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ABSTRACT 

In this paper the author has examined the traditional 
model of the counseling center in American colleges and 
universities, a new model that has been suggested and 
tried, and contemporary psychological theory that has a 
bearing on the college counseling service. A humanistic 
philosophy is adopted, emphasizing individual freedom 
and potential for creative living, and the need for pre¬ 
ventive and developmental counseling in addition to the 
traditional remedial assistance customarily offered. It 
is suggested that a counseling service could be developed 
embodying this philosophy, offering expanded individual 
contacts, a wide variety of group activities, and service 
to faculty, staff, and the surrounding community. Vol¬ 
unteers, student and others, would be utilized as addi¬ 
tional manpower. 



CHAPTER I 

STATEMENT OF PROBLEM AND PROCEDURES 

Introduction 

It seems fairly obvious to state that the problem of 

mental health in our society is quite severe and worthy of 

considerable attention, in research, in therapy and, perhaps 

most importantly, in prevention. And much work is presently 

being done in all three of these areas to reduce the problem 

of mental health and to relieve those who suffer. 

At first it might appear that the college campuses 

should be an exception to what might be the general rule in 

the community at large. They appear to be rather closed 

communities, consisting of young, healthy students, and 

intelligent, well-educated faculty and staff who should be 

free from many of the problems that face the general society 

"outside.” According to speeches welcoming new students all 

across the country, each year’s crop is a bit more intelli¬ 

gent, slightly healthier, and somewhat more pleasant than 

those of the year before. There seems, at first glance, to 

be good reason to declare the college campus to be a commu¬ 

nity of the elite of our culture, and therefore to assume 

that mental health should be at a level to correspond to the 
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high qualities so exhibited. 

To some extent this is no doubt true. Yet there is some 

evidence to suggest that this apparent community unto itself 

is in many ways a model of, or at least similar to, the world 

around it, and that there is room here for the mental and 

emotional problems common outside, and perhaps for some that 

are, if not unique to it, at least most common within its 

bounds. The nex* student arrives on campus having just 

recently left the close ties of family and community that 

have supported him thus far through life. No matter whether 

the campus is across the street or several hundred miles from 

home, he is torn loose, at least to some extent, from the 

roots that have nurtured him, and he finds himself faced with 

a whole new community, having its own, perhaps amorphous but 

nevertheless real, rules of social conduct, standards of 

academic achievement, and opportunities for success or 

failure. For these, no matter how unsure or frightened he 

may feel, he is now considered to be prepared. And he is now 

to be held responsible for living up to them. Yet at the same 

time he brings with him a background of at least seventeen 

years of behavior, values and beliefs carried from his home 

and community. 

It has long been recognized that there is a great deal 

of pressure placed on the student as he tries to make the 

adjustment to this new environment and to make some sort of 
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success throughout the four years that normally constitute 

an academic career. He is expected to make a decision about 

his future vocation, to make a choice of curriculum from 

ever-expanding offerings, to somehow absorb a great deal of 

academic material, and to make for himself a place in 

relation to other people. He is finally expected to come out 

of this process not only with an education that has fitted 

him to make a place in the world and some sort of useful 

contribution, but also to have developed at least the begin¬ 

ning of a philosophy of life that will guide his living from 

that point on. The increasing complexity of curricula and 

vocational choices have not made this task any easier. Where 

once a young man could watch the activities of his father 

and other men of the community as they earned their living 

and choose from what he was familiar with, many of the 

courses and potential vocations now open to him were not 

even in existence when his father was getting his education. 

It is almost inevitable that in the face of all these 

pressures a number-of problems should arise; problems of 

conflict between the values brought from home and those 

found in the situation, among alternative vocational possi¬ 

bilities, in interpersonal relations, in adjustment to new 

social mores and standards of achievement, and problems of 

personal adjustment. It was to help the student deal with 

these problems that college student personnel work began. It 
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has gradually expanded in the number of schools offering 

these services and in the number of services offered. 

The focus of this paper is on the counseling aspect of 

college student personnel services. These services can 

roughly be divided into three areas - therapy, preventive 

counseling, and research, and it is in the first two that 

the writer is primarily interested. 

There has been a great deal of advancement in the 

understanding of psychological theory in the last three 

quarters of a century, and this fairly rapid development 

has been applied to the field of counseling. Early practices 

of workers in the field of mental health took as their model 

the medical profession, out of which they developed to some 

extent. Following Sigmund Freud, and in line with medical 

practice, a person was viewed as being mentally healthy if he 

lacked the symptoms-.of illness. The aim of human living was 

seen as an attempt to achieve a homeostatic balance of 

forces - inner biological and psychological forces, and outer 

social, cultural and natural forces - that were at work on 

the person. Man was seen as a reactive creature, at constant 

war, within and without, with these forces. He was seen as a 

being having little or no choice in his life, and the concept 

of growth or development was relatively long in coming to the 

front. As a consequence of this rather negative manner of 

viewing health as an absence of negative characteristics, the 
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character of illness became much more familiar than that of 

