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ABSTRACT 

Tills study was conducted for the purpose of determining the 
practices of Montana's Secondary School Districts in compensating 

cooperative vocational education coordinators. The study included 

coordinators in: (1) Distributive Education, (2) Office Education, 
(3) Agricultural Education, (4) Home Economics Education, (5) Health 

Occupations Education, (6) Trades and Industrial Education, and 

(7) Multiple Occupations. Questionnaires were sent to 59 secondary 

cooperative coordinators in Montana from a list of coordinators 
compiled by the Vocational and Occupational Skills Division of the 

State Office of the Superintendent of Public Instruction. 

Because cooperative coordinators have responsibilities, 

qualifications and characteristics not necessary for a regular class¬ 
room instructor, many components of the job were studied. The study 

provides information about: (1) extended contracts, (2) credit for 

occupational experience, (3) supervisory duties, (4) coordination 
activities, (5) youth club responsibilities, (6) professional 

development, and (7) adult instruction. 

It was found that considerable disparity exists between the 

disciplines studied, as well as the various school sizes. Not only 

does the disparity exist between schools and school districts, but 
also within the same school or school district between disciplines 

and in the same discipline between coordinators. 

Tine study also concludes that the majority of cooperative 

coordinators in Montana do not have an extended contract. The 

extended contracts that do exist vary a great deal in length. 

Even though occupational experience is required for vocational 

approval, less than one-fourth of the coordinators received credit on 
the salary schedule for the experience. 

Over three-fourths of Montana's coordinators are advisors to 

vocational youth clubs, and just under one-half of the respondents 
are also responsible for a non-vocational youth activity. About 

one-fifth of the coordinators are compensated for advising vocational 
youth groups. 

About one-third of Montana’s coordinators are not being 
reimbursed for coordination miles. There is considerable inconsistency 
in this area between disciplines in schools. Some coordinators are not 

reimbursed for travel with youth groups either, another area that varies 

between disciplines in some school. 



CHAPTER I 

INTRODUCTION 

There is a growing awareness in our society today of certain 

inequalities and inequities in employer practices of compensating 

employees. This awareness is not unusual to educators in local 

high school districts. 

The role of the cooperative vocational education coordinator 

is constantly being revised and expanded and is requiring more 

time and effort to perform assigned duties. The question than 

arises: Does the cooperative vocational education coordinator’s 

employment contract change to keep pace with the coordinators role? 

It has been stated: (Mason & Haines, 1972:130) 

The teacher-coordinator’s contract should include the 

the following elements, among others: 

1. Employment period; extended day and extended year 

and why. 

2. Salary; paid according to scale as a teacher with 

credit for years of occupational experience. The 
authors do not support paying the teacher-coordinator 

on a supervisory scale in the school system. 

3. Benefits; paid for local mileage and supported by 

travel for professional meetings and called 

conferences. 

If the employment contract is not changed to meet the increased 

demands being placed on cooperative vocational education coordina¬ 

tors , the quality and numbers of cooperative vocational education 

coordinators and vocational programs will be jeopardized. This 

is in direct conflict with the trend of increased vocational 

education. 
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Statement of the Problem 

The purpose of this study was to determine the various school 

district practices of compensating cooperative vocational education 

coordinators of seven different disciplines for duties, responsi¬ 

bilities, necessary qualifications and characteristics beyond what 

would be required for a regular classroom instructor. Primary 

components considered were: (1) extended contracts, (2) credit 

for occupational experience, (3) supervisory duties, (4) co¬ 

ordination activities, (5) youth club responsibilities, (6) 

professional development, and (7) adult instruction. 

Of concern were coordinators of the disciplines of: 

(1) Distributive Education, (2) Office Education, (3) Agri¬ 

cultural Education, (4) Home Economics Education, (5) Health 

Occupations Education, (6) Trades and Industrial Education, and 

(7) Multiple Occupations. 

Classification of school districts were broken down by the 

varying size of school enrollment. Catagories of: (1) Less 

than 100 students, (2) 101-250, (3) 251-500, (4) 501-750, 

(5) 751-1,000, (6) 1,001-1,500, (7) 1,501-2,000 and, (8) More 

than 2,000 were used. 

Need for the Study 

As far as could be determined, there has never been a detailed 

study of school district practices of compensating cooperative 

vocational coordinators in Montana for activities and qualifications 
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beyond those required of a normal classroom instructor. 

The information presented can be used by teacher-coordinators 

of vocational programs to evaluate their own position relative to 

positions in other schools as well as their own school. 

The results may also be used by Teacher Educators in vocational 

education programs as an informational tool to enlighten the 

prospective cooperative vocational coordinators as to what the 

various schools do offer at this time. In the same realm, career 

placement offices could use the results in the same manner as the 

Teacher Educators. 

The Vocational and Occupational Skills Division of the Office 

of the Superintendentaof Public Instruction would like to determine 

what, if anything, school districts are doing in this area and 

also use the results for program direction and guidance in current 

and forthcoming vocational programs. (Bullock, 1975) 

The study should also be of importance to cooperative 

vocational education coordinators and salary negotiations com¬ 

mittees as a bargaining instrument when negotiating for new contracts. 

Because of the options vocational educators have to either 

teach or be employed in business or industry, Wenrich (1970:54) 

cites; the sources of vocational and technical teachers and the 

motivations for entering the teaching profession; also, problems 

of retention of faculty and administrators as a needed area for 

research in vocational education. 
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Limitations 

In doing this study, there were certain restrictions that 

were present and thus influenced the results of the research. 

The study was limited to the secondary vocational educators 

in Montana that were termed as cooperative vocational education 

coordinators by the State Office of Public Instruction during 

the 1974-75 school year. Coordinators are in the disciplines of 

(1) Distributive Education, (2) Office Education, (3) Agri¬ 

cultural Education, (4) Home Economics Education, (5) Health 

Occupations Education, (6) Trades and Industrial Education, and 

(7) Multiple Occupations. 

Analysis was limited to the questionnaires that were returned 

by the Montana cooperative vocational education coordinators. A 

limited amount of resource material was available at the Montana 

State University Library. 

The study was also limited to the six activities or character 

istics considered by the writer to be most commonly compensated 

for. These were: (1) extended contracts, (2) credit for 

occupational experience, (3) supervisory duties, (4) coordination 

activities, (5) youth club activities, (6) professional develop¬ 

ment, and (7) adult instruction. 

Definition of Terms 

To aid the reader of this research, definitions of terms that 

are used in the study are presented here. These will clarify any 
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terminology that could be confusing or misconstrued. The 

definitions came from several vocational education sources and 

some are particular to this study. 

Agricultural Education - A vocational program that prepares 

students for employment in farm or non farm agricultural occupations 

Cooperative Program - A complete program of instruction in 

a vocational area that involves classroom instruction with related 

work experience and youth club activities. 

Cooperative Vocational Education Coordinator - The individual 

charged with the responsibility of conducting the activities of a 

cooperative education program. Activities would include classroom 

instruction, coordination of students activities on the job and 

advising youth club activities. 

Coordination Activities - Those activities that are necessary 

to secure training stations for student work experience and to 

relate the students on the job training with classroom instruction. 

Other activities would include public relations activities as well 

as student guidance functions. 

Coordinator - A term used in this study interchangeably with 

cooperative vocational education coordinator. However, coordinator 

could mean an individual charged with the responsibility of 

student placement and activities related to student employment only. 

Distributive Education - A vocational program that prepares 

a student for employment in merchandising, marketing and management. 
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Extended Contract - Used in this study to mean any length of 

time beyond the normal nine month contract. 

Health Occupations Education - A vocational program that 

prepares a student for employment in occupations that support the 

health professions. 

Home Economics Education - A vocational program that prepares 

a student for employment in home services activities or business 

and community service activities. 

Multiple Occupations Coordinator - Used in this study to mean 

an individual charged with the coordination activities of more 

than one cooperative vocational discipline. 

Occupational Experience - Refers to the work experience that 

is acquired by a cooperative vocational education coordinator and 

is related to his vocational area of instruction. 

Office Education - A vocational program that prepares a student 

for employment in an office position. 

Regular Classroom Instructor - A term used in this study 

referring to an instructor that spends his entire day in the class¬ 

room teaching, and does not get involved with cooperative education. 

Teacher-Coordinator - A term used interchangeably with that 

of cooperative vocational education coordinator. 

Teacher Educator - The individual charged with the responsibility 

of educating those who are to become cooperative vocational education 

coordinators. 
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Trades and Industrial Education - A program of instruction 

to prepare a student for employment in an industrial occupation 

or the skilled trades such as mechanics, carpentry or electronics. 

Youth Clubs - A vocational youth organization that is a part 

of the total vocational program. Youth clubs include the Distributive 

Education Clubs of America, Future Business Leaders of America, 

Office Education Association, Future Farmers of America, Future 

Homemakers of America, and the Vocational Industrial Clubs of 

America. 

Organization of the Study 

This study was initiated to determine what cooperative 

vocational education coordinators in the state of Montana are being 

compensated for. The activities or characteristics as outlined 

in Chapter I were considered unique to cooperative coordinators 

for the most part and were in addition to a base salary. 

Chapter II gives a review of literature that was done to 

determine what research has been done along these lines in the past. 

It was found to be very limited. 

Chapter III outlines the procedures that were established and 

used which set the parameters for the study. After the data was 

collected, it was analyzed and results were presented in Chapter IV. 

Chapter V then contains the conclusions and recommendations that 

were specified as a result of the research. 



CHAPTER II 

REVIEW OF LITERATURE 

The content of this review of literature will be presented in 

four distinct sections. The sections will be (1) Coordination 

Activities, (2) The Cooperative Vocational Education Teacher- 

Coordinator, (3) Important Findings and Considerations of Other 

Research, and (4) Recommendations of Other Studies. No research 

could be found that included the seven characteristics or activities 

of this study. Those being, extended contract, credit on the 

salary schedule for business and technical experience, supervisory 

duties, coordination activities, youth club activities, professional 

development and adult instruction. However, numerous studies and 

guides for cooperative vocational education do refer to portions 

of what are contained in this study. 

Coordination Activities: Coordination is the process of 

building a harmonious relationship among all groups involved in 

the cooperative program. It means that the administrative, 

organizational and instructional activities are integrated so 

that the student receives realistic preparation for entry 

employment. (Hlebichuk, 1971:26) 

Coordination activities can be varied and many in the different 

disciplines in cooperative vocational education, A guide to 

Home Economics Cooperative Education in Texas (1969:6) states: 

The teacher-coordinator of Home Economics Cooperative 

Education programs is employed by the local public 

school to supervise and correlate the school work and 

the work experience of Home Economics Cooperative 
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Education students. It is her duty to promote interest 

in the program, organize classes, place students in 

employment according to interests and qualifications, 

develop and organize instructional materials, coordinate 

school work and work experience of students, prepare 

reports, represent the school on special occasions 

related to vocational education, and keep follow-up 
records on employed students. 

The U. S. Office of Education (1969:28) cites in general terms 

the role of the teacher-coordinator in the cooperative method is 

a "director of learning". He draws on a variety of resources and 

individuals to direct a program of instruction and training which 

helps students achieve a satisfying and satisfactory work role. 

He helps the student in arranging the combinations of material, 

methods and sources of help needed to prepare him for occupational 

entry, adjustment and advancement. 

More specifically, the U. S. Office of Education (1970:20) 

in a later publication explains that coordination involves a range 

of activities. In addition to the prime activity of coordinating 

instruction in the school and on the job, coordination may also 

include, but is not limited to, student recruitment and orientation, 

survey of employers, organization and work with advisory committees, 

parent consultation, evaluation (follow-up), report writing, and 

sponsorship of youth activities. 

A survey of selected Illinois vocational education personnel 

(no date:17) confirms that there were 182, 50.7 percent, fulfilling 

responsibilities in addition to their primary educational roles. 
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The ERIC Clearinghouse on Vocational and Technical Education, 

in their information series (1971:8) says: 

The following identifies the major roles of the teacher- 
coordinator and the key tasks involved in providing sound 
teaching and leadership for the cooperative vocational 
education program. 

Major Role Key Tasks 

Planner Conduct student interest survey. 
Conduct employer availability survey. 
Write polici6s, standards and agreements. 
Assist with scheduling program. 
Assist with budget development. 

Promoter Engage in public relations activities. 
Prepare reports and other information 

releases of interest to the public. 

Coordinator Organize advisory committee and be 
certain it is functioning well. 

Arrange student interviews and placement 
with approved employers. 

