected by proper physical exercises* But 
it is not the principle objective of physical 
education to engage in hospitalization of any 
sort; it is rather to prevent such disability 
in the future by the development of correct 
habits in the minds of the people*5° 

^Ibid*, p* 44* 

HOJohnson, opf clt«, p* 71* 

49 
*Ibid.., p* 71* 

K0 
Ibid*, p* 71* The writer underscored for emphasis* 
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Physical education in the school, Johnson ^ reveals, 

has: perhaps: the most extensive agency for making the individual 

and the nation health-minded, it is the tremendous task of 

physical education to demonstrate the good health habits v/hich 

are necessary and contribute to comfortable, successful living* 

The health phase of the physical objectives leads- to a 

consideration of the importance of the development of skill in 

physical activities* 

No matter what the method used in teaching, Johnson^2 

advises, it is recognized that the pupil in developing skills, 

feels a thrill of achievement not only because of personal 

victory but because, of the ability he now has; to preform more- 

effect ively within his social and activity orbit* 

The dependence of social, emotional, and recreation 

objectives upon the development of skill and the. ability of 

the individual in activities is shown in this quotation by 

Irwin: 

The social, emotional, and recreation objectives 
are highly dependent on the development of skill 
and ability of the individual in activities* 
Sufficient skill must be developed that youths 
enjoy participation* Otherwise, interest is 
likely to be iost in all forms of physical 
activity with a resultant loss of desirable 
social relationships and recreation aims*53 

PP* 71-72 

52Ibid.. P* 44* 

55Ibid.. P* 44. 
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Much space is devoted by Kozraan^ of development of 

skills as. preparation of the adolescent body for successful 

living* She say,"Skilled movement can bring satisfaction in 

all areas of livingIt is also the opinion of Kozman 

that the development of physical skills provides the immediate 

answer to the adolescent’s attempts to achieve effective 

preformance; the preformance that one must attain to preform 

such social functions as dancing and playing games* The 

development of skills is not immediate, Kozman reveals, but 

because they are related and are seen by the adolescent to be 

necessary for enjoyable participation in game and dance 

activities the development of skills is sought by individual 

pupils and developed by each according to his personal desires 

and abilities* Kozman^ concludes that the physical education 

instructor has the function of assisting pupils in attaining 

physical skills* 

Health and development of skills as two parts, of the 

physical objectives: of physical education have been enlarged 

upon in the foregoing pages* The third and last phase of the 

physical objectives is growth and development of the individual* 

It is explained by Irwin^? that physical growth and 

54Hllda C* Kozman, Rosalind Oassidy, Chester 0* Jackson, 
Methods in Physical Sducatlon (Philadelphia: W*B* Saunders 
Company, 19527^ pp* 74-80* 

55Ibid., p. 42. 

56Ibid., p. 43. 

5'Irwin, on. pit.. pp.. 45-46. 
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development of the pupil is a matter of individuality, but 

the physical education program properly directed has the task 

of striving to advise and to help the puil to achieve the most 

healthful and effective development* 

It is his opinion as the author of the Curriculum in 

Health and Physical Education^ that the physical education 

instructor and the layman have too often thought of physical 

education in terms of exercise,, and have $.ven little thought 

to the consideration that the program is designed to contribute 

to the v/hole growth and development of the body# As he tells 

the place of physical conditioning in the school, Irwin*s view 

is that: 

At elementary, junior, and senior high school 
levels there is little need for special emphasis 
on physical conditioning if the proper programs 
for growth and development are maintained*59 

In consideration of the part physical education plays 

in development and growth of youth, clear distincition is 

made by Irwin^ between the growth of the organism and condi¬ 

tioning of the body* He says that the best development of the 

body requires, participation in desirable programs of physical 

education as Irwin^1, Kozman^2, and Johnson6-5 described them* 

58Ibld.. p. 45. 
59Ibid., p. 46. 

60rbld., p. 45. 
61IMd. 
62 

Kozman, op. cit* 

•'Johnson, op* cit* 
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objective in physical education, and it is that objective 
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v/hich will now be considered. 

The social objectives of physical education. In 

expressing the importance of the social objective in physical 

education Johnsor^^eclared: 

The social aims of all education should be to 
lead people to live harmoniously together. While 
several socializing agencies have the same objec¬ 
tive, physical education has a peculiar opportunity 
for service in this direction because of its very 
nature. It is dynamic and moving, not static and 
inactive.65 

It is further stated by Johnson^ that many of the. 

activities of the physical education program are in themselves 

social, particularly in team and circle games, and the social 

learnings in these activities parallel the skill learnings in 

these activities. Johnson emphasizes that the pupil in order 

to participate successfully must obey the laws, recognize 

authority, give his share, be respectful of his opponents, be 

tolerant, self-reliant, truthful, fair, and democratic. These 

special qualifications for participating successfully in physical 

activities have their counterparts in later life. It is 

Johnson’s^? opinion that in physical education the pupil has 

64Ibid.. PP. 72-73 

65Ibid.. PP. 72-73 

66Ibid., P* 73* 

^Ibid.. P* 73. 
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the opportunity to learn in actural practice the social 

traits of an educated person* 

The ideas of Irwin^^ on this subject are that the nature 

of presentation in physical education classes is less formal, 

more social, than the participation in most classes, and a 

different type of relationship between teacher and pupils 

themselves has been considered conducive to the social 

development of the pupils* He points out that participation 

by pupils in physical activities has been found to be helpful 

in securing desireable social adjustment in school life in 

general* Pupils in the physical education situation learn 

to understand each other better. 

Having scanned the social objectives of physical 

education the emotional objectives will now be discussed* 

The emotional objectives of physical education* In 

the opinion of Irwin^ the physical education program has. 

long taken into consideration the belief that emotional 

development is a necessary part of education. As with social 

development the physical education instructor is in a position, 

because of the nature of the program, to obtain more readily 

results in emotional development*. Participation in games, 

especially, places pupils in situations where they are under 

tension and emotional control may be easily lost. In his book 

^Irwin, OP. cit*, p. 47* 

p. 48. 
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The Curriculum in Health and Physical Education Irwin has 

referred to a quotation by Elmer D. Mitchell^0 dealing with 

the contribution of physical education to sound mental health# 

This quotation taken from Irwin*s book reads as follows: 

The creation of desirable social and emotional 
attitudes is contributing to this end. In 
games., the individual finds relaxation from 
strains and worries. He experiences self- 
expression; he knows the joy and elation of 
activity for its own sake.. His mind is focused 
on objectives outside himself. Moreover, 
through contact with other individuals in group 
activity he obtains an objective point of view, 
learns to cooperate with his fellow and to be 
at ease, with them. In addition, confidence and 
leadership develop from the attainment of skills. 
The individual who has mastery in a certain form 
of physical activity gains prestige in the eyes, 
of his fellows which facilitates his group ad¬ 
justment. Moreover, he finds that sports furnish 
a laboratory experience in which emotional self- 
mastery is demanded. In this connection it is 
reasonable to assume that an athletic contest 
with its hopes, its elation of victory and its 
dissappointments in defeat, helps to prepare for 
the emotional crises in life.Tl 

A very important objective of physical education, both 

to the immediate life of the pupil and to his future happiness 

is the recreation objective of physical education which is 

now considered. 

The recreational objectives of physical education. A 

comment by Johnson?^ indicates that a happy life depends upon 

^Elmer D. Mitchell, A Restatement of Values, editorial 
in Journal of Health and Physical Education 15* No. 2, 
pp. 84-85, Feb., 1942, "cited by11 Irwin, op.cit., p* 48. 

T^-Ibid.. p. 48. 

^2Johnson, op. cit., p. 72. 
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primarily the satisfaction of two needs; first, freedom 

from economic apprehension; second, on the wholesome use of 

leisure time, points up the importance of the recreational 

objective in physical education* In free time it is the 

choice of the individual how the time may be put to use, it 

is the ta^sk of the physical education instructor to provide 

activities which are of lasting interest. According to 

Johnson''^ the increase of leisure time because of mechaniza¬ 

tion has become a resounding problem in our democracy, and it 

has created problems related to juvenile deliquency and adult 

crime• 

Proper recreation is related to health. It is revealed 

by Johnson^ that a large insurance company studying 25,000 

cases of nervous breakdowns between the ages of forty and 

fifty, found that eighty, per-cent of the cases showed an 

absence of normal play life in childhood. To further show 

the importance of good play habits to people of all ages 

Johnson states: 

People, young and old, are lonely even when in 
the company of others vmless they have the abil¬ 
ity and habit of participating in activities 
which others are in. To engage in play with 
other people is to create a profoundly satisfy¬ 
ing social state; people who play together in 
a wholesome way are thinking, talking, and do¬ 
ing, and in such participation they are completely 

7^Ibld.. p. 73. 

74Ibld.. p. 75. 
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satisfying the gregarious large or dirive* How 
people play and what they play depends upon 
their early training«75 

The program of physical education in the schools is 

concerned with both the present and future* The advise is. 

given by Irwin^ to his reader that it is desirable that the 

physical education program be compsed of strenuous activities 

which will continue to be of interest in after-school life* 

Individual attention is extremely important in learning act¬ 

ivities which will be of use in later life because, as Irwin 

explains, often the individual has no further opportunity for 

further instruction and training in after graduation living* 

In discussing further the objectives of physical edu¬ 

cation consideration is now to be given the citizenship 

objective related to physical education* 

The citizenship objectives of physical education* It 

is pointed out by Irwin?? that a large part of the physical 

education program is devoted to active participation in group 

and individual activities, and the program thus conducted 

gives the whole individual an opportunity for becoming a 

well-rounded citizen. Irwin continues that through partici¬ 

pation in sports the pupil learns the importance and needs of 

such phases of citizenshipr as loyalty, cooperation, and team 

work, and another example of the way in which a desirable 

75Ibld.. p. 24. 

^Irwin, og. pit.. p. 49. 