health. Even now it is easier for psychologists to describe 

a psychological abnormality than it is to describe a healthy 

person# 

This idea, as Yamamoto has pointed out, does not seem 

to coincide with the facts of human behavior, which he sees 

as interactive rather than reactive in nature. "An indiv¬ 

idual is not a passive object of foreign forces, either 

external or internal; he is a being with initiative and 

purpose.1' (1970, p. 810) This negative approach has 

gradually come to be seen as offering a very limited insight 

into human behavior, and in place of it a more humanistic 

concept has grown• According to this view of human psycho¬ 

logical development all behavior of the human organism is 

seen as being in some way adaptive, as seen from the point 

of view of the individual person. Dr. Leo Sprinkle, of the 

University of Wyoming, in a personal conversation with the 

author, stated that, "Every person is right where he wants to 

be, and he's there_for good psychological reasons," In a 

similar vein, Carl Rogers' definition of client centered 

counseling offers a view of man that is developmental and 

stresses the power of the individual to determine the style 

and nature of his own life, and the kind of atmosphere that 

can be most helpful to him, stating the belief that, "the 

individual has a high degree of capacity for making adjust- 
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merits to life and its problems, a capacity which can be most 

fully released in a non-threatening psychological atmosphere 

which is permissive, accepting and deeply understanding, 

where the individual is able to consider himself and his 

situation clearly, including those elements ordinarily denied 

to conscious awareness,” (1948, p, 540) 

Whether from parental pressure on the colleges and 

universities, or from university pressure or acceptance of 

the position, American institutions of higher learning have 

seen themselves as being largely responsible for the moral, 

social, physical and psychological well-being of their 

students. (Farnsworth, 1957» P* 165) Whether or not this 

should be the case can and has been argued, yet the point 

remains that the responsibility has been undertaken, and 

cannot probably now be put down. It seems more appropriate 

at this point to examine the nature of this responsibility 

and to determine the best manner of fulfilling it. Mean¬ 

while, both the level of ”giftedness” (Wise, 1961) and the 

pressures on students, continue to rise. In Thrushfs (1957) 

examination of the counseling agency at the Ohio State Univ¬ 

ersity no attempt was made to decide whether the university 

had the responsibility to perform this service. It seems 

rather to have been a basic assumption. But Thrush did 

show that by examining its philosophy and methods a counsel- 
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ing agency can, in fact, become more aware of the nature 

of its responsibility, and can learn to handle it more con¬ 

sciously and effectively. 

The problem of this study, then, is the examination, 

from a humanistic standpoint, of traditional models of 

counseling services in college and university settings, 

what they have been and what they have offered to their 

clientele? the examination, from the same standpoint, of 

newer forms of counseling services, and their potential for 

the campus community? the study of emerging theories of 

counseling and their implications for college and univer¬ 

sity counseling? and finally an attempt to integrate these 

into the form of descriptions and suggestions that might be 

of value for the counseling service on a college campus. 

Need for the Study 

Although there is a great deal of work going on in the 

field in an attempt to redefine and reorganize the college 

and university counseling services now operating, it seems 

to the author that “there is still room for more investiga¬ 

tion. Much, though not all, of the work now going on is 

purely investigative, leaving the application of findings to 

others, A notable exception is the work of Foulds and 

Guinan (1969, 1970), at Bowling Green University in Ohio, 

which will be discussed later in the paper. The present 
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study attempts to gather from the literature some idea of 

what is being done and particularly to attempt to iden¬ 

tify trends that might be of value in the future. 

General Questions to be Considered 

This paper is designed to consider several rather 

general questions rather than to examine the results of 

particular experiments to test specific hypotheses. Some 

of these questions are: What is the nature of the tradit¬ 

ional model of college and university counseling services? 

What new models are being proposed, or attempted in this 

field? What do new concepts in the field of psychological 

theory have to offer to the area of college and university 

counseling? Are there new ideas that can be applied in 

order to improve the conscious level of responsibility and 

to make the college and university counseling services more 

effective? 

General Procedures 

It is the intention of the author, in attempting to 

answer the general questions outlined above, to divide the 

body of the paper into four main areas. Chapter II, the 

Review of Literature, will examine literature relating to 

traditional models of counseling services, newer models 

being proposed and attempted, and ideas appearing in contem 



9 

porary psychological theory that the author feels may have 

hearing on the subject of college and university counseling 

The study of traditional models will examine particularly 

the kinds and extent of services offered, and to whom. 

