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CHAPTER I 

INTRODUCTION 

Popular demand for the teaching of foreign languages in 

the elementary school has risen sharply in the past 10 years. 

A recent survey^* shows that there was a seven-fold increase 

in the pupil enrollment in foreign language study in the ele¬ 

mentary schools between 1953 and 1959• It is probable that 

there has been a continuation of this increase. 

Of course the teaching of foreign languages In the ele¬ 

mentary school is not entirely new, but with the increased 

emphasis of the past decade, teachers and administrators are 

more concerned than ever before as to the nature and extent 

of such programs in their schools. The writer, too, has be¬ 

come interested in various questions relating to the nature 

and extent of foreign language programs in the elementary 

school. This interest resulted from readings and discussions 

relative to the effectiveness of teaching foreign languages 

under adverse conditions of teacher shortages. Inadequately 

trained teachers, and inadequate equipment. In order to 

better outline the problems (and perhaps some solutions) the 

investigation made includes some of the early developments 

and trends as well as some of the more recent developments 

in the field. Since there have been changes in methods, and 

^Childers, J. W,, Stone, W. Jr., and Walsh, D. D., 
nIntroduction,^ Reports of Surveys and Studies in the 
Teaching of Modern Foreign Languages, p. 1. 
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since these have a bearing on the question, they are dis¬ 

cussed at length in this investigation 

Statement of the Problem 

; The purpose of this study mas to investigate the nature 

and extent of a foreign language program in the elementary 

school* Pertinent to this study was the question! Should 

a foreign language be taught in the elementary school? This 

question was answered affirmatively* The following questions 

Y/ere then considered! 

1* In what grade should the foreign language be 

introduced? 

2* How many languages should be taught? 

3* For how long should each language be taught? 

4* Who should teach the language? 

5* Which methods are most effective? 

Procedures of the Study 

The procedure used in the study consisted primarily of 

library research* The writer reviewed literature on foreign 

language study in the elementary school* The writer also 

interviewed faculty members of the Modern Language Department 

of Montana State College* 



Limitation of tho Study 

The study v/as limited to the "nature and extent" of 

foreign language program at the elementary school level* 
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CHAPTER II 

HISTORICAL BACKGROUHD A HD TRENDS OF FOREIGN LANGUAGE STUDY 
IN THE ELEMENTARY SCHOOL 

For an Investigation into the history of modern foreign 

language study in the elementary school, one might consider 

the long-time growth of such study, or one might consider 

the events of the past decade# The vrriter has made an attempt 

to stimulate some thinking about each type of growth* However, 

due to the large number of publications on this subject during 

the past 10 years, and the small amount of information avail¬ 

able to the writer concerning this topic dated prior to 1952, 

the events of the past decade tend to dominate the scene* 

Language Study From 1800 to 1952 

It is interesting to note that prior to 17l|3# Gorman 

was taught in New Amsterdam, Philadelphia, Germantown, and 

North Carolina. In some of these schools, all subjects. In¬ 

cluding English, were taught in German.^ For a history of 

this teaching of German the reader Is referred to Edwin 

Zeyde^s "The Teaching of German In the United States from 

Colonial Times to the Present."^ It will be found that 

^Childers, U* W«, Stone, V/. Jr., and Walsh, D. D., 
"Introduction,” Reports of Surveys and Studies in the 
Teaching of Modern Foreign Languages* p. x* 

2Ibld., pp. 285-308. 
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German, though quite deeply rooted in some high schools prior 

to World War X, has since been found chiefly in the colleges* 

If one studies Sturgis E. Leavitt*s "The Teaching of Spanish 

in the United States,"** ho finds almost the opposite to be 

true. The teaching of Spanish started primarily in the col¬ 

leges, but now many Spanish courses are taught in the lower 

schools* 

One thing which promoted the teaching of Spanish in the 

elementary schools was the "Inter-American Solidarity" ideas 

of 1940-1914.5*^* Texas, New Mexico, and California had large- 

scale Spanish programs introduced at this time, but with the 

end of World War II much of this was forgotten, and only a 

few cities such as Corpus Christ!, Los Angeles, and San Diego 

continued their programs. 

Of course there have been other programs of foreign 

language In the elementary schools* Cleveland, Ohio set up 

a program for the gifted children In the twenties. This 

pattern of enrichment for the gifted has been satisfactorily 

adopted by some other schools. 

The teaching of languages prior to 1952, has, on the 

whole, been influenced greatly by the flow of immigrants, 

the effect of wars, and the internal problems of the language- 

teaching profession itself. 

3Ibld,, pp. 309-326. 

^Birkmaior, E. M., "Modern Languages," in Encyclopedia 
of Educational Research, p. 870. 
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General Trends and Recent Developments 

In the past decade there have been significant increases 

in the enrollments (as well as the number of foreign language 

programs) in the elementary schools* What has caused this 

increase? Has it resulted because of Sputnik I# or simply 

because of the desire to "keep in style"? Perhaps there has 

also been the growing realization among peoples that distances 

are contracting with great rapidity and that never before has 

it been so impossible for a nation to remain isolated from 

the other nations of the world* Most of us realize that 

mutual understanding between nations is enhanced by the study 

of modern languages# and this is, in the opinion of many 

authorities, a significant reason for the great amount of 

attention given to the study of foreign languages in the past 

decade* 

As evidence of the growth of foreign languages in the 
£ 

elementary school (hereinafter referred to as FLS3 ) within 

the past decade consider the following; 

By means of a national conference hold in 
Washington in January of that year (1953)# Dr* Karl 
J. McGrath, then Commissioner of Education, sparked 
the FLES movement* From a total of only lij.5 com¬ 
munities and Il^5#6l|.3 pupil enrollment reported In 
Dr. Kenneth Mildenbergerts MLA (Modern Language As¬ 
sociation) survey of 1953, FLES has grown into a 
nation-wide educational phenomenon with over 8,000 

-’"FLES", as a term, was coined by Dr* Kenneth Mil- 
denberger* It is widely used by writers in the field of 
foreign language study* 
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schools and lf227#006 pupils enrolled* The per cent / 
of increase in enrollments (1959 over 1953) is 

California is becoming acutely aware of the growing 

trend for FLES programs as evidenced by the fact that 13 per 

cent of the California elementary school children are current¬ 

ly enrolled in a foreign language program) and the state legis¬ 

lature has decreed that foreign language study must begin for 

all children no later than grade six by 1965*^ 

It is interesting to note that Spanish has been the 

most popular language offered in the FLES programs* In the 

1953 survey* where it was found that lij.5#6!|.3 pupils were 

studying a foreign language in the elementary schools* 

127*271 (or 87*3$) of these pupils were enrolled in Spanish 

courses. In 1959, 754., 1?4 pupils (or 61.5#), of the 

1*227*006 pupils enrolled in FLES programs* were taking 

Spanish*^ Although this might be interpreted to represent a 

decrease in emphasis upon Spanish* it is* most likely* an in¬ 

dication of a revival of interest in other languages. This 

means that* although more pupils are now studying Spanish* 

^Childers, o£. cit., p. 1. 

