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ABSTRACT 

The Ames Philosophical Belief Inventory—Form M and an 
information questionnaire were mailed to representative 
samples consisting of 120 public high school counselors 
and 102 public high school administrators in Montana, in 
an effort to investigate the philosophical differences 
between counselors and administrators. The return yielded 
information from 76 counselors and 38 administrators. 
Eight null hypotheses were stated and tested using the 
analysis of variance and the Duncan New Multiple-Range 
Test. The level of significance was set at .05. The 
results of the study showed that counselors differed 
significantly from administrators in relation to the five 
philosophical orientations of existentialism, phenomenolo¬ 
gy, pragmatism, realism, and idealism. Counselors rated 
phenomenology significantly higher than did administra¬ 
tors , although both groups rated this philosophy the high¬ 
est. Idealism was rated as lowest by both groups. 
Counselors showed significant differences between the 
middle three philosophies which in descending order of 
rating were existentialism, pragmatism, and realism. 
There were no significant differences among the adminis¬ 
trator philosophies of existentialism, pragmatism, and 
realism. No significant differences were found among 
the five philosophies in relation to amount of education, 
age, education experience, class of school, MPGA and 
MASSP membership status, or counseling credits taken, for 
either counselors or administrators. There were signifi¬ 
cant differences between the philosophies of male and fe¬ 
male counselors. Female counselors rated existentialism 
and phenomenology the same whereas male counselors rated 
phenomenology significantly higher than existentialism. 
The implications of these findings were related to the 
public school system. Recommendations for further study 
included studies to determine the philosophical orienta¬ 
tions of high school counselor-principals, counselor and 
administrator trainees, and elementary school counselors 
and principals. Further recommendations included the 
study of high school principals in relation to phenomenol¬ 
ogy, and a survey of teachers concerning their perceptions 
of their principals*philosophical orientations. 



CHAPTER 1 

Introduction 

Throughout the many years of organized education in 

the United States, the question of an educational 

philosophy has always presented itself. Such a question 

has been answered in many ways and by many different 

authorities. It has been understood throughout the 

literature that a question of educational philosophy is 

an important one. The educational philosophy is the 

foundation that lends direction to education and provides 

for the aims and purposes of the educational system. The 

educational philosophy may also help to encourage reflec¬ 

tion, criticism, and analysis of our school system, and 

of the people who work within the system. 

Within the educational setting are many diverse roles 

and functions performed by various individuals. Each 

individual defines his role according to his personal 

philosophy of education, which is a direct result of his 

value system. Lipham and Hoeh (197*0 state that value 

orientations held by individuals are powerful determinants 

of behavior. The values of the individual play an 

important role in educational decision-making. McCleary 
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and Hencley (1965) provide the idea that philosophy and 

the humanities have been the source for civilized thought 

relating to the question of values. Strickland (1969) 

maintains that there is an overlapping continuum con¬ 

sisting of philosophy, theory, and practice. In relation 

to counseling especially, this suggests that goals are a 

function of philosophy. One's theory is based on one's 

philosophy, and practice or technique is an implementa¬ 

tion of one's philosophy. Taff (1966) believes that 

school personnel reflect and represent a common core of 

values or "public philosophy." Also, roles are deter¬ 

mined to some extent by the position an individual 

occupies within the school system. 

The two positions in the educational field that are 

of interest in this study are the administrator and the 

counselor at the high school level in Montana. These 

positions can be understood to be quite different since 

the administrator is in a "management" position, while 

the counselor is in a "helping" position. Yet, in many 

high schools in Montana, a single individual is asked to 

perform both functions. Is this a feasible request? 

This study was done to assess the educational philosophy 

positions of counselors and administrators in Montana, 
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in hopes of providing useful information for confronting 

the role-conflict problem. 

Statement of the Problem 

The problem of this study is to determine if there is 

a philosophy difference between counselors and administra¬ 

tors at the high school level in Montana. Five educa¬ 

tional philosophies as defined by Ames (1965) will be 

used. These stated philosophies are Idealism, Realism, 

Pragmatism, Phenomenology, and Existentialism. 

Purpose of the Study 

The assessment of the philosophical positions of high 

school counselors and administrators is important because 

such a philosophy plays an important part in role inter¬ 

pretation. Lipham (197*0 states that the principal 

must become aware of his own value system and with the 

value systems of those with whom he works. Arbuckle (1965) 

says that counseling is an expression of human values and 

attitudes. The counselor is giving a picture of his 

personal philosophy as he works in the counseling 

setting. 
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Within the school system the counselor and administra¬ 

tor work closely together, but each has a different 

function. Many studies have been done on the administra¬ 

tor's perception of the counselor's role, and to a lesser, 

extent, the counselor's perception of the administrator's 

role. However, very little has been done to assess the 

philosophies behind these roles. Such an assessment 

could help educators clarify more fully the positions of 

counselors and administrators as well as provide infor¬ 

mation concerning the question of whether a counselor 

can serve as an effective administrator, or whether an 

administrator can serve as an effective counselor. 

General Questions to be Answered 

The general questions to be answered in this study 

are: 

1. Is there a philosophical difference between high 

school counselors and administrators? 

2. Is there a difference in philosophy of counselors 

and administrators in relation to the total amount of 

education received? 

3. Is there a difference in philosophy of counselors 

and administrators in relation to age? 
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4. Is there a difference in philosophy of counselors 

and administrators in relation to the total number of 

years of education experience? 

5* Is there a difference in philosophy of counselors 

in relation to sex? 

6. Is there a difference in philosophy of counselors 

and administrators in class AA, A, B, and C schools in 

Montana? 

7. Is there a difference in philosophy between 

counselors who are Montana Personnel and Guidance 

Association (MPGA) members and non-members? 

8. Is there a difference in philosophy between 

administrators who are members of the Montana Association 

of Secondary School Principals (MASSP) and non-members? 

9. Is there a difference of philosophy of counselors 

and administrators in relation to the number of counseling 

credits taken? 

General Procedure 

The Ames Philosophical Belief Inventory—Form M 

(APBl) was used to assess the philosophical positions 

of the counselors and administrators. Along with the APBI 

was a questionnaire constructed by the investigator to 
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aid in the answering of such questions as age of individu 

al, number of counseling credits taken, total amount of 

education, number of years as an educator, sex of 

counselor or administrator, size of school, and MPGA 

and MASSP membership status. 

The instruments were mailed to a random sample of 

Montana high school counselors and administrators. The 

complete sampling procedure is discussed in Chapter III. 

The completed APBI and information questionnaire were 

returned via a post-paid envelope to the investigator. 

Each individual APBI was scored and the results cate¬ 

gorized according to the variables being tested and the 

information obtained from the information questionnaire. 

Limitations and/or Delimitations 

The populations involved in this study could very 

well have been sampled in their entirety. However, due 

to financial limitations, a random sample of each popula¬ 

tion (high school counselors and high school administra¬ 

tors) were used for this study. 

Realizing the fact that there are also elementary and 

junior high school counselors and administrators, the 
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investigator chose to limit this study to high school 

personnel only. 

Since this study was done from the viewpoint of the 

counseling field and by a counselor, the investigator did 

not attempt to provide an extensive review of literature 

concerning the philosophical positions of administrators. 

Several representative studies of administrator philosophy 

are included in Chapter II. 

Definition of Terms 

The following definitions concerning philosophy are 

those presented by Ames (1965). 

Philosophy. "... the study or science of the 

truths or principles underlying all knowledge and being 

(or reality)." 

Existentialism. Runes (I960, pp. 102-103) stated the 

following: "... determines the worth of knowledge not 

in relation to truth but according to its biological 

value contained in the pure data of consciousness when 

unaffected by emotions, volitions, and social prejudices. 

Both the source and the elements of knowledge are sensa¬ 

tions as they 'exist' in our consciousness. There is no 

difference between the external and internal world, as 
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there is no natural phenomenon which could not be 

examined psychologically; it has all its 'existence* in 

states of the mind." 

Idealism. Runes (i960, pp. 136) states "any system 

or doctrine whose fundamental interpretative principle 

is ideal. Broadly, any theoretical or practical view 

emphasizing mind (soul, spirit, life) or what is 

characteristically of pre-eminent value or significance 

to it." 

Phenomenology. Runes (i960, pp. 38?) states ". . .a 

theoretical point of view that advocates the study of 

phenomena or direct experience taken naively or at face 

value; the view that behavior is determined by the 

phenomena of experience rather than by external, objective, 

physically described reality." 

Pragmatism. English and English (1958, pp. 401) 

states "the philosophical doctrine that the meaning of 

anything derives from its practical consequences, that 

action is the test of truth." 

Realism. Butler (1957» PP* 290) views this as "the 

doctrine which holds that the qualities of man's experi¬ 

ences are real independent facts of the external world. 



9 

That is, man's world is described in realism as a real 

world, not a world of phantasy." 

The two positions in the high school will he defined 

by the investigator as follows: 

Counselor. An individual serving as a high school 

counselor in Montana. 

Administrator. An individual serving as a principal 

or superintendent in a high school in Montana. 

Summary 

Philosophy seems to be an important part of the 

educational system. Within this system are high school 

counselors and administrators who have certain philoso¬ 

phies and pursue certain functions according to these 

philosophies. Usually people do not act outside their 

philosophical belief system. This study assesses the 

philosophical positions of high school counselors and 

administrators in Montana using the Ames Philosophical 

Belief. Inventory--Form M (APBI). An additional question 

naire was used to gather needed information pertinent 

to the answering of certain questions posed by the 

investigator. Also, various limitations and definitions 

of the study are given. 



CHAPTER II 

Review of Literature 

Introduction 

Hanson (1967) has suggested that one of the more 

important things a counselor can do is develop a con¬ 

sistent philosophy utilizing the various aspects of 

theory which have meaning to him as he works with indivi¬ 

duals in the school setting. This, it seems, is of more 

importance than choosing a specific counseling strategy. 

The philosophy of counselors, as well as administra¬ 

tors and other educational personnel, is a very important 

part of the individual's professional and personal person. 