77Ibld.. p. 54 
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three ways; (l) the responsibility to impart sufficient 

knowledge of healthful living that the pupil will be equip¬ 

ped to make the best possible use of health knowledge in 

adult life; (2) the responsibility to teach fundamentals, 

rules, and strategy in sports; (3) the responsibility to 

provide a medium for the most efficient and effective intel¬ 

lectual development for each individual in both physical and 

academic fields* 

The writer has discussed at length in this chapter the 

objectives of education as a. whole and the objectives of 

the physical education program* The objectives as they have 

been stated and explained are not original but the importance 

of the objectives to any desirable program is not to be over¬ 

emphasized* It is felt that it is to the advantage of all 

educators to refresh their memories regarding objectives of 

modern education as wsll as the objectives in their particular 

field of education* 

In the next chapter the writer will consider administra¬ 

tive policies as related to the desirable programs in physical 

education* 



CHAPTER. Ill 

ADMINISTRATIVE POLICIES RELATED 

TO PHYSICAL EDUCATION 

A curriculum that will offer opportunity to pursue the 

preceeding objectives of physical education will be governed 

by sound administravtive policies•• In support of this basic 

fact Voltmer points out: 

Any department that is to function adequately 
must have sound, well established administrative 
policies or guiding rules, as a basis on which 
to operate*! 

The administrative policies may be broken down into 

these specific areas; qualifications of teachers, student 

participation requirements, time allotment, size of classes, 

facilities, equipment and supplies, and credit and marks in 

physical education# The writer chose to break the administra¬ 

tive policies down into these subdivisions for the sake of 

clarity and to make this paper more practical# 

Qualifications Of Teachers 

Having a well qualified instructor is very important to 

the success of a physical education program# To emphasize 

•^Edward F* Voltmer, Arthur A. Esslinger, Organization 
and Administration of Physical Education (New York: F. S# 
Crofts and Company,, 194677 p# 56# 
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this point Irwin makes this statements 

The success of the curriculum in physical educa¬ 
tion, other conditions being equal, is almost 
wholly dependent upon the individual staff member* 
Untrained or poorly trained teachers can not 
administer and conduct and efficient and success¬ 
ful program of physical education*2 

To holp administrators select better qualified physical 

education instructors the following list of suggestions was 

formulated by the National Association of Secondary School 

Principals: 

(1) Select physical education teachers from 
among the graduates of institutions which 
offer outstanding professional physical 
education programs* 

(2) Select physical education teachers who 
display a real enthusiasm for teaching 
as a life profession* 

(3) Select physical education teachers who have 
demonstrated outstanding ability in some 
field, in addition to athletics* 

(4) Select physical education teachers who are 
strongly recommended by professional persons 
in addition to college athletic coaches* 

(3) Select physical education teachers who 
posses qualities with which young people 
can identify themselves.3 

Only well qualified persons should be allowed to instruct 

physical education if a desirable program is wanted* If a 

desirable physical education program for the whole school is 

^Leslie W* Irwin, The Curriculum in Health and Physical 
Education (St. Louis: The C*V* Mossby Company, 1944)♦ p* 61* 

^Bulletin of the National Association of Secondary 
School Principals, Vol* 37, May, 1953* P*~4* 
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the goal the total student participation is desired# 

Student Participation Requirements 

It is the feeling of many authorities in the field that 

physical education should be required of all students in the 

high school# Jesse Feiring Williams^ is most emphatic as he 

gives his opinion that, "Physical education is indispensible 

education#" He goes further to prove his point by stating; 

(1) Physical education is the sole source for 
development of vitality# 

(2) Physical education is the sole organized 
means for development of neuro-muscular 
skills# 

(3) Physical education is indispensible as the 
most important agency to develop attitudes 
toward play and to combat the sedentary 
life and its associated evils#5 

According to the objectives of education the school is 

concerned with the whole individual# Likewise, physical 

education concerns the whole individual# This is clearly 

brought out by Nixon who states: 

Physical education should be thought of, not 
as a frill or ornament attached to the insti¬ 
tution or the school, but rather as an integral 
phase of the project of educating the whole 
individual#^ 

Jesse Feiring Williams, Clifford Lee Brownell, The 
Administration of Health and Physical Education (Philadelphia: 
W#B# Saunders Comany, 19^1) p# 46 • 

^Ibld#. p# 46# 

6sugene W# Nixon, Fredrick W# Cozzens, Introduction to 
Physical Education (Philadelphia: W#B# Saunders Company, 
1941)# p. 9. 
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The theory that physical education can help in 

education of the whole child has become so strong among 

educators: that the National Association of Secondary School 

Principals^ advised that all boys and girls should have equal 

opportunity in physical education*. Nixon® enlarges upon this 

with the idea that any student who is capable of attending 

regular classes should be in physical education*. 

If it is desirable to educate the whole child and if 

physical education is desirable for all students, the writer 

believes it should be a required course. In the Bulletin .. of 

Secondary School Principals^ is found this positive declaration, 

nAll boys and girls should be enrolled in the (physical 

education) program*” Irwin also substantiates this belief 

with the following statement: 

The majority of school administrators, at least 
in theory, are highly in favor of providing a 
suitable program for all pupils*^0 

In the preceding paragraphs the writer has attempted to 

show that physical education should be a required course* In 

the suceeding paragraphs consideration will be given to the 

time allotment for the physical education program* 

^The National Association of Secondary School Principals:, 
op* cit*» p* 69* 

Q 

Nixon, op* pit., p* 214* 

^The National Association of Secondary School Principal^ 
op* cit*, p* 69* 

10 
Irwin, op* cit P* 36 
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Tim© Allotment 

The time allotted to the physical education program is 

of great importance because no program of activities can be 

operated successfully without sufficient time* Table I 

illustrates^ that there are thirteen states that have no 

requirement for the amount of time to be allotted to physical 

education per week* The tablke also shows that there are 

only four states that require three hundred minutes per week 

or sixty minutes per day* 

Voltmer^2 believes that an hour a day should be spent 

for physical education* This belief is supported by Irwin 

in his statement: 

There is fairly general agreement among leading 
educators that the pupil should have a one hour 
class period of physical education during the 
course of the regular schoolday*^3 

The need for adequate time being given to physical 

education has been pointed up in a recent metting of the 

Presidents Conference on Fitness of American Youth* As 

reported in Sports Illustrated the conference made this 

statement; ’’Schools should have more time, equipment, and 

personnel for physical education*^ 

“^Voltmer, op* cit*, p* 98* 

12Ibia.. p» 99. 
13 

Irwin, op* cit*. p. 63. 

•^Sports Illustrated, ’’First Blow for Fitness” 
(Chicago: Time Inc*, Vol* 5* No* 1, July 2, 1956). p* 22* 
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TABLE I 

THE MINIMUM WEEKLY PHYSICAL 

FOR THE DIFFERENT 

EDUCATION REQUIREMENT 

STATES15 

States Minutes: Per States Minutes Per 
Week Week 

Alabama 120 Nebraska 50 
Arizona 100 Nevada 120 
Arkansas 0 New Hampshire 0 
California 200 to 300 New Jersey 150 
Colorado 0 New. Mexico 300 
Connetiout 0 > New York 300 
Delav/are 180 North Carolina 75 
Florida 0 North Dakota 80 
Georgia 150 Ohio 100 
Idaho 0 Oklahoma 0 
Illinois 60 Oregon 90 
Indiana 10 & 11 100 Pennsylvania 120 
Iov;a 50 Rhode Island 100 
Kansas 0 South Carolina 100 
Kentucky 0 South Dakota 0 
Louisiana 120 Tennessee 75 
Maine 0 Texas: 120 
Maryland 180 Utah 200 
Massachusetts 60 Vermont 60 
Michigan (decided by 

supervisors) 
Virginia 
Washington 

125 
90 

Minnesota (optional) West Virginia no 
Mississippi 0 Wisconsin 150 
Missouri 
Montana 

300 
120 

Wyoming 0 

^^Voltner, og* cit»« pp. 98-99* 
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It has. "been shown that some physical educators, believe 

that a.sixty minute period is necessary for a desirable 

physical education program* 

The size of the class will also influence the attain¬ 

ment of the objectives of physical education* Determination 

of the desirable size of class will be the next consideration 

Size Of Glass. 

To correctly approach physical education Johnson^ 

believes, that we should consider the gymnasium and playground 

as a laboratory of life* In support of Johnson*s opinion the 

National Association of Secondary School Principals^ declared 

that; “The physical education class is a laboratory -type 

class and individualized teaching is desirable•“ In order 

to offer individual teaching, classes will of necessity have 

to be small* The Association of Secondary School Principals 

was more specific in stating that the maximum class size is 

thirty-five: 

The same standards for class size should hold 
for physical education classes are customary 
in the rest of the school program, and a phys¬ 
ical education class should never have more 
than thirty-five in it*18 

■^Granville B* Johnson, The New Physical Education 
(Minneapolis: Burgess Publishing Co*, 1942)• p* 2* 

^The National Association of Secondary School 
Principals, op* cit*. p* 70. 

18Ibld.. p. 70. 
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Hero is found a definite maximum class size* The 

writer could, however, find no authority that stated a 

minimum class size* It is concievable that thirty-five 

v/ould be too large a class under certain conditions, Irwln^-9 

stresses this with the statement, ’’The size of classes is so 

closely related to space and facilities as factors in selec¬ 

tion of activities that they must be considered together*” 

This leads naturally to the next section which deals with 

facilities, equipment, and supplies# 

Facilities, Equipment, And Supplies. 

The facilities and equipment available will determine 

the type of program that can be offered. To illustrate this 

point Nixon gives this example: 

If there are only two balls available for fifty 
students, skill in catching and throwing cannot 
be taught profitably to all at one time*20 

Facilities fall into two categories; indoor and- outdoor. 

For the outdoor facilities the National Association of 

Secondary School Principals*^ gives this list of eight ideas 

for planning: 

(1) High school sites, should be a minimum of 
forty acres* Such land areas make possible 
the development of such field, counts, and 
fields as demanded for proper school use, 

■^Irv/in, 02% clt*« p* 61* 

QO 
Nixon, op* cit., p* 102* 

The National Association of Secondary School 
Principals, op. cit*, p* 39* 
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and they can make wonderful provisions for 
community recreation groups. It take 
courage to plan “big", yet this lack of 
courage has resulted.in small crowded 
recreation areas all over America. 