Assist students to obtain work permits, 
Social Security cards, and health 
certificates. 

Develop student schedules. 
Coordinate in-school instruction and 

on-the-job experiences. 
Confer with employers at regular intervals 

and visit students on the job. 

Teacher Provide in-school related instruction: 
prepare and teach courses, arrange 
facilities, provide teaching materials, 
seek other learning opportunities. 

Counselor Supervise and coordinate youth group 
activities. 

Confer with students about personal and 
program problems. 

Confer with parents and/or guardians about 
student problems. 
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Evaluator 

A Growing 
Professional 

Develop community employment profile. 
Determine readiness of students for 

cooperative program. 
Determine suitability of employers for 

cooperative program. 
Perform continuous planned evaluation 

of the total program. 
Conduct follow-up studies of graduates. 

Participate in professional improvement 
workshops and conferences. 

Consult with state leaders, teacher 
educators, and leaders of other 
cooperative programs. 

Join professional organizations. 

The Minnesota Guide (1969:93) supports ERIC by saying: 

The duties and tasks performed by the teacher-coordinator 
may be categorized as follows: 

1. Guidance and selection of students 
Describing the program to students 
Working with guidance personnel 
Providing occupational information 
Counseling students about entering the program 
Gathering information on students 
Programming and scheduling 
Helping enrollees with career planning 

2. Placing students in training jobs 
Enlisting participation of cooperating employers 
Selecting suitable training stations for each 

student 
Orienting employers, training supervisors and 

co-workers 
Preparing students for job interviews 
Placing students on the Job 

3. Assisting students in adjusting to their work environment 
Helping students on their jobs 
Dealing with job problems 
Planning personal development with training supervisors 

and students 
Evaluating job progress 
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4. Improving training done on the job 
Establishing responsibilities on the job 
Developing training plans 
Consulting and assisting training supervisors 
Maintaining training emphasis 

5. Correlating classroom instruction with on-the-job 
training 

Determining needed instruction 
Assembling instructional materials 
Preparing for instruction 
Teaching classes 
Directing individual projects and study 
Obtaining assistance from other teachers 
Advising training supervisors concerning applications 

of classroom instruction to be made on the job 
Evaluating learning outcomes 

6. Assisting students in making personal adjustments 
Aiding students in correcting personal habits 
Counseling students with personal and socio¬ 

economic problems 
Assisting students with educational problems 
Resolving behavioral problems 

7. Directing vocational youth organization 
Advising youth group 
Guiding students in organization of activities 
Participating in group activities 

8. Providing services to graduates and adults 
Providing guidance and placement services for 

graduates 
Participating in the planning and operation of 

adult education programs 

9. Administration activities 
Planning program objectives 
Research and planning-surveys 
Organizing and working with advisory committee 
Planning curriculums 
Communicating school policy 
Preparing reports 
Budgeting and purchasing 
Participating in professional meetings 
Consulting with manpower agencies such as employment 

services 
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10. Maintaining good public relations 

Planning the publicity program 

Preparing printed publicity 
Constructing displays and exhibits 

Contacting news media 

Maintaining communication with faculty, parents, 
community, employers, school administrators and 

student body 

As could be noted from the previous lists of activities, a 

cooperative vocational education teacher-coordinator has a multitude 

of roles to assume and considerably more tasks to perform. The 

Montana Cooperative Education Coordinators Handbook (1972:73) 

specifies that the coordinator must have sufficient released time 

from classroom activities to visit each occupational laboratory 

at least once every two weeks. It is recommended that the co¬ 

ordinator be allowed one-half hour released time a week per student 

to coordinate the cooperative vocational education program. 

The consensus of most researchers in cooperative vocational 

education is in close agreement as to the activities of a coordinator. 

Some of the activities are stated more precisely in some studies. 

The Montana Handbook (1972:73) lists as broad catagories these 

coordination activities. Recruitment and selection of occupational 

laboratories, placement of students, conferences with management 

and sponsors, observation of students at work, coordination of class¬ 

room and occupational experiences, providing for additional educational 

experiences for the student, conducting the sponsor development 

program and publicizing the cooperative vocational education program. 
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The Teacher-Coordinator: Many of the required qualities 

of a teacher-coordinator are functions of his personality 

and physical make-up: warmth, empathy, judgement, stamina, 

enthusiasm, resourcefulness and dedication, to mention a 
few. He must have special competencies for the highly 

demanding role of teacher-coordinator. Preparation for 
this role consists of general education, theoritical and 

technical content, professional training including 

student teaching, and occupational experience. Most 

states describe courses which a teacher-coordinator must 

complete in order to be certified by a state department 

of education. (City University of New York, 1970:29) 

The qualifications of a cooperative vocational education teacher- 

coordinator are seemingly classified into separate catagories which 

include: (1) personal characteristics, (2) technical course work, 

(3) professional course work, (4) vocational education course work, 

and (5) occupational experience. 

The Minnesota Guide for Cooperative Vocational Education (1969:97) 

says: 

The following traits and habits of the teacher-coordinator 

are considered essential to effective program operation: 

1. Pleasing neat appearance 

2. Warm, outgoing personality 

3. Strong commitment to young people 
4. Systematic and orderly habits in organizing work 

5. Self-confidence and positive attitude in dealing 

with problems 
6. Good judgement 

7. Empathy with students, employers and others 

8. Self-motivation and an untiring worker 

The Minnesota Guide (1969:98) states further: The coordinator 

must be the kind of person who relates well with students, employers, 

parents, other faculty members, administrators and interested people 

in the community in order to enlist their cooperation and help. The 
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time and efforts of individuals who have the necessary qualifications 

are also in great demand by business, industry and other institutions 

and government agencies. Salaries must be adequate to attract to 

cooperative vocational education positions individuals with the 

capabilities which the positions require. The teacher-coordinator 

is the key factor in the success of a cooperative vocational education 

program. 

In a study of Office and Distributive Education teacher- 

coordinators by Harris (1965:356) which has implications for all 

cooperative vocational education coordinators, some typical critical 

requirements closely related to the personal characteristics of the 

coordinator are listed. They are: 

1. The effective Distributive Education teacher-coordinator 

secures the cooperation and understanding of employers 

and training sponsors to give the students with known 

limitations effective training. 

2. The effective Distributive Education teacher-coordinator 

treats each student problem with the major objective in 

mind of doing what is best for the student. 

3. The effective Distributive Education teacher-coordinator 

works effectively with various individuals and groups in 
the community. 

To be an effective classroom instructor, a cooperative 

coordinator must have skills in the technical content being taught 

as well as have preparation in professional course work. State 

certification standards usually specify a minimum number of courses 

or college credits in the technical content area for the occupational 

field. These minimums will vary among vocational fields and the 
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various educational levels at which cooperative vocational 

education is offered. Usually, the technical course requirements 

will be approximately 12 to 18 semester hours; again the quality 

and the relevancy of the courses to the occupational field to be 

taught is an important consideration. (Minnesota Guide, 1969:96) 

The Minnesota Guide (1969:97) also says: teacher-coordinators 

in secondary school cooperative vocational education programs 

usually are required to meet similar certification standards for 

all secondary school teachers. These commonly include courses in 

educational psychology, teaching methods, tests and measurements, 

and secondary school student teaching. 

The vocational education course work is another area that is 

very important to a cooperative vocational education coordinator. 

The Minnesota Guide (1969:97) stipulates: 

The cooperative vocational education teacher-coordinator 

should have vocational education course work in the following 

areas: 

1. Organization and administration of cooperative vocational 

education. 
2. Coordination techniques. 

3. Philosophy of vocational education. 

4. Teaching methods in cooperative vocational education 

(specific to the occupational field to be taught). 
5. Occupational analysis and course construction. 
6. Vocational guidance. 

7. Student teaching. 

8. Adult, post-secondary or other specialized course 

methods (as appropriate for a position). 

Certification standards of most states also specify a minimum 

number of hours of occupational experience that is necessary for 
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certification. This number will vary from state to state and 

from one discipline to another. The Montana State Plan (1974:2) 

says of vocational teachers: 

A teacher of secondary, post-secondary and adult 

students shall have had at least 2,000 hours of recent 
work experience in the occupation or combination of 

occupations related to the specific field in which he 
is to teach, except in the case of a non-degree trade 

and industrial and technical education teacher who must 

have at least 10,000 hours of recent work experience or 

apprenticeship training equal to 10,000 hours. 

A teacher with a bachelors degree in trade and 

industrial and technical education must have 8,000 

hours of related work experience, while a teacher with 

a master’s degree in these fields must have 6,000 hours 

of such experience. 

Business education and distributive education teachers 
of secondary, post-secondary and adult students may 

substitute for 1,000 of the 2,000 hours of recent work 

experience a one-quarter internship program offered 

through one of the universities and approved by the 

Superintendent of Public Instruction. 

The Montana State Plan (1974:2) says: A teacher-coordinator 

shall hold a valid Montana teaching certificate and shall have 

earned a minimum of fifteen (15) quarter credits in vocational 

education, including philosophy of vocational education, adminis¬ 

tration of vocational education, cooperative coordination practices 

and procedures, and a methods course in the area of certification. 

In addition, he shall have had at least 2,000 hours of occupational 

experience at wage earning pursuits other than the teaching pro¬ 

fession and related to the area of instruction. 

These qualifications of a cooperative vocational education 
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coordinator are suggested as a necessity for a cooperative program 

which would include work experience, related classroom instruction, 

and youth club activities. 

Important Findings and Considerations of Other Research: The 

review of literature did reveal some important information that 

has strong implications for building and maintaining strong 

cooperative vocational education programs in Montana. 

In regards to satisfaction of all teachers, including cooperative 

vocational education coordinators, Lacy (1973:27) found that teacher 

job satisfaction is affected by salary: This conclusion is based 

upon the findings that teachers with a high level of job satisfaction 

felt their salaries were sufficient to permit additional training 

for professional advancement and that their salaries were commensurate 

to that of other professional persons with equal training and experience. 

Teachers job satisfaction was also found to increase as the actual 

amount of their salaries increased. 

In the Harris study of Office and Distributive Education, 

(1965:368) one of the critical requirements found in the study was 

that distributive education teacher-coordinators who have earned 

master's degrees in business or business education, have been 

coordinators more than five years, and have served six or more years 

in the same school, are more effective in their overall patterns 

of behavior than their counterparts with less education and 

experience. 
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Lacy (1973:29) says further that teacher job satisfaction is 

related to several factors for which school administrators are 

responsible. Therefore, job satisfaction may be effected or 

enhanced according to administrative policies, procedures and 

methods. 

Cooperative vocational education will be influenced by what 

administrative personnel do. Minnesota’s Cooperative Vocational 

Education Guide (1969:91) suggests a school administration should 

give consideration to the placement of cooperative vocational 

education staff positions on the salary schedule. In order to 

attract occupationally competent personnel from business and 

industry, it is often necessary to allow salary schedule credit 

for occupational experience, just as experienced teachers are 

compensated in accordance with their years of teaching experience. 

The competence of the coordinator in the occupational field for 

which training is given should be recognized as essential to 

providing a quality educational program. 

Within the reality of what is being done. Bice and Green 

(1972:234) found that salaries for Knoxville City, (Tennessee) 

vocational education instructors are based on the approved teachers 

salary schedule, master's scale. All instructors new to the system 

may bring with them, for credit, the maximum of ten years experience 

Military service is counted toward "teaching experience", also work 

experience approved by the State Vocational Office will contribute 
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years toward "teaching experience" to a maximum of 10 years. The 

vast majority of the vocational instructors are on a 220 day 

contract, with a few on a 240 day contract. 

Bice and Green (1972:243) also report that vocational teachers 

in the Memphis City system receive a supplement in addition to the 

basic academic teacher scale. The vocational supplement is 75% of 

one month's pay shown as applicable on the Tennessee minimum 

schedule for certified classroom teachers. 

In another critical requirement of the Harris (1965:368) study 

he found that distributive education teacher-coordinators who 

have teaching contracts extended four weeks or longer are more 

effective in adjusting student training station performance 

problems than Individuals with contracts extended less than four 

weeks. 

The quality of the cooperative vocational education program 

is dependent on several things, but the key to the successful 

program is without a doubt the teacher-coordinator. All of the 

findings and considerations discussed in this review are important 

to cooperative vocational education in Montana. Close attention 

should be given to those findings concerning the cooperative co¬ 

ordinator to insure the success of cooperative education. 

