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Abstract 

Larson, LaVille Henjum, Motivational Techniques Currently Being Used 
to Develop a General Interest in Reading at the Junior High School 
Level,, Montana State University, 1971. 

Recent literature about the teaching of reading was reviewed to 
identify current motivational techniques used by teachers to develop 
a general interest in reading. These techniques were incorporated 
into a six-page survey instrument which was mailed to the 70 teachers 
of junior high school reading in Montana. Data was requested on 
whether each technique was used seldom, occasionally, frequently, every 
day or other. These teachers were also asked to name additional moti¬ 
vational techniques which they found useful, and to give brief informa¬ 
tion about their preparation and about the type of reading program in 
which they were involved. 

Information on survey instruments from 62 respondents was summarized 
and presented in tabular form. Frequency of use of the motivational tech 
niques varied greatly. It was found that all of the motivational tech¬ 
niques listed in the survey instrument have been used in Montana junior 
high schools, but 18 of the 27 techniques are seldom or only occasionally 
used by over half of the reading teachers. Respondents named additional 
techniques which have been compiled into a list. The training of 
teachers for the teaching of reading varied from no courses at college 
or university to five or more courses; reading workshops or conferences 
attended in the last five years varied from no workshops or conferences 
attended to five or more. Most of the preparatory reading courses have 
been taken in the 1960’s and 1970’s. 

The investigator concluded that the amount of recorded research of 
effective motivation techniques is limited and that scientific measure¬ 
ment of the value of individual techniques is missing. Few Montana 
pupils in grades seven, eight, and nine have the opportunity to par¬ 
ticipate in developmental reading programs, and many of the teachers 
have no training to prepare them for the teaching of reading. The use 
of motivational techniques varies with each teacher, but the writer 
feels that students would benefit from the use of a greater variety of 
motivation techniques. 



Chapter 1 

The junior high school reading teacher is confronted with the very 

complex process of building understandings, attitudes and appreciations 

through reading. The teaching of reading is a great challenge because 

of the complexity of the reading process and because children with 

varied background experience have a wide range of interests and abili¬ 

ties. Today’s young people may accumulate much information through such 

technological means as television, radio, films, and recordings or by 

listening to people and participating in meaningful experiences. It 

is difficult for teachers to plan reading experiences to compete with 

other experiences in our high-pressured environment. 

Reading is still considered a desirable and necessary skill. 

Reading is a means by which education can be extended past the class¬ 

room experience to help one meet the demands of society and personal 

needs throughout his lifetime. A great number of adults will need to 

read well enough to be trained or retrained for available jobs. 

Reading ability is a great concern to educators, parents, students, 

government, and to commercial agents who are quick and willing to sell 

new ideas. Evidence of public concern is found in magazines, popular 

books, newspapers and editorials. Increasing amounts of money are 

being spent on reading research, reading institutes, reading conferences, 

reading instruction, reading books and related materials, reading 

machines and audiovisual aids. In spite of great efforts and expense 

we still have many frustrated students reading below grade level, failing, 
<3 
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or dropping out of school because of scholastic difficult caused by 

reading retardation. . Educators also find the opposite extreme, gifted 

readers who may or may not be developing to their full potential. In 

between is a wide range of so-called average readers. It is possible 

that all three categories of students could be spurred on to greater 

achievement through motivation. 

Statement of Problem 

The prdblem of this study is to identify motivational techniques 

currently being used to develop a general interest in reading at the 

junior high level in Montana schools and to determine the frequency of 

their use. 

Selection of the problem was based on the researcher's firm belief 

that (1) it is both possible and necessary to do a good job of teaching 

reading at the junior high level, and (2) the key to improvement of 

success of junior high reading programs is in motivation. 

Need for the Study 

This investigation was conducted for the purpose of obtaining infor¬ 

mation about Montana junior high school reading programs to present to 

the College of Education and the Department of English at Montana State 

University. Importance was added to the study by the increased em¬ 

phasis currently being placed on reading at this level in Montana schools 

and by a lack of published research in this area< To the knowledge of the 
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investigator, no similar study of junior high reading programs has 

been performed. 

The elementary school is not successful in creating satisfying 

reading experiences for all pupils—the job is too complex, For many 

students formal reading instruction ends in the sixth grade; however, 

junior high reading programs are gradually increasing in number as a 

result of public interest in reading ability and concern for a continued 

development of reading skills. 

Montana, like the rest of‘the nation, has concerned itself with 

aiding students in improving reading skills. Most emphasis is placed 

on reading at the elementary level with few developmental programs in 

operation beyond sixth grade. The majority of students in junior high 

schools receive reading instruction only through the study of literature 

in English classes. Students of literature, students who are placed in 

reading classes^ or students who elect to enroll in reading classes 

deserve expert instruction and attention. Because of widespread agree-* 

ment and evidence that there are reading deficiencies, and because 

reading is a basic tool of learning, educators should seek solutions 

to reading problems and seriously concentrate on ways to develop student 

interest in reading. 

In planning effective reading programs it is necessary for teachers 

to be familiar with many techniques in order to have variety from which 

to choose as they attempt to work with individuals^ Motivation is very 

<3 
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closely related to individualized instruction, The successful teacher 

will get the student involved enough that he assumes the responsibility 

of learning. 

General Questions Answered 

This study answers these questions: (1) What motivational techni¬ 

ques or devices can reading teachers of junior high students employ? 

(2) What interpretive activities through which students react to what 

they have read promote furtherfinterest and enthusiasm for reading? 

(3) Which motivational techniques are currently used by Montana junior 

high reading teachers? ■; 

To support the study and lend some basis for explanation of re¬ 

sponses of the reading teachers, brief information on their preparation 

for teaching reading and the types of reading programs in which they 

were involved was requested in the survey instrument. 

General Procedure 

A survey of recent literature was made to determine some of the 

facets of the complex problem of* developing interest in reading and to 

identify current motivational techniques used by reading teachers to 

encourage children to read. Specific techniques suggested by authors 

were incorporated into a survey instrument for mailing to Montana junior 

high school reading teachers. (Teachers to whom the survey was mailed 

did not include those who teach literature in English classes or other 
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content areas.) The survey instrument (see appendix, p, 62) listed 

techniques followed by spaces where the teacher could check the fre¬ 

quency of his use of each technique. It also included space for teachers 

to add other techniques which they use to develop interest in reading. 