This philosophy is the basis for theory, which in turn 

provides for practice or technique. The review of 

literature was organized around the various areas of 

this study. As mentioned previously in Chapter 1, an 

extensive review of counseling philosophy has been 

given, followed by a representation of administrative 

philosophy. Then a review of the Ames Philosophical 

Belief Inventory and a summary complete this chapter. 
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Counseling; Philosophy Prior to 1966 

A review of literature for this period was done by 

Beck (1963) and Ames (1965). Therefore, a large portion 

of this section is derived from their work. 

Beck (1963) found that guidance and counseling for¬ 

mally appeared around the beginning of the 20th century. 

Prior to this time counseling was merely the aid given 

by one person to another, or one group to another. This 

was evident in the earliest tribal life and has continued 

through the years of the Greeks, Plato, Charlemagne, 

colonial times, and the American Frontier. This may well 

be called the Amorphous Stage of Counseling (Beck 1963). 

The Prescriptive Stage of guidance and counseling 

then emerged, with Freud as the leader of this (Beck 1963). 

This stage moved well into the 20th century. 

Literature concerning the philosophy of counseling 

prior to the 1950's was virtually non-existent. 

Beck (1963) has provided information since this time. 

In Beck (1963), Rogers contended that the client could 

make his own choices. Lloyd and Jones provided the idea 

that Deweyan instrumentalism was the dominant philosophy 

of guidance. Dressel arrived at the philosophy of instru¬ 

mentalism by the juxaposition of key words and phrases 
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rather than examination of presuppositions. Cribbin and 

Moynihan, in Beck (1963)» implied that the fundamental 

concept of man was that of a psychological organism who 

was conative, responsible, self directive, and a partici¬ 

pant in his own development. Beck (1963) refers to this 

as the Non-directive Stage of counseling. 

The last quarter of the 1950's saw leading writers 

in guidance turning toward general philosophy and philoso¬ 

phy of education in trying to develop a systematic 

counseling theory (Beck 1963). This was a change since 

prior to this time theories were based on psychology 

instead of philosophy. During this period, phenomenology, 

which has come from both the philosophy and psychology 

fields, became widely accepted in the counseling field. 

Beck (1963) called this the Phenomenological Stage. 

In Beck (1963) Wrenn was the first to discuss various 

philosophical schools. He found instrumentalism or 

Deweyan pragmatism to be the main philosophy of guidance. 

However, Wrenn also raised questions of whether this 

philosophy was adequate for the future. Williamson felt 

that instrumentalism was most congruent with the beliefs 

of guidance. Patterson joined many others in saying 

that phenomenology was the more dominant philosophy. 
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Many writers during this period, including May, Arbuckle, 

Allport, Tyler, Wrenn, and Rogers were speaking out for 

the return to the idea of a genuine concern for the 

individual, mainly a uniqueness of life styles (Beck 1963)* 

Beck (1963) has noted that Tyler hinted at an 

existentialist approach to counseling, hut did not use 

the term. Smith and Gruen, Tyler, and Seldon all seemed 

to lean toward or hint at Daseinanalyse as a possible 

philosophy of counseling. This is consistent with 

Beck (1963) himself who offered Daseinanalyse as a possi¬ 

ble counseling philosophy. Beck (19^3) felt this 

philosophy was more comprehensive than either strict 

phenomenological or realist thinking. Also, Beck felt 

this may be the philosophy that could provide the unify¬ 

ing force that Wrenn felt was missing in instrumentalism. 

Beck (1963) equated the philosophy of Daseinanalyse with 

existential phenomenology. This last stage involving 

Daseinanalyse and existentialism was termed by Beck (1963) 

as the Daseinanalyse stage. 

A review of literature from 1963 to 1965 was Pro~ 

vided by Ames (1965). In Ames (1965) landsman implied 

that humanism was becoming the personal philosophy of 

every counselor. May and Van Kamp, Tiedman, and Vaughn 
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discussed the probability that existentialism provided 

the best philosophy of counseling. Nash wrote from the 

phenomenological position when he cautioned the counselor 

to realize his own limits in terms of knowledge and 

insight. Ames (1965) states that Neumen discussed 

three different philosophies and their implications to 

guidance. These were idealism, pragmatism, and 

existentialism. 

Arbuckle (1965) provided the idea that the existen¬ 

tialist is anti-deterministic. This means the existen¬ 

tialist places priority on existing man rather than on 

such things as truth, laws or principles. Thus, man is 

seen as "being" and "having freedom." The Client- 

centered concept of man is seen as being very existential. 

Landsman (1965) suggested that existentialism has very 

high potential as the philosophy of counseling. However, 

much work must be done to further examine and define 

this philosophy so that its true potential can be 

realized. 

Ames' (1965) results from the administering of the 

Ames Philosophical Belief Inventory to a group of ASCA 

counselors found that phenomenology was the most dominant 

philosophy. Some of the counselors were of the pragmatist 
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and existentialist philosophy. There was very little 

counselor philosophy related to idealism or realism. 

These findings seemed consistent to some extent with 

earlier literature promoting phenomenology and existen¬ 

tialism as a philosophy of counseling. 

Counseling Philosophy: 1966-76 

This decade saw much more comment and writings on 

the philosophy of counseling. Jourard (1966) stated that 

existentialism was the obvious counseling philosophy. 

He spoke of "experience" as one's being in the world 

and changing from minute to minute. Each person is 

authentic and the goal of counseling is authenticity. 

Simon (1966) suggested that existentialism philosophy 

has produced a meaningful theory for vocational develop¬ 

ment. McCully (1966) felt that the valuing process was 

an important part of the counselor as he helped clients. 

He was disturbed by the deterministic concept of man so 

he proposed his own image of man. This image promoted 

man as having the potential of becoming a free and 

responsible agent. Also, man not only reacts to the 

environment, but enters into a dialogue with the 

environment, transforming and transcending it. 
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Dreyfus (1966) implied that the method employed by 

the existentialist counselor was phenomenological. His 

proposed philosophy of counseling saw both the counselor 

and client engaged in a human task, and to be human does 

not require a technique. Dreyfus (1966) also saw the 

basic tools of the existential counselor to be the 

encounter and the confrontation. Pohlman (1966) 

suggested that human behavior is not subject to genuine 

free will or choice, but rather this is an illusion. 

Yet, he pointed out that the counselor can praise the 

student for the "choice" he has made even though the 

counselor felt there was no real choice made by the 

student. Carkhuff (1967) discussed phenomenology, 

determinism, and existentialism as counseling philosophiea 

He commented that it is how the counselor views himself 

(either deterministic or free) that dictates how he 

relates to and influences others. In discussing the 

philosophies he concluded that "only the truly free man 

can make the determinations necessary for the effective 

employment of the contributions of a deterministic 

position." Johnson (1967) determined that by stressing 

existence, existentialism undercuts the dichotomy 

between subject and object. This is possible by viewing 
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man as existing in the world with objects. The subject 

and object become one in being-in-the world. John¬ 

son (1967) also viewed Roger's client-centered therapy 

as a movement of a phenomenological self toward an 

existential self. 

In a follow-up study of enrollees who attended the 

NDEA Counseling and Guidance Institute at the University 

of Wyoming, White (1967) found that the group scored 

significantly higher on "realism" and lower on "existen¬ 

tialism" than did the original ASCA sample that Ames 

(1965) investigated. This suggested a varying philo¬ 

sophical orientation of counselors. The thesis that 

guidance should rest on the belief that the individual 

is a real, independent, autonomous being who should 

receive unconditional respect and faith was promoted 

by Dewal (1968). Existentialism seemed to do this in 

its view of the individual as becoming and in the process 

of being. In a study with counselor trainees, Phillips 

and Torbet (1968) found that the counselors were using 

scientific methods while in counselor training, but 

that they had to make anti-science assumptions in the 

field. However, he felt this could be done if freedom 

was defined as "control by goals" rather than as 
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ignorance, indeterminacy, or lack of coercion. With 

this definition, freedom could fit easily into an overall 

deterministic model of reality. 

Maes (1968) stressed that the controversy over human 

freedoms caused by operant conditioning and client- 

centered views could easily be dealt with. He felt 

that existentialism, client-centered, reinforcement 

schedules, desensitization and others all hold promise 

of increasing human freedom. All that matters is that 

each technique or theory be appropriately employed. 

The question of human freedom was also looked at by 

Rousseve (1969). He assumed that a cause and effect 

world exists; behavior being caused. But, this shouldn't 

deny the "existential experience" of being free or 

promote determinism as fatalistic. Because of the 

current limited state of knowledge of determinant 

variables, creative potential and unpredictability to 

human conduct is supported. A combined view of counsel¬ 

ing was suggested by Zaccaria (1969). This suggestion 

was to take the principles of developmental guidance 

and promote them in the framework of existentialism. 

The existential uniqueness of man and his subjective 

world of meaning contributed well to developmental 



19 

counseling and guidance. In discussing help and morality 

in the counseling sense, Chenault (1969) felt that "help" 

must be defined. Help as a goal referred to the 

philosophical or value basis of what we do. She also 

determined that "morality placed a restriction on the 

counselor's goals in that it protected the client's 

freedom to determine his own destiny." Chenault (1969) 

suggested that eclecticism is popular because such things 

as "help" don't have to be defined. Kemp (1971) 

expressed that existentialism was an especially relevant 

counseling philosophy, and that it seeks to overcome 

the split between subject and object, and to grasp 

reality. This is consistent with the writings of 

Johnson (1967). Brammer (1971), Tyler (1971) and 

Beck (1971) responded to Kemp's (1971) writing by also 

promoting existentialism as a dominant philosophy of 

counseling. Tyler (1971), who much earlier only hinted 

at existentialism as a possible philosophy, discussed 

several concepts of existentialism as being choice, 

commitment, time, finiteness of the human being, 

inevitability of anxiety, courage, and values. 