(2) All grounds should be fenced with lockable 
gates, at intervals to correspond to street 
traffic lanes. High (10 feet) chain link 
fencing is probably most used in the West. 

(3) All areas should be attractively landscaped. 
Why are parks usually so attractive and 
school yards so drab and unattractive? Areas’, 
should be surrounded with trees at frequent 
intervals and tree islands developed where- 
ever possible. 

(4) No single ground treatment can best serve all 
recreation uses. It takes grass, dirt, and 
paved areas to meet best the demans for 
recreation and careful study must be given 
to the proportions of each at any given 
school. 

(5) School athletic fields, playgrounds, and 
special tennis courts and similar areas 
should be located so that they can be made 
available individually or collectively for 
recreation use. This principle should be 
extended to the layouts involving service 
roads, drinking fountains, maintenance yards, 
grandstands, concessions, handball courts, 
etc. Such layouts permit control on an 
efficient and inexpensive basis — important 
in the recreation use of school facilities. 

(6) It is important to serve the recreation needs 
in all sections of a city — yet it is a good 
idea to have relatively large batteries of 
tennis courts, for instance in one central 
area in addition, so that large and important 
recreation events including tournaments can 
be held in one location on an efficient basis. 

(7) Sprinkler systems should be provided for all 
large grass and dirt areas so that one man 
can easily do the work in a short time. 

(8) Recreation use demands the proper and 
adequate lighting of school outdoor facilities. 

^Ibid., p. 39* 

22 
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This presents a very Ideal plan which most schools 

will not be able to reach* A suggestion by Voltmer explains 

how with careful planning the usefulness of existing areas 

may be increased: 

However, granted a certain area, those in charge 
can increase its usefulness greatly by carefully 
planning and arranging the various sports courts 
and fields* 3 

It is' not the purpose of this paper to give definite 

demensions and materials for the indoor facilities for 

physical education* These can be found by consulting Voltmer*^ 

or Williams2^* There are certain general considerations that 

should be taken into account, such as, playing and spectator 

space, dressing facilities, and community usage* The 

National Association of Secondary School Principals gives 

such a list: 

(1) Official standars for indoor playing 
must be met* 

areas 

(2) Suitable dressing, shower equipment, 
storage rooms are necessary. 

and 

(3) Community use of facilities must be 
ered. 

consid- 

(4) Provide for spectator accomodations 
required* ^ 

as 

Closely related with facilities is equipment and 

^Voltmer, op* pit*, p* 208. 

24Ibldt. pp. 182-208. 

2^V/llliams, og. clt.. pp. 362-414. 

28 
The National Association of Secondary School 

Principals, pp* pit., p* 82« 



The writer has presented the ideas of some physical 

educators in regard to policies necessary for a desirable 

physical education program* To emphasize the importance of 

administrative policies Voltmer has stated: 

Any, department that is to function adequately 
nust have sound, well established administra¬ 
tive policies or guiding rules, as a basis on 
which to operate*38 

The writer has considered objectives and administrative 

policies in the desirable physical education program* The 

next chapter deals with the formulation of curriculum for 

the program* 

^^Voltmer, on* cit*. p* 56 
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CURRICULUM FOR THE DESIRABLE 

PHYSICAL EDUCATION PROGRAM 

The objectives and administrative policies which must 

be taken into consideration in the formulation of a desirable 

physical education program have been discussed* Establishment 

of general objectives of education and of physical education 

as the foundation of the program, and administrative policies 

as guide posts, were felt to be necessary before the specific 

objectives and activities of the desirable physical education 

could be suggested* This chapter will present specific 

objectives and activities of the program for high school boys, 

and for the small high school physical education program in 

particular* 

Considerations In Forming The Curriculum 

To form a curriculum of activies in physical education 

the objectives and administrative policies are firt considered 

for the basis and guides of selection. To ascertain that the 

activities follow these guides, the instructor developing the 

program should keep in mind that the activities should allow 

for a progression of learing v/lth consecutive time allotments 

for learning* There should be planning between students and 
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teachers v/ith the importance of the individual stressed. 

The activities should be selected for their value to the 

student and the community. The activities should be of an 

informal nature and selected with age, sex, and physical 

conditions used as considerations, and the curriculum should 

provide for motor activity. Oberteuffer stresses these 

points in his list of ten guides for determining the curric¬ 

ulum: 

1. The curriculum should be planned to allow 
for progression in learning, with a minimum 
of repetition of activities. 

2. The curriculum should be arranged to give 
students consecutive time to learn 

3* Curriculum planners should never lose sight 
of the individual who is the ultimate 
consumer and beneficiary of their handiwork. 

4. In conceiving and executing the curriculum 
allowance should be made for cooperative, 
planning between students and teachers. 

5» The curriculum should consist of activities 
in which values are inherent, which are 
intrlncically interesting and with which 
the student can develop an identity. 

6. The curriculum should be constructed in 
relation to community needs and facilities 
and with some considerations given to the 
interests which may be engendered by national 
backgrounds or racial characteristics. 

7* The curriculum should provide activities 
which are susceptible to informal rather 
than formal teaching methods. 

8. Curriculum materials should be selected in 
relation to the age* sex, and physical 
condition of the students. 
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• The curriculum should make ample provision 
for the inclusion of those learnings asso¬ 
ciated with motor activity. 

10. Integration as an educational process and 
concept has a hearing on physical education, 
both in its internal structure and as it 
relates to other curriculum elements.1 

With these ten points in mind as guides a list of more 

definite objectives should be made and then a final list of 

specific objectives. Activities should be selected that fill 

the need of the general objectives and the specific objectives. 

The definite objectives should include the development of 

muscular strength, organic vitality, nuero-muscular skills, 

agressive spirit, intelligent interest in physical activity, 

and leadership. These points are stressed in Nicoll1c major 

specific objectives: 

1. To develop muscular strength and endurance. 

2. To develop organic vitality. 

3# To develop an aggressive spirit through the 
use of combat activity that features body 
contact. 

4. To develop neuromuscular skills in athletics, 
gymnastics, group contest. 

5. To create intelligent interest in physical 
activity that will carry over into later 
life. 

6. To develop qualities of leadership.^ 

^Delbert Oberteuffer. Physical Sducation (New York: 
Harper and Brothers, 19515• pp• 227-235. 

p 
James S. Nicoll, May Belle Long, Developmental 

Physical Sducation (New York: World Book Company, 1947). p. 3* 
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The activities listed are for a desirable physical 

education program for high school hoys and presumer that the 

school has also fulfilled the requirements for a desirable 

program which have already been discussed; that is, physical 

education is required of all students for sixty minutes each 

day, adequate facilities are provided, and a qualified 

teacher is in charge of the classes* 

The small high school of fifty total enrollment will 

have an average of twenty-five boys enrolled* To give the 

reader a clearer understanding of the situation, this would 

indicate that there could be seven boys in the ninth grade, 

seven, in the tenth grade, six in the eleventh grade, and 

five in the twelfth grade* The boys should be divided into 

two classes or left as one class unit so the number in the 

class will be sufficient to enable the teaching of activities, 

which form the heart of the physical education program. In 

the high school such a class division would not be desirable 

or recommended because it mixes boys of different ages and 

development, but in the small high school such division can 

hardly be avoided if there are to be enough participating in 

the class to take part in any team or group activities* 

Classification Of Activities 

There are almost as many ways of classifying the act¬ 

ivities of physical education as there are authorities in the 

field* In presenting a classification of the activities in 
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the particular curriculum developed in this paper Irwin* 

classification has been selected* Irv/in classified the 

activities of the physical education program into these 

categories; aquatics, apparatus, formal activities, games 

and relays, sports of higher organization, recreational 

sports, rhythms and dancing, tumbling and winter sports* 

Each of these categories will be described next* 

Aquatic activities* Aquatic activities are part of 

the desirable physical education program because these 

activities are among the best for providing for large muscle 

development, neuro-muscular skills, and general body condi* 

tioning, as well as furnishing the opportunity for the learning 

of water safety measures* In the opinion of Williams the 

activity of swimming represent the ideal physical activity 

and provides for maximum function of large muscle groups 

without danger of strain* This brought out clearly in his 

statement that: 

Perhaps more than any other sport, swimming 
represents the ideal physical activity. From 
the physiological point of view swimming allows 
for maximum function of the large muscle groups 
without danger of strain*2*' 

Heavy apparatus, tumbling, and formal activities. 

Practice on and use of gymnastic apparatus, tumbling and 

calisthenics are included in a desirable physical education 

program because they furnish the main activities for the 

4 
Jesse. Feiring Williams, Clifford Lee Brownell, The 

Administration of Health and Physical Education (Philadelphia: 
W*B. Saunders Company, 194TT* p* 349* 
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development and retention of physical fitness and body 

conditioning. These activities also have value in that they 

provide a means for the pupil to gage personal development 

and fitness, and are considered the quickest, most effective 

means of developing arm and shoulder strength. That the use 

of heavy apparatus is important to the pupil in development 

of shoulder and arm strength is Nicoll’s conviction: 

The use of heavy apparatus is being reintroduced 
into the physical education curriculum, for it 
is now recognized as one of the best and quickest 
methods for developing arm and shoulder strength.5 

Sports of higher organization and individual activities. 

In the desirable physical education program the team activities 

provide opportunities for developing attitudes of good sports¬ 

manship, cooperation, good social behavior, team play and 

development of fundamental skills and knowledge of rules of 

the game. For these reasons team activities are necessary to 

the program. The team activities also provide for the natural 

interests boys of this age group have for competitive sports* 

Individual sports are as essential to the program as team 

sports, and they also provide for the high interest that boys 

in this age group have for competitive sports. Neither team 

nor individual activities can by themselves provide proper 

activities to fulfill the objectives of a desirable physical 

education program, both types of activity must be included 

^Nicoll, op. cit., p. 8. 

t. 