Additional questions on the three-page survey instrument concern the 

preparation of teachers for teaching reading and the type of reading 

program in which they were involved. 

Summary information from respondents is presented in tabular form. 

No statistical analysis is made. 

Copies of the summary report were mailed to all respondents who, 

on the survey instrument, indicated their desire to receive them. 

Limitations 

This study was limited in sample size because of the small number 

of junior high school reading programs in Montana. Survey instruments 

were sent to the 70 teachers of reading in the junior high schools of 

the 15 cities and towns whose schools currently conduct reading programs. 

No effort was made to scientifically evaluate the effectiveness of 

any techniques, nor to categorize techniques for use in teaching spe¬ 

cific reading skills or developing certain interests. 

Definition of Terms 

Motivation, as used in this study, is considered a process or device 

to mentally activate a student and channel his attention toward reading. 
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Stephens (1965) explains that a motivated pupil behaves alertly and 

keeps his attention fairly closely directed to one feature of the en¬ 

vironment. The purpose of motivating is to get pupils into the situ¬ 

ation in which learning can occur. Once students have acquired con¬ 

siderable skill and experienced the feeling of success there is less 

need.for emphasis on motivation. 

Three terms on the survey instrument need clarification. For pur¬ 

poses of this study, seldom means hardly ever or never. Occasionally 

means one or two times per month. Frequently means every week. 

Summary 

This study is designed to identify motivational techniques cur¬ 

rently being used to develop a general interest in reading at the junior 

high level and to reveal which techniques are currently being used by 

Montana reading teachers at that level. It involves a review of re¬ 

cent literature and construction of a survey instrument which was 

mailed to Montana junior high reading teachers. Information from re¬ 

spondents is summarized in tabular form. 

yw 



Chapter 2 - Review of Literature 

A variety of sources were reviewed to ascertain techniques and 

innovations currently being used or suggested in motivating junior 

high students to read. Many ideas and opinions were expressed but the 

literature revealed few formal scientific studies on the relative 

effectiveness of individual or collective techniques. 

It is difficult to evaluate the success of innovations in reading 

instruction or to reliably compare motivative techniques. Human vari~ 

ables such as personality and attitudes of both teachers and students 

affect outcomes and are hard to measure. There is also a danger in 

generalizing that a successful practice in one classroom will be success¬ 

ful in another. 

This chapter is arranged according to the following topical for¬ 

mat: (1) The importance of the teacher as motivator, (2) Motivation 

techniques which the teacher can employ, and (3) Interpretive activities 

through which students can further interest and enthusiasm for reading. 

Literature on the Importance of the Teacher as Motivator 

A beautiful physical environment or extensive teaching aids and 

materials mean little without guidance and evaluation from a teacher. 

Most authorities have agreed that the most important single element in 

the child^ school environment is the teacher, (Strickland, 1961), 

The teacher must use resourcefulness in stimulating and guiding pupils. 

Doak (1970) emphasized that the prime consideration in improvement of 
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education should be the development of the human potential of teachers. 

The teacher is the key factor in the development of reading interests, 

(DeBoer, 1970), 

Fisher (1967) stated that the effectiveness of machines approaches 

in the teaching of reading depends on the teacher*s use of them. Ma¬ 

chines do not compensate for lack of training in the teachers. 

In an experiment currently taking place (Mueller, 1970) great 

emphasis is placed on the teachers as motivators in schools at Gary, 

Indiana, and Washington, D. C. In Gary, a private firm. Behavioral 

Research Laboratories, has taken over the Banneker School in a Negro 

district where, in 1970, three of every four sixth graders were not able 

to read. The entire first year was scheduled for reading and math with 

the aim of increasing competency in those areas. Students are being 

instructed individually with no machines being used. Teacher incen¬ 

tives include pay on an hourly basis for overtime work and free inser¬ 

vice training for skills they teach. 

In the Washington, D. C. experiment the aim is to develop compet¬ 

ence in reading for all elementary and junior high students in the 

public schools. The teachers are allowed to use their own teaching 

methods if they work; however, they must qualify for teaching before 

peers. Reading teams of experts help teachers select materials and 

methods. Goals established for each school to meet by June, 1971, are 

(1) Each normal child must read at grade level or above, (2) Every normal 
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child must function at or above grade level, and (3) Each school should 

establish new and higher norms. Teachers will be rewarded with higher 

rank and more pay according to gains in academic achievement of their 

students. Results of this technique of motivating the teacher to moti¬ 

vate the student are eagerly awaited. 

Consultant help for all teachers, in preference to hiring one 

remedial reading teacher, was tried at University High School, Chicago, 

(Thomas, 1967) The consultant's job is to serve as a helper to teachers 

in all content areas. A renewed interest in the teaching of reading 

was created. An informal survey indicated three-fourths of the teachers 

of reading subjects have made added contributions to the reading effort. 

The principal reported that standardized test scores had improved. 

The importance of teachers’ aid in the selection of books to coin¬ 

cide with students' interests was discussed by Jewett (1957). He em¬ 

phasized the necessity of getting the right book in the hands of the 

right reader. 

Harris (1969) believed that a teacher's contagious enthusiasm for 

reading can be extremely effective in promoting independent reading. 

As the teacher reads, she is teaching appreciation 
and providing motivation for students to extend their 
own reading horizons. Teachers have a tremendous in¬ 
fluence on children's reading. Studies indicate that 
pupils show a preference for materials which teachers 
praise or recommend. Thus, an important criterion for 
judging the school's reading program is the classroom 
behavior of teachers (Heilman, 1967, p. 538). 
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It must be concluded that the importance of the reading teacher 

should not be underestimated. Teaching of reading is not merely a 

matter of filling a 50-minute hour; it is a matter of tremendous in¬ 

fluence on children. 

Motivation Techniques which the Teacher Can Employ 

One of the teacher's most challenging tasks is to interest students 

in wanting to improve their reading. Struck (1962) emphasized that 

assignments and questions have much to do with attitudes toward read¬ 

ing. Students can be motivated to do intensive reading and searching 

as a result of thought-provoking questions. Students should be able 

to complete the assignments successfully to give them a feeling of 

accomplishment and a good attitude toward reading, A variety of ques¬ 

tions requiring factual, reasoning, evaluative and interpretive re¬ 

sponses should be used, according to their appropriateness with the 

study topic. 

