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ABSTRACT 

As there wsre no studies in print concerning school readiness 

programs for Indian children, I set out to conduct such a program at 

Lodge Grass, Montana, on the Crow Reservation. With the help of Dr. 

Slnora Old Coyote, I devised a curriculum to help twelve Indian children 

mature physically, mentally, socially, and emotionally. Most of the 

curriculum focused on increasing the child*s ability to handle English, 

The children were school-aged but held back from first grade 

because of difficulties they would have had. The Gesell Readiness Test 

showed that most of these children were not ready for school. I 

observed the children in my class and made case studies of each one. 

Half my through the school year, the Readiness program was terminated, 

and these children were taken into the kindergarten. In the spring I 

gave each child another Gesell Test. 

The Gesell Test showed that only one of the twelve children was 

ready at that time for first grade. Three would probably be ready by 

fall, and three were ready in some ways and not in- others. The five 

remaining children needed special educational pregrams. On the basis 

of my observation notes and on the Gesell Test, I made predications 

about each child. I also prescribed the kinds of program each should 

have in the next school year. Finally, I made recommendations for 

readiness programs on the Crow Reservation. 



CHAPTER I 

INTRODUCTION 

Almost all Crow Indian children on the Reservation attend Head 

Start for two years and enter first grade at the age of six. Although 

they may do as well as other first graders, many gradually fall behind 

and become school failures. In Fall, 19^9t twelve Crow Indian children, 

six and seven years old, were held back from first grade for a program of 

readiness activities. Head Start officials wanted to test the hypothesis 

that these children needed an extra year of preschool with a specially 

designed curriculum before attending first grade. 

Statement of the Problem 

This study attempted to measure gains in emotional, mental, social, 

physical maturity, and improved English skills of twelve children during 

the course of the readiness program. 

Need or Purpose of the Study 

This is important to show that a Crow Indian readiness program 

is needed. Curriculum ideas, in the study, were developed to be used in 

Head Start and first grade. The study is important because no other 

study has been found on Indian children, what they specifically lack in 

readiness, and the appropriate curricula for them. Teachers need to know 

which activities work with Indian children, before the children arrive at 

middle-class, white-based schools. 
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General Procedures 

The children were chosen either by their Head Start teacher or 

by their parents. Parental consent was required. The children were 

enrolled in a program conducted by Slnora Old Coyote, my teacher aide 

Connie Red Star, and myself; it lasted from September, I969 through 

January, 1970. We had the children five days a week, three hours each 

day. Each day I kept lesson plans. I handled each child separately as 

a case study. Background information was obtained from former tests, 

the Gesell Readiness Test and the Peabody Picture Vocabulary Test, and 

from former teachers* oral comments or written records, I visited most 

of the parents twice, and I kept daily records of observation on each 

child. My observations were based strictly on the behavior I saw. All 

but one child was given a Gesell test after completing the program in 

January, On the basis of the Gesell tost and the children*s behavior, 

I made predictions about their success in first grade next fall. I 

also made suggestions for an ideal readiness program, including space, 

equipment, and curriculum. 

Limitations 

Records were poorly kept on the children's first two years of 

Head Start, The study was limited to twelve Indian children. My 

knowledge of the Crow language was limited to translations and infor¬ 

mation from my Crow aide and students. 
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Summary 

This study examines the value of a year of readiness for Crow 

Indian children. It is based on case studies of twelve Crow Indian child 

ren and on a program conducted September through January by Dr. Old 

Coyote, Connie Red Star, and myself. The study also shows the curric¬ 

ulum suited to each child's needs. It focuses on background information, 

personal observations, tests, and visits to parents. The study not 

only attempts to measure the gains in maturity in each of the children, 

but it also makes suggestions for a good readiness program. 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

Many studies have been conducted on Indians, and other studies 

have been done on school readiness. Few people have attempted to study 

school readiness among Indian students. But problems in readiness have 

been noticed among Indian students. I vdll review some studies done 

on Indians, then I will review some of the readiness studies. 

A Study on Indian Education 

Robert Rossel did a general study on Indian Education in the 

early 1960,s. He discovered that the Indian students in mixed 

classrooms were on the average a half a year older than the white 

students. Ho proposed two reasons for this age difference. To begin 

with, many Indian students came to school late. In addition, many 

Indian students had to learn English during their first year of school. 

Rossel also noticed that in spelling and in arithmetic operations the 

Indian children were on about the sane level as rural white students. 

The Indian students were, however, below the white rural students in 

vocabulary and arithmetical word problems, (Rossel, p. 63)# Rossel 

doubted I.Q, tests indicate the intelligence of Indian students, as they 

are "culturally biased in favor of white, middle class children to the 

extent of over 20 I.Q. points," (Rossel, p, 65) The verbal portions 

of the I.Q. test are too difficult "for the low status children." 

(Rossel, p, 65) 



5 

Studios on Crow Indian Education 

in 19^3 Steven Djrche pointed out: 

It would appear that Indian children in general do 
not score as well on unadjusted intelligence tests as do 
non-Indian children. However, when the I.Q. tests are 
not based upon an understanding of English language nor 
upon a non-Indian culture, the Indian students seen to 
do as well as non-Indian students. Further, Indian 
students who are familiar with the English language 
do better on unadjusted intelligence tests than those 
people who are not' familiar with the language. (Dyche, 

1963, pp. 7-8) 

In order to compare the language skills of seventh graders to 

national norms, Pyche administered the Iowa Every Student Achievement 

Test to seventh grade students in Hardin, Montana, One-hundred students 

were tested, ten of them were Indians, The four major skills tested 

were as follows: reading, work study skills, language skills, and 

arithmetic skills. (Dyche, 19&3, PP* 21-23) The results differed from 

Rossel’s, As Dyche said: 

From the means of the four test areas, it is apparent 
that the Indians did the poorest in the study skills and 
language areas and the best in arithmetic skills. For 
the class as a whole, the inverse is true,,, (Dyche, 1963» 

P* 23) 

The Indian students were a year and three months behind the 

national norm, Dyche made recommendations for the seventh grade 

level only, Pie made no attempt to link the problems in language in 

the earlier years of the students. 
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It was Joyce Kartin Jensen who studied Crow students in the 

first four grades. In 1963, she taught grades one through four in 

Pryor, Montana. She focused sone attention on readiness. 

Readiness is a word used as an expression of maturity, 
If the child is not ready when he begins school, he may not 
be ready for any following grade, since each succeeding 
grade demands increasing maturity. (Jensen, 1969» P» l) 

At the same time she kept the focus on language. 

To a certain extent one’s world view and understanding 
are controlled by one’s language. Often even translation 
may not help. If the child does not have’-adequate command 
of the English language, he will not understand many of the 
concepts taught in school. The children at Pryor did not 
have command of English, Also, many of them seemed to have 
poor command of their own native tongue, Crow, Frequently, 
a child would start to say something in English, then turn 
to a classmate to translate a Grow word *sic or phrase into 
English. Occasionally a child would start to say something, 
then quit because he had no words in either English or Crow. 
(Jensen, 1969» p. 2) 

Mrs. Jensen believed Indian students score below white students 

on I.Q, tests for two reasons: On one hand, English is a second 

language for most Indian students, on the other hand, Indian students 

are "isolated from the dominant white communities." (Jensen, 1969» p. 6) 

She gave the Metropolitan Readiness Test to three first grade 

Indian students at Pryor, Two of the students scored above the 

national average, and the other scored average. 

Only one child had all answers correct on the alphabet 
test. One boy missed a fourth; the other, about a third. 
On the numbers test all three missed nine or about two- 
fifths of the total. One boy missed a fourth of the 
listening test; the other two, about a third. The 
matching tost had the greatest variation, xcLth the 
children incorrectly pairing, two, six, and seven of 
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fourteen. The copying test varied from just under to 
just over half correct. The letter grades on the Draw- 
a-rian test were d, C, and D, with the child with the 
lowest score making the B grade. (Jensen, 19^9» P 23-24) 

Jensen also administered the Gesell Development Examination to 

twenty-one students in the first four grades at Pryor. She tested them 

in the fall and spring of the academic year. (Jensen, 1969» p. 30) 

Dr. Elnora Old Coyote and Mr..Warren Stone scored the tests and 

determined the behavioral level of each student. 

The ages, as arrived at by the test,-;r!anged from 4 
to 7f-, In most cases the scores were almost two years 
behind the child's chronological age. In no instance 
were the child's score and chronological age the same. 
The average gain in developmental age, as measured by 
this test, was just over one year. (Jensen, 1969I P» 49) 

As a way to check the intellectual stages of the same students, 

Henson used some tasks from Piaget, In the first task the students 

were to look at five figures made from colored chips. The students 

then picked out the same number of chips from a separate source, 

(Jensen, 1969» p* 63) Eleven of the students proved to be in the six 

year or older stage, "The eleven included one first grader, four 

second graders, five third graders, and one fourth grader." (Jensen, 

1969, p. 68) Seven students were found to be in the five to six year 

old stage. Three were below five, "including one first and two 

second graders," (Jensen, 1969» p. 70) For the second task the 

students wore to classify floating bodies from sixteen objects of 

varying sizes and densities. Two students from second and third grade 

ended up in the five year old level, eighteen were in the six year old 

level, and one third grader was in the seven to eight year level. 
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(Jensen, 1969» p. ?l) In the third task the students were to decide 

if changing the size, shape, or number of containers changed the amount 

of -water poured from the same glass. Twelve of the students remained 

below the five year level; five were in the five and a half to six year 

level; and four made it into the six or older level. (Jensen, 1969, p, ?2) 

to be a great deal younger developmentally than chronologically." 

(Jensen, 19^9» pp. 83-84) Although the I.Q. scores were "as much as 

30 points below average,'* in the opinion of Krs. Jensen the students 

were not "retarted children or even slow learners," (Jenson, 1969, p, 85) 

When the Gosell Institute investigated the results on their tests, Dr. 

Frances Ilg came to the Crow Reservation. She determined the Indian’ 

students "were average developmentally in most areas, and that they 

were above average in a few areas." (Jensen, 1969, p. 8?) She sax* no 

reason why the students did not maintain the same level throughout the 

tasks; in fact, she felt they could have done better given a second try. 

deal "with stages and cycles of growth,” (Ilg and Ames, 1965, p, ) 

Recurring cycles of behavior were found from two and a half years to five, 

"calm" stage, going to a "boiling" stage," from there to a "crest" at 

four, eight, and 14 years of age, and finally returning to the "calm" 

stage, (Ilg and Ames, 1965» p. 9) It was admitted that not all 

In her summary, Jensen said, "The children at Pryor were found 

Studies on the Developmental Stages of Children : 

The investigators from the Gesell Institute have attempts to 

from five to ten, and from ten to sixteen. The waves begin with a 
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children go through every stage, but the majority do. Those that do go 

through the stages normally develop "fully and with clarity." 