Beck (1971) hopefully suggested that existentialism 

would be the force that would bring emotions back into 
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education, thus reducing the reliance on just physical 

and mental facets of man. Brammer (1971) saw existen¬ 

tialism as a supplement and idealogical base for counsel 

ing rather than a substitute for other philosophies. 

Steinberg (1971) disagreed with Kemp (1971) and the 

others by stating that existential counseling is a 

". . . pile of confusions and obscurantisms ..." and 

". . . is not only an overlong exercise in obscurantism; 

we are left in the end with a copout." Beck (1972) 

speaks of existential counseling as a unifying force, 

a rallying point. He stressed that counselors who 

had previously emphasized different ideas have re¬ 

established themselves toward existentialism. Ryan 

and Butsow (1973), when assessing the philosophical 

positions and techniques of graduate students in 

counseling, found that the students lacked consistency 

between techniques and philosophical belief. The stu¬ 

dents were found to have an existential philosophy, but 

practiced phenomenological techniques. Atzen (1973) 

felt the existential approach addressed itself well to 

people's problems with values, but in a questioning 
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note conveyed the fact that the counselor could impose 

his values on the client under this philosophy. 

Guardo (1975) devised a new orientation of counseling 

called developmental existentialism. This idea placed 

existential principles within a developmental framework, 

which was just the opposite of what was proposed by 

Zaccaria (1969). In this orientation she defined existen 

tialism as meaning humanistic, phenomenological, or 

existential. Guardo (1975) determined that the develop¬ 

mental data (information concerning the various stages 

that occur in growth) would serve as the standards of 

reference for judgements concerning course, pace, and 

scope of the development of the client. She also felt 

that in this view existentialism could be preserved 

because no two clients * profiles are alike, and the 

preservation of developmentalism was assured because no 

two profiles are entirely unalike. Bellucci (1975) 

used the APBI to assess the philosophies of Iowa 

Personnel and Guidance Association members. The pre¬ 

ferred philosophy was found to be phenomenology, with 

existentialism and pragmatism being the philosophy to a 

lesser degree. This tends to agree with Belkin (cited 

in Bellucci, 1975)> who speculated that the prevailing 
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philosophy of most counselors is based in phenomenologi 

cal assumptions. Boniferro (1976) compared Arbuckle 

and Beck and concluded that Arbuckle emphasized existen 

tial psychotherapy whereas Beck was oriented toward 

existential phenomenology. Since these two writers 

have contributed much on counseling philosophy for many 

years, their own beliefs may suggest the philosophic 

position of counseling at this time. 

Administrator Philosophy: A Re-presentation 

Several references have been included here to give 

an idea of what hopefully is a representation of the 

literature concerning administrator philosophy. It 

should be noted that very little writing has been done 

concerning the administrator in relation to the five 

philosophical positions included in this study. 

A brief history of the doctrines of administration 

by Button (1967) showed that the school administrator 

has moved from a teacher of teachers (1870-1885) to a 

person who could discover relevant truths and was the 

best authority of all education, and whose job was the 

application of philosophical knowledge to schools (1885 

1905). During the next 25 years of the twentieth 
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century the administrator was much like the manager of a 

business or factory, dealing more in the economic than 

humanistic area of education. During the period 1930- 

50 administrators were looked upon as technical experts 

whose power and esteem had diminished. Since 1950 it 

has been generally agreed that administrators work under 

the doctrine of applied behavior science (Button 1967). 

This seems to be the time when philosophy and theory 

became more prominent in school administration. Graff, 

Street, Kimbrough, and Dykes (1966) dealt with the 

question of a philosophic orientation for administrators 

They suggested that administrative philosophy was very 

important, for without it the administrator had a good 

chance of relinquishing the leadership role, expending 

energies in dealing with routine management trivia, 

and becoming a manipulator of people. Also, a lack of 

philosophical orientation would impair the making of 

adequate judgements. Graff et al. (1966) then discussed 

five philosophies and their possibilities for administra 

tors. A point made immediately by them was that 

eclecticism constituted a real barrier to values, in¬ 

sights and understandings of administrators. Idealism 

and realism were rejected by Graff et al. (1966) as 
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being possible administrative philosophies. This was due 

to the fact that idealism implied a resistance to change 

whereas administrators need the concept of continuous 

change. Realism would limit the school administrator 

in his ability to use the schools to shape or control man's 

social, cultural, or economic environment. Because 

of the heavy emphasis put on science by logical positiv¬ 

ism, it seemed to appeal to many administrators. However, 

because values and ethics are also needed in the schools, 

it was not termed a satisfactory philosophical orienta¬ 

tion for administrators. Pragmatism was termed by 

Graff et al. (1966) to be the best philosophical base 

for true democratic administration. Under pragmatism, 

rules and regulations could be seen as giving freedom 

rather than being restrictive. Existentialism was also 

suggested as a possible philosophic base for administra¬ 

tors . This orientation would eliminate a lot of the 

empirical ideas of education and would enhance the growth 

of commitment to people and personal responsibility. 

However, Graff et al. (1966) warned that this philosophy 

has the inherent danger of giving too much freedom to 

the administrator to do as he wishes. Thus, he may 

become a manipulator or opportunist. 
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Thompson (1970) suggested that since the administra¬ 

tor must contend with the value systems around him 

(teachers, parents, student), he must strive to be well 

aware of his own value system. This implies that a 

philosophy would help the administrator greatly to this 

end. Johnson (1971) promoted the idea that administra¬ 

tive philosophy is a multi-dimensional concept structured 

around authoritarian, equalitarian, and laissez faire. 

To be one or al3 of these philosophies, this writer 

believes the administrator would have to be eclectic 

concerning the five philosophies included in this study. 

Van Woert (1976), associate professor in the Department 

of Secondary Education and Foundations at Montana State 

University has suggested that most administrators are 

eclectic. They would have to be to perform the many 

and varied functions of administration. An administrator 

with a single philosophy would appear to be very limited. 

Ames Philosophical Belief Inventory 

Ames (1965) developed the Ames Philosophical Belief 

Inventory (APBI) which consisted of 250 forced-choice 

items designed to describe quantitatively the philosophi¬ 

cal positions of school counselors. The five 
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philosophical realms included in this instrument were 

realism, idealism, pragmatism, phenomenology, and 

existentialism. Appropriate definitions of these philo¬ 

sophies were given in Chapter I. 

A short form (M) was devised by Ames and consisted 

of 105 forced-choice items. Pertinent information 

concerning reliability and validity of the long and 

short forms is given in Chapter III. The APBI has been 

shown to be useful as a screening device when selecting 

members of a religious community (Hart, 1974). It also 

has been shown to have the potential for helping 

counselor trainees sort and define their philosophical 

beliefs (Ryan, 1973)• 

Summary 

The philosophies of counselors has changed through 

the ages. Starting with the Amorphous Stage, counseling 

philosophy has moved through the Prescriptive, Non¬ 

directive, and Phenomenological Stages to the Dasein- 

anal yse Stage. Beginning in the 1950's more literature 

began to appear on the philosophy of counseling. The 

1950's and early 1960's saw phenomenology as the dominant 

philosophy of counseling. Then the philosophy was seen 
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to move toward Daseinanalyse and in recent years existen 

tialist philosophy seems to be the more dominant one. 

Very little has been written concerning administra¬ 

tive philosophy, per se. It was found that pragmatism 

was the more important philosophy for administrators. 

Another idea that had considerable following is eclectic 

ism. It was also felt that the administrator must be 

eclectic to be able to perform his varied functions. 

Not much agreement was found among the administrators 

as to philosophical intent. 

The APBI is an instrument designed by Ames (1965) to 

quantitatively measure five philosophical constructs. 

This instrument has been used in various ways to measure 

philosophical orientations. 



CHAPTER III 

Procedures 

Introduction 

Philosophy has been very important in the educa¬ 

tional setting. Educators from such diverse roles as 

the counselor and principal define and clarify their 

roles according to their philosophy, which is determined 

by their biases, beliefs and value system. 

The problem of this study was to determine if there 

is a difference in philosophy between counselors and 

administrators at the high school level in Montana. 

Additional questions dealing with the philosophy of 

counselors and administrators in relation to total amount 

of education, age, education experience in the field, 

sex, class of school, MPGA or MASSP membership status, 

and counseling credits taken were also looked at in 

this study. 

In this chapter the investigator has presented infor¬ 

mation on the population description and sampling pro¬ 

cedure, method of collecting and organizing the data, 

statements of hypotheses, and explanation of the method of 

analyzing the data. A summary then completes the chapter. 
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Population Description and Sampling Procedure 

This study involved two different populations. One 

population consisted of high school counselors serving 

full-time or part-time in Montana. The other population 

was composed of high school principals serving full-time 

or part-time in Montana. If an individual served as both 

a principal and a counselor in the school system, he 

was eliminated from the study. 

Since high schools in Montana range from fifteen 

students to 23^1 students (Colburg, 1975)» 'the investi¬ 

gator decided to divide each population into four strata 

or subpopulations. These strata were determined accord¬ 

ing to size of the school and were identified as class 

AA, class A, class B, and class C schools as set forth 

by the Montana High School Association for the purpose 

of male athletic competition. This provided for a more 

representative sample of each population. The two 

populations are described in Table I. 
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Table 1 

Description of Populations 

Class of School Counselors Administrators 

AA 69 14 

A 49 28 

B 44 39 

C 68 74 

Totals 230 155 

A stratified random sampling procedure was used to ob¬ 

tain a sample from each subpopulation. For the counselor 

sample, thirty counselors were chosen from each of the 

counselor subpopulations. This gave a total counselor 

sample of 120. For the administrator sample all class 

AA and A principals were considered part of the sample, 

and 30 principals each were chosen from the class B and 

C subpopulations. This provided for a total administra¬ 

tor sample of 102 principals. The names in each sub¬ 

population were arranged alphabetically and numbered 

consecutively from number one, and a table of random 

numbers was used to select the individuals that were 
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included in the study. Table 2 shows the result of 

stratified random sampling of the two populations. 