To help develop permanent reading interests there should be a wide 

variety of materials available for students to read, Heilman (1967) 

and others suggested that teachers make materials such as newspapers, 

magazines, and brochures on current topics available and that they be 

incorporated into daily curricular activity. Their use will help stu¬ 

dents understand man's interdependence with others, Hagan and Solfer- 

moser (1968) surveyed their own community for reading materials and 

found literature at such resources as Army and Navy recruitment offices, 
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extension services, Boy Scout headquarters, doctors* waiting rooms, 

Forest Service, political headquarters, employment offices, book¬ 

stands and others. This survey project helped students realize that 

a variety of informative reading materials can be found outside of 

textbooks. Students became aware of new sources for learning. 

Classrooms containing myriad materials are a necessity, not a 

luxury, in tempting reluctant readers and spurring able readers. 

Specific items mentioned are tape recorders, programmed materials and 

opaque projectors. (Robinson, 1965) All effective reading programs 

make considerable use of printed materials. (Fisher, 1967) He cau¬ 

tioned that teachers should be aware of techniques to use printed 

materials advantageously. He felt the progress chart or graph is an 

excellent motivational device if there is an increase in comprehension 

scores, Fisher also explained that there are many problems connected 

with the use of specialized equipment in reading programs, but machine 

approaches do provide variety, motivate students, make it possible to 

handle larger groups, and give encouragement and hope for improvement, 

Reading accelerators or pacers designed to improve rate are good moti¬ 

vators because they give a feeling of success when the student beats 

the mechanism to the bottom of the page. The tachistoscope is a 

mechanical device to increase speed and rhythm of eye movements but can 

serve only as an aid to teachers in developing reading skills, 

<3 
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The arrival of paperbacks on the reading scene has spurred interest 

in reading, A New York study to compare and contrast use of paperbacks 

and hardcover textbooks in high school literature classes involved 

25,000 students, 2,000 parents, 78 department chairmen and 45 teachers, 

The study revealed that 75% of the students, 70% of the English depart- 

ment chairmen, and 60% of the parents favored the use of paperbacks 

instead of hardcover texts. Reasons given are that they were lighter 

and easier to handle, and they encourage more reading because they are 

so portable, (Board of Education of the City of New York, 1964) 

Another technique teachers may use is the formation of study groups 

or book clubs. Sister William Paul (1966) described her experience with 

an evening book study group. Seventy-nine teenagers came back to school 

at night, once monthly, to discuss books which interested them. Stu¬ 

dents were divided into three groups; freshmen, sophomore, and junior- 

senior. Teachers presented three or four choices of books and asked 

students to select one. Interest grew, a variety of activities was 

encouraged, and publicity and awards were given. The program was judged 

to be so effective that a similar plan was introduced in the junior high 

school, 

Cianciolo (1967) listed the following motivational devices which 

teachers may use when they feel they will be helpful or appropriate; 

talks about books, television programs, book clubs, visits to classroom 

by writers or illustrators, reading exerpts of new books to students 
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supplying background information about authors to help students under¬ 

stand why they wrote as they did, and studying student hobbies or 

interests in order to suggest and display related books and materials. 

The use of reading ladders is an excellent way to suggest re¬ 

lated books or more mature books, books related to subject matter 

studied in class or to current motion pictures, radio and television 

programs, (Hafner, 1967) 

Procedures suggested by Martin (1967) for encouraging children to 

read were supplying books of their interests, working with librarians 

to select books of appropriate level, bringing books to the students, 

and discussing or comparing books written on the same theme. 

DeBoer (1970) and others challenged teachers to know books in 

order to suggest proper levels of reading and to give them to students 

to read. He stressed the importance of creating a favorable atmos¬ 

phere for voluntary reading by arranging book displays including paper¬ 

backs, collecting fascinating pictures or objects to arouse curiosity, 

and providing reading corners where many types of media and materials 

are available. He urged that gifted children be provided with chal¬ 

lenging materials and that they be expected to read books requiring 

higher levels of comprehension, DeBoar believed that brighter children 

should be excused from work and study skills which they have mastered. 

The Reading Center at Athens, Ohio, was described by Elmore (1971) 

Students voluntarily enroll in the Center as they feel the need to 
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improve their study habits or to increase their reading speed and/or 

comprehension. Most of the materials used in the Center are coordinated 

with classroom assignments in order to be helpful in subject matter 

courses. Students may get tutorial help, may have individual problems 

diagnosed and receive a prescribed course of study, or may work in¬ 

dividually on comprehension, reading rate or listening skills. 

From this literature it is evident that there are many techniques 

available to help motivate students to read. It is not necessary to 
1 • 

rely on the one-textbook approach. 

Interpretive Activities through which Students Can Further 

' Interest and Enthusiams for Reading 

The review of literature identified activities through which stu¬ 

dents can interpret or react to what they have read. These activities 

help students to further interest in reading and share enthusiasm for 

books. Cianciolo (1967) listed (1) creative drama such as pantomine, 

plays, and puppet shows, (2) book reports and book reviews with stu¬ 

dents* reactions to the selections, (3) art interpretations of char¬ 

acters, story events or funny incidents in the form of shadowboxes, 

peepboxes or murals, (4) anthologies of favorite selections, (5) making 

of decorative book jackets, (6) writing of their own illustrated stories 

and (7) writing advertisements for books, book summaries or biographies 

of authors. 
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Strang (1970) also listed dramatizations, plus working in groups 

according to needs or interests, sharing experiences, making field 

trips, and constructing slides or recordings. 

The belief that writing and reading their own thoughts in natural 

speech patterns helped children to read other materials was held by 

Buelke (1966). Children are eager to read what their peers write. 

Collections of stories and poems written and illustrated by young 

authors are appreciated, read, and reread. 

Book discussions, book programs by students on radio or television, 

writing letters of appreciation to authors, writing movie scripts, giv- 
V 

ing illustrated lectures on travel books, and writing letters recommend¬ 

ing books were ideas suggested by DeBoer (1970). 

Details of running a Book Fair to stimulate reading were explained 

by McFadden (1958). Book Fairs can lead to greater use of libraries, 

better selection of books, and spurring interest to read for fun. 

Students* participation could consist of decorating with posters, dis¬ 

plays or scenes from books. Participation might also include providing 

part of the entertainment such as storytelling, chalk talks, puppet 

shows, book quizzes, dramatized exerpts, or showing films about stories 

or authors. 

A resourceful teacher would be able to add activities appropriate 

to her students' needs. 