These are the children who are easy to teach. These 

are the children who are often self-taught. They are con¬ 

stantly in the process of discovering, They are a joy in 

the classroom, (Ilg and Ames, 19^5» P« 10) 

The children who do not go through the stages usually cause 

complaints. 

Those are often the children who are highly indi- 

vidualated. They are always themselves rather than 

their age—at least so it seems. Their timing as wTell 

as their pattern of growth is their own, (Ilg and Ames, 

1965, p. 10) 

The problem with basing school readiness on chronological ago is 

that there are perhaps fifty percent who are not in fact ready for school 

as it now exists. Entrance to school in most cases should be delayed, 

(Ilg and Ames, I965, p. 16) The trouble with IQ tests is that they do 

not measure personality and maturity. Other readiness tests, as the 

Reading Aptitude and the Metropolitan, only measure readiness for 

reading. At the Gesell Institute the focus was on testing '"behavioral 

maturity," (Ilg and Ames,1965, p. 17) A test was developed which 

based grade placement on the "behavior level" of each individual (Ilg 

and Ames, 19^5» P» 18) 

From studies of what children do, the Gesell investigators 

formalized the different behavioral stages, '"Good* is the word that 

describes FIVE best - and what’s more his greatest desire in life is to 

be good." 



10 

FIVE wants nost to be at hone, close to his mother. 

Ke likes best to be with her in the kitchen, talking with 

her, helping her, working at his own table and chair in 

sight of her. This is a happy time for both mother and 

child... (Ilg and Ames, 1965» p. 255) 

The five year old needs to be told what to do. "He wants to 

obey." (Ilg and Ames, 1965, p. 255) Five-year olds should be trans¬ 

ported to school in small groups, not in large buses. And they should 

go to school only in the morning. 

He listens well and wants to carry out instructions. 

In truth, FIVE is a real kindergartener. (Ilg and Ames, 

1965, p. 256) 

The five and a half year old "is beginning to explode,,." 

(Ilg and Ames, 1965, p. 266) He makes much of little, and he seems to 

get on better with anyone other than his mother. He is emotional,-and 

he is good at school but bad at home, 

FIVE AIJD A HALF is gathering a new kind of stamina, 

a new ability to stand up for himself. The older kinder¬ 

garten children, those in the 5i year old realm, show 

their tougher readiness for school as compared with their 

5 year old classmates. They know how to speak up, to 
ask questions and to carry out commands after only an 
initial instruction. They become fun to teach because 

they are developing an easy give and take. (Ilg and 

Ames, 1965I p. 267) 

By the six year old level the child detaches himself from his 

mother. "So often he is spoken of as selfish—wanting the bigger 

piece, wanting to be first, always wanting to win," (Ilg and Ames, 

I965, p. 2?4) He wants more praise than can be given to him. 

Ho seems clumsier than the' five. 
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■Whatever he does, ho does ■with impulsive enthusiasm. 
His exuberance is contagious. When he is ready to use his 
forces positively he draws delightful scenes with paint 
or crayon, or he listens to stories with avidity, and 
spontaneously wishes to dramatize them, or he gives him¬ 
self to any intellectual pursuit offered him. He is 
characteristically eager to learn. 

If, however, he is not ready to use these forces 
positively, he may become a disruptive element in the 
classroom. He will distract others. He will clown... 
(Ilg and Ames, 1965» pp. 27^-275) 

He is imaginative and likes to make up tales,. He needs to rest 

in the afternoon, A full day of school is too long, for him, and he 

releases tension as soon as he arrives home. 

Some run around the house wildly. Others explode in 
temper tantrums. Still others cry or pick fights... 
(Ilg and Ames, 1965, p. 275) 

Jean Piaget discusses the necessity of motives and needs to 

establish equilibrium leading toward the mental stability of adults. He 

believes that needs or interests are the result of a loss of equilibrium 

between the person and his surroundings. Such lack of equilibrium moves 

a person to stabilize himself, which is his motive, and thereby develop 

mentally. "Variable structures" organize mental activity in either 

emotional or intellectual stages. Children pass through these definite 

stages. One which is of concern is "the stage of intuitive intelligence, 

of spontaneous interpersonal feelings, and of social relationships in 

which the child is subordinate to the adult (ages two to seven years, or 

early childhood)." (Piaget, 1967, p. 5). Jn this age range, the child 

acquires the power of language which enables him "to reconstitute his 
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past actions in the fom of recapitulation and to anticipate his future 

actions through verbal representation." (Piaget, 196?» p» 17) Language 

development is important at this stage. Socially, the child both 

submits to adults and reduces then to his own level. They remain 

"midway along the road between egocentrism and true socialization." 

(Piaget, 1967, p, 21) The development of thought centers on two 

extremes: egocentrism and objectivity. The child's play is a clue to 

the type of thinking he is doing, A sense of cause develops as the 

child asks "why" about everything with him in the center of things. 

The child does not operate logically, but prelogically or by intuition. 

Emotional-motivational development occurs in the increase of interests, 

self-evaluation through success and failures, interpersonal feelings, 

and moral values which are still externalized. 

Piaget describes the growth in thought processes from child to 

adult. Actions are the starting point. To acquire objectivity, the 

child must decentralize himself and see himself as part of his surround¬ 

ings. Until the child can do this, he is unable to reverse ideas and 

to conserve, as Piaget's experiments show. It is difficult to predict 

when the child can reverse, but he mil finally abstract some action. 

(Piaget, 1967, pp. 78-86) 

Virginia Axlino outlines the ideas and methods of "play therapy," 

She advocates a non-directed therapy based on ideas formulated by Carl 

R. Rogers (Axlino, 1969> P» 26) Dr, Axlino lists eight basic principals: 
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1, The therapist must develop a ■warn, friendly relationship with 
the child, in which good rapport is established as soon as 
possible. 

2, The therapist accepts the child exactly as he is, 

3, The therapist establishes a feeling of pormissivoness in the 
relationship so that the child feels free to express his 
feelings completely. 

4, The therapist is alert to recognize the feelings the child 
is expressing and reflects those feelings back to him in 
such a manner that he gains insight into his behavior. 

5, The idierapist maintains a deep respect for the child's 
ability to solve his own problems if given an opportunity 
to do so. The responsibility to make choices and to 
institute change is the child's. 

6, The therapist does not attempt to direct the child's actions 
or conversation in any manner. The child leads the way; 
the therapist follows, 

7» The therapist does not attempt to hurry the therapy along. 
It is a gradual process and is recognized as such by the 
therapist, 

8, The therapist establishes only those limitations that are 
necessary to anchor the therapy to the world of reality 
and to make tho child aware of his responsibility in the 
relationship, (Axline, 19^9» pp* 73"?^) 

Play is tho natural means of expression for a child, (Axline, 

1969, p, 9) Play therapy is based on a positive understanding of 

personality, that every individual has a powerful drive within him 

toward complete self-realization. (Axline, 1969» p. 10) The personality 

becomes maladjusted when a block occurs to the person's drive to self- 

realization, A maladjusted person may display aggression or withdrawal, 

Maladjusted children often result from environments lacking love. Play 

therapy has helped such children. 
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The children whose records appear in this book were 
in nany instances without relationships that supplied love, 
security, and belongingness; and yet, through the process 

of therapy, they acquired the necessary feeling of personal 
worth, a feeling that they were capable of self-direction, 
a growing awareness that they had within themselves the 
ability to stand on their own two feet, to accept them¬ 
selves, to assume the responsibility for their conscious 
personalities, and by so doing synchronize the two pro¬ 
jections of their personalities—what the individual is 
within himself and how he outwardly manifests this inner 
self, (Axline, 19^9» pp. 14-15) 

Play therapy is also based on the idea that no one can understand 

himself as much as the individual himself. Play therapy helps the 

individual know himself and relies on the belief that the “growth 

impulse.,,makes mature behavior more satisfying than immature behavior." 

(Axline, 1969» p# 15) The therapist is a listener and a reflector. 

He allows the child to be'himself, merely summarizing or maiding more 

clear the statements and actions of the child, so the child can bettor 

understand himself. Play therapy remains "self-directed," (ibcline, 

1969, 26) 

The therapy is not limited to a ono to one relationship. 

Children with social problems may need group sessions. The therapist 

and child must decide whether to use group or individual sessions 

(Axline, 1969» p« 25) 

A special room for playing is ideal. But a corner of a school 

room may be used with*the therapist bringing play materials in a suticase, 

(Axline, 1969» pp# 66-6?) 
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The primary aim is for the child to acquire the independence 

necessary to cope with his environment. Although it is not necessary, 

it is helpful and may speed therapy along if the parent or guardian 

participates, (Axline, 1969# pp. 66-67) 

Case studies illustrate the many different types of children 

who have been helped in play therapy. The list includes handicapped 

children, poor readers, children with speech defects, so-called problem 

children, and well-adjusted children, 

Sylvia Ashton-Warner spent many years teaching Maori children 

in New Zealand, The children came to school speaking Maori, sho 

Ashton-Warner developed ways to teach them English, Teacher develops 

her basic theme of creativity, 

I see the mind of a five year old as a volcano with 
two vents; destructiveness and creativeness. And I see 
that to the extent that we widen the creative channel, 
we atrophy the destructive one,,, (Ashton-Warner, 196?, 
p. 29) 

Her point is that early teaching must have relevance for the 

child. Relevance is maintained in organic key vocabulary, in organic 

reading and writing, and in the Maori Transitional Readers, 

In regard to key vocabulary, Ashton-Warner wrote: 

First words must have an intense meaning. First 
words must be already part of the dynamic life. (196?, 
p. 32) 

Each day she would ask the child what word he wanted and print 

it on a card for him to have. If it had meaning for him, he wTould 
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not forget it. The word would become part of his organic writing and 

part of his organic reading, A key vocabulary is those words which have 

particular meaning for the child. 

Organic reading is, Ashton-Warner feels, "indispensable in 

conducting a young child from one culture to another, especially in 

New Zealand where the Maori is obliged to make the transition at so 

tender an age," (1967, p. 25) 
\ 

The Maori Transitional Readers represent "six years of experiment 

and a hundred other books," (Ashton-V7arner, 19^7» p* 6l) Ashton-V/arner 

feels it is too abrupt to start the children in reading with typical 

basic readers, "It was the temprament of the pa (community) that had 

to be got into these books, the instinctive living, the drama, the 

communal sympathy and the violence." (Ashton-Warner, 1967» P» 6l) 

After beginning with books reflecting their own environment, the 

children progress to regular basal books, even though Ashton-Warner 

disdains as being "so carefully and placidly two-dimensional," 

(1967, p. 6l) 

Summary 

Rossel indicated that many standard tests do not measure Indian 

children fairly, Dyche and Jensen used various tests on.Crow Indian 

children. Whereas Dyche tested seventh graders, Jensen tested the 

first four grades. Their studies indicated much is needed to be done 

on the Crow Reservation; they also indicated how little has been done. 
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Ilg and Ames emphasized the behavioral stages, while Piaget focused on 

intellectual stages. They prescribed these stages for children. Axline 

emphasized the playing stage in a child's behavioral development, and 

Ashton-Warner focused on the culture and the reading readiness of a 

child's intellectual stage,. 