7Craig* R. P** and Craig, W+* “Modern Foreign Lan¬ 
guages in California: New Problems and Their Solutions*” 
Journal of Secondary Education^ 375220-225* April* 1962* 

Breunig* M** "Foreign Languages in the Elementary 
Schools of the United States, 1959*3.960*” Reports of Surveys 
and Studies in the Teaching of Modern Foreign Languages, p* 1* 

9Ibld.. p. 1. 
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there is an even stronger upward enrollment trend in German, 

French, and Russian* 

From statistics it can be noted that the states giving 

strongest emphasis to Spanish are California and Texas, where¬ 

as French is more popular in the Eastern and Mid-Western 

states* German, although taught in the elementary schools 

of many states, ranks a poor third in most states* Thus there 

is a continued pattern due to the flow of immigrants and cus¬ 

toms, and to the availability of qualified teachers* 

Summary 

Prior to 1952 the teaching of languages (other than 

English) in the United States was influenced to a great ex¬ 

tent by the flow of immigrants, the effects of wars, and the 

availability of language teachers* German, Spanish, and 

French received more attention than any other languages, and 

on the whole these received most attention during times of 

war* 

Since 1952 a tremendous growth in the teaching of for¬ 

eign languages at the elementary school level has taken place. 

Various reasons have been given for this growth* Some claim 

that Sputnik I was the main impetus to this growth, while 

others say that wo are merely awakening to more of our respon¬ 

sibilities as a leading nation of the world. 

°Ibid** pp. 4-6. 
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Although some aspects of this growth seem "faddish" 

there is also a great amount of seriousness surrounding the 

movement* Vflalle Spanish, French, and German are still the 

most popular languages, there has been a growth In the variety 

of languages taught as well* Educators have become involved 

in questions of how the language should be taught and at what 

age instruction should begin* Other questions have received 

varying degrees of attention* 
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CHAPTER III 

NATURE AND EXTENT OF A FOREIGN LANGUAGE PROGRAM 
IN THE ELEMENTARY SCHOOL 

When a school system is considering the installation 

of a foreign language program in the elementary grades* it is 

faced with making several decisions. To be reasonably sure 

that the decisions made will be the best ones, the school 

system will need to ask itself several questions. Among the 

questions one should find the followingj 

1. Does the foreign language program have the support 

of the parents? 

2. Does the program have the support of the school 

administrators and teachers? 

3. Will there bo close articulation between the pro¬ 

gram and later foreign language learning? 

In answering the last question, several considerations 

relative to the nature and extent of the elementary foreign 

language program v/ill of necessity come under discussion* 

Topics pertinent to the discussion v/ill be such questions as: 

1. When should the child be Introduced to a foreign 

language? 

2. Which language (or languages) should be taught? 

3. For hov/ many years should these languages be 

taught to the elementary school child? 

The "whys and v/horofores” of these questions have 

received much attention in the last 10 years. We not/ feel 
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that we know some, but not nearly all* of tho answers associated 

with questions of nature and extent of a foreign language pro¬ 

gram in the elementary school. 

When to Introduce and Why 

When oho reads the literature concerning when to intro¬ 

duce tho study of foreign language (and why introduce it then)* 

he is sure to learn that these are somewhat unresolved and 

controversial questions. One can study the pros and cons and 

determine areas of general agreement, but in the end there 

are many things which are presently unproven. One item which 

seems to hamper studies that have been made is the individual 

differences in foreign language aptitude. It is agreed that 

some 10 to 20 per cent of children have special disability 

for foreign language learning*^ However, it has not been 

definitely shown that this aptitude is directly related to 

general intelligence, because some of the high IQ children 

also have trouble with foreign language study. 

Reports typically indicate that for pronunciation the 

younger child excels* In fact Kirch^ states that "the ability 

of the children to reproduce foreign sounds not present in 

English seemed to be in inverse proportion to their age.” 

^Carroll, J* B., "Foreign Languages for Children-What 
Research Says," The National Elementary Principal* 39*3.3# 
May, I960* 

2 
Kirch, Max S., "At What Age Elementary School Lan¬ 

guage Teaching?," The Modern Language Journal* l|.0;399“‘^-00# 
November, 195o* 
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However, Carroll states: .3 

It is difficult to evaluate research results ob¬ 
tained so far, because it is hard to compare the amounts 
of time actually spent by the students. It is quite pos¬ 
sible that time spent is a more crucial factor than ago 
as such. 

In fact, except possibly with regard to the 
learning of pronunciation, thoro is considerable doubt 
that young children learn foreign languages any better 
and faster, given the same opportunities and amount of 
time. 

Some of the common claims for FLES are: 

1. Younger children are bettor equipped to learn a 

second language because the speech organs and 

habits are more flexible than those of an 

adolescent or an adult. 

2. Younger children are less self-conscious in the 

oral use and practice of language. 

3. The older child is more apt to resent the im¬ 

maturity of the foreign language material which 

he must study as a beginner than a younger child. 

Ij.. ,rForeign language study supplements social studios, 

arts, crafts, etc. 

An opinion poll^ indicates that 53 P©r cent of the 

school administrators (based on a sample of 16,000} felt that 

a second language should be taught in grades K-6. Forty-four 

^Carroll, op. clt., p. 13* 

k , “Favor Teaching a Foreign Language in Early 
Elementary Gracfes if Optional,” The Nation1 s Schools. 68:49# 
August, 196l. 
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per cent reported “Ho#” In the some poll, IfO per cent Telt 

that the instruction should begin in grade 3* 29 per cent said 

grade 1^ Per cent said grade 1* However, the poll in¬ 

dicated that only 1|4 per cent felt that it should be compul¬ 

sory* 

The main objection to FLES is the already overcrowded 

elementary program* Everywhere the question is echoed; What 

do we leave out in order to add foreign language instruction? 