The review of the literature on newer models will emphasize 

kinds and extent of services offered, to whom they are 

offered, and the manner in which they differ from the 

traditional models already examined. In the third area, 

the examination of contemporary personality theory, the 

author will attempt to review material of a general 

theoretical nature, together with some more specific con¬ 

cepts, gathered from what might be generally called human¬ 

istic psychology, all of which he believes will have signif 

icance in emerging patterns of dealing with students on 

college and university campuses, and particularly in the 

area of the counseling services. The fourth major part of 

the paper will be contained in Chapter III, Conclusions 

and Recommendations, and will consist of the author*s 

attempt to describe what he sees to be the needs, res¬ 

ponsibilities, and essential nature of* the counseling 

service, as determined from the review of literature; to 

integrate the traditional and newer models with the con¬ 

cepts beginning to come to the foreground in contem¬ 

porary personality theory; and finally a brief description 
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of a model of a counseling service appropriate to the 

university and college situation as it has emerged from the 

discussion* The humanistic viewpoint, as heretofore 

briefly described, will be the author*s basic guiding 

philosophy. 

Limitations 

There are two primary limitations to this paper, both 

of which are important, and both of which the author has 

attempted to keep in mind particularly throughout the 

conclusions he has offered* First, and probably most 

important since it also affects the other, is the author*s 

lack of actual, practical experience in the field of college 

and university counseling, so that he is talking about and 

making proposals concerning a subject about which he is 

not personally familiar. This is particularly relevant to 

the area where he is making theoretical suggestions in a 

relatively unknown area* Secondly, the author has made no 

attempt to consider, other than to note in passing, the 

financial limitations that are inherent in any institutional 

service. As a consequence he is not aware of the prac¬ 

ticality of the conclusions he derives, other than the 

general assumption that they would be more expensive than 

the traditional model of counseling services. 
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Definition of Terms 

The term "counseling service" is used in the title and 

throughout this paper, and needs to be defined. This term 

is taken to mean any and all services offered by a college 

or university, through a distinct agency, the purpose of 

which is to assist students, faculty, and the surrounding 

community or any one or more of these groups, in dealing 

with problems of any kind which are bothering them, or in 

attempting to consciously offer a service to help these 

people to live more fully. 

The term "traditional model" is broad and difficult 

to define. By it the author means any counseling service 

that, in structure and type of services offered, approaches 

a general pattern that seems to have evolved through the 

gradual development of college counseling. In some sense 

every counseling service is probably "traditional" but the 

author feels that there is a difference between traditional 

and "new model" that will become more distinct as the paper 

progresses, 

"New model" is the term used by the author to distin¬ 

guish the counseling service that sees itself as being 

distinctly different in some way from the traditional model, 

and is probably more consciously experimental. 
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Summary 

College counseling services, like other institutions 

no matter how rigid they may appear to be, are not static* 

Throughout their history there has been a very real process 

of development taking place. Yet it is the author*s opinion 

that there does seem to be a general kind of structural 

design and philosophy which could be called traditional. 

As new concepts have entered the field they have altered the 

form of counseling service, and there have developed out of 

these changes some services that are sufficiently different 

to deserve to be set into a different category, which for 

this paper has been called the new model. It is the intent 

of this paper to examine both of these models, using a 

viewpoint of humanistic psychology, to examine some of the 

new concepts of psychological theory and to attempt to 

integrate these into a picture of what might be appropriate 

forms of action and structure for counseling services of 

the future. 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

Introduction 

The literature examined in this chapter will be organ¬ 

ized into three areas. First there will be an examination 

of traditional models of college and university counseling 

centers, what they are, the kinds and amount of services 

offered, to whom they are available, and a review of studies 

which have attempted to evaluate the effectiveness of these 

services. In the second area a new model of a counseling 

service, first proposed and then attempted, will be consid¬ 

ered# In the third section concepts from the field of psych¬ 

ological theory that seem to the author to have particular 

applicability to the topic of the paper will be examined. 

Since it is apparent that the general nature of the' 

service of counseling on college and university campuses is 

developmenta.l rather than static, these divisions are rather 

arbitrary. In actual fact it would probably be impossible to 

find a perfect example of what has been termed a traditional 

model. Nevertheless, there do seem to be differences, and in 

making comparisons it is helpful, for the sake of clarity, 
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to examine categories as if they were real. It would there¬ 

fore seem important to bear in mind that this is not a field 

that is black and white, but rather that there is a consid¬ 

erable amount of shading from one to the other. 

The Traditional Counseling Service 

Studies on the extent of counseling services offered by 

colleges and universities was begun fairly early. Theophile, 

Gordon and Dawson (1938) sent questionnaires to 865 colleges 

in the United States, its territories, and Canada, inquiring 

about the extent of counseling services offered at that time. 

At this early date, of the 4?9 answers received, 198, or 

41.3 percent indicated that they did, in fact, have coun¬ 

seling services of some kind. This study showed a tendency 

for these services to be offered more in the east, in larger 

population centers, and in the larger schools contacted. The 

figures offered seem surprisingly high, and the authors, 

caution against assuming that counseling services were wide¬ 

spread, since some of the schools responding may have 

included in this category counseling performed as a personal 

service by individual faculty members rather than the 

existence of a functioning center set up for the specific 

purpose of counseling. The study does indicate, however, 

that even at this early date there was interest on the part 

of colleges fairly widespread throughout the Northern 
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Hemisphere in providing somesort of counseling, and a 

recognition of a need in this area. 