<3 
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Summary 

In this chapter the investigator identifies and summarizes opinions 

suggestions, and studies from literature which dealt with (1) the import 

ance of the teacher as motivator, (2) motivation techniques which the 

teacher can employ, and (3) interpretive activities through which stu¬ 

dents can further interest and enthusiasm for reading. 



Chapter 3 - Procedures 

This chapter explains the procedures used in conducting the study. 

It includes the population description, categories investigated, the 

method of collecting data, the method of organizing and analyzing data, 

and the summary. 

Population Description 

The population consists of all teachers of reading in junior high 

schools of Montana. Names of these 70 reading teachers were secured 

from junior high principals by the investigator who telephoned the 

principals of junior high schools listed in the Montana Educational 

Directory. These teachers of reading were involved in remedial reading 

programs for retarded readers, in developmental reading classes for 

all students, in elective reading classes, or in a combination of these. 

Investigation 

Categories investigated include (1) frequency of use of individual 

motivative techniques used by teachers to develop a general interest in 

reading, (2) frequency of use of individual activities by which students 

react to what they have read, (3) the number of reading methods courses 

reading teachers have taken at college or university level, (4) dates 

when these methods courses were taken, (5) the number of reading work¬ 

shops and conferences the reading teachers have attended in the last 

five years, and (6) a brief explanation of the type of reading program 

the teacher is involved in at his school. ^ 
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Method of Collecting Data 

Data was collected by means of a survey instrument. Prior to 

mailing this instrument, the questions were reviewed and checked for 

ambiguity in a Research Design class composed of thirty graduate stu¬ 

dents in Education at Montana State University. 

To enable the investigator to determine which reading teachers 

responded, each survey instrument was coded on page three by a number 

ranging from one to 70 which corresponded to the number assigned to 

the reading teacher on the investigator’s list. 

On March 19, 1971, a cover letter, coded survey instrument and 

stamped, self-addressed envelope were mailed to each of the 70 teachers 

of junior high reading in Montana. A request for return of the com¬ 

pleted instrument within 10 days was made. By April 1, 1971, survey 

instruments had been returned to the investigator by 54 teachers, a 

77.1 per cent return. 

On April 9, 1971, a second cover letter, survey instrument and 

stamped, self-addressed envelope were mailed to the 16 teachers who had 

not responded to the first mailing. By April 30, 1971, an additional 

eight teachers had responded, giving a total return of 88.56 per cent. 

No further follow-up was made. 

Returned responses were hand-checked by the investigator. Per¬ 

centages in each category were computed on the Sigma Seven computer 

at Montana State University. 
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Method of Organizing and Analyzing Data 

Summary information was organized into tabular form. Numbers and 

percentages were used in the tables to present the findings of the in¬ 

vestigation. 

Summary 

This chapter has outlined procedures used in obtaining informa¬ 

tion about junior high school reading programs in Montana. 

I 

This chapter was presented under the following headings: popula¬ 

tion description, investigation, method of collecting data, method of 

organizing and analyzing data, and summary. 



Chapter 4 - Results of the Survey 

In an effort to facilitate readability of the results of this 

study, each question from the survey instrument was handled separately. 

Responses are presented in tabular form. Tables 1 through 20 deal with 

motivational techniques which junior high reading teachers can employ. 

Tables 21 through 27 pertain to interpretive activities through which 

students can react to what they have read to promote further interest 

and enthusiasm for reading. 

. TABLE 1 

The Number and Per Cent of Responses in each Category to the Question, 
Do You Read Orally to Your Students? 

Category Number Per Cent 

Seldom . 7 11.29 

Occasionally 23 37.10 

Frequently 26 41.94 

Every day 4. 6.45 

Other 1 1.61 

No response to this question 1 1.61 

Totals 62 100.00 

It may be noted that 26 of 62 respondents, 41.94 per cent, fre¬ 

quently read orally to their students. Twenty-six of 62 respondents, 

37.10 per cent, read to their students occasionally, meaning one or two 
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times per month. The respondent who checked "other" explained that he 

read orally to his students once per semester. 

TABLE 2 

The Number and Per Cent of Responses in each Category to the Question, 
Do You Plan Periods for Free, Voluntary Reading? 

Category Number Per Cent 

Seldom. 3 4.84 

Occasionally 19 30.65 

Frequently 36 58.04 

Every day 3 4.84 

/ ; 

Other • 

No response to this question 1 1.61 

Totals 62 100.00 

Well over half of the respondents, 36 out of 62 for 58.06 per 

cent, frequently planned periods for free, voluntary reading. Nineteen 

respondents gave students the opportunity occasionally, meaning one or 

two times per month. Three respondents felt this motivation technique 

important enough to allow some time every day for free, voluntary read¬ 

ing. 
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TABLE 3 

The Number and Per Cent of Responses in each Category to the Question, 
Do You Tell Part of the Story When Introducing New Books to the Students? 

Category Number Per Cent 

Seldom 10 16.13 

Occasionally 24 38.71 

Frequently 21 33.87 

Every day 3 4.84 

Other 4 6.45 

No response to this question 

Totals 62 100.00 

The greatest percentage of respondents, 38.71 percent, occasionally 

told part of the story to try to interest students in the literary 

selection while 33.87 per cent frequently motivated students in this 

manner. Four respondents, 6.45 per cent, simply answered "yes" to 

the question in the "otheiP column. 
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TABLE 4 

The Number and Per Cent of Responses in each Category to the Question, 

Do You Take Class Time for Discussion of Reading Materials 

Which Students Have Especially Liked? 

Category Number Per Cent 

Seldom 6 9.68 

Occasionally 13 20.97 

Frequently 31 50.00 

M Every day 7 11.29 

Other 1 1.61 

No response to this question 4 6.45 

Totals 62 100.00 
- 

Of the reading teachers responding, half frequently used class 

time for discussion of reading materials which their students espe¬ 

cially liked. Seven, 11.29 per cent, provided opportunity for this 

technique every day, and four teachers failed to respond to the ques 

tibn. 



24 

TABLE 5 

The Number and Per Cent of Responses in each Category to the Question, 
Do You Incorporate Current Topics from Newspapers, Magazines, 

And Brochures into Daily Reading Activities? 