Or, if we leave nothing out (of what we are now teaching), 

what do we do less well? Another commonly voiced objection 

is that there are an insufficient number of qualified teachers* 

Some also question the wfollow-up,T in junior high and high 

school* That is, will there be a well coordinated continuation? 

V/hich Languages and For How Long 

At the present time trends indicate that there is a 

revival of the study of French, German, and Italian* In the 

past decade there has also been a very noticeable increase 

In the interest in Russian, as well as, the African and Asian 

languages* According to scientific linguists there are some 

3000 to 6000 distinct languages in the present-day world.^ 

-’Ornstein, J., "How Frontiers in Language Learning," 
The Modern Language Journal* ij.6; 110-115, March, 1962* 
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It is obviously impossible fox* even a large school system to 

teach a sizeable percentage of the languages of the world* 

As a guide to the most needed of the less commonly taught 

languages in the United States one would consult the Language 

Development Section of the Department of Health, Education 

and Welfare*s Office of Education. In 1958 this Section 

contracted with the American Council of Learned Societies 

for an assessment of linguistic needs (present and predict¬ 

able) in government, business, industry and education. A 

Hop priority*1 list of six languages (Chinese, Japanese, 

Bussian, Arabic, Hindi-Urdu, and Portuguese) resulted, along 
L 

with other lists of less drastic need. 

Since 1958 reports indicate a groat diversification of 

language study at the college level in this country. This 

is, of course, necessary to provide the specialists who can 

later teach others. However, at the elementax*y school level 

there is not a groat deal of enrollment in languages other 

than Spanish, French, and German at this time.^ It is interest- 

ing to note that Montana had an enrollment of 27 in Horwegian. 

It appears that the diversification of foreign language study 

6IMd.. p. 110. 

^Brounlg, M., "Foreign Languages in the Elementary 
Schools of the United States, 1959*1960,M Reports of Surveys 
and Studies in the Teaching of Modern Foreign Languages, 
pp. 4.-0. 

8Ibld.. p. 5. 



has not yet reached the elementary schools, and at the present 

time in order to "get into the act" the decision of which 

languages to include in the FLES programs is based upon avail¬ 

ability of qualified teachers rather than national need* 

One of the main reasons often given in support of FLES 

is that children may study a language for a longer period of 

time* Reports indicate that four to six years are needed to 

gain moderate proficiency in a language* This is one reason 

why many feel that the usual three-year high school program 

should be preceded by study in the elementary school starting 

about grade 3 or grade Ij.* Also, if a second foreign language 

is to be studied by the pupil, it is considered wise to have 

one language start at, say grade 3# and the second one about 

grade 7* 

Summary 

During the past decade there has boon a groat deal of 

discussion relative to the Importance of getting language 

study started early. It is generally agreed that the child 

is bettor equipped to learn pronunciation than the adult. 

It is believed by many that foreign language study in the 

elementary school supplements social studies and other regular 

course work. It is also argued that since it takes from four 

to six years to learn a language, the child should start his 

first language in grade 3 or Ij.. 
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More and more attention is being given to the selection 

of the language to be taught as well as the method of teaching 

it* At the present time most of the diversification of lan¬ 

guage study is at the college level, but this is expected to 

“filter down*1 to the elementary level* Olosely related to 

the “nature and extent” of languages in the elementary school 

is the subject “method of teaching a foreign language*” Actu¬ 

ally, in recent years there has been considerable change in 

methods of teaching languages* 
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CHAPTER IV 

PREDOMINATE METHODS IN LANGUAGE TEACHING 

Since World War II considerable change has taken place 

in the methods of foreign language instruction* Language 

laboratories were widely used by the military services during 

World War II* Nowadays one finds language laboratories in 

many high schools and colleges* This is in sharp contrast 

to the language classrooms of the thirties. The present trend 

is toward the aural-oral approach in which the chief emphasis 

is on conversation* 

The Traditional Approach 

Students trained in languages in the United States in 

the 1800*3 and in the early part of the twentieth century 

were, more often than not, influenced by the techniques of 

Johann Meidlnger*1 These techniques involved rules which 

were memorized; and by moans of these rules, and abundant 

footnotes, translations to and from the foreign language 

were accomplished* It was claimed that such study disci¬ 

plined the mind, developed the memory, and trained the stu¬ 

dent in logical thinking* This approach also tended to make 

modern language study more academically respectable than in 

^Birkmaler, E. M*, "Modern Languages,” in Encyclopedia 
Educational Research* p. 862* 
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times previous when such study was considered too utilitarian 

to do servo a place in the classical curriculum. 

As mentioned earlier, the popularity of languages in 

this country has been influenced by our international relations. 

In the period 1850 to World War I German was rather popular 

in this country, but with World War I the study of German 

collapsed, HoY/over, as a result of this and other develop¬ 

ments of the period, **intellectual discipline” and the ”gram- 

mar-translation” method came into disfavor# During this per¬ 

iod the public high school was beginning to function for both 

college preparatory and terminal educational purposes. In 

order to gear modern language study to the new pattern, the - 

modern-language teachers undertook. In 192lj.» the first scien¬ 

tific investigation in the modern language field. The study 

was made by the Committee on Direction and Control of the 

Modern Language Study,2 The results of the study had far- 

reaching effects on the secondary schools and colleges of the 

United States, Among other things, it was found that there 

was a great variability regarding the period in school and 

the age of the child at which language study was begun. The 

atpdy emphasised the need to determine the effect of various 

approaches to; language learning in typical classroom conditions, 

Coleman, a member of the committee, recommended a 

single objective: the development of the ability to read 

2Ibld., p. 863. 
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easily and comprohendlngly*^ It was his opinion that there 

was close correlation between limited reading experience and 

poor attainment* However* experiments in the Milwaukee high 

schools (and others) demonstrated that extensive reading 

alone was not the answer to bettor reading attainment*^ 

In the period 1930-World War II, there occurred the 

introduction ot general-language courses, in which the student 

van taught a Haste" of several languages in one course* It 

was hoped that by this method more students would be enticed 

into language courses which were undergoing decreasing enroll¬ 

ments* Although lip service was paid to the idea of educating 

all students for international understanding, this was not 

done through the channels of language study during this period* 

Although many disagree with the effectiveness of the "Army 

Method" of V/orld War II, this was probably the "final straw" 

which turned the tide away from the traditional approach* 

Aural-Oral Approach 

The direct, or "natural" method of learning a second 

language is not new. This method was advocated by Michel do 

Montaigne (1533-1592).^ John Locke, in the seventeenth 

3lbid## p, 863. 