Table 2 

Description of Samples 

Class of School Counselors Adminis trators 

AA 30 14 

A 30 28 

B 30 30 

C 30 30 

Total 120 102 

Method of Collecting Data 

Data for this investigation was collected by use of 

the Ames Philosophical Belief Inventory--Form M (APBI) 

and by a short questionnaire asking for the information 

related to the questions of the study. The APBI is an 

instrument consisting of 105 forced-choice items and is 

designed to measure the construct of philosophical 

orientation. The five schools of philosophy represented 

in this instrument were realism, idealism, pragmatism, 
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phenomenology, and existentialism. Respondent answers 

to the APBI were recorded on a separate answer sheet. 

Reliability coefficients obtained for the long form 

of the APBI, which consisted of 250 forced-choice items 

were found by the test-retest method to range from .68 to 

.90 by Ames (1965) an(* ^rom '70 to .83 by Wise (1966). 

Sawyer (1971) found that the reliability estimates were 

lower than those reported by Ames (1965I 1968) and 

Wise (1966), but this may have been due to the time 

element involved in the test-retest procedure. Sawyer 

(1971) found that there was no statistical difference 

between the reliability coefficients of the long and 

short forms of the APBI, thus appearing to show equality 

of measurement. 

Ames (1965) found that the APBI determined the philo¬ 

sophy of a person consistently the same as that determined 

by external raters. This suggested that the instrument 

has validity. Wise (1966) concluded that the APBI had 

potential for assessing philosophical positions and 

beliefs. Gange (1967) found that the APBI apparently was 

measuring something different from the ten instruments 

that it was compared with, or that it did not measure 

anything meaningfully. Sawyer (1971) found results of 
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concurrent validity that seemed to he consistent with 

Wise (1966) and Gange (1967). 

The information questionnaire asked each person to 

respond to questions which asked the following informa¬ 

tions position in the school, amount of education, age, 

experience in the field of education, sex, class of 

school in which you are employed, membership in MPGA 

or MASSP, and the amount of counseling.credits taken. 

The APBI, information questionnaire, and a cover 

letter were mailed to each individual in the samples. 

(See Appendices A, B, and C). The cover letter explained 

that the MPGA president and MASSP president had endorsed 

this study through letters written to the investigator. 

Upon completion of the APBI and questionnaire, the 

respondents were asked to return these to the investigator 

via a stamped, self-addressed envelope supplied by the 

investigator. A follow-up letter was sent to all 

administrators who did not respond within three weeks. 

(See Appendix D). 

After receipt of the completed instruments, the 

investigator hand-scored the APBI and recorded the 
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information from the questionnaire. No special training 

was needed for scoring the APBI. 

Method of Organizing Data 

The data was appropriately organized in various 

tables in Chapter IV. 

Statistical Hypotheses 

The statistical hypotheses for this study were 

as follows: 

1. There is no significant difference among the five 

philosophical concepts between counselors and adminis¬ 

trators. 

2. There is no significant difference among the five 

philosophical concepts in relation to the three cate¬ 

gories of amount of education of counselors and 

administrators. 

3. There is no significant difference among the five 

philosophical concepts in relation to the three cate¬ 

gories of age of counselors and administrators. 

4. There is no significant difference among the five 

philosophical concepts among the three categories of ex¬ 

perience in education of counselors and administrators. 
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4. There is no significant difference among the five 

philosophical concepts in relation to the three categories 

of experience in education of counselors and adminis¬ 

trators . 

5. There is no significant difference among the five 

philosophical concepts between male and female counselors. 

6. There is no significant difference among the five 

philosophical concepts in relation to the four classes of 

schools in which counselors and administrators are 

employed. 

7. There is no significant difference among the five 

philosophical concepts in relation to MPGA membership 

status of counselors, and MASSP membership status of 

administrators. 

8. There is no significant difference among the five 

philosophical concepts in relation to the three categories 

of counseling credits taken by counselors and 

administrators. 

Analysis of Data 

The analysis of variance was used to analyze the data 

obtained. The level of significance was selected at .05. 
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The Duncan New Multiple-Range Test was used to further 

analyze parts of the data. 

Precautions Taken for Accuracy 

All data calculations were done by the Computer 

Center at Montana State University. All calculations 

were checked by qualified personnel. 

Summary 

The two populations in this study were all high 

school counselors and all high school principals. A 

random sample of each population was taken by the method 

of stratified random sampling. Each strata of the popu¬ 

lations was defined as class AA, A, B, C schools, as set 

forth by the Montana High School Association. The APBI 

and a short information questionnaire was used to obtain 

data to test eight hypotheses dealing with the philosophy 

of counselors and administrators. The data was analyzed 

by the analysis of variance at the .05 level, and further 

analyzed where needed by the use of the Duncan New 

Multiple-Range Test. 



CHAPTER IV 

Analysis of Data 

Introduction 

The problem of this study was to determine if there is 

a difference in philosophy between counselors and adminis¬ 

trators in the public, high schools of Montana. Also, 

supplementary questions pertaining to the philosophy of 

counselors and administrators in relation to total amount 

of education, age, education experience in the field, sex, 

class of school, MPGA or MASSP membership status, and 

counseling credits taken were presented in this study. 

In this chapter the investigator has presented infor¬ 

mation concerning the sampling procedure, number of re¬ 

turns in the study, and a breakdown of the samples into 

categories pertinent to the questions of the study. Then 

an analysis of the data was presented. Pertinent discus¬ 

sion follows the analysis of data. A summary concludes 

the chapter. 

As described in Chapter III, this study involved two 

different populations. One population consisted of all 

public high school counselors and the other population 

was composed of all public high school principals in 
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Montana. A stratified random sampling procedure was used 

to obtain a sample from each population. Then the sub¬ 

jects in each sample were sent the Ames Philosophical Be¬ 

lief Inventory—Form M (APBI) and an information question¬ 

naire (Appendices A and B). Each subject was asked to re¬ 

turn the completed materials to the investigator via an 

addressed, stamped envelope. Information concerning the 

stratified random sampling procedure and rate of return of 

the completed materials is given for the counselor sample 

in Table 3, and for the administrator sample in Table 4. 

The investigator felt the number of returns were suffi¬ 

cient to insure a representative sample of each population. 

Table 3 

Stratified Random Sampling Procedure and Returns 

Counselors 

School 
Class 

Total 
Counselors 

Total 
Sampled 

Total 
Return 

Percent 
Return 

AA 69 30 23 76.? 

A 49 30 20 66.7 

B A4 30 18 60.0 

C 68 30 15 50.0 

Totals 230 120 76 63.3 
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Table 4 

Stratified Random Sampling Procedure and Returns 

Administrators 

School 
Class 

Total 
Administrators 

Total 
Sampled 

Total 
Return 

Percent 
Return 

AA 14 14 5 35-7 

A 28 28 10 35-7 

B 39 30 15 50.0 

C 74 30 8 26.7 

Totals 155 102 38 37-2 

From information obtained through the use of the in¬ 

formation questionnaire, the counselor sample and adminis¬ 

trator sample were divided into six categories related to 

the questions of this study. A breakdown of the counse¬ 

lor and administrator samples into these categories is 

presented in Tables 5 and 6, respectively. It may be 

noted in Table 6 that no female administrators responded. 

Thus, the question of administrator philosophy in relation 

to sex was not discussed later in this chapter. The in¬ 

formation in Table 5 and Table 6 should be kept in mind 

relative to the analysis of data. 
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Table 5 

Breakdown of Sample Returns--Counselors 

Category Subcategory Returns 

Amount of BA—BA+45 16 
Education 

5th year—MA 16 

MA+ 44 

Years of Age 21-35 29 

36-40 14 

41+ 33 

Years of 1-10 41 
Education 

Experience 11-20 22 

21+ 13 

Counseling Credits 0-20 4 
Taken 

21-30 10 

31+ 62 

Sex Male 59 

Female. 17 

Membership Member 46 
in MPGA 

Non-member 30 
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Table 6 

Breakdown of Sample Returns—Administrators 

Category Subcategory Returns 

Amount of BA--BA+45 1 
Education 

5th year—MA 10 

MA+ 27 

Years of Age 21-35 10 

36-40 9 

41+ 19 

Years of 1-10 9 
Education 
Experience 11-20 19 

21+ 10 

Counseling Credits 0-20 32 
Taken 

21-30 3 

31+ 3 

Sex Male 38 

Female 0 

Membership Member 28 
in MASSP 

Non-member 10 
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The data obtained from the samples of the two popula¬ 

tions via the APBI was analyzed through the use of the 

analysis of variance, with the level of significance set 

at .05. The statistically significant parts of the data 

were then further analyzed using the Duncan New Multiple- 

Range Test. This test identified significant differences 

between individual figures. The data analyzed were the 

raw scores obtained for each philosophy in the APBI. The 

raw score for each philosophy can range from zero to 39* 

Full results of the analysis of the data is presented in 

the following section. 

Analysis of Data 

The data in this section are presented in table form. 

Each table contains information that pertains to the 

questions of this study, and all data has been analyzed by 

the analysis of variance. The Duncan New Multiple-Range 

Test'was also used where needed. Each table is discussed 

in relation to the following three comparisons. 

1. comparison of data among groups 

2. comparison of data among philosophies 

3. comparison of data among groups among philosophies 

(interaction) 



43 

The discussion for each table appears immediately follow¬ 

ing the sentence that presents the table and/or the table 

being discussed. 

Table 7 presents the least-squares means from the 

analysis of variance results comparing counselors and 

administrators with philosophy. 

Table ? 

Least-Squares Means from Analysis of Variance Results 

Comparing Counselors and Administrators with Philosophy 

Education 
Position Real Ideal Prag Phen Exist Total 

Administrator 21.23 14.55 21.29 24.84 21.05 20.61 

Counselor 18.08 14.56 20.36 27.24 23.79 20.81 

Total 19.68 14.56 20.82 26.04 22.42 

F D.F. 