Research done by Clark (1966) was concerned with coun¬ 

seling services at larger universities in the United States. 

Questionnaires were sent to all universities in the United 

States with enrollments of over ten thousand. There were 

ninety-seven schools in the sample, and of this group 

seventy-three responded. Of the seventy-three responses, 

fifteen were eliminated for various reasons, and eight 

indicated that they did not have counseling services on 

the campus. Ultimately the data used in this study were 

gathered from the responses of thirty-six of these schools. 

The figure of eight of these larger universities that 

reported no campus counseling service is surprising to the 

present author, particularly at this late date, and indi¬ 

cates that the assumption of the nature of the responsi¬ 

bility felt by colleges toward their students is not uni¬ 

versal. 

This study was particularly concerned with the extent 

of the services offered at the universities surveyed, and 

the method by which the students were informed of the 

existence and nature of these services. According to the 

data gathered in this investigation, these larger univer¬ 

sities offered a rather wide variety of services, though 
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mostly of a fairly standard nature, to their students and 

to the communities in which they were located. Heading the 

list of services was vocational counseling, offered by 

92 percent of the universities. Educational and occupa¬ 

tional information was the next item, offered by 89 per¬ 

cent. Academic and educational counseling was next with 

85 percent, the same as consultation services to other 

departments. It was surprising to note that only 81 per¬ 

cent of these larger institutions offered persona^ adjust- 

ment counseling• Freshman orientation was part of the 

program for 73 percent, and 64 percent participated in some 

form of national testing program. Research was listed as 

part of the counseling service function by 60 percent of the 

schools. Psychotherapy was differentiated from the area of 

personal adjustment counseling mentioned above, and only 

50 percent of these schools offered this service, the same 

number as offered a machine testing service for the general 

campus. At the time of this study these universities were 

not greatly involved in extending their services to the 

community outside the campus boundaries.. Only 25 percent 

listed a program of community or public school testing, and 

this was the only such outside service listed as being off¬ 

ered. There were 12 percent of these schools that offered 

some form of psychiatric consultation to their students. The 
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relatively low percentage of schools listing offering in 

the area of psychotherapy and psychiatric services seems 

to the author to be an indication that the depth of the 

involvement of the counseling service in the life of the 

student on these campuses is kept to a minor level, 

Clark*s data on the ratio of counselors to students 

showed a wide range, with 90 percent of the universities 

indicating between 1,000 and 5»000 students for each staff 

member, the mean being 2988 students to one staff member. 

The percentage of students with whom the counseling 

services came in actual contact was rather limited, the 

mean being twelve percent, with the average counselor 

spending between 1,000 and 1,200 hours in active coun¬ 

seling during the academic year, 

Clark reported a wide variety in the techniques used by 

the various services to communicate to the student their 

nature and availability. Most commonly used was the student 

newspaper, employed by 5^ percent. All the rest are used 

by less than fifty percent of the universities in the survey, 

with 48 percent using freshman orientation, 40 percent using 

word of mouth and the same for faculty contacts, 33 percent 

relying on the college catalog, 25 percent circulating a 

pamphlet and the same number making contacts through talks 

by staff members to student groups, 21 percent communicating 

through dormitory counselors, 19 percent by the use of a 
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student handbook, and only 10 percent using any kind of a 

display. These figures indicate to the present author that 

there are very few of the university counseling services 

making a very serious effort to communicate what they are 

and that they are available to the student with a problem. 

Most of the techniques used, such as freshman orientation, 

handbook or college catalog, word of mouth, and faculty 

contacts do not make the service either visible or under¬ 

standable, and could quite probably affect the earlier 

statistic given indicating that the student contact aver¬ 

aged only twelve percent. 

In a numerically more extensive survey of counseling 

centers in American colleges, Albert (1968) sent question¬ 

naires to 1,136 senior colleges throughout the United States, 

Of these 415 were returned with data completed well enough 

to have been useful in the survey. Albert indicates a 

surprising figure of 169 colleges which sent back infor¬ 

mation saying that they offered no counseling other than for 

academic advisement, and 8 percent who said that they 

limited the availability of counseling to their students 

though the limitations were not detailed in Albert's report. 

According to this study, a great deal of emphasis in 

the counseling services of American colleges is placed on 

testing. Of primary importance in this area is freshman 
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testing, with 80 percent of the colleges reporting this 

activity. Under these freshman testing programs, 69 per¬ 

cent reported using academic achievement test, 60 percent 

personality factors tests, 55 percent vocational interest 

tests, 33 percent vocational aptitude tests, and 2 per¬ 

cent each for tests of study habits and reading skills. 