^Ibid., p, 86ij.* 

5ibid., P. 86a. 
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century, also suggested !,talklng into” the child a language* 

He believed that if one wanted only to learn to read and un- 

derstand written French, grammar would not be needed* 

The direct, or natural, method of teaching modern lan¬ 

guages v/ao introduced into this country in 1911* By this 

method the child learns the language by listening to the 

sounds and memorizing phrases and sentences that have moaning* 

The student gets no direct instruction in grammar, but instead 

the grammar is developed through the student1 s speaking know¬ 

ledge of the language* The teacher who uses this method with 

7 
success must be fluent in the language which he is teaching* ' 

Sometimes it takes a war to produce change* This seems 

to be ©specially true when something academically respectable 

must be changed to something utilitarian in nature* Although 

several attempts had been made to depart from the traditional 

approach, the most marked change probably was a result of the 

Army Specialized Training Program (ASTP) of the United States 

Army during World War II* Perhaps the most important features 

of the ASTP Language Program were its concentration on the 

spoken language and the constant drill to which the students 

Y/ero exposed* The students (soldiers) had ample time to 

devote to this drill, and as a result of this (plus, adequate 

6IMd., p. 862. 

7Xbld.. p. 862. 
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motivation and few distractions)* the results were exception¬ 

ally good# Many have been unable to understand* even yet, 

why colleges cannot obtain the same results in much fewer 

hours per week and with more distractions# 

nevertheless* the so-called ftArray Method” had an impact 

upon modern foreign language instruction. As mentioned earlier, 

there was also a growing feeling in the United States that if 

wo are to understand nations in a world of "rapidly shrinking 

distances,” we must learn to speak languages—not just read 

them. 

In the ten years following World War II* educators began 

to question some of the previously used approaches. Was it 

possible that the disappointment in the use of the "natural” 

method and visual aids was due to the fact that they had ex¬ 

pected to accomplish in a two-year high school program the 

results obtained by European schools in six to nine years? 

Could it be that younger children are capable of learning to 

speak a foreign language with less effort than adults? Many 

other questions came to the foreground as Interest in foreign 

language study accelerated during the 195>0*s. Whether the 

"Array Method” was good or not was still debatable* but it was 

certainly true that in the late 191^0*s and early 1950*0 the 

"intellectual discipline,” or "grammar-translation,” method 

was taking a "back seat" to the "hear-speak-read-write" 

approach. On May 3* 1953 Earl J. McGrath* then United States 

Commissioner of Education* stressed the idea of starting 
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Q 

language study early by way of the statements0 

It is a psychological fact that young children 
learn now languages easily and idiomatically* In 
learning to speak without accent they excel their 
parents because their speech habits are not rigidly 
formed » • • • • 

It is of course possible that Dr* McGrath had been in¬ 

fluenced by the following statement concerning the ability of 

the younger child relative to language learning*^ 

There is an age when the child has a remarkable 
capacity to utilize these areas (of cerebral cortex) 
for the learning of language^ a time when several 
languages can be learned simultaneously as easily as 
one language * * * * *-Dr* Wilder Penfield* Director of 
the Montreal Neurological Institute, in an address 
before the American Academy of Arts and Sciences, 
February 11, 1953* 

Dr* Ponfield was certainly not alone in his views con¬ 

cerning the capacity of the younger child for learning lan¬ 

guages as evidenced by*^ 

I heartily agree with his (Dr* Penfield^s) point 
of view about exposing children to languages as early 
as possible, for there can be no doubt that children 
have the greatest capacity for learning languages be¬ 
tween the ages of five and fifteen • • • • *-Dr* John 
F* Fulton, Sterling Professor of the History of Medi¬ 
cine, Yale School of Medicine, March 26, 1933• 

o 
°Modern Language Association, Foreign Languages in 

Elementary Schoolsi Some Questions and Answers * Conference 
Notes, June TE-I27 19557 'V* 16• r 1 

9
Ibld., p. 16. 

10Ibld., p. 16. 
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Some were even store bar ah in their criticism of the 

11 
traditional approach. 

X, too, have marvelled at the stupidity of 
preparatory school curricula that teach grammar, 
syntax and translation and thus inhibit the acquiring 
of an ability to understand and speak a language • # 
• • « -Dr. Stanley Cobb, Bullard Professor of Neuro¬ 
pathology in the Harvard Medical School and Psychi¬ 
atrist-in-Chief of the Massachusetts General Hospital, 
March 2k., 1953 

Thus by the middle of the 1950 fs the aural-oral approach 

for elementary school children was well under way. Now, nearly 

everyone agrees that the initial contact with a foreign lan¬ 

guage should begin at an early age and that the aural-oral 

should precede the reading and writing of the language. The 

disagreement now seems to be on the time when the written word 

should be introduced. Some feel that the written word should 

not be introduced for at least two years after the Initial con¬ 

tact. Others (for example Roma Borst of the University of 

Wisconsin) do not teach reading from grades 3 to 6, but neither 

IP 
do they forbid it, Margit MacRae, who has written a very 

comprehensive book on the teaching of Spanish in the grades, 

advises teaching children to recognize the printed word for 

the already known word.^ The official stand of the Modern 

i:LIbld.. p. l6. 

12 
Foster, Dorothy P#, and Williams, Clarence M., "Aural- 

Oral-Written Versus Aural-Oral in Teaching Spanish to Fourth 
Graders," The Modern Language Journal, 41|,:l53-l57# April, i960. 

^MacRae, Margit W,, Teaching Spanish in the Grades, 
pp. 182-189. 



