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ABSTRACT 

The purpose of this study was to identify some of the changes in 
the baccalaureate degree program in nursing, at Montana State Univ¬ 
ersity in the 30 years the program has been in the university. The 
historical method of approach was used. 

Not all years were studied nor all aspects of the baccalaureate 
degree program. The years selected for study were 1937 (the year the 
program was begun), 19^7 (the latest program), and 1932 (the mid¬ 
point of this 30-year period). 

Areas that were selected for study were: the use of the Curri¬ 
culum Guide and the philosophy in planning the nursing program, 
student fees, the length of the baccalaureate degree program, courses 
in the curriculum, and the emphasis on problem-solving, critical 
thinking and self-directed study. 

It was learned that A Curriculum Guide For Schools of Nursing, 
published by the National League Of Nursing Education in 1937i was 
used in planning the first program, and that the philosophy of the 
School of Nursing was used in planning the latest program, (the 19&7 
program). Students in 1967 pay fees comparable with other university 
students, and no longer render service in return for their maintenance 
and education, as the students did in 1937 and 1932. The total length 
of the program has been shortened in this 30-year period. Courses 
were identified that have been added to and deleted from the pro¬ 
gram, and an attempt was made to identify some of the reasons for 
these changes. The rapid increase in knowledge was identified as 
one of the reasons for: using new teaching approaches such as the 
core method; putting emphasis on problem-solving; and motivating 
the student to be self-directed so that she will continue her educa¬ 
tional development following graduation. 

In conclusion, it was learned that the changes at the Montana 
State University School of Nursing in this 30-year period, have 
been in accord with the changes of the official nursing accrediting 
agencies. These agencies are the National League For Nursing and 
the Montana State Board Of Nursing. 



CHAPTER I 

STATEMENT OF THE PROBLEM 

Introduction 

Changes have been going on in nursing education since the time 

the first schools of nursing were established, Florence Nightingale 

wrote: 

"..Year by year nurses have to learn new 
and improved methods, as medicine and surgery 
and hygiene improve. Year by year nurses are 
called upon to do more, and better, what they 
have done." 1/ 

This statement by Florence Nightingale is still applicable 

today. Many factors in recent years have brought about changes 

in nursing practice and nursing education, only a few of which 

will be discussed. 

"Major theoretical formulations, scientific 
discoveries, technological innovations, and the 
development of radical new treatments in recent-: 
years have produced marked changes in health 
practices. The knowledge needed by the nurse 
practitioner today differs greatly from that 
needed 20 or even 10 years ago. 2/ 

1/ M. Adelaide Nutting and Lavinia L. Dock, A History of Nursing, 
(New York: G. P. Putnam's Sons, 1907), p. 197- 

American Nurses' Association, A Position Paper, (New York: 
American Nurses' Association, 1965), p. 5- 



2 

In addition to the increase in scientific knowledge 

and the development of new mechanical devices, changes have 

been taking place within our society, which have been 

affecting nursing education. 

The diseases suffered, age span, causes of 
death, and the birth rate of our people are changed 
greatly from those of a generation ago. The sig¬ 
nificance to medicine and nursing of the increasing 
numbers of children and youth, the increase in 
chronic illness, and the increasing numbers of 
persons coping with diseases of senescence is not 
yet fully known. We can expect continued and 
sharper focus on emotional wellness and illness 
.in the home, at work, in hospitals, and in other 
community agencies. The patterns of disease and 
the modes of therapy change far faster than do 
the institutional structures and systems for 
health care. 3/ 

To adequately prepare the nurse for the future, there has 

beenagrowing trend to move nursing education more into the 

colleges and the universities. 

Responsibility for the education of nurses 
historically has been carried by hospitals, and 
the graduates of hospital-based diploma programs 
comprise approximately 78 percent of nurses now 
in practice. However, economic pressures on the 
hospital, and other developments in society, are 
increasing the movement of nursing education 
programs into the colleges and universities, the 
loci of education for all other professions. 4/ 

3/ Ibid., p. 13-14. 

4/ Ibid., p. 14. 
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The first university school of nursing was established 

in 1909 by the University of Minnesota. 

"The Minnesota plan was at first only a 
three-year college-affiliated course leading 
to a diploma in nursing, but 10 years later 
an additional five-year program, designed to 
give both a bachelor's degree and a diploma 
in nursing was instituted."5/ 

A member of the medical profession. Dr. Richard °lding 

Beard was instrumental in initiating this program at the 

University of Minnesota. 

"Discussing the much debated question of 
cultural versus vocational objectives in univ¬ 
ersity education, Dr. Beard took the position 
that education has two equally large purposes, 
the first and primary one, 'to secure the high¬ 
est and the essentially symmetrical development 
of the physical, mental and spiritual possibili¬ 
ties of the individual'; the second, 'to secure 
the highest possible adaptation of the individual 
to the particular purposes to which he proposes 
to put his personal powers.' He held that a 
cultural value underlies both of these phases of 
education and warned against beginning the second 
or vocational stage too soon, insisting that 
'the men and women of high rank in any calling... 
have laid broad foundations of knowledge, before 
they have set their special type of super structure 
thereon'". 6/ 

5/ Bonnie Bullough and Vern L. Bullough, The Emergence of 
Modern Nursing, (New York: The Macmillan Company, 1964) 
p. 164. 

6/ Isabel Maitland Stewart, The Education of Nurses', (New 
York: The Macmillan Company, 1944), p. 175-176. 
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There is more emphasis today on giving the nursing 

student a broad educational background prior to entering 

the clinical areas. This type of education can only be 

obtained in a unvorsity or college. 

This study v;ill examine one such university program 

in nursing, the baccalaureate degree program at Montana 

State University. This program in 1967, has been located 

within the university for 30 years. If each of these 30 

years of the Montana State University program were studied 

in depth, one could trace an interesting history of growth 

and progress. It would reveal the efforts of the many 

people who worked to make this program meet the growing 

expectations and demands on nursing education. 

The scope of this study will be confined, however, to 

three periods of time within this 30-year period. The 

baccalaureate degree programs offered at Montana State Univ¬ 

ersity in the following years will be reviewed: 1937, 1952, 

and 1967. The year 1937 was selected because it marks the 

beginning of the baccalaureate degree program at Montana State 

University; 1967 is the present program; and 1952 was 

selected because it was mid-point of this 30-year period 

between 1937 and 1967. 
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The Problem 

The problem in this study was to identify and describe 

some of the changes that were evident in the baccalaureate 

degree program in nursing, at Montana State University between 

1937 and 1952, and between 1952 and 1967. 

The Purpose of the Study 

The purpose of this study was to examine the baccalaur¬ 

eate degree program in nursing offered in 1937, 1952 and 

1967 at Montana State University. 

The areas that were selected for study were: The use of 

the Curriculum Guide/and the philosophy as guides in planning 

the nursing program; student fees; the length of the bacca¬ 

laureate degree program; courses in the curriculum; and the 

emphasis on problem-solving, critical- thinking and self- 

directed study. 

It was not the purpose of this study to examine all 

areas of the baccalaureate program. 

Methodology 

The historical method of research was used to identify 

some of the changes that have occurred in this 30-year period. 

7/ A Committee on Curriculum of the National League of Nurs¬ 
ing Education, A Curriculum Guide For Schools of Nursing, 
(New York: National League of Nursing Education, 1937). 
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The sources that were used for data collection were 

Montana State University bulletins, course descriptions of 

general and nursing courses, and outlines of some of the 

courses. Also information was obtained through interviews 

with Dr. Anna Pearl Sherrick, who was director of the 

Montana State University School of Nursing from 1937 until 

1965; Dr. Laura Walker who followed Dr. Sherrick, and is 

the present director of the School of Nursing? and Mrs. 

Harriet Anderson, who is the present Director of Nursing 

Education at Montana Deaconess Hospital in Great Falls. 

Limitations 

This scope of this study was limited to the examination 

of the baccalaureate degree program in nursing. The majority 

of data collection was limited to the programs as listed 

in the following Montana State University Bulletins: 1937- 

1939; 1952-1954, (Option I); and 1966-1968. 

Definition of Terms 

Course 

The title of the subjects as listed in the tabulated 

curriculum, which includes those dealing with theory as well 

as those involving clinical laboratory experience in the 

hospitals, public health agencies, community, and also pri¬ 

vate physician's offices. 
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Clinical Areas 

The hospitals and community agencies whose facilities 

are. used by the university to provide a professional educa¬ 

tion for students. 

Clinical Laboratory 

A course or portion of a course in which the student 

learns technical skills, and also cares for selected patients, 

thus being provided with opportunities to apply knowledge 

obtained in theory courses. 