\ 



CHAPTER III 

PROCEDURES 

Introduction 

Twelve Crow Indians, six and seven years old, were held back from 

first gfrade in order to gain a year of readiness. It was my job to 

teach them and to evaluate their progress at the program's end. In 

this chapter the background of the twelve students will be briefly 

described. Case study procedures, organization of the case studies, 

materials and classroom procedures, precautions taken for accuracy 

will be covered. 

Background of the Twelve Students 

In the spring of 19^9» Arthur Rulett, curriculum coordinator 

of Head Start, asked the Lodge Grass Head Start teachers to select 

potential first graders whom they felt unready for'first grade. He 

explained to them the various types of readiness: emotional, physical, 

social, and mental. He was also looking for children with serious 

problems in English. A large number of children were chosen and these 

were then given a special five week program called Summer Satchel. 

The teachers of those who eventually ended up in my program 

were Euna Rose He Does It, Rose Blaine Chesarek, and Betty Caufield, 

all Crow Indians. Their program was flexible. Teachers picked the 

children up at their homes, conducted some classes in the homes, 
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focused on the children's interests. Euna Rose once mentioned stopping 

her car so the children could watch cattle branding. They emphasized 

speaking English. At the end of Summer Satchel, the teachers and Art 

Kulett recommended children for either first grade or readiness. Final 

placement depended on the will of the parents, The children in both the 

summer program and later in my readiness program were as follows: James 

Blaine, Benefict Gros Ventre, Mary Lucy Horn, Alberta Iron, Sherrie 

Jefferson, Ginger Little Light, Raynard Other Bull,!..and Roxanne Old 

Crow. Those not in Summer Satchel but later in.my readiness program 

wore Beatina Gardner, Jonella Hill, Bonnie Spotted, and Joey Pretty On 

Top. 

I asked Art Hulett for information on these children at that 

time, but I was given only a sheet with their names, I.Q. scores, and 

scores from the Peabody tests given during the summer. The I.Q. scores 

are not included in this paper as I do not consider them of value. Such 

scores do- not give an accurate measure of the intelligence of a non- 

English speaker. Each child's individual background mil be presented 

in the case studies of Chapter IV, . 

Case Study Procedures 

The case studies examine the physical, social, mental, and 

emotional maturity of the twelve students and also their command of 

English, - ^ 
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What does physical maturity mean in those six year olds? The 

child should have a good control of his body. While good at large muscle 

activities, to do first grade work, he must be ready to spend large 

amounts of his school day at small muscle activities. This involves 

hand and eye coordination, being able to sit in one place to complete a 

project. * 

The child who is socially mature at this age is able to get 

along with others, does not depend on one other person. lie is not so 

closely bound to his homo that he cannot adapt to school friends and 

teacher. It should mean independence, too, being able to dress oneself, 

take care of one's possessions. 

For mental maturity the child needs to be able to listen, follow 

class, not individuals.zed instruction, Ke needs to be tuned to school 

activities. If he is mentally ready, then he will eagerly take on read¬ 

ing, arithmetic, and other school activities, Kental readiness also 

means that the child should have a certain amount of knowledge. He 

should know the colors, the meaning of numbers, his name as printed. 

It is helpful if he has had many books read to him. The wider the 

range of his experiences the better off he will be in school. 

For emotional maturity he must be able to complete tasks without 

constant attention from the teacher. His emotional maturity is so 

dependent on his family life and the security he has received. 

Snotional maturity or the lack of it will affect every other area of 

his behavior. 
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The bettor his cornnand of English, the more successful he will 

be, Until Lodge Grass has a bilingual school system, the child is thrust 

into an almost entirely English situation. He will need English vocab¬ 

ulary and concepts, an understanding of English sentence structure, a 

quick mind in translating from one language to the other. 

All of these forms of maturity are interdependent. In the case 

studies I noted the individual progress in each of these areas. 

Organization of the Case Studies 

The case studies are structured chronologically. The following 

information is presented: birth, date, previous Head Start experience, 

comments of former teachers, past records from Summer Head Start, 

Individual Progress Report, Peabody Picture Vocabulary Test, Graphic 

Record, Gesell Test, and results of parent visits concerning the readiness 

program made by Arthur Hulett and Rose-Blaine Chesarek, first impressions, 

progress in different types of maturity as recorded in my daily journal, 

attendance, visits to parents, final Gesell Test, visits after termin¬ 

ation of the program, and final suggestions and predictions, 

Materials and Classroom Procedures 

I was confronted by a huge room complete with balcony, front 

hall, confessional, and closet in the back of Lodge Grass Head Start 

Center, It had two or three broken down book cases, a piano, and much 

filth. Absolutely no equipment. No aide to help me, VJhat was I getting 

into? I managed to beg some puzzles, tables and chairs from other rooms. 
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On Soptemter 15, four children arrived. There were Benedict 

Gros Ventre, Jonella Hill, Roxanne Old Crow, and Alberta Iron. Sharon 

Kulett decided not to work with me, so I faced them myself. The first, 

days were wild, I thought up projects for the childrenj I had no ideas 

as to what would work. When Dr, ELnora Old Coyote joined me September 

22, she suggested observing the children and then forming a schedule for 

them. During those first days she brought a drum and the children would 

sometimes join her to sing with it. We involved them with clay. In the 

beginning of planning, we decided on those activities we could definitely 

count on, I felt the children needed free play when they first arrived. 

They arrived at different times, and they needed some time to orient them¬ 

selves to the room, explore the play equipment which they found exciting, 

and get some of their energy out of the way before settling down to small 

muscle activities. Logically, the next activity was to be a group 

activity in the area of numbers, reading readiness, manuscript writing. 

This could be followed by a snack and story time or big muscle activity 

on a mat or outside in the park. Finally, we would group again for an 

art activity before lunch, Connie Red Star, my Crow Indian teacher aide 

who joined me on October 20, had an interest in art; so I turned it 

over to her and she involved the children in various creative or dictated 

projects. 

Our purpose was not to impose a schedule on the children, but to 

find a schedule that would suit most of them. Children were not bound 

at first to join in the activities. After they began to show interest 
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or readiness for certain activities, little discipline was needed except 

when they were sinply being mischievous. Dr, Old Coyote also suggested 

involving them as much as possible in the planning, "What would you like 

to do tomorrovr?" was the question she asked them. In my lesson plans 

at the beginning I would write a before and an after, putting down what 

I expected to got done and following it with what actually did happen. 

The schedule, which gradually evolved and became both the children* 

and mine by the epd of October, involved free play from 9 to 900, Then 

all had science at the table from 900 to 9*^5* They broke into groups 

for language arts or numbers from 9^5 to 10:15 or 10 O0. They had 

snacks and stories from 10O0 to 10:45, There wore movement exercises 

or music from 10:45 to 11:00, Art came from 11:00 to 11:20, Then every¬ 

one cleaned up for lunch which was at 11:30, The schedule was, of 

course, subject to variations, I taught the children seventy-three 

days, through January 1970, Ten of them then Trent into kindergarten, 

one remained in Head Start, and one transferred to Crow Agency Head 

Start, 

After Dr, Old Coyote arrived, vie fixed the room. We tacked 

down a green run on one-half of the room, giving it an atmosphere for 

quiet, table activities. To separate this part of the room from a play 

area, wo placed a desk along with the piano parallel to the edge of the 

rug. The other half of the room became the play area. On a largo 

expanse of wall in that half, the children and teachers used bits of 

sponge dipped in orange, red, and yellow paint; to create a fall scene. ' 
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The children were allowed to move the furniture around, since we 

wanted to have the room as child-oriented-as possible. With a largo 

series of bangs, the children dragged their play furniture up stairs 

to the balcony one day. The balcony becarae truly their area and the 

furniture was constantly rearranged. 

On one wall of the room was a stretch of bulletin board. On 

another wall, at a child*s height, were four large green chalkboards. 

In one corner, we had a closet on which we nailed shelves for supplies. 

Next to it was the confessional adiich became a private place for 

children. 

Out in the hall, separated by doors from the main room, was the 

sandbox and an area for the children to hang up their coats. They also 

kept their trucks and large cars out there. Over the room was a beam, 

ideal for suspending mobiles. 

On one table in the quiet area, a printed card said "Numbers," 

Counting materials were kept there. Around the main table were twelve 

chairs with a child*s name on each one. There were two bookcases, one 

in the quiet area, one in the play area. High up on one wall in the 

play area, we had a chart explaining the different areas we were 

working with* music, art, listening, movement, science, numbers, 

social studies, language arts, and perception. Each area had a pocket 

in which we kept lessons we had tried and the results. Arrows showed 

the relationship between the areas. We had to make the room into the 

learning environment we wanted. 
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• We used Science, A liodern Approach 1 by A.S. Fischler, L,F. 

Lowery, and S.S. Blanc. This text is filled with hazy pictures, 

allowing room for tho child’s imagination, activities involving the five 

senses, and measuring. We began with the sense of touch, I blindfolded 

the children and had them do many things. We miked up and down a flight 

of stairs, after we had talked about the danger of this for blind people. 

The children felt hot, lukewarm, and cold water and identified each in 

English, They tried to sit in chairs when they had to rely on their 

hands to tell them where the seats were. Another idea we used was the 

A.A.S. material, The Process Approach, A, which outlines activities for 

the children to develop various scientific skills: observation, 

classification, measurement, and experimentation. This approach seeks 

to develop skills in children and also does not emphasize memorizing 

facts. We poured blue and yellow food colors together, producing 

green, to teach the children about primary and secondary colors. 

To avoid abstracting too soon, the children strung specified 

numbers of beads,. Numbers was often an informal activity with counting 

of tho number of children and items in the room. Those children who 

were ready for paper work were asked to color a certain number of 

items in pictures. The children used individual flannel boards, and 

they learned to write numbers in games associating sounds with numbers, . 

In language arts, to help the Indian child, wo stressed 

informal discussions, Tho point was to make tho children feel relaxed 

in speaking English. Wo did some printing, but not much,as most of 
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then found it too frustrating. The children picked out books for story 

tine. The vocabulary had to bo simple or they would lose interest. 

When Hie children drew pictures, we.wrote what they said about then 

somewhere on the picture. We emphasized manners, such as standing in 

line and not interrupting. 

In movement, we used a check sheet of skills made by Head Start. 

We had a mat for tumbling. 

In art Connie Red Star used a variety of media. She allowed the 

children both creative and structured activities. .In music we supple¬ 

mented the work of a nun who came with a guitar to teach the children 

songs. We decided against having the children memorizing songs. Dr. 

Old Coyote would sing, 'Too-hoo, Alberta," Soon, the children would 

respond with "Yoo-hoo, teacher," Ginger Little Light came up with: 

Hear come some ghosts, 
White ghosts. 
White ghosts, 
In long, white sheets. 

Dr, Old Coyote drummed an accompaniment and created a melody along 

with Ginger. 

Precautions Taken for Accuracy 

Dr, Old Coyote required that I base opinions in my daily 

journal on observed behavior. She read my journal occasionally, 

Arthur Kulett and I discussed individual children. In the spring 
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I gave Gesell Tests to the children as a check on my judgment of their 

readiness for first grade. Finally, I correlated my initial impressions 

of each child with his past records. 

Summary 

Twelve children determined unready for first grade were given to 

me, I provided them with activities in science, numbers, reading, 

language arts, music, art, and physical education, I decided to study 

the effect of these activities on the physical, mental, social and 

emotional maturity, as well as on their command' of English, 



CHAPTER IV 

CASE STUDIES OF THE CHILDREN 

Janies Blaino 

He was born August 5» His Head Start experience consisted 

of half a year, since he entered January, 19^9. Hrs, Bertha Bear Claw, 

teacher aide in his roon then, said ho could hardly speak any English. 

He was a bit of a disturbance, and did^t know how to play with other 

children. He was frequently absent. The past records I have been able 

to locate on Jin were the "Summer Head Start, Individual Progress Report, 

the Peabody Picture Vocabulary Test, and a "Graphic Record," all filled 

out by his teacher, Euna Rose He Does It, Based on his trouble in 

English and his social immaturity she wrote: "James is not ready for 

the first grade and will not be for a good long year," On the vocabulary 

test he showed no improvement from the beginning to the end of the 

summer, his score remaining three years and 8 months. His Graphic 

Record shows improvement mostly in "Communicative Ability," "Social 

Adjustment," "Awareness of Self," and "Considerateness," He.improved 

only slightly in "Tolerance." Rose Blaine Chesarek talked to his 

parents about putting him in my program. They were willing, as they 

had not planned to send him to the first grade anyway. 

"When he entered my classroom, September 16, his mother brought 

him and he whimpered about her leaving him. He rapidly got over his 
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shyness, constantly engaging in big muscle movement, running from one 

place to the next, roughing up other children on the way. He could 

become involved in projects, he built a huge paper chain, of which he 

seemed proud. But he was easily frustrated with projects involving much 

school readiness, 

Socially, he played with only a few children, his favorite 

companion being Mary Korn. An example of his social immaturity occurred 

in his attempts to please me. On October 30» I noted: "Jim is fiercely 

eager to please. So, he needs to have his eagerness guided to helpful 

and kind action, rather than physical overpowering of those who don*t 

agree with him. For example, if I wanted to have everyone in line he 
4 

would bully the girls to do it." 

Jim was a big boy. I felt a need to channel his bully qualities. 

I would often put him in charge of activities, feeling he needed 

responsibility. When Joey Pretty On Top appeared in our class November 

12, I asked Jim to show him around, Jim put his arm around Joey*s 

shoulder and took him into the room. It seemed that a boy who so eager 

to get other people to do things, if properly channeled, could be a 

leader. 

Mentally, Jim was unready to listen to class instructions. 

October 28: "Jim,,.required individual directions on the puzzle 

pages, ... He understood easily. His main problem for seat work 

is that he doesn’t listen well." He lacked basic knowledge. "Jim 

is not sure of all of the colors and has trouble counting past four," 
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I wote, October 29. "He would rather play than engage in school work," 

To keep Jim from becoming frustrated, we grouped the children, putting 

him in a group of less ready children. He became less frustrated, as 

he was no longer competing with children like Benedict or Mary, The 

tasks were simpler ones, like bead stringing. He began to show more 

patience and interest in small muscle work. On December 9i I Had 

trouble getting him to leave his art work. 

One of Jim*s other handicaps was spealdlng Snglish, At first, 

he came out with only separated words. He hesitated before speaking 

and sometimes made nonsensical sounds searching for words. But by 

October 28: "Jin^s English is improving. He has picked up more 

sentences to say, ’I love you,* 'I'm afraid,* *1 want to do it,*" 

His problems were largely due to. frequent absences. He missed 

21 days out of 65 enrolled. Children who were always there fit in well, 

but children like Jim, frequently absent, showed signs of frustration. 

When he attended regularly', he would settle into a routine. But coming 

back after a long absence, his longest being 8 days, he was faced with 

children who had been steadily adjusting to.our continually changing 

program. He would run around, have tantrums and pick fights. His 

behavior would adversely affect others like Mary Horn or Joey, 

On December 11,1 visited Jim's home. His mother was the only 

parent.who asked me what she could do to help her child, I stressed 
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his need to feel successful. I nentioned several delightful things he 

had done. I told her his English ms inproving. She replied that he 

ms asking about English words at hone, I noticed her English ms good. 

His Mother told me, January 22, that it ms too hard to get Jim 

to school, since they lived so far out in the country, She had tried 

to find a place in Lodge Grass, But unable to do that, she moved to 

Crow Agency, so Jin could attend school regularly, Connie Red Star 

later told me that Jin*s family ms continually moving around, In any 

case, I ms unable to give Jin a Gesell Test. 

Jim ms mostly socially and physically immature. Before Dr, 

Old Coyote and I could hlep him to become 'mentally and emotionally ready 

for school, wo had to allow him enough big muscle play time so he would 

outgrow it. We also had to give him the snail-muscle and leadership 

tasks which he could handle. We had to work on maiding his social 

behavior acceptable. Once he had caught up in these areas, he would 

be ready for school work. 

Beatina Gardner 

She was born September 23, 19o3* Her Head Start experience 

consisted of two years. Hiss Linda liessick, who had taught Beatina in 

the Pryor Head Start the previous year, reported that Beatina never said 

a word. . I received no past records on this child. Rose Blaine Chesarek 

talked to her mother about my program and obtained the mother's approval. 

The mother sent her daughter to first grade anyway. Beatina did not 
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enter my program until October 8, She came in unattended and said nothing 

in reply to my greeting. 

Physically, she seemed ready for small muscle activities. She 

spent much time dramng at the blackboard, or coloring, l.y notes for 

October 28 point this out: "Beatina drew some intricate pictures at 

the board. She spends lost of time with drawing, art, manuscript 

writing, doing very exact work. Perhaps, as she talks so little, she 

makes up for it, expressionwise, with written or drawn work," 

Socially, since Beatina didn't "talk much in Crow or English," 

she usually played alone, only rarely in a group. She never seemed to 

select a friend to play with. She did show independence in dressing 

herself and keeping track of her clothes. We could not force her to 

socialize; but we could offer her warmth. We made it a point to give 

her a hug when she entered the room and to include her in activities. 

Mentally, Beatina seemed rather mature, I noted that she knew 

her colors, could follow group instructions, understood counting. She 

appeared ready for school. We had to place her in the lower group 

sometimes when we wore working on things requiring vocal participation. 

Most of Beatina's problems seemed to be emotional. She missed 

19 out of 57 days enrolled, Beatina came from a broken home, even 

brought the divorce notice to school.■ Although she rarely spoke, she 

would do a lot of hugging. Once in the park, December 1, she suddenly 

began jabbering like most six year olds. The beautiful weather broke 

down her barriers, perhaps. She was mistrustful of adults. Once when 
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it 'was her turn to go to the dentist, instead of arguing "with me about 

it as some did, she ran out of the building and hid about a half block 

from the school. She also would not ask whenever she did not understand. 

She would simply go on as best she could, I never saw her cry. She 

rarely smiled. Her emotions would burst out in hugs. We could not make 

Beatina emotionally secure. We could only give her as secure and loving 

environment as possible and hope that she could work things out. 

From the high quality of her work, we could tell that she under¬ 

stood English well, I did not press speaking English on children like 

her, feeling that if she felt secure enough, she would speak, 

I did ask her mother to come visit me, but she never came, Ey 

only encounter was in town in early January. Beatina had been absent. 

Her mother was thinking of sending her to first grade in the middle of 

the year! She said that children were fighting Beatina at school. When 

I told her about the kindergarten, she agreed to do that. Beatina's 

emotional security affected her socially and in the field of English, 

I noticed her talking to herself in kindergarten. On March 11, 1970, 

I gave Beatina a Gesell Test, She scored 6 A, meaning she was ready 

for first grade and her work was good in quality. The test did not 

take into account her emotional problems which can be interpreted 

several ways. She might bo becoming totally isolated or she might 

be coming out of her silent phase, the next step being talking with 

people, ^ 
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Benedict Gros Ventre 

He ”was born June 26, 1963# Kis Head Start experience consisted 

of two years and Summer Satchel, Steve Chesarek, Benedict's Head Start 

teacher the previous year, had recommended him for an additional year of 

pre-school largely because of difficulty in English, Euna Rose He Does It, 

his summer Head Start teacher felt: 

Benny should have quite a bit more in the language 
area. But he knows and uses enough English to be able 
to do first grade work. 

The vocabulary test showed that Benedict improved in mental 

age from throe years and two months to five years and six months during 

the summer. Buna Rose felt he had high confidence toi-ra.rd using English, 

that he had improved greatly. Socially, she felt Benny mixed well with 

others and was unattached to adults. Rose Blaine Chesarek and Art 

Hulett did not agree that Benedict should go on to first grade, so they 

spoke to his mother, lirs, Gros Ventre had been thinking of sending 

Benny away to school, but she decided to send him to my readiness 

program, Benedict entered September 15. He came in by himself. 

Physically, he preferred big muscle activities like riding 

around on toys and playing Tnth largo trucks and cars. This I noted 

on October 24, But he was also capable of small muscle activity, as 

he was good at bead stringing and manuscript writing his name. He 

recognized his problems in writing. On November 3» I wrote: "Benedict 

easiljr quits, especially if ho has made any mistakes which mar his paper," 
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This turned out partially to bo a problem •with the lenjth of his name. 

Dr, Old Coyote and I called him the boy with the longest name, then he 

became proud of printing it. He also moved gradually to smaller toys, 

showing a growing maturity. In November, he brought miniature cars to 

school and played with ones we had. Wo worried about one of his ears 

which often became infected. Also, his eyes did not focus together. 

He needed exercise for them which, as I observed later, he got while 

in kindergarten. 

Socially, Benedict played easily with other children. His 

curiosity did not allow for shyness. 

Mentally, Benedict was a poor listener as I noted November 6; 

this night be related to poor hearing. But Benedict was tuned in to 

school activities, I presented his group with Getting Ready to Read, 

and I explained how we would use it before learning to read. He immed¬ 

iately shouted to the other group, '‘Look what we have!" I placed him 

in a group more ready for school activities. He knew colors, number 

concepts, and recognized his name. 