Recommendations of Other Studies: Within the limited amount 

of material that has been written, and the research that has been 

done in regards to compensating cooperative vocational education 
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coordinators, there are some important recommendations that have 

evolved. These recommendations must be considered as an important 

foundation for this study. 

Butler (1973:3) in a statement that has a definite bearing 

on the quality of a cooperative vocational program remarks that 

if the program is to succeed in serving the career needs of students 

and be a harmonizing influence, it is imperative for the teacher- 

coordinator to have the necessary time and assistance to properly 

perform essential coordination activities. 

In a set of Guidelines for Cooperative Work Experience Programs 

in Vocational Agriculture, Anderson (1967:50) supports the previous 

statement by recommending that teachers conducting cooperative work 

experience in vocational agriculture be given ample school time for 

coordination and supervision. 

Just how much time should be allowed for a cooperative vocational 

coordinator to coordinate activities is a tdpic of much debate. 

Minnesota (1969:89) concludes that the responsibility of a cooperative 

vocational teacher cannot be equated with those of regular classroom 

teachers. The coordination of on-the-job training with classroom 

instruction requires a minimum of one-half hour per student per week. 

Crawford (1967:55) found that the national average for actual 

coordination time throughout the school year was 24.82%. However, 

the coordinators surveyed by Crawford indicated that the average amount 

of time that should be spent on coordination activities was 28.07%. 
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Considerable consideration has been given to occupational 

experience and its relative importance to the compensation received 

by cooperative vocational education coordinators. What is being done 

in other places has been discussed, what is recommended in Minnesota’s 

Guide (1969:90) is that teacher-coordinators or other cooperative 

vocational education staff members who have years of full-time 

occupational experience should receive credit on the salary schedule 

similar to credit given for years of teaching experience. 

When planning a cooperative vocational education program, the 

Minnesota Guide (1969:91) says: 

Another cost factor to be considered is compensation 
of the staff for contracts extended beyond the usual nine 
month school year. It may be feasible to offer some 
sections of the cooperative program throughout the year. 
In most schools it is necessary for the coordinator to be 
on a 10 to 11 month contract to achieve the desired place¬ 
ments and follow-up of students. Staff members vacations 
are planned for slack employment periods or at times when 
students in the program do not require intensive super¬ 
vision and related instruction. Compensation should 
reflect the additional months or weeks beyond the regular 
school year. 

Other guides for cooperative education support the extended 

contract also. For example, Oregon's Coordinators Manual (1970:20) 

says: 

Because of the variety and types of duties involved in 
the operation of a work experience education program, the 
coordinators contract should extend beyond the regular 
school year. 

The coordinator will be involved during the summer in 
locating work stations, checking studetit attendance and 
scholastic records, participating in preregistration 
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activities, counseling students, meeting with advisory 

committees, evaluating the program and following up 

former students. 

In some programs, a period of two weeks at the 

end of the school year and two weeks before the start 

of the fall semester may be adequate for carrying out 

these duties. However, in programs in which a co¬ 

ordinator must obtain work stations during the summer, 
it may be necessary for him to be employed for a 

12-month year. 

Recommendations have been made by Lacy (1973:29) for increasing 

teacher job satisfaction. She suggests that: 

1. Travel allowances must be allocated in the budget 

to encourage teachers to attend professional 

association meetings and conventions. 

2. Incentives through salary or released time should 

be provided teachers in order to assist and encourage 

them to pursue additional educational experiences. 

3. Fringe benefits should be evaluated and provided 

only in terms of enhancing professionalism. 

Also, in light of the dynamic nature of the program, it is 

highly essential that every advantage be taken of opportunities 

to update and upgrade personnel through State department directed 

coordinator's conferences, in-service training institutes, workshops 

and other means. (Minnesota Guide, 1969:100) 

The entire concept of cooperative vocational education coordinator 

compensation, qualifications and the total cooperative program is 

summed up by what Congressman Roman C. Pucinski of Minnesota said 

in a keynote address to the National Conference on Cooperative 

Vocational Education. (1969:24) 
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The first and formost important use of Federal funds 
is for training and salaries of coordinators. If there 
are not good coordinators, no cooperative program will be 
a success. They serve as a vital link between the students 
job and his school experience. Good coordinators can also 
serve as catalysts for change, also change agents, both 
within the school and between the school and the business 
community because business alone cannot do this job. They 
need the expertise of the educator trained in vocational 
education. They can break down the walls of hostility end 
snobishness which too often exists between adademlc and 
vocational educators. 



CHAPTER III 

PROCEDURES 

To explain the procedures of this study, it is necessary to 

first explain the following procedural areas: (1) the source of 

the data gathered, (2) the construction of the survey instrument 

used to gather the data, (3) procedures used in the administration 

of the survey instrument, and (4) the analysis of the data. 

Source of Data 

All of the information that was gathered came from Montana’s 

Secondary cooperative vocational education coordinators in the 

disciplines of Distributive Education, Office Education, Agricultural 

Education, Trades and Industrial Education, Home Economics Education, 

Health Occupations Education and Multiple Occupations. The 

questionnaire was sent to coordinators in these disciplines from 

a list of names compiled by Ross Wagner of the Vocational and 

Occupational Skills Division of the Office of the Superintendent 

of Public Instruction in Helena, Montana. That list was entitled 

Montana Cooperative Vocational Coordinators and represented 59 

Montana Secondary coordinators. 

A total of 59 questionnaires was sent to the cooperative 

coordinators, which was 100% of the secondary list. It should be 

noted that there was a 96.61% return and all but one was used in 

the analysis. 

Construction of the Survey Instrument 

The questionnaire (appendix A) was constructed and refined 
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in January, 1975. The questionnaire utilized a multiple choice 

type question which allowed the respondent to check off the answer 

most suited to their situation. Because of the nature of some of 

the information that was saught, several of the responses were in 

ranges instead of specific answers. These were answers that dealt 

primarily with dollar amounts of compensation. Other responses 

were also in ranges because of the broad choices of answers. Other 

questions required a 'yea' or ’no* answer. If 'no* was checked, 

the respondent could go to the next question that required a 'yes' 

or 'no* answer. 

Seven different activities, qualifications, responsibilities 

or characteristics were included in the questionnaire. They were 

chosen because of the importance placed on them by other writers 

and researchers. No attempt was made to delineate one from the 

other by sectionalizing the questionnaire. All questions were 

stated in a natural manner that carried the respondent through the 

questionnaire without a break. The seven activities, qualifications, 

responsibilities or characteristics covered were: (1) extended 

contracts, (2) credit for occupational experience, (3) supervisory 

duties, (4) coordination activities, (5) youth club responsibilities, 

(6) professional development, and (7) adult instruction. 

After the questionnaire was constructed, it was reviewed by 

members of the writer's graduate committee and by business education 

graduate students in the School of Commerce at Montana State University 
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After suggestions for change were implemented, the questionnaire 

was put in final form and tested on a graduate student with past 

teaching experience. No further revisions were necessary so copies 

of the final form were printed for disemraination. 

Administration of the Survey Instrument 

On February 3, 1975, the questionnaire was sent under the 

guides of a cover letter (appendix B) to all of the cooperative 

vocational education coordinators in Montana from the list of 

names compiled by the Vocational and Occupational Skills Division 

of the State Office of the Superintendent of Public Instruction. 

A stamped envelope addressed with the researchers address was also 

included. 

After two weeks, 86.44% of the coordinators questionnaires 

had been returned. At this time it was decided a second mailing 

would be conducted. The second mailing took place on February 18, 1975 

and included only those coordinators who had not responded to the 

first mailing. At this time a cover letter was again included (appendix C) 

encouraging a response, together with the same questionnaire and 

a stamped, self-addressed return envelope. The second mailing 

brought a 10.17% response bringing the total response to 96.61%. 

A deadline date of March 1, 1975 was established for the 

return of the second mailing of questionnaires. It was assumed 

that those not received before that date would not be returned. 
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Compilation of the Data 

Data from this study were shown in two different ways. 

Charts were presented showing the data by enrollment of the school 

for each question without regard for the vocational discipline as 

well as by discipline without regard for the size of the school. 

The second method employed documents the discrepancies between 

the vocational disciplines within the same school district that 

seem unjust to the researcher. Responses are shown by the number 

of responses in each catagory and as a percentage of the total 

useable responses for each question. 

The breakdown and illustrations between disciplines is an 

obvious breakdown. There are some points that must be mentioned 

at this time. Included withintthe area of Trades and Industrial 

Education are auto mechanics, small engines, welding and metal 

trades. Multiple occupations includes any program where one 

individual is responsible for coordination of more than one 

occupation. Because Montana has only one Health Occupations 

program, that information is presented but not analyzed. 

Enrollment of high schools is divided as it is because the 

researcher thought the importance of the results could better be 

illustrated if smaller ranges were used. It was also assumed that 

certain vocational programs would be more prevelant in different 

size schools, thus, the comparisons would be more reliable. 

After the compiled data was presented, analysis and results 



29 

of the study were presented. From the analysis and results, 

conclusions and recommendations were then made. 



CHAPTER IV 

ANALYSIS OF THE DATA 

This chapter is concerned with presenting and analyzing the 

data that has been gathered. The data is presented in tables and 

in narrative form. The information in the tables includes the 

number of responses and the percentage of the total number of 

responses in that vocational discipline or particular school size. 

The data is presented in this manner for each response and tables 

should be read across. 

TABLE 1A: Educational Level of Coordinators, by discipline 

BS/BA 
# % 

BS/BA+15 
# % 

BS/BA+30 

// % 

BS/BA+45 

# % 
MS/MA 
# % 

MS/MA+ 

# % 

D. E. 7 31.82 3 13.64 2 9.09 0 5 22.73 5 22.73 

0. E. 4 33.33 0 1 8.33 2 16.67 5 41.67 0 

Ag. Ed. 4 57.14 1 14.29 0 1 14.29 0 1 14.29 

Home Ec. 0 0 0 0 1 50.00 1 50.00 

Health 1 100 0 0 0 Ho 0 

T & I 0 3 37.50 1 12.50 0 2 25.00 2 25.00 

M. 0. 0 0 2 50.00 2 50.00 0 ,0  

TABLE IB: Educational Level of Coordinators, by enrollment 

BS/BA 

// % 

BS/BA+15 

# % 

BS/BA+30 

// % 

BS/BA+45 

# % 

MS/MA 
# % 

MS/MA+ 

# % 

1-100 1 100 0 0 0 0 0 

101-250 4 66.67 0 2 33.33 0 0 0 

251-500 3 21.43 3 21.43 2 14.29 4 28.57 1 7.14 1 7.14 

501-750 3 50.00 0 2 33.33 0 1 16.67 0 

751-1000 1 20.00 1 20.00 0 0 2 40.00 1 20.00 

1001-1500 0 1 25.00 0 0 2 50.00 1 25.00 

1501-2000 2 22.22 1 11.11 1 11.11 1 11.11 2 22.22 2 22.22 

Over 2000 2 18.18 1 9.09 0 0 3 27.27 5 45.45 

  

Vocational coordinators as a whole have attained very respect¬ 

able educational levels. There is only one more in the BS/BA and 
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BS/BA+15 range than in the MS/HA and MS/KA+ range. By discipline, 

the educational level is distributed quite evenly throughout all 

levels except agriculture, which has more coordinators, five, in 

the lower levels than are in the higher levels, which has only two 

of the respondents. 

In a breakdown by school size, respondents holding positions in 

schools of 1001 or more enrollment have a larger percentage, 66.67%, 

at higher educational levels than do schools of 1000 or less, which 

have 31.25% of the respondents at the higher educational level. 

Schools of over 2000 enrollment have the best representation in the 

higher levels with 8 of 11 respondents having a BS/BA+45 or better. 