Credit 

"A credit is the unit used in comput.ing the 
amount of work required for graduation. One credit 
is equivalent to three hours of work each week for 
one quarter. One lecture or quiz hour assumes two 
hours work to be used in preparation. In the case 
of laboratory...the entire time may be spent under 
the supervision of the instructor." 8/ 

Montana State College or Montana State University 

The name of Montana State College was changed to Montana 

State University on July 1, 1965 by action of the 1965 State 

Legislature. 9/ 

8/ Montana State University Bulletin, catalog issue for 1966- 
1968 (Bozemans Montana State University; 1966), p. 98. 

9/ Ibid., p. 60. 
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National League for Nursing 

"The object of this organization shall be to 
foster the development and improvement of hospital, 
industrial, public health, and other organized 
nursing service and of nursing education through 
the coordinated action of nurses, allied profession¬ 
al groups, citizens, agencies, and schools to the 
end that the nursing needs of the people will be 
met." 10/ 

This organization is the national accreditating agency 

for schools of nursing. 

Philosophy 

A statement expressing what an educational institution 

believes and values as of primary importance in educating 

students. 

Program or Curriculum 

"The total effort of the school to bring about 
desired outcomes in school and out-of-school situ¬ 
ations" (Saylor and Alexander, 1954. p. 3.) 11/ 

Purpose 

A statement by an educational institution regarding the 

general and specific goals it plans to attain in educating 

students. 

10/ National League for Nursing, Bylaws As Amended, May, 1967 
(New York: National League for Nursing, Inc., 1967). 

Hilda Taba, Curriculum Development Theory and Practice, 
(New York: Harcourt, Brace and World, Inc., 1962), p. 9. 

11/ 
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Quarter 

"Montana State University operates on a quarter 
or term system consisting of four quarters in a year, 
summer, autumn, winter, and spring. Each quarter, 
except summer, is approximately 12 weeks in length."12/ 

Organization of Remainder of the Study 

The remainder of the study is arranged into three chapters. 

Chapter II gives a review of the related literature. Chapter 

III presents the findings of the baccalaureate degree pro¬ 

gram in nursing at Montana State University in 1937, 1952 

and 1967. Chapter IV gives a summary of the study, with 

recommendations for further study. 

12/ Montana State University Bulletin, catalog issue for 
1966-1968 (Bozeman: Montana State University, 1966). 
p. 98. 



CHAPTER II 

Review of Related Literature 

Being concerned about nursing education, the American 

Nurses' Association appointed a Committee on Education which 

spent two years .studying the major changes and trends in 

and around nursing, especially as these affect patient care."13/ 

In 1965 following this Committee's study, the American Nurses' 

Association declared its stand on the minimum preparation 

necessary for a professional nurse. 

"Professional nursing...practice requires 
knowledge and skill of high.order, theory oriented 
rather than technique oriented. It requires 
education which can only be obtained through a 
rigorous course of study in colleges and univer¬ 
sities. Therefore, 

minimum preparation for beginning professional 
nursing practice at the present time should be 
baccalaureate degree education in nursing." 14/ 

The American Nurses' Association recognizes that "the 

professional nurse practitioner alone cannot master all the 

measures necessary for the care of patients, nor all the 

technology associated with cure." 15/ 

13/ American Nurses' Association, A Position Paper, (New York: 
American Nurses' Association, 1965), p. 3. 

14/ Ibid., p. 6. 

15/ Ibid., p. 7. 
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The American Nurses' Association, therefore, takes the posi¬ 

tion that supporting personnel with the title technical nurse 

practitioners should be required to have an associate degree 

as minimum educational preparation for practice. 

Baccalaureate Degree Curriculum 

The National League for Nursing's recommendations regard¬ 

ing the curriculum for the baccalaureate degree program 

states the following: 

"The curriculum and instruction in the program... 
are so planned...that they prepare graduates for 
baccalaureate—level competence in the practice of 
professional nursing in any setting and for advancing 
without further formal education to positions requir¬ 
ing beginning administrative skills, and that they lay 
the foundation for continuing professional and per¬ 
sonal development and for graduate study in nursing."16/ 

In planning the nursing curriculum, the League recommends 

that there be "...an approximate balance between education in 

the arts and sciences and education in the professional major 

field of nursing." 17/ 

Problem Solving and Critical Thinking 

The League recommends that "..Learning experiences 

throughout the curriculum require problem solving, critical 

thinking, and independent study." 18/ 

16/ National League for Nursing, Criteria For The Evaluation 
of Educational Programsin Nursing That Lead to Baccalaur 
eate or Masters Degrees (New York: National League for 

Nursing, 1960), p. 10. 
17/ Ibid., p. 10. 
18/ Ibid., p. 10. 
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Problem-solving and critical thinking are important 

today because of the tremendous increase in knowledge in 

very recent years. 

Hilda Taba states that "...the explosion of knowledge 

has made the classical simplicity of school subjects imposs¬ 

ible." 19/ She then goes on to say what education today 

should strive for. 

"If education is to serve an unpredictable 
future, it is especially important to cultivate 
the type of mental processes which strengthen the 
capacity to transfer knowledge to new situations, 
the creative approaches to problem-solving, and the 
methods of discovery and inventiveness."20/ 

According to Taba, transfer of knowledge takes place 

through real depth in understanding. 

"...depth means understanding fully and clearly 
certain basic principles, ideas, or concepts, as 
well as their application. To achieve depth of 
understanding, one needs to explore ideas fully 
enough and in sufficient detail to comprehend their 
full meaning, to relate them other ideas, and to 
apply them to new problems and situations."21/ 

19/ Hilda Taba, Curriculum Development Theory and Practice, 
(New York: Harcourt, Brace and World, Inc., 1962) 
P. 263. 

20/ Ibid., p. 275. 

21/ Ibid., p. 276. 
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Self-directed Study 

The League further recommends that the curriculum should 

design learning experiences which develop in the students 

"increasing competence and responsibility in self-directed 

study and professional performance." 22/ 

With the continuous and rapid increase in knowledge to¬ 

day, a nurse needs to continue learning continually after she 

has received her baccalaureate degree. This will require 

that she not only take advantage of an advanced university 

education but more important, that she will continue to study 

on her own and continue to improve her skills. This may be 

done through inservice meetings, institutes, publications and 

the professional organizations. 

Esther Lucille Brown sees the development of self-direc¬ 

tion as a necessary characteristic of the nurse today: "...In 

a rapidly changing world the nurse's activities will require 

that she be alert and self-directing." 23/ 

The Curriculum Guide 

Fifty years ago, in 1917, the National League for Nursing 

Education made available the Standard Curriculum for Nursing 

Schools. One of the purposes of this publication was 

22/ National League for Nursing, Criteria For The Evaluation 
of Educational Programs In Nursing That Lead To Bacca¬ 
laureate or Masters Degrees, (New York: National League 
for Nursing, 1960), p. 11. 

• 23/ Esther Lucille Brown, Nursing For The Future, (New York: 
Russell Sage Foundation, 1948), p. 74. 
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“to serve as a guide to training schools struggling to estab¬ 

lish good standards of nursing education." 24/ This publica¬ 

tion was revised twice, in 1927 and again in 1937. The title 

of this book was changed in 1937 to A Curriculum Guide For 

Schools of Nursing. Hereafter in this study, this book will 

be referred to as the Curriculum Guide. 

The Curriculum Guide gave detailed recommendations as to 

the courses that should be included in the program, their 

sequence and also the number of hours of theory and practice 

for each course. 

Regarding degree programs, the 1937 Curriculum Guide had 

these suggestions: 

“For Type I Program...it is suggested that where 
2 to 4 years of college are a prerequisite for ad¬ 
mission, the minimum length of time for the profession¬ 
al program be 2^ years or 30 months, exclusive of 
vacations. 

"For Type II Program it is recommended that the 
minimum length of the program be four years (with 
four weeks yearly allowed for vacation); that approx¬ 
imately two years be devoted to the pre-professional 
and two years to the clinical part of the professional 
program...state requirements which call for a longer 
period in the hospital must be considered in individual 
instances." 25/ 

24/ Committee on Curriculum of the National League of Nurs¬ 
ing Education, A Curriculum Guide for Schools of Nursing, 
(New York: The National League of Nursing Education, 
1937) , p. 4. 

25/ Ibid., p. 657. 
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The Curriculum Guide made the following suggestions 

regarding the number of hours for instruction and practice. 

"....The hours for most of the courses are 
stated in minimum and maximum figures, the plan 
being to keep the total hours of instruction some¬ 
where within a range of 1200 to 1300 hours. 26/ 

"....The new program provides for approxi¬ 
mately 4400 to 5000 hours of nursing practice or 
an average of 38 to 42 hours weekly during the 
clinical part of the three-year program." 27/ 

The Curriculum Committee did recognize that the type of 

experience students received was important. 