Hbiotionally, Benedict appeared at first to be easily frustrated, 

destroying his work. But this only occurred toward the beginning and he 

gradually began to take things in stride. He became emotionally secure, 

since he was a much loved adopted son and his parents seemed a stable 

couple. 
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His English improved considerably during my program. To begin 

with, his was better than most of the other children. He picked up 

correct ways to say things and much vocabulary. In observing him in 

Hay, 1970» I noticed that he was quick at translating English into Crow 

for classmates who did not understand, 

I visited his mother December 11, She was eager for him to learn 

to speak English well. She spoke it well herself, 

Benedict progressed quickly in the readiness program. He missed 

only 4 out of 64 days, I gave him a Gesell Test on llarch 10, on which 

he scored Si A, or not ready for first grade. On the test I noted 

poor attentiveness and lack of English vocabulary. He probably would 

be ready by. September for first grade as he learned quickly, 

Jonella Hill 

She was born Hay 28, 19o3. Her Head Start experience consisted 

of two years. She was not recommended for readiness by her teachers. 

It was her mothers idea, Krs, Hill had heard about the readiness class 

and wanted to know if it would help a girl who was babyish and unsure 

of herself, 

Jonella entered September 15. At first, I did not understand 

why she was in my program. She seemed so ready for the first grade. 

Physically, she was ready for small muscle activities and was eager for 

them. 
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Socially, I soon found that Jonolla had trouble adjusting to 

school* Her mother worked in the building, and Jonella would often 

leave to be with her. She did not know how to stick up for herself when 

playing with others. She would cry, when someone was moan to her. 

Otherwise, she would play with a variety of children. 

llentally, Jonella was ready for first grade. She was quite tuned 

in to books and would stay after school to have me read to her for 

several hours, several days a week. She was a good listener, followed 

directions well, and responded to questions. Because of all the books 

read to her and help from her family, Jonella was the most mentally 

ready for first grade. 

Jbiotionally, she constantly sought approval from the teacher. 

She cried frequently whenever a teacher reprimanded her or when another 

child was mean to her. Most of her absences resulted from emotional 

upsets; she missed 10 days out of 73. Dr. Old Coyote and I encouraged 

her to be brave. By November 4, I recorded: "Jonella is getting better 

about crying and running to her mother. She isn*t being reinforced, so 

is quitting. She tattles, and I tell her to take care of it by herself," 

Our frequent question to her became, "and were you a good girl?" 

Her English was good both in vocabulary and sentence structure. 

In reading to her, October 29, I found that she was "already word 

conscious." It is something for a child to be tuned in to sounds of 

a foreign language, . '• , 
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In talking to her mother, I found that she had children vmo 

Here doing poorly in school and so wanted Jonella to make a good start. 

Sho emphasized enjoyment for Jonella, but also wanted her child to do 

well, Jonella scored 6 A on a Gesell Test I gave her, 1-a.rch 4, 1970. 

She was ready for school. She gained social maturity, and I noticed 

her sticking up for herself more and more in kindergarten, 

Mary Horn 

She was born June 22, 1983. She had two previous years of Head 

Start, Mrs. Bertha Bear Claw, the teacher aide in Mary's room last year, 

told me that Mary rarely attended, Mary thought she wTas a boy. When she 

was younger, her father had thought it cute that Mary pretended to be a 

boy. When she entered Head Start, she began to have identity problems. 

Rose Blaine Chesarek, Mary's summer Head Start teacher, helped her by 

reinforcing only feminine responses. In her progress report, Rose felt 

that Mary was "not ready for first grado in public schools" and that 

Mary did not have much confidence in using English. On her Graphic Record, 

Rose felt there was a gain in liary's awareness of self, but that "at this 

point she doesn't realize that she is a female," She did not feel that 

Mary made much progress in the summer program. On the vocabulary test, 

Mary advanced from four years to five years and eight months. Her parents 

agreed to have her in my program, 

Mary entered alone September 16, and only' missed 9 days out of 

?2 enrolled. Physically, Mary underwent great changes during my program. 
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When she entered, she was not interested in swall muscle activities. 

But by October 1?, along with Jonella, she was "very attentive in her 

written work," She soon became skillful and enthusiastic about small 

muscle activity, i&ry ms good at boy's activities like wrestling. 

But I noted, November 4, that Mary "really isn't very good at girls' 

activities, like jump rope," She became embarrassed doing it. 

Socially, llary played almost exclusively with boys, especially 

Jim, To get attention from the teacher, I noted on October 17* she 

would "misbehave in what she believes to be a boy's way—picking on 

girls." She ms "shy when alone with adults." Nary was aggressively 

independent, not wanting help. She responded quickly when asked to 

do things. This brought out her positive side. Dr. Old Coyote and I 

did not try to stop her from playing with boys, as she ms better at 

their activities than at girls' activities. But she did need to realize 

her sex. She grew to realize this by getting in the girls' line, going 

to the girls' bathroom, playing female roles in creative dramatics, and 

being praised for feminine responses. 

Mentally, she was "one of the first to show real interest in 

books," She was careful in her work, but also the quickest one we had. 

She knew basic things like colors, number concepts, her name, but lacked 

a Tdde variety of experiences with books. She followed group instructions 

mil and always wanted more to do. We did not have enough for her. 

Emotionally, because of her defensiveness about her sex, Mary 

needed reinforcement and understanding. Dr. Old Coyote often told the 
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others, "Mary is a lovely little girl," With emphasis on "girl," she 

would make it sound like something special, I talked to Ilary about what 

"tomboy" meant—girls who like to do what boys do. She would not cry 

when situations made her realize that she was a girl, but she would 

fight or she would silently crawl under the table. By the end of the 

program, she seemed to accept the facts of life more easily, not retiring 
* 

or showing any reaction. She went to the girls* bathroom without any 

hesitation. Adults who tried to force her into the, proper behavior would 

bring on her defensive qualities. When she was turned over to kinder¬ 

garten, Hary practically dropped out of school, except on creative 

drama days, 

l-iary*s English vocabulary and sentence structure showed much 

progress during the readiness program. She began to come up with stories 

and became more confident about speaking English; she spoke in class more. 

When I visited her home, Mrs, Horn told me that. Mary was enjoying 

school and that she was interested in having books read to her, I felt 

Mrs. Horn was surprised to hear my positive raactions to her child, 

since her child was usually looked upon as a devil. 

I gave Mary a Gesell Test, March 16, 19?0, and she received 

5i 3, not ready for school yet, 

Alberta Iron 

She was born July 8, 19?3. She had two previous years of 

Head Start. When Alberta*s real parents were divorced, it was reported 
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that her stepfather ms mean to the children at first. The parents spent 

ranch time together but were seldom at home with their children, Steve 

Chesarekf Albert’s Head Start teacher the previous year, recommended her 

for readiness because of general immaturity. Although Alberta was in 

Summer Satchel, her teacher, Betty Caufield, did not keep many records 

on her. She made out a Graphic Record, but only for the beginning, so 

no progress could be recorded. Her first vocabulary test, however, 

showed Alberta was in the three year and eight month level. Art Hulett 

gave her a Gesell Test in August, 19^91 from which she recieved a 4 B, 

She made almost no English responses. She vias unable to follow directions, 

I found no record of parential consent to send Alberta to readiness class. 

Alberta entered my room, alone, on September 15. Physically, 

Alberta was ready for small muscle activities, spending much of her time 

drawing intricate pictures. 

Socially, Alberta played well with others. She could take care 

of herself, 

llentally, Alberta was somewhat of an enigma to me. She was a 

child about many things. She decided that all the play kitchen furniture 

should go up in the balcony and proceeded to drag it up the steps. She 

would spend hours drawing all sorts of things: churches idth intricate 

sets of stairs, pumpkins with "shorties," a blue Joseph with brown 

shoes at Christmas time. She was not tuned in to school things, 

October 27, I noticed: "Alberta does not look upon paper as anything 

other than something to draw on. Bettors are artistic symbols to her," 
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She lacked basic school knowledge; she could not count past three, nor 

print her nano, and she did not know the colors. During my program, she 

developed more interest in academic subjects. At first, she never stayed 

in the story tine circlo, but by November she did. She also began to 

do better with her papers. We had to wait for this. Dr, Old Coyote did 

not require her to join these activities until she appeared ready. We 

put her in the slower group, so the activities would be more appropriate. 

She still could not print her name or follow group instructions, 

Alberta did not have a secure family life,./Once her family 

dropped her off at the local movie theater and forgot to pick her up. 

She spent the entire night crying alone in the theater. They did not 

pick her up until the following morning. Another tine her family found 

her sleeping on the front lawn. She apparently had spent the night 

there. We let her spend a lot of time drawing and playing, giving her 

affection and attention when she wanted it. One could see her hesitancy 

in speaking English, At first, she would not speak English, Being a 

cute little girl, she tried to got by, smiling and nodding her head. 

So Dr, Old Coyote and I waited. In decembor, she began to minic me. 

This might have been the first step. It was unfortunate for her that 

my program ended then, and she had to go to kindergarten, 

Alberta missed 14 days out of ?3» I attempted to visit her 

parents twice. Although I sent notes ahead, they were not home either 

time. 
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I gave her a Gesell on March 12, 1970, and she scored 5 3, 

indicating she ■was not ready for first grade. 

Sherrie Jefferson 

She vjas born February 1, 1963. Sherrie had two previous years 

of Head Start, Her mother told me that they had found out about the 

summer progran and asked to have Sherrie enrolled, Betty Caufield was 

her teacher, and again there we no complete records on this child. She 

scored four years and eleven months on the vocabulary test, Betty looked 

on her as high in "Awareness of Self: and "Tolerance," 

Sherrie entered my readiness class by herself on September 24, 

1969. She did not say anything. Physically, Sherrie seemed ready for 

small muscle activities. She always did them slowly. She was not 

interested in large muscle activities. Her mother later told me that 

Sherrie was a tomboy, thus hard to keep in dresses. Her behavior at 

school certainly contradicted this. Perhaps she felt school required 

different behavior. 

Socially, Sherrie .rarely played with others. She would go up 

to the baclony when there was too much noise below. If I gave her a 

good time in a sponataeous way, she would talk to me. On October 1? 

I observed: "Sherrie seems shy, but she really opens up when she's 

having fun. She made a paper airplane and talked quite a bit about 

that, including her kitten, Jackie," 



The best way to help Sherrie progress in this area seemed to be 

to give her spontaneous fun, like flying airplanes. I also needed to 

respect her quietness. She would gladly talk to me when I engaged her 

in a private conversation. 

Mentally, Sherrie could follow class instructions. Since she was 

so quiet and not a bubbly person, it was hard to tell how tuned in to 

school activities she was. She did them willingly. 

Emotionally, Sherrie was easily upset by children around her or 

anything going wrong. Her absences largely accounted for this, as she 

would stay at home if anything had gone wrong at school. She missed 20 

days out of 66 enrolled. Only by providing her with security and fun 

could I overcome this absenteeism. 

It was hard to tell about her control of English. When she talked 

to me it was correct. She simply did not talk very much. She had a 

good chance to learn English since her mother spoke it well. 

I visited Sherrie's home three times. Her mother felt that 

Sherrie had become less shy. 