TABLE 2A: Years of Teaching Experience, by discipline 

1-3 
0 % 

4-7 
// % 

8-11 
// % 

12-15 
it % 

16-20 
it % 

21-25 
it % 

Over 25 
it % 

D. E. 8 38.10 7 33.33 3 14.29 2 9.52 1 4.76 0 0 
0. E. 2 16.67 1 8.33 4 33.33 1 8.33 1 8.33 3 25.00 0 
Ag. Ed. 3 42.86 2 28.57 1 14.29 0 0 0 1 14.29 
Home Ec. 0 1 50.00 1 50.00 0 0 0 0 
Health 0 1 100 0 0 0 0 0 
T & I 2 25.00 1 12.50 3 37.50 0 1 12.50 1 12.50 0 
M. 0. 0 1 25.00 0 2 50.00 0 0 1 25.00 

TABLE 2B: Years of Teaching Experience, by enrollment 

1-3 
it % 

4-7 
# Z 

8-11 
it % 

12-15 
# Z 

16-20 
it % 

21-25 
it % 

Over 25 
it % 

1-100 1 100 0 0 0 0 0 0 
101-250 2 33.33 2 33.33 0 1 16.67 0 1 16.67 0 
251-500 2 14.29 4 28.57 2 14.29 2 14.29 0 2 14.29 2 14.29 
501-750 4 66.67 1 16.67 1 16.67 0 0 0 0 
751-1000 2 50.00 0 1 25.00 1 25.00 0 0 0 
1001-1500 0" 1 25.00 1 25.00 1 25.00 1 25.00 0 0 
1501-2000 1 11.11 4 44.44 2 22.22 0 1 11.11 1 11.11 0 
Over 2000 3 27.27 2 18.18 5 45.45 0 1 9.09 0 0 
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Cooperative coordinators in Montana, for all practical purposes, 

do not have a great number of years of teaching experience. The 

majority of respondents, 74.05%, have taught eleven years or less. 

No one discipline has a large number with many years of experience, 

although, office education has the best distribution over the 

range of responses. The same applies to the different size schools. 

School with an enrollment of 251-500 have the most even distribution 

of coordinators with varying years of experience. 

TABLE 3A: Years Experience at Present School, by discipline 

1-3 
// % 

4-7 
# % 

8-11 
# % 

12-15 
// % 

16-20 
// % 

21-25 \ 
it % 

Dver 25 
If % 

D. E. 11 50.00 9 40.91 0 2 9.09 0 o | 0 
0. E. *2 16.67 •1 8.33 5 41.67 2 16.67 0 2 16.67} 0 
Ag. Ed. 4 66.67 1 16.67 0 0 1 16.67 o ! 0 
Home Ec. 1 50.00 1 50.00 0 0 0 ° i 0 
Health 0 1 100 0 _ 0 . _ 0 o 1 0 
T & I 2 25.00 3 37.50 2 25.00 0 0 |1 12.sd 0 
M. 0. o 3 75.00 0 0 o o 1 25.00 

TABLE 3B: Years Experience at Present School, by enrollment 

1-3 
If % 

4-7 
If % 

8-11 
If % 

12-15 
If % 

16-20 
If % 

21-25 
» % 

Over 25 
If % 

1-100 1 100 0 0 0 0 0 0 
101-250 3 50.00 1 25.00 0 0 0 1 25.00 0 
251-500 2 14.29 5 35.71 3 21.43 1 7.14 1 7.14 1 7.14 1 7.14 
501-750 4 66.67 <2 33.33 0 0 0 0 0 
751-1000 3 60.00 1 20.00 0 1 20.00 0 0 0 
1001-1500 2 50.00 1 25.00 0 1 25.00 0 0 0 
1501-2000 1 11.11 4 44.44 3 33.33 0 0 1 11.11 0 
Over 2000 5 45.45 4 36.36 1 9.09 1 9.09 0 0 0 

Years of teaching experience at present schools follows the same 

pattern at the previous question. Just by quick observation, it is 
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apparent that the greatest majority of the respondents, 70.91%, 

have seven or less years of experience in the school they are 

presently at. This is an obvious result since the greatest majority 

of the respondents do not have a large number of years of teaching 

experience. Once again, office education and coordinators of schools 

with enrollments between 251-500 can be singled out for having the 

most even distribution over the entire range. 

TABLE 4A: Years Cooperative Program has been in School, by discipline 

1 
// 

-5 
% 

1 6-10 
/; % 

1] 
# 

.-15 
% 

16-20 
# % 

21-25 
# % 

26-30 
# % 

Over 30 
// % 

D. E. 6 28.57 8 38.10 3 14.29 1 4.76 3 14.29 0 0 
0. E. 3 72.73 3 27.27 0 0 0 0 0 
Ag. Ed. 5 71.43 2 28.57 0 0 0 o 0 
Home Ec. 2 100 \ o 0 0 0 0 o 

Health 1 100 1 o . 0 0 0 0 0 
T & I 7 100 j 0 0 b 0 0 . 0 
M. 0. 4 100 1 0 0 0 0 0 0 j 1 

TABLE 4B: Years Cooperative Program has been in School, by enrollment 

1-5 
if % 

6-10 
# % 

11-15 
# % 

16-20 
# % 

21-25 
# % 

26-30 
if % 

Over 30 
# % 

1-100 1 100 0 0 0 0 0 0 
101-250 5 83.33 1 16.67 0 0 0 0 0 
251-500 9 69.23 4 30.77 0 0 0 0 0 
501-750 4 66.67 1 16.67 1 16.67 0 0 0 0 
751-1000 1 100 0 _ 0 0 0 0 0 
1001-1500 2 50.00 2 50.00 0 0 0 0 0 
1501-2000 4 50.00 3 37.50 1 12.50 0 0 0 0 
Over 2000 4 36.36 2 18.18 1 9.09 1 9.091 3 27.27 0 0 

Without a question, cooperative vocational education in Montana is 

in its infant year in most disciplines and in most of the various size 

schools. There is an obvious reason for this. That being federal 
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funding that lias become abailable in recent years. Distributive 

education has been receiving funding for a longer time, hence the 

earlier establishment of cooperative programs in this discipline. 

The three older programs in school over 2000 are congruent with 

the older distributive education programs because the programs 

are in those schools. The greatest majority of cooperative 

programs, 62.26%, are five years or less of age, with 24.53% 

between six and ten years old. 

TABLE 5A: Base Salary Range, by discipline 

<8000 
// % 

8000-9000 
# % 

9001-10000 
il % 

10001-11000 
// % 

11001-12000 
// % 

>12000 
# % 

D. E. 6 27.27 5 22.73 5 22.73 0 2 9.09 4 18.18 
0. E. 5 45.45 1 9.09 0 1 9.09 2 18.18 2 18.18 
Ag. Ed. 3 42.86 2 28.57 0 1 14.29 1 14.29 0 
Home Ec. 0 0 0 0 2 100 0 
Health 1 100 0 0 o  2  0 

T & I SI 12.50 1 12.50 2 25.00 2 25.00 o 2 25.00 
M. 0. 0 0 1 25.00 1 25.00 I 25.00 “1 1 25.00 

» 

TABLE 5B: Base Salary Range, by enrollment 

^
 A
 

00
 

; 
o
 

. 
o
 

o
 

8000-9000 
// % 

9001-10000 
# % 

10001-11000 
// % 

11001-12000 
# % 

>12000 
// % 

1-100 1 100 0 0 0 0 0 

101-250 3 50.00 1 16.67 0 1 16.67 1 16.67 0 

251-500 6 42.86 1 7.14 2 14.29 3 21.43 1 7.14 1 7.14 

501-750 3 50.00 1 16.67 2 33.33 0 0 0 

751-1000 2 50.00 0 1 25.00 0 1 25.00 0 
1001-1500 0 0 2 50.00 0 0 2 50.00 

1501-2000 1 11.11 2 22.22 0 0 2 22.22 4 44.44 

Over 2000 0 4 36.36 1 9.09 1 9.09 3 27.27 2 18.13 
 zx_ ! —'~z: 

In designating base salary ranges, of the 55 respondents, 25 or 

45.45%, have a base salary of $9000 or less. At khe other end of the 



35 

scale, 30.31% are receiving base salaries of $11001 or greater. 

Looking at the ranges individually, the less than $8000 range has 

more respondents than any other individual range with 29.09% of 

all respondents. Table 5B shows that schools with an enrollment 

of 1501-2000 have a larger majority of its respondents in the higher 

ranges of $11001 or more. In this size school, 66.67% of the 

respondents reported to be in the higher base salary range. In 

schools with enrollments of 101-250, 66.67% have cooperative co¬ 

ordinators with base salaries of $9000 or less. 

TABLE 6A: Extended Contract, TABLE 6B: Extended Contract, 
by discipline by enrollment 

YES 
# % // 

NO 
<V 
✓b 

YES 

// % 

HO 

/; % 

D. E. 10 45.45 12 54.55 1-100 1 100 0 

0. E. 5 45.45 6 54.55 101-250 3 50.00 3 50.00 

Ag. Ed. 5 71.43 2 28.57 251-500 3 21.43 11 78.57 

Home Ec. 2 100 0 501-750 3 50.00 3 50.00 

Health 0 1 100 751-1000 2 50.00 2 50.00 

T & I 3 37.50 5 62.50 1001-1500 2 50.00 2 50.00 

M. 0. 2 50.00 2 50.00 1501-2000 8 88.89 1 11.11 
  Over 2000 5 45.45 6 54.55 

Contrary to what is presented in the review of literature with 

regards to extended contracts, 50.91% of the respondents are not on 

an extended contract. Extended contracts are one of the most recom¬ 

mended considerations for a cooperative vocational education 

coordinator. Agricultural education respondents have 71.43% of 

their total with extended contracts. That is exceeded only by home 

economics with both respondents on extended contracts. That figure 
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can not be used comparatively in a realistic sense because of the 

number of respondents. Trades and industrual education has the 

smallest number on extended contracts, with only 37.50% of all 

of those respondents. 

Schools of 1501-2000 in size have 88.89% of all cooperative 

coordinators on extended contracts, with only 21.43% of the 

coordinators in schools of 251-500ron the extended contract. The 

rest of the schools have approximately equal numbers with and 

without extended contracts. 

TABLE 7A: Length of Extended Contract, by discipline 

1 week 
# % 

2 weeks 
// % 

3 weeks 
/; % 

4 weeks 
# .. % 

8 weeks 
# % 

^8 weeks 
# % 

D. E. 0 2 20.00 2 20.00 4 40.00 2 20.00 0 
0. E. 1 20.00 2 40.00 2 40.00 0 0 0 
Ag. Ed. 0 0 0 1 20.00 1 20.00 3 60.00 
Home Ec. 0 1 50.00 1 50.00 0 0 0 
Health 0 0 0 0 0 0 
T & I 0 1 33.33 1 33.33 1 33.33 0 0 
M. 0. 0 0 0 1 50.00 0 1 50.00 

TABLE 7B: Length of Extended Contract, by enrollment 

1 week 
# % 

2 weeks 
# % 

3 weeks 
# % 

4 weeks 
# % 

8 weeks 
# % 

>8 weeks 
# % 

1-100 0 0 0 0 1 100 0 
101-250 0 0 0 2 66.67 1 33.33 0 
251-500 0 0 0 1 33.33 0 2 66.67 
501-750 0 1 50.00 0 1 50.00 0 0 
751-1000 1 33.33 0 0 2 66.67 0 0 
1001-1500 0 0 0 1 50.00 1 50.00 0 
1501-2000 0 4 50.00 3 ’37.50 0 0 1 12.50 
Over 2000 0 1 20.00 3 60.00 0 0 1 20.00 

The length of extended contracts used for cooperative vocational 
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education coordinators has no real distinguishing pattern when 

analyzing by discipline or by school enrollment. It may be noted 

that agrucultural education has 100% of their respondents on extended 

contracts of four weeks or longer. The same is the case for multiple 

occupations coordinators. In contrast, no office education coordin¬ 

ators are on extended contracts of over three weeks. 

All schools with an enrollment of 500 or less have coordinators 

on an extended contract of four weeks or more. 87.50% of the 

coordinators in schools with enrollments of 1501-2000 have extended 

contracts of three weeks or less. 

TABLE 8A: Compensation for Extended Contract, by discipline 

None 

// % 
$1-500 

# % 

$501-1000 

// % 

$1001-1500 

// % 
$1501-2000 

# % 
Over $2000 

# % 
D. E. 0 4 40.00 4 40.00 1 10.00 0 1 10.00 
0. E. 0 4 80.00 1 20.00 0 0 0 
Ag. Ed. 0 0 1 20.00 0 2 40.00 2 40.00 
Home Ec. 0 2 100 0 0 0 0 
Health 0 0 0 0 0 0 
T & I 0 1 33.33 2 66.67 0 0 0 
M. 0. 0 0 0 1 50.00 0 1 50.00 

. 

TABLE 8B: Compensation for Extended Contract, by enrollment 

None 

// % 

$1-500 

// % 

$501-1000 

// % 

$1001-1500 

# % 

$1501-2000 

# % 

Over $2000 

# % 
1-100 0 0 0 0 1 100 0 
101-250 0 0 1 33.33 2 66.67 0 0 
251-500 0 0 1 33.33 / 0 0 2 66.67 
501-750 0 1 50.00 1 50.00 0 0 0 
751-1000 0 1 33.33 2 66.67 0 0 0 
1001-1500 0 0 1 50.00 0 0 1 50.00 
1501-2000 0 4 50.00 3 37.50 0 1 12.50 0 
Over 2000 0 4 80.00 0 0 0 1 20.00 
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Compensation being received by the respondents for extended 

contracts is very aligned with the length of the extended contract. 