Total Education Position .144 1»560 

Total Philosophy 50.507* 4,560 

Education Position vs Philosophy 4.352* 4,560 

* Significant beyond .05 level 
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1. There was no significant difference between 

counselors and administrators when comparing the total 

philosophies of each. 

2. There were significant differences among the five 

philosophical orientations when comparing the combined 

counselor and administrator philosophies. Duncan's test 

showed phenomenology to be the most preferred philosophy 

whereas idealism was the least preferred philosophy. All 

philosophies were significantly different from each other 

except pragmatism and idealism. 

3. When looking at counselors and administrators in 

relation to the five philosophies, significant differ¬ 

ences were found. Duncan's test showed that all counselor 

philosophies were significantly different from each other. 

Phenomenology was the dominant philosophy of counselors, 

followed in descending order by existentialism, pragma¬ 

tism, realism, and idealism. Administrators rated 

phenomenology significantly higher than all other philoso¬ 

phies and idealism was rated as lowest by administrators. 

Also, Duncan's test revealed that administrator realism 

was not significantly different from administrator 
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pragmatism and existentialism, and administrator prag¬ 

matism did not differ significantly from administrator 

existentialism. 

A comparison of counselor philosophies to administra¬ 

tor philosophies showed that counselors rated phenomenolo 

gy significantly higher than did administrators. Both 

groups rated idealism the same as the least dominating 

philosophy. Counselors rated existentialism signifi¬ 

cantly higher than did administrators. No significant 

differences were found between administrator realism 

and counselor pragmatism, administrator existentialism 

and counselor pragmatism, and the pragmatism philosophy 

of the two groups. 

Table 8 presents the least-squares means from the 

analysis of variance results comparing counselors of 

varying amounts of education with philosophy. 

1. There was no significant difference between the 

total philosophies of the counselor groups determined by 

amount of education. 
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Table 8 

Least-Square Means from Analysis of Variance Results 

Comparing Counselor Amount of Education with Philosophy 

Amount of 
Education Real Ideal Prag Phen Exist Total 

BA--BA+45 19.13 
13*75 21.69 25.56 24.44 20.91 

5th year—MA 17.19 12.44 21.38 28.31 24.31 20.72 

MA+ 18.02 15.64 19.50 27.45 23.36 20.80 

Total 18.11 13.94 20.85 27.11 24.04 

F D.F. 

Total Amount of Education .021 2.365 

Total Philosophy 45.094* 4,365 

Amount of Education vs Philosophy 1.146 8,365 

*Significant beyond .05 level 

2. There was a significant difference among the 

philosophies when combining the scores of counselors at 

all education levels. Duncan's test showed that all 

philosophies were significantly different from each other, 

with phenomenology being the highest and idealism the 

lowest. 
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3. There was no significant difference when compar¬ 

ing the five philosophies of the various education groups 

of counselors. 

Table 9 presents the least-squares means from the 

analysis of variance results comparing counselor age 

with philosophy. 

Table 9 

Least-Squares Means from Analysis of Variance 

Results Comparing Counselor Age with Philosophy 

Age 
(Years) Real Ideal Prag Phen Exist Total 

21-35 18.52 14.14 19.90 27.10 24.52 20.83 

26-4-0 17.79 15.36 20.14 28.36 21.79 20.68 

41+ 17.82 14.61 20.85 26.88 24.00 20.83 

Total 18.04 14.?0 20.30- 27.45 23.43 

F D.F. 

Total Age .017 2.365 

Total Philosophy 44.281* 4,365 

Age vs Philosophy .460 8,365 

^Significant beyond .05 level 
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1. There was no significant difference among the total 

philosophies of counselors according to age. 

2. There were significant differences among the five 

philosophies when combining all age groups of counselors. 

Duncan's test showed all philosophies to be signifi¬ 

cantly different from each other, with phenomenology 

being rated the highest, followed by existentialism, and 

idealism being the lowest. 

3. No significant difference was found among the 

five philosophies among the age groups. 

Table 10 shows the least-squares means from the 

analysis of variance results comparing counselor experi¬ 

ence in education with philosophy. 

1. No significant differences were found among the 

total philosophies of the various experience groups. 

2. There were significant differences among the 

five philosophies when combining the experience groups. 

Duncan's test showed all philosophies to be significantly 

different from each other, with phenomenology being the 

highest, and idealism the lowest. 

3. There were no significant differences among the 

five philosophies among the various experience groups. 
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Table 10 

Least-Squares Means from Analysis of Variance Results 

Comparing Counselor Experience in Education with Philosophy 

Experience 
(Years) Real Ideal Prag Phen Exist Total 

1-10 19.05 14.66 20.34 26.90 23.27 20.84 

11-20 17.09 13.23 20.82 28.14 24.68 20.79 

21+ 16.69 16.54 19.62 26.77 23.92 20.71 

Total 17.61 14.81 20.26 27.27 23.96 

F D.F. 

Total Experience in Education .013 2,365 

Total Philosophy 42.301* 4,365 

Experience in Education vs Philosophy .844 8,365 

^Significant beyond .05 level 

Table 11 shows the least-squares means from the analy¬ 

sis of variance results comparing counselor groups 

determined by amount of counseling credits with philosophy. 

1. There was no significant difference among total 

philosophies of counseling credit groups. 
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Table 11 

Least-Squares Means from Analysis of Variance Results 

Comparing Counselors' Counseling Credits with Philosophy 

Counseling 
Credits Taken Real Ideal Prag Phen Exist Total 

0-20 19.50 18.25 18.75 24.00 24.50 21.00 

21-30 16.4o 10.50 22.80 29.20 24.50 20.68 

31+ 18.26 14.98 20.06 21.13 23.63 20.81 

Total 18.05 14.58 20.54 26.78 24.21 

F D.F. 

Total Counseling Credits .022 2.365 

Total Philosophy 16.419* 4.365 

Counseling Credits vs Philosophy 1.541 8,365 

*Signifleant beyond .05 level 

2. Significant differences were found among the five 

philosophies when combining the counselor credit groups. 

Duncan's test showed all philosophies to be significantly 

different from each other, with phenomenology being rated 

the highest, and idealism the lowest. 
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3.- No significant differences were found among the 

five philosophies among the counseling credit groups. 

Table 12 presents the least-squares means from the 

analysis of variance results comparing counselor sex 

with philosophy. 

Table 12 

Least-Squares Means from Analysis of Variance 

Results Comparing Counselor Sex with Philosophy 

Sex Real Ideal Prag Phen Exist Total 

Male 18.2? 15.34 20.32 27.05 22.95 20.79 

Female 17.41 11.88 20.47 27.88 26.71 20.87 

Total 17.84 13.61 20.40 27.47 24.83 

F D.F. 

Total Sex .013 1.370 

Total Philosophy 46.020* 4,370 

Sex vs Philosophy 2.607* 4,370 

*Significant beyond .05 level 

1. There was no significant difference between the 

total philosophies of male and female counselors. 
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2. There was a significant difference among the five 

philosophies when combining the male and female groups. 

Duncan's test showed all five philosophies to be signifi¬ 

cant from each other except existentialism to phenomenolo¬ 

gy, and pragmatism to realism. Thus phenomenology and 

existentialism were rated the highest, whereas idealism 

was rated the lowest. 

3. There were significant differences among the five 

philosophies among the two sex groups. Duncan's test 

showed that female counselors rate existentialism signifi¬ 

cantly higher than do male counselors. Also, female 

counselors rated idealism significantly lower than do 

male counselors. Both groups were consistent when rating 

phenomenology, pragmatism, and realism. Female counselors 

rated phenomenology and existentialism the same whereas 

male counselors rated phenomenology significantly higher 

than existentialism. No significant differences were 

found between male counselor existentialism and male and 

female pragmatism, male pragmatism, and male realism, 

and female realism and male idealism. 

Table 13 presents the least-squares means from the 

analysis of variance results comparing the class of 

school in which counselors are employed with philosophy. 
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Table 13 

Least-Squares Means from Analysis of Variance Results 

Comparing Counselor Class of School with Philosophy 

Class of 
School Real Ideal Prag Phen Exist Total 

AA 18.35 15.65 19.39 27.83 23.22 20.89 

A 17.60 13.75 20.15 28.05 23.90 20.69 

B 16.17 15.22 21.94 26.61 24.33 20.86 

C 20.60 13.20 20.20 26.00 23.87 20.77 

Total 18.18 14.46 20.42 27.12 23-83 

Total Class of School 

Total Philosophy 

Class of School vs Philosophy 

*Signifleant beyond .05 level 

1. There was no significant difference among the 

total philosophies of counselors from the four classes 

of schools. 

2. There was a significant difference among the five 

philosophies when combining the counselors from each class 

F D.F. 

.022 3,360 

50.068* 4,360 

.872 12,360 
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of school. Duncan's test showed all the philosophies to 

be significantly different from each other, with 

phenomenology being the highest and- idealism the lowest. 

3. There was no significant difference among the five 

philosophies in relation to the various classes of 

schools. 

Table 14 shows the least-squares means from the analy¬ 

sis of variance results comparing counselor MPGA member¬ 

ship with philosophy. 

1. There was no significant difference between the 

total philosophies of MPGA members and non-members. 

2. There were significant differences among the five 

philosophies when comparing the totals of members and 

non-members. The Duncan test showed all philosophies 

to be significantly different from each other with 

phenomenology being the highest and idealism the lowest. 

3. There was no significant difference among the 

five philosophies among the member and non-member groups 

of counselors. 
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Table 14 

Least-Squares Means from Analysis of Variance Results 

Comparing Counselor MPGA Membership with Philosophy 

MPGA 
Membership Real Ideal Prag Phen Exist Total 

Member 17.43 14.50 19.91 27.24 . 24.80 20.78 

Non-member 19.07 14.6? 21.03 27.23 22.23 20.85 

Total 18.25 14.58 20.47 27.24 23.52 

F D.F. 