Her big problem seemed to be social immaturity, I gave her a 

Gesell on March 11, 1970, on which she scored 5i A, or not ready. She 

followed directions well and at least gave an answer to most of the 

questions. 

Ginger Little Light 

She was born August 15f 1963* She had two previous years of 

Head Start. Betty Caufield recomraended her for my program and was her 
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Summer Satchel teacher. Ginger's father died that summer in an automobile 

wreck in which the whole family was involved. Ginger's mother became an 

alcoholic. The only record on Ginger is a Graphic Record done in July 

with no later comparison. She scored lowest in "Considerateness," 

She entered my program September 23* She would not come into my 

room. I coaxed her at first, but then I decided to leave it up to her and 

not force her to come in. On October 20 she finally entered my room. 

Physically, Ginger was not at all ready for small muscle work. It was 

very difficult for her to write her name. She found it hard to sit in 

one place very long. At the end of my program, she would sit still for 

long art projects, as in our creation of the Christmas scene, and she 

could wirte her name in manuscript. 

Socially, Ginger could play with others, although she easily got 

into fights. She also lost her clothes frequently. •'When it came time 

for her to go home, it was often difficult to find her shoes or jacket. 

Mentally, Ginger was not ready for class instruction. October 

22, "Ginger ...required special encouragement with the numbers' paper. 

She needed praise at each step or she wouldn't finish." 

She was not interested in school activities. On November 21; 

"Ginger did little. She didn't join us for bead work. Perhaps, I 

should make her, but she puts up such a fuss and I fear that it will 

upset the others. She needs to drum and play the piano more, perhaps." 
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If she had been attending regularly, she would have done better. Her 

erratic attendance kept her from progressing. On December 2: "VJhat's 

the clue to Ginger? She acts up continuously, always wants attention, 

If she'd come more often, she'd be a lot calmer. If I had only her, 

I could find things for her to succeed with, then give her attention. 

And she isn't ready for sit down work." She was an unfortuante example 

of what happens to a child whose attendance is so erratic. During the 

entire time, there wore only two weeks in which she attended regularly. 

She missed 19 days out of 58 enrolled. She also lacked basic knowledge 

of colors and number concepts. She had little experience with books. 

Emotions were the root of Ginger's problems. After the accidnet, 

she used to wrap up half of her lunch to take home to her brother and 

sister. She felt keenly what was happening to her family. Her 

frustrating experiences were too much for her mentally, so she reacted 

physically. On November 19, "Ginger didn't join us for the art activity. 

She sat on the floor and beat a drum." She would do impish things to get 

my attention; she refused to join activities or refused to go home. She 

also hugged me a lot and constantly wanted piggy-back rides. Due to 

emotional problems her physical and mental maturity slowed down, 

While Ginger was not hesitant to use the little English she 

knew, she could hardly make any sentences and had a limited vocabulary. 

One wrod answers came from her. Responses on her Gesoll Test, llarch 16, 

1970, were good examples: 
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Mrs* Bradley: "What do you like to do best at school indoors?" 

Ginger: "Clay." 

B.: "What do you make with the clay?" 
G. 

3. 

G. 

B. 

G. 

B. 

G. 

B. 

G, 

3. 
G, 

B. 

G. 

"A man. And a snake." 

"What do you like to do best at school outdoors?" 

"Flay." 

"What do you play with?" 

"Toys." 

"What do you like to do best at home indoors?" 

"Eat." .. 

"What do you eat?" 

"Cornflakes." 

"What do you like to do best at home outdoors?" 

"Play." 

"What kind of toy do you play with?" .. •/; 

"Jacks," . 

She scored 5 3 on the Test, showing she lacked sufficient English. 

On December 15» I found out that Ginger had moved. Her mother 

was undergoing treatment for alcoholism in Warm Springs and she had 

placed the children in an orphanzage in Billings. Ginger returned at 

the end of January to stay with her aunt or grandmother in Lodge Grass. 

She was too late to enroll in kindergarten, so she -was placed in Miss 

Linda Messick*s Head Start class. 

Roxanne Old Crow 

She was born July 12, 1963♦ She had two previous years of 

Head Start. Her parents, by adoption, provided a stable atmosphere 

for her, keeping her attendance high. She attended Summer Satchel 

and Euna Rose He Does It was her teacher. At the end of the summer, 

Euna Rose wrote: 

Roxanne is ready for a considerate first grade room 

and an understanding teacher, At times things loay bo a 

little difficult for her, but she should be able to do 

first grade work. 
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Sho spoke English Tilth short sentencos and good grammar. She 

mixed Hell with her group. She went from two years and eleven months 

to four years and two months during the summer on her vocabulary tests. 

Euna Rose recorded a large amount of progress on the.Graphic Record. 

She especially noted progress in '’Communication Ability," "Social 

Adjustment, " and "Self-Confidence," Since Art Hulett did not agree on 

first grade placement, Roxanne was finally recommended for my program. 

Both parents agreed to it, 

Roxanne entered September 15 and only missed three days. 

Physically Roxanne was smaller than the average child. She got lots 

of attention from adults. She was ready for small muscle work. She 

often worked at the chalkboard. She did painstaking work, being able 

to keep at it for a long time. 

Socially, Roxanne played with everyone and was easily adaptable 

to different ones. Because adults have enjoyed her cuteness, she would 

sometimes want to be cuddled or have her jacket buttoned. 

Mentally, I noted October 22 that she "follows directions well 

and completes tilings," She was tuned in, eager for classroom activities, 

as she wanted to please the teacher. She knew numbers, colors, and her 

name, 

Emotionally, as she could do things on her own, she tended to be 

neglected by me. She could put on four year old behavior. She behaved 

like an imp so often that Dr, Old Coyote and I felt she needed time to 
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outgrow this behavior. We had to reinforco her older behavior, like 

IT© 11 done work, I observed her in hay in kindergarten and found very 

little impish behavior. She was responding like an independent six 

year old. 

Her English was good. She continued to speak in short sentences 

and picked up new vocabulary. She scored 5'§ A on ^er Gesell. She should 

be ready for first grade next fall. 

Raynard Other Bull 

He was born March 31i 19&3. Raynard had two previous years of 

Head Start. His family was one of the poorest in Lodge Grass. His 

father had tuberculosis. Other Indians did not seem to regard this 

family highly. On visits to their home, visitors were usually kept outside 

and conversations were carried on through the screen door, Suna Rose 

He Does It, his summer Satchel teacher wrote: "Improvement was slight. 

He did not attend long enough." His absenteeism ms a pity considering 

how well Raynard did while he was in class, Euna Rose found his 

English developed with short sentences and good grammar. She found 

him socially well adjusted. But she had to recommend him for a pre- 

first grade room. Rose Blaine Chesarek and Art Hulett talked to his 

mother and got her approval to include him in the readiness program. 

Although Raynard's mother registered him on September 12, he 

did not attend until October 7. His attendance was poor with 44 days 

absent out of 73. 



50 

Physically, Raynard was not at all ready for small muscle 

activity. Being an agreeable child, he would please the teacher when 

it was time for such work, But he spent most of his time xd.th ridable 

toy cars. He was so frequently absent that such toys were too exciting 

for him to make much progress, "Mary told me that Raynard is sucking 

glue," I wrote November 21, "She is his cousin and Raynard*s family 

sniffs gas," I did not want to put his mother on the defensive about 

it, so I decided to have Connie Red Star speak to her. On December 2: 

"Raynard brought a glove with a can of lighter fluid inside of it. He 

reeked with gas.. Red Star talked to him, as did I, I talked to Mary, 

too, I would hate to see that cancer spread. Red Star told his mother 

the consequences of gas sniffing—brain damage," His mother did not 

appear to do anything about it. He often came to school with dirty 

clothes. Mien I visited him in March in kindergarten, he had lice in 

his hair. He was wearing a coat with bird dung all over it. Since 

Raynard attended so rarely, it was impossible for him to progress to 

small muscle work. . In 3d.ndergarten, by May, he still spent most of his 

time in big muscle activity. 

Socially, Raynard was a very agreeable guy who got along well 

with others and seemed to have no problems leaving home. 

Mentally, Raynard was immature,. He was not attuned to school 

activities. On October 2?, "Raynard spent quite a while in the sandbox 

and with the trucks. He is younger than some of them in his playing 

needs—-wants cars to ride on." Ho was a poor listener who required 
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individual instructions. He did not know colors or numbers. Because 

he had not had enough varied play time, he was not ready or interested 

in doing academic activities. He was lacking in experiences, since much 

of his time was spent at home. Once again, poor attendance made progress 

slow. All Dr. Old Coyote and I could do was put him in the slower group, 

so he would at least not be frustrated. 

Emotionally, Raynard seemed fairly secure. He did ask the 

teacher for approval, but he ms not a moody child. On‘October 29, I 

noted: "Raynard bubbles. He is so enthusiastic and wants to be in on 

everything anyone is doing," 

His English also ms good. He spoke in sentences and understood 

commands. I felt sad about Raynard. If he had only come regularly, he 

could easily have been ready for first grade. Such poor attendance kept 

him from maturing. I visited his mother once to urge her to send 

Raynard to school. She did send him for a few days and then ho began to 

be absent again. I asked her to come to the school to see me several 

times, but she never did. 

On his Gesell, given him March 10, 1970, he scored 5i unready. 

The Gesell showed how poor his attention was. Kis answers were nonsensical, 

showing either the effects of gas sniffing or the frustration of being 

in a group progressing too fast for him. 



52 

Joey-Pretty on Top 

He lias born^August 2?, 1963. previous years of Head 

Start, Betty Caufield ms his Summer Satchel teacher. On his vocabulary 

test he progressed from three years and four months to four years and 

four months during the summer. She only recorded the beginning Graphic 

Record on him. She felt his weakest points were "Communication Ability" 

and "Self-Confidence." Arthur Hulett and Rose Blaine Chesarek talked 

to his parents about my program,. There were unwilling to enroll him in 

it and put him in the first grade. In the first grade, he ms so unready 

for the work that he colored most of the days, Mrs, Green, his teacher, 

advised his mother to put him in the readiness program, as he would flunk 

first grade. 

He entered my class on November 12 and only missed 7 days out 

of 34 enrolled. Physically, Joey was not ready for the first grade work, 

as he was more interested in big muscle activities. As he had been in’ 

first grade, he ms more willing, though unenthusiastic, to do what the ' 

other children like him would refuse since they wore unready. We had to 

give him time to gain confidence at small-muscle work, so we put him in 

the slower group. 

Socially, Joey was quite insecure. At first, he did not want 

to leave his mother. At school, he would imitate Jim or another boy 

there. He did not appear to have developed a self-image. This could 
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be attributed to his damaging experience in first grade where he found 

himself so inadequate. Ke was independent regarding his own clothes. 

Wo praised him whenever he did anything on his own. 

Mentally, he was unready for school subjects. Although he ms a 

quiet child, he did not seem to listen, but required individual instructions. 

He lacked self confidence to volunteer when ho know how to do something. 

We had to work on building his confidence up by praising him frequently. 

His English was hard to measure, as he lacked the confidence to 

say much. When I visited his mother December 11, I stressed his need for 

confidence, adding that he could do well, but needed a good self-image too. 

She only said, "He could do it if he would only try." Oh dear! 

On his Gesell, March 16, 1970, he scored 5i 3 which meant he r 

ms not ready for school. His hesitant answers pointed out his lack of 

confidence. 

Bonnie Spotted 

She was born June 23, 1962, While still a baby, Bonnie was 

abandoned by her mother and left in a parked car. When she ms dis¬ 

covered several days later, nobody was sure if she would live. She 

did, though suffering from a nutritional deficiency. Doctors placed 

no limit on her mental growth and did not know how far she could progress. 

She moved into a faster homo with about fifteen children and received 

little attention. She had been in Head Start three years. Everyone 

recommended her for ny program. 
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She came September 16 as the oldest member and only missed 6 

days out of 73. Physically, Bonnie showed the effects of her nutritional 

deficiency by awkward movement, by a gangly body, and by badly growing 

teeth. If she were mentally capable, she could probably handle small- 

muscle work. She was sensitive enough to know that she couldn't do as 

well as the others, so it was hard to get her to finish projects. Dr., 

Old Coyote and I put her in the slower group, so the projects would be 

easy enough for her. When there were two teachers present, one of us 

would give her individual attention, ‘ ' 

Socially, Bonnie did not know how to keep friends. She scratched 

them with her fingers. At first, when others hit her or laughed at her, 

she did not mind playing the fool. Later, on October 29, I noticed her 

crying, a more normal reaction. She did not cling to one person, 

although she did form an attachment for me. She did not know how to 

show affection, other than by hitting. I had to ignore her negative 

actions but praise the good ones. This helped, but when Bonnie became 

frustrated, she still reverted to poor social behavior. She was able to 

dress herself, although she often could not find her shoes. 

Mentally, in several ways, Bonnie was ready for school. She 

had a sensitive ear for phonics. She ms also sensitive to musical 

rhythm, . "Bonnie suddenly picked up the rhythm of a record being 

played," I wrote on October 24. "So, we danced—skipping, running, 

hopping, jumping," She often did good work, but it depended on her 

mood. Some days would be good ones for her, on others she would 

destroy her work, She lacked self-confidence and had to be sure she 
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could do it. She showed an interest in books. Colors, numbers, printing 

her name were beyond her unless one could instruct her individually. 

Unfortunately, Dr, Old Coyote and I could not count on having one 

person work systematically with her. She needed a tutor, 

Ubiotionally, she was quite insecure. Her fits of frustration 

and her negative behavior were signs of a negative self-image. She 

wanted badly to be loved. Once I bounced her on my knee, singing, "This 

is the way the farmer rides,,," She wanted to do it again and again. A 

seven year old child! I tried to give her a feeling that I really liked 

her. 

She spoke English only and did not understand Crow, This meant 

that other Crow children had trouble communicating with her. She was 

left out when they spoke Crow, 

I visited her guardian three times. She seemed to have the old 

attitude toward the mentally ill, as she put it, "Some things just don’t 

stick," 

Art Kulett gave Bonnie a Gesell, larch 3» 19?0. It was hard to 

score as she quit in the course of the test. She hardly answered any 

questions, completed only four figures, and could only print the .3 of 

her name and the numeral 1, 

Bonnie should bo placed in special education. 
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Suremary 

Looking at all twelve of these children, only one, Jonella, is 

really ready for first grade, Benedict, Mary, and Roxanne will probably 

be ready next fall, Beatina, Sherrie, and Joey are ready in many ways, 

but they may need special help in other ways. Jim, Alberta, Ginger, 

Raynard, and Bonnie need special programs. 



CHAPTER. V 

SUMMARY AND SUGGESTIONS 

I have suggestions for each child. I tall state whether each 

is ready for first grade in the fall of 1970 and I will make other 

recommendations for teachers dealing with each child. In the end, 

I will make suggestions for an ideal readiness program and curriculum'. 

Individual Readiness 

Jim Elaine needs to be regularly attending one program. He 

needs to have a teacher who channels his leadership qualities in 

positive directions, not merely stepping on him for acting tough. Since 

his mother wants to work with him, his teacher should get her involved 

as much as possible, Jim's aunt, Rose Blaine Chesarek, who has been 

employed as teacher aide in first grade and is currently working on a 

degree in educational counseling, should be informed of his progress. 

Since Jim moved away, I do not know how ready he is for first grade. 

With regular attendance under a good teacher, like Euna Rose He Does It, 

in Crow Agency, Jim night be ready next fall. 

What should be done for Beatina Gardner? Perhaps, she will 

outgrow her emotional problems. I think she should be placed in first 

grade, If she thrives in the atmosphere, fine. If she does not, then 

a psychiatrist should be sought. 

In regard to Benedict Gros Ventre, he is not as attentive as he 

should be. His teacher will have to work at capturing his attention. 
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The additional year has helped him to gain knowledge of English and 

general maturity, Benedict should do well in the fall of 1970, 

Jonella Hill should definitely go on to first grade. Since she 

is a sensitive child, this extra pre-school helped her to gain more 

English and knowledge so she will be able to live up.to the standards 

she sets herself, 

Kary Horn is ready for school. She may have some difficulty with 

English, but should be a wonderful student if handled right. If a teacher 

does not handle her properly, Kary will become defensive and stay at 

home. At the time I was working with Kary, my impression was that Kary 

did not know what adults expected from her. Since she had the reputation 

of being a brat, she tried to live up to it. I felt, and still feel, 

Kary*s confusion of her sex is temporary, and she will outgrow it 

naturally if allowed to do so, 

Alberta Iron’s creative activities are exciting to watch. Her 

creativity may be due to an emotional need to escape. She does not 

listen well because she seems to have definite ideas about how she 

wants to do things. I doubt the schoolroom atraosphere will allow her 

to be as individualistic as she wants to be. Alberta needs more time 

before school activities are required of her. VJhen she was transferred 

to kindergarten, Alberta found herself in a new group of children, 

many of whom spoke English well. She probably would have progressed 

faster if my readiness program had continued. She seemed about to 

find security there. Her parents would probably not agree, but Alberta 
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needs an additional year of preschool. She is a quiet child, and, 

therefore, is often over-looked 'when in a group. It would bo wonderful 

if she could have a tutor or a psychiatrist who would use Axline's 

self-directed play therapy. For it is Alberta^ emotional, and 

consequently, her mental immaturity that makes her unready for first 

grade next fall. 

As -with Alberta Iron, I ms sorry that my program ended for 

Sherrie Jefferson, Sherrie needed to be longer in one situation, so 

that she might overcome her shyness. She is only partially ready for 

first grade next fall. Her shyness will be a handicap in any group 

situation. Hopefully, a teacher will recognize this and find a way to 

draw her out. Her slowness in activities should not be misinterpreted. 

What should happen to Ginger Little Light? If she could be 

given exactly what she needs, I would suggest a tutor or a small special 

education class of ten children or less. Ginger needs another year of 

readiness, and she needs to attend regularly. She should also have some 

play therapy, self-directed, as formulated by Virginia Axline, What 

will happen to Ginger? She will probably go to first grade next fall, 

I would predict that she will have to repeat first grade since she is 

emotionally unready for it. 

The year of readiness has allowed Roxanne Old Crow to grow 

emotionally and physically. She will not have much difficulty in first 

grade next fall, . 
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Although Raynard Other Bull should go on to first grade next fall, 

his attendance and health should be "watched carefully. His mother may take 

first grade more seriously than she did my readiness program. Hopefully 

she will send him to school a little more regularly, Raynard shows 

potential, but so did his eighth grade brother. His brother was finally 

overcome by gas sniffing and dropped out of school,' The only suggestion 

I have in regard to Raynard*s glue sucking is to let someone like Connie 

Red Star work with his mother. 

The greatest handicap for Joey Pretty On Top is his lack of 

confidence in himself. It can be attributed to his failure in first 

grade. He should not have been enrolled in first grade the previous 

year, and the best thing that could happen to him was to drop out of 

school. Any teacher who has Joey should concentrate on providing him 

with security. Once his confidence is high and his responses in 

English less hesitant, Joey will start doing well in school. In the 

meantime, he should be returned to first grade next fall, 

I really feel that Bonnie Spotted could learn a lot if she could 

have full attention from her teacher. Ideally, she should have a tutor. 

The child can learn, but needs to have individual, positive help. She 

gave'up in the middle of the Gosell Test because she was not going to 

commit herself to something she might fail in. Bonnie should not be 

sent to first grade next fall, but she should not be allowed to waste 

time. She needs a special education situation. 
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An Ideal Readiness Program 

Obviously, these children were not offered an ideal program. Let 

us now consider what would have been an ideal program for them. We can 

focus on three areas: space, equipment and activities or curriculum. 

Space — The ideal readiness space would consist of two rooms, 

one for quiet sit down activities, the other for gymnastics. Outdoor 

space should be equipped like a standard playground^ A room with nooks 

would be good for .children at an age where they love to set up furniture 

their own way. The room should also offer places for a child to retreat 

to when he wants to be alone. 

Equipment — Each room should have adequate furniture, but not 

be overly crowded. Each should have closets with plenty of shelves for 

teachers' supplies. The rooms should have sufficient book shelves for 

storing,the children's toys. If there is a definite place for all the 

equipment then the teacher can get the children used to putting things 

away in specified places and thereby achieve order. 

The academic room should have sufficient display tables, each 

for a certain area of the curriculum, like a science table and a numbers 

table. The child should be able to get at what is on these tables. 

There should be running water in the room, especially for science 

experiments. Ideally, the bathrooms should adjoin the classroom, so the 

child does not waste time passing through other rooms to get to the 
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bathroom. There should be a central table around which the children 

sit for group activities. If there are two teachers, the tables can 

be two also. The groups should be kept small. The children's chairs, 

appropriately tagged with their names, should be placed around the tables. 

The teacher should have a place for her things. Since children at this 

age are beginning to show interest in small muscle activity and need 

lost of experience with it, there should be plenty of wall space for 

chalkboards. There also should be plenty of bulletin board space for 

announcements and displays of their work. Part of a wall can be used 

for painting a mural periodically by the class. There should be room 

for play house equipment and carpentry tools. 

In the exercise room, there should be plenty of.running room. 

There should be a rope ladder, mat, basketball hoop, jump ropes, balls 

of differing sizes, suspended beams to walk on. There should be a record 

player with a variety of records. There should be a bulletin board on 

which to post each child's progress in exercises. 

In the academic room, equipment must be suitable for the curric¬ 

ulum area. The curriculum areas in the academic room are as follows: 

husic, Art, Movement, Science, Uumbers, Social Studies, Language Arts. 

Music supplies should be kept either on a table or on a set of shelves. 