It is natural that the longer the extended contract, the greater 

will be the compensation received. 

TABLE 9A: Credit for Occupational TABLE 9B: Credit for Occupational 
Experience, by discipline Experience, by enrollment 

YES 
it % 

NO 
it % 

YES 
it % it 

NO 
% 

D. E. 5 22.73 17 77.27 1-100 0 1 100 
0. E. 2 16.67 10 83.33 101-250 0 6 100 
Ag. Ed. 0 7 100 251-500 0 14 100 
Home Ec. 1 50.00 1 50.00 501-750 0 6 100 
He alth 0 1 100 751-1000 1 20.00 4 80.00 
T & I 2 25.00 6 75.00 1001-1500 1 25.00 3 75.00 
M. 0. 0 4 100 1501-2000 5 55.56 4 44.44 

  Over 2000 3 27.27 8 72.73 

In looking at credit given on the salary schedule for occupational 

experience, any coordinator in a home economics cooperative program 

has a 50% chance of receiving credit. Trades and industries coordinators 

have 25% of their respondents receiving credit and distributive education 

has 22.73%. Agricultural education coordinators, the health occupations 

coordinator and the multiple occupations coordinators had no respondents 

that received credit for occupational experience. 

Not one coordinator in any discipline in schools with an 

enrollment of 750 or less received occupational credit. Only a small 

Vmmber, 10 of 46, in schools over 750 received credit. 

f 

All totaled, only 21.74% of all respondents received credit on 

the schools salary schedule for occupational experience that is 

required. 
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TABLE 10A: Years Credit Received for Occupational Experience, 
by discipline 

1 vear 
# ' % 

2 years 
// % 

3 years 
// % 

4 years 
// % 

5 years 
4 <v 
U /o 

>5 years 
# % 

D. E. 1 20.00 4 80.00 0 0 0 0 
0. E. 0 2 100 0 0 0 0 
Ag. Ed. 0 0 0 0 0 0 
Home Ec. 0 0 1 100 0 0 0 
Health 0 0 0 0 0 0 
T & I 0 0 0 1 100 0 0 
M. 0. 0 0 0 0 0 0 

TABLE 10B: Years Credit Received for Occupational Experience, 
by enrollment 

1 year 
If % 

2 years 
// % 

3 years 
# % 

4 years 
# % 

5 years 
# % 

^5 years 
// % 

1-100 0 0 0 0 0 0 
101-250 0 0 0 0 0 0 
251-500 0 0 0 0 0 0 
501-750 0 0 0 0 0 0 
751-1000 0 0 0 0 0 0 
1001-1500 1 100 0 0 0 0 0 
1501-2000 0 3 60.00 1 20.00 1 20.00 0 0 
Over 2000 0 3 100 0 0 0 0 

The number of years credit given on the salary schedule for 

occupational experience other than teaching follows no pattern in 

relationship to the number of years that is required for vocational 

approval. The llontana State Plan requires that a teacher-coordinator 

in trades and industrial education have at least 6,000 hours of 

occupational experience, and up to 10,000 hours depending upon his 

education. It is interesting to note that one respondent in trades 

and industries received four years credit and one respondent which 

does not appear on the tables started teaching at the BS+15 level 
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instead of at the bachlors level. The majority, 66.67%, of the 

respondents receiving credit were given two years on the salary 

schedule. 

TABLE 11A: Supervisory Duties, TABLE 11B: Supervisory Duties, 

by discipline by enrollment 

# 

YES 

% 

NO 

# % 
YES 

# % # 

NO 

% 
D. E. 2 9.09 20 90.91 1-100 1 100 0 
0. E. 7 58.33 5 41.67 101-250 2 33.33 4 66.67 
Ag. Ed. 2 28.57 5 71.43 251-500 8 57.14 6 42.86 
Home Ec, 0 2 100 501-750 1 16.67 5 83.33 
Health 0 1 100 751-1000 0 5 100 

T & I 3 37.50 5 62.50 1001-1500 2 50.00 2 50.00 

M. 0. 2 50.00 2 50.00 1501-2000 1 11.11 8 88.89 

  Over 2000 1 9.09 10 90.91 

A greater number, 58.33%, of the office education coordinators 

hold positions as department chairman or other supervisory positions 

compared to those in any other discipline. Multiple occupations has 

50% of its coordinators in supervisory positions, with home ecomomics 

and health occupations not represented at all. 

75% of all cooperative coordinators serving in a supervisory 

capacity are doing so in schools with enrollments of 1000 or less. 

12.50% with supervisory duties are in schools with enrollments of 

1001-1500 and 6.25% each in schools with enrollments of 1501-2000 

and over 2000. Only 28.57% of all respondents are charged with 

supervisory roles in their schools. 
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TABLE 12A: Compensation for Supervisory Duties, by discipline 

None 

# % 

$1-150 

// % 

$151-300 

// % 

$301-450 

if % 

$451-600 

// % 

Over $600 
Jl <v 
ir /a 

D. E. 2 100 0 0 0 0 0 

0. E. 5 71.43 1 14.29 1 14.29 0 0 0 
Ag. Ed. 1 50.00 0 0 0 1 50.00 0 
Home Ec. 0 0 o 0 . 0 0 
Health 0 0 0 0 0 0 

T & I 0 0 1 33.33 0 0 2 66.67 
H. 0. 0 0 1 50.00 0 1 50.00 0 

TABLE 12B: Compensation for Supervisory Duties, by enrollment 

None 

if % 

$1-150 

if % 

$151-300 

if % 

$301-450 

if % 

$451-600 

if % 

Over $600 

if % 

l-’lOO 0 0 0 0 1 100 0 
101-250 2 100 0 0 0 0 0 

251-500 5 62.50 0 1 12.50 0 1 12.50 1 12.50 

501-750 0 0 0 0 0 1 100 
751-1000 0 0 0 . 0 0 0 

1001-1500 1 50.00 1 50.00 0 0 0 0 

1501-2000 0 0 1 100 0 0 0 

Over 2000 0 0 1 100 0 0 0 
  

Of the 16 respondents that hold supervisory positions in 

their schools, eight or 50%, are compensated for the activities and 

the responsibilities that go along with the position. Two, or 

12.50%, of the respondents receive compensation over $600 for 

supervision. 43.75% of those holding supervisory positions are 

in office education with only 28.57% of those people receiving 

compensation for the job. 50% of the respondents are from schools 

with an enrollment of 251-500, and 62.50% of these are not compensated 

for supervisory duties. 



42 

TABLE 13A: School Released time 
for Coordination, by discipline 

YES 
# % n h 

HO 
% 

D. E. 21 100 0 
0. E. 10 90.91 1 9.09 
Ag. Ed. 5 71.43 2 28.57 
Home Ec. 2 100 0 
Health 1 100 0 
T £c I 4 50.00 4 50.00 
M. 0. 3 75.00 1 25.00 

TABLE 13B: School Released time 
for Coordination, by enrollment 

YES 
# % # 

NO 
a/ 

1-100 1 100 -.0 
101-250 5 83.33 1 16.67 
251-500 9 69.23 4 30.77 
501-750 6 100 0 
751-1000 4 80.00 1 20.00 
1001-1500 4 100 0 
1501-2000 6 85.71 1 14.29 
Over 2000 10 90.91 1 9.09 

School released time for coordination activities is received by 

46 of the 54 resoondents or 85.19%. All of the distributive education, 

home economics, and health occupations coordinators that responded 

are released for coordination. Only 50% of the coordinators in trades 

and industrial education are being released. A good representation 

of all sizes of schools are releasing cooperative coordinators for 

coordination. Schools with enrollments of 251-500 have the least 

number, 69.23%, releases for coordination. 

TABLE 14A: Coordination Times, by discipline 

After School 
/{ V 

Combinations 
// % 

Weekends 
# % 

Don’t Coordinate 
i? % 

Summers 
Jl c/ 
n /•> 

D. E. 2 20.00 8 80.00 0 0 0 
O. E. 2 40.00 3 60.00 0 0 0 
Ag. Ed. 0 6 85.71 0 0 1 14.29 
Home Ec. 0 2 100 0 0 0 
Health 0 1 100 0 0 0 
T 6 I 1 25.00 3 75.00 0 0 0 
11. 0. 0 1 5C.00 0 0 1 50.00 

    — 
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TABLE 14B: Coordination Times, by enrollment 

After School 
# ‘ % 

Combinations 
Jl Of 
It /u 

Weekends 
// % 

Don 
// 

t Coordinate 
/o 

Summers 
# % 

1-100 0 1 100 0 0 0 
101-250 0 2 50.00 0 0 2 50.00 
251-500 1 11.11 8 88.89 0 0 0 
501-750 0 3 100 0 0 0 
751-1000 2 50.00 2 50.00 0 0 0 
1001-1500 0 1 100 0 0 0 
1501-2000 0 2 100 0 0 0 
Over 2000 2 28.57 5 71.43 0 0 b 

Although this question was specifically asked for those who do 

not receive school released time to perform coordination activities, 

it was answered by several who do receive released time also. This 

is an excellent indicator that many of the coordinators do need more 

time for coordination than they are now allowed. The majority of 

those responding do use a combin ation of times to coordinate their 

cooperative program. 24 of the 36 respondents, or 66.67% fall in 

this catagory. Of importance is that not one respondent does not 

coordinate. 

TABLE 15A: Hours Spent Coordinating, by discipline 

None 
if % 

1-5 
if % 

6-10 
if % 

11-15 
if % 

16-20 
if % 

Over 20 
if % 

D. E. 0 8 38.10 8 38.10 3 14.29 1 4.76 1 4.76 
0. E. 0 6 54.55 5 45.45 0 0 0 
Ag. Ed. 0 4 66.67 1 16.67 0 1 16.67 0 
Home Ec. 0 0 1 50.00 0 1*50.00 0 
Health 0 1 100 ' 0 0 0 0 
T & I 1 12.50 6 75.00 0 1 12.50 0 0 
M. 0. 0 1 25.00 0 3 75.00 0 0 
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TABLE 15B: Hours Spent Coordinating, by enrollment 

None 
Jt <y 
ir /o 

1-5 
// % 

6-10 
# % 

11-15 
# % 

16-20 
# % 

Over 20 
# % 

1-100 0 0 0 0 1 100 0 
101-250 0 2 40.00 2 40.00 1 20.00 0 0 
251-500 0 9 69.23 2 15.38 E2 15.38 0 0 
501-750 0 3 50.00 2 33.33 1 16.67 0 0 
751-1000 0 3 60.00 2 40.00 0 0 0 
1001-1500 0 0 2 66.67 0 0 1 33.33 
1501-2000 1 11.11 3 33.33 (5 55.56 1 0 0 0 
Over 2000 0 6 54.55 10 S 3 27.27 2 18.18 0 

 3 1  

More coordinators, 49.06%, spend from 1-5 hours coordinating 

than any other single time range. The largest number of respondents 

in each discipline with the exception of home economics and multiple 

occupations, spend from 1-10 hours coordinating activities. This is 

the case also, in all schools when looking at enrollments, but the 

school with an enrollment under 100. One respondent did report 

that no hours were spent coordinating, which was inconsistent with 

what was reported in TABLES 14A and 14B. The percentage, 1.89%, 

never the less remains small for those who do not coordinate. 

TABLE 16A: Mileage for Coordin¬ 
ation, by discipline 

YES 
// % // 

MO 
% 

D. E. 5 27.78 13 72.22 
O. E. 5 41.67 7 58.33 
Ag. Ed. 6 100 0 
Home Ec. 2 100 0 
Health 0 1 100 
T & I 2 25.00 6 75.00 
11. 0. 1 33.33 2 66.67 

TABLE 16B: Mileage for Coordin¬ 
ation, by enrollment 

YES 
// % # 

NO 
% 

1-100 1 100 0 
101-250 4 66.67 2 33.33 
251-500 2 18.18 9 81.82 
501-750 0 3 100 
751-1000 1 25.00 3 75.00 
1001-1500 1 25.00 3 75.00 
1501-2000 5 62.50 3 37.50 

Over 2000 5 45.45 6 54.55 
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This question asks if the coordinator is paid mileage on a 

per mile basis. The information presented here and in TABLES 16A 

and 16B should not be misunderstood. If the respondent answered 

no, it does not mean that he is not receiving mileage at all. It 

means he is not receiving mileage on a per mile basis. 