For the great majority of schools a program of general 

diagnostic testing was reported as available, ranging 

from intelligence tests which were offered by 84 percent 

of the colleges through vocational interest tests offered 

by 80 percent, personality tests, mainly MMPI used by 

over half, and Edwards Personal Preference Schedule used 

by one third, were offered by 79 percent. Vocational 

aptitude tests were part of the offering for ?6 percent, 

study habits and skills by 73 percent, and tests of 

personal values by 62 percent of schools reporting. Only 

194, a relatively small proportion, offered projective 

tests, with the Rorschach and TAT tests the most common, 

reported by slightly over one half of those using such 

techniques. The low incidence of the use of projective 

techniques seems to be in line with the figures Albert 

reports on the depth of counseling offered at these insti¬ 

tutions. The lower levels of involvement in the counseling 

relationship were reported most frequently, and the deeper 
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the level of the relationship the fewer colleges reporting 

its availability. Counseling was limited to clearly 
% 
conscious-level problems at 45 percent of these colleges, 

and 37 percent offered counseling to those students with 

unconscious problems within the range of normal person¬ 

ality dynamics. Full-scale psychotherapy was available 

at a mere 15 percent of these colleges, and complete medical- 

psychiatric services at only 3 percent. 

These data from Albert seem to be in general agree¬ 

ment in the description of the level of counseling involve¬ 

ment with those previously reported by Clark. And, again 

in agreement with the findings of Clark, Albert found a 

very limited extension of services to the community, with 

only 1?8 colleges reporting that some of their facilities 

were available to non-students. The mean counselor-student 

ratio in Albert's findings was one counselor for 770 

students, which he cautions is a deceiving figure, since 

many schools included in this figure time spent by faculty 

members privately in counseling with students. 

Foulds and Guinan (1969) are highly critical of the 

traditional model of the counseling center. They claim 

that historically the counseling service has been seen 

merely as an adjunct of the college, peripheral to the 

main goals of the institution, and that it has therefore 
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been delegated such tasks as university testing programs 

and evaluation of students for academic departments. Its 

role has been seen as adjustive, reparative, and reactive, 

and as an arm of the administration for evaluation. As 

a result the counseling center has become isolated from the 

university community and from what is going on among the 

students. This destroys a considerable part of both the 

potential usefulness and the effectiveness that it other¬ 

wise might have. They also criticize the apparent lack of 

interest in the function of research, and in the training 

of graduate students in the field of college counseling. 

Much of this criticism is no doubt valid, yet the author 

cannot help but feel that it is overstated. It may be true 

that the counseling service has traditionally been seen as 

being adjunctive and peripheral and has therefore been 

designated the tasks as they describe. But it xras probably 

also true that this was how the counseling service saw its 

own position in the campus community, and that it took on 

these tasks just as much as they were delegated. 

Shoben (1956) has also given strong criticism to both 

the lack of involvement by the counseling services in the 

affairs of the campus community and the failure to place 

enough emphasis on research. He states that this has done 

a great deal to reduce the effectiveness of college coun- 
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seling centers in the performance of the work for which they 

are best suited. 

Two basic difficulties inherent in the structure of 

the traditional counseling model are pointed out by Lipsman 

(1969) who says that because of its structure it is 

severely limited in the number of individuals to whom its 

assistance can be extended. As a consequence only a frac¬ 

tion of those who need help and could benefit by these 

services can be seen. His second criticism is aimed at the 

very philosophy that he sees underlying the traditional 

approach and process, and which he says causes the con¬ 

ditions to which the first criticism refers. Since the 

traditional approach is built upon the medical model it is 

primarily geared toward treatment - a therapeutic approach 

rather than a developmental or preventive approach. "They 

are thus automatically focused on the few in need of 

alleviation rather than the many who might benefit from 

amelioration." (1969# p. 98) This seems to the present 

author to be a most important criticism and as a key to some 

of the ideas that are being proposed for newer models of 

counseling services. 

The problem of limited access to the assistance that 

might possibly be offered by a counseling service if it 

were more widely available has been considered in one 
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aspect by Dement. (1957) A sample of’students, from 

honors graduates down to those graduating with records 

indicating work slightly above average, was sent a ques¬ 

tionnaire ten years after graduation. These people were 

asked what they felt the college could have done for them 

that was either not done or could have been done better. 

One third of those responding indicated that they felt that 

they had needed and would have benefited from counseling. 

There were three areas of need most strongly represented - 

vocational information, assistance in human relations, and 

help in forming a personal philosophy. 

That it is possible for a university counseling ser¬ 

vice to change its style and become more conscious of its 

role in the campus community and more effective in per¬ 

forming its function in that role has been shown by Thrush 

(1957) in his report of the results of a self-study per¬ 

formed by the staff of the University Counseling Service at 

Ohio State University. The original study had attempted, 

to establish the role of the counseling service in the 

college and the underlying philosophy by which the staff 

went about performing that role, A staff training program 

was instituted as a result of this study to improve the 

level of training of the staff members and to bring about 

a more conscious understanding of the theory by which they 
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were operating* Thrush reports that as a result of these 

efforts the perception of the place of the service in the 

university community gradually changed, moving from a 

vocational orientation toward the area of personal coun¬ 

seling as the primary need of the students they were 

serving. 

As was indicated in the discussion of Lipsman above, 

a developing area of concern within the field of counseling 

is the role of the counseling center in preventive mental 

health, as opposed to remedial treatment. Gross (1968) 

suggests that a great many students are ignored by the 

emphasis on remediation, in spite of the fact that she 

feels the most Important job of the college counselor is in 

the area of preventive help. These students could probably 

nget by" without help, but she feels that there would be 

definite positive repercussions if they were helped to 

achieve more effective and healthy modes of problem solving. 

In the meantime a great deal of time and energy is wasted 

in worry by these students. 

r N 

( A New Model ) 

In 1969 Foulds and Guinan, counselors at the Coun¬ 

seling Service of Bowling Green State University in Ohio, 

proposed a new model for the college counseling service - 

the counseling service as a growth center. There are 
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three assumptions which underlie the proposal they offer: 

(1) that the traditional model, by virtue of its reacti¬ 

vity and isolation from student growth and development, 

is inadequate and needs to be changedj (2) that more 

attention should be placed upon the developmental aspect 

of the healthy personality and on the preventive aspect 

of psychopathology, and; (3) that if this is to be the case 

the function of the counselor is to help the student to 

become aware of his life as an ongoing process by helping 

him to become fully aware of his freedom to choose and 

affirming his freedom and the responsibility entailed 

therein. 

The goal of the growth center, based on these assump¬ 

tions, would be the expansion of human awareness and 

experience and the development of the maximum potential of 

each student in the college community. A highly human¬ 

istic and existential concept of the ways in which students 

could be helped to achieve these goals is proposed, center¬ 

ing around the areas of identifying, exploring and becoming 

the authentic self with its values, responsibility and 

potential for self-creation and openness to experience; 

learning to live with and become a part of the experiences 

that make life rich, the potential for creativity, authen¬ 

tic human relationships and love; and the defining of an 
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exciting place in life where this creativity can be 

expressed. Three areas of practice were proposed as 

important areas to be stressed in the implementation of 

the growth center. The center should reach outside to the 

larger community through educative and developmental group 

experiences, expand its consultation services to the 

community, and expand training programs, particularly 

emphasizing internships, A wide variety of groups, 

consultative opportunities and training possibilities are 

offered as examples of ways in which this might practically 

be implemented. 

Slightly less than a year later Foulds and Guinan (1970) 

published a followup article, reporting on their first year 

in operation in an attempt to put their proposal into 

practice. Operating from the base of the center at Bowling 

Green University they attempted to put concrete form around 

their visions, and report considerable success. Most of 

the inovations seem to center around the inception of group 

experiences of various kinds with the consultation and 

expansion of training opportunities as additions to the 

previous program of treatment and remediation. Evening 

"growth groups", apparently similar to an encounter group, 

were established with a group of twenty volunteers. These 

were to meet once a week, for four hours, over a period of 
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eight weeks. By the end of the first eight week session 

there was a waiting list of thirty, and the program has 

grown steadily larger. To alleviate some time and other 

problems weekend marathon groups were instituted, and once 

again the demand began to grow. Shorter, twenty-four hour 

marathon groups were begun with similar success, and even 

mini-marathon groups were immediately popular. A "growth 

room" was opened in the counseling center where students 

and faculty unable to attend other groups could be involved 

in whatever time they had available, and once again 

attendance expanded steadily. Other group experiences are 

being tried, including a growth group for the staff mem¬ 

bers themselves. The other aspects of the growth center 

concept - research and training - are a part of the process 

as it is being developed. The entire project itself is 

research, and students are being used at all levels as an 

integral part of these developments. The use of students, 

has made the additional contribution that more projects can 

be offered because of the additional manpower. 

Contemporary Theory 

Contemporary psychological theory, even with the 

limitation of the humanistic perspective as a guide, is 

very broad and varied, with many theorists suggesting 

numerous and sometimes differing theories. Yet there are 
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some common points of interest, and it is largely these 

that the author has chosen to examine, 

Salvatore Maddi (196?) has described a category of 

human behavior which he says is appearing increasingly in 

the offices of counselors and psychotherapists and which 

he calls “existential neurosis•“ In the course of this 

description he has pointed to a theory of personality 

which seems to have some importance in the context of this 

paper. According to Maddi the human personality contains 

three characteristics or dimensions. He is the embodiment 

of biological needs, the player of social roles, and a 

being who has what Maddi calls psychological values which 

include symbolization, imagination and judgment. In des¬ 

cribing the characteristics of the neurosis Maddi states 

that it is the limitation of the person’s experience to 

the first two of these dimensions which causes the break. 