They should consist of basic musical toy band equipment, complete with 

a zylophone and a large drum. Some of this equipment should be made 

by the children, like the tambourines and the rhythm sticks. The 
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music table should have a record player usable by the children with a 

supply of children*s records. There should also be a higher quality 

record player for use by the teacher only. If the teacher is lucky 

she will have a piano. 

The art table and the shelves should feature equipment that the 

teacher is willing to let the children experiment with and use on his 

own. There should be colored construction paper, plain drawing paper, 

crayons, colored and plain chalk, pencils, clay, a scrap box, scissors, 

• ( 

pipe cleaners, paste, paper plates. The scrap box should contain whatever 

the teacher can think up for colleges, etc. The room should have an easel 

near by set up with paper, brushes, tempera, and painting shirts. Art 

supplies, requiring supervision, such as India ink should be kept in the 

teacher's closet. Movement activities would largely be done in the 

other room. 

The science table should be a display area with an aquarium or 

terrarium and cages for current projects. There should be scientific 

gadgets for the children to experiment with. There should be collections 

for the children to contribute to or to help classify. There should be 

collections of pictures. There should be set places for the children 

to bring contributions: pictures, additions to collections. There 

should be scrapbooks for the teacher to write their discoveries dox^n in. 

Scientific gadgets should include: magnifying glasses, scales, rulers, 

lots of containers of varying sizes, easy scientific games. The collections 
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could be of leaves, shells, buttons, etc. The teacher should keep toxic 

materials and seeds on her private shelves. 

The numbers table would have blocks to count, things to compare, 

number boxes with individual flannel boards for each child, beads to 

string.of cubical, spherical, and cylindrical shapes and of different 

colors, with the wires there for stringing, peaboards and any other 

kind of .counting items, number games, a calendar with removable numbers. 

Books featuring numbers could be kept at this table or on the numbers 

shelf. 

Social studies equipment would probably consist of work done on 

the bulletin board and books on social studies topics. A table could be 

used to display the current social studies theme. 

The Language Art table should have a flannel board with a variety 

of items to put on it: Rhyming words, beginning sound words, letters, 

numbers, stories. The shelves would contain the books made by the 

children, the children's library, old papers for the child to work on 

in his spare time, writing paper, pencils. The teachers could keep 

workbooks there or on their private shelves. 

Curriculum — Before beginning the school year, the teacher 

should have some knowledge of her students. Either at the end of the 

preceoding year, the end of a summer program, or at the beginning of 

the school year, the children should be given a scries of tests. 

Children should be tested for school readiness by the Gesell Readiness 

Test. They should be tested by the Peabody Picture Vocabulary Test. 
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Past teachers should write summaries of the child’s emotional, physical, 

social, mental maturity and his command of English, The records should 

be kept in a definite place at the school. One can see with these child¬ 

ren how erratically tests were given, I wasted valuable time getting to 

know traits that tests could have told me. The teacher should not accept 

the tests as infallible, of course. For the tests to be as accurate as 

possible, the testing conditions should be as controlled as possible, 

i,e,, every child should be given tests in as equivalent.a situation 

as possible, . V 

In addition to learning about the children through tests, the 

teacher should observe her children for at least one vreek. During this 

time, she can offer a loose sequence of activities. Thereby, the teacher 

and children have a chance to adjust to eacher other and to the room and 

equipment. The teacher can test out the results of tests by what she 

observes, 

When the children appear ready for more planned activities, the 

teacher should have more planned. Children will ask for activities, 

once they have tried out what interests them in the room, But if the 

teacher starts in right away with too many activities, she will have 

discipline problems. During early stages of planning, the teacher should 

involve the students as much as possible, so as to capture their 

interests. The goal of the teacher is to arrive at a schedule pleasing 

both to students and teacher. She should try out schedules until she 

finds one that suits the majority of students most of the time. Once 
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she has found this, she should seriously plan a sequence of activities 

in each of the curricula areas. 

In teaching, one has to keep in mind that children do not al^ways 

operate on schedule. The teacher has to be sensitive to sudden interests, 

When the children start singing, she should encourage them. When a child 

brings a puppy to school, a teacher can turn this into a science lesson. 

But, overall a schedule is a good idea as it gives the children*a feeling 

of security. The children know what to expect. It is also handy for 

the teacher to have activities in mind. 

Let us look at the curriculum areas. Children enjoy music, but 

there is more to music than memorization, A teacher should instill 

children with the idea of music in themselves. If music becomes merely 

songs to learn, then we turn off the potential for creating their own 

music, both vocal and instrumental. The teacher should encourage the 

children to make up songs. She can do this by making up songs about 

their activities, She can do this by greating them with song. 

In the area of instrumental music, the children can make some 

of their own instruments. Individuality should be encouraged. If a 

child comes up with a feasible idea for a musical instrument, he should 

be encouraged. Teacher and students can talk about the different sounds 

things make, whether they seem higher or lower. The children should be 

encouraged to create their own instrumental music. If the teacher has 

a piano, she can encourage the children to make up music on it. If 

the children need an idea to focus on the teacher can ask them to 



6? 

imitate animals, people, weather, and emotions (like something scarey, 

something happy). The teacher should write their songs and keep them 

handy for review. The songs can be recorded as one does for the piano 

or rhythmically as for a drum. 

Mien it comes to learning songs, I do not think the teacher should 

require memorization. She should pick songs she thinks appropriate, sing 

them often and watch for reaction from the children. If the children 

like them, they mil eventually join in. If the teacher is able, she 

should encourage creating songs in the child’s native language. 

The art curriculum should not only show children how media are 

used, but let the child explore creative ways to use the media. A 

largo variety of media should be on hand. Mien each medium is intro¬ 

duced, . rules should be laid down by teacher and students as to how to 

use it, how not to use it, and where it should be kept. Ideas should 

be left up to the students, unless they ask for one from the teacher, 

or unless the medium requires following a pattern. Although most activities 

should focus on individual ideas, the teacher can also do projects which 

involve following instructions and a model. 

Although the teacher can mite what the child wants in a special 

area on his picture, it is a mistake for the teacher always to ask the 

children what their pictures are about. Sometimes, the child’s painting 

is simply abstract. Perhaps the best way is to establish the idea with 

tie child that you understand when his painting is simply a pretty 

picture. 
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Thoro should bo room in tho art curriculum for children suggestin 

■what media they would like to try next. A scrap box is important. This 

can include an endless variety of things, limited only by the teacher's 

imagination. Children should be encouraged to bring things from hone for 

it. 

In the movement curriculum, the teacher should have a list of 

exercises to be completed by the students. When children fail to do 

these, the teacher v&ll have to figure out how to make a game of it, 

so the child can learn it. The child should know whore the chart of 

his progress is. The exercises should vary from quite easy to difficult, 

so that no child feels that ho cannot do anything. 

Creativity enters in with the use of records, What does the 

music tell the child? It also enters in with imitation of animals, 

weather, etc. Walk like a bear. 

In getting the children ready for first grade, the teacher 

should offer exercises in hand-eye coordination, games like Bean Bags 

and Dodge Ball. Bilateral coordination is also important, Walking a 

beam, skating, skipping, hopping, and touching toes without bending 

knees are helpful. Development of eye muscles is also important for 

the future reader. One can have a ball or other weight hung at eye 

level. It swings left and right and the child follows the ball with 

his eyes only, keeping his head stationary. 
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The goal of the child's early science curriculum should not 

be memorization of facts, lie should be doing things that make him more 

aware of his senses and their relationships to his surroundings, 

There also must be a place for the children who want to know 

facts. Why does something happen? The teacher should have some 

reference books handy to answer such questions as quickly as possible. 

Classroom pets should be studied, with children making obser¬ 

vations, Children should also learn about the needs of these animals, 

through being required to take care of them, systematically. 

The equipment on the table should only be placed there once the 

child knows how to use it. There should frequently be collections for 

children to contribute to and set up. The teacher should have a scrapbook 

for the children to have her fill with their observations and discoveries*. 

They should be encouraged to bring pictures to put in it. 

The science curriculum should also include field trips. These 

field trips should focus on nearby interests, like farms, etc. We took 

a trip to the zoo, which involved about five hours of driving to get 

there. Consequently the children were tired, quarrelsome. I doubt if 

they got much enjoyment out of the trip. Cnee again, the children's 

interests should be sought. 

In the number area, the teacher should not seek merely to have 

the child learn to count. This can be deceptive, as the child may be 

rattling numbers off without any real understanding. The. child should 
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have an idea of relationships between numbers like 3 being; 1 more than 

2. 

The children should daily experience the calendar* They can begin 

to have a feeling of tine, if the teacher talks about certain tines to do 

things, activities that take longer times than others. 

Social studies should seek to acquaint the children with the 

different holidays during the year. These will only have meaning for 

children when they do something connected with then. For example, they 

could make paper boats and float then to America on Columbus Day, A 

lot of the significance of the holidays will have to wait until they are 

older. 

Simple books can be used to tell them about holidays, The child¬ 

ren can act some of them out, 

. Social studies can also focus on their surroundings, what they 

do during the year, what their parents do. Simple maps of their towns 

can be drawn. The teacher can stress acceptable behavior. Such be¬ 

havior should not be merely enforced. The students should have it all 

explained to then. The teacher seeks to develop good table manners, 

independent dressing and caring for possessions, considerateness for 

others. Local officials and businessmen, like policemen, grocery store 

owners and postmon should be invited to speak to the children. 

Language arts is one of the most important areas of readiness 

for the soon to be first grader. The teacher should work in the area 

of vocabulary development. Children are asked to tell all they can 

about the picture, The pictures can be categorized. If there is 
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confusion about the item, then the real object should be brought to 

school for the children to examine. 

Listening to books TTIII increase his range of experiences and 

his vocabulary. This must be a pleasant activity. The child should 

never be forced to listen, unless he is only being onery. To get the 

idea of books across,as not just something external, the child should 

be encouraged to make books of his awn. These books can sometimes 

center on themes. Experience charts turn the child into an author and 

make books more of a personal experience for him. Class experience 

should be written up. Parents should be encouraged to have children's 

books in their homes and to take their children to the public library, 

Children should be asked to pick their own books for story time and 

for their own use. 

Stories can further be made real, by having the children act them 

out in creative dramatics. We acted out situations, like picnics, bus 

rides, birthday parties, and fairy tales, such as "Goldilocks and the 

Three Bears," and "The Three Pigs." 

Language arts can also feature the students teaching the teacher 

Crow words. This will show that the teacher respects their language. 

Finally at all times, there should be two adults in the room. 

Children who have problems need immediate attention. Thus, two 

teachers are necessary. Also, the teacher may want to group children 

with others ready for certain activities. 
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Becoming fascinated by the possibilities of teachingf I have 

read many books on the subject. The field is seeing a huge number coming 

out, but it was mainly being under the guidance of Dr. Old Coyote that 

made me see children in a new light. Her guiding principle seems 

to be to observe children, trying to see them as they are and not as 

we would have them, and then opening up their horizons. 
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