All agricultural education and home economics cooperative 

coordinators in the sample are being compensated for mileage on 

a per mile basis. In the analysis by school size, this can be 

said only for the respondent from the school with less than 100 

enrolled. 

TABLE 17A: Mileage Paid for Coordination, by discipline 

1-5C 
// % 

6-8$ 
If % 

9-1 Id 
Jl <y 
ir A 

12-150 
If % 

Over 15 c 
# % 

D. E. 0 0 0 3 100 0 
0. E. 0 0 2 40.00 3 60.00 0 
Ag. Ed. 0 0 0 6 100 0 
Home Ec. 0 0 0 2 100 0 
Health 0 0 0 0 0 
T & I 0 1 50.00 1 50.00 0 0 
M. 0. 0 0 0 1 100 0 

TABLE 17B: Mileage Paid for Coordination, by enrollment 

1-50 
If % 

6-8C 
If % 

9-110 
If % 

12-150 
If % 

Over 150 
If Z 

1-100 0 0 0 1 100 0 
101-250 0 0 1 25.00 3 75.00 0 
251-500 0 0 0 2 100 0 
501-750 0 0 0 0 0 
751-1000 0 0 1 100 0 0 
1001-1500 0 0 1 100 0 0 
1501-2000 0 0 0 5 100 0 
Over 2000 0 1 20.00 0 4 80.00 0 
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The greatest number, 15 or 73.95%, of the respondents that 

reported the amount they are being compensated for mileage are 

in the 12~15d range. Only 5.26% of the respondents are paid less 

than 9$ per mile for coordination activities. Two, 9.52%, of the 

respondents that are reported in TABLES 16A and 16B to receive 

mileage on a per mile basis did not respond to the question that 

asked how much mileage they receive. 

TABLE 18A: Flat Fee for Mileage, 

by discipline 

YES 

# % 

NO 

// % 

D. E. 11 61.11 2 38.89 

0. E. o 7 100 

Ag. Ed. o   o 
Home Ec. 0 0 
Health 0 1 100 

T & I 0 6 100 

11. 0. 1 50.00 1 50.00 

TABLE IBB: Flat Fee for Mileage, 

by enrollment 

YES 

# % // 

NO 

% 
1-100 0 0 

101-250 0 1 100 

251-500 2 22.22 7 77.78 
501-750 0 3 100 

751-1000 1 33.33 2   66.67 

1001-1500 3 100 0 
1501-2000 0 3 100 

Over 2000 6 100 0 

Question number 18 asked, if they are not receiving mileage 

on a per mile basis, to indicate if they are compensated a flat 

amount for each contract. Only those who are not paid mileage on 

a per mile basis needed to respond. In correlation with TABLES 16A 

and 16B, the researcher found that to be the case. TABLE 18A is 

a true representation of the number of respondents not receiving any 

compensation at all. To determine the percentage of the total 

respondents not being compensated for coordination mileage, a 

reference has to again be made to TABLES 16A and 16B. In a breakdown 
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by discipline; 11.11% of the D. E. respondents are not compensated, 

58.33% of the office education respondents are not, 100% of health 

occupations, 75% of trades and industries respondents, and 33.33% 

of the multiple occupations respondents are not compensated in any 

manner for coordination mileage. 

TABLE 19A: Flat Amount Paid for Mileage, by discipline 

<$50 

# % 

$50-150 

if % 

$151-250 

if % 

$251-350 

if % 

$351-450 

if % 

">"$450 

if % 
D. E. 0 1 9.09 0 5 45.45 5 45.45 0 
0. E. 0 0 0 0 0 0 
Ag. Ed. 0 0 0 0 0 0 
Home Ec. 0 0 b 0 0 0 
Health 0 0 0 0 0 0 
T & I 0 0 0 0 0 0 
M. 0. 0 0 0 o" 0 1 100 

TABLE 19B: Flat Amount Paid for Mileage, by enrollment 

<$50 
if % 

$50-150 

if % 
$151-250 

if % 

$251-350 

if % 

$351-450 
if % 

>$450 

if % 
1-100 0 0 0 0 0 0 
101-250 0 0 0 0 0 0 
251-500 0 1 50.00 0 0 0 1 50.00 
501-750 0 0 0 0 0 0 

751-1000 0 0 0 1 100 0 0 
1001-1500 0 0 0 3 100 0 0 

1501-2000 0 0 0 0 0 0 

Over 2000 0 0 0 1 16.67 5 83.33 0 

The majority of respondents receiving compensation of a flat 

amount is divided between the $251-350 and $351-450 range. 83.33% 

of all respondents receiving a flat amount fall in those two ranges, 
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41.67% in each range. The greatest inconsistency lies in the 

distributive education area, where the range is from $50 to $450 

compensation. Schools with enrollments oyer 2000 have the highest 

number, five or 41.67%, in any one range, a range that is higher 

than 50% of all of the respondents. 

TABLE 20A: Availability of School TABLE 20B: Availability of School 
Car, by discipline Car, by enrollment 

YES 
if % if 

JO 
ft/ 
/o 

YES 
if % 

NO 
if % 

D. E. 0 22 100 1-100 0 1 100 
0. E. 0 12 100 101-250 0 6 100 
Ag. Ed. 2 28.57 5 71.43 251-500 1 7.14 13 92.86 
Home Ec. 0 2 100 501-750 1 16.67 5 83.33 
Health 0 1 100 751-1000 0 5 100 
T- Zc I 1 12.50 7 87.50 1001-1500 0 4 100 
M. 0. 0 4 100 1501-2000 0 o 100 

♦ Over 2000 1 10.00 10 90.00 

Availability of a school owned car to be used for coordination 

purposes is not enjoyed by a large number of respondents. A small 

percentage, 5.66% do actually have a car available for their use. 

Of this amount, 66.67% of the respondents are in agricultural 

education, with the other 33.33% in trades and industrial education. 

No school size has a majority of the respondents. Each respondent 

that has a car available for coordination is in a different size 

school. 
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TABLE 21A: Use of Available Car, TABLE 2IB: Use of Available Car, 
by discipline by enrollment 

YES 
// % 

NO 
# % 

YES 
# % 

NO 
/; % 

D. E. 0 0 1-100 0 0 
0. E. 0 b 101-250 0 0 
Ag. Ed. 2 100 0 251-500 1 100 0 
Home Ec. 0 0 501-750 1 100 0 
Health 0 0 751-1000 0 0 
T & I 1 100 0 1001-1500 0 0 
M. 0. o _ J 0 1501-2000 0 0 
 1  Over 2000 1 100 0 

A quick glance at TABLES 21A and 21B is all that is necessary 

to see that 100% of those respondents that have cars available to 

use in coordinating,- do use the school owned cars. 

TABLE 22A: Advisor for Vocational TABLE 22B: Advisor for Vocational 
Youth Club, by discipline Youth Club, by enrollment 

YES 
# % // 

NO 
c/ 
h 

YES 
# % // 

NO 
/o 

D. E. 21 95.45 1 4.55 1-100 1 100 • 0 
0. E. 7 53.33 5 41.67 101-250 3 50.00 3 50.00 
Ag. Ed. 7 100 0 251-500 7 50.00 7 50.00 
Home Ec. 2 100 0 501-750 5 83.33 1 16.67 
Health 0 1 100 751-1000 4 80.00 1 20.00 
T & I 4 50.00 4 50.00 1001-1500 100 0 
M. 0. 2 50.00 2 50.00 1501-2000 9 100 0 

  Over 2000 10 90.91 1 9.09 
i 

When asked if they are advisors for vocational youth clubs, 76.79% 

of the respondents indicated that they are. The ’y68’ response was 

unanimous from the home economics and agricultural education respondents, 

with 95.45% of the distributive education respondents acting as 

vocational youth club advisors. 
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Cooperative coordinators in schools with enrollments over 1000 

have a majority to 95.83% of their respondents serving in a youth 

club advisory capacity, whereas in schools of less than 1000, only 

57.14% are vocational youth club advisors. 

TABLE 23A: Advisor for Youth Club TABLE 23B: Advisor for Youth Club 

not Vocational, by discipline not Vocational, by enrollment 

YES 
// % # 

NO 

% 

YES 

it % // 

NO 

% 

D. E. 10 47.62 11 52.38 1-100 1 100 0 

O. E. 7 58.33 5 41.67 101-250 3 50.00 3 50.00 

Ag. Ed. 3 50.00 3 50.00 251-500 9 64.29 5 35.71 
Home Ec. 0 2 100 501-750 4 66.67 2 33.33 

Health 1 100 0 751-1000 3 75.00 1 25.00 
T & I 1 12.50 7 87.50 1001-1500 1 25.00 3 75.00 

M. 0. 4 100 0 1501-2000 2 22.22 7 77.78 

Over 2000 3 30.00 7 70.00 

Almost one-half, 48.14%, of Montana’s cooperative vocational 

education coordinators are advisors for a youth club or activity 

unrelated to vocational education. 100% of the multiple occupations 

and health occupations coordinators, and 58.33% of the office education 

coordinators fall in that catagory. 

TABLE 22B showed that 95.45% of the coordinators in schools over 

1000 enrollment advised vocational youth clubs. The contrary is 

the case for non-vocational activities. Only 26.09% of these same 

coordinators advise youth clubs or activities outside of the vocational 

area. 
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TABLE 24A: Compensation for Advising Vocational Youth Club, 
by discipline 

None 
i? % 

$1-150 
# % 

$151-300 
// % 

$301-450 
// % 

$451-600 
# % 

Over $600 
# % 

D. E. 14 66.67 1 4.76 0 4 19.05 1 4.76 1 4.76 
0. E. 6 85.71 0 1 14.29 0 0 0 
Ag. Ed. 6 85.71 0 1 14.29 0 0 0 
Home Ec. 2 100 0 0 0 0 0 
Health 0 0 0 0 0 0 
T & I 3 100 0 0 0 0 0 
11. 0. 3 100 0 0 0 0 0 

TABLE 24B: Compensation for Advising Vocational Youth Club, 
by enrollment 

Hone 
if Z 

$1-150 
# % 

$151-300 
if % 

$301-450 
if % 

$451-600 
if % 

Over $600 
if % 

1-100 0 0 1 100 0 0 0 
101-250 3 100 0 0 0 0 0 
251-500 6 85.71 0 0 0 1 14.2! 0 
501-750 3 75.00 0 1 25.Of 0 0 0 
751-1000 4 100 0 0 0 0 0 
1001-1500 2 50.00 1 25.0Q 0 0 0 1 25.00 
1501-2000 8 83.89 0 0 1 11.Ill 0 0 
Over 2000 8 72.73 0 0 3 27.21 0 0 

More distributive education coordinators, 33.33% of all of the 

D. E. respondents, are compensated for advising vocational youth 

groups than any other discipline. Other than distributive education, 

only one in office education and one in agricultural education is 

receiving compensation for a small total of 20.93% of all respondents 

being compensated for advising vocational youth clubs. 

Once again, schools with an enrollment of over 1000 have most 

of the respondents, six of nine or 66.67%, that receive the 

compensation. 



TABLE 25A: Reimbursement for 
Youth Club Trips,'by discipline 
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TABLE 25B: Reimbursement for 
Youth Club Trips, by enrollment 

YES 
Jt <T/ 
1r /J // 

NO 
% 

YES 
# % # 

NO 
% 

D. E. 19 90.48 2 9.52 1-100 1 100 0 
O. E. 6 60.00 4 40.00 101-250 4 100 0 
Ag. Ed. 7 100 0 251-500 8 72.73 3 27.27 
Home Ec. 1 50.00 1 50.00 501-750 6 100 0 
Health 1 100 0 751-1000 4 100 J 

T L I 4 80.00 1 20.00 1001-15001 4 100 0 
M. 0. 4 100 0 1501-2000 6 66.67 3 33.33 

 ;    Over 2000 9 81.82 2 18.18 

84% of the respondents that serve as advisors for vocational 

youth clubs receive some reimbursement for expenses when they 

accompany youth club members on trips. 100% of the respondents in 

multiple occupations, health occupations and agricultural education 

are being reimbursed. 62.50% of the respondents not being reimbursed 

are in schools with enrollments of over 1500. 

TABLE 26A: Rate of Feimbursement for accompanying Youth, by discipline 

<25% 
// % 

25-50% 
// % 

51-60% 
# % 

61-70% 
# % 

^
5
 

£-< 
c

 
C

O
 

i 81-90% 
// % 

91-100% 
// % 

D. E. 1 5.26 0 0 "1 0 0 0 18 94.74 
0. E. 1 16.67 0 0 0 0 0 5 83.33 
Ag. Ed. 0 0 0 0 0 0 7 100 
Home Ec, 0 0 0 0 0 1 100 0 
Health 0 0 0 0 0 1 100 0 

T 6 I 0 0 0 0 1 25.00 1 25.00 2 50.00 
M. 0. 0 0 0 0 1 25.00 0 3 75.00 
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TABLE 26B: Rate of Reimbursement for accompanying Youth, by enrollment 

<25% 
fr % 

25-50% 
// % 

51-60% 
// % 

61-70% 
# % 

71-80% 
Jl Of 
7i /o 

81-90% 
// % 

91-100% 
// •% 

1-100 0 0 0 0 0 0 1 100 
101-250 0 0 0, 0 0 0 4 100 
251-500 2 12.50 0 0 0 0 1 12.50 5 62.50 
501-750 0 0 0 0 2 33.33 0 4 66.67 
751-1000 0 0 0 0 0 1 25.00 3 75.00 
1001-1500 0 0 0 0 0 0 4 100 
1501-2000 0 0 0 0 0 1 16.67 5 33.33 
Over 2000 0 0 0 0 0 0 9 100 

Montana’s cooperative coordinators are reimbursed for traveling 

with vocational youth clubs at quite a high rate. 85.37% of all 

respondents receiving reimbursement for travel with youth clubs are 

reimbursed at a rate over 90%. 7.32% are reimbursed between 81-90%, 

and only 9.76% are receiving 80% or less. 

No respondent receiving reimbursement less than 81% comes from 

a school with an enrollment of less than 751 students. At the same 

time, two or 4.88%, receive less than 25% reimbursement and both come 

from schools with an enrollment of 251-500. 

TABLE 27A: Reimbursement for 
Professional development, by 
discipline 

YES 
// % 

NO 
/; % 

1). E. 17 80.95 4 19.05 
O. E. 6 60.00 4 40.00 
Ag. Ed. 6 85.71 1 14.29 
Home Ec. 0 1 100 
Health 1 100 0 
T & I 6 75.00 2 25.00 
H. 0. 3 100 0 

TABLE 27B: Reimbursement for 
Professional development, by 
enrollment 

YES 
// % # 

NO 
% 

1-100 1 100 0 
101-250 4 66.67 2 33.33 
251-500 8 72.73 3 27.27 
501-750 4 66.67 2 33.33 
751-1000 5 100 0 
1001-1500 4 100 0 
1501-2000 3 42.86 4 57.14 
Over 2000 10 90.91 1 9.09 
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76.47% of all respondents of the question asking if they receive 

reimbursement for attending meetings or conferences for professional 

development are reimbursed to some degree. All of the multiple 

occupations respondents and the health occupations respondent indicated 

they receive reimbursement. 81.48% of the respondents are being 

reimbursed for professional development activities in schools with. 

enrollments over 750, while a lesser amount, 70.83% of the respondents 

in schools of 750 or less are being reimbursed. 

TABLE 28A: Rate of Reimbursement for Professional Development, 

by discipline 

<25% 

// % 

25-50% 

// % 

51-60% 

// % 

61-70% 

# % 

71-30% 

/; % 

81-90% 

/; % 

91-100% 

# % 
D. E. 0 0 0 0 0 0 17 100 
0. E. 1 16.67 0 0 0 0 0 5 33.33 

Ag. Ed. 0 0 0 0 0 1 16.67 5 83.33 
Home Ec. 0 0 0 0 0 0 0 

Health 0 0 0 0 0 1 100 0 

T 6 I 0 0 0 0 1 16.67 1 16.67 4 66.67 
M. 0. 0 0 1 33.33 0 0 0 2 66.67 

TABLE 28B: Rate of Reimbursement for Professional Development, 

by enrollment 
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 25-50% 

// % 

51-60% 

# % 

61-70% 

// % 

71-80% 

// % 

81-90% 

// % 

91-100% 

# ' '% 

1-100 0 0 0 0 0 0 1 100 

101-250 0 0 0 0 0 1 25.00 3 75.00 
251-500 1 12.50 0 1 12.50 0 0 1 12.50 5 62.50 

501-750 0 0 0 0 1 25.00 0 3 75.00 

751-1000 0 0 0 0 0 0 5 100 

1001-1500 b 0 0 0 0 0 4 100 
1501-2000 0 0 0 0 0 1 33.33 2 66.67 

Over 2000 0 0 0 0 0 0 10 100 
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As was the case for receiving reimbursement for accompanying 

youth organizations on trips, the respondents are also reimbursed 

at a quite high rate for professional development. 84.62% of the 

respondents are reimbursed at a rate greater than 90%. Only 7.69% 

receive 80% or less reimbursement. All schools but one with an 

enrollment over 750 reimburse respondents greater than 90%. That 

is 95.45% of the respondents in schools over 750. 

TABLE 29A: Responsibilities for TABLE 29B: Responsibilities for 

Adult Education, by discipline Adult Education, by enrollment 

YES 

// % // 

NO 

% 
YES 

// % # 

NO 
<7 
/o 

D. E. 3 13.64 19 86.36 1-100 1 100 0 
0. E. 5 41.67 7 58.33 101-250 4 66.67 2 33.33 
Ag. Ed. 5 71.43 2 28.57 251-500 8 57.14 6 42.86 
Home Ec. 0 2 100 501-750 4 66.67 2 33.33 
Health 1 100 0 751-1000 0 5 100 
T & I 5 62.50 3 37.50 1001-1500 1 25.00 3 75.00 
H. 0. 2 50.00 2 50.00 1501-2000 1 11.11 8 88.89 

  Over 2000 2 18.18 9 81.82 

Less than half, 37.50%, of the respondents are in adult 

instruction as an instructor or in a supervisory capacity. None 

of the respondents in home economics, and only 13.64% of the re¬ 

spondents in distributive education are involved with adult education. 

Agricultural education respondents have the highest number with 71.43% 

working in adult education. Respondents from Hontana’s larger schools 

are less likely to be in adult education than are those from smaller 

schools. In schools of 750 or less, 62.96% of the respondents, as 

compared to 16% in schools with enrollments over 750, are involved in 

adult instruction. 
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TABLE 30A: Compensation for Adult Education, by discipline 

None 
// % 

$1-150 
it % 

$151-300 
# % 

$301-450 
# % 

$451-600 
# % 

Over $600 
it % 

D. E. 1 33.33 1 33.33 0 0 1 33.33 0 
0. E. 0 1 25.00 2 50.00 0 1 25.00 0 
Ag. Ed. 2 50.00 1 25.00 1 25.00 0 0 0 
Home Ec. 0 0 0 0 0 0 
Health 0 0 0 0 0 0 
T & I 0 2 40.00 2 40.00 1 20.00 0 C 
H. 0. 0 0 1 50.00 0 0 1 50.00 

TABLE 30B: Compensation for Adult Education, by enrollment 

None 
it % 

$1-150 
it % 

$151-300 
it % 

$301-450 
it % 

$451-600 
it % 

Over $600 
it % 

1-100 1 100 0 0 0 0 0 
101-250 1 25.00 2 50.00 1 25.00 0 0 0 
251-500 0 2 40.00 3 60.00 0 0 0 
501-750 0 1 25.00 1 25.00 1 25.00 0 1 25.00 
751-1000 0 0 0 0 0 0 
1001-1500 0 0 0 0 1 100 0 
1501-2000 0 0 0 0 1 100 0 
Over 2000 1 50.00 0 1 50.00 0 0 0 

The compensation received by respondents for their role in adult 

education encompasses a margin of none to over $600. 15.79% of those 

respondents indicating how much compensation they receive are not 

receiving any. The largest percentage in any one compensation range 

is 31.58% of all respondents receiving from $151-300. No discernable 

pattern is evident that one discipline or one size school compensates 

for adult education at a higher rate than other. 
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TABLE 31A: School Enrollment, by discipline 

<100 
// % 

101-250 
# % 

251-500 
// % 

501-750 
# % 

751-1000 
# % 

1001-1500 
// % 

D. E. 0 1 4.55 2 9.09 3 13.64 3 13.64 3 13.64 
0. E. "o 1 9.09 4 36.36 2 18.18 1 9.09 1 9.09 
Ag. Ed. 1 14.29 3 42.86 1 14.29 0 0 0 
Home Ec. 0 0 0 0 0 0 
Health 0 0 1 100 0 0 0 
T & I 0 0 3 37.50 1 12.50 1 12.50 0 
11. 0. 0 1 25.00 3 75.00 0 0 0 

TABLE 31A: Continued TABLE 31B: Number of Programs, by 
enrollment 

SCHOOL SIZE NUMBER 
1501-2000 

// % 
Over 2000 

# % 
D. E. 3 13.64 7 31.82 1-100 1 
0. E. 2 18.18 1 9.09 101-250 6 
Ag. Ed. 1 14.29 1 14.29 251-500 14 
Home Ec. 1 50.00 1 50.00 501-750 6 
Health 0 0 751-1000 5 
T & I 2 25.00 1 12.50 1001-1500 4 
M. 0. 0 0 1501-2000 9 

Over 2000 11 

The distribution of cooperative vocational programs is quite 

even in Montana. No one size school dominates in any particular 

discipline. Of all respondents, the largest number in any one 

school size is 14, or 25% of the total. The only size school 

that might be lacking in representation is schools with an enrollment 

of less than 100. 
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DISCREPANCIES WITHIN SCHOOL OR SCHOOL DISTRICTS 

Some major discrepancies were found in respondents of the same 

school or the same school district that warrant special attention. 

The writer will report the information in a narrative form without 

specific mention of schools. 

The major differences were found to be in extended contracts, 

credit given on the salary schedule for occupational experience, 

mileage and reimbursement for accompanying youth on club trips. 

Respondents from one school district, ten respondents in all, report 

a varying degree of extended contracts from none to at least two 

weeks in most disciplines and three weeks in one with the agricultural 

education coordinator on an extended contract over eight weeks. 

Respondents of the same school district also report different 

information when asked if they received credit on the salary schedule 

for occupational experience. All distributive and office coordinators 

report having received two years credit. Some received the credit after 

they had been in the position for awhile. One home economics coordinator 

did receive three years credit, while the other respondent in home 

economics received no credit. -No other respondent in the school 

district, which has trades and industrial education and agricultural 

education cooperative programs has received credit for occupational 

experience. 

In response to the same question, respondents from one other 

large school district report one receiving two years credit, and 



one receiving none. Another high school with four respondents 

has a trades and industrial education coordinator that received four 

years of credit and respondents in office education, distributive 

education and agricultural education that received none. In one 

other district, one distributive education respondent received one 

year credit, while the other received none. 

When asked if andhhow much reimbursement is paid for mileage, 

the major discrepancy was found in the same school district as was 

previously discussed with four respondents. Of the four respondents, 

the office education and agricultural education coordinators report 

receiving 12-15C per mile. The distributive education and the 

trades and industrial coordinator receive nothing. In the school 

district with ten respondents, one trades and industrial education 

coordinator reports receiving 6-8C per mile while all other 

respondents that coordinate receive 12-15(? per mile. 

In the same schools or school districts that have already been 

discussed, it is found that some coordinators are being, reimbursed 

for accompanying youth club members on trips, while others are not. 

One home economics respondent is reimbursed and the other in the 

same district is not. In another school, only the agricultural 

education respondent is reimbursed. The other three respondents 

receive nothing.when accotopanying youth club members on trips. 

Other differences could be present in the same school or 

school district, but were not considered to be major enough to 
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give special attention to in this section. 



CHAPTER V 

CONCLUSIONS, RE COMMENDATIONS AND SUMMARY 

This, the final chapter, is for the purpose of presenting the 

conclusions that have been reached as a result of the study, for 

making recommendations based on the study and the conclusions, and 

finally, to summerize the study. 

CONCLUSIONS 

1. Montana’s cooperative vocational education coordinators exhibit 

educational qualifications that are much higher than required. 

This is shown by the educational level that they have attained 

in their own educations. Almost 50% of Montana’s cooperative 

coordinators are at the BS/BA +45 level on their salary 

schedules. 