The person views himself as nothing but his social roles 

and his biological needs, ignoring the personality values 

which are what make him distinctly unique0 The well 

person, for Maddi, finds his greatest satisfaction and 

identity in this third area of his personality. The full 

living of life requires the satisfaction of these needs, 

and it is at this point that the present author feels this 

theory to have application to the field of the counseling 

service 
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The division of the personality into three broad 

dimensions, as in Maddi above, seems to be a fairly common 

practice, Viktor Frankl (1966, 1967a, 1967b) begins his 

theory with a philosophy of the nature of man and uses 

this as a basis for his approach to human problems, and 

this philosophy proposes three dimensions to the human 

person, the somatic, the mental, and the spiritual. The 

somatic dimension of Frankl would seem to correspond closely 

to the biological dimension of Maddi, the mental dimension 

would include at least parts of the dimension of social 

roles and the personality, but the spiritual dimension 

seems to go beyond Maddi, Frankl proposes as the central 

character of this dimension a will-to-meaning which he 

claims is the central and defining characteristic of human¬ 

ness. This will-to-meanlng is that part of man that is in 

constant search for values, and it is the frustration of 

this search that can result in illness, either physical 

or emotional. Corresponding roughly with the three dimen¬ 

sions of personality, but overlapping them, are three di¬ 

mensions of value. There are creative values, which are 

task oriented. This is the value that a person derives 

from a responsible molding and shaping of his own destiny. 

Next, Frankl distinguishes experiential values, which 

seem to be the conscious acceptance of meaningful materials 
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from outside the person. And finally,* at the pinnacle of 

meaning, he names attitudinal values. It is in relation 

to the unchanging things in life, the things that could 

be called evil, and the things that seem to destroy meaning 

in life that man is able to achieve the highest level of 

meaningful living - by the attitude with which he faces 

them. For Frankl, as long as there is life there is 

potential for value in living, for in life Itself lies 

at least the spark of possibility from which meaning can 

be derived, and he believes that life actually demands 

that this meaning be realized. 

Patterson (1966, p. 445) in discussing the general 

characteristics of existential theories of personality, 

also points to a tripartite personality structure. He 

distinguishes the biological dimension, which is not 

conscious of itself? the world of relationships with other 

persons? and the area of self-identity, or in existential 

terms, the being-in-itself, These three areas seem to 

correspond in general with the general intent of what has 

been described above for Maddi and Frankl. 

Sidney Jourard (1968) has attempted to bring together 

a general description of the healthiest level of living 

for man. Based on the idea that man is a being who is 

totally free, and who in order to be at his best must be 
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allowed and encouraged to be free, he describes this person 

as one who will have the conscious ability to relax at will 

to open himself to experience without defenses, and to 

focus his concentration with intensity on whatever values 

he is committed to, with self-confidence and the awareness 

that he can create his own life, and the ability to make 

use of that power in responding to challenge, 

A description of the ’'proactive" personality has been 

offered by Bonner (196?) in a list of characteristics that, 

while not identical with those of Jourard, are of a similar 

nature. The proactive personality is one who is creative, 

forward-moving and developmental, and is characterized by 

a strong desire for new experience, a capacity to control 

and assimilate anxiety, an aesthetic view of life, and 

intentional life-style, creativity, and a constant involve¬ 

ment in self-transformation. 

Summary 

Several investigators have studied counseling services 

in colleges and universities in the United States, and 

the results of their work gives a broad picture of these 

services. Emphasis in these services has been placed 

commonly on testing, educational and vocational counseling, 

and on the remediation of conscious personal problems. Con 

tact by staff members with members of the student body has 
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been limited to approximately twelve percent of the student 

body seen directly by counselors. 

A new model has been proposed and then tested at 

Bowling Green University in Ohio, and has shown some signs 

of being well accepted and successful. It stresses the 

counseling service as a growth center, making an attempt 

to reach a larger percentage of the student body with a 

program to help the individual to live more successfully. 

Emphasis has been placed on group activities, offering a 

wide range of groups from intensive small group experiences 

to larger groups where involvement is more limited. Accep¬ 

tance by students and faculty has caused a continued expan¬ 

sion of the services, and the use of students in the man¬ 

power force. 

Contemporary humanistic psychological theory offers 

a description of human living that emphasizes the creative 

aspect of human potential. According to this view it is 

possible for a person to be free, creative, open to experi¬ 

ence, undefensive a.nd-self-confident. 



CHAPTER III 

CONCLUSIONS AND RECOMMENDATIONS 

Gabriel Marcel (1962) has suggested that the greatest 

threat to modern man is the mass society into which he 

has formed himself. And as population increases and man 

becomes more and more involved in a mass society it seems 

evident that there will be an increased emphasis on learn¬ 

ing how it may be possible for human beings to live to¬ 

gether without destroying whatever it is that makes an 

individual a person, totally unique and creative. 