Language Association is that the study of the written word 

he set aside for two to three years after the initial contact 

of the student with the language*3^* Since the Modern Language 

Association advises starting foreign language instruction in 

the third grade, this means that the study of the written 

word could start about grade six# 

The sequence of the aural-oral-written learning experi- 

ence may be summarized as follows: ^ 

1. The student should hear the language in many mean¬ 

ingful patterns (songs, riddles, rhymes, etc.)* 

2* The student should Imitate the new sounds by rote 

(singing, counting, etc*}# 

3* Speaking the new language in meaningful ways (in 

plays, games, etc#}# 

h* Recognizing the written symbols for words already 

known orally# 

5* Heading in complete meaningful patterns* 

Continuing the learning by ear and by context# 

One can easily see that this approach is greatly en¬ 

hanced by adequate audio-visual materials# Motion picture 

equipment and films, as well as tape recorders (although not 

a must), would take much of the boredom out of the necessary 

drill# Many school systems now have those facilities, so this 

■^Footer, and Williams, op* cit# * p* 153* 

15 
MacRae, ©£# clt** p* 24# 
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approach is not a tremendous financial strain on the school 

system which has them# 

Summary 

In the 1800>s and the first few decades of the twentieth 

century the predominant method in language teaching made use 

of memorized rules of grammar and copious footnotes for trans¬ 

lation# This "intellectual discipline" was later modified to 

include extensive reading# It was found* however* that neither 

method was tremendously effective, and in the two decades pre¬ 

ceding World War II the enrollments In languages decreased 

considerably* 

World War II emphasized the need for people who could 

speak foreign languages. The "Army Method*" employing a high 

degree of concentration on the spoken language, had a lasting 

result upon the teaching of languages* How really effective 

the "Army Method” was is still a subject of debate* but in the 

decade following World War II much discussion was given to the 

Aural-Oral approach* Except for a relatively few dissenters, 

educators now agree upon the order "hear-speak-read-write#” 

They also agree that the younger child can learn the spoken 

language more easily than the adolescent or the adult* 
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CHAPTER V 

SPECIALIST OR CLASSROOM TEACHER 

It is generally recognized that the teacher of foreign 

languages in the elementary school should bo competent in the 

teaching of the language, and also be sensitive to elementary 

school children# That is, she should think of herself first 

as a teacher and secondly as a specialist# Unfortunately such 

persons are not easy to locate and hire* At the present time 

there seems to be no clear-cut answer to the question of 

whether the language should be taught by a specialist or by 

the regular classroom teacher# There are advantages and dis¬ 

advantages associated with either method# 

Specialist 

At first thought one might expect that language teachers 

are plentiful and that the solution to the teacher problem is 

simply: obtain a specialist to teach the language# Such a 

solution, however, may take language Instruction out of the 

broad general education context of the elementary school pro¬ 

gram and place it in Isolation from many of the other learning 

experiences# Other questions which are pertinent have to do 

with the specialist herself# Will she think of herself first 

as a teacher and secondly as a specialist? Will she have a 

basic knowledge of elementary school curriculum, teaching 

principles, and the psychology of learning? In short, will 
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aho be child-oriented or subject-matter oriented? It is quite 

probable that answers to some of those questions will be 

negative* 

In general, the advantages to be had with the specialist 

ares better pronunciation, better sentence rhythm and accent, 

and less extra preparation for the classroom teacher. Those 

advantages should not be overlooked. If the Aural-Oral ap¬ 

proach is to be used, it seems a shame for Johnny to learn the 

wrong accent from the very*; bo ginning. 

Regular Classroom Teacher 

It is argued that the regular classroom teacher, as 

the teacher of the foreign language, is the ideal solution to 

the teacher problem—provided she is competent in the foreign 

language. The fact is that only a relatively few classroom 

teachers are adequately trained to teach a foreign language. 

Generally speaking, the advantages of having the regu¬ 

lar classroom teacher teach the language are: better Integration 

of the foreign language instruction v/ith other course ork, 

more flexibility of scheduling time, and a teacher who is 

sensitive to elementary school children. Of course, not having 

the specialized training to which the specialist has been ex¬ 

posed} and having limited contact with native speakers of the 

language (in most cases), the classroom teacher falls far be¬ 

hind the specialist in pronunciation, rhythm, and accent. 

What can be done to help the classroom teacher better equip 
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herself to teach a language? The following paragraphs suggest 

at least one approach to the problem. 

The Foreign Language Instruction Project (a research 

organization concerned with the newer methodologies in foreign 

language teaching) of the University of Illinois have under- 
1 

taken to test the hypothesis: "children beginning at the 

fourth grade level can learn a second language effectively 

when they are guided through specially prepared audio-visual 

lessons by regular classroom teachers who initially have lit¬ 

tle or no command of the language being taught•n 

The experiment being used to test this hypothesis 

makes use of two groups of students. These £wo groups* the 

Experimental Group and the Contrast Group, are composed of 

approximately equal boy-girl ratios and have relatively equal 

mean I. Q.,s, chronological ages, etc. Based upon the number 

of students who had been present for the entire first year of 

the experiment, the Experimental Group was composed of Iflj. 

pupils, and the Contrast Group was composed of ij.9 pupils. 

The Experimental Group is being taught (along with their reg¬ 

ular classroom teacher) by way of fifteen-minute telecasts on 

Mondays followed by twenty-minute tape-recorded lessons from 

Tuesday through Friday. The Contrast Group is taught by a 

specialist for twenty minutes a day five days a week. The 

language being taught to each group was Spanish. 

1Flore3, J. S., Johnson, C. E., and Ellison, P. P., 
r,The University of Illinois Experiment in FLES: A Progress 
Report,” Hispanla. !4{.*5!1, September, 1961. 
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At the end of the first year both groups were tested 

in the following categories: listening comprehension, immedi¬ 

acy of response, appropriateness of response, pronunciation, 

and response to directions. The findings were that, although 

the specialist-trained pupils did slightly better in each 

category, the non-specialist-trained pupils did nearly as well 

as those taught by the specialist. The experiment was to be 

continued, but the tentative conclusion was that a good sub¬ 

stitute for specialist teachers had been found* that is, a 

substitute which would serve well until teachers could bo 

trained in sufficient number to meet the ever-increasing demand. 

Summary 

One of the main obstacles to progress in foreign lan¬ 

guage programs in the elementary schools has been the lack of 

qualified teachers. In general it is the classroom teacher 

who will have to be responsible for the integration of the 

language into tho total program. In cases where the class¬ 

room teacher has worked with a specialist in close coopera¬ 

tion and harmony much has been accomplished, Tho specialist 

brings to the classroom a near-natlvo accent In most cases, 

and this Is highly desirable. However, close cooperation 

and harmony do not come automatically* A language specialist 

is often subject-matter centered rather than child-centered. 

Until the specialist can learn to see the world through the 

children^ eyes, or until the classroom teacher can become 
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proficient in the language, cooperation between the tv/o ia 

almost imperative. 

Recent experiments at the University of Illinois have 

indicated that for some schools, which at the present time 

cannot obtain qualified foreign language teachers, there 

seems to be a temporary solution to the teacher shortage by 

using specially prepared telecasts and tape recordings* If 

these are properly used by the regular classroom teacher, it 

is believed that results may be obtained which are almost 

as good as the results obtained by the specialist (language) 

teacher* A "fringe” benefit of some consequence is that the 

classroom teacher Is trained in the language at the same time* 
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CHAPTER VI 

ADVISABILITY OP TEACHING A FOREIGN LANGUAGE 
IN THE ELEMENTARY SCHOOL 

Presently the United States Is looked upon as one of 

the leading nations of the world. Many nations look to us for 

leadership, and we spend billions to show other nations that 

we want to lead them and help them. If we are going to under¬ 

stand the needs and goals of other nations it would seem that 

a first step would be for our own citizens to have a know¬ 

ledge of at least one language other than English. John Poster 

Dulles emphasized the importance of language in understanding 

pooplo of other nations when he said:4’ 

It is not possible to understand what is in the 
minds of other people without understanding their lan¬ 
guage* and without understanding their language it is 
impossible to be sure that they understand what is in 
our own minds. Each language* including our own* is a 
delicate precision tool of immense potential value. 

Actually* citizens of the United States have many reasons 

for a genuine interest in the study of foreign languages. Our 

investments outside of our own shores are the largest of any 

nation in the world. Our armed forces are stationed in many 

different parts of the globe* and our tourists are traveling 

more and more into all parts of the world* 

The recent emphasis upon foreign language study at all 

levels is welcomed by almost all educators. There are* 

n 

* "Language Development*" School Life. 14.1:20* 
0 c t ober-November * 1958. 
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however, certain problems and precautions which should be given 

due study before launching a foreign language program in ele¬ 

mentary school systems* 

Some Cautions 

In a !!second statement of policy”2 the Modern Language 

Association asserts that many communities have ignored their 

v/arnings against l!faddish aspects of the movement” and their 

insistance upon ”necessary preparations*” In order that cit¬ 

izens may not be misled about the nature and value of foreign 

language learning, the Modern Language Association has listed 

the following cautions*^ 

A FLES program should bo instituted only ifs 
(!) it is an integral and serious part of the school 
days (2) it is an integral and serious part of the 
total foreign-language program in the school system! 
(3) there is close articulation with later foreign- 
language learning! (Ij.) there are available FL spe¬ 
cialist or elementary-school teachers with an ade¬ 
quate command of the foreign language! (5) there is 
a planned syllabus and a sequence of appropriate 
teaching materials! (6) the program has the support 
of the administration! (7) the high-school teachers 
of the foreign language in the local school system 
recognize the same long-range objectives and practice 
some of the same teaching techniques as the FLES 
teachers* 

Most educators agree that no new venture in American 

education can prosper for long unless it has the wholehearted 

2Mead, R* O*, Jr*, ”The MLA Foreign Language Program,” 
Hlspania* l|lj.*5l9* September, 1961* 

3Ibid., p. 520. 
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support of parents, teachers, and educational administrators 

of the community. It is probably true that early disappoint¬ 

ments with FI.ES programs vras a result of either lack of sup¬ 

port or lack of adequate planning and follow-up. The Modern 

Language Association also states that if a school system can¬ 

not provide both a FLES program and a grade 7-12 sequence, it 

should first establish the 7-12 sequence.^ Without adequate 

junior and senior high school programs, FLES learnings simply 

wither on the vine. 

Administrative Considerations 

Administrative considerations associated v/ith the in¬ 

stallation and maintenance of a foreign language program in 

the elementary school ares (1) preparation of the staff and 

the community for the program; (2) scheduling the program; 

(3) obtaining qualified teachers; (ij.) providing adequate ma¬ 

terials; (jj) articulation with the secondary school program; 

and (6) appraisal or follow-up. 

It would be advisable to bring both staff and community 

leaders into discussions of a foreign language program v/ell 

in advance of its actual installations Through a series of 

meetings, and perhaps the work of a committee, the amount of 

support which the program is to have may be determined. 

Through such meetings many questions can bo answered and 

^Ibld.. p. 519. 
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fears allayed before they turn Into opposition* 

Scheduling the foreign language program will present 

more of a problem to some schools than to others, since each 

school may have its own unique problems* Some questions which 

may arise relative to scheduling are: 

1* To whom is the foreign language program to be 

offered? 

2* How many hours per day, and days per week shall the 

language be given? 

3* IVho shall teach the language? 

Each school will have to decide for itself v/hether the 

program should be for all interested, or for the talented only* 

The answer to this question may come from the staff and the com¬ 

munity during the meetings mentioned above. Educators generally 

feel that the program should be open to all Interested children. 

The number of hours per day devoted to the language may 

also vary depending upon the particular school. Such things 

as availability of rooms, and which course is to suffer lost 

time, may influence the answer to the question* Some schools 

have inserted foreign language study by a slight shortening 

of the periods for all subjects given. 

The question of who should teach the language was dis¬ 

cussed in a previous chapter, and hence will not be discussed 

here. The staffing problem is mentioned here only to Indicate 

that it is one of the major administrative problems. 

The provision of adequate materials must not be 
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overlooked. The administrator who fails to provide adequate 

materials is greatly handicapping the foreign language program. 

For motivation* for comprehension of the culture of the coun¬ 

try, and for accuracy in language usage, films, globes, tape 

recorders, and in some instances television sets, are practi¬ 

cally essential* 

If the children are to receive maximum benefit from the 

foreign language program, the elementary teacher, the secon¬ 

dary school teacher, the administrator, and the guidance 

counselor must work in harmony. This is necessary to insure 

the proper articulation between the elementary and secondary 

school programs, and to direct attention to the kinds of teach¬ 

ing and methods employed at the different levels of Instruction# 

Abrupt changes between different levels are to be avoided# 

The administration should seek to continually evaluate 

the effects of the foreign language program. Some of the 

questions to be considered in appraising the effects of the 

program ares Has the family-school relationship been affected? 

How have other subjects been affected? What effect has the 

program had on the mental health of the children and teachers? 

In what way has the language contributed to the cultural 

development of the children? 

Summary 

The advisability of including the study of foreign lan¬ 

guage In a specific elementary program hinges on several fac¬ 

tors. Among the important factors for consideration ares 
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(1) tho amount of support that the program has from parents* 

teachers# and school administrators of the community* (2)the 

amount of integration which can bo achieved with the program 

relative to the school program in general! (3) the availability 

of competent teachers* and (4) the planning of course materials* 
t 

most of which should be done well in advance of the actual 

installation of the program. Many programs which have been 

installed without these considerations have been wasteful 

and disappointing* 

Most experimental programs of foreign language in the 

elementary school have not been instituted at the expense of 

some other single subject* !Phey have been inserted into tho 

programs by a slight shortening of periods devoted to all 

other subjects* Many feel that the language study actually 

augments the regular studies* This* of course, depends upon 

the integration of subject matter and the planning done by 

the classroom teacher* 



37 

CHAPTER VII 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

Summary 

Prior to the period 19I4.O-I952, the teaching of lan¬ 

guage a in the United States was influenced to a great extent 

by the flow of iimaigrants and the effect of wars* Little 

attention was given to the question of which language to 

teach and at what age (of the child) instruction should begin. 

Language study was an '*intellectual discipline
11
 making use of 

many memorized rules. Emphasis was mostly upon reading and 

writing. 

During World War II it became evident that if we were 

to lead the world in an understanding fashion (and be under¬ 

stood v/hile doing it), we would have to bo able to speak for¬ 

eign languages as well as road them. This was even more evident 

in the decade following World War II. The United States Army 

gave a great deal of importance to the spoken language in its 

Army Specialized Training Program during World War II* Some 

do not feel that the so-called nArmy Method” was very effec¬ 

tive, but the fact remains that In the decade following World 

V/ar II there was a shift of emphasis from the ability to read 

and write a foreign language to that of being able to speak 

the language* Moreover, educators wore saying that instruc¬ 

tion in the spoken word should start as early as grade 3. 
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By the late 1950* s the “hoar-speak-road-write,t method had 

left a slaeable mark on the rtintellectual discipline**1 

With change comes problems* If elementary schools were 

to teach foreign languages# how were they to do it with an 

already overcrowded curriculum and with teachers who spoke 

only English? There were# and still are# other problems* 

Many articles were published concerning foreign language in 

the elementary school* (FLES became a ^ord” in the litera¬ 

ture*) Many of the problems remain# but investigations have 

revealed that with time the problems can and will be solved# 

One of the most difficult problems is that of finding 

qualified teachers. Specialists are expensive# if available 

at all, and for the most part they are subject-oriented* Class¬ 

room teachers either do not know the language, or speak with 

American accents (in many cases). More and more teachers are 

being trained by various means# so that within a relatively 

short time most school systems will be able to have the services 

of either a specialist or a classroom teacher who has had ade¬ 

quate training* 

The Modern Language Association has warned school systems 

against the ,,faddish aspects** of the movement* Many programs# 

they say# have failed because of inadequate planning and sup¬ 

port* The Association points out that for an elementary pro¬ 

gram to be successful there must be support from the community* 

that all concerned must realize that learning a language is a 

long-range undertaking and that follow-up and coordination 
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with junior-high and high school programs is an absolute 

necessity* 

Conclusions 

During the past ten years the teachers in elementary 

schools all over the United States have been hearing more and 

more about the growth of foreign language study at the elemen¬ 

tary school level* It is natural to ask why this urgent inter¬ 

est? Why this awakening? Is it a passing fad? Is it hero 

to stay? 

Ihis writer interviewed Dr* Guentor G* Schmalz, Head 

of the Modern Language Department at Montana State College, 

to learn his views on some of these matters* Dr* Schmalz' 

thinks that the most significant "landmark11 in our awakening 

to tho need for greater emphasis upon foreign language study 

was Sputnik. At last wo were forced to realize that the 

Russians "Just might" be ahead of us in mathematics, science, 

and languages. Dr* Schmalz thinks that the study of languages 

in the elementary schools is here to stay*3. 

One cannot determine from published literature whether 

foreign language study at the elementary school level is hero 

to stay* One can, hov/ever, note tho remarkable growth of 

tho past decade and the problems and successes which have 

■hrhis paragraph is based upon a personal interview with 
Dr* Guenter G. Schmalz on March 18, 1963, at Montana State 
College. 
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accompanied this growth* There are cases where language pro¬ 

grams have become an integral part of the curriculum, and 

there are cases where programs have failed for lack of inte¬ 

gration. There is little evidence to show that a properly 

integrated foreign language program interferes with the learn¬ 

ing of other subject matter. This being the case, it would 

appear that foreign language study will be installed and re¬ 

tained at more and more schools. 

Most writers are agreed that if a foreign language pro¬ 

gram can be properly integrated into an elementary school pro¬ 

gram, and if there is proper follow-up in junior and senior 

high school, this is the best time and place to learn a lan¬ 

guage. Of course, the community itself must be ready for, 

and supporting, the program if it is to have continued success. 

Qualified teachers in sufficient numbers remains a 

major obstacle. Hot nearly enough regular classroom teachers 

have adequate command of a second language to teach it. Lan¬ 

guage specialists, on the other hand, when available at all, 

are often subject-matter centered rather than child-centered. 

Some combination of the specialist and the use of audio-visual 

aids by the classroom teacher in a Mcooperative teaching pro¬ 

ject” seems to offer a temporary solution for some communities. 



Recommendations 

When a school system Is considering the installation 

of a foreign language program at the elementary school level# 

they are sure to have some problems which are peculiar to 

their own community. However, there are certain precautions, 

and certain problems, which would be common to almost all 

school systems in the United States# It would be well for 

the school system in question to consider some of these 

"basic problems” if it wishes to make progress instead of 

becoming engaged in an expensive fad# 

The parents in the community and the school administra¬ 

tors must want a properly integrated foreign language program 

if it is to enjoy success at all* If a school system cannot 

have both an elementary program and a grades 7-12 sequence. 

It should first establish the grades 7-12 sequence# With¬ 

out the proper follow-up, the elementary school learnings in 

language are largely wasted# It is probably advisable for 

most elementary schools to install the program on an "experi¬ 

mental basis” at first. If the results are good, and support 

continues, the program can always be expanded# However, 

this in no way implies that one should "rush into" a program 

with all of the planning to come later. 

As mentioned earlier, finding adequately trained and 

properly oriented teachers will long be a problem for many 

school systems. One should beware of hiring just any language 



specialist who happens to be available* Much depends upon the 

teacher herself, as well as, her knowledge of the subject* 

The differences existing between a teacher who has taught a 

language in college or high school, and an elementary teacher 

of grades 3-5 are quite substantial and one must not forget 

this* For a program to be successful, either the classroom 

teacher must be able to teach the language, or there must be 

harmony between the specialists and the classroom teachers* 

In the years to come there will no doubt be more classroom 

teachers qualified to teach language end more specialists 

who are child-centered* Meantime, an expensive tape recorder 

and the wrong teacher, will not adequately solve the problem* 

In this writer* s opinion, a school system which is 

considering the installation of a foreign language program 

in the elementary school, should have a committee appointed 

well in advance to study the Mstate of the art*" Much has 

been written In the past 10 years with which such a committee 

should be familiar* More will be learned and published in 

the coming months* The committee should continue to learn 

what others are doing even after the installation of tho 

foreign language program. It is just possible that such a 

committee could, with proper support, pay dividends in the 

prevention of false starts, and in preventing loss of time 

and money upon the "faddish aspects" of the movement* 



BIBLIOGRAPHY 

Blrkmaier, Emma M*f 
ttModern Languages,^ in Bncyelopedia of 

Educational Research» pp* 861-888, edited by Chester 
W7 Harris. The Macmillan Co#, Hew York, I960* 

Breunig, Marjorie, "Foreign Languages in the Elementary 
Schools of the United States, 1959-1960," in Reports 

Surveys and Studies in the Teaching of Modern 
Foreign Languages 195?-I?6lY Modern Language Associa¬ 
tion Foreign Language Research Center, 70 Fifth 
Avenue, New York 11, N* Y*, pp* 1-llj.* 

Carroll, John B#, "Foreign Languages for Children-What 
Research Says." The National Elementary Principal, 
39512-15, May, l^Ho*. 

Childers, J* Wesley, Stone, Winchester, Jr*, and Walsh, 
Donald D*, "Introduction," in Reports of Surveys and 
Studies in the Teaching of Modern Foreign Languages 
1959-19617 Modern Language Association Foreign 
Language Research Center, 70 Fifth Avenue, Hew York, 
H* Y*, pp. vii-x* 

Craig, Ruth Parle, and Craig, Wilson, "Modern Foreign Language 
in California: Hew Problems and Their Solutions," 
Journal of Secondary Education, 37:220-225# April, 1962. 

Denemark, George V/*, and Matson, Wesley J., "Why Teach 
Children a Foreign Language?", The National Elementary 
Principal, 39s6-11, May, I960* 

Dickinson, Elsa, "Foreign Languages in the Elementary Schools?" 
Hew York State Education, l|.9525-27# December, 1961. 

Dunkel, Harold B*, and Pillett, Roger A*, "The French Program 
in the University of Chicago Elementary School," 
Elementary School Journal, 57s17-27, October, 1956* 

Eaton, Margaret, "FLES-YesI," The Modern Language Journal, 
41:373-375, December, 195T. 

, "Favor Teaching a Foreign Language in Early Elementary 
Grades, if Optional," The Nation^ Schools, o8:49# 
August, 1961* 

Flores, Joseph S«, Johnson, Charles E., and Ellison, Fred P., 
"The University of Illinois Experiment In FLES: A 
Progress Report," Hispanla, 44*511-518, September, 1961* 



Foster, Dorothy P*, and Williams, Clarence nAiiral«-Oral- 
Written Versus Aural-Oral In Teaching Spanish to 
Fourth Graders.tt The Modem Language Journal, hlu 
153-157# April, 1950.   

Guerra, Manuel H*, ’’Old Styles,” and ’’The Hew Look” in Foreign 
Languages,” The Modem Language Journal. 14.1:15-19# 
January, 1957. 

Hamalainen, Arthur E., ’’The Foreign Language Controversy,” 
Instructor. 71:6, October, 1961. 

Happock, Anne S., ’’Foreign Language in the Elementary School- 
How Effective?.” The Modem Language Journal, ii.1;269-271# 
October, 1957* 

Kirch, Max S., ”At What Age Elementary School Language Teaching? 
The Modem Language Journal, 1^.0:399-^00# November, 1956# 

Kirch, Max S., Specialist or Classroom Teacher for FLES?,” 
The Modern Language Journal, 132-135# March, 1958* 

. ’’Language Development,” School Life, 1|.1:20, October- 
November, 1958. 

Larew, Leonor Arcs, ’’Spanish Articulation in the Elementary 
School,” Elementary School Journal, 61:308-313. March, 
1961. 

Leavitt, Sturgis E., ’’The Teaching of Spanish in the United 
States,” in Reports of Surveys and Studies in the 
Teaching of Modern Foreign Languages 1959-1961, Modem 
Language 7TssociaTion Foreign Language Research Center, 
70 Fifth Avenue, New York 11, N. Y., pp. 309-326. 

MacRae, Margit W., Teaching Spanish in the Grades, Houghton 
Mifflin Company, Boston, 19577^4-08 pp. 

Mead, R. G., Jr., ’’The MLA Foreign Language Program,” Hlspanla, 
I4I4.:519-525# September, 1961. 

Modem Language Association, Foreign Languages In Elementary 
Schools: Some Questions and Answers, Conference Notes, 
June 11-12, 1954, 21 pp. 

O^onner, Patricia, ’’Intensive Training for Oral Approach in 
Language Teaching,” The Modern Language Journal,44;1-42, 
February, i960. 



Ornstein, Jacob, "New Frontiers in Language Learning," The 
Modern Language Journal> 1^6:110-115# March, 1962* 

Tireman, Loyd S., and Zintg, Miles V., "Factors Influencing 
Learning a Second Language," Educations 81:310-313# 
January, 1961. 

Trace, Arthur S., Jr*, "The New Look in Foreign Language 
Instruction: Threat or Promise," The Modern Language 
Journal, l;3s382-386, December, 1959* 

Zeydel, Edwin H*, "The Teaching of German in the United States 
from Colonial Times to the Present," in Reports of 
Surveys and Studies in the Teaching of Modern Foreign 
languages 1959-195X, Modern Language Association 
Foreign Language Research Center, 70 Fifth Avenue, 
New York 11, N« Y.# pp. 285-308. 