Category Number Per Cent 

Seldom 18 29.03 

Occasionally 23 37.10 

Frequently 18 29.03 

Every day 3 4.84 

Other 

No response to this question 

Totals 62 100.00 

Only three of 62 teachers employed this technique daily while 

23 of 62, or 37.10 per cent, occasionally incorporated current topics 

into daily reading activities. Eighteen teachers seldom used the 

technique and 18 frequently used it. 

<3 
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TABLE 6 • 

The Number and Per Cent of Responses in each Category to the Question, 
Do You Encourage Book Club Membership? 

Category Number Per Cent 

Seldom 23 37.10 

Occasionally 19 30.65 

Frequently 6 9.68 

Every day 2 3.23 

Other 12 19.35 

No response to this question * 

Totals 62 100.00 

Twenty-three of 62 respondents, 37.10 per cent, seldom encouraged 

book club membership while only six of 62, 9.68 per cent, indicated 

they frequently encouraged students to join book clubs. Twelve read¬ 

ing teachers simply answered "yes" to the question. 
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TABLE 7 

The Number and Per Cent of Responses in each Category to the Question, 
Do You Use Machine Approaches to Teach Reading? 

Category Number Per Cent 

Seldom 32 51.61 

Occasionally 12 19.35 

Frequently 9 . 14.52 

Every day 6 9.68 

Other 

No response to this question 3 4.84 

* Totals 62 100.00 

The large number of teachers, 32 of 62, who do not employ reading 

machines may possibly not have access to them for classroom use or may 

not find their use effective. Only six of 62 respondents used reading 

machines every day in their teaching of reading. 
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TABLE 8 

The Number and Per Cent of Responses in each Category to the Question, 
Do You Use Programmed Material? 

Category Number Per Cent 

• Seldom 23 37.10 

Occasionally 11 17.74 

Frequently 12 19.35 

Every day 13 20.97 

Other 1 1.61 

No response to this question 2 3.23 

Totals 62 100.00 

Well over half of the respondents made some use of programmed 

material, and 20.97 per cent indicated they used it every day. It is 

highly possible that the 37.10 per cent who hardly ever or never used 

programmed material did not have access to it. 
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TABLE 9 

The Number and Per Cent of Responses in each Category to the Question, 
Do You Use Book Recordings, such as Newbery Award Book Records? 

Category Number Per Cent 

Seldom 51 82.26 

Occasionally 7 11.29 

Frequently 1 1.61 

Every day 

Other 

No response to this question 3 4.84 

Totals 62 100.00 

Only one reading teacher frequently used this technique while an 

overwhelming majority, 82.26 per cent, seldom used book recordings. 
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TABLE 10 

The Number and Per Cent of Responses in each Category to the Question, 
Do You Keep Individual Student Records on Reading Interests, 

Academic Problems, Achievement Scores? 

Category Number Per Cent 

Seldom 7 11.29 

Occasionally 9 14.52 

Frequently 19 30.65 

Every day 14 22.58 

Other 12 19.35 

No response to this question 1 1.61 

Totals 62 100.00 

Twelve teachers indicated a simple "yes" in answer to this question 

and one did not respond. Only seven of 62 respondents indicated they 

seldom kept individual student records. 
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TABLE 11 

The Number and Per Cent of Responses in each Category to the Question, 
Do You Discuss Reading Problems of Individual Students 

With Them Privately? 

Category Number Per Cent 

Seldom 4 6,45 

Occasionally 31 50.00 

Frequently 
\ . 

15 24.19 

Every day 4 6.45 

Other 7 11.29 

No response to this question 1 1.61 

Totals 62 .. 100.00 

Half of the respondents checked occasionally, and nearly one-fourth 

checked frequently. Seven answered "yes”. 
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TABLE 12 

The Number and Per Cent of Responses in each Category to the Question, 
Do You Assist Students in Completing Assignments for Other Subjects? 

Category Number Per Cent 

Seldom 23 37.10 

Occasionally 23 37.10 

Frequently 11 17.74 

Every day 5 8.06 

Other 

No response to this question 

Totals 62 100.00 

Five of 62 teachers made it a practice to help students complete 

assignments every day. Twenty-three teachers seldom assisted with stu¬ 

dent assignments and 23 occasionally assisted. Eleven or 17.74 per 

cent frequently assisted students in completing assignments. 



32 

TABLE 13 

The Number and Per Cent of Responses in each Category to the Question, 
Do You Give Time for Class Discussion of Materials Brought In 

From Community Sources? 

Category Number Per Cent 

Seldom 25 40.32 

Occasionally 29 46.77 

Frequently 4 6.45 . 

Every day 

Other 2 3.23 

No response to this question 2 3.23 

Totals 62 100.00 ' 

Most responses fall into the seldom or occasionally categories. 

No one used this technique every day. 



33 

TABLE 14 

The Number and Per Cent of Responses in each Category to the Question, 
Do You Make Special Provision for Gifted Children? 

Category , Number Per Cent 

Seldom ' 8 12.90 

Occasionally 14 22.58 

Frequently 18 29.03 

Every day 12 19.35 

Other 9 14.52 

No response to this question 1 1.61 

Totals 62 100.00 

This technique was used frequently by 29.03 per cent of the respon¬ 

dents, occasionally by 22.58 per cent, and every day by 19.35 per cent. 

Four of the respondents checking "other" explained that they had no 

gifted students. 

<3 
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TABLE 15 

The Number and Per Cent 
Do You 

of Responses 
Use Paperbacks 

in each Category to 
in Your Classes? 

the Question, 

Category Number Per Cent 

Seldom 3 4.84 

Occasionally 8 12.90 

Frequently 17 27.42 

Every day 28 45.16 

Other 5 8.06 

No response to this question 1 1.61 

Totals 62 100.00 

Of the 62 respondents 28 indicated they used paperbacks every day 

and 17 respondents frequently used them. Only three seldom used paper¬ 

backs. Five answered "yes". 
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TABLE 16 

The Number and Per Cent of Responses in each Category to the Question, 
Do You Acquaint Students with Authors by Supplying 

Background Information About Them? 

Category Number Per Cent 

Seldom 7 11.29 

Occasionally 24 38.71 

Frequently 24 38.71 

Every day 3 4.84 

Other 2 3.23 

No response to this question 2 3.23 

Totals 62 100.00 

The greatest number of respondents checked occasionally and fre- 

with 38.71 per cent in each category. quently, 
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TABLE 17 

The Number and Per Cent of Pvesponses in each Category to the Question, 

Do You Work With the Librarian in Selecting Books 

Of Appropriate Level for Your Students? 