"....the members of the Curriculum Committee... 
stand for a relatively high ratio of practice hours 
in the nursing curriculum...the amount of practice 
(within certain limits, of course) is less important 
than the kind of practice and the conditions under 
which it is carried on." 28/ 

Philosophy 

Today the National League for Nursing does not have a 

guidebook as in 1937 for schools of nursing to follow. The 

1937 Curriculum Guide was not revised again "because it was 

felt that ...minimum standards had finally been reached, and 

the field should be left open for further experimentation." 29/ 

26/ Ibid., p. 50. 
27/ Ibid., p. 51. 

28/ Ibid., p. 50-51. 

29/ Bonnie Bullough and Vern L. Bullough, The Emergence of 
Modern Nursing, (New York: The Macmillan Company, 1964), 
p. 165. 
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Today the League does ’’..not suggest a blueprint for 

any particular program. It is the perogative and responsi¬ 

bility of each institution ... to develop...programs adapted 

in their own way to their own situation, within the frame¬ 

work of truth..." 30/ 

In developing their programs, the National League for 

Nursing requires that the schools of nursing have a written 

philosophy and state the clearly defined purposes. This 

philosophy and these purposes serve as a foundation from 

which the nursing school works in building its program. 

"The philosophy and purposes of the educa¬ 
tional unit in nursing and the purposes of the 
program(s) are agreed upon, clearly stated, and 
periodically reviewed by the faculty of the unit, 
and are used as a touchstone in developing and 
conducting the educational program(s) and evalu¬ 
ating educational results." 31/ 

The purposes of the school must be "consistent with., 

the purposes of nursing education accepted by the National 

League for Nursing..." 32/ These purposes will be broad and 

30/ National League for Nursing, Criteria For The Evaluation 
of Educational Programs In Nursing 'That""Leaa To Eac~c'a~- 
laureate or Masters Degrees"^ (New York: National League 
for Nursing, i960), p. 1. 

31/ Ibid., p. 2. 

32/ Ibid., p. 2. 
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will have to be expressed more concisely by the school into 

specific objectives. 

Student Pees 

The 1937 Curriculum Guide had this to say about expenses 

of nursing education: 

"...the prevailing custom has been for students 
to pay the entire cost of their education and main¬ 
tenance by their service. If nursing education is 
not to become static, we must abandon the idea that 
this is the only possible way of financing nursing 
schools...While these services should be considered 
in estimating the costs and a much better method 
worked out for arriving at an estimate of their value, 
other means should be found for covering some of the 
costs of education. 

"There is a tendency at present to establish 
tuition fees and to increase the amount of these 
fees in nursing schools." 33/ 

Today the National League for Nursing recommends as 

follows: 

"The college students in nursing are governed 
by the same policies as goven other students on 
the same academic level in the college. 

"They pay regular college tuition and fees 
throughout the program and meet their own living 
expenses...If..the hospital provides housing and 
meals, the students pay for them at rates agreed 

33/ Committee on Curriculum of the National League of Nurs¬ 
ing Education, A Curriculum Guide for Schools of Nursing, 
(New York: The National League of Nursing Education, 
1937), p. 114. 
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upon between hospital and college..." 34/ 

In 1912 M. Adelaide Nutting made this comment about the 

cost of nursing education: 

"The crutf of the whole situation oeoms to lio 
here—education when worth anything is costly, and 
no scheme of education that will fitly prepare women 
(or young men) for the extraordinarily varied de¬ 
mands in nursing can be carried on without expense. 
The hospital knows this, but cannot meet it. Society 
has so far not recognized it; while requiring much 
of the nurse...it has left the entire task of educat¬ 
ing nurses to the hospital, unmindful of the fact 
that the hospital is not founded for such work pri¬ 
marily and that it cannot incorporate into its own 
great scheme of activities another scheme equally 
great but entirely different in purpose and requir¬ 
ing special conditions and a special government." 35/ 

Clinical Laboratory Practice 

Because the student nurse no longer pays for her educa¬ 

tion by giving service to the hospital, but pays on the same 

basis as college students in other departments, one can 

expect that not only will she spend less time in clinical 

practice than the League advocated in 1937, but that this time 

will be used more effectively for learning experiences for the 

student. 

34/ National League for Nursing, Department of Baccalaureate 
and Higher Degree Programs, Arrangements Between An Insti¬ 
tution Of Higher Education And A Hospital Concerning The 
Provision Of Hospital Facilities For College Education 
In Nursing, (New York: National League for Nursing, 1959), 
p. 2. Prepared by D:. Margaret Bridgman, Consultant in 
General Education. 

35/ Margaret Bridgman, Collegiate Education For Nursing, 
(New York: Russell Sage Foundation, 1953), p. 88. 
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This, in effect, is what the League recommends today: 

"The students' program is planned and conducted 
throughout to achieve maximum educational results 
and to give educational values comparable to those 
in other programs of’similar scope and level in the 
college..# 

"The students1 clinical laboratory practice is 
directed to achieve definite educational purposes 
and is not extended beyond learning needs as deter¬ 
mined by the faculty. Their clinical assignments, 
planned by the instructor in consultation with the 
head nurse or supervisor in charge of the unit, are 
selected in accordance with the particular learning 
required and the opportunities available." 36/ 

This review of literature has compared briefly the recom¬ 

mendations given by the National League of Nursing in 1937 

and today. The League's recommendations were not reviewed in 

all areas of nursing education, only in those areas with which 

the remainder of this study will deal. These areas were: 

the use of the Curriculum Guide and the philosophy as guides 

in planning the nursing program, student fees, the length 

of the baccalaureate degree program, courses in the curriculum, 

and the emphasis on problem-solving, critical thinking and 

self-directed study. These same areas will now be reviewed 

in the baccalaureate program in nursing at Montana State 

University. 

36/ Op. Cit., p. 2. 



CHAPTER III 

Presentation and Interpretation of Findings 

In the fall of 1937, Montana State College for the first time 

offered a Bachelor of Science Degree program for nursing students. 

"This program was established as a result of requests made by the units 

of the Consolidated Deaconess School of Nursing for assistance in 

educating nursing students." 37/ Miss Anna Pearl Sherrick who was the 

Director of Nursing at Montana Deaconess Hospital at that time, "was 

the nurse appointed to supervise the program." 38/ 

The guide that was used in setting up this new program was A 

Curriculum Guide For Schools Of Nursing. The 1937 revision of the 

Curriculum Guide had not as yet come off the press when the new pro¬ 

gram was being planned. Dr. Sherrick recalls that a limited number 

of copies were available from the National League of Nursing Educa¬ 

tion and that Montana State College was able to secure one of these 

advance copies, for use in planning their program. 

In the 1950-1952 catalog we find that "The National Nursing 

Accrediting Service... rated Montana State College School of 

37/ Montana Nurses Association, Nursing In Montana, (Great Falls: 
Tribune Printing, 1961), p. 72. 

38/ Ibid., p. 73. 
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Nursing in the upper 25 percent of all nursing schools in the nation." 39/ 

This statement supports the fact that the school of nursing had well 

met all the requirements of the National League For Nursing. 

Student Fees 

In 1937, during the time the students were in the hospital, they 

paid a yearly tuition fee. The hospital furnished the students board, 

room, and laundry. The students' uniforms were also furnished by the 

hospital at this time. 40/ 

In 1952 it was found that the practice of students paying for 

their nursing education, by service* to the hospital was being continued 

as evidenced by the bulletin of that year. 

"The student must plan to pay her own expenses consisting 
of fees, board, room and books during the time spent on the 
Bozeman campus. While in the hospital division the student 
receives board, room and uniform laundry from the hospital 
where she is taking practicum courses because of the service 
she renders in caring for the patients. The student is 
registered for college credit for the theory and practice 
courses she takes in the hospital division and pays college 
fees for these credits. The student buys the textbooks 
needed for classes taught in the hospital." 41/ 

39/ Montana State College Bulletin, 1950-1952 (Bozeman: Montana State 
College, 1950), p. 137. 

40/ Consolidated Deaconess School of Nursing, 1937 brochure, p. 2. 

41/ Montana State College Bulletin, catalog number for 1952-1954 
(Bozeman: Montana State College, 1952), p. 52. 
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In the 1967 bulletin a change was noted in that students were 

required to pay for their board, room and uniform laundry to the 

hospital, while in the clinical .areas. They were assessed the 

same amount for board and room as were the university students living 

in dormitories on the campus at Bozeman. 

Philosophy, Purposes and Objectives 

What was the guide that the Montana State University School 

of Nursing used to plan its 1967 program? Again as in 1937, the 

recommendations of the National League for Nursing were followed. 

The League's accreditation services now require that a school set 

up a workable philosophy with clear statements of the school's 

purposes and objectives. Prior to 1967 the faculty of the Montana 

State University School of Nursing worked together to set up a 

philosophy for the School of Nursing. This philosophy had to 

meet criteria recommendations set by the League. This philosophy 

was then used as a guide in planning the program. 

The philosophy, purposes, and objectives are all stated in the 

1966-1968 bulletin. 42/ 

42/ Montana State University Bulletin, Catalog Issue for 1966- 
1968, (Bozeman: Montana State University, 1966), p. 206-208. 
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Only two of the objectives of the school have been selected for 

discussion: 

"Five roles of professional practices are visualized: 

1. Functioning in the role of direct patient care with 
technical competency and with the ability to assist 
individuals to optimal health through: 

a. Developing the ability to use critical analysis 
and rational decision-making as a basis for action 
and evaluating the results for the development of nursing 
generalizations. 

2. Becoming a self-directive professional person who is a 
responsible citizen and a contributing member of society." 43/ 

It will be observed that these objectives are in accord with 

the League's recommendations which have been previously discussed 

in the review of literature. 

Length of Programs 

Figure 1 on page 16 shows how the length of the nursing program 

has shortened in the 30-year period between 1937 and 1967. 

In 1937 the length of the program was almost five calender years 

or (18 1/3 quarters). Students spent the first two academic years on 

the campus. They went into the hospital in the fall quarter of their 

third year, and spent the remaining 11 quarters of their program in 

the hospital, completing the program at the end of spring quarter of 

their fifth year. 

43/ Ibid., p. 207. 
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figure 1. The number of quarters required to complete the bacca¬ 
laureate degree program in nursing at Montana State 
University in 1957> 1952 and 19^7. The striped area re 
fers to the number of summer quarters in the program. 
The dark area refers to the tv/o (eight week) summer 
sessions spent in the hospital by 1957 students. 

The 1957 students attended summer sessions every year except 

the fifth year. -Following the students* freshman and sophomore year 

on the college campus, eight weeks ox each summer were spent in a 

hospital in Montana approved by the American College of Surgeons. 

These two periods of eight week summer sessions were considered as 

one and one third quarters in this study. 

It should be noted that regular summer sessions were not offered 

on the Ccimpus for all college students at Montana State College until 

19^5* The first summer session catalog that was published was in 

19^5. 
In 1952 the program was four years or sixteen quarters in length. 

These four years were four calender years, with students attending 

I 
every summer quarter of the four years, completing the 'program at the 

end of summer quarter their fourth year. Under Option I, the first 
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four quarters were spent on the college campus, following which ten 

quarters were spent in the hospital divisions. Then the students 

returned to the campus, to complete their last two quarters in this 

program. 

Two other options were offered in 1952. Option II required six 

quarters on the college campus followed by ten quarters in the 

hospital. Option III required only two quarters on campus, followed 

by ten and one-half quarters in the hospital, after which the student 

returned to the campus until degree requirements were met. As stated 

earlier, this study deals only with Option I. 

In the 1967 program there was a definite change from the previous 

pattern, in that the program was set within the academic year, and is 

four academic years or (12 quarters) in length, with the summers free 

as for other university students. 

In the 1967 program the first five quarters are spent on the 

university campus, following which six quarters are spent in the clin¬ 

ical areas. The last quarter is spent on the Bozeman campus, which 

is spring quarter of the fourth year. 

According to Figure 2 on page 26, it will be observed that the 

1967 students spend a total of six quarters on the university campus. 

This is equal to the number of quarters the 1937 and 1952 students 

spent on the college campus. 

The 1967 students spend six quarters in the clinical areas as 

compared to ten quarters by 1952 students and 12 1/3 quarters by the 

1937 students. 
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Figure 2. The number of quarters required on the university campus 
and in the clinical areas in the baccalaureate degree 
program in nursing at Montana .State University in 1937, 
1952 and 1967. 

the number of quarters required on the university campus 
( } the number of quarters required in the clinical areas. 

the two (8-week summer sessions spent in the hospital by 
1937 students 
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Credits Required in Nursing and General Courses 

The number of credits required in nursing courses and in general 

education courses demonstrate little change, as can be observed in 

Table I below. 

TABLE I. THE NUMBER OF CREDITS REQUIRED IN NURSING AND GENERAL EDUCATION 
COURSES. 

CREDIT 1937 1952 1967 

Credits in Nursing courses 103 114 ' 98 

Credits in General Education Courses 103 97 97 

Total minimum number of credits required 
for graduation 206 211 195 

The years 1937 and 1967 both show one half of the credits to be in 

nursing and one half in general education courses. In 1952, however, 

17 more credits were required in nursing courses than in general educa¬ 

tion courses. As stated in the review of literature, the accreditation 

recommendation is that there be an approximate balance between general 

education and nursing courses in the program. 

Courses in the Curriculum 

The focus of the study now turns to the courses in the curriculum. 

The courses required in the natural sciences, social sciences, medical 

science, and in nursing have been placed in tables, to facilitate comparison 
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of the courses required in 1937, 1952 and 1967. 

It was learned that in the course of this 30-year period, 

the university and also departments within the university 

have made changes in their requirements, which in turn has 

brought about some of the changes that have been made in the 

■ nursing program. 

Two of these university and departmental changes were 

observed in the natural science courses. These changes were 

the discontinuation of certain prerequisite courses and the 

initiation of courses for non-majors. A course for non-majors 

is one which is designed primarily for those students who 

need some background in the particular field, but who will not 

major in that field. 

On Table HI, page 29, are listed the natural science 

courses in the 1937, 1952 and 1967 programs. Microbiology 

in Relation to Man in 1967, is a course designed for non¬ 

majors. A bacteriology course for non-majors, was first ob¬ 

served in the nursing program in the 1960-1962 catalog. 44/ 

44/ Montana State College Bulletin, catalog number for 1960- 
1961 and 1961-1962, (Bozeman: Montana State College, 
1960). p. 195. 
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TABLE II. NATURAL SCIENCE COURSES REQUIRED IN THE MONTANA STATE UNIVERSITY BACCALAUREATE DEGREE"NURSING PROGRAM IN 1937, 1952, 
AND 1967 WITH THE NUMBER OF CREDITS AND THE YEAR PLACED IN THE PROGRAM. 

1937 
Year 
Placed 

No. of 
Credits 

1952 
Year 
Placed 

No0 of 
Credits 

1967 
Year 
Placed 

No. of 
Credits 

Bacteriology 

General Bacteriology I 5 Bacteriology I 5 Microbiology in 
Relation to Man I 4 

Sanitary Bacteriology II 4 Applied Microbiology 
or Hematology and 
elective IV 5 Communicable Disease 

Control II 3 
TOTAL 9 To 7 

Chemistry 

General Chemistry I 12 General Chemistry I 8 Introduction to General 
& Biological Chemistry I 8 

Elementary Organic 
Chemistry II 5 Fundamentals of Organic 

- 
Chemistry I 6 

TOTAL 17 14 8 

Anatomy & Physiology 

Human Physiology & 
Anatomy II 5 Physiology & Anatomy I 4 Anatomy & Physiology I 5 

Applied Anatomy for Anatomy 6c Physiology II 5 
Nurses II 3 Physiology & Anatomy I 5 Histology 6c Microtechnique III 4 

TOTAL 
o 

8~ 9~ 14 
Zooiogy 
Principles of Zoology I 4 General Zoology I 5 
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In chemistry, the course Introduction to General and 

Biological Chemistry . taken by 1967 students is a chemistry 

course for non-majors. A chemistry course for non-majors was 

first soon in the nursing program in the 1962-1964 catalog. 45/ 

It was found that in 1952, General Chemistry, taken by 

the students in their first quarter, was one of the prerequis¬ 

ites for Bacteriology. 46/ Therefore, these students were 

required to take this chemistry course before they could take 

the bacteriology course required in their program. 

Organic chemistry is seen in both 1937 and 1952, but it 

is not seen as a separate course in the 1967 curriculum. 

1967 students receive "an introduction to selected areas of 

organic and biological chemistry" 47/ in the second quarter 

of the course Introduction to General and Biological Chemistry. 

The first quarter in this course deals with inorganic chem¬ 

istry. 

45/ Montana State College Bulletin, catalog number for 1962- 
63 and 1963-64, (Bozeman: Montana State College, 1962), 
p. 200. 

46/ Montana State College Bulletin, catalog number for 1952- 
54 (Bozeman: Montana State College, Feb. 1952), p. 206. 

47/ Montana State University Bulletin, catalog number for 
1966-68 (Bozeman: Montana State University, 1966), p. 280. 
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There has been a gradual decrease in the total number 

of credits required in chemistry according to the years con¬ 

sidered by this study. In 1937, 17 credits were required in 

chemistry, as compared to 14 in 1952 and 8 in 1967. 

The emphasis on anatomy and physiology has remained 

much the same, and this is self-explanatory in that this is an 

essential course for nursing students. 

Histology and Microtechnique, which appears in the 1967 

curriculum, gives the students more background and under¬ 

standing about the cell structure of the organs and tissues 

of the body. This course is given over video-tape to the 

students while they are in the hospital. 

Zoology was a prerequisite to anatomy and physiology 

in both 1937 and 1952. In 1967 it is no longer a prerequisite 

to this course and is not seen in the 1967 curriculum. 

Zoology was dropped as a prerequisite to anatomy and physiology 

in the 1954-1956 catalog. 48/ 

The social science area in Table III, page 32, does not 

appear to evidence as many changes as the natural science area 

just discussed. 

48/ Montana State College Bulletin, catalog number for 1954- 
1956 (Bozeman: Montana State College, 1953), p. 329. 
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TABLE III. SOCIAL SCIENCE COURSES REQUIRED IN THE MONTANA STATE UNIVERSITY BACCALAUREATE DEGREE NURSING PROGRAM IN 1937 1952 
AND 1967 WITH THE NUMBER OF CREDITS AND THE YEAR PLACED IN THE PROGRAM. 

1937 
Year 
Placed 

No. 
Cre< 

of 
Jits 1952 

Year 
Placed 

No. of „_ 
Credits 1967 

Year 
Placed 

No. of 
Credits 

History 

History of Civilization I 9 The Formation of Public History of Civil- 
Opinion IV 3 ization I 3 

History of Nursing II 4 History of Nursing I 3 Nursing in Per- 
. spective II 3 

TOTAL 13 6 6 

Psychology 

General Psychology II 3 General Psychology I 3 Geieral Psychology I 3 
Psychology of Adjustment II 3 Educational Psychology I 3 General Psychology II 3 
Mental Hygiene II 3 Educational and Vocational 

Guidance or Education elective IV 3 Educational Psy- 
chology III 3 
Psychological 
Statistics IV 3 

TOTAL 9 9 12 

Sociology 

Sociology 
Social Problems with Case Work 
The Family & Society 

TOTAL 

Professional Adjustments 

Professional Adjustments 
Professional Adjustments 

II 
II 
II 

3 
4 
3 

10 

Principles of Sociology 
Social Problems 
Family & Society 

Professional Adjustments 

I 
II 
IV 

III 

3 
4 
3 

10 

Introductory Soc. I 
Medical Sociology IV 
Family & Society III 
Family Relationships II 

Professional Goals IV 

3 
3 
3 

_3_ 
12 

TOTAL 
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History of Civilization which was omitted in the 1952 

program reappears again in 1967, but with only three credits 

required as compared to nine in 1937. History of Civiliza¬ 

tion is given in 1967 to help the student see the relation¬ 

ship between nursing and historical events, and how they 

affected the changes in nursing. 

A course in history of nursing has remained in the 

curriculum in each year of the study. The title of the 

course in 1967 is Nursing In Perspective. 

The writer feels that the emphasis in psychology has 

remained about the same in the three years compared in this 

study. The reason being that Psychological Statistics in 

the 1967 tabulation, does not have the type of content one 

associates with psychology, namely, the study of behavior. 

Educational Psychology, on the other hand, although in the 

Education Department in 1967, considers in part, the behavior 

of learning and has, therefore, been listed under psychology. 

With the present day emphasis on research, a course such 

as Psychological Statistics lays a foundation for understanding 

research material being published. It is also a necessary 

prerequisite for those students who will go on to graduate 

school. 

Emphasis in sociology has remained very nearly the same 

since 1937 with ten credits being required at that time, ten 

credits in 1952 and twelve credits in 1967. 
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Professional Adjustments has remained in the program in 

each year of the study. The title of the course in 1967 is 

Professional Goals. The subject matter in the 1967 course is 

oriented toward the future of the nursing profession and tho 

current issues which confront the professional nurse as a 

practitioner today. 

Table IV, on page 35, is a miscellaneous grouping of 

general education courses and electives. It includes liter¬ 

ature, art, English, speech, physical education and electives. 

Nine credits of literature were required in 1937 but 

literature is not required in the 1952 or 1967 programs. 

Art Appreciation which was required in 1937 is omitted 

in 1952 but reappears again in 1967. 

In English it will be observed that nine credits of 

English Composition were required in 1937 and 1952, but the 

course is not seen in the 1967 program. Again there have been 

changes in the English department which have effected the change 

in the nursing program. 

In the 1967 bulletin, the English department offered two 

core-sequences. The horizontal sequence offers three courses 

which "...form a freshman series of introductory courses in 

communication, speech, and literature." 49/ The other core 

sequence is "a vertical sequence from the freshman through 

49/ Montana State University Bulletin, catalog issue for 
1966-1968, (Bozeman: Montana State University, 1966), 
p. 309. 
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TABLE IV. LITERATURE, ART, ENGLISH, SPEECH, PHYSICAL EDUCATION AND ELECTIVE COURSES REQUIRED IN THE MONTANA STATE UNIVERSITY 
BACCALAUREATE DEGREE NURSING PROGRAM IN 1937, 1952 AND 1967. WITH THE NUMBER OF CREDITS AND THE YEAR PLACED IN THE 
PROGRAM. 

1937 
Year 

Placed 
No. of 
Credits 1952 

Year 
Placed 

No. of 
Credits 

„ „ Year 
1967 Placed 

No. of 
Credits 

Literature 

Nineteenth Century Liter- 
ature II 9 

Art 

Art Appreciation I 6 Art Appreciation II 3 

English 

English Composition I 9 English Composition I 9 Introduction to Communi- 
cation I 4 

Deliberative Communication II 4 
TOTAL 9 9 8 
Speech 

Public Speaking i: 2 Essentials of Public Speaking IV 3 Principles of Group Discussion II 3 

— Voice and Diction I 3 

TOTAL 2 6 3 

Physical Education 

Physical Education I 3 Physical Education I 3 Physical Education Activities I 2 
Physical Education Activities II 1 

TOTAL 3 3 3 

Electives 
0 Electives (general) IV 6 Electives I 3 

Electives (nursing or general) xv 5 II 3 
IV 9 

TOTAL 0 11 15 



the junior year, centered around the problems and process of 

communication in modern society." 50/ The vertical sequence 

has been used by the school of nursing in planning the 1967 

program. The three courses selected by the school of nursing 

are Introduction To Communication and Deliberative Communi¬ 

cation, both of which include oral and written communication, 

and Principles of Group Discussion, a course in the speech 

department. 

It was observed that the 1952 course. Essentials of 

Public Speaking, had a prerequisite of two quarters of English 

Composition. The 1937 course. Public Speaking, did not have 

a prerequisite, other than sophomore standing. 

Physical education has remained in the curriculum and 

with the same number of credits required in each of the pro¬ 

grams studied. 

Electives were not included in the 1937 program, H 

credits of electives were included in 1952 program and 15 

credits in the 1967 program. 

It was found difficult to compare the courses in nursing. 

This was due to the * reorganization of the content of some of 

the nursing courses,.and also to a change in the teaching 

approach used in 1967 as compared to 1937 and 1952. 

50/ Ibid., p. 309. 
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Some nursing courses appearing in 1937 and 1952 have 

been discontinued as separate courses in the 1967 program. 

The content of some of thcno courses has boon intogratod into 

other nursing courses in the curriculum. 

The teaching approach used in 1967 is the core method. 

The core theory assumes that patients have more health needs 

that are common than health needs that are unique. This 

includes all patients without regard to age, sex, or diagnosis 

The teaching approach is to make students aware of the common 

elements in patient care needs regardless of the patient's 

diagnosis, age or sex. 

As the nursing courses are reviewed, it will be observed 

that the amount of time 1967 students spend in the clinical 

laboratory has been reduced considerably from the amount of 

time spent by both 1937 and 1952 students. The objective in 

1967 is to use the clinical laboratory for learning only, 

whereas in 1937 and in 1952, the clinical laboratory was used 

for service, as well as for learning. Also the time spent in 

the clinical laboratory had to meet the requirements of the 

National League for Nursing- and also the Montana State Board 

of Nursing. i 

The requirements of the Montana State Board of Nursing 

for 1939 and 1952 appear in Table V. Montana State Board of 

Nursing requirements for 1937 were not available to the writer 
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TABLE V. MONTANA STATE BOARD OF NURSING 
TORY COURSES IN 1939 AND 1952. 

REQUIREMENTS FOR CLINICAL LABORA- 

Clinical Experience Plan 1939 1952 

Preclinical Course 2 quarters 16 weeks 

Medical 4-6 months 12-16 weeks 

Surgical 4-6 months 12-16 weeks 

Operating Room 2 months 6-8 weeks 

Pediatrics 2-3 months 12 weeks 

Diet Kitchen 2 months 4-6 weeks 

Obstetrics, Nursery and Birth Room 4 months 12 weeks 

Dressing Room, Central Service and 
First Aid 1 month 

Vacations 9-12 weeks 

Electives: Outpatients, Public Health, 
Laboratory, Communicable 3 months 

Psychiatric Nursing Affiliation 
(when available) 2 months 12 weeks 

Tuberculosis and Communicable 
Affiliation 2 months 6 weeks 

Advanced Nursing and Electives 12-24 weeks 

Health Service in the Family 
(Public Health Agency) 

8-12 weeks 
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The following Montana State Board of Nursing requirements 

for 1967 are the same requirements as for 1962 (the latest 

requirements available to the writer). 

"9.22-5 Experience in the Clinical Laboratory- 
1040 hours. Laboratory shall provide at least two 
(2) hours of clinical experience for each hour under 
9.22-3 and 9.22-4. 51/ 

Section 9.22-3refers to the courses in nursing theory and 

includes 450 hours. Section 9.22-4 refers to the courses in 

professional relationships and responsibilities and includes 

l00 hours. 52/ 

Table VI, page 40, lists the courses in medical science, 

pharmacology, nutrition, and nursing arts. 

The course Introduction to Medical Science appears in 

1937 and 1952 but does not appear in the 1967 curriculum. 

A review of course outlines reveals that the content of this 

course has been integrated into other nursing courses. 

In 1952 materia medica was combined with pharmacology 

into one course as compared to two separate courses in 1937. 

Neither of these are separate courses in 1967, as they have 

been incorporated into other nursing courses. 

51/ Montana State Board of Nursing, Professional Nursing Ad¬ 
ministration, Standards For The Evaluation And Approval 
Of Schools Of Professional Nursing In Montana, (Helena, 
1962), p. 14. 

52/ Ibid., p. 13-14 
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TABLE VI. MEDICAL SCIENCE, PHARMACOLOGY, NUTRITION AND NURSING ARTS COURSES REQUIRED IN THE MONTANA STATE UNIVERSITY BACCALAUREATE 
DEGREE NURSING PROGRAM IN 1937, 1952 AND 1967 WITH THE NUMBER OF CREDITS AND THE YEAR PLACED IN THE PROGRAM. 

1937 
Year 
Placed 

No. of 
Credits 1952 

Year 
Placed 

No. of 
Credits 1967 

Year 
Placed 

No. of 
Credit; 

Medical Science 

Introduction to Medical Sci. II 2 Introduction to Medical Sci . II - 3 

Pharmacology 

Elementary Materia Medica I 1 Materia Medica & 
Pharmacology & Therapeutics III 4 Pharmacology II 3 

TOTAL 5 3 

Nutrition 

Foods II 3 Elementary Foods & Nutrition I 5 Elementary Nutrition II 3 
Dietetics III 4 Diet Therapy II 3 
Diet Therapy III 3 Dietary Practicum II 3 
Diet Practicum III 2 

TOTAL 12 11 3 

Nursing Arts 

Orientation to Nursing Educat ion I 1 Nursing Arts I II 6 Foundations In Health & 
Introduction to Nursing Arts I 2 Nursing Arts II II 5 Nursing I 9 
Nursing Arts I I 1 Transition Between Health 
Nursing Arts Gen. Practicum I 1 and Illness II 5 
Nursing Arts I II 3 Nursing Intervention II 11 
Nursing Arts Gen. Practicum II 1 
Nursing Arts Gen. Practicum III 1 
Nursing Arts II III 6 

TOTAL 16 IT 25 
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An elementary course in nutrition is found in all three 

years of this study, but Diet Therapy and Dietary Practicum, 

both appearing in 1937 and 1952, are no longer included in 

the 1967 program# as separata courses. Diet Therapy in 1967 

has been integrated into other nursing courses. Dietary Prac¬ 

ticum has been deleted as a separate course in 1967. Emphasis 

has been placed on having students teach patients and fami¬ 

lies the components of an adequate diet. When a patient is 

on a special diet, he is taught how the special diet can be 

adapted to meet normal nutritional requirements. 

In 1937, Orientation to Nursing Education was taught the 

first year on campus. Course descriptions were not included 

in the 1937-1939 catalog, so it is not known what this course 

included. However, all the courses in nursing arts in 1937, 

were taught in the hospital. It was learned that the five 

nursing arts courses in 1937, which are designated as being 

taken the first and second year, were taught at the hospital 

during the two 8-week summer sessions, following the students' 

freshman and sophomore years on the Bozeman campus. 

Seven courses in nursing arts were required in 1937 as 

compared to two in 1952. The 1967 courses listed under nurs¬ 

ing arts are not nursing arts courses in the same sense as 

those of 1952 and 1937 were. The 1967 course Foundations in 

Health and Nursing, taught on the university campus, does 

include some basic nursing skills such as: bed baths, bed 
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making and blood pressures, which were formally taught in 

the hospital setting in both 1937 and 1952. It was observed 

that problem solving was introduced to 1967 students in the 

course Foundations in Health and Nursing. 

Nursing Intervention is the first clinical laboratory 

course taught in the hospital in the 1967 curriculum. The 

emphasis in this course is not as much on mastering procedures 

and techniques as was done in the past, but the emphasis is 

instead on recognizing and meeting the health needs of the 

assigned patients. 

"It is assumed that all patients experience 
change in mobility, body metabolism, and patterns 
of rest and sleep. Therefore, this first course 
in clinical nursing begins with interference in 
these biological needs. These knowledges are 
needed to develop understanding necessary to arrive 
at the appropriate nursing interventions. 53/ 

The core approach is observed as being used in the teach¬ 

ing of Nursing Intervention. In this course, students may 

be rotated to the medical, surgical, obstetrical, and pedi¬ 

atric units during the laboratory portion of the course. 

Students in 1937 and 1952, however, rotated only to the medi¬ 

cal and surgical units in their nursing arts laboratory courses. 

53/ Montana State University School of Nursing, Accreditation 
Report 1965 For Department of Baccalaureate and Higher 
Degree Programs National League for Nursing, (Bozeman: 
Montana State University School of Nursing, 1965), p. 20 
Rationale For The Curriculum. 
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In Table VII, page 44, are listed the nursing courses 

in medical nursing, surgical nursing, operating room, obstet¬ 

rics, pediatrics, and psychiatric nursing. 

In 1937 the theory courses medical nursing and surgical 

nursing appear as separate courses. In 1952 these two theory 

courses were combined into one theory course Medical And 

Surgical Nursing Including Specialties, which was taught for 

two quarters. Likewise in 1967 these two theory courses have 

been combined into the one course Medical-Surgical Nursing 

which is taught for one quarter. 

In 1937 and 1952 the clinical laboratory courses Medi¬ 

cal Nursing Practicum and Surgical Nursing Practicum appear 

as separate courses. However, in 1967 the theory and clini¬ 

cal laboratory courses have been combined into the one course 

Medical-Surgical Nursing. 

Operating Room Technique which was a separate course in 

1937 and 1952 has been included in the course Medical-Surgi¬ 

cal Nursing in the 1967 curriculum, therefore, it no longer 

appears as a separate course. 1967 students receive one 

quarter of clinical laboratory experience in the course Medi¬ 

cal-Surgical Nursing; two weeks of this quarter are spent in 

the operating room, and the remainder of the quarter is 

divided between the medical and surgical units. 
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TABLE VII. MEDICAL NURSING, SURGICAL NURSING, OPERATING ROOM, OBSTETRICS, PEDIATRICS AND PSYCHIATRIC NURSING COURSES REQUIRED IN 
THE MONTANA STATE UNIVERSITY BACCALAUREATE DEGREE PROGRAM IN 1937, 1952 AND 1967 WITH THE NUMBER OF CREDITS AND YEAR 
PLACED IN THE PROGRAM. 

1937 
Year No. of IOCTO Year No. of 

Placed Credits Placed Credits 1967 

Medical Nursing 

Nursing Arts III, Medical 
Nursing III 2 

Medical and Surgical Nurs¬ 
ing Including Specialties II 5 

Medical-Surgical 
Nursing 

Nursing Arts, Medical 
]?racticum III 3 

Medical and Surgical Nurs¬ 
ing Including Specialties II 6 

Nursing Arts III, Medical 
Nursing IV 2 Medical Nursing Practicum II 3 

TOTAL “7 
Medical Nursing Practicum III 3 

17 

Surgical Nursing 

Nursing Arts IV, Surgical 
Nursing (N303) III 3 

Surgical Nursing Practicum II 3 

Nursing Arts IV, Surgical 
Nursing (N304) III 3 Surgical Nursing Practicum II 3 

Nursing Arts, Special 
Surgical Practicum IV _4 

TOTAL 10 6 

Operating Room 

Nursing Arts IV, EEN &T Oper¬ 
ating Room Technique IV 2 Operating Room Technique II 3 

Special Nursing Arts Practicum V 10   

TOTAL 12 3 

Year No. of 
Placed Credits 

III 12 

12 
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TABLE VII. MEDICAL NURSING, SURGICAL NURSING, OPERATING ROOM, OBSTETRICS, PEDIATRICS AND PSYCHIATRIC NURSING COURSES REQUIRED IN 
THE MONTANA STATE UNIVERSITY BACCALAUREATE DEGREE PROGRAM IN 1937, 1952 AND 1967 WITH THE NUMBER OF CREDITS AND YEAR 
PLACED IN THE PROGRAM. (Continued) 

1937 
Year 
Placed 

No. of 
Credits , 1952 

Year 
Placed 

No. of 
Credits 1967 

Year 
Placed 

No. of 
Credits 

Obstetrics 

Nursing Arts V, Obstetrics IV 4 Obstetric Nursing III 4 Maternal-Child Nursing III 12 

Nursing Arts Obstetrical 
Practicum IV 4 Obstetrical Nursing Practicum III 6   

TOTAL 8 10 12 

Pediatrics 

Nursing Arts VI, Pediatrics 
(N315) IV 2 Nursing of Children III 5 

Nursing Arts VI, Pediatrics 
(N316) IV 2 Pediatric Nursing Practicum III 6 Child Development I 3 

Child Development IV 3 
Nursing Arts Pediatric Practicum IV _4 

TOTAL 11 11 3 

Psychiatric Nursing 

Psychiatric Nursing IV 3 Psychiatric Nursing and Community Mental Health III 3 
Psychiatry III 5 Nursing in Emotional 

Psychiatric Nursing Practicum III 6 Disturbance III 4 
Psychiatric Nursing IV 8 

TOTAL 3 11 15 
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The 1937 course. Special Nursing Arts Practicum was 

listed under operating room by the writer. It included 

"...experience in Operating room# Dietary, Delivery Room, 

Milk Lab and Electives." 54/ 

In obstetrics and pediatrics there appears to be little 

change in 1952 when compared with 1937. The courses in 

obstetrics and pediatrics appear as separate theory courses, 

and also as separate practicum courses in both 1937 and 1952. 

In the 1967 curriculum, however, these two courses have been 

combined into one theory course Maternal-Child Nursing. The 

laboratory portion of this course is included in the theory 

course in 1967. Students are assigned for one half quarter 

to the obstetrical unit and for one half quarter to the pedi¬ 

atric unit for clinical laboratory experience. 

Child Development appears in the 1937 and 1967 curri¬ 

culum but is not seen in the 1952 curriculum. 

In 1967 the core method is continued in these advanced 

nursing courses but the scope of the core content is now 

enlarged. Medical-Surgical Nursing and Maternal Child Nurs¬ 

ing "...present a core of knowledge based on interference with 

54/ Montana State College, catalog number for 1937-1939, 
(Bozeman: Montana State College, 1938), p. 67. 
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oxygenation, reproduction, perception, and protection." 55/ 

It should be brought out that diseases are studied in 

each of tha theory courses. However, the student's learning 

is focused on the common health needs that different diseases 

present. 

The 1937 students did not receive clinical laboratory 

experience in psychiatric nursing as the affiliation with the 

state psychiatric hospital had not as yet been established. 

Montana State College students first began affiliating at 

Montana State Hospital at Warm Springs in 1940. 56/ The 

1937 students did, however, receive the theory course Psychi¬ 

atric Nursing. 

The 1952 students affiliated at Montana State Hospital 

at Warm Springs for one quarter of theory and clinical lab¬ 

oratory experience. The 1967 students affiliate at this 

hospital for psychiatric nursing for one half of a quarter. 

The theory and laboratory courses in psychiatric nursing in 

1952 were separate courses. In the 1967 curriculum the theory 

and laboratory have been combined into one course Psychiatric 

Nursing. 

55/ Montana State University Bulletin, catalog issue for 
1966-1968 (BozemanMontana State University, 1966), p.354. 

56/ Montana Nurses Association, Nursing In Montana, (Great 
Falls: Tribune Printing, 1961), p. 58. 
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Prior to their psychiatric nursing affiliation at 

Montana State Hospital, 1967 students receive background 

in mental health concepts and in the care of the emotionally 

and mentally ill in three courses: Foundations In Nursing, 

Community Mental Health and Nursing In Emotional Disturbance. 

The course Community Mental Health has been planned to give 

the student knowledge about: 

"Community facilities and services of specialized 
personnel needed to promote and maintain mental health 
of families...Focus is on nurse's role in effective 
utilization of services for promotion of mental health 
and for dealing with mental illness."57/ 

Clinical laboratory experience is provided in the course 

Nursing In Emotional Disturbance, in which the studnets are 

assigned to patients whose physical illness has been compli¬ 

cated by an emotional factor with which he needs help. These 

patients, to whom the students are assigned, do not have a 

diagnosed psychiatric illness. 

Mental health concepts have been integrated throughout 

the nursing curriculum in 1967. This has been done now for 

over ten years. 

57/ Op. Cit., p. 354. 
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"The integration of...mental health concepts 
throughout the nursing curriculum has been extended 
since 1957 when the National Institute of Mental 
Health of the Public Health Service made funds avail¬ 
able for adding mental health consultants to the 
School of Nursing faculty. 58/ 

In Table VIII, page 50, are listed the following: Tuber¬ 

culosis Nursing, Public Health, and Management. 

It will be observed that Tuberculosis Nursing was in¬ 

cluded in the 1937 program. This was the theory course only, 

as clinical experience in tuberculosis nursing was not avail¬ 

able at that time. Montana State College students first be¬ 

gan affiliating at the Montana State Tuberculosis Sanitarium 

in Galen in 1942. 59/ It should be noted that the 1937 students 

did have a course entitled, Communicable Disease Practice 

their fifth year, which evidently gave them experience in 

caring for patients with communicable diseases. 

Tuberculosis nursing as a specialty was not included in 

the 1967 program. Tuberculosis nursing was a requirement of 

the Montana State Board of Nursing since 1939 but was dis¬ 

continued as a requirement by the Board in 1955. 60/ 

58/ Op. Cit,, p. 78. 

59/ Op. Cit., p. 60. 

60/ Montana State Board of Nursing, From a copy of the 1952 
curriculum, p. 9. 
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TABLE VIII. TUBERCULOSIS, PUBLIC HEALTH, AND MANAGEMENT COURSES REQUIRED IN THE MONTANA STATE UNIVERSITY BACCALAUREATE DEGREE 
PROGRAM IN 1937, 1952, AND 1967 WITH THE NUMBER OF CREDITS AND THE YEAR PLACED IN THE PROGRAM. 

1937 
Year No. of 
Placed Credits 1952 

Year No. of 
Placed Credits 1967 

Year No. of 
Placed Credits 

Tuberculosis Nursing 

Tuberculosis Nursing V 

Communicable Disease 
Practicum V 

TOTAL 

Public Health 

Health Service in the Family V 

Advanced Nursing & Electives V 

TOTAL 

Management 

Ward Management & Ward Teach¬ 

ing V 

Social Problems In Nursing 
Service V 

Tuberculosis Nursing III 

Tuberculosis Nursing 
Practicum III 

Community Hygiene I 
Introduction to Public 
Health Nursing III 

Visiting Nursing or Nurs¬ 
ing in Small Hospitals 
or Nursing in Clinical 
Specialty IV 

Management & Supervision in 
Hosp. Departments IV 

Principles of Ward Instruc¬ 
tion in Hospital IV 

Medical & Surgical Nursing IV 

10 

Family Nursing 
Community Nursing 
Public Health Nursing 
Preparedness & Disaster 

Principles of Management 

Leadership in Nursing 

III 
III 
IV 
IV 

IV 

IV 

20 

3 

8 

TOTAL 15 11 
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The 1937 course. Advanced Nursing, was placed under 

public health. A course description was unavailable in 1937,. 

but according to the 1939-1941 catalog, the purpoco of Ad¬ 

vanced Nursing was "...to teach emergency and first aid to 

nurses as well as to discuss adopting nursing procedures to 

home situations." 61/ 

Some background in public health theory was included in 

the 1937 nursing curriculum. The 1937 course Health Service 

in the Family, according to the 1939-1941 catalog, (which was 

the earliest course description about this course) states that 

the course dealt with the organization, administration and 

function of public health. 62/ 

A course in public health theory was included in the 

1952 curriculum but field experience in public health was 

not available at that time. Public health field experience 

was first observed in the 1954-1956 catalog. 63/ In 1967 six 

and one-half weeks of public health field experience are 

included in the curriculum. 

61/ Montana State College.Bulletin, catalog number for 1939- 
1941 (Bozeman: Montana State College, 1940), p. 145. 

62/ Ibid., p. 144. 

63/ Ibid., catalog number for 1954-1956 (Bozeman: Montana 
State College, 1953) p. 185. 



52 

The course Family Nursing in 1967 is a new course. 

It was set up for the purpose of providing an opportunity 

for students to make home visits to patients they cared 

for in tho hospital. The student has an opportunity to 

evaluate for herself how effective her teaching was in the 

hospital regarding this patient, and also to see the impact 

of the patient’s illness on the family. This course has 

been scheduled in the program prior to public health nursing, 

so that it might serve as a transition course between hospi¬ 

tal nursing and public health nursing. 

Courses in ward management and ward teaching are ob¬ 

served in all years of this study. Team nursing had not 

evolved in 1937. In 1952 students, in their last two quarters 

in the hospital were able to have the experience of being 

team leaders and to supervise non-professional personnel. 

The 1967 course. Leadership In Nursing includes those func¬ 

tions required of one in a leadership role such as supervision 

and teaching of non-professional personnel, and also acting 

as a team leader. 

In conclusion it has been observed that the approach in 

teaching students in 1967 is different from the approach 

used in 1937 and 1952. The School of Nursing has brought in 

consultants to help the faculty with the new approaches. 

One such consultant, was Dr. Matheney. 
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"Dr. Ruth V. Matheney...had a workshop with 
the total faculty of this School June 26-30# 1961 
when she presented and worked with the group on 
Patient-Centered Approaches to Nursing...Dr. Matheney 
emphasized that the students better understand what 
they are doing and how they can solve problems through 
teaching and applying the problem-solving process. 
This week of study and discussion helped faculty in 
moving further from disease and procedure-centered 
approaches to patient-centered teaching."64/ 

Another consultant. Dr. Mary Harms, "helped.. .v/ork out 

several alternatives for teaching content based on man's 

needs and crossing several clinical areas." 65/ 

Teaching is focused on the commonalities of patient-care 

needs. This approach, it is felt, promotes integration and 

application of knowledge. 

The next chapter will give the summary with recommendations 

for further study. 

64/ Montana State University School of Nursing, Accredit.', tion 
Report 1965 for Department of Baccalaureate and Higher 
Degree Programs National League for Nursing, (Bozeman: 
Montana State University School of Nursing, 1965), p. 13 

65/ Ibid., p. 16. 



CHAPTER IV 

Summary and Recommendations for Further Study 

Summary 

The purpose of this study was to identify the changes that occurred 

in the baccalaureate degree program in nursing, at Montana State Univ¬ 

ersity, in the 30 years this program has been in the university. Not 

all the years were studied, nor all aspects of the baccalaureate degree 

program. The years selected were 1937 (the first year of the program), 

1967 (the latest program), and 1932 (the mid-pointof this 30-year 

period). 

Areas that were selected for study and comparison were: the 

guide used in planning the original program and the latest program, 

the fees paid by students, the length of the program, courses that 

were added and deleted from the curriculum, and the emphasis on prob¬ 

lem-solving, critical thinking and self-directed study. 

It was learned that the Montana State University School of Nurs¬ 

ing used the Curriculum Guide in planning the first bachelor of 

science degree program in nursing. In planning the 1967 program, the 

guide used was the philosophy as set forth by the faculty of the 

School of Nursing. 

Students in 19&7 Pay ^or their maintenance, uniform laundry and 

education comparable with other university students. They no longer 

spend time in the hospital, giving service to the hospital in return 

for their maintenance and education, as students did in 1937 and 1932. 
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Thus all of the students1 time in the clinical laboratory in 196?» is 

available for learning and furthering their education. The faculty 

has been able to choose learning experiences with greater care, so 

that the time of learning can be as profitable as possible. 

It was observed that the total length of the program has been 

shortened between 1937 and 196?, by six quarters. Although the 

number of quarters students spend on the university campus in 196? 

is the same as in 1937 and in 1932, the number of quarters they spend 

in the clinical areas has been reduced considerably. 

It was not the purpose of this paper to trace all the factors 

that influenced the shortening of the time students spend in clini¬ 

cal areas. One well known factor was the influence of the Cadet 

Program during World War II. Another factor was that two official 

accreditating agencies in nursing, have reduced the amount of time 

they require students, to spend in the clinical laboratory courses. 

These two agencies are the National League for Nursing, and the Montana 

State Board of Nursing. 

It was learned that in this 30-year period, the university and 

departments within the university made changes which in turn effected 

some of the changes that were evidenced in the nursing program. Two 

of the changes identified, were the lifting of the prerequisite courses 

and the addition of courses for non-majors. This made it possible 

for the nursing department to drop the courses in bacteriology and 

chemistry for majors, and to add the courses in bacteriology and 

chemistry for non-majors. It was observed that there has been a 
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decrease in the total number of credits required in chemistry. 

In the social sciences, there appeared to be less change than in 

the natural science area. 

Changes within the English department have affected the changes 

in the nursing program also. The new core sequence offered by the 

English department, has enabled the nursing department to put more 

emphasis on oral communication in the 196? program than was done in 

1957 and 1952, when written communication was emphasized more. 

Comparisons were difficult to make in the nursing courses. This 

was due to the integration of the content of some nursing courses, 

into one or more other nursing courses in the curriculum; and also 

due to the different teaching approach used in 1967? as compared to 

1937 and 1952. In 1937 and 1932, a disease centered and procedure . 

or technique centered teaching approach l^as used. In 1967 the core 

approach is used primarily, which crosses several different nursing 

courses, to show common elements in patient care needs. 

It was observed that theory and laboratory courses in nursing 

appeared as separate courses in 1937 and 1932, but were combined into 

one course in the 1967 program. 

Courses that no longer appear as separate courses in the 1967 

curriculum, and whose contents have been integrated into other nurs¬ 

ing courses are: Introduction to Medical Science, Materia Medica, 

Pharmacology, Diet Therapy, Diet Practicum, Tuberculosis Nursing, and 

Operating Room Technique. 

Medical nursing and surgical nursing were combined into one 
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course in 1952 and 19&7- courses in obstetrics and pediatrics were 

combined into one course in the 19^7 program. The laboratory time 

spent in each of these four courses has been shortened in 19&7 as cod- 

pared with 1952 and 1957- 

V/ith the addition of new courses in mental health, and with the 

integration of mental health concepts throughout the curriculum, 

there is more emphasis on emotional and mental wellness and illness 

in 1967, than in 1952 and 1957- 

The 1967 student spends more time in the community through her 

courses in Family Nursing, Public Health and Community Mental Health. 

There is a trend now at Montana State University to teach courses 

in nursing and general education by video tape. In the 19&7 nursing 

program, four courses in nursing and six in general education, were 

being taught by video tape. This makes it possible for students to 

take general education courses while they are in the hospital. 

The recent years have evidenced a rapid increase in knowledge 

which makes it necessary to use a teaching approach different from 

the past. The School of Nursing has called in consultants to hold 

meetings and workshops in order to help the faculty with new educa¬ 

tional approaches. 

The continuing increase in knowledge in the field of medicine 

and the shortening of the nursing program, make it more necessary 

than ever before, that the professional nursing student be self- 

directed, for as a professional nurse, she will need to continue her 

own educational development. 
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In conclusion it has been observed that progressand growth has 

continually been made since the baccalaureate degree program was 

initiatedt 50-years ago. Laboratory courses in psychiatric nursing 

and tuberculosis nursing were instituted within a few years after 

the program's beginning. Later field experience in public health 

was made available. The integration of mental health concepts 

throughout the curriculum has been in process for the past decade. 

Finally, it was observed that the changes in the baccalaureate 

degree program, at the Montana State University School of Nursing, 

have been in accord with the changing requirements and recommenda¬ 

tions of the National League for Nursing and the Montana State Board 

of Nursing. 

Recommendations for Further Study 

1. A study of the rationale upon which the courses are armged 

in sequence in the program. That is, how one course builds from a 

preceeding course and how it contributes to a succeeding course. 

2. A study of the contributions general education courses make 

to nursing courses. 

5* A study of learning experiences which contribute to the 

development of the ability to solve problems. 
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