Total MPGA Membership ,012 1,370 

Total Philosophy 48.472* 4,370 

MPGA Membership vs Philosophy 1.357 4,370 

*Signifleant beyond .05 level 

The next group of tables deals with information con¬ 

cerning administrator philosophies. Table 15 presents 

the least-squares means from the analysis of variance 

results comparing the amount of education of administra¬ 

tors with philosophy. 

1. There was no significant difference among the 

total philosophies of administrators of varying educa¬ 

tional levels. 
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Table 15 

Least-Squares Means from Analysis of Variance Results 

Comparing Administrator Amount of Education with Philosophy 

Amount of 
Education Real Ideal Prag Phen Exist Total 

BA—BA+45 25.00 11.00 26.00 17.00 25.00 20.80 

5th year--MA 20.30 14.40 23.10 25.00 18.90 20.34 

MA+ 21.52 14. ?4 20.44 25.07 21.70 20.70 

Total 22.2? 13.38 23.18 22.36 21.8? 

F D.F. 

Total Amount of Education .068 2.175 

Total Philosophy 3.675* 4.175 

Amount of Education vs Philosophy 0
0

 

^
3

 

8,175 

^Significant beyond .05 level 

2. There were significant differences among the five 

philosophies when comparing the combined philosophy values 

of all educational levels. The Duncan test showed 

phenomenology, pragmatism, existentialism and realism to 

all be significantly higher than idealism. However, all 
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other philosophies were not significantly different from 

each other. 

3. There was no significant difference among the 

five philosophies among the administrator education 

levels. 

Table 16 shows the least-squares means from the 

analysis of variance results comparing administrator age 

with philosophy. 

Table 16 

Least-Squares Means from Analysis of Variance 

Results Comparing Administrator Age with Philosophy 

Age 
(Years) Real Ideal Prag Phen Exist Total 

21-35 22.00 12.00 20.80 26.50 20.00 20.26 

36-40 21.44 13.89 23.78 23.00 21.33 20.69 

41+ 20.84 16.21 20.37 24.84 21.47 20.75 

Total 21.43 14.03 21.65 24.78 20.94 

F D.F. 

Total Age .115 2,175 

Total Philosophy 15.005* 4,175 

Age vs Philosophy .949 8,175 

^Significant beyond .05 level 
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1. There were no significant differences among the 

total philosophies of the various age groups. 

2. There were significant differences among the five 

philosophies when combining the age groups. Duncan's 

test showed that all the philosophies were significantly 

different from each other except pragmatism to realism 

and existentialism, and realism to existentialism. 

Phenomenology was significantly higher than the other 

philosophies whereas idealism was significantly lower. 

3. There were no significant differences among the 

five philosophies among the three age groups. 

Table 17 presents the least-squares means from the 

analysis of variance results comparing administrator 

experience in education with philosophy. 

1. There were no significant differences among the 

total philosophies of counselor groups determined by 

experience in education. 

2. There were significant differences among the five 

philosophies when education experience groups were com¬ 

bined. Duncan's test results showed that realism was not 

significantly different from existentialism or pragmatism, 

and existentialism did not differ significantly from 
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pragmatism. Phenomenology was significantly the highest 

and idealism the lowest. 

3. There were no significant differences among the 

five philosophies among the groups determined by experi¬ 

ence in education. 

Table 1? 

Least-Squares Means from Analysis of Variance Results 

Comparing Administrator Experience with Philosophy 

Experience 
(Years) Real Ideal Prag Phen Exist Total 

1-10 21.55 13.33 19.67 25.67 21.11 20.27 

11-20 21.00 14.32 21.74 25.63 20.79 20.69 

21+ 21.60 16.10 21.90 22.59 21.50 20.74 

Total 21.39 14.58 21.10 24.63 21.13 

F D.F. 

Total Experience in Education .094 2,175 

Total Philosophy 12.602* 4,175 

Experience in Education vs Philosophy .474 8,175 

*Significant beyond .05 level 
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Table 18 presents the least-squares means from the 

analysis of variance results comparing groups of adminis¬ 

trators determined by counseling credits taken with 

philosophy. 

Table 18 

Least-Squares Means from Analysis of Variance Results 

Comparing Administrator Counseling Credits with Philosophy 

Counseling 
Credits Taken Real Ideal Prag Phen Exist Total 

0-20 21.91 14.78 20.87 24.31 21.62 20.70 

21-30 18.33 13.00 30.00 25.00 17.67 20.80 

31+ 17.6? 13.67 17.00 30.33 18.33 ' 19.40 

F D.F. 

Total Counseling Credits Taken .350 2.175 

Total Philosophy 8.406* 4,175 

Counseling Credits Taken vs Philosophy 

^Significant beyond .05 level 

1.912 8,175 

1. There were no significant differences among the 

total philosophies of the administrator groups determined 

by counselor credits taken. 
' . ■ IV- 
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2. Significant differences were found between the 

five philosophies when combining all groups in Table 18. 

Duncan's test showed all philosophies to be significantly 

different from each other except realism to existential¬ 

ism. Phenomenology was significantly the highest and 

idealism was significantly the lowest. 

3. There were no significant differences among the 

five philosophies among the administrator groups deter¬ 

mined by number of counseling credits taken. 

Table 19 presents the least-squares means from the 

analysis of variance results comparing the class of 

school of the administrator with philosophy. 

1. There were no significant differences among the 

total philosophies of administrators belonging to the 

various classes of schools. 

2. There were significant differences among the five 

•philosophies when combining the administrators from all 

classes of schools. Duncan's test showed phenomenology 

to be significantly the highest and idealism the lowest. 

Realism did not differ significantly from existentialism 

or pragmatism, and existentialism did not differ signifi¬ 

cantly from pragmatism. 
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Table 19 

Least-Squares Means from Analysis of Variance Results 

Comparing Administrator Class of School with Philosophy 

Class of 
School Real Ideal Prag Phen Exist Total 

AA 24.60 17.60 18.20 23.00 20.60 20.80 

A 21.?0 14.30 21.70 24.20 21.50 20.68 

B 22.07 13.40 21.60 25.67 19.40 20.43 

C 17.25 15.13 22.12 25.25 23.87 20.72 

Total 21.40 i5.ll 20.91 24.53 21.34 

F D.F. 

Total Class of School .039 3,170 

Total Philosophy 10.750* 4,170 

Class of School vs Philosophy 1.076 12,170 

*Significant beyond .05 level 

3. There were no significant differences among the 

five philosophies among the administrators belonging to 

the four classes of schools. 

Table 20 shows the least-squares means from the 

analysis of variance comparing.administrator MASSP 

membership status with philosophy. 
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Table 20 

Least-Squares Means from Analysis of Variance Results 

Comparing Administrator MASSP Membership with Philosophy 

MASSP 
Membership Real Ideal Prag Phen Exist Total 

Member 21.57 13.96 21.14 25.29 21.11 20.61 

Non-member 20.50 16.20 21.70 23.60 20.90 20.58 

Total 21.04 15.08 21.42 24.44 21.00 

F D.F. 

Total MASSP. Membership .001 1,180 

Total Philosophy 9.542* 4,180 

MASSP Membership vs Philosophy .482 4,180 

^Significant beyond .05 level 

1. No significant difference was found between the 

total philosophies of MASSP members and non-members. 

2. There were significant differences found among 

the five philosophies when the members and non-members 

were combined. Duncan's test results showed phenomenology 

to be significantly the highest and idealism the lowest. 
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Pragmatism, realism, and existentialism did not differ 

significantly from each other. 

3. No significant differences were found among the 

five philosophies among the members and non-members of 

MASSP. 

Discussion of Results 

The stratified random sampling procedure seemed to 

result in representative samples of the two populations. 

The counselor sample rate of return was quite satisfying. 

A great many of the counselors cooperated very well with 

the investigator, and were very willing to fill out the 

lengthy APBI. However, the administrators were a 

different story. Many of them would not cooperate, send¬ 

ing the materials back blank or partially completed. In 

the investigator’s opinion, this seemed quite unprofes¬ 

sional on the administrators' part. Possibly this behav¬ 

ior was due to the fact that a counselor was conducting 

the investigation. 

The results of the study showed that there was no 

significant difference between the total philosophies of 

counselors and administrators. However, counselors and 

administrators did differ significantly when comparing 
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the five philosophies separately. Thus the null hypothe¬ 

sis was rejected in this case. The dominant philosophy 

for counselors was found to be phenomenology, which was 

consistent with the findings of Ames (1965) and 

Bellucci (1975)* Existentialism was also high on the 

counselor's list, which is quite consistent with the lit¬ 

erature. It is interesting to note that all the counselor 

philosophies were significantly different from each other, 

indicating that counselors do seem to have a distinct 

preference of one philosophy over another. Administra¬ 

tors, although choosing phenomenology as their dominant 

philosophy, did not rate, it nearly as high as did counse¬ 

lors. Rather, the administrator philosophy results were 

much closer together than were the counselors'. This 

would suggest a direction toward eclecticism. In fact 

the three middle philosophies of administrators, namely, 

existentialism, pragmatism, and realism, were not signifi¬ 

cantly different from each other. This speaks strongly 

in favor of eclecticism, which seems to be consistent 

with the literature. 

When comparing the total philosophies of counselors 

within the groups of total amount of education, education 

experience in the field, sex, class of school, MPGA 
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membership status, and counseling credits taken, no signi¬ 

ficant differences were found. The same was also true of 

administrators. Comparisons of the five philosophies when 

combining the subgroups within the various groups re¬ 

sulted in significant differences. Again the counselors 

were found to have significant differences between all 

five philosophies whereas the administrators showed the 

top and bottom philosophies as significant, but no 

significance between the middle three philosophies, 

existentialism, pragmatism, and realism. 

The interaction of administrator total amount of edu¬ 

cation, age, education experience in the field, class of 

school, MASSP membership status, and counseling credits 

taken, with the five philosophical orientations showed no 

significant differences. Thus the null hypotheses were 

accepted in these cases. 

