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CHAPTER I 

INTRODUCTION 

"The poor reader of a generation ago vras a child vrho could not 

read; the poor reader of today is a child uho does not read ■v7ell.,,^ 

Today there are many varied Trays in vrhich teachers and administrators 

are trying to solve the problem, what to do to provide for the individual 

needs of these poor readers, as well as for the average and superior 

readers* The need for meeting individual differences is a common goal 

of todayTs reading teachers. 

Purpose of the Study 

These teachers and administrators have recognised the need for 

the improvement in reading and many have experimented and attempted to 

develop various reading programs to meet the specific needs in their 

classrooms and in their schools. 

It was the purpose of this investigation to report a program 

which had been conducted by the faculty in the elementary school at 

Townsend, Montana in an attempt to improve reading by means of a supple¬ 

mentary reading program. 

In today’s schools many students have some type of reading de¬ 

ficiency which in many cases is overlooked due to the variety of abili¬ 

ties in the classroom. In this experimental program, there was an 

attempt to find these varying abilities and to develop them to the fullest 

Walter B. Barbe, "Why Children Have Trouble in Reading,” Educa¬ 
tion, 78:521-525, Hay, 1958. 



2 

extent* 

Another purpose of this investigation is to acquaint others with 

this type of reading program and to show that something is being done 

to try to meet the individual needs of students and to improve reading 

techniques and methods to solve these individual problems. 

Procedure 

Ifany books have been written on reading and in almost any one of 

them there is information dealing rdth individual needs or differences. 

For this investigation, a number of books have been reviewed in order 

to become acquainted with other types of experimental reading programs 

and to gain some knowledge of material pertaining to various techniques 

and methods being used. 

Since this investigation is basically experimental, most of the 

information and data have been obtained through testing, observation, 

and experimentation. 

Limitations of the Study 

Lfany books and articles have been written in the field of read¬ 

ing and on individual problems, but due to lack of time ? and availability 

of material, it was necessary to review only selected references that are 

related to this particular study. 

There were also limitations in presenting the program. The pro¬ 

gram was designed to be a long-range study, but was conducted for a 

period of two semesters, the second semester of the school years in 

1953 and 1959j previous to this investigation. It was folt that if the 

program were carried out as planned it would be a more satisfactory study. 



CHAPTER II 

REVIEW OF LITERATURE 

The problem as given by the title. An Experimental Program for 

Providing for Individual Differences, resulted ii*cmideas obtained from 

different types of grouping and the Joplin Plan for reading. It was 

deemed necessary to investigate and present some background information 

of these two methods in order to give the reader an understanding of the 

origin of the Townsend Experimental Program. 

Grouping 

In the teaching of reading, providing for individual differences 

has been a problem in today’s schools. Many schools have developed the 

method of using some land of grouping to find a solution. It has been 

felt by many educators that grouping was an effective way of providing 

for the variabilities in the instruction of reading to meet the needs 

of the individual child. 

Grouping for individual differences had its beginning in the 1920’ 

as teachers felt they could provide more adequate instruction if pupils 

p 
vrere divided into homogeneous groups. Standardized intelligence test 

scores were the first basis for setting up reading groups. These scores 

placed children in "bright", "average", or "slow" groups, according to 

their reading ability in taking these intelligence tests. This method 

did not totally meet the pupils’ needs adequately. In the 1930’s, re«- 

^K.B. Hester, Teaching Every Child to Read (New York: Harper & 
Brothers, 1955)> pp. 2oO-2b5. 
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search studies pointed out that children had different needs and factors 

other than intelli£cnco such as reading achievement, special interest, 

and physical conditions, v.'hich must bo considered in grouping students.3 

During the l^liCMs, teachers attempted to apply results found in 

numerous research studies concerning reading difficulties to improve 

instruction* There was the awareness of children^ differences in in¬ 

terests, attitudes, readiness, and abilities* Grouping became more 

flexible and was not based entirely on abilities* Horo and smaller 

groups were organised within a classroom and children wore shifted from 

one group to another, depending on their needs and their growth in read¬ 

ing* Koro recent studies have placed emphasis on Mhow to develop the 

child through reading to meet grade standards’’ according to Hester. 

During this decade, grouping has been based largely on the child’s 

mental, social, emotional, and educational growth and has involved his 

experiences, interests, abilities, and needs. Teachers have felt they 

must consider all those factors if the grouping process is to be suc¬ 

cessful. It is also considered necessary for these groups to bo flexi¬ 

ble to allow a child to move into the group for which he is bast suited, 

where hie needs will be satisfied, and where provisions for growth in 

reading will be provided to the fullest extent, numerous lands of group¬ 

ing have been attempted. These have been well summarized by types by 

Strang, who indicated that there arc six general types of grouping. 

General Types of Grouping. The six general types of grouping, accord¬ 

ing to Strang, are Achievement, Research, Interest, Special Heeds, Team, 

3lbid., pp. 202-203. 

^Ibid., p. 283. 
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and Tutorial. The first typo, Achiovonont Grouping is based on the level 

of difficulty of material the child can handle and can learn satisfactor¬ 

ily and most effectively. The teacher determines the level by various 

means, by looking at previous records of the child’s reading, through 

observation, and by testing. The teacher then trios to place the stu¬ 

dents in classroom groups, preferably three groups which can bo efficient¬ 

ly handled. .This type of grouping aids in promoting the reading skills 

of the learner at a level equal to his growth. 

Research Grouping is the second type and occurs when two or more 

pupils make an investigation of a certain question or problem by-using 

books and report their findings to their reading group or to the entire 

class. Research Grouping may occur in connection with outside happen¬ 

ings or within regular classroom activities. This type of grouping is 

Important and is valuable in developing the pupils’ ability to use re¬ 

ference tools and materials, to use work skills, to apply his reading 

techniques to his purposes, to share his finding vdth others, and to put 

material from various sources together into a meaningful whole. 

Another typo is Interest Grouping which stems from an interest a 

pupil pursues in books.as well as in hobbies or in other activities. 

In this method students of common interests often got together and read 

or study similar interests such as cowboys, sports, space, etc. They 

read books, which appeal to their interests as well as develop reading 

skills, for mere enjoyment. 

Special Heeds Grouping deals with skill-building and occurs when 

a student has not learned a particular skill, which his group has already 

^Ruth Strang, G. I!. IlcCulloch, Arthur E. Traxlcr. Problems in the 

Improvement of Reading (New York; McGraw-Hill Book Co., Inc., 1?55T7 
pp. 111-117. 
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accomplished. This often involves several students. The teacher groups 

these students "who have failed to grasp a specific skill and reteaches 

the skill. This is generally follov^ed up by individual v/ork and seat- 

work relating to the certain difficulty. 

Strang1s fifth type of grouping is Team Grouping. It is often 

valuable for two students to share skills and knowledge• This type of 

grouping provides for students to meet informally and two or three stu¬ 

dents to work together. Each student may offer some information that 

the other students do not know and vice versa, but they must have a 

definite job and purpose. It is considered a good idea to give concrete 

results in form of an oral or written report for other students. 

The final type of grouping given by Strang is Tutorial Grouping. 

This method is when one student, who has adequately mastered a certain 

skill or some certain reading material, helps one or more pupils who 

have not learned but are trying to learn this specific skill• This of¬ 

ten gives the teacher a chance to work with some other group where he 

or she is needed more. Also in this type of grouping, there must be a 

definite result. 

Advantages and Disadvantages of Grouping. In grouping, as well as in 

other methods of providing for individual differences, there is no per¬ 

fect method. There are advantages and disadvantages in grouping. 

According to Betts, grouping provides an effective way of differ¬ 

entiating instruction in terms of interests and needs of pupils and is 
■7 

an economical means of providing for varying rates of learning.1
 Also 

6Ibid., p 117. 

'E. A. Betts, Foundations of Reading Instruction (New York: Ameri¬ 
can Book Company,, 19$6). PP 2lii-2IF* 
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grouping allows for each toachsr to opocialize on one icvol of learning 

and have all children on that level for the reading period. The child 

remains in that group until he or she has mastered the skills of that 

level or until his growth allows for him to advance to the next higher 

level. Another advantage of grouping is that it allows for the teacher 

to concentrate on one particular task. 

On the other hand, there are certain disadvantages. Grouping 

often develops social and emotional problems. For example, older 

students do not like to be classified with younger ones if they need 

instruction on earlier levels. Little advantage is gained by grouping 

unless both reading materials and teaching methods are varied and 

adjusted to the individual and his needs. Often teachers and adminis¬ 

trators fail to do this. Another disadvantage is the lack of flexibility 

within the group that does not provide for equal opportunity in reading 

activities and recreational reading. Grouping requires additional 

work on the part of the teacher, as she must study to know the pupils 

individually, be able to recognise the needs of each student, and 

prepare to meet all of the pupils’ varying needs. This is also at 

times neglected by teachers. Knowing the individual is a must in most 

grouping situations. 

Grouping if used correctly is an effective way for meeting 

individual needs. This procudure or method was applied to the Townsend 

Experimental Program as was the Joplin Plan in a modified form. It is 

equally important to present information of the Joplin Plan for a more 
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clear understanding of the origin of the Townsend Experimental Program. 

The Joplin Plan 

In 1953* administrators of the Joplin^ Missouri schools launched 

a reading program for meeting needs of individuals. The purposes of this 

program weret to provide for the vdLde range of reading abilities mthin 

a classroom, to give opportunity to progress according to the students* 

potential rates and abilities, to offer challenge to the more advanced 

pupils, and to help those students, "who v^ere frustrated and have difficulty 
p 

in reading, to grow.0 

The procedure followed in the Joplin Plan is difficult to write 

about due to the many aspects involved in the program and the fact that 

availability of published material about this program is very limited* 

In setting up this program, a careful testing of the children was 

made to ascertain their achievement levels in reading. The children*s 

school records; teacher observation, judgments, and knowledge of the 

students; cumulative records and certain other aspects were considered 

in distinguishing the reading levels. Also organizational meetings 

with teachers were held, the plan was discussed and suggestions were made* 

A meeting of parents of the children was arranged and the plan was fully 

explained. New basic materials were purchased and distributed to the 

teacher according to the various levels taught. 

The program was adapted for use in the fourth, fifth, and sixth 

grades. The plan was originally designed as an experiment in one 

o 
°Cecil Floyd, "Meeting Children’s Reading Needs in the Middle 

Grades: A Preliminary Report," Elementary School Journal, 55:99-103, 
October, 195U* 
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building, vd-th five teachers and about tavo-hundred children involved, 

A fifty-c&nute period for reading was set aside, when each teacher 

taught a certain level which was composed of students from, all throe 

grades. For example, l!iss X, who was a sixth grade teacher, nay have 

taught a third grade reading group and a fourth grade reading group. 

In her room there would be students with similar reading levels from the 

fourth, fifth, and sixth grades. These groups wore flexible and a 

child could move from one group to the other arid from one room to another 

as he or she progressed. It was found that nine levels vTore desirable, 

TABLE 1. GROUPS ESTABLISHED AC COR DOSS TO READING-GRADE LEVELS9 

Teacher Group Grade Range* 

Teacher I Group 1 7.0 - 9.2 

Teacher IT. Group 1 6.5 - 6.9 
Group 2 5.6 - 6.U 

Teacher III Group 1 5.3 - 5.5 
Group 2 U.U - 5.2 

Teacher IV Group 1 ls.0 - U.3 
Group 2 3.0 - 3.9 

Teacher V Group 1 1.8 - 2.9 

mmaaRrr.ffT'T—jrj1r,::'".:. zir.r.'.jrrrc 

Group 2 1,1 - 1.7 

i'rThe order of the Grade Range has been slightly changed from 
that of the original table in order that tho groups be listed 
in sequence. 

therefore, four teachers took two levels each and one teacher had one 

level, as shown in Table 1. Tho children were told that a new and different 

9Ibid., p. 101. 
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type of reading program was to be used and were assigned to a certain 

teacher for their reading class or assigned to certain reading levels. 

When it was tine for the reading class, the students would separate 

and go to their class for the reading period. In very few days there was 

evidence of greater interest on part of the students in their reading. 

Teachers found they could accomplish more in the sane amount of time 

because the level or levels which they were teaching contained children 

who could do the reading tasks being taught. 

In addition to the basal reading period each day, another 

twenty-five minute reading period was provided. During this period, 

children stayed in their homerooms and participated in a recreational 

reading period. Materials of various types and on all levels were 

supplied for each room. Discussions about books were carried on and 

each child was encouraged to read books on both liis reading and interest 

levels. This recreational reading was supervised by the teachers and 

each teacher helped the students select reading matter for which he 

was best suited. Parents reported a great deal more interest in reading 

at home by their children and seemed to be pleased with the program. 

The program was carried out for one semester and tests were given 

to determine results. The gains for the sixth grade wore 13^ months 

in reading achievement over a period of four months of actual work. 

Today the program is used in thirteen of Joplin’s schools, with over 

2,000 children participating. Results are more and more favorable the 

longer the program is used according to Floyd.^ 

1Qroid., p. 103. 
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The Joplin Plan has boon proven successful, but this program can 

not be applied to every school system. It was from this plan and from 

grouping that the Townsend Experimental Program was created. Many of the 

ideas of the Joplin Plan are similar to those of the Townsend Program, 

but many have been modified to fit the situation in Townsend and vri.ll be 

noticable in the following chapter which describes the Townsend Experi¬ 

mental Program. 



CHAPTER in 

THE TOMSEND PROGRAM 

The problems of providing for individual needs in Townsend came 

to light as they do in almost any other school system. As the teachers 

often discussed the difficult tasks they had to face in their classrooms, 

these questions were most commonly heard in the lunchroom, in the teach¬ 

er’s room, in the halls, and at teacher’s meetings. VAiat do you do about 

the wide range of abilities in your classroom? How do you challenge your 

advanced students so they will not become bored? 

The following problem, was one that one teacher faced: I don’t 

know what to do with Johnny. His reading is terrible and he is even too 

slow to read With my lowest reading group. After much discussion with 

other teachers, he found that Johnny wasn’t the only student to which 

this applied. There were other students who fitted into this same pat¬ 

tern. It was suggested by the superintendent that some experimenting 

be done to attempt to come to some solution of this problem. 

Through teacher’s meetings, the problem was discussed and it was 

concluded that a series of reading tests should be given to measure the 

varied abilities within each class in grades two through six; the reading 

differences then could be grouped as closely as possible to set up 

the different reading levels supplementary to the regular reading program. 

To determine the various ability groups for the reading plan, the 

Durrell-Sullivan Reading Achievement Tests were chosen. The tests were 
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given and the test data provided for a measurement of the students1 abili¬ 

ties on different levels and thus gave some ground on which to begin the 

grouping of the students. In turn, these scores were compared with pre¬ 

vious reading test scores which had been given, such as the Stanford 

Achievement Test (Reading Section) Form J, the Metropolitan Achievement 

Tests, and the Scott-Foresman Basic Reading Tests for the respective 

levels* Once the averages were determined, the reading achievement 

groups were put into three divisions. Within each division the scores 

were divided into groups in order to further group the students of sim¬ 

ilar reading abilities. 

Division I was set up at the request of the two first grade teach¬ 

ers to gain closer related groups in each class. The basis for this 

division was the separation of students who had advanced beyond the 

readiness level and those students who were still involved with accomp¬ 

lishing the readiness skills. This was done mainly through teacher ob¬ 

servation, results from work already completed by these students, and 

through results from the Gates Reading Readiness Tests. 

Division II involved the breaking up of the two second grades and 

the two third grades into four groups according to the reading ability 

levels which resulted frcm the Durrell-Sullivan test data, as shown in 

Table 2. This division was separate within itself as was the first 

division. The student in Division II could not be placed in the first 

division nor could they advance to the third division, unless for some 

very specific reason. For example, a second or third grade student, 

who very definitely lacked a good foundation or readiness background, 

could be grouped with the first division students during the reading 
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period to build up some of his reading deficiencies. On the other hand, 

it was decided not to place any first-graders in the second division 

because the challenge might be too great and discouraging for these 

young pupils. 

Division III was made up of the intermediate students from the 

two fourth grades, the two fifth grades, and the two sixth grades. 

These students were also grouped according to the results obtained from 

the Durrell-Sullivan test data as shown in Table 3*- They were not 

put into either of the other divisions for social and emotional reasons, 

but were mobile within their own division. A child could advance to a 

higher group or be placed in a lower group if there wns substantial 

evidence that the move was for his own benefit. The teachers were re¬ 

sponsible for these decisions and supplied the necessary information. 

Following this initial procedure of testing and setting up tem- 

penporary levels, the groups were reviewed at teacher^ meetings in 

light of other information such as student records, past test results, 

as previously mentioned, and teacher opinion through observations and 

knowledge of the students. If for some reason it wras felt that a par¬ 

ticular student should not be in the certain group he was first put 

into, he or she was placed in the group believed to be best suited for 

him, according to his specific needs, with the understanding that he 

could advance into another group at any tine it was felt that he could 

handle the material of a higher level. 

Each homeroom teacher informed his or her class concerning the 

pertinent factors of the program such as who went into what group and 

who their teachers would be during this supplementary reading program. 



15 

Certain organizational features of the reading program musttbs 

pointed out here* As previously mentioned, this v/as a supplementary 

TABLE 2. HEADING RANGES OF READING LEVEL GROUPS ESTABLISHED PROM READ¬ 

ING ACHIEVEMENT TEST DATA FOR DIVISION II. 

Group 
Range in 

Reading Ability* 
Number of 

Students 

Reading 

Level 

A 1.5 - 2.U 20 Low 

B 2.5 - 3.U 23 Average 

C 3.5 - l*.o 21* High Av. 

D Above U.O 21 Superior 

-*The Durrell-Sullivan Reading Achievement Tests were given 

to obtain range of ability and reading groups. 

TABLE 3. READING RANGES OF READING LEVEL GROUPS ESTABLISHED FROM READ¬ 
ING ACHIEVEMENT TEST DATA FOR DIVISION III. 

Group 
Range in 
Reading Ability-* 

Number of 

Students 

Reading 

Level 

A 3.5 - lt.1* 22 Retarded 

B U.5 - 5.1* 23 Slow-reader 

C 5.5 - 6.0 26 Low Average 

D 6.1 - 6.5 26 Average 

E 6.6 - 7.5 25 High Av. 

F Above 7*5 23 Superior 

-a-The Durrell-Sullivan Reading Achievement Tests were given 

to obtain range of ability and reading groups. 

reading program and in no way intended to take the place of the regular 

reading program. The regular reading program was held daily according 
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to the normal procedure. This experimental program was to be conducted 

in addition to the regular reading program. In the first division, the 

experimental reading period followed the morning recess. At Approxi¬ 

mately eleven o!clock, the students of the first grades would go to 

their respective groups for about twenty-five minutes. This reading 

period usually lasted until the lunch period, or 11:25. 

In Division II and III, the supplementary reading period followed 

the afternoon recess periods and each would last for approximately 

thirty minutes. Division II began at 2:U5 and dismissed at 3:15* while 

Division III started at 3:00 and lasted until 3:30. These classes met 

four days a week, not including Friday. Two days were set aside for 

skill-building, oral reading; and two days were for free or recreational 

reading. 

The classroom procedure was flexible. On Mondays and Wednesdays 

the teachers usually presented material to the group as a whole or to 

sub-groups within the class. It was important that materials other then 

the basic reading materials of the school be used to prevent repeated 

use of the same materials. A sixth grade student at a fifth grade read¬ 

ing level might be familiar with the stories and activities of the basic 

Scott-Foresnan Series which was in use throughout the school and thus 

become bored and uninterested. 

The teacher usually used stories, drills, and reading materials 

from other textbooks, skill texts, and in many cases duplicated materials 

which vrere appropriate in the reviewing of various skills which it was 

felt some of the students needed. Often these skills were rotaught to 

the whole group and at other times to the sub-groups, according to the 
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special needs of the students. Each teacher developed his or her ov/n 

methods and techniques to fit his or her respective group. 

On Tuesdays and Thursdays, the periods were usually set aside 

for free-reading. The students, under the supervision of their teacher, 

selected various reading materials which they would like to read or 

which they needed to increase their reading growth. Often these free- 

reading periods were used as discussion periods when students would re¬ 

port orally on certain stories, books, or studies for the benefit of 

the rest of the class. 

During Parent-Teacher conferences, the program was explained to 

the parents in its entirety. It was pointed out that this was an ex¬ 

perimental reading program and that the program would not take the place 

of the regular reading program. The parents vrere asked to cooperate in 

ary possible way and to inform the teachers or administrators of any 

noticable results at home, v/hether favorable or unfavorable. 

After the program had been in operation a short time, it was noted 

that there was considerable interest by the students, expecially those 

students who up to this point had been having difficulty. These students 

looked forward to the reading periods of this program. They commented 

that they enjoyed being in groups with those students who had similar 

problems and were pleased because they could easily participate in 

groups where the work was not too difficult for them. 

During the four months of the second semester in which this 

program was conducted, the results appeared to be normal. Some students 

made favorable gains in reading achievement, but others did not progress. 
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TABLE U. INTELLIGENCE SC DEES AND READING GAINS OF TWENTY FOURTH-GRADE 
STUDENTS IN THE TCviNSEND EXPERIMENTAL FROGRAN. 

Pupil Intelligence 
Scores 

Reading 
Reading Grade Reading Grade Gain in 

Equivalent Before Equivalent After Months* 

1 126 7.8 8.0 .2 
2 in* 6.7 7.0 .3 
3 121 6.6 6.7 .1 
h 127 6.5 6.9 .It 
5 121* 6.0 6.3 .3 
6 113 5.7 6.0 .3 
7 127 5.9 6.U .5 
8 105 5.5 5.9 • It 
9 106 5.3 5.It .1 

10 111 5.U 5.8 •It 
11 n5 5.1 5.3 .2 
1 o a *1 112 5.1 5.7 .6 
13 103 U.8 5.It .6 
Ih . . - b.7 5.1 .i* 
1^ 108 It .6 5.1 .6 
16 99 U.o It. 8 .8 
17 112 3.8 lt.2 .It 
18 io5 3.8 3.9 .1 
19 106 3.2 U.o .8 
20 3.2 3.8 .6 

Average 113 5.19 5.57*f .la 

-';-The actual length of the Tov/nsend Experimental Reading Program 
was four months. 

-'Hflt should be pointed out that the Grade Equivalent at the end 
of the fourth grade should average approximately H#9. 
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TABLE 5. INTELLIGENCE SCORES AND READING GAIKS OF TWENTY-TtEEE FIFTH 
GRADE STUDENTS IN THE TOWNS END EXPERIMENTAL PROGRAM. 

Pupil Intelligence 
Scores 

Reading Grade 
Equivalent Before 

Reading Grade 
Equivalent After 

Gain in 
Months^ 

1 _ 8.2 8.5 .3 
2 138 3.1 3.3 O 

3 103 7.9 8.5 .6 
h - 7.7 8.U .7 
5 119 7.3 7.5 .2 
6 116 7.2 7.7 .5 
7 113 7.1 7.1 - 

G 113 7.0 7.9 .9 
9 109 6.9 7.3 .U 

10 - 6.7 7.0 .3 
11 117 6.7 7.0 .3 
12 105 6.5 6.7 .2 
13 122 6.5 6.8 .3 
lU — 6.U 6.8 .U 
15 Ill 6.3 6.9 .6 
16 _ 6.2 6.3 .1 
17 98 5.8 6.3 .5 
13- — 5.7 5.6 -.1 
19 - U.7 b.9 .2 
20 98 U.5 5.1 .6 
21 97 U.3 h.8 .5 
22 95 U.l li.h .3 
23 ioU U.o h.U •U 

Average 109.88 6.3U 6.7** .37 

'M-Tho actual length of the Townsend Experimental Reading Program 
was four months. 

*«-It should be pointed out that the Grade Equivalent at the end 
of the fifth grade should average approximately £.9. 
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as nuch as expected. By the end of the year achievement test scores 

revealed that the average gain was U.l months for a fourth grade class 

as shown in Table U and in Table a gain of 3.7 months is given for 

a fifth grade class. 

Particular reference is given to the fourth and fifth grades, 

as these were the levels with which the author was most familiar. If 

time permitted, a further comprehensive study of this program, it would 

be of value to construct such tables for the other grades involved in 

this program to measure the progress and growth of these students. Also 

case studies would provide information of the progress and growth of 

individual students. 

In the following chapter a brief summary will be presented of 

tne various points brought out in this investigation and conclusions 

will be pointed out possibly for further study of providing for individual 

differences. 