55 

The interests of high school hoys in competitive sports are 

described by Irwin: 

They are immensely interested in team and 
individual sports. The competitive spirit 
among the boys is very evident and they 
derived great enjoyment from participating 
in organizaed team play.6 

Recreational and winter snorts# Recreational sports 

and winter sports furnish means' to provide for the individual 

interests of the students in the program and present the 

opportunity for pupils to learn games which have greatest use 

in after-graduation living. The need for recreational acti¬ 

vities in the desirable physical education program because of 

their carry-over value is emphasized by Irwin: 

Great stress should be placed on developing the 
skill and ability of high school students to the 
point where they enjoy participation, particu¬ 
larly in recreational sports, which are activities 
having the greatest carry-over value for adult 
life.7 

Rhythms and dance actlvities# Rhythms anddance activities 

provide for developing social grace and skill, and provide for 

future interest in adult recreational activities. Boys of the 

age group fourteen to nineteen years are not generally inter¬ 

ested in dancing as a form of expression and the teaching of 

dance activities presents a difficult problem# That dance 

activities should be taught in a desirable physical education 

program for boys because of recreational value is a point made 

£ 
°Irwin, op. cit., p. 162. 

7Ibid., p. 162 
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by Irwin: 

The value of social dancing as an adult recrea¬ 
tional activity is ample reason for offering it 
in the program for both boys and girls, whenever 
it is possible to do so*° 

Of clog, tap, and gymnastic dancing in the boys' physical 

education program Irwin's opinion is that they should be 

offered with consideration given to comparitive value and 

amount of time available: 

Olog, tap, and gymnatics dancing may be 
desirable activities for both boys and 
girls under certain conditionsThe 
amount of time available for dancing in 
relation to the inclusion of other acti¬ 
vities should enter into the determination 
of its place in the program*9 

Polk dancing has recreational value and does not present 

as many complications in teaching as do other dance activities 

according to Irwin: 

Folk dancing has some value as adult 
recreational activity* The drawbacks to 

requiring it of all pupils are somewhat 
the same as in social dancing, although 
the problems of actual teaching are not 
so complicated as in social dancing*10 

Curriculum Activities For Boys' 

Physical Education Program 

A desirable physical education program is made up of 

many activities which often suppliment one another in purpose 

and result* The desirable physical education program as seen 

o 
Irwin, op. cit*, p* 173* 

9Ibia., p. 179. 
10Ibia.. p. 179. 
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by this writer is presented in Table II* The curriculum for 

the program is set down in table form with separate columns 

for the specific objectives, the desirable activities for 

larger high schools, and desirable activities for the small 

high school. In making this listing Irwin's-1-1 list of 

desirable activities was used as a base because it presented 

the activities most mentioned by all of the authorities con¬ 

sidered. As already has been mentioned, Irwin's list was 

also used for the classification of activities. To add 

activities to Irwin's base list and to define the objectives 

of each activity, texts by Nicoll1^, Williams1-^, Tunis1^, 

Brace1^, and the intramural staff of the University of 

Michigan were used as reference. 

Because of the limitation of class size some of the 

activitbs, such as, eleven-man football and speedball, 

suitable to the larger high school program are not functionaU 

in the small high school program. In this case activities 

like six-man football and soccerbaseball have been substituted 

which (l) fulfill the same desired specific objectives, and 

■^Irwin, on. cit.« pp. 161-186. 

12Nicoll, op. clt. 

13 
Williams, .pp. cit. 

John R. Tunis, Sport for the Fun of It (New York: 
A.S. Barnes and Company, 1940) • 

■^David K. Brace, Health and Physical Education (New 
York: A^S. Barnes and Company, 1948). 

16E.D. Mitchell, et. al., Sports for Recreation (New 
York: A.S. Barnes and Company, 1936)• 
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(2) provide a similar type of sport as the one for which 

the activity was substituted. 

TABLE II 

SPECIFIC OBJECTIVES AND APPROVED ACTIVITIES FOR HIGH 

SCHOOLS AND ACTIVITIES FOR THE SMALL HIGH SCHOOL 

Aquatics 

— 

Specific Objectives 
Activity For 
Large High 
Schools 

Activity For 
Small High 
Schools 

Develops large muscle groups* 
Develops self-reliance* 
Develops grace and poise* 
Develops natatorial skills* 
Develops awareness of water 
safety measures. 

Swimming Swimming 

Develops responsibility. 
Develops self-reliance. 
Develops large muscle groups. 
Develops awareness of water 
safety measures. 
Develops life-saving skills. 
Develops natatorial skills. 

Life - Saving Life - Saving 

Develops neuro-muscular skill. 
Develops timing. 
Develops grace, poise, self- 
confidence • 
Develops awareness of water 
safety measures. 

Diving Diving 



58 

Apparatus 

Develops arm strength* 
Develops shoulder strength. 
Develops neuro-musoular skill. 

Rope Climbing Rope Climbing 

Develops arm strength. 
Develops shoulder strength. 
Develops heuro-muscular skills. 

Overhead 
Ladder 
Work 

Overhead 
Ladder 
Work 

Develops arm strength. 
Develops shoulder strength. 
Develops neuro-muscular skills. 

Chinning Chinning 

Develops large muscle groups. 
Develops neuro-muscular skill. 
Develops grace, poise, self- 
confidence. 
Develops timing.- 

Heavy 
Apparatus 

Heavy 
Vppratus 

Formal Act .ivities 

Develops group co-ordination. 
Develops directional awareness. 
Develops rhythmn. 

Marching Marching 

Develops general body condition. 
Develops physical fitness. 
Develops large muscle groups. 
Develops group co-ordination. 
Develops rhythmn. 

Calisthenics Calisthenics 

Sports of Higher Organization 

Develops competitive spirit. 
Develops team play attitudes. 
Develops skills of running, 
catching, and throwing. 
Applies principles of good 
sport smanship. 
Develops baseball skills. 
Develops knowlege of the game. 

Baseball 
(18 players) 

Baseball 
(18 players) 
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Develops competitive spirits 
Develops team play attitudes. 
Applies principles of good 
sportsmanship. 
Develops basketball skills. 
Develops skills of throv/ing, 
running, jumping, catching, 
passing. 

Basketball 
(10 players) 

Basketball 
(10 players) 

Develops courage. 
Develops combative skill. 
Develops aggressiveness. 
Develops speed. 
Develops endurance. 
Develops skills of personal 
defense. 
Develops knowlege of the 
sport. 

Boxing 
(2 players) 

Boxing 
(2 players) 

Develops team play attitudes. 
Develops competitive spirit. 
Develops social attitudes. 
Develops nuero-muscular skills. 
Develops organic vigor. 
Develops knowlege of game. 

Volleyball 
(12 to 24 
players) 

Volleyball 
(12 to 24 
players) 

Dvelops competitive spirit. 
Develops neuro-muscular skill. 
Develops skill in running and 
jumping. 
Develops skill in balance. 
Develops large muscle groups. 

Field Hockey 
(12 or 22 
players) 

Field Hockey 
(12 or 22 
players) 

Develops team play attitudes. 
Develops large muscle groups. 
Develops balance. 
Develops skill in running and 
jumping. 
Develops neuro-muscular skill. 

Soccer 
(22 players) 

Soccer Base¬ 
ball 
(18 players) 

Soccer 
(22 players) 

Develops team play attitudes. 
Develops arms and legs. 
Develops kicking, punting skill 
Develops running skills. 
Develops competitive spirit 
Develops good sportsmanship 
attitudes. 

« 

Speedball 
(22 players) 

Soccer Base¬ 
ball 
(18 players) 
8-man touch 
football 
(16 players) 
6-man touch 
football 
Cl2 players) 
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Develops team play attitudes* 
Develops competitive spirit* 
Develops sportmanship* 
Develops throwing, catching, 
and running skills. 
Develops knowlege of game. 
Develops baseball skills. 
Develops knowlege of game 
rules. 
Develops knolege of baseball. 

Softball 
(20 players) 

Move1-Up 
(13 players) 
Three Base 
Softball 

(14 players) 
Softball 

(20 players) 

Develops individual competence. 
Develops teamv/ork. 
Develops neuro-muscular skill. 
Develops balance. 
Develops sportmanship. 
Develops knowlege of game. 

Tennis 
(2 or 4 
players) 

Tennis 
(2 or 4 
players) 

Develops teamwork. 
Develops physical fitness. 
Develops offense-defense 
strategy. 
Develops skill in kicking, 
running, throwing. 
Develops neuro-muscular skill. 
Develops leadership. 
Develops knowlege of game of 
football. 

Touch- 
Football 

(22 players) 

6-man Touch 
(12 players) 
8-man Touch 
(16 players) 
11-man Touch 
(22 players) 

Improves physical fitness. 
Increases endurance. 
Develops speed, agility, 
strength. 
Develops skill in running, 
jumping, throwing.. 
Develops knowlege of track 
and field sports. 

Track 
and 

Field 
Sports 

Track 
and 

Field 
Sports 

Develops aggressiveness. 
Develops strength. 
Develops endurance. 
Develops methods of personal 
defense. 
Develops knowlege of sport. 

Wrestling 
(2 players) 

Wrestling 
(2 players) 
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Relays 

Develops fundamentals for Leap Frog Leap Frog 
other games, sports. Throw-Catch Throw-Catch 
Develops play for sake of Wheelbarrow Wheelbarrow 
play. Basket- Basket- 
Develops fundamental skills. Shooting Shooting 

Games 

Develops leadership. Dodgeball Dodgeball 
Develops co-operation. Ankleball Ankleball 
Develops good sportmanship. Hit-pin- Hit-pin- 
Develops enjoyment of play for baseball baseball 
the sake of play. Tug of War Tug of Y/ar 

Recreational Sports 

Develops understanding of 
the sport. Archery Archery 
Develops leisure time activity. Badminton Badminton 
Develops adequate skill to Bowling Bowling 
insure participation in and Deck Tennis Deck Tennis 
out of class. Golf Golf 
Develops good sportmanship. Horseshoes Horseshoes 
Develops and retains physical Paddle Tennis Paddle Tennis 
fitness. Shuffle Board Shuffle Board 

YJinter Sports 

Develops large muscle groups. 
Develops stick handling. 
Develops ability on skates. 
Develops competitive spirit. 
Develops team play. 