2. Cooperative education is in its emerging years in Montana. 

The passage of the 1963 amendments to the Vocational Education 

• Act of 1963. sparked an interest in cooperative education by 

providing funding for new programs. Many new programs were 

started after the amendments, and as a consequence, the 

majority of Montana's cooperative programs are five years or 

under in age. 

3. Extended contracts are not held by the majority of cooperative 

coordinators in Montana. All of the cooperative coordinators 

have universal tasks to perform, but they are not given an 

equal opportunity to do them. That is the case for Montana as 

a whole, and it also applies to individual coordinators within 
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the same school district. The length of the extended contract 

also varies to a great degree, with no uniformity within 

disciplines or school size. 

4. To become vocationally approved to teach in vocational programs 

in Montana, a teacher-coordinator must have a minimum of 2000 

hours of related occupational experience, and in some disciplines, 

up to 10,000 hours experience. Less than 22% of all the co¬ 

operative respondents received credit on the salary schedule 

for their occupational experience. Those that did receive 

credit received anywhere from one to four years, with the 

majority receiving two years credit. 

5. Together with the responsibilities associated with a cooperative 

vocational education program, just over 25% of the Montana 

coordinators are charged with supervisory duties. For their 

supervisory duties, one half of those respondents are not 

compensated. 

6. The greatest majority of Montana’s cooperative coordinators are 

provided with school released time to perform coordination 

activities. Many of the coordinators also use a great deal of 

their own personal time to coordinate students activities. 

Almost 33% of the respondents indicated they are not receiving 

any reimbursement for the miles they drive to coordinate their 

program. 

7. Only a small number of cooperative coordinators in Montana have 
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a school owned car available for their use in coordination. 

Of those that do have a car available, all of them use the 

car to a certain degree. 

8. Over 75% of the Montana coordinators are advisors for a 

vocational youth club. Just under 50% of all the respondents 

serve as an advisor to a non-vocational youth group or 

activity. About 20% of the vocational youth club advisors 

are being comnensated in addition to their base salary for 

advising the youth group. 

9. Cooperative coordinators often accompany youth groups on trips 

or attend meetings and conferences for professional development. 

The greatest majority of Montana’s coordinators are reimbursed 

for these activities, and are reimbursed at a rate that 

exceeds 90%. 

10. By the very nature of vocational education, one would expect 

many programs to be in operation to serve the adults of Montana 

communities. Les than 40% of Montana's coordinators are 

involved in adult instruction. This indicates a lack of adult 

programs. Those that are involved are not all being compensated 

over their base salary for the work, but the greatest majority 

are. 

11. Many inconsistencies lie within individual school districts 

and schools in regards to matters of compensation. Not all 
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coordinators in Montana schools are being treated on an equal 

basis with their colleagues of the same school as far as 

compensation and reimbursement, and credit given for required 

qualifications. 

RECOMMENDATIONS 

The following recommendations are made in hopes that any 

deficiencies in cooperative programs will be rectified. It is 

further hoped that these recommendations will be used when consider¬ 

ation is given to beginning new cooperative programs. 

1. In light of the fact that an extended contract is highly recom¬ 

mended by recognized authorities and publications, (Mason & 

Haines, 1972:130), (Minnesota Guide, 1969:91), and Harris 

(1965:368) found that distributive education teacher-coordinators 

who have contracts extended four weeks or longer are more 

effective in adjusting student training station performance 

than those with contracts extended less than four weeks, it 

is recommended that all cooperative vocational coordinators 

in Montana have an extended contract. Determination of the 

length of the extended contract should be left up to the 

individuals involved. The length of the extension should be 

based on the number of students involved, the size of the area 

the coordinator operates in, the coordinators teaching load 

and other responsibilities, and the age of the cooperative program 

among other things. All coordinators on an extended contract 
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should be paid a salary appropriate to the length or number 

of hours involved in the extension. 

All cooperative coordinators should be given credit on the 

salary schedule for occupational experience related to the 

vocational area in which they are teaching. Cooperative 

coordinators are required to have completed a specified number 

of years of occupational employment outside of teaching and 

related to their vocational subject. (Montana State Plan, 

1974:2) Coordinators should receive one year credit on the 

salary schedule for each year of occupational experience that 

is required for vocational approval. A schedule should be 

established by qualified individuals to give additional credit 

on the salary schedule on a pro rata basis for related work 

experience, that exceeds the required number of hours. 

Many of Montana’s cooperative vocational programs require a 

great number of miles to be traveled during the course of a 

school year to perform coordination activities. All coordinators 

should be reimbursed for coordination mileage. The method of 

reimbursement, whether it be on a per mile basis or on a flat 

rate for the contract period, should be negotiated by the 

parties involved. 

All schools or school districts with cooperative vocational 

programs should develop, if they do not already exist, policies 
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or guidelines relative to the employment practices for cooper¬ 

ative coordinators. If guidelines are developed, inconsistencies 

within the same school, and more important, within the sane 

discipline within the same school may be avoided. These policies 

should include, but are not limited to, items such as criteria for 

giving credit on the salary schedule for occupational experience, 

a basis for the length of extended contracts, reimbursement for 

mileage and other activities that require travel, and compensation 

for other activities related to the cooperative program. The 

guidelines or policies should be developed through a cooperative 

effort on the part of the coordinators and administrative 

personnel. 

5. Further study is recommended to determine the status of 

compensation of cooperative vocational education coordinators 

relative to other school personnel. Consideration should be 

given to those involved in extra-curricular and co-curricular 

activities, such as athletics, speech and drama and music. 

SUMMARY 

There is no doubt in the researcher's mind that there does exist 

inequalities and inequities in the compensation of Montana's coop¬ 

erative vocational education coordinators. It is understandable 

that these differences exist unknowingly to the personnel involved, 

because of the air of secrecy that prevails over the topic of 

compensation. 
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One can easily perceive how discrepancies exist between schools 

and school districts, but it is more difficult to explain the 

discrepancies that exist in the same school or school district, 

especially the differences between coordinators in the same discipline. 

It is hoped that by bringing some of the problems into the open, 

cooperative coordinators will take further action to correct the 

unfortunate situation. 

Many samples were cited in the review of literature in regards 

to the tasks performed by cooperative coordinators, what is being 

done in other states and what is recommended for consideration for 

teacher-coordinator’s employment contracts. If some of those, or my 

recommended considerations are not implemented in current programs 

and future programs, cooperative vocational education will suffer 

for lack of being able to keep qualified individuals in the most 

important position, teacher-coordinator. 



APPENDIX 



69 

APPENDIX A 

Compensation Survey of Cooperative Coordinators 

1. Please indicate the educational level closest to what you have now 
attained. 

BS/BA 
BS/3A+15 

BS/BA+30 
BS/BA+45" 

MS /HA 
MS/HA plus 

2. How many years of teaching experience do you have including this 
year? 

1-3 
4-7" 

8-11 
12-15 

16-20 
21-25" 

More than 25 

3. How many years have you been at your present school? 

1-3 
4-7" 

8-11 
12-15" 

16-20 
21-25“ 

More than 25 

4. How many years has your cooperative program been operative in your 
school? 

!-5_ 
6-10 

11-15 
16-20" 

21-25 
26-30" 

More than 30 

5. Please indicate your present base salary range. 

Less than $8,000 
$8,000 - $9,000" 

$9,001-$10,000 
$10,001-$11,000 

$11,001-$12,000  
More than $12,000 

6. In your present position, are you on an extended contract? (Extended 
meaning anything over the normal nine months) 

Yes_ 
No 

7. If you answered yes to number 6, what is the length of your extended 
contract? 

1 week  
2 weeks 

3 weeks 
4 weeks 

8 weeks    
More than 8 weeks 



70 

3. How much compensation above your base salary do you receive for an 

extended contract? 

Hone  $501-$!,000 $1,501-$2,000 

$l-$500   $1,001-$!,500 More than $2,000  

9. Wien you first began in your present position, did you receive 

credit on the salary schedule for your business or technical experience 

Yes__  

No  

10. If you answered yes to number 9, how many years credit did you 

receive on the salary schedule? 

1 year  3 years  5 years  
2 years  4 years  More than 5 years  

11. Do you hold supervisory duties such as department chairperson in 

addition to your responsibilities as a cooperative vocational 

coordinator? 

Yes  

No  

12. If you answered yes to number 11, how much compensation do you 

receive above your base salary for your supervisory duties? 

None    $151-$300  $451-$600  

$1-$150  $301-$450  More than $600  

13. Do you receive school released time for your coordination activities? 

Yes  

No 

14. If your coordination takes place at times other than school hours, 

when do you coordinate? 

Weekdays after school  Weekends  Summers  

Combination of times  Don’t Coordinate  

15. How many hours do you spend in an average week coordinating 

cooperative students? 

None  6-10  16-20  

1-5 .11-15 More than 20 
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16. Do you receive mileage for your coordination activities? 

Yes 

No 

17. If you answered yes to number 16, how much do you receive per mile? 

1C-5C  90-llc  
6C-8C  12C-15C  More than 15<? 

18. If you do not receive mileage, are you paid a flat amount each 

contract year for mileage? 

Yes 

No 

19. If you answered yes to number 18, what is the amount you are paid 

for mileage each year? 

Less than $50 $151-$250 $351-$450 

$50-$ 150 $251-$350  More than $450_  

20. Does your school have a car available for your use in coordinating? 

Yes  

No 

21. If you answered yes to number 20, do you use the school’s car? 

Yes 

No 

22. Are you an advisor for a vocational youth club? 

Yes  
No 

23. Are you an advisor for a youth club or activity other than vocational? 

Yes 

No 

24. If you are an advisor to a vocational youth club, how much compensation 

do you receive each year above your base salary for these duties? 

None $151-$ 300  $451-$600  

$1-$150  $301-$ 450  I'ore than $600 
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25. Uhen you accompany youth club members on a trip, are you reimbursed 

for expenses? 

Yes  

No  

26. If you ansxcered yes to number 25, what is your normal rate of 

reimbursement? 

Less than 25% 51%-60% 71%-80% 91%-100% 

25%-50% 61%-70% 81%-90%  

27. Do you receive reimbursement for attending meetings or conferences 

for professional development? 

Yes 

No 

28. If you answered yes to number 27, at what rate are you reimbursed? 

Less than 25% 5l%-60% 71%-30% 91%-100% 

25%-50% 61%-70%“ 81%-90% 

29. Are you responsible for adult instruction as an instructor or in a 

supervisory capacity? 

Yes  

No 

30. If you answered yes to number 29, what is your yearly rate of 

compensation above your salary schedule? 

None $151-$300 

$ l-$ 150   $301-$450  

31. \iHiat is the enrollment of your school? 

Less than 100   501-750  

101-250 ‘ 751-1,000 

251-500  1,001-1,500 

$451-$600  

More than $600 

1,501-2,000  

More than 2,000 
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Montana State University 
Bozeman, Montana 59715 Tel. 406-994-4421 

School of Commerce 
Dr. Harvey A. Larson, Director 

APPENDIX S 

February 3, 1975 

Dear Cooperative Vocational Coordinator: 

Your assistance is asked in completing the enclosed questionnaire. 
This study is being undertaken as a partial requirement of ray master's 
degree program. 

The questionnaire is brief and very easily answered so should take 
no longer than 10 to 15 minutes at the most to complete. Because of the 
limited number of cooperative vocational coordinators in Montana your 
response is very important and urgently needed. 

Please take a few moments at your earliest convenience and check 
the choices that are appropriate to your situation. You will notice 

that the backside of the first page also has printing. After you have 
completed the form, please return it in the envelope I have provided. 

Thank you very much for your cooperation. 

Sincerely, 

RLL:j er 

Roger L. Luft 
Graduate Assistant 

Enc. 
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—Montana State University  
Bozeman, Montana 597IB Tel. 406-994-4421 

School of Commerce APPENDIX C 
Dr. Harvey A. Larson, Director 

February 19, 1975 

Dear Cooperative Vocational Coordinator: 

A questionnaire was recently sent to all Cooperative Vocational 

Education Coordinators in Montana for a study that is a part of my 

Master's degree program. To this date, several have not been returned. 

Could yours be one of them? 

If you have not returned the questionnaire, would you please take 

about 10 minutes and answer the one I have enclosed for you? I am once 

again including a self-addressed, stamped envelope for your convenience. 

Your questionnaire is vital to the study because of the limited • 

number of cooperative coordinators in the state. Would you please 

return it before the end of February. 

Thank you for your cooperation. 

Sincerely, 

Roger L. Luft 

Graduate Assistant 

RLL: j er 

Enc. 
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