Category Number Per Cent 

Seldom 12 19.35 

Occasionally 27 43.55 

Frequently 15 24.19 

Every day 2 3.23 

Other 6 9.68 

No response to this question 

Totals 62 100.00 

Less than one fourth, 24.19 per cent, indicated that they fre¬ 

quently worked with the librarian. Less than one half, 43.55 per cent, 

indicated that they occasionally worked with the librarian in select- 

ing books of appropriate level. 
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TABLE 18 

The Number and Per Cent of Responses in each Category to the Question, 
Do You Have a Variety of Display Materials in Your Reading Center? 

Category Number Per Cent 

Seldom 8 12.90 

Occasionally 10 16.13 

Frequently 11 17.74 

Every day 12 19.35 

Other 18 29.03 

No response to this question 3 4.84 

Totals 62 100.00 

The largest percentage, 29.03, ansv/ered "yes" in the "other cate¬ 

gory. Most of the teachers made use of display materials. 
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TABLE 19 

The Number and Per Cent of Responses in each Category to the Question, 
Do You Require Book Reports? 

Category Number Per Cent 

Seldom 31 50.00 

Occasionally 16 ' 25.81 

Frequently 2 3.23 

1 
Every day i 1.61 

Other 7 11.29 

No response to this question 5 8.06 

Totals 62 100.00 

Fifty per cent of the reading teachers seldom require book reports, 

and 25,81 per cent require them only occasionally. Six teachers an¬ 

swered "yes" to the question, and one teacher stated she required four 

each year. 
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TABLE 20 

The Number and Per Cent of Responses in 
Have You Shown Films About 

each Category to the .Question, 
Stories or Authors? 

Category Number Per Cent 

Seldom 41 66.13 

Occasionally 14 22.58 

Frequently 

Every day • ' 1 1.61 

Other 6 9.68 

No response to this question 

Totals 62 100.00 

Only 21 of the 62 respondents have ever used this technique, and 

of the 21, 14 have used it occasionally. 
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TABLE 21 

The Number and Per Cent of Responses in each Category to the Question, 
Do Your Students Keep Their Own Records of Books Read 

And Reading Rates? 

Category Number Per Cent 

Seldom 10 16.13 

Occasionally 5 8.06 

Frequently 21 33.87 

Every day 16 25.81 

Other 10 16.13 

No response to this question 

Totals 62 100.00 

Responses show that the majority of students keep their own records, 

with only 16.13 per cent in the "seldom" category. There were 10 "yes" 

answers to the question. 
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TABLE 22 

The Number and Per Cent of Responses in each Category to the Question, 
Do Your Students Write Illustrated Stories of Their Own? 

Category Number Per Cent 

.Seldom • 38 61.29 

Occasionally 18 29.03 

Frequently 2 3.23 

Every day 1 1.61 

Other 1 1.61 

No response to this question 2 3.23 

Totals 62 100.00 

Of the 62 respondents, 38 stated that this technique was seldom 

used in their classes and 18 stated the technique is used occasionally. 

One respondent answered "yes". 
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TABLE 23 

The Number and Per Cent of Responses in each Category to the Question, 
Do Your Students Produce Art Interpretations of Characters, 

Story Events, or Funny Incidents? 

Category Number Per Cent 

Seldom 39 62.90 

Occasionally 22 35.48 

Frequently 

Every day 

Other 1 1.61 

No response to this question 

Totals 62 100.00 

Nearly two-thirds seldom have tried this technique, and over one- 

third have occasionally produced art interpretations. 
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TABLE 24 

The Number and Per Cent of Responses in each Category to the Question, 
Do Your Students Produce Book Programs on Radio or Television? 

Category , Number Per Cent 

Seldom 58 93.55 

Occasionally 3 4.84 

Frequently 

Every day 

Other 1 1.61 

No response to this question 

Totals 62 100.00 

One respondent indicated her students had produced a pretend show, 

three respondents had tried the technique occasionally, and 58 had 

seldom produced book programs. 
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TABLE 25 

The Number and Per Cent of Responses in each Category to the Question, 
Have Your Students Written Letters of Appreciation to Authors? 

Category , Number Per Cent 

Seldom 61 98.39 

Occasionally 1 1.61 

Frequently 

Every day 

Other 

No response to this question 

• 

Totals 62 100.00 

This is a little-used technique as evidenced by the single response 

in the ‘'occasionally" column. 
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TABLE 26 

The Number and Per Cent of Responses in each Category to the Question, 
Have Your Students Given Illustrated Lectures on Travel Books? 

Category Number Per Cent 

Seldom 55 88.71 

Occasionally 7 11.29 

Frequently 

Every day 

Other 

No response to this question 

Totals 62 100.00 

Seven reading teachers indicated that their students occasionally 

have tried this technique, but the great majority have seldom tried 

it. 1 

<3 
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TABLE 27 

The Number and Per Cent of Responses in each Category to the Question, 
Have Your Students Had the Opportunity to Participate in 

Running a Book Fair? 

Category Number Per Cent 

Seldom 58 93.55 

Occasionally 2 3.23 

Frequently 

Every day 

Other 2 3.23 

No response to this question 

Totals 62 100.00 

Two teachers indicated their students had the opportunity once, 

and two teachers indicated their students occasionally had the oppor¬ 

tunity. Fifty-eight teachers had not given their students this oppor¬ 

tunity. 
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Additional Techniques 

Space was provided on the survey instrument for the teachers of 

junior high school reading to add other techniques which they use to 

develop interest in general reading. Many of the respondents added 

one or more motivation techniques. The techniques, in the words of 

the respondents, are listed in random order. 

Reading contracts for remedial and supplementary purposes 

Tests covering daily newspapers which are read in class 
I • 

Students tutor younger students 

Poetry anthology notebook project for appreciation of poetry 

Bulletin board displays related to reading (made by students) 

Mimeographed pages of puzzles and games 

Special materials such as Listen and Read tapes and Literary Sam¬ 

pler 

Take students to the Book Store and to the Public Library to browse 

Use "Tell and Sell" oral reviews to create interest in reading 

paperbacks for pleasure, or "Bring and Brag" 

Read and act out plays 

Special vocabulary study such as keeping vocabulary notebooks, 

working crossword puzzles, drawing cartoons to illustrate vocabulary, 

drawings, illustrating meanings of homonyms (not labeled to see if the 

class can recognize words from pictures) 

Creative writing and research papers 
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Read and Scope magazines 

Have bonus contests on almost anything—finding alliteration in 

a story, for example 

Oral reading of favorite poems 

Students select short excerpts from library books to read to the 

class 

Class and individual writing of haiku, cinquain, and limericks 

A weekly visit to the library 

Individual reports on countries of personal interest 

Discussion of stories with classmates 

Individualized instruction 

Uninterrupted sustained silent reading every other week for 25 

minutes 

Mobiles done by students 

Book reports given in private conference with the teacher—at this 

time, future reading and reading problems are discussed 

About 1200 paperbacks are available in my room for use by students 

Group evaluations of story, or element of the story 

Book talk from the Public Library with tour planned 

Supplementary worksheets on special reading problems 

Panel discussions (four to six students before the class) 

Unit on "How to read a newspaper" 
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Teacher Preparation 

Brief information about the preparation of the junior high 

teachers for the teaching of reading was requested on the survey in¬ 

strument. A summary of information from the respondents follows. 

TABLE .28 

The Number of Reading Methods Courses Taken by Respondents 
At College or University 

' Courses taken in.methods 
of teaching reading Respondents 

No courses . 16 

One course 8 

—■" Two courses 9 

Three courses 6 

Four courses 3 

Five or more .courses 8 

No response to this question 8 

Total 62 

It may be noted that 16 teachers indicated that they had taken no 

courses in methods of teaching reading to prepare them for their teach¬ 

ing assignment. If ve make the assumption that those who did not re¬ 

spond to this question had not taken any reading methods courses, the 
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number reaches 24, or 38.71 per cent. Eight teachers indicated they 

had taken one course, and eight teachers indicated they had taken five 

or more reading courses. 

TABLE 29 

The Number of Reading Courses Taken by Respondents 
And the Decade of Training 

Decade during which reading 
methods courses were taken 

Number of reading courses 
taken by respondents 

1940*8 3 

1950*s 9 

1960's 38 

1970's 19 

Total 69 

Table 29 indicates that most of the course work specifically re¬ 

lating to this teaching assignment has been taken recently. Courses 

taken by the 62 respondents total 69, 57 of them completed within the 

last 11 years. 

The age of the reading teachers was not requested, nor was the 

number of years of teaching experience. 
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TABLE 30 

The Number of Reading Workshops or Conferences Attended by Respondents 
' In the Last Five Years 

Workshops or 
Conferences Attended Respondents 

None 10 

One 17 

Two 15 

Three 4 

Four 4 

Five or over 7 

No response to this question 5 

Total 62 

Ten respondents had attended no conferences or workshops and five 

did not respond to the question. Seventeen reading teachers had 

attended one workshop or conference, and 15 had opportunity to attend 

two. 

The number of years of teaching reading by the respondents was not 

requested. This would be a definite factor of influence in the response 

to this question. 
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TABLE 31 

The Number of Respondents Involved in Each Type of Reading Program 

Type of Program Respondents 

A reading program for all students 35 

Special reading classes for remedial help 8 

Both of the above 14 

Other 5 
\ • • . 

Total 62 

Thirty-five of the 62 respondents are involved in a reading pro¬ 

gram for all students, eight are working with students who need remedial 

help and development, and 14 are involved with both a developmental and 

remedial program. Five explained their programs as follows : reading 

is an elective course, a reading program in which help is given to any 

student desiring improvement in speed and comprehension on a space 

available basis, a reading program for all eighth grade students, a 

reading program for all seventh grade students, and a Title I remedial 

reading program. 

Requests for summary reports 

Page three of the survey instrument included the question, Would 

you like to receive a copy of the summary report? Forty-nine of the 
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respondents indicated they would like to receive a copy. This gives 

evidence that the majority of Montana junior high reading teachers 

has a sincere interest in what is happening in the field of reading 

instruction. 



Chapter 5 - Summary, Conclusions and Recommendations 

The problem of this study was to identify motivational techniques 

currently being used to develop a general interest in reading at the 

junior high level in Montana schools. 

A survey of recent literature was made to determine current tech¬ 

niques used by reading teachers to encourage children to read. Specific 

techniques suggested by authors were incorporated into a survey instru¬ 

ment which was mailed to the 70 teachers of junior high school reading 

in the 15 Montana cities and towns whose school districts support read¬ 

ing programs at this level. Space was provided on the survey instrument 

for each respondent to check the frequency of his use of each technique 

listed and to add other techniques he found useful. Also requested 

on the survey instrument was brief information about the preparation 

of the reading teachers and the type of reading program in which they 

were involved. 

The investigator received 62 completed survey instruments out of 

70 requested for an 88.56 per cent return. Summary information from 

returned survey instruments was tabulated and is presented in 31 tables. 

It was found that all of the motivation techniques listed in the survey 

instrument have been used in Montana junior high schools, but 18 of the 

27 techniques are seldom or only occasionally used by over half of the 

reading teachers. 

Tables 1 through 20 deal with motivational techniques which junior 

high reading teachers can employ. Of these, the use of paperbacks rated 
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first as the technique employed frequently or every day by 45 of the 

62 teachers who responded. Periods of free, voluntary reading and use 

of class time for discussion of well-liked reading materials ranked 

next in popularity with approximately two-thirds of the respondents 

using them frequently or every day. Use of these three techniques is 

encouraged by many authors of materials on the teaching of reading 

because students have the opportunity to select and recommend materials 

which they feel are meaningful and relevant, 
\ 

Over half of the respondents indicated frequent or every-day use 

of keeping individual student records on reading interests, academic 

problems and achievement scores. Strang (1970) and others emphasized 

the importance of gearing materials to students* needs and interests. 

The use of book recordings and the showing of films about stories 

or authors were the least commonly used motivational techniques. These 

two techniques are of particular benefit to retarded readers in enhan¬ 

cing their literary appreciation. 

Tables 21 through 27 pertain to interpretive activities through 

which students can react to what they have read to promote further 

interest and enthusiasm for reading. Of the seven only one is widely 

used by Montana junior high reading teachers. Thirty-seven respondents 

indicated that their students kept their own records of reading rates 

and books read. The use of this technique is important because it 

helps students to see their own progress in rate and reading accom¬ 

plishment. 
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There is very limited use of writing illustrated stories, pro¬ 

ducing art interpretations, producing book programs, writing letters 

of appreciation to authors, giving illustrated lectures on travel 

books or helping to run a Book Fair, Buelke (1966), Cianciolo (1967), 

and DeBoer (1970) all felt these activities were valuable in helping 

students express themselves and in creating more interest and en¬ 

thusiasm for books. The findings in this part of the study imply a 

weakness in Montana junior high reading programs. 

An additional 30 techniques were mentioned one or more times in 

the space provided on the survey instrument by respondents who stated 

they found them useful in developing students* interest in reading. 

The preparation of teachers for the teaching of reading varied 

from no courses to five or more courses; reading workshops or con¬ 

ferences attended in the last five years varied from no workshops or 

conferences attended to five or more. • The largest number of prepara¬ 

tory reading’ courses have been taken in the 1960*s and 1970’s. 
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Conclusions 

As a result of this study, the investigator concluded from the 

review of literature (1) there is a limited amount of recorded re¬ 

search of effective motivation techniques fro the teaching of read¬ 

ing on the junior high school level, and (2) many authors have opinions 

about effective methods for motivation in the teaching of reading, but 

scientific measurement of the effectiveness of these methods is lack¬ 

ing. 

Analysis of the responses'received from the Montana junior high 

reading teachers reveals limited use of the variety of techniques which 

are possible to employ in motivating students to read. Although all 

of the motivation techniques identified from literature and listed in 

the survey instrument have been used in Montana, 18 of the 27 techni¬ 

ques are seldom or only occasionally used by over half of the reading 

teachers. However, many junior high reading teachers indicated their 

use of one or more excellent motivation techniques in addition to 

those listed by the investigator on the survey instrument. These 

teachers are seeking ideas and ways to motivate young readers as evi¬ 

denced by the request for summary information by 49 respondents. Read¬ 

ing programs cannot be judged solely on the basis of the number of 

motivational techniques used. 

Many teachers of junior high reading in Montana have no prepara¬ 

tory training for their assignment. Furthermore, according to comments 

<3 
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written by some of the respondents on the returned survey instruments, 

little or no help from a reading consultant is available in several 

of the schools where the teaching of reading is a part of the curricu¬ 

lum. 

This study revealed that a small percentage of Montana pupils in 

grades seven, eight, and nine have the opportunity to participate in 

developmental reading programs. Most of the 35 respondents who in¬ 

dicated that they are involved in a reading program for all students 

are employed by school districts in two cities of the state. 

The investigator also concluded that this study has been useful. 

A combination list of all the techniques identified from literature 

plus the techniques suggested by the reading teachers on the completed 

survey instruments makes an impressive number. This list was mailed 

to the respondents who indicated a desire to receive them and should 

be helpful in providing a variety of techniques from which to choose 

as they work with the teaching of reading to students in the junior 

high schools. It also revealed information about the preparation of 

teachers for the teaching of reading that should be helpful to the 

College of Education and the Department of English at Montana State 

University. 



59 

Recommendations 

Based on the findings of this study, the following recommenda¬ 

tions seem to be justified: 

(1) Further research on the type of motivation techniques which 

are most effective in developing interest in reading by students at 

the junior high level. 

(2) Further research on the type of motivation techniques 

necessary to fit particular types of students in particular types of 

reading programs. 

(3) Further research in determining needs of reading teachers 

in the field. 

(A) Further research on the type of reading methods courses which 

would be helpful in preparing teachers for the teaching of reading. 

(5) Provision of courses pertaining to the improvement of in¬ 

struction of reading on the secondary level should be offered by Schools 

of Education at college and university level in the state of Montana, 

thereby qualifying additional teachers. 

(6) Change of requirements for prospective English teachers to 

include at least one course in methods of teaching secondary reading. 

(7) Establishment of an active source of help and suggestions for 

teachers who are teaching in the field of secondary reading, with pub¬ 

licity about the types of help and materials available. 
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(8) Emphasis on diagnostic teaching of reading during in-service 

training of all teachers in the content fields in every school dis¬ 

trict. 

(9) Further research on ways to make every teacher a reading 

teacher. 
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 Montana State University :  
Bozeman, Montana 59715 Tel. 406-587-3121 

Department of Secondary Education & Foundations 

March 19, 1971 

Under sponsorship of the Department of Secondary Education at Montana 
State University I am conducting a study to obtain information on 
Reading programs currently in operation at the Junior High level in 
Montana. 

Your cooperation in filling out the attached questionnaire and return¬ 
ing it to me at the address below will be of great help in making the 
study complete. The questionnaire has been designed to occupy a mini¬ 
mum of your time and yet provide necessary answers for this study. 
If you teach several classes of reading, you may prefer to respond in 
relation to one class only. 

Information submitted will remain confidential; your name, school or 
program will not be revealed in the summary report. If you would like 
to receive a copy of the summary report, there is an opportunity to 
Indicate your desire on the last page of the questionnaire. 

There is a stamped, addressed envelope enclosed for your use. Please 
return the questionnaire by April 1. 

Thank you very much for your time and cooperation. 

Sincerely, 

LaVille H. Larson 
1414 South Grand Avenue 
Bozeman, MT 59715 
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Respondents' Comments 

Space on the survey instrument was reserved for comments the 

teachers surveyed wished to make. Comments from the respondents 

follow. 

"Our Junior High reading program is new this year. English 

teachers were assigned arbitrarily to teach reading classes." 

"I got some new ideas from the questionnaire." 

"I would like to try this." • . 

"I am really an English teacher with no experience in teaching 

Reading. However, because of the new requirements and lack of quali¬ 

fied teachers, there are many such teachers in the system. 

"I was not notified I would be teaching reading (5 sections) un¬ 

til late August. By then it was much too late to pick up any read¬ 

ing courses." 

"We have multi-level materials and do a lot of individualized 

reading. We have a graded basal, Readers Digest and Skill area 

material." 

"I depend on my lesson planbook accompanying our reading series 

in my teaching of reading." 

"Most of my students are college-bound. Ours are not problem 

readers. Reading is an elective course." 

"This questionnaire has given me many ideas as to how to improve 

my reading program." 
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1 None of the teachers in the department were given any special 

training. This is my first year as a reading teacher." 

Students scheduled for reading lab come from study hall three 

times a week." 

We attempt to teach reading as a skill and not as a subject 

matter course." 

"We find it difficult to do as many things as we would like to 

do." 