Ice Hockey 
(12 players) 

Ice Hockey 
(12 players) 

Develops large muscle groups. 
Develops ablility on skates. Skating Skating 
Develops balance. Obstacle Obstacle 
Develops physical fitness. 
Develops individual ablility. 
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Winter Sports 

Develops accuracy* 
Develops and retains physical 
fitness* 
Develops good sportmanship* 
Develops adequate skill to 
participate in or out of class 

Curling Curling 

Develops poise, grace, and 
timing* 
Develops ability on skates* 
Develops balance. 
Provides for individual 
interest and ability. 

Figure Skating Figure Skating 

Develops large muscle groups. 
Develops neuro-muscular skill. 
Develops ability on skiis. 
Develops individual activity. 
Develops active winter sport 
interest• 

Skiing Skiing 

Develops ability on skiis. 
Develops large muscle groups. 
Develops neuro-muscular skill. 
Develops competitive spirit. 

Ski Racing Ski Racing 

Develops leisure activity. 
Contributes to physical 
fitness. 
Develops winter recreational 
sport• 

Snow 
Shoeing 

Snow 
Shoeing 

Tumbling 

Develops big muscle groups. Pyrramids Pyramids 
Develops balance. Individual- Individual- 
Develops neuro-muscular skill. tumbling tumbling 
Develops timing. 
Develops poise and confidence* 

Group tumbling Group tumblirg 
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Rhythms And Dancing 

Develops leisure time activity* 
Develops adequate skill to 
insure participation in or 
out of class* 
Develops interest in dance* 

Folk Dancing 
Social Dancing 

Folk Dancing 
Social Dancing 

Develops poise, grace, and Tap Dance Tap Dance 
timing* Clog Dance Clog Dance 
Develops footwork* Gymnastic Dance Gymnastic - 
Provides for individual Dance 
interest* 

The activities program for physical education forms 

the main part of the curriculum, but the desirable physical 

education program presents, in addition to the regular class 

activities, programs of intramural athletics and recreational 

sports which furnish enrichment for the total program* The 

next chapter present suggestions for organizing intramural 

and recreational programs as part of the desirable physical 

education program in the high school* 



CHAPTER V 

INTRAMURAL AND RECREATIONAL PROGRAMS 

The preceding chapter presented a desirable physical 

education program, taking into consideration specific 

objectives and activities* In this chapter will be discussed 

the intramural and recreational programs, which are also a 

responsibility of the physical education instructor* 

Physical education is a required subject in the school 

which strives to initiate the desirable physical education 

*i 2 program* Williams , Nixon , and the National Association of 

Secondary School Principals^ have all made pointed statements 

to the effect that physical education should be required of 

all students in the high school. However, the intramural 

activities are not usually required of each student* Williams 

tells his reader that intramural activities should be 

electives: 

Although physical education should be required 
because it is part of the regular education 

^Jesse Feiring Williams, Clifford Lee Brownell, The 
Administration of Health and Physical Education (Philadelphia: 
W*B. Saunders Company, 1941) p* 5* 

p 
Eugene V/* Nixon, Fredrick W* Cozzens, Introduction 

to Physical Education (Philadelphia: W.B. Saunders Company, 
1941). p7~ 2147 

•^Bulletin of the National Association of Secondary 
School Principals, Vol. 37, May, 1953« P* 69* 
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Need For The Intramural Program 

The intramural program is for the large number of 

students who enjoy taking part in sports. Williams^ believes 

the intramural program provides an opportunity of activities 

for a large number of pupils as he says; “intramural athletics 

provide an opportunity for the great mass of students to 

engage in vigorous activity.“ 

The feeling of Millard® is that the intramural program 

suppliments the curricular program and brings about a more 

complete realization of the educational objectives. 

In comparing the intramural program in the physical 

education program to the relationship journalism and debate 
r7 

have to public speaking, Voltmer’s idea is that the required 

physical education program develops the fundamentals of sports, 

and knowleges of them, while the intramural program provides.- 

opportunity for the pupil to develop his individual preference. 

Yoltmer points out that one important purpose and function of 

the intramural program is to do the greatest good for the 

^Williams, op. cit., p. 436. 

^Ibid.. p. 435• 
£1 

°C.V. Millard, Organization and Administration of 
Extra-Curricular Activities (NewYork: A.S. Barnes and 
Company, 1930), “cited by" Edward F. Yoltmer, Arthur A. 
Esslinger, Organization and Administration of Physical 
Education (Hew York: F.S. Crofts and Company, 1946). p. 254. 

7 
Yoltmer, pp. pit., pp* 254. 
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greatest number of students: 

Interschool athletics represent the peak of the 
physical education pyramid*. The poor and mediocre 
athlete expresses himself in intramural sports. 
The division of students into groups of approxi¬ 
mately equal ability is endorsed by educators. 
Certainly, there are most educational values to 
be derived when the skilled athletes and poor 
and mediocre athletes compete against opponents 
of equal ability. The greatest good for the 
greatest number should be the athletic ideal, and 
can only be realized by a comprehensive, integrated 
physical education program, including the required 
and intramural activities. Each of these suppli- 
ments the others.8 

The intramural program promotes group relationships, 

sportsmanship, cooperation, self-assurance, and sociability. 

It is contended by Williams that intramural activities promote 

group relationships, sportmanship, cooperation, self-assurance, 

and friendliness. 

Intramural athletics promote group relationships 
in situations which are of vital interest of 
students. Proper organization and conduct of 
these activities should result in specific 
development of qualities associated with sports- 
manship^ cooperation, self-assurance, and friend¬ 
liness.^ 

Believing that intramural programs develop recreational 

appreciation and habits which will serve the pupil throughout 

his life, Johnson points out that formal class activities do 

not satisfy the same purpose: 

8Ibld.. p. 255. 

^Williams, op. clt. p. 435- f 
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There remains still the matter of developing 
in these pupils a recreational consciousness 
and recreational habits which will serve them 
throughout thfcir lives. Their situation will 
be one of surplus leisure time, and their needs 
a repertory of recreational activities which are 
wholesome and educational. Their formal class 
work is not conducive to recreational habits. 
Modern athletics are not democratic; the 
superior students are allowed to participate, 
and the masses, who most need such activities, 
must pay to watch the others preform. And it 
is not always those of superior native ability 
who are favored, but rather those who have the 
opportunity to practice. So it happens that 
those who have had the opportunity are given 
more opportunity and the unpracticed are left 
on the sidelines*- 

It is the duty of the physical education program to 

give every student an opportunity to develop physical skills 

and interests. Every student should be given the opportunity 

to participate in actual play. Johnson supports this philosophy 

that every student should have the opportunity to play by his 

statement: 

It is not the purpose of this sort of activity 
to make a star of every pupil, but to give every 
pupil the chance to become a superior player, 
and to guarantee each player the experience of 
playing in an actual tournament*3-! 

The opinions of authorities who believe the intramural 

program to be an important part of the physical education 

program have been expressed. The following quotation from 

Nixon seems to sum up the thinking that every individual 

"^Granville B. Johnson, The New Physical Education 
(Minneapolis: Burgess Publishing Company, 1942). p. 95* 

11Ibld.> p. 95* 
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should have an opportunity to participate in an actual play 

situation: 

And if v/e keep in mind the true purposes of 
physical education, we shall be concerned with 
having every individual in the group involved 
in the project**1-2 

The need for an intramural program has been clearly 

established in the preceding ideas* Suggestions of activities 

for the intramural program to meet this need will be presented 

in the next section* 

Considerations In Planning 

The Intramural Program 

One consideration in establishing an intramural program 

should be the requirements made of pupils who wish to parti¬ 

cipate. Every pupil should have an opportunity to participate 

but, as Williams*1-^ emphasizes, there must be some rules, if 

the program is to be effective. He suggests these simple 

requirements of elegibility for the participation in the 

intramural program: 

Eligibility — No scholastic requirement. 
Members of ‘'varsity" not eligible. 
Any player declared uneligible 
because of unsportsmanship conduct^ 
refusal to abide by rules, or for 
use of improper language. 

12 
Nixon, op. cit., p. 220. 

^Williams, op* cit., pp. 439-440. 
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Health 
Examination 

Required of all parti as 
a condtidn of eligibility 

Disagreement at least in part, with William's suggested 

eligibility rule that a player becomes ineligible if he is 

unsportmanlike, refuses to abide by the rules or uses improper 

as he contends that one of the purposes of the intramural 

program is to develop these worthy traits and the pupil cannot 

develop them unless he is given an opportunity to participate 

and to learn: 

The secret of method for inducing educational 
values with a large proportion of transfer is 
in learning by doing* For instance, honesty 
is learned by responding honestly in situations 
where the response is optional. There can hardly 
be too much preparation and pre-teaching, but no 
amount of instruction or exhortation will be 
effective unless the proper habit is formed by 
practice*.^ 

The opinion of the writer is that the varsity athlete 

might in some cases be eligible for the intramural program, 

particularly in activities in which he does notparticipate 

interscholastically, because the intramural program acts as 

a suppliment to the athletic program and gives a broader field 

of activities., This might be particularly true in a small high 

school where the total male enrollment is often between twenty 

language, seems to appear in Johnson* ideas of eligibility 

•^Ibid.« pp. 439-440. 

Ig 
-'Johnson, op. cit.« p. 50* 

^Ibid., p. 50. 

u • | 
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and thirty pupils* Voltmer makes the follov/ing statement 

that indicates the participation of athletes in the intra¬ 

mural program is acceptable under certain conditions! 

Intramural athletics must not be conducted as a 
training ground for varsity athletics* There can 
be no objection, however, if out of the intramural 
activities varsity material is developed, provided 
this is incidental.^7 

The suggestion that an intramural handbook be drawn up 

18 
for the benefit of pupil participants was made by Voltmer. 