In summarising the Townsend Experimental Program, it can be said 

that the primary accomplishment was the creation of increased interest 

on the part of the students. The students made good use of the free- 

reading period and read a great number of library books, reference books. 

and magazines. The students in lower levels found they could actually 

enjoy reading when the books and materials were fitted to their reading 

capabilities* Some of the advanced students read from thirty to forty 

library books during this four-month period and it was difficult to 

provide enough material to meet their demands. 

This increase of interest did not take part only in the supple¬ 

mentary reading periods, but it extended into the other school subjects 



21 

such as social studies, science, and the regular reading classes* The 

slower students participated freely in these other subjects and getting 

these students to recite and take part in discussions was easier. They 

realized, through the experimental program, that they could contribute 

in recitation. This of course did not apply to all of the slower stu¬ 

dents. Some of the slower students refrained from participating when 

they returned to their homeroom classes. They did participate in the 

supplementary reading classes, however. 

The parents sho7/ed no signs of displeasure Tfith the program. 

Some commented that their children had shown more interest in reading at 

home and generally all of the parents were pleased that some attempt 

was being made to improve the reading habits of their children. 

It was felt that the reading skills were being developed more 

fully and a better basic foundation in reading wras being accomplished in 

the lower grades as well as a good review of these basic skills for the 

upper grades. 



CHAPTER IV 

SIMiARX AKD CONCLUSIONS 

During recent years there has been much speculation from numerous 

sources concerning reading in today’s schools. These sources have pre¬ 

sented the fact that "Johnny Can’t Read”, but the fact is that today’s 

students read better than students of the past. Constant research is 

being carried on in the field of reading, as ^ell as in other fields, 

in order to find new and better methods for improving reading. The 

purpose of this investigation has been to point out that this experi- ' 

nent was carried on to provide for individual differences in improving 

reading. 

Summary 

The need for meeting individual differences in reading has become 

an important and common goal of today’s reading teachers. Teachers and 

administrators have recognised the need for improvement in reading and 

they have attempted to develop various programs for meeting children’s 

specific needs. 

In meeting these differences of students. Grouping has become only 

one effective way of helping to solve the problem of individual needs. 

The survey of literature revealed that in grouping, intelligence is not 

the only factor to be considered. Reading achievement, special needs, 

and physical conditions must be considered in grouping as well as con¬ 

sideration of attitudes, experiences, interests, and abilities. Mental, 
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social, emotional, and educational growth are considered equally import¬ 

ant factors by authorities on grouping. Thus grouping has found its way 

into programs designed for improving reading deficiencies of children. 

Reports by authorities and experimenters show that there is no 

perfect method, for solving the problem of providing for individual 

differences, but there have been successful programs as the Joplin Plan. 

It was found in the Joplin.Plan that not only testing, but also children^ 

cumulative records, teacher observations, and knowledge of students must 

be considered in distinguishing reading levels. Also flexibility of 

grouping, which allowed a child to progress from one group to another is 

most essential. 

In the Joplin Plan, teachers found that they could accomplish 

more in the same amount of time because the reading levels contained 

children who could do the reading tasks being taught. Interest in read¬ 

ing by the students increased and the students read more freely. Through 

testing, the Joplin Flan proved successful in shovdng an average gain 

of 13'!* months in reading achievement over a period of four months of 

actual work. 

Other reading programs as the Townsend Program attempted to find 

a workable plan for their particular problems. The interest on part of 

the students in the reading program and in recreational reading proved 

beneficial. The attitude of the parents in regard to this program was 

favorable. They were pleased that an attempt was being made to improve 

reading, which was encouraging. 

The fact that these students in the experimental program were 

reading for enjoyment and interest was significant. The students’ 



interest extended into other school subjects. Reading skills were being 

developed more fully and the teachers felt that the students were re¬ 

ceiving a better foundation for reading. 

Conclusions 

It might be said in order to improve reading more emphasis 

should be placed on providing for individual differences. Grouping and 

other methods have provided some solution in providing for the individual 

differences. 

Although the reading achievement of the Townsend Program did not 

reveal such gains as the Joplin Plan, it did have other valuable aspects 

to justify the experiment. 

It must also be realized that there is a definite need for further 

study, research, and experimentation in providing an effective reading 

program in today’s schools. 
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