It seems evident to the author that the traditional 

counseling service, arising out of the medical model of 

remediation of an apparent abnormality, will not be 

suited to the task of the future. Increasingly emphasis 

is being placed on prevention (Wolf, 1969) and as this 

emphasis becomes stronger new ways of dealing with the 

human emotions are going to be developed. 

In the mind of the author the most promising prospect 

for the future lies in the approach that stresses the 

creativity of the individual in molding and shaping his 

own life within the framework of whatever world it is in 

Tfhich he lives# Jourard (1968) states that there is in 
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the human personality a creative will,’and intentionality, 

that must be recognized as a force in its own right. And 

Frankl (1966) states that meaning is absolutely essential 

for normal mental health. It seems possible to take the 

insights of these men as described here and above, and 

those of Maddi and Bonner as described briefly above, 

and to translate them into a college or university coun¬ 

seling service. 

It seems likely that there will long be a need for 

remedial therapy in all mental health areas. There are 

people who suffer and who can benefit from help of this 

kind. Yet it is also important that more attention be 

focused on the "healthy" student on the college campus, 

on the potential for creativity in the development of 

his personality, and the preventive aspects of psycho¬ 

pathology, The counseling service has the potential for 

offering this kind of assistance. 

Based on this philosophy it would seem that such a 

service would have as its goal to assist students to become, 

(a) more Intensely aware of their own self-identity, 

including familiarity with their emotions; (b) more con¬ 

scious of their freedom and potential for creative, inten¬ 

tional living; (c) more open to the experiences that their 

life has to offer; (d) more aware of and acceptant of res- 
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ponsibility for their actions and life-style? (e) more 

tolerant of and willing to live with the ambiguity and 

uncertainty of life. 

A counseling service so defined would of necessity 

be far broader than the traditional model. It would add 

to the remedial dimension those of development and pre¬ 

vention, and would be much more in contact with a larger 

proportion of the student body than the twelve percent 

previously stated as an average. 

Individual experiences offered by this model of a 

counseling service would have a far broader range than 

the traditional therapeutic counseling conference. The 

counseling service would no longer be seen as a place for 

the- chronically unhappy or disturbed, and topics of 

discussion might vary from the intensely personal, through 

educational difficulties and personal problems, to minor 

gripes and topics of casula or transitory interest* Zunker 

and Brown (1966) have suggested that students, themselves, 

given a certain amount of training and placed in less 

sensitive areas, could be a very valuable and productive 

addition to the manpox^er necessary to develop this breadth. 

By thus attempting to broaden the potential for individual 

contacts the counseling service would be giving greater 

recognition to the totality of the life of the client, 
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offering assistance in every aspect of -his personal develop 

ment rather than waiting until there was a serious 

emotional problem# 

Group activities of various kinds seem to offer a 

great potential for assisting in the development of the 

normal personality# Problems of personal philosophy, 

identity, values, vocation and life style can be worked 

out with the assistance of others who are faced with the 

same questions# For the freshman the difficult transition 

from home to campus could be eased over the first few 

months through a program of group sessions designed to 

help him cope with these problems# The variety of group 

situations suggested by Foulds and Guinan (1970), varying 

from freely structured groups gathering for a discussion to 

highly personal encounter and marathon groups, seems to 

offer to every individual a level of intensity and involve¬ 

ment in which he can feel comfortable, and from which he 

can derive as much benefit as he is willing and ready to 

receive. Both Foulds and Guinan (1969# 1970) and Wolf 

(1969) have suggested that students, with proper training, 

can be effective in these situations# 

Students are not the only people making up the uni¬ 

versity, nor are they the only members of the community who 

are able to benefit by help, either remedial or preventive, 



37 

Such a counseling service would therefore be made avail¬ 

able to faculty and staff, either to participate with the 

students if they so chose, or in programs designed espec¬ 

ially for them. Faculty and staff might also be utilized 

as volunteer staff, according to their interests and abil¬ 

ities, in order to have as many people as possible, at all 

levels of skill and training as workers in a broader 

service. 

Important to any college is the community that sur- 

rounds it. The services of the counseling center have 

traditionally been reserved mostly for the needs of the 

student body, and yet there seems to be a great oppor¬ 

tunity for the college to go out of itself into the 

community outside, offering the skills and services of its 

professionals and volunteers. And again, there might be a 

potential source of voluntary assistance from this source 

as part of the counseling program. 

As Shoben (1956) has pointed out, there is a great 

potential for research in the college counseling service. 

The population is, in some senses, elite, yet it more and 

more represents a cross-section of the world around it. 

It seems to this author that there is, within the 

present situation, very real possibility for expansion 

and improvement of the counseling services of the colleges 
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and universities of the country. Most 'of the ideas 

suggested above seem to be within the realm of possibility, 

and with the potential for the use of volunteer non¬ 

professionals , within the realm of practicality. 
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