This handbook would give the rules, program of activities, and 

other facts with which students, should be familiar* He thinks 

a handbook would give the pupil a clearer understanding of the 

program and enable him to have a more intelligent approach to 

the activities offered* 

The presentation of awards also becomes a concern to the 

IQ 
director of the intramural program* Williams ^ suggests that 

awards be made to the team rather than the individual, while 

Voltmer^O suggests that awards be offered both to team and 

individuals. He defends his position with the thought that 

awards are granted in all walks of life and that as long as 

awards are inexpensive they are justified incentives to the 

intramural program. The idea is given in his statement: 

^voltmer, op*, cit*, p. 255. 

18Ibld.. p. 258. 

^"'Williams, op. elt.. p» 440. 

20 
Voltmer, op* cit*, p* 287* 
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Awards are granted in all walks of life, and if 
a reform is desired, more would be accomplished 
by starting the proper training in infancy* The 
use of awards as incentives to intramural parti¬ 
cipation can be defended as long as they remain 
inexpensive* Intramural awards are becoming 
symbols of achievement, and, as such, are 
justifiable*^! 

Considering the opinions of Williams and Voltmer in 

regard to awards to the intramural program, the writer feels 

that is would be the decision of the instructor who,, close to 

his own school situation, can best judge which method would 

be most desirable* 

There is agreement between Voltmer^S and Williams^ 

that intramural activities should be placed on an elective 

basis* Both Williams2^ and Voltmer2^ propose that the activities 

offered in the intramural program should be closely related to 

the activities offered in the physical education program* Also 

thinking that the intramural program should be closely related 

to the physical education program is Nixon who modifies his 

statement by saying the program must meet the needs of the 

particular group: 

It should be understood that the more highly 
organized sports for use in the intramural 
program should be modified according to the 
needs of a particular group*26 

21Ibid.. p. 287. 

22Ibid.. p* 436* 

^Williams, OJD. clt *, P* 439* 

24 
^Ibid., p. 437* 

2g 
•"voltmer, £2* cit*. p. 263. 

2^Nixon, op* clt *, p .. 223. 
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After giving consideration to the problems involved in 

starting an intramural program, the next problem of the 

instructor is the selection of activities which are suited to 

his groups* 

Suggested Activities For The Intramural Program 

The following suggested activities for the intramural 

program are offered by Williams in a program of intramural 

activities taken from a bulletin of the Micigan High School 

Association^, with the suggestion that many seasonal activ¬ 

ities in the physical education program are best suited to 

intramural competition: 

Senior High School Boys 

Fall Winter Spring 

Archery Badminton Archery 
Gross Country Basketball Baseball 
Football Bowling Golf 
Horseshoes Foul Shooting Horseshoes 
Golf Boxing Playground ball 
Playground ball Gymnastics Swimming 
Soccer Handball Tennis 
Speedball Ice Hockey Track 
Swimming 
Tennis 
Touch Football 
Volleyball 

Shuffle Board 
Ping Pong 
Skating 
Skiing 
Swimming 
Track 
Twenty-one 
Water Polo 
Wrestling 

Volleyball 

27Intramural Activities, Michigan High School Athletics 
Association, Vol. Ill, No* 10, April, 1932, “cited by“ 
Williams, op. cit., p. 437* 
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The list given by Williams is typical of that suggested 

by Voltmer2® , and includes many of the activities in the 

regular physical education activity program# 

That the selection of sports for the intramural program 

must be carefully made, well-organized, and choseh because of 

the student interest and available facilities, Nicoll insists 

in his statement: 

The selection of sports to be included in the 
program should be made carefully, for a few 
well-organized activities will produce better 
results than many activities poorly organized. 
Pupil interest and available facilities should 
govern the choice of activities#*^ 

The facilities, equipment and supplies available in the 

school will have a bearing on the choice of activities in the 

intramural program# Part of the warning of the National 

Association of Secondary School Principals, which was quoted 

in full in the chapter on administration which deals with the 

thought that the needs of the pupils should be determined before 

equipment is bought, deserves repetition here: 

It is essential that instructional materials be 
supplied which will best meet the needs as ex¬ 
pressed in the basic philosophy rather than 
attempt to fit the program to existing equipment 
and supplies. In other words, decide what is 
to be taught to meet the needs of the boys and 
girls through physical education and then select 
the instructional materials best suited to 
implement the program.30 

2^Voltmer, on- cit#, p# 265* 

29james S# Nicoll, Maybelle Long, Developmental Physical 
Education (New York: World Book Company, 1947)• P* 7* 

•^National Association of Secondary School Principals, 
op. jcit., p. 86. 
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In the succeeding pages the recreation program will be 

discussed. This program, veryclosely related to the intra¬ 

mural program, also has an important place in the total 

physical education program. 

Recreation Program 

The recreation program is promoted to provide partici¬ 

pation in activities which are not suited to the competitive 

intramural program according to Braced, while Johnson^ feels 

that recreation is any activity which has carry-over value to 

adult living. Great stress is placed by Johnson on the idea 

that the value of recreation, and a recreation program, is 

in teaching activities which will provide for good use of 

leisure time, for instance, he makes this statement among 

others: 

American citizens today must not only be 
concerned with "making an honest living" 
but they must also look sharply to the 
honest use of leisure time.33 

The list of recreational activities which Braced gives 

shows that while he believes the recreational program is 

concerned with non-competitive sports he does not mean it is 

necessarily concerned with sedentary activities. The following 

31 
David K. Brace, Health and Physical Education 

New York: A.S. Barnes and Company, 1948)• p. 17* 

32 
^ Johnson, op* cit.. p. 75* 

35rbld., p. 75. 
34 

Brace, pp. cit.» p. 330. 



75 

statement reveals Bracers list which he says provided 

entertaining activity in which skill can easily be measured 

by the participants: 

The program involves those activities which 
offer entertaining physical recreation for 
the individual or small group in which skill 
is easily measured by the participant, archery, 
badminton, gold, tennis, bov/ling, deck tennis, 
handball, horseshoes, paddle tennis, shuffle 
board*55 

The suggestion is made by Kozman^ that such sports as, 

rifelry, foil fencing, swimming, horseback riding, canoeing, 

camping, bicycling, boating, roller skating, hikiing, and 

winter sports, should be a part of the recreation program. 

Included in Nicoll1s^‘ list of recreational activities 

are tap and folk dancing. Other activities which might be 

included in recreational programs are fly-tying, fishing, 

bait-casting, nature study, photography, and forming interesting 

collections. The list is great and it is Irwin^® who points 

out one worry which might nag the industrious teacher, when 

he warns that it is better to have a few well-chosen activi¬ 

ties than to lose pupil interest because of too many activities 

ill-conducted: 

It is better to have fewer activities than too 

35Ibld., p. 330. 

3°Hilda C. Kozman, Rosalind Gassidy, Chester 0; Jackson 
Methods in Physical Education (Philadelphia: W.B. Saunders 
Company, 1952). p* 4£>0. 

^Nicoll, ojD. cit.« pp. 54-75* 

38 
Irwin, op. cit., p. 235. 
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many. If there are too many activities, they 
are not likely to be well-organized and conducted. 
Then the interest of the pupils wanes.39 

That there are a wide variety of recreational activities 

is pointed out by Johnson when he relates in a statement that 

almost any activity can be a recreational activity: 

Almost any activity can be pursued as recreation, 
from laying bricks to studying mathematics. The 
significent thing is that any of these, activities, 
to give joy and satisfaction must be entered into 
seriously and developed purposefully.^ 

Often the recreation program in the small high school 

is limited by the circumstances that the pupils are transported 

on school buses and do not have after-school time for partici¬ 

pation. Another difficulty is that in the fall and spring in 

rural areas boys must help with farm work and have no time for 

after school play activities. Very often also, recreation 

programs are primarily school and community cooperative projects 

and in the rural areas the community often has little or no 

recreational facilities or financial moans, and the population 

is so widely scattered that organization of a recreational 

program becomes very difficult. Because of these reasons the 

choice of the physical education instructor, who considers the 

needs of his own pupils, school, and community, and who adjusts 

the program to best meet these needs with the facilities avail¬ 

able, is more practical than following a given course of study. 

In the next chapter attention is given the responsibilities 

of the physical education program, including health, individual 

physical problems and remedial procedures. 

59Ibld., p. 235* 

40 
Johnson, OJD. cit♦, p. 77* 



CHAPTER VI 

PHYSICAL FITNESS, HEALTH, AND RESTRICTED CLASSES AS 

ADDITIONAL RESPONSIBILITIES OF PHYSICAL EDUCATION 

Physical education has a joh to do in the school, hut 

what is the joh? What are the responsibilities of physical 

education? The general objectives of physical education have 

been found to be the same as the objectives of education in 

other words, as Nixon^ tells his readers, physical education 

has the responsibility to contribute to the whole child; 

“Those within the profession have placed strong emphasis on 

developing physical education to a point where it contributes 

to the whole child•“ 

If physical education is to contribute to the whole 

child, then the physical education program must be concerned 

with the whole child. The physical education curriculum has 

taken this into account, and the curriculum is enriched with 

intramural and recreational programs, but physical education 

has yet another job to do* In this chapter the responsibilities 

the physical education program has toward the health and 

■^Eugene W. Nixon, Fredrick W. Cozzens, Introduction 
to Physical Education (Philadelphia: W.B. Saunders Company, 
19417. p. 41. 
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individual health problems of the pupil are discussed* 

Physical Fitness As A Responsibility Of Physical Education 

“Are we a nation of weaklings?1*2 is the pertinent 

question posed by Kelly* Mr. Kelly, a former Olympic 

contestant, and now a participant in the President's Conference 

on the Fitness of American Youth, has pointed out that the 

physical condition of our youth is getting progressively 

worse: 

The physical condition of our young people is 
even worse than it was during World War II, 
when almost three million young men drafted 
for military service were rejected for physical 
reasons*3 

It is Mr* Kelly's belief that even though American 

youngsters are better nourished, and have better medical care 

than their predecessors or contemporaries in foriegn countries, 

they have been allowed to turn flabby and soft: 

By letting our children grow flabby we deprive 
them of the finest gift we can bestow — sound 
bodies* Medical men link a whole array of 
diseases to unfitness and flabbiness.^ 

The emphasis is put on calisthenics, strenuous games, 

and use of training equipment like punching bags, and weights 

in Kelly's fitness training. He cites the Kraus-Weber as a 

John B. Kelly, “Are We a Nation Of Weaklings?", 
American Magazine, (New York: The Crowell-Collier Publishing 
Company, March, 1956). 

3Ibid. 

4Ibid. 
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test for fitness. 

Stan Musial of the St. Louis Cardinals believes he has 

been able to compete in professional athletics because he has 

kept fit, and he makes this statement about the fitness of 

young men: 

A lot has to do with a man’s make-up, his physical 
condition and reflexes. Some players are through 
at 35* but that’s because they don't keep themselves 
in good condition.5 

The suggestions of Kelly and Musial are for immediate 

and individual approaches to the problem of fitness of youth. 

President Eisenhower was so alarmed by the lack of fitness of 

American youth as compared to European youth that he felt the 

problem was of national concern, and in June, 1956, one hundred 

and forty physical educators, medical men, athletes, and others 

who have knowlege of the problem and its solution were brought 

together in the President’s Conference on the Fitness of American 

Zouth.6 

As reported in Sports Illustrated* the conferees concluded 

that imperitive action is necessary to prevent the next generation 

from being unable to move at all. The President, upon the 

recommendation of the conferees, promised to create a Council 

on Youth Fitness at the Cabinet level, and a citizens Advisory 

5 
Joan Flynn Dreyspool, “Stan Musial”, Sports Illustrated 

(Chicago: Time, Inc., July 9, 1956). p. 19* 

Dorothy Stull, "First Blow for Fitness”, Sports Illustrated 
(Chicago: Time, Inc., July 2, 1956). p. 22.- 

7Ibid. 
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Committee composed of key citizens in fields appropriate to 
Q 

fitness to, as he said, examine and explore the facts and 

thereafter alert America on what can and should be done." 

The conferees decided physical fitness had no immediate 

solution and were unable to come to a decision as to how 

physical fitness could be achieved. The feeling that the 

conference had begun to attack the problem was expressed by 

Dr. Hans Kraus: 

You can*t plot the climb from the ground, you 
have to get to the first ledge before you can 
even see beyond it. In this conference I think 
we've reached the first ledge in the climb for 
national fitness#^ 

The President's Conference on the Fitness of American 

Youth gave these twelve recommendations for achieving better 

physical fitness on a national scale: 

Schools should have more time, equipment and 
personnel for physical education, and focus 
more attention on the athletically untalented 
child, rather than on the star. 

The standards and pretige of the physical 
education profession must be raised. 

Total fitness means mental, spiritual, and 
physical fitness. 

The pupil must be made aware of the problem in 
establishing and maintaining fitness. 

Fitness must be promoted and popularized among 
children. 

0£. 
®Dewight D. 

cit., p. 22. 

o 
^Hans Kraus 

Eisenhower, reported in Sports Illustrated, 

, reported in Sports Illustrated, op cit♦ 
p. 22 

* 
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Research on fitness is needed to decide what 
kind, how much, etc. 

Out-of-school programs should include agencies 
already in the field. 

Funds should come from private industry, founda¬ 
tions, community chests and a greater share of 
the tax dollar allocated to community recreation. 

Community recreational facilities should be 
increased and better use made of existing 
facilities. 

All children should have periodic medical 
examinations* 

Girl*s should have equal opportunity with boys 
for physical fitness. 

Better leadership is needed for physical acti¬ 
vity at home (parent*s), in the school (physical; 
educators), and in the community (recreational 
directors).10 

The lack of fitness in American youth is considered a 

national problem and a national emergency. The President's 

Conference, composed of one hundred and forty authorities, 

could find no specific and immediate solution to the problem, 

and for the present it remains up to the individual instructor 

of physical education to adjust his program to the recommendations 

of the conferees in a way which best suits his situation and 

pupils. The curriculum for a desirable physical education 

program suggest calisthenics, heavy apparatus, and tumbling as 

the best activities for achieving and maintaining physical 

fitness or body conditioning, and all the activities in the 

program contribute to furthurance of physical fitness. The 

nest consideration of this chapter is the responsibility the 

10 
Sports Illustratedt op. cit♦> p. 22. 
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physical education program has tov/ard health training and 

health instruction. 

Health As A Responsibility Of Physical Education 

The statement of KellyH that "medicaal men link a 

v/hole array of disease to unfitness and flabbiness", points out 

the close relationship of fitness and health, and in fact, the 

whole physical education program. 

It is not the purpose of this paper to develop a health 

program, but only to show the significance of health to physical 

IP 
education. Williams believes that a great deal of time should 

be devoted to health teaching, and to making many suggestions 

for the teaching of health classes. If the reader is to teach 

health classes or to administer to the health department, then 

he might find it valuable to refer to the three books by Williams, 

Administration of Health and Physical Education^, Health 

Education in Schoolsij-^and Principals of Physical Education.^ 

These texts by Williams devote much space to the development 

and administration of a health program. 

i -| 
Kelly, op. cit. 

12 
Jesse Feiring Williams, Clifford Lee Brownell, The 

Adminlstration of Health and Physical Education (Philadelphia: 
W.B. Saynders Company, 1941).- 

1^Ibld. 

14 
Jesse Feiring Williams, Ruth Abernathy, Health 

Education in Schools (New York: Ronald Press Company, 1949)* 

15 
Jesse Feiring Williams, Principals of Physical 

Education (Philadelphia: W.B. Saunders Company, 1942)• 
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Health is the responsibility of the physical education 

instructor, but not the physical education instructor alone* 

This thinking is supported by Irv/in who points out that all 

teachers in the high school are responsibiletfor a certain 

part of the health program: 

All teachers in the high school are responsible 
for a certain part of the health program* There 
are opportunities throughout the high school 
program for incidental health teaching by all 
teachers*^ 

It is also his^ opinion that the good physical education 

program is one of the best agencies for improvement and 

maintenance of physical health* 

It is indicated by Johnson that the function of physical 

education is to stimulate and correct habits of living. He 

emphasised that the health objective of physical education is 

in the development of correct habits in the minds of people: 

It is not the principle objective of physical 
education to engage in hospitalization of any 
sort; it is rather to prevent such disability 
in the future by the development of correct 
habits in the minds of the people.-*-® 

That health and hygiene effect the whole person is 

pointed out by Williams: 

1^ 
ueslie W. Irwin, The Curriculum in Health and Physical 

Education (St.Louis: The C.Y. Mosby Company, 1944)7 p. 260. 

^Irwin, op. clt> p. 44., 
TO 

Granville B* Johnson, The New Physical Education 
(Minneapolis: Burgess Publishing Company, 1942)*. p. 51. 
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It is not restricted to digestion, exercise, 
and sleep, for example, nor to such morbid 
matters as tuberculosis, heart disease and 
diabetes. It relates to ways of thinking 
quite as surely as to the products of think¬ 
ing, to superstition equally with scientific 
facts.19 

He20 also feels that the condition of the buildings 

in which pupils attend classes has an influence on developing 

good or bad health habits, depending on the cleanliness of the 

building. The book Administration of Health and Physical 

Education^ devotes a chapter, "Healthful School Living" to 

hygienic problems in. the school. He makes no one statement 

which tells why he considers the building maintenance essential 

to correct health habits, but as one reads the chapter one is 

impressed that Williams is stressing that children cannot live 

healthy lives with good health habits if during a large part 

of the day they are surrounded by unhealthful conditions. If 

the physical education instructor is concerned with good health 

habits then the writer believes with Williams that the depart¬ 

ment, shower rooms, dressing rooms, playing areas, must be kept 

clean. The idea is not that the instructor should turn janitor 

but the instructor can impress on his students the value of 

keeping their environment pleasantly clean and endeavor to see 

IQ 
Jesse Feiring Williams, Clifford Lee Brownell, The:. 

Administration of Health and Physical Education (Philadelphia: 
W.B. Saunders Company, 194l)• p. 287* 

20 
Ibid., p. 126. 

^Ibid., p. 126. 
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to see that the pupils practice what they hear, in this 

regard • 

The amount of formal health education that an instructor 

can offer will depend upon the amount of time which he is 

allowed. This belief is supported by Irwin who goes further 

in stating that if the elementary and junior high programs are 

desirable the high school health problem will be easy to solve. 

His statement brings this out: 

It is concievable that the amount of health 
teaching at the high school -level might be 
relatively small* If complete and compre¬ 
hensive programs of health instruction are 
provided for pupils in the elementary and 
junior high school, the problem of health 
education in the high school becomes compar- 
itively easy to solve.22 

The intramural program seems to be the part of the 

physical education program where incidental health may be 

most effectively taught. As Williams points out: 

Since health is a condition that flows from 
wholesome living intramural althletics may 
contribute greatly by promoting interests in 
activity and by fostering skills that all but 
guarantee participation.^ 

It is the writer's opinion that the physical education 

teacher in the small high school will do most of the health 

instruction incidentlly in the program, because often there is 

22 
Irwin, op. cit♦, p. 312. 

27) 
<Jesse Feiring Williams, Clifford Lee Brownell, 

Administration of Health and Physical Education (Philadelphia: 
W.B. Saunders Company, 1941)• p. 435* 
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no required physical education program and therefore, there 

is a time shortage* In rural schools pupils may be taken 

home on buses and the physical education program cannot use 

after-school time for any part of the program. This has been 

the writer's experience from teaching in a small high school. 

An attempt has been made to throw some light on the 

teaching of health in phsycial education. As with all other 

parts of the program, the instructor must determine how he 

will approach the subject for the greatest benefit of the 

pupils involved, and in doing this the instructor will often 

be faced with the treatment of individual problems among his 

pupils. It is with this phase of health education the next 

section deals. 

Individual Pupil Health Problems In Physical Education 

The physical education program must face and to some 

extent try to assist the pupil with an individual problem. 

Here the handicapped pupil is considered and suggestions 

presented for remedial treatment as can properly be treated 

in the physical education program. 

Williams tells his readers that all humans differ not 

only in reflexes but in emotional reactions, and that it is 

often difficult to recognize the wide variation from accepted 

behavior because no adequate tests or acceptable classifications 

are available: 

Many of the differences that exist in children 
see never recognized; indeed for such qualities 
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as endurance, vitality, adaptability, social 
intelligence, and simialr ones there are no . 
adequate tests and no acceptable classifications.2^ 

The great variety of pupil differences and the diffi¬ 

culty in determining the deviation from normal for each 

individual presents one of the greatest difficulties in 

determining who is handicapped and how the handicapped can be 

helped in the physical education program. 

25 
Williams has taken a classification of atypical children 

from Hilleboeh book Finding; and Teaching; Atypical Children. 

The classification is included here with the hope that it 

might help the physical education teacher to know what to 

look for as far as wide indidual differences are concerned. 

The following is Hilleboe's classification: 

!♦ Orthopedic defectives. 
(a) Posture defects 
(b) Crippled 

2. Visual defectives. 
3. Hearing defectives. 
4. Speech defectives. 
5* Respiatory — cardiac — nutritional defects. 

Socially atypical children may be classified in 
four groups: 

1. Cases for custodial service. 
2. Cases for remedial service. 
3. Cases for preventive service. - 
4. Cases for developmental service. ^ 

2^Ibld.. p. 234. 

25Ibid., p. 244. 

26 
Ibid., p. 244, "cited from" G.L. Hilleboe, Finding 

and Teaching Atypical Children (Bureau of Publications, 
Teachers's College Columbia University, 1930). p. 25. 
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Physical defects should he referred to parents to he 

referred to a physician, or if there is a school physician 

referred to him* In rural school systems, including the 

small high school, there are often no school physicians or 

nurses, and the physical education instructor must establish 

good relations with the parents of the child in order to know 

what recommedations the physician has prescribed* 

The physical education instructor, must have knowlege 

of the physician's findings and recommendations before any 

activity program is planned for the handicapped child. ihis 

stand is taken by Nixon in his statement: 

There must be an accurate procedure in use for 
determining the specific types of activities in 
which an individual should engage. This implies 
a through medical examination given by a physi¬ 
cian who is skilled in such examinations and who 
is able to advise intelligently about the types 
and amounts of exercise desirable for an indiv¬ 
idual suffering from physical defects*. It means 
proper placement of boys and girls in the activity 
program, and it means no blunders must be committed 
in a procedure which is sometimes a life and death 
matter.27 

That the advise of the physician in regard to exercise 

and type of activity for the physically defective student is 

important is stressed in the preceding quotation from Nixon. 

Attention should be given especially to the statement that 

the physical examination means that no blunders should be 

committed where a blunder might mean life or death to the 

pupil. 

If the physical education teacher find physically 

^Nixon, op. cit.« pp. 217-218. 
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defective pupils in his jurisdiction, and if he has "been 

advised "by a physician in regard to the activities in which 

the physically handicapped pupils can participate, then the 

instructor may desire to form a special class for such 

individuals. Besides physically defective students this class 

may have in it students who can "benefit from the activities 

presented in the hope of preventing disability. 

The restricted class, reveals Williams, includes 

individuals not vigorous enough to participate in strenuous 

activities, but he qualifies his thinking when he adds that 

some pupils in the restricted class may also be taking part 

in some of the regular class activities. Williams makes this 

statement to support the preceding ideas: 

The restricted program is arranged for individuals 
not vigorous enough to engage in strenuous activ¬ 
ities or with handicaps of function that prevent 
full participation. Some of the pupils assigned 
for individual physical education should also 
attend group activities.2^ 

The physical education instructor should proceed with 

great caution in the attempt to assist the physically handi¬ 

capped pupil. Irwin2^ advises, "it is not usually recommended 

that this service be rendered in the public schools.M That 

the physical education teacher should refer any handicapped 

children to a physician, if there is a school doctor, or 

advise the parents that the child should be taken to a 

physician to be advised about the ’.type physical activity 

2^Jesse Feiring Williams, Clifford Lee Brownell, The 
Administration of Health and Physical Education (Philadelphia: 
W.B. Saunders Company, 19^1)• p* 246. 

29 
Irwin, op. cit., p. 247* 
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suitable, seems to be indicated by the advise of Williams^ , 

Nixon^1, and Irwin^2* If the physician recommends activity 

for the pupil the physical education teacher may follow the 

prescription of the physician in a restricted class or on an 

individual basis. 

This chapter has consolidated the thinking of Williams, 

Nixon, Irwin, and others to give some basis and some methods 

for providing for the responsibilities the physical education 

program has in providing opportunity for development and 

maintenance of physical fitness, health, and assistance for 

the individually handicapped pupils. Other major divisions 

related to the desirable physical education program have been 

discussed in preceding chapters, and in the succeeding chapter 

the writer summarizes the contents of the paper and the phases 

of the physical education program with which it has dealt. 

^Jesse Feiring Williams, Clifford Lee Brownell, Thei 
Administration of Health and Physical Education (Philadelphia: 
W.B. Saunders Company, 1941). p. 246. 

31 
Nixon, op. ait., p. 218. 

^2Irwin, op. clt. t pp. 247-248. 



CHAPTER VII 

SUMMARY 

A desirable physical education program for the small 

high school was formulated by first setting up a desirable 

program for any high school and then adapting the program to 

the small high school, which in this paper is a high school 

of fifty or less pupils* 

There seems to be a need for a program for the small 

high school. In searching for reference material related to 

the small high school the writer was able to find only one 

book, Physical Education in Small Schools , which was entirely 

devoted to the physical education program in the small school, 

and that book is of interest mainly to rural elementary school 

teachers. Edmonson^-and Irwin-^ both made brief reference to 

the physical education program in the small high school. The 

writer found a lack of material dedicated to the small high 

"^Department of Rural Education, American Association 
of Health, Physical Education, and Recreation, Physical 
Education in Small Schools (Washington: National Education 
Association, 195A)• 

2 
J.B. Edmonson, Jogeph Roemer, Francis L. Bacon, 

Administration of the Modern Secondary Hip;h School (New York: 
MacMillan Company, 1953)• PP* 505-519• 

■^Leslie W. Irwin, The Curriculum in Health and Physical 
Education (St. Louis: C.V. Mosby Company, 1944). pp. 61-62. 
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school physical education program, even though, Edmonson^- 

tells us that forty per cent of the total number of high 

schools have fewer than one hundred students, and there are 

about 2,700 high schools with an enrollment of twenty-five 

to fifty pupils# 

In forming the desirable program for the small high 

school objectives of education and physical education were 

considered rather extensively because it is the writer’s 

opinion that any program woth the devotion of time and effort 

should be based upon a foundation of good objectives# The 

objectives of education and of physical education are the 

same. The Bulletin of the National Association of Secondary 

School Principals^ emphasizes; “The objectives of physical 

education are identical with those of general education#” 

They were supported in this belief by Johnson^, Voltmer?, and 

other authorities# 

Administrative policies were given consideration in 

this paper because as Voltmer^ points out policies must be 

h. 
^Edmonson, op. pit., p. 505* 

5 
Bulletin of the National Association of Secondary 

School Principals, Vol. 37, May, 1953* P* 4-9• 

^Granville B. Johnson, The New Physical Education 
(Minneapolis; Burgess Publishing Company, 1942)# p# 12. 

7 
’Edward F. Voltmer, Arthur A. Esslinger, Organization 

>and Administration of Physical Education (New York: F.S. 
Crofts and Company, 1946)• p. 13# 

8Ibid., p. 56. 
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established for the department to function effectively: 

Any department that is to function adequately 
must have sound, well established administrative 
policies or guiding rules, as a basis on which 
to operate. 

In the chapter on administration consideration was 

given to student participation requirements, qualifications 

of teachers, credit, marks, size of classes, time allotment, 

facilities, equipment, and supplies. 

The remaining chapters have to do with topics related 

to the curriculum of the desirable physical education program, 

and additional responsibilities of physical education. 

A desirable physical education program for the small 

high school must be supported by administrative policies which 

support the program. Unless physical education is required 

of all the boys in the school the physical education classes 

in the small high school are too limited to permit teaching of 

or participation in a great variety of team activities and 

interest lags, because a characteristic of boys of high school 

age is a keen interest in competitive sports, and the boys 

enjoy participating in organized sports. The individual activ¬ 

ities of physical education are essential to the program and 

also provide for the interest of the boys, but a desirable 

program cannot be carried on with individual activities alone, 

and required physical education in the small high school seems 

to be the only solution. 

Along with the requirement of physical education for 

all boys in high school, the allotment of time to the program 
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presents a problem. Physical education required of all boys 

for sixty minutes a day in the small high school provides the 

best time allotment. In small high school areas, mostly 

rural areas, the boys are transported to school by bus and 

must leave after school with the bus. This limits the program 

to in-school time, and if there is to be time for a desirable 

program with desirable activities then the time alloted the 

program must be sufficient. 

If physical education is required, and if sufficient 

time is alloted the program then the physical education 

instructor in the small high school will find that there are 

many activities which can be presented and should not have 

too great difficulty in carrying out the activities in the 

desirable physical education program, provided the instructor 

is well qualified for the job. 

The program presented has limitations because it has 

been set up for a small high school with required physical 

education, with sufficient time allotment, with adequate 

facilities, and equipment, and is prepared for presentation 

by a well-qualified instructor. That these conditions are not 

always met by the small high school has already been pointed 

out. The program can be adjusted to fit the needs of a 

specific small school situation, however, and they set a high 

standard for the physical education program which should be 

reached for, even though, it cannot be immediately achieved. 
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