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ABSTRACT 

This study was an investigation to examine personal qualities of 
counseling which need to be considered by perspective counselors. 

A review of the literature showed that elementary school counselors 
are expected to work with normal children, that is, children who can 
profit from the classroom experience. In order to work effectively, a 
counselor should have developed some kind of philosophy of life and an 
understanding of himself, for it is only in this way will he be able to 
be of value in helping other people understand themselves. Types of 
counseling, such as group counseling, developmental counseling, and be¬ 
havioral counseling, were all described as having importance in different 
instances. 

The method of this investigation was to survey by means of a mailed 
questionnaire. All data collected vias tabulated and presented in direct 
form. 

Twenty-one of the twenty-two Montana elementary counselors questioned 
responded to the instrument. Eight counselors were elementary teachers 
prior to becoming elementary counselors, and eighteen have degrees quali¬ 
fying them to be counselors. The concensus of opinion showed that those 
questioned became counselors mainly because of a sincere concern for 
children. The majority felt their most important role was counseling 
children, but non-related roles consumed much of their time. All felt 
the parents were cooperative. 

With twenty-one counselors responding, five stated they are not 
happy in their jobs for reasons of too high a counselee load and lack 
of staff cooperation. 

Recommendations included a period of internship during counselor 
training; the perspective counselor receiving counseling himself is 
important to become self-knowing; the counseling load is considered too 
high and lack of staff cooperation led to the recommendation that some 
in-service training be offered to create awareness of the goals of the 
counseling. 

Although limited, this investigation can clarify personal quali¬ 
ties of counseling for perspective counselors. 



Chapter 1 

INTRODUCTION 

Elementary school counselors will reach full acceptance within a 

very few years• When this occurs, the area of elementary school guid¬ 

ance and counseling will develop into an encompassing profession, and 

as such, will seek competent counselors* The student of elementary 

school counseling today will set the example for those of tomorrow. 

Today this field is just beginning, and the research needed and wanted 

is unlimited. Practical information concerning the aspects of elemen¬ 

tary school counseling is nearly void. 

Research on counseling in the elementary school is limited. 

(3$13>:2U) For this reason, students should approach counseling with the 

recognition that it is constantly changing. Theobald and Stefflre have 

both commented on this state of flux: 

Since we are bound by space and time and the present level of our 
knowledge, the best of theories will not long serve. If we should 
accept this limitation we should teach our students not only pres¬ 
ently held theories, but ways of building new ones. (2li) 

ltTheory building will need to be a constant process for those who 

remain in counseling.’* (22) 

In summation, theory cannot be avoided; the counselor will have to 

constantly be making decisions about it. The important thing to keep in 

mind is that each counselor must have his own theory.... that which 

proves effective for him. 
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Much has been written about whether or not elementary school coun¬ 

selors are even worthwhile, what their function should be, what services 

they should provide, whom they should be answerable to, and aspects such 

as these. These areas have all been clearly defined, and the fact has 

been decided that elementary school counselors are definitely necessary. 

But making childhood education better takes more than an accumula¬ 
tion of long needed services and functions# The heart of the matter 
is whether higher education is capable of producing a new breed of 
guidance specialists quickly enough in these crucial times. To make 
guidance in the elementary school become the great force it can be, 
we need in-depth study by persons who already know how to work with 
children. They must be persons willing to make the vigorous effort 
required. They must be willing to exert leadership in helping schools 
move closer to expert guidance throughout early, middle and later 
childhood. (21:37-38) 

In conclusion, much has been said and written concerning what ele¬ 

mentary school counseling is, but how to do it is an unanswered question. 

Without a doubt, much depends on the individual counselor, but having es¬ 

tablished the personal requirement need, the counselor needs a foundation 

on which to build his approach to children. Practical information is 

necessary to give the student of counseling some direction for his work, 

his goals, and his professional beliefs of counseling. 

A student wishing to become an elementary counselor is in a unique 

position: his direction is not set for him. He is expected to take cer¬ 

tain courses in order to be considered qualified, but because he will be 

dealing with people there are no certain answers to anything. People are 

an inconsistent and unalike client. One does not work with cold fact as 

much as with a very personal commodity - emotion. Therefore, rather than 



trying to determine only fact about counseling, it seems more important 

to deal with personal opinion of practicing counselors, since counseling 

is a very personal thing. How is elementary counseling viewed by elemen¬ 

tary counselors? What is expected of an elementary counselor in the 

opinion of an elementary counselor? 

To reach out and grasp the personal aspects of counseling and com¬ 

bining this with the basic facts that must be applied to counseling may 

prove a helpful approach to elementary counseling. 

Statement of the Problem 

Feeling disoriented and disjointed about becoming an elementary 

counselor is common because counseling has many intangible aspects. 

Direction is needed so that students of counseling feel less like 

floundering fish and more like they have sure footing. The personal 

side of counseling challenges us all. Can we live up to the threat of 

being personal with people? This study has put part of the challenge 

down on paper, as others have faced it, and the reader will know within 

himself whether or not he is capable of accepting the responsibility of 

becoming an elementary school counselor. 

Need or Purpose of Study 

The purpose of this paper was to prepare a skeletal outline of how 

elementary counselors chose their profession, what has been expected of 

an elementary counselor of today, and what individual reactions have been. 
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In reading this study, it is hoped that the potential counselor can deter¬ 

mine whether or not this is his calling before he invests too much time 

and money into the counseling program* Counseling is not for everyone* 

More than any other field, this one takes a certain breed of person; much 

of what a counselor must be is inborn, not learned. 

We are concerned with how people became counselors, what they felt 

was expected of them, and why they became counselors* Some of the proced¬ 

ure is common to all counselors, and should be* Certain aspects have been 

viewed, as well as some personal insights into counseling elementary school 

children as offered by practicing counselors. 

Many voids exist in the field of elementary counseling, and it is 

hoped that this study will fill some of them for some people. Elementary 

counseling is more than studying the textbooks in graduate school and 

understanding them* The challenge lies in understanding people, which is 

made easier in dealing with children rather than adults; in children there 

is less differentiation between outer behavior and inner feelings. (10) 

General Questions to be Answered 

1. Were you an elementary school teacher prior to becoming an 

elementary counselor? 

2. Did your graduate courses provide you with the opportunity of 

"finding yourself"? 

3* What age group of children do you primarily work with? 

ll* What directed you toward elementary counseling? 
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5* How do the roles of an elementary counselor apply to you? 

6* Would a period of internship have been helpful in your training? 

?• If you have found situations beyond your capabilities, was 

there someone to whom you could turn? 

8. Are you enjoying your work as an elementary counselor? 

9» What is the most common problem among the children whom you 

counsel? 

10. Is this handled individually or in a group? 

11. Have you any particular hero in the area of counseling whose 

philosophy is akin to yours? 

General Procedures 

The data for this research study was compiled from a thorough re¬ 

view of any pertinent literature. The literature was found in the Montana 

State University Library, the Gonzaga University Library, the Spokane Pub¬ 

lic Library, and the Eastern Washington State College Library. Pertinent 

materials were selected from professional journals, as well as hard bound 

publications• 

A list of practicing elementary school counselors was obtained from 

the Office of the State Superintendent of Public Instruction in Helena, 

from which a list of practicing elementary counselors was developed. An 

instrument was mailed to these individuals from which information was ob¬ 

tained and compiled. This information is presented in this study to offer 

direction to those entering the elementary school counseling profession. 
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Limitations of the Study 

This study was limited in the following ways: 

1* Early research seems outdated, due to more recent findings0 

2# The counselors questioned by the instrument regarding the 

information desired was limited to those in Montana. 

3. The counselors questioned by the instrument were limited to 

those counseling in the elementary school. 

1*. The list of practicing elementary school counselors obtained 

from the Office of the State Superintendent of Public Instruction in 

Helena is inaccurate. It lists as elementary school counselors many who 

work only with high school aged children or junior high students, not 

elementary students per se. 

6. Information obtained from the practicing Montana elementary 

school counselors is limited to their interpretation of the questions on 

the instrument used. 

Definition of Terms 

Because this paper will be dealing with ideas of elementary school 

counseling, it will be necessary to define the terms Theory and Elementary 

School Counseling. 

Theory is, according to Arbuckle (l), a somewhat intellectualized 

term for a concept or an idea that has gradually been worked out by an 

individual on the basis of work and experimentation and reading and medi¬ 

tation. Theory is tentative, and it may be disproved. Theory is an 
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intelligent working frame of reference that can be used until something 

better comes along. 

Elementary School Counseling is defined by Mills (19) as a program 

to provide counseling services for students, parents, and teachers so that 

attitudes and emotions may be harmonized for the maximum growth and develop¬ 

ment of the elementary school child. The child is the focus of the elemen¬ 

tary guidance program. The program's purpose is to help each child achieve 

self-direction, self-insight, and maximum development of his abilities. 

The program also attempts to help the child to develop means of coping 

with anxiety, tension, and frustration. 

Summary 

School adjustment is a difficult problem for each child, especially 

in our highly industrial, technological, and dynamic society. Not only 

is school adjustment a difficult problem for each child, but it is also 

different for each child. The elementary school counselor must have an 

ability to meet the challenge of each individual child and his problem in 

a constructive manner. The counselor must take the time to investigate 

counseling philosophies that have proven effective for his peers, and from 

these ideas find the facets of each that will make him an effective ele¬ 

mentary school counselor. 

William H. Burnham is claimed by many to be the Father of Elementary 

School Counseling. (11) As early as 192U, Burnham was quoted as saying, 

"The child's first business is to grow and develop. Everything else can 
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wait, but the demands of health are imperative." (ll) Nearly fifty years 

ago, the fact was recognized that a child's mental health was important, 

as Burnham said: 

One of the greatest advances in child hygiene in recent years is 
the insight that mental hygiene is quits as important as somatic 
hygiene, and that objectively excellent methods in hygiene, important 
rules of health and significant teaching, all avail nothing unless 
right mental attitudes and right habits of healthful mental activi¬ 
ties are developed. (11) 

Thus, the fact that a child's mental health was important was estab¬ 

lished early even though many people preferred to push this aside in favor 

of working with the person after a problem had happened.....cure was more 

important than cause for a long time. Today, cause is very important; 

and to get at the cause, counselors need all the resources available to 

them. It is the hope of this researcher that this study will give the 

elementary school counselor some insight into methods used and approved, 

in order to give an understanding and a basis for a personal counseling 

quality to develop. 

An unknown wealth exists of untried aspects in elementary counsel¬ 

ing, and this fact tends to confuse and frustrate the potential counselor. 

With these same feelings inside of the researcher, information has been 

obtained from practicing elementary counselors that may calm the many 

feelings of uncertainty within us all. The theory and concrete aspects 

of elementary counseling can be read and studied by all. They are impor¬ 

tant for a counselor to be effective with children, but they are not of 

sole importance. Counseling elementary school children involves finding 



oneself and one*s limitations and deciding how to work within this frame¬ 

work* 

Feelings are not written in books, but they have been experienced 

by people who are presently counseling, and the answers to these questions 

may make us all less hesitant and more certain in facing our tomorrows as 

elementary counselors. 



Chapter 2 

REVIEW OF RELATED LITERATURE 

Introduction 

The term counseling, as used in this study, refers to the counsel¬ 

ing of normal children in the elementary school setting# ’’Normal 

children are those who can attend and profit from participation in the 

regular classroom#” (26) 

In counseling with normal children, major emphasis is placed upon 

the positive aspects of pupil functioning and the developmental needs of 

pupils. Counseling at this level is not therapeutic# The elementary 

school counselor does not seek to bring about major structural changes 

in personality# For children who may need therapeutic assistance, ser¬ 

vices should come from a specialist other than the school counselor. 

From this, the counseling student can understand what direction his 

career will take. He is not expected to handle severe emotional or 

psychological problems# He is a school counselor, and as such is not 

expected to have the capabilities of a psychiatrist. 

The effective school counselor, regardless of the theory he prac¬ 

tices, must be philosophically as well as psychologically alert; he must 

know: 

That he must look for, but must not depend on, researchable re¬ 
sults for his occupational rewards, and that if he is to operate 
at the highest level, he must be more concerned with the vital 
questions that sound at the heartbeat of things rather than with 
the ’’right” answers# (23:96) 
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The basic problem in developing a theory of counseling is that 

many school counselors have failed to develop a philosophy of life that 

is mature or in harmony with today’s rapidly changing world* 

Alfred Stiller suggests that a counselor cannot develop a workable 

theory of school counseling until he accepts the fact that the first 

duty of the counselor is to find out about himself* (23) The fact is 

not to imply that the counselor must be faultless, perfectly in tune 

with life, and without problems himself* It does demand that he accept 

himself for what he is, with all the short-comings and flaws of his 

character. Only in this way can he be effective in helping others to 

accept themselves* 

The counselor's theory or approach will depend on his objectives 

in counseling. Regardless of theory, there are four generally agreed 

upon objectives. These are as follows: (2) 

1. Any goal is affected by the humanistic feeling that man is 

basically a capable, self-determining creature. 

2. The counselor desires to help the client move toward a greater 

level of self-acceptance and self-understanding. 

3. The counselor hopes to help the client develop a greater level 
of honesty toward self. 

li. All objectives are based on client need, not counselor need. 

Where the counselor goes from here with his beliefs is his own 

choice. He must seek that which is right for him, that which lets him 

do the most effective and realistic job of counseling children. He must 

know his direction and have some thoughts of what he hopes to accomplish 

in the counseling situation, and the rest will fall into place. 
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An elementary guidance program must take the child into consider¬ 

ation first and foremost* The program must remember several things 

about the child: 

1« He is experiencing continuous growth, development, and change* 

2* He is constantly integrating his experiences* 

3* He is relatively limited in his ability to verbalize. 

IN His reasoning powers are not fully developed. 

5* His ability to concentrate over long periods of time is limited* 

6* His enthusiasm and interest can be easily aroused. 

?• His decisions and goals serve immediate purposes; he does not 

yet make long-range plans. 

8. He displays his feelings more or less openly. 

If these points are kept in mind as the counselor deals with 

children, he will do the child, and himself, a great service. (12) 

Group Counseling 

The first of the types of counseling to be considered in this study 

is group counseling. Various aspects of this type of counseling will be 

presented in order to give the perspective counselor an opportunity to 

decide whether or not any part of this aspect of counseling can be used 

and applied in his future work. 

A study was conducted to assess the effectiveness of group counsel¬ 

ing with elementary school children using sociometric status as a relevant 

criterion for counseling results. Sociometry was defined as a technique 
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for identifying students who are perceived by their peers as exhibiting 

maladaptive behavior and who, therefore, may profit from group counsel¬ 

ing. 

Sample size was seventy-two sixth graders in a suburban elementary 

school# Half of the sample was comprised of each sex# Counselors used, 

a behavioral approach to conduct reinforcement groups. The groups were 

comprised as follows: eighteen low sociometric children experienced group 

counseling with sociometric stars included as models; eighteen others 

experienced group counseling with all low sociometric students; a con¬ 

trol group met for an activity period# 

The findings indicated that low sociometric students in the model 

reinforcement group made significantly more gain in social acceptance 

than either those receiving counseling without models or the control 

group. (13) 

From this study, indications are that possibilities do exist on 

this level of group counseling, and the potential is worth further in¬ 

vestigation. 

Calia feels that group counseling is especially relevant: 

Although the concept has been distressingly slow in developing, 
group counseling appears to hold considerable promise as a medium 
for communicating with disadvantaged clients. Talk in the natural 
setting of peer interaction is more akin to the clients way of 
behaving. (5) 

The mutuality of concern and the sheer number of pupils interacting 

simultaneously spark verbalization and the ventilation of feelings. The 



sharing of experience and the spontaneity of feeling makes the pupil feel 

more comfortable* 

Role playing techniques fit into a category of group counseling* 

In a paper written by Josie Crystal (?), it is explained how she used 

role playing in a central Los Angeles black school* The children were 

eleven and twelve year olds, mostly from broken homes* The children*s 

self-concept and sense of worth were weak and negative* Moving from 

"walking on hot pebbles" to "cheating on a spelling test," the paper 

discusses how the children were able to come to terms with events in 

their own lives, and better still have a foundation of insight to build 

their decisions of tomorrow* 

Role playing has more significance. Children angry with the home 

situation or the environmental situation can be allowed to role play 

their parents or teachers or whatever the anger producing element is, 

and in this way perhaps see the other side of the problem and under¬ 

stand the other point of view* Role playing can be used in classrooms, 

as was done in the above study, to solve problems there. Role playing 

is also of value in helping children to understand other children and 

feel some empathy* A hypothetical example is in the case of a child who 

is made fun of and excluded by his classmates. Role playing allows the 

other children to understand what it would feel like to be the rejected 

child, and this may change some attitudes. 
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Play therapy is another form of group counseling. Because play is 

the natural language of the child, the counselor attempts to communicate 

with him through the use of game orientated activities. Limiting the 

child to verbal expression in counseling is seen as being as inappropri¬ 

ate as limiting an adult to the use of puppets. 

Nelson feels that a child develops his social relations, tests 

various roles and concepts, and works through his frustrations and con¬ 

cerns largely through play. (20) 

A child acts his feelings. He tends less to talk about them; he 

is an activist. Elementary school children may be reached through play 

media more readily than if they sit down and "discuss” a concern with an 

adult. By observing a child as he draws a picture, plays with clay, or 

simply plays with another child, much can be learned about his inner 

feelings; much of this could never be gotten from him through words; 

the child simply does not generally have the capacity to verbalize feel¬ 

ings in this way nor to understand why they are even there. 

Through group counseling, social distance between the counselor 

and the child is diminished, defenses are relaxed, and communication is 

improved. Resistive pupils who tend to fear or distrust school personnel 

often become very communicative in group counseling situations. This is 

particularly true of the disadvantaged and delinquent. There is a certain 

security in viewing the counselor as outnumbered. 
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During the elementary school years the child is making a major push 

away from dependency on his parents* The child identifies with peers, 

particularly those of his own sex* The peer identification and the in¬ 

creasing need for children to gain emotional independence of adults, 

plus the fact that children are more likely to be verbal with each other 

than they are with adults, are both strong advantages of group counsel¬ 

ing* 

Van Hoose feels that group counseling may make it possible for 

children to: (26) 

1* discover that other students have the problem similar to their 
problem, 

2* reduce their anxieties over their feelings toward adult author¬ 
ity and peer differences by finding out that boys and girls feel the 
same way, 

3* try out behaviors on each other and learn not to jump to con¬ 
clusions about the meaning of another child*s behavior, but rather 
to discover the trust that makes it possible to check with him, and 

U* share common coping behavior and alternative choices, plus 
consequences of the choices. 

Group counseling is defined by Cohn (6) as: 

A dynamic, interpersonal process through which individuals within 
the normal range of adjustment work within a peer group and with a 
professionally trained counselor, exploring problems and feelings in 
an attempt to modify their attitudes so that they are better able to 
deal with developmental problems* 

The group to be counseled usually meets for one session per week; 

each session is thirty to forty minutes in length* This is about the 

amount of time an elementary school child can operate under these con¬ 

ditions 
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Dinkmeyer describes the role of the counselor under the group 

counseling situation as helping the members focus on each other rather 

than on the counselor. He does this by focusing on: (9s27U) 

1. The meaning of an idea to the group. 

2. The issues that the group seems to be in disagreement over and 

that they feel a need to resolve. 

3. The feelings they are expressing through their behavior rather 

than through spoken words. 

U. The ways they are forcing others into roles or behaviors. 

5* The actions or problems which the group raises and needs to 

solve• 

6. The continuity between group sessions and themes raised. 

If a perspective counselor wishes to pursue group counseling, group 

dynamics courses seem to be of the essence. He should experience being a 

member of a group himself in order to be an effective leader, according 

to Dinkmeyer from the same reference. 

The last area of group counseling to be considered in this research 

is the open-ended story. Here, the group leader begins the discussion by 

telling a story that poses a problem but does not provide a solution. 

The children are called upon to make appropriate story endings. A sig¬ 

nificant value of this method can be seen in working with young children. 

A great deal of insight into the child's behavior can be obtained from 

his solution to the problem. 

The group counselor has a rare opportunity in the school to see a 

child in his "natural habitat" as he observes him in the school environ¬ 

ment and with his peers in social interaction. With the insight pro¬ 

vided in these conditions, the school counselor can use the techniques 



18- 

of play therapy, role playing, open-ended story, or just a discussion 

with effective results in working with a group in a counseling situation. 

Developmental Counseling 

Developmental counseling uses evaluative procedures and tools to 

assist the counselee in interpreting behavior and consequences with the 

other techniques providing accuracy and clarity, for example, analyzing 

and interpreting. The counselor must take the initiative because the 

child has not learned enough of life, nor has he had enough experience 

in developing awareness of the full implications of his actions. 

Developmental counseling aims at assisting the individual to 

sharpen his discriminative responses. Such counseling focuses on the 

individual in his singularly unique self and life situation. 

The developmental theory, as described by Dinkmeyer (8), must in¬ 

corporate such basic factors as the nature of the child, the elementary 

school setting, and the goals, techniques, and processes of the counsel¬ 

ing. 

The elementary school child is still in the process of becoming. 

Certain developmental changes will come about as the result of this 

growth process. The counselor must be aware of "normal developmental 

problems" as contrasted with serious adjustment difficulties. He must 

know that there are individual differences in the developmental process 

due to the basic differences in rate of development in individual 

children 
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The counselor should have available developmental data that tells 

him about individual rates of development and enables him to infer some¬ 

thing about the child1s feelings about himself in the peer group* 

Some theorists present developmental counseling as developmental 

tasks or stages through which children move toward maturity* A basic 

concept present in all the writings is that a child who, for whatever 

reasons, is arrested in his development at any one stage cannot move 

successfully to the next level* The most important experiences children 

have in aiding them to accomplish healthy development are those they have 

in the home* Next to the home, the place where children spend their 

second largest block of time is in the school* Hence, the school must 

concern itself with the developmental needs of children in all areas. 

The developmental tasks which this paper is concerned with involve 

children from ages six to twelve* However, it is important to note the 

developmental tasks which occur before this time, to understand what 

stages a child should have gone through. 

The developmental stages, social roles, developmental tasks, and 

coping behaviors for a child from birth to twelve years old are agreed 

upon to be, by Van Hoose and Stiller (26523), as follows: 

Infancy: (birth - 3 years) 
Social roles—love—object roles; receiving and pleasing 
Developmental tasks—trust; learning to eat solid food and feed 

self; control elimination; manipulation 
of objects; walk; explore immediate environ¬ 
ment; communicate 

Coping behaviors—approaching behaviors; receiving behaviors; 
accepting behaviors 

/ 
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Early Childhood: (3-6 years) 
Social roles—sibling playmate; sex-appropriate roles 
Developmental tasks—autonomy; sense of separateness; develop¬ 

ing sense of mutuality, realistic concepts 
of world; learning to be a boy or girl; 
manage aggression and frustration; follow 
verbal instructions; pay attention; become 
independent 

Coping behaviors—approaching behaviors; receiving behaviors; 
adapting behaviors 

Later Childhood; (6-12 years) 
Social roles—student; helper; big brother or big sister roles 
Developmental tasks—initiative-industry; learning to read and 

calculate; value self and be valued; delay 
gratification; control emotional reactions; 
deal with abstract concepts; give self to 
others; formulate values 

Coping behaviors—environmental mastering behaviors; value¬ 
relevant behaviors; work-relevant behaviors 

By definition, the developmental counselor sees the child as having 

to have gone through the stages of infancy and early childhood before he 

can cope with the stage of later childhood, which is where the elementary 

school child should be by the time he enters the first grade. If a child 

has not gone through one of the developmental tasks, the counselor must 

take him back through that task so that he may complete the developmental 

tasks of his present stage successfully. 

Developmental counseling helps the child investigate, analyze, and 

deliberate to solve more effectively certain developmental problems. 

Thus, exploration, examination, and resolution are basic techniques. 

There is a mutual survey of facts; and, together, the counselor and the 

child arrive at a decision 



-21- 

In this setting, the counselor provides a non-evaluative relation¬ 

ship and offers his collaboration. His job is to clarify, to reflect, to 

restate as precisely as possible the meanings he perceives to be implied 

in the counselee’s statements. 

One of the tasks of the developmental counselor is to assist each 

child to feel accepted as he is. Developmental counseling provides the 

child with an opportunity to explore his feelings, his attitudes, and 

convictions. The counselor starts with the problems that the child per¬ 

ceives and helps him to solve them. The counselor must accept, under¬ 

stand, and not judge. This relationship enables the counselee to become 

increasingly self-directed so that the goal is one of enabling the coun¬ 

selee to deal with both the developmental tasks and the general problems 

of living. (8) 

The use of developmental counseling will be determined by the 

individual counselor^ belief in the validity of developmental tasks. 

Providing the counselor can incorporate these tasks into his philosophy, 

the usefulness of this type of counseling has possibilities for him. 

Behavioral Counseling 

Anyone at all aware of psychology will recognize the name of B. F. 

Skinner, who developed the behavioral approach to counseling. This is 

an approach to behavior that uses the units of stimulus and response to 

study observable behavior under carefully controlled conditions. It 

focuses on stimulus conditions that occur in the presence of the organism 
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and the responses or movements that the organism makes upon the presen¬ 

tation of these stimuli* 

Research with human subjects in interview situations has shown 

that behavior can be changed by manipulating verbal reinforces. Carl 

Rogers is one man who has used this* Just by inserting the proper pos¬ 

itive response, or leaving the response out, Rogers found that he was 

able to modify his clients1 behavior. 

In a paper written by Blaker and Bennett, techniques were described 

based on reinforcement theory for behavior modification. One such tech¬ 

nique described is that of modeling or imitative behavior. Two "problem 

children" chose models to imitate, and these models would only reinforce 

their positive behavior. This method appeared to work in this particular 

situation. 

Most children are aware of their misbehavior but have no direction 

as to adjusting this behavior to proper form. Group work seems to work 

in this instance, as does its subform of role playing. (10 

The idea behind behavioral counseling is that positive behavior is 

reinforced; an effective technique for eliminating undesired behavior is 

"extinction" - arranging for no reinforcement to follow the inappropriate 

behavior. 

The behavioral counselor relies on a variety of techniques, depend¬ 

ing on the specific problems. The techniques employed are used to aid the 

student in learning those behaviors necessary to the solution of his 
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problem* Specific techniques for specific problems are not readily avail¬ 

able but must be devised by the counselor to fit each individual problem* 

Krumboltz has categorized the goals of behavioral counseling into 

three groups: (16) 

1* The first goal is to adapt maladaptive behavior* 

2* The second goal of behavioral counseling is learning the 

decision-making process* 

3* The third goal is to prevent problems. 

Since most learning is a function of environmental consequences, 

effective procedures for producing behavior change depend on the arrange¬ 

ment of the student’s environment* 

Some counselors have said that the behavioral approach is just 

good common sense* Parents, counselors, and teachers frequently use 

this approach without realizing the why or the what of it* 

The idea behind behavioral counseling, according to Long (17)* is 

to teach children something about themselves in school and make sure that 

the subject matter is tied closely to real life* 

The use of behavioral counseling can be seen in many lights, and it 

is up to the individual counselor whether any aspect of this sort can be 

woven into his philosophy* 

Parents 

The basic goal of consultation is to bring into the life space of 

the child a level of consistency of expectation and to arrive at 

agreements that further the understandings among the major guides 

in a child’s life, namely his parents.*••• (26:57) 
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Consultation of parents is extremely important because of the 

dependency elementary school children feel toward their parents. While 

the counselor may build a strong, trusting relationship with the individ¬ 

ual child, he must remember the tightest emotional tie of the child is to 

his parents. This is true even of emotionally deprived children. By the 

same token, a child is, in a sense, an ego extension of his parent. The 

child's successes are the parents' successes, and the child's failures 

are the parents' failures, emotionally. Therefore, the counselor must 

realize how emotionally charged a consultation with parents may be. 

Meeting a parent with the attitude that we are mature adults, exchanging 

ideas for the common good of a child is very important to a parent- 

counselor relationship. 

VanHoose continued that basic tenets for all consultations are: 

1. The purpose of the consultation should be clear to all concerned. 
2. The understanding of individual roles and perceptions is a major 

goal. 
3. The consultation should be a learning experience for all 

persons involved. 

k» Consultation is a collaborative effort at problem solving or 
prevention. (26:59) 

The elementary school counselor has a great advantage over his 

secondary colleague when it comes to dealing with parents. The elemen¬ 

tary school child is younger and still very much a part of his family's 

protective circle. His parents are generally eager for help and very 

receptive to education. 
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There are some requirements that need to be met in terms of the 

counselor's own feelings and prejudices regarding family situations* 

The counselor must work through his own problems regarding the family, 

such as the nagging mother or the dominant father, because he will tend 

to interpret all families on the basis of what he has experienced in his 

own. (18) 

The counselor must also understand his own position concerning 

school policy. If a situation arises where he must defend school policy 

or attitudes, the counselor has got to understand how far he can be com¬ 

promised. 

Parents often overestimate a counselor's ability. They want some¬ 

one to give them a solution, but it is not this easy, and there are no 

pat answers to the problems children encounter; the counselor must realize 

this fact and avoid falling into the trap. 

Before going into a parent conference, a counselor needs well- 

defined goals. Four of these may be: l) exactly why he is seeing the 

parent, 2) what he expects to accomplish through the interview, 3) the 

exchange of information about the child, and U) to perceive what concept 

the parents have of their child. 

Most counselors would agree that the most important aspect of a 

child is his own self-concept of himself. When a counselor meets the 

parents, he begins to understand where that self-concept came from. A 
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most important clue to any child*s difficulty lies in how he is perceived 

by his parents, the two most important persons in his world. 

With any type of counseling and any theory the counselor decides 

to use, parents, and their co-operation, are of the utmost importance. 

The co-operation of the parents can be maintained, once obtained, by one 

last point in this area, and that is that the confidences of the parent 

and of the child must never be betrayed. Both tell you personal things 

about themselves, and this information is confidential. A betrayed 

trust of this sort can mean a disastrous end to a counseling career. 

Summary 

A child has a right to know and accept and descriptively perceive 

what he feels. Due to this right, he must be encouraged and helped to 

attend to his forbidden thoughts about hate, love, jealousy, fear, cur¬ 

iosity over his own body, about the strained and stressful relationships 

within families which are transplanted into schools. The elementary 

school counselor has the power to guide the child into knowing what he 

feels, and his tools are theories of counseling. This study has pre¬ 

sented three of a vast number of approaches to counseling. Group coun¬ 

seling, developmental counseling, and behavioral counseling all have 

merit for different situations; if the counselor can include any part 

of these approaches in his counseling beliefs this study has served its 

purpose. There is a great necessity to become aware of many theories of 

counseling, because counselors are all individuals, and as such, will 
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develop their om individual theory} but they need a starting point, and 

the authors cited in this review of the literature may provide a beginning. 



Chapter 3 

PROCEDURES 

The research for this study was primarily investigative. Informa¬ 

tion was gathered from the population sampled in regard to their views 

on elementary counseling. This chapter will present the procedures used 

in collecting and interpreting the required information. 

The organization of this chapter is in the following parts: 

1) description of.the population and sample, 2) method of collecting 

and organizing data, and 3) method of analyzing data. 

Description of the Population and Sample 

The population in this investigation was composed of practicing 

elementary counselors in Montana. Due to the fact that elementary coun¬ 

selors are an up and coming thing, and they are in the beginning stages 

of their existance in Montana, the list of "elementary" counselors ob¬ 

tained from the State Superintendent of Public Instruction consisted of 

people who serve grades one through twelve, rather than only the elemen¬ 

tary grades. Therefore, counselors were chosen from this list who 

appeared only on the list of elementary counselors, rather than also on 

the high school counselor list. 

The sampling procedure used was to mail a questionnaire to each of 

the counselors specified. Each person returning the questionnaire became 

part of the sample. All but one counselor responded to the instrument, 

and the sample is considered representative. 



•29- 

Hethod of Collecting and Organizing Data 

Data used in this study was taken from two sources: l) pertinent 

literature and 2) a mailed questionnaire. (See Appendix*) 

The pertinent literature was used to present facts known about 

elementary counseling* The literature substantiated this study, and it 

proved the need for more like it. 

The questionnaire was used to collect the information required to 

answer the questions of this study. Validity was obtained by referring 

the questions used to faculty members at Montana State University and by 

administering them to several former students. Comments and reactions 

of both groups were considered in determining validity. 

Each questionnaire was accompanied by an explanatory cover letter. 

(See Appendix.) A second copy of the questionnaire and a follow-up let¬ 

ter were mailed to the non-respondents two weeks after the original mail¬ 

ing. (See Appendix.) 

Data was organized into tables with the type and number each 

response indicated. Precautions for accuracy included hand scoring and 

tabulations of all information and a re-check with an electronic calcu¬ 

lator. 

Method of Analyzing Data 

The data was collected from each instrument and tabulated on a key 

instrument. From here, items which could be clarified in a table were 
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put into one. The information was calculated and reported directly. 

The conclusions were subjectively drawn from the data. 

Summary 

The procedures used in this study were primarily investigative. 

Data were gathered from pertinent literature and response to a mailed 

questionnaire• 



Chapter li 

ANALYSIS OF DATA 

Chapter four presents the data collected by this study. The 

information is arranged into the following sections: l) Pre-Service 

Training; 2) In-Service Practice, 

Pre-Service Training 

Eight counselors were elementary school teachers prior to becoming 

elementary counselors, and all eight felt this was an advantage for them. 

Of the thirteen who were not elementary teachers before becoming elemen¬ 

tary counselors, four felt handicapped by the fact, eight did not, and 

one was uncertain. 

Over half of the respondents were drawn to elementary counseling 

because they felt they could be of more worth or value as a counselor 

than as a teacher, plus a. sincere concern for the problems encountered 

by elementary school children. Desire to get out of the classroom situ¬ 

ation, desire to work with fewer children than encountered in the class¬ 

room, feeling that there is more social status for a counselor than for 

a teacher, feeling there is more financial gratification in counseling 

than in teaching, and using counseling to sort out personal problems all 

received weak ratings as reasons for going into counseling. Feeling that 

one can be a more effective counselor than a teacher received equally 

strong and weak ratings as a reason for becoming an elementary school 

counselor 
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Additional reasons for going into elementary counseling were as 

follows s 

Table 1 

Reasons for Becoming An Elementary School Counselor 

Degree 

Reason 
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Desire to Get Out of Classroom 5 12 21 

Will be More Effective as Teacher 2 6 u 1 8 21 

Be of More Worth and Value 9 5 2 2 3 21 

Desire to Work with Fewer Children 3 1 2 u 11 21 

More Social Status as Counselor 1 3 3 1U 21 

More Money in Counseling 1 1 2 17 21 

Sincere Concern for Children 13 6 2 21 

Helps Sort Out Own Problems 2 2 17 21 

Additional Comments: 

Approached by Administration 1 1 
Natural Transition from School 

Psychologist to Counselor 1 1 

Great Need for Elementary Counselors 3 3 

Develop Change in Classrooms 3 3 

Kids Need Help Now-Preventative 3 3 

Constant Expanding Personal 
Growth Experience 1 1 
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Five of the respondents received their counseling degrees from 

Eastern Montana College, four from Montana State University, four from 

University of Montana, one from University of Rochester at New York, one 

from Jamestown University, one from Iowa State College, and one from the 

University of North Dakota at Fargo. Four do not have degrees in coun¬ 

seling • 

All five counselors from Eastern Montana College, three from the 

University of Montana, three from Montana State University, one from the 

University of Rochester at New York, and one from Iowa State College said 

that their graduate courses gave them an opportunity to find out about 

themselves, and they felt this is one of the most important attributes 

for a counselor in searching out other peopled feelings. 

Nineteen of those responding felt that a period of internship 

would have been helpful during training, ranging from six weeks, to a 

full year of supervised counseling. 

Table 2 

Institution from which Counselors Received Counseling Degree 

Name of Institution Number of Degrees 

T 
U 
k 

Eastern Montana College 

Montana State University 

University of Montana 

University of Rochester at New York 

University of North Dakota at Fargo 

Iowa State College 

Jamestown University 

No Degree 

1 
1 
1 
1 

h 
Total 21 
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In-Service Practice 

The age group worked with by ten of the responding counselors is 

that of six to twelve year olds (grades K-6). Six counselors handle the 

six to fourteen year old group (grades 1-8). Three counselors handle 

twelve to fourteen year olds (junior high), while one each handles eight 

to eleven year olds (grades 3-6) and eight to fourteen year olds (grades 

3-8). These statistics are displayed in Table 3. 

Table 3 

Age Groups Worked with by Practicing Counselors in Montana 

Age Group 

6-12 
6-lb 
12-lb 
8-11 
8-lb 

Number of Counselors 

10 
6 
3 
1 
1 

Total 21 

In these age groups, sixteen counselors feel they deal with pri¬ 

marily ,,normalM children, that is, those who can attend and profit from 

participation in a regular classroom. Five felt that they did not deal 

primarily with "normal1* children. 

Confronted with a situation beyond his capabilities, seventeen of 

those questioned felt there was someone to whom they could turn, two did 

not, and two felt they could turn to someone else only sometimes. 
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Faced with a problem he felt he could not handle alone, the 

respondents sought advice from the following sources: l) director of 

pupil personnel, 2) ministers, 3) state mental health psychologists, 

U) clinical psychologists, $) other counselors in system, 6) school 

psychologist, 7) welfare agency, 8) remedial reading supervisor, 

9) physician, 10) speech therapist, 11) state director of special edu¬ 

cation. 

Using a rating system, the respondents felt the following roles 

were of the most importance: 1) counseling pupils with learning, phys¬ 

ical, social, and emotional problems; 2) coordinating the efforts of all 

specialists working on a case. 

Interpreting pupil data to authorized community agencies, reporting 

to administration what has been done during the past year in counseling, 

writing up federal programs to renew funds for counseling programs next 

year, and doing unrelated jobs assigned by the administration were all 

listed as weak roles for those responding. However, the majority felt 

that entirely too much time was spent on these insignificant roles that 

should be spent working with the children. 
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The following table gives a more detailed outline: 

Table U 

Roles of A Counselor 

Degree of 
Importance 

Role 
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Counseling Pupils 10 10 1 21 

Interpreting Data to Parents i* 1 8 6 2 21 

Holding Parent Conferences u 6 8 3 21 

Interpreting Data to Faculty 3 6 8 3 1 21 

Assisting Placement of Pupils in 
Proper Classrooms h 3 10 2 2 21 

Acting as Liaison between School and 
Community 5 8 5 2 1 21 

Co-ordinating All of Workings on Case 2 10 6 2 1 21 

Interpreting Pupil Data to Authorized 
Community Agencies 1 2 5 9 h 21 

Reporting Past Yea^s Work to Adminis- 
tration 3 1 3 8 6 21 

Writing up Federal Programs 2 5 2 12 21 

Doing Unrelated Jobs 1 2 1 17 21 

Additional Comments: 

Career Guidance; Sex Education 

Initiating Vocational Awareness 

Facilitate Development of Whole Child 
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The problems encountered by a counselor with children were: 

l) negative self-image; 2) lack of interest in school; 3) home problems; 

U) inability to function at school level in which placed, or over-place¬ 

ment. All of these problems were handled differently by different coun¬ 

selors, either individually, in groups, or both. All of the responding 

counselors found the parents to be cooperative and helpful in all cases. 

Given an opportunity to name a hero in the area of counseling, the 

following men were named: 1) William Glasser, 2) Carl Rogers, 3) Virginia 

Lewis, 1|) Eric Berne, $) Rollo May, 6) Alfred Adler, 7) Erik Erickson, 

8) Jean Piaget, 9) Andrew Salter, 10) A. H. Maslow, 11) Soren Kierkegaard, 

12) Dr. Stoner of University of Montana, 13) Dr. Simpson of Montana State 

University. The following table names the man and the number of fol¬ 

lowers he has: 

Table 5 

"Heroes’* of Practicing Elementary Counselors in Montana 

Man  

William Glasser 

Carl Rogers 

Virginia Lewis 

Eric Berne 

Rollo May 

Alfred Adler 

Erik Erickson 

Jean Piaget 

Andrew Salter 

A. H. Maslow 

Soren Kierkegaard 

Dr. Stoner (U. of M.) 

Dr. Simpson (MSU) 

Followed By 

6 
2 
1 

1 
1 
1 
1 
1 
1 
1 
1 
2 
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Sixteen of the responding counselors are enjoying their work. 

Only one offered a comment, which is: 

Elementary counseling often heads off minor problems that if not 

taken care of become major problems in high school. I think this 

is the biggest responsibility the elementary counselor has and is 

one that is not being met because of the lack of elementary coun¬ 

selors. 

Five counselors are not enjoying their work and gave the following 

reasons: 

Need more resource people within the school. Need more time to 

devote to providing services to students. 

It is not that I do not enjoy my work per se, but the reluctance 
of the teachers (most of whom have been teaching for 15-2$ years) to 

accept the elementary counseling makes me feel very ineffective when 

I think about what I could be accomplishing with their cooperation 

and confidence in me. 

^y elementary counseling has been almost entirely with junior high 

students. I teach psychology and sociology in high school and to 

attempt to do both jobs adequately is wearing me out. I would enjoy 

counseling more if I were a full-time counselor. I accomplish coun¬ 

seling objectives in teaching high school psychology and sociology, 

and I enjoy them, but together they are too much. 

I am trained as a secondary counselor and prefer it much more. 

Counselor load is too great...1/1600. 

Summary 

The respondents included twenty-one of the twenty-two counselors 

questioned. Eight of them were teachers in elementary schools prior to 

becoming counselors. Over half of the counselors were drawn to counsel¬ 

ing of elementary children because of the fact that they felt they could 

accomplish more as a counselor than as a teacher. 
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All but four of the respondents received counseling degrees from 

an institution of higher learning. Nineteen of the practicing counselors 

felt that a period of internship would have been helpful during their 

counseling training. 

Ten of the counselors work with the six to twelve year old age 

group, and they stated the most common problems pivot around negative 

self-image and home problems. Sixteen of the counselors felt they deal 

with basically "normal" children. 

A majority of the counselors agreed that the most important role 

of a counselor is dealing with counseling children; however, they agreed 

that too much time is spent on paper work and unrelated jobs. 

Sixteen of the counselors are enjoying their work, and five are 

not. The main reason for the five is too high pupil-counselor ratio, 

plus lack of cooperation on part of teachers and teaching obligations. 

Recommendations stemming from the findings of this investigation will be 

found in Chapter 7• 



Chapter $ 

SUMMARY 

This investigation was designed to resolve practical issues of 

elementary counseling. The purpose was to provide answers to questions 

troubling potential counselors. 

Review of the literature 
—T1 " 1   — I , ■■ ■ 

A review of the literature showed that elementary school counselors 

are expected to work with normal children, that is, children who can 

profit from the classroom experience. All others are referred to those 

who are qualified to deal with them, such as psychiatrists, mental health 

clinics, and the like. 

In order to work effectively, a counselor should have developed 

some kind of philosophy of life and understanding of himself, for it is 

only in this way that he will be able to be of value in helping other 

people to understand themselves. A counselor must be able to accept him¬ 

self if he is ever to be able to accept others. 

Technique in dealing with children is not a simple task, for the 

counselor is working with a variable 5 every child he encounters will be 

different and will have to be handled differently. 

Group counseling is one of many ways counselors use to handle 

several children with similar problems. Group counseling has been 

especially effective in working with disadvantaged children, as shown 

by several studies. The studies show that talk in the natural setting 
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of peer interaction is more akin to the child's way of behaving. Role 

playing is a form of group counseling that has proven very effective in 

helping children understand the source of their home problems better and 

in understanding their parents* point of view on different matters. Role 

playing has also helped remove anger in children in situations they had 

not understood before, by allowing the children to play the role of the 

teacher, the principal, or the like. It has also been used in classroom 

situations to help children understand their peers better and develop 

empathy. 

Play therapy is a form of group counseling. Its use is valuable 

because children simply do not have the vocabulary to express what is 

bothering them, whereas, they may be able to draw a picture or play 

house and show what is bothering them in this way. Play is the language 

of children. 

Group counseling diminishes the distance between child and coun¬ 

selor, and relaxes the child, because he is in a group, rather than 

alone. He is more able to be himself, and the group gives him courage 

to speak his mind. For these reasons, group counseling is an important 

aspect of elementary counseling. 

Developmental counseling is the next form of counseling to be con¬ 

sidered. Some theorists present developmental counseling as develop¬ 

mental tasks or stages through which children move toward maturity. A 

basic concept present in all the writings is that a child who, for 



whatever reasons, is arrested in his development at any one stage cannot 

move successfully to the next level. If a child is having problems, it 

may be due to the fact that somewhere in his development he missed a 

stage of development. Therefore, it is the task of the counselor to take 

him back to that stage he missed, take him through it, and continue 

through all of the proper stages up to where he is now. The develop¬ 

mental counselor must help each child to feel accepted as he is. 

The use of developmental counseling will be determined by the 

individual counselors belief in the validity of developmental tasks. 

Behavioral counseling is still another aspect of counseling 

children. The idea behind behavioral counseling is that positive be¬ 

havior is reinforced; negative behavior is ignored. Further discussion 

of this is unnecessary, as this explains itself. 

The literature discussed parents and their role in the counseling 

situation. Discussion was given on how important parent cooperation is, 

how to obtain the cooperation you need, and why, at times, you may meet 

with resistance. The most important item brought up was the fact that 

a child is an ego-extension of his parents. His success is their suc¬ 

cess; his failure is their failure. The counselor must always remember, 

therefore, how emotionally charged meetings with parents can be; you are 

often, in the eyes of the parent, discussing him, not his child. 
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' vie 

Procedures 

The research for this study was primarily investigative. Informa¬ 

tion was gathered from the population sampled in regard to their views 

on elementary counseling. 

The population consisted of practicing elementary counselors in 

Montana, obtained from a list put out by the office of the Superintendent 

of Public Instruction in Helena. A questionnaire was mailed to each of 

the sample, followed by a follow-up letter and another questionnaire to 

those who did not respond within ten days. All but one of the sample 

responded to the instrument, so the sample is considered representative. 

Data used in the study was from pertinent literature and a mailed ques¬ 

tionnaire. Once received, the data was organized into tables and explan¬ 

atory paragraphs. 

Analysis of Data 

The respondents included twenty-one of the twenty-two counselors 

sampled. Therefore, the results are considered valid. 

Eight counselors were elementary teachers prior to becoming ele¬ 

mentary counselors, and eighteen have degrees qualifying them to be 

counselors. The concensus of opinion showed that those questioned be¬ 

came counselors mainly because of a sincere concern for children and 

feeling they could be of more worth and value as a counselor, rather than 

as a classroom teacher. As a counselor, the majority felt their most 



important role was counseling children, but that other non-related roles 

were time consuming, too. All felt the parents were cooperative. 

With twenty-one counselors responding, five stated they are not 

happy in their jobs for reasons of too great of a counselee load, lack 

of staff cooperation, and this sort of thing. 

Recommendations 

Recommendations made on the basis of collected data include offer¬ 

ing a period of internship somewhere during the education of a counselor. 

Agreement was made that the courses offered during counselor training do 

not allow a counselor to know himself, which is important before he can 

understand others. A recommendation is made that something be done in 

the area of self-knowing, such as the perspective counselor going through 

counseling himself. The ratio of counselor to child is considered too 

high, and the lack of administration and staff cooperation is a problem 

with many of the counselors. Enlightenment or a workshop in counseling 

for these people is recommended to insure success to the counselor, 

rather than there being resentment and lack of cooperation. 

In Perspective 

The scope and results of this study were necessarily limited, as 

were the recommendations. This investigation can be considered a step 

up the path of understanding elementary counseling and the people it in¬ 

volves - child, counselor, and parent. This is only the beginning, but 
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the author hopes this contribution can make elementary counseling a 

little less frustrating for the counselors of tomorrow. 



Chapter 6 

CONCLUSIONS 

Chapter six presents the conclusions ascertained from the data 

analysis in Chapter four* 

i 

Pre-Service Training 

Whether or not an individual was an elementary school teacher prior 

to becoming an elementary counselor did not seem to indicate his future 

effectiveness as an elementary counselor* 

The fact that more money can be made and counseling helps sort out 

personal problems were definitely weak reasons for the respondents be¬ 

coming elementary school counselors. Individual feelings of worth and 

value, plus a sincere concern for children are the strongest reasons for 

the respondents becoming elementary counselors. The fact that desire to 

get out of classrooms, anticipated increased effectiveness as a counselor 

rather than as a teacher, a desire to work with fewer children, and more 

social status as a counselor received moderately weak and weak ratings 

as reasons for becoming a counselor produces the conclusion that these 

reasons held some validity for some counselors. Three of the twenty-one 

respondents felt a strong need for change in classrooms and that counsel¬ 

ing should be preventative. They felt that counseling should take place 

early to avoid problems, not to cure them. Three of those responding 

indicated they turned to‘elementary counseling because they felt there 

is a great need for people in this field. From the data, it can be 



inferred that practicing counselors in the elementary school feel their 

job is a. vital necessity. 

Seventeen of the counselors have counseling degrees while four do 

not. The four who do not hold counseling degrees indicated no feelings 

of being less qualified or competent. It can be concluded that a college 

degree may not be the key to effective counseling. Perhaps, however, 

they are not qualified to assess their own competence; but, there are so 

many variables present, a certain idea cannot be drawn from this data. 

Thirteen elementary counselors were trained in Montana colleges 

and universities, while four were trained out of state. This may indi¬ 

cate that those who practice elementary counseling in Montana and hold 
\ 

degrees in counseling, very likely were trained in Montana. 

Thirteen of the twenty-one respondents stated that their graduate 

courses gave them an opportunity to find out about themselves, and all 

feel more effective as a result. The inference can be made that this 

aspect (self-assessment) should be considered in graduate programs for 

counselors. 

In-Service Training 

Sixteen counselors worked with normal children while five did not, 

in the elementary schools. From this it can be deduced that Montana 

schools utilize counselors mostly for normal children of elementary age 

rather than those not considered normal. 



When asked their role as a counselor, twenty of the twenty-one 

respondents rated counseling pupils as strong to moderately strong, 

indicating they perceive their most important role as primarily stu¬ 

dent centered. The other counseling roles received small response in 

each rating category. Doing unrelated jobs, such as administrator^ 

secretary, was one exception. It received seventeen out of twenty-one 

weak ratings as a role, but it must be added that each of those seven¬ 

teen people felt that while this was the least of their roles, they had 

to spend over forty per cent of their time doing it. A logical conclu¬ 

sion to this finding is that someone should re-evaluate counseling pro¬ 

grams so that priority can be given to student-centered activities. 

Given an opportunity to name a "hero’* in counseling, six designated 

Carl Rogers, implying an attraction to client-centered counseling. Five 

respondents selected William Glasserj two named Virginia Lewis and two 

named Dr. Simpson (M.S.U.); nine other individuals each were named once. 

From this data, the conclusion can be assumed that the practicing elemen¬ 

tary counselors in Montana have varied philosophical outlooks. 

Sixteen respondents enjoy their work while five do not. The reasons 

for not enjoying the counseling profession ranged from too great a pupil 

load, lack of staff cooperation, training for the secondary level rather 

than the elementary level, and having to spend too much time on unrelated 

activities. These problems indicate a need for some rennovations in the 

schools concerning counseling programs. Now that elementary counselors 



are beginning to be welcomed into elementary schools in Montana, perhaps 

it is time to look over their duties and what is expected of them, taking 

these things into consideration as they are utilized to the best advan¬ 

tage. 

The respondents included twenty-one of the twenty-two counselors 

questioned. The high level of response leads to the conclusion that 

counselors are interested in the betterment of their profession. 

Summary 

Whether or not an individual was an elementary school teacher prior 

to becoming an elementary counselor did not seem to indicate his future 

effectiveness as an elementary school counselor. 

It has been concluded that the practicing elementary counselors 

feel their job is a vital necessity. A college degree may not be the 

key to effective counseling, either. Thirteen of the seventeen counselors 

having degrees were trained in Montana, indicating that the majority of 

Montana counselors may be trained in Montana. The aspect of self-assess¬ 

ment being considered in graduate programs for counselors was concluded 

from the fact that the majority of responding counselors felt this was a 

necessity. 

The counselors felt their most important role was that of counsel¬ 

ing pupils, but the majority felt that most of their time was spent on 

unrelated tasks. For this reason, the deduction was made that a re-eval¬ 

uation of the counseling program is needed. 
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Froni the data, it was concluded that Montana schools utilize 

counselors mostly for normal children of elementary age, rather than 

those not considered normal. 

A wide variety of heroes were named by those responding, and this 

led to the conclusion that practicing elementary school counselors in 

Montana have varied philosophical outlooks. 

Due to the fact that five counselors are unhappy in their jobs, a 

rennovation of the counseling programs in schools and a re-evaluation of 

this program is indicated. 

The high level of response to the questionnaire used as a basis 

for this paper leads to the conclusion that counselors are interested in 

the betterment of their profession. 



Chapter 7 

RECOMMENDATIONS 

The data collected and analyzed in this study has prompted the 

recommendations made in this chapter* The recommendations will be con¬ 

cerned with those prior to becoming a counselor and those as a counselor 

is practicing his profession. 

Pre-Service 

All perspective counselors take the necessary course work to com¬ 

plete the degree, and upon conference of the degree have the rights and 

responsibilities of a counselor. The only thing everyone agreed they 

lacked was the confidence to do their job well. The concensus of opinion 

showed the practicing counselors feel that a period of internship would 

be helpful, ranging from six weeks to a year of full-time supervised 

counseling. 

Several respondents suggested a need for course work during train¬ 

ing which allows the individual a chance to find and know himself. This 

is a necessity for one who hopes to help others do the same. This could 

be in the form of going through some sort of counseling with a staff 

counselor. 

Those responding to the study felt that stricter standards should 

be put on those who call themselves elementary counselors. If they wish 

to be called such, they must have the degree which gives them the privi¬ 

lege to use the title. Many felt that unqualified personnel were causing 
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the elementary counseling profession to be downgraded because of their 

lack of knowledge of the standards set by legitimate counselors♦ 

In-Service 

The respondents to the study feel that there is a great need for 

elementary counselors, but perhaps potential counselors are turned away 

because of the lack of counseling they are allowed to do. Those respond¬ 

ing felt that they are made to spend too much time on secretarial duties 

and odd jobs for the administration and not enough time counseling 

children. It is recommended that administrators be made aware of the 

importance of elementary counseling and of the valuable work an elemen¬ 

tary counselor can do if he is allowed to counsel. 

Many of the counselors expressed the problem of teacher resentment 

toward them and the lack of staff cooperation. Perhaps it is necessary 

to educate the entire staff on the importance of elementary counseling; 

and if a counselor is hired, it is recommended that the administrator 

make clear to his staff that their cooperation is of the utmost impor¬ 

tance for the well-being and total development of the child. In-service 

workshops may solve the communication gap between the counselor and the 

rest of the staff. 

The ratio of counselor to child is too great in the state of 

Montana, as indicated by the responses to this study. It is recommended 

that schools try to be more realistic about how many children can be suc¬ 

cessfully helped by a counselor and try to make the ratio more reasonable. 
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It is impossible to do a sufficient job as a counselor when you are in 

charge of sixteen hundred children, as one counselor is. 

Summary 

Recommendations included a period of internship during counselor 

training, plus counseling for the perspective counselor. Smaller coun¬ 

seling loads are recommended, and in-service programs on counseling are 

suggested to increase staff cooperation. 
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APPENDICES 



January 10, 1972 

Dear Fellow Counselor, 

The Counselor Education Department of Montana State University is 

sponsoring research designed to assist students entering the counseling 

field in formulating their area in counseling* 

You, as a practicing school counselor, can greatly enhance this 

research by sharing your opinions and experiences* Please take the 
fifteen minutes needed to reply to the questions on the instrument, 

keeping in mind that your answers, and those of the other elementary 

school counselors in Montana, will be offered as direction for 

students in counseling at Montana State University* The results will 

be kept confidential, in that names of schools and people will not be 

revealed. The number coding on each instrument is only for the purpose 

of sending a second copy of the instrument to those who fail to 

respond the first time it is sent* 

If you wish to receive a copy of the results of this study, please 

check the appropriate item on the instrument and return it in the 

envelope provided by January 20, 1972* 

Your co-operation is greatly appreciated. 

Sincerely, 

I 
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i. Were you an elementary school teacher prior to becoming an elemen¬ 
tary school counselor? 

 yes 

no 

a* If yes to number one, do you feel at an advantage as an elemen¬ 
tary school counselor? 

 yes 

no 

b* If no to number one, do you think this fact is a handicap to you 
as an elementary school counselor? 

 yes 

no 

2* From where did you get your degree in counseling that qualifies you 
to counsel elementary school children? 

3. It is said that a counselor cannot develop a workable theory of school 
counseling until he finds out about himself. Did your graduate 
courses in counseling provide you with this opportunity? 

 yes 

no 

a. Comments: 

U. In your capacity of elementary school counselor, what age group of 
children do you primarily work with? 
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Directions: Please respond to each statement with a numerical value as 
illustrated below: 

S h 3 2 1 
strong moderately moderate moderately weak 

strong weak 

Example: If your response is moderate, award a 3 to the 
statement; if it is strong, award a j?, and so on. 

5* What directed you toward elementary school counseling? 

 a* Desire to get out of the classroom situation. 

 b. Feeling that I would be a more effective counselor than I 
was as a teacher. 

 c. Feeling that I could be of more worth or value as a counselor 
than as a teacher. 

 d. Desire to work with fewer children than encountered in the 
classroom. 

 e. Feeling that there is more social status for a counselor than 
for a teacher. 

 f• There is more money in counseling than in teaching. 

 g. I feel a sincere concern for the problems encountered by 
elementary school children. 

 h. It helps me sort out my own problems. 

 i. Other (specify) 

6. Using the same scale as above, rate each role of an elementary school 
counselor as it applies to you: 

 a. Counseling pupils with learning, physical, social, and 
emotional problems. 

 b. Interpreting pupil data to parents. 

c. Holding conferences with parents regarding pupil problems 
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d. Interpreting pupil data to faculty members, 

_e. Assisting placement of pupils in proper classes or in 

special classes when needed, 

f. Acting as a liaison person between school and community 

agencies on pupil problems, 

_g. Co-ordinating the efforts of all specialists working on a case, 

h. Interpreting pupil data to authorized community agencies. 

_i. Reporting to administration what has been done during the 

past year in counseling. 

j. Writing up federal programs to renew funds for counseling 

program next year, 

k. Doing unrelated odd jobs assigned by the administration, 

l. Other (specify) 

7. Do you feel a period of internship as an elementary school counselor 
would have been helpful during your training? 

 yes 

no 

8. Have you found that you deal primarily with "normal children," that 

is those who can attend and profit from participation in a regular 

classroom? 

 yes 

 no 

9* If, on occasion, you have found yourself confronted with a situation 
beyond your capabilities, was there someone to whom you could turn? 

 yes 

no 

a. If you responded yes, state position held by or title of person: 
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10* Giving as unbiased an answer as possible, are you enjoying your 
work as an elementary school counselor? 

/es 

no 

a* Comments: 

11« Concerning the parents you have come in contact with in your role 
as elementary school counselor, have you found them to be generally: 

co-operative 

unco-operative 

12* What seems to be the most common problem among the children you 
counsel? 

a. Is this handled individually or in a group? 

13• Have you any particular hero in the area of counseling whom you 
feel your own philosophy easily relates to? 

 yes 

no 

a* If "yes/1 please name the individual: 

llw Do you wish to be sent a copy of the results of this study? 

: yes 

no 

/ 



February 21, 1972 

Dear Fellow Counselor, 

A few weeks ago I sent you a questionnaire requesting a few re¬ 

sponses concerning your attitudes and opinions regarding your work as 

an elementary school counselor* 

Because I have not received your reply yet, I am sending you a 

second copy of the questionnaire and original letter in case you mis¬ 

placed them* Please return the questionnaire by March 1, for your 

reply is very important and extremely necessary for the success of 

the survey. 

Thank you for your help and cooperation. 

Sincerely, 

Susan J* Kimmet 