The interaction of counselor amount of education, age, 

educational experience in the field, class of school, 

MPGA membership status, and counseling credits taken, 

with the five philosophies also showed no significant 

differences. The null hypotheses were accepted in these 

cases. 
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The null hypothesis concerning counselor sex in rela¬ 

tion to the five philosophies was rejected. It is inter¬ 

esting to note that the female counselors did not have a 

significantly dominant philosophy, hut rather chose both 

existentialism and phenomenology. The male counselors 

rated phenomenology as significantly dominant. Female 

counselors also rated idealism very low as compared to the 

male counselors. This information seems to indicate that 

female counselors are more flexible in their philosophical 

orientations than are male counselors. 

The overall results seem to show that high school 

counselors are much more oriented toward a single philo¬ 

sophy than are high school administrators, who seem to be 

oriented more toward eclecticism, which is found more 

often among people with little originality. The various 

groupings of counselors and administrators did not 

significantly change this orientation. Possibly the 

various orientations of counselors and administrators are 

developed through both the education system and the role 

that each one performs. The investigator suggests that 

due to the results of this study, it seems impractical 

for a person to serve as both a counselor and an adminis¬ 

trator within the school setting. Because of the 
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philosophical orientation of counselors and administrators, 

this person would in reality end up performing the role 

of an administrator or of a counselor. Thus one role 

or the other would still be lacking in that particular 

system. 

There is also the question of whether administrators 

actually practice the philosophy of phenomenology. The 

investigator would be more inclined to believe that 

administrators actually practice realism or pragmatism, 

or both. An administrator usually seems to perceive 

something as real and calls it real. Also, the adminis¬ 

trator seems to use "that which works." This is clearly 

realism and pragmatism, respectively. 

Summary 

A stratified random sampling procedure was used to 

obtain samples from two populations. One population 

consisted of all high school counselors, and the other 

population was composed of all high school principals. 

The APBI and an information questionnaire was sent to 

the subjects in each sample. The completed materials 

were returned to the investigator. An analysis of vari¬ 

ance was used to analyze the data, and significant data 
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was further analyzed by use of the Duncan New Multiple- 

Range Test. The level of significance was set at .05. 

The results showed that counselors do differ significantly 

from administrators when comparing the five philosophies 

of existentialism, phenomenology, idealism, realism, and 

pragmatism. The dominant philosophy for both counselors 

and administrators was found to be phenomenology, 

although counselors rated it much higher than did adminis¬ 

trators. Both administrators and counselors rated 

idealism as the lowest philosophy. Counselors seemed to 

have a distinct preference for a philosophy since all 

counselor philosophies were significantly different from 

each other. Administrators seemed more eclectic since 

the philosophies of realism, existentialism, and pragma¬ 

tism were not significantly different from each other. 

The five philosophies did not differ significantly among 

groups of counselors or administrators when determined 

by amount of education, age, education experience in the 

field, class of school, MPGA or MASSP membership status, 

and counseling credits taken. However, male and female 

counselors did differ in philosophic orientation. Female 

counselors preferred both phenomenology and existential¬ 

ism, whereas male counselors preferred phenomenology 
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only. Female counselors rated idealism much lower than 

did male counselors. 



CHAPTER V 

Summary 

The problem of this study was to determine if there 

is a difference in philosophy between counselors and 

administrators at the high school level in Montana. Addi¬ 

tional questions dealing with philosophy of counselors 

and administrators in relation to total amount of educa¬ 

tion, age, education experience in the field, sex, class 

of school, MPGA or MASSP membership status, and counseling 

credits taken were also investigated in this study. 

Philosophy seems to be a very important part of the 

educational system. Within the system are high school 

counselors and administrators who have certain philoso¬ 

phies and function in their role according to these phi¬ 

losophies. The philosophical positions of high school 

counselors and administrators in Montana were assessed 

through the use of the Ames Philosophical Belief 

Inventory--Form M (APBI). An additional questionnaire 

was also used to obtain information pertinent to the 

questions of this study. 

An extensive review of the literature showed that 

counselor philosophies have changed through the ages. 
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Starting with the Amorphous Stage, counseling philosophy 

moved through the Prescriptive, Non-directive, and 

Phenomenological Stages. Then the Daseinanalyse Stage 

came into being. The 195°,s and 1960's saw phenomenology 

appear as the dominant philosophy of counseling. In 

very recent years counseling philosophy seems to be lean¬ 

ing toward existentialism. 

A representative review of literature concerning 

administrative philosophy showed that pragmatism was the 

more important philosophy. Another idea that had consid¬ 

erable following was eclecticism. However, very little 

agreement was found among the administrators' literature 

as to philosophical intent. 

The two populations in this study were all public high 

school counselors and all public high school principals 

in Montana. A stratified random sampling procedure was 

used to obtain a random sample from each population. 

Each population was composed of four strata defined as 

class AA, A, B, and C schools as set forth by the Montana 

High School Association. The APBI and a short informa¬ 

tion questionnaire were used to obtain data to test 

eight hypotheses dealing with the philosophy of counselors 

and administrators. These materials were sent via mail 
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to all members of the two samples. The return yielded 

38 administrators and 76 counselors. The philosophy raw 

scores from the APBI were analyzed using the analysis of 

variance. The level of significance was set at .05* 

Parts of the data determined to have significance by the 

analysis of variance were further analyzed by the Duncan 

New Multiple-Range Test. 

The analysis of data resulted in the following 

conclusions. 

1. Counselors rated phenomenology significantly 

higher than all other philosophies, and rated idealism 

the lowest. All counselor philosophies were signifi¬ 

cantly different when compared to each other. Counselors 

rated existentialism second, pragmatism third, and 

realism, fourth. 

2. Administrators also rated phenomenology signifi¬ 

cantly higher than the other philosophies. Idealism was 

rated the lowest. There were no significant differences 

among administrator ratings of existentialism, pragmatism, 

and realism. This may suggest eclecticism as an adminis¬ 

trator philosophy orientation. 

3. A comparison of counselor and administrator 

philosophies showed that counselors rated phenomenology 



74 

significantly higher than did administrators. Both 

counselors and administrators rated idealism the lowest. 

Pragmatism was rated about the same by counselors and 

administrators. Counselors rated existentialism signifi¬ 

cantly higher than did administrators, whereas adminis¬ 

trators rated realism significantly higher than did 

counselors. No significant differences were found be¬ 

tween counselor pragmatism and administrator realism 

and existentialism. 

4. There were no significant differences among total 

philosophies of counselor groups determined by amount of 

education, age, education experience in the field, sex, 

class of school, MPGA membership status, and counseling 

credits taken. 

5. There were no significant differences among total 

philosophies of administrator groups determined by amount 

of education, age, education experience in the field, 

class of school, MASSP membership status, and counseling 

credits taken. 

6. There were significant differences among the five 

philosophies for counselors when compared with the com¬ 

bined subgroups within the various groups of amount of 

education, age, education experience in the field, sex, 
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class of school, MPGA membership status, and counseling 

credits taken. In all these cases phenomenology was 

significantly the highest, and idealism the lowest. The 

other three philosophies were significantly different 

from each other, and in descending order were existen¬ 

tialism, pragmatism, and realism. 

7* There were significant differences among the five 

philosophies for administrators when compared with the 

combined subgroups within the various groups of amount 

of education, age, education experience in the field, 

class of school, MASSP membership status, and counseling 

credits taken. Phenomenology was consistently the high¬ 

est and idealism the lowest. In most cases there were 

no significant differences between realism, existential¬ 

ism, and pragmatism. 

8. There were no significant differences among the 

five philosophical concepts among the categories of the 

groups of amount of education, age, education experience 

in the field, class of school, MPGA or MASSP membership 

status, and counseling credits taken, for either counse¬ 

lors or administrators. Thus, the null hypotheses 

relating to these were accepted. 
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9. There were significant differences among the five 

philosophical concepts between male and female counselors. 

Female counselors rated existentialism significantly 

higher than did male counselors, and they also rated 

idealism significantly lower than their male counterparts. 

Phenomenology, pragmatism, and realism were rated con¬ 

sistently by both groups. Female counselors rated 

existentialism and phenomenology the same whereas male 

counselors rated phenomenology significantly higher than 

existentialism. 

The following recommendations seem to be in orders 

1. High schools in the state of Montana should make 

an extra effort to separate the functions of the counselor 

and the administrator, allowing a separate individual for 

each. 

2. An investigation should be conducted to determine 

the philosophical orientation of persons now serving as 

high school counselor-principals. 

3. An investigation should be conducted to determine 

the philosophical orientations of counselor and admin¬ 

istrator trainees. 

4. A survey of the counselor and administrator 

education departments should be conducted at the 
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universities in Montana to determine what extent philoso¬ 

phy is involved in the curriculum. 

5* A study should be conducted to determine if 

counselors actually practice their stated philosophies 

in the field. 

6. A study should be conducted to determine the 

philosophical differences between elementary school 

counselors and administrators. 

7. A study should be conducted to determine how 

high school principals arrive at a philosophical position 

of phenomenology when they are not exposed to such a 

position except in the few counseling courses they 

have completed. 

8. A study should be conducted to determine how 

teachers in a school system perceive the philosophical 

beliefs of their administrators. 
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APPENDIX A 

AMES PHILOSOPHICAL 

INVENTORY 

BELIEF 

(Form M) 

© Kenneth A. Ames 1968 
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AMES PHILOSOPHICAL BELIEF INVENTORY 

Directions: A number of statements of some basic beliefs are expressed below in 
pairs. Indicate on the answer sheet which statement from each pair is the more 
acceptable to you. Some of the choices may appear equally attractive or unattrac¬ 
tive to you; nevertheless, please mark the alternative which is relatively more ac¬ 
ceptable to you. It is suggested that you take the statements at their face value. 

1. (a) 
(b) 

Man's greatest need is for the courage to be himself. 
The consequences of man's actions are the measure of their value. 

2. (a) 
(b) 

Values exist independent of man. 
Man can know only that which he perceives. 

3. (a) 
(b) 

Man can learn of reality through empirical observation. 
Great universal ideas are what give meaning to the world. 

4. (a) Scientific investigation and reasoning are the best ways to approach 

(b) 
man's problems. 
As it is constantly changing, truth can never be learned in finality. 

5. (a) 
(b) 

A person's behavior is largely determined by the concept he has of himself. 
Great universal ideas are what give meaning to the world. 

6. (a) 
(b) 

Natural objects exist independent of human knowledge. 
Values are really an extension of one's self. 

7. (a) 
(b) 

Man’s existence really is man's experience of himself. 
Man first exists, then gives meaning to his life. 

8. (a) 
(b) 

A person's behavior is largely determined by the concept he has of himself. 
Man's ability to think is evidence of his existence. 

9. (a) 
(b) 

Natural objects exist independent of human knowledge. 
Man can learn of reality through empirical observation. 

10. (a) 
(b) 

Real learning occurs when the solution to a problem is experienced. 
As it is constantly changing, truth can never be learned in finality. 

11. (a) Man can know only that which he perceives. 
(b) As it is constantly changing, truth can never be learned in finality. 

12. (a) Scientific investigation and reasoning are the best ways to approach 
man's problems. 

(b) Man's ability to think is evidence of his existence. 
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13. (a) Man's existence really is man's experience of himself. 
(b) A person's behavior is largely determined by the concept he has of 

himself. 

14. (a) The consequences of man's actions are the measure of their value. 
(b) Man can learn of reality through empirical observation. 

15. (a) Man can know only that which he perceives. 
(b) Man's ability to think is evidence of his existence. 

16. (a) Real learning occurs when the solution to a problem is experienced, 
(b) Man's existence really is man's experience of himself. 

17. (a) Man first exists, then gives meaning to his life. 
(b) Values are really an extension of one's self. 

18. (a) Man can learn of reality through empirical observation. 
(b) Man can know only that which he perceives. 

19. (a) Man's greatest need is for the courage to be himself. 
(b) Scientific investigation and reasoning are the best ways to approach 

man's problems. 

20. (a) Values exist independent of man. 
(b) A person's behavior is largely determined by the concept he has of 

himself. 

21. (a) Man's existence really is man's experience of himself. 
(b) Man can know only that which he perceives. 

22. (a) Scientific investigation and reasoning are the best ways to approach 
man's problems. 

(b) Natural objects exist independent of human knowledge. 

23. (a) Man first exists, then gives meaning to his life. 
(b) Values exist independent of man. 

24. (a) As it is constantly changing, truth can never be learned in finality, 
(b) The consequences of man's actions are the measure of their value. 

25. (a) Man's ability to think is evidence of his existence. 
(b) Real learning occurs when the solution to a problem is experienced. 

26. (a) Natural objects exist independent of human knowledge. 
(b) Man's greatest need is for the courage to be himself. 
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27. (a) A person's behavior is largely determined by the concept he has of 
himself. 

(b) Values are really an extension of one's self. 

28. (a) Man can know only that which he perceives. 
(b) Great universal ideas are what give meaning to the world. 

29. (a) Man can learn of reality through empirical observation. 
(b) Man's existence really is man's experience of himself. 

30. (a) Man first exists, then gives meaning to his life. 
(b) The consequences of man's actions are the measure of their value. 

31. (a) Values are really an extension of one's self. 
(b) Scientific investigation and reasoning are the best ways to approach 

man's problems. 

32. (a) The consequence of man's actions are the measure of their value. 
(b) A person's behavior is largely determined by the concept he has of 

himself. 

33. (a) As it is constantly changing, truth can never be learned in finality, 
(b) Great universal ideas are what give meaning to the world. 

34. (a) Man's ability to think is evidence of his existence. 
(b) The consequences of man's actions are the measure of their value. 

35. (a) Man's greatest need is for the courage to be himself. 
(b) Man's existence really is man's experience of himself. 

36. (a) Values exist independent of man. 
(b) Great universal ideas are what give meaning to the world. 

37. (a) Natural objects exist independent of human knowledge. 
(b) Man first exists, then gives meaning to his life. 

38. (a) Man can learn of reality through empirical observation. 
(b) As it is constantly changing, truth can never be learned in finality. 

39. (a) Values are really an extension of one's self. 
(b) Real learning occurs when the solution to a problem is experienced. 

40. (a) Man's existence really is man's experience of himself. 
(b) Man's ability to think is evidence of his existence. 
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41. (a) 
(b) 

42. (a) 
(b) 

43. (a) 
(b) 

44. (a) 
(b) 

45. (a) 
(b) 

46. (a) 
(b) 

47. (a) 
(b) 

48. (a) 
(b) 

49. (a) 
(b) 

50. (a) 
(b) 

51. (a) 
(b) 

52. (a) 
(b) 

53. (a) 
(b) 

54. (a) 

(b) 

Values exist independent of man. 
As it is constantly changing, truth can never be learned in finality. 

Real learning occurs when the solution to a problem is experienced. 
Scientific investigation and reasoning are the best ways to approach 
man's problems. 

Man can know only that which he perceives. 
Man first exists, then gives meaning to his life. 

Great universal ideas are what give meaning to the world. 
Natural objects exist independent of human knowledge. 

Man's existence really is a man's experience of himself. 
As it is constantly changing, truth can never be learned in finality. 

Man can learn of reality through empirical observation. 
Man's ability to think is evidence of his existence. 

Values are really an extension of one's self. 
Man can know only that which he perceives . 

Man's greatest need is for the courage to be himself. 
Values exist independent of man. 

The consequences of man's actions are the measure of their value. 
Scientific investigation and reasoning are the best ways to approach 
man's problems. 

As it is constantly changing, truth can never be learned in finality. 
Natural objects exist independent of human knowledge. 

Man first exists, then gives meaning to his life. 
Man's greatest need is for the courage to be himself. 

Man's existence really is man's experience of himself. 
Great universal ideas are what give meaning to the world. 

Real learning occurs when the solution to a problem is experienced. 
Man can know only that which he perceives. 

A person's behavior is largely determined by the concept he has of 
himself. 
Man's greatest need is for the courage to be himself. 



55. (a) 
(b) 

56. (a) 
(b) 

57. (a) 

(b) 

58. (a) 
(b) 

59. (a) 
(b) 

60. (a) 

(b) 

61. (a) 
(b) 

62. (a) 

(b) 

63. (a) 
(b) 

64. (a) 
(b) 

65. (a) 
(b) 

66. (a) 
(b) 

67. (a) 
(b) 

68. (a) 
(b) 
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Values are really an extension of one's self. 
Man's existence really is man's experience of himself. 

Natural objects exist independent of human knowledge. 
Values exist independent of man. 

Scientific investigation and reasoning are the best ways to approach 
man's problems. 
Great universal ideas are what give meaning to the world. 

Man first exists, then gives meaning to his life. 
Man can learn of reality through empirical observation. 

Values are really an extension of one's self. 
Values exist independent of man. 

A person's behavior is largely determined by the concept he has of 
himself. 
As it is constantly changing, truth can never be learned in finality. 

Man's existence really is man's experience of himself. 
Natural objects exist independent of human knowledge. 

Scientific investigation and reasoning are the best ways to approach 
man's problems. 
Man can know only that which he perceives. 

As it is constantly changing, truth can never be learned in finality. 
Man first exists, then gives meaning to his life. 

Real learning occurs when the solution to a problem is experienced. 
Man can learn of reality through empirical observation. 

The consequences of man's actions are the measure of their value. 
Man's existence really is man's experience of himself. 

Man's ability to think is evidence of his existence. 
Values exist independent of man. 

Great universal ideas are what give meaning to the world. 
The consequences of man's actions are the measure of their value. 

Values exist independent of man. 
Scientific investigation and reasoning are the best ways to approach 
man's problems. 
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69. (a) A person's behavior is largely determined by the concept he has of 
himself. 

(b) Man first exists, then gives meaning to his life. 

70. (a) 
(b) 

Man's ability to think is evidence of his existence. 
Man's greatest need is for the courage to be himself. 

71. (a) 
(b) 

Man can know only that which he perceives. 
Natural objects exist independent of human knowledge. 

72. (a) 
(b) 

Values exist independent of man. 
Man can learn of reality through empirical observation. 

73. (a) 
(b) 

Real learning occurs when the solution to a problem is experienced. 
A person's behavior is largely determined by the concept he has of 
himself. 

74. (a) 
(b) 

Values exist independent of man. 
Man's existence really is man's experience of himself. 

75. (a) 
(b) 

Values are really an extension of one's self. 
The consequences of man's actions are the measure of their value. 

76. (a) 
(b) 

As it is constantly changing, truth can never be learned in finality. 
Man's greatest need is for the courage to be himself. 

77. (a) Scientific investigation and reasoning are the best ways to approach 

(b) 
man's problems. 
Man's existence really is man's experience of himself. 

78. (a) 
(b) 

Man's ability to think is evidence of his existence. 
Man first exists, then gives meaning to his life. 

79. (a) 
(b) 

The consequences of man's actions are the measure of their value. 
Values exist independent of man. 

80. (a) 
(b) 

Natural objects exist independent of human knowledge. 
Real learning occurs when the solution to a problem is experienced. 

81. (a) 
(b) 

Great universal ideas are what give meaning to the world. 
Man first exists, then gives meaning to his life. 

82. (a) 
(b) 

Real learning occurs when the solution to a problem is experienced. 
Values exist independent of man. 
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83. (a) 
(b) 

Man's greatest need is for the courage to be himself. 
Real learning occurs when the solution to a problem is experienced. 

84. (a) 
(b) 

Man can learn of reality through empirical observation. 
A person's behavior is largely determined by the concept he has of 
himself. 

85. (a) 
(b) 

Great universal ideas are what give meaning to the world. 
Values are really an extension of one's self. 

86. (a) 
(b) 

As it is constantly changing, truth can never be learned in finality. 
Man's ability to think is evidence of his existence. 

87. (a) 
(b) 

Man's greatest need is for the courage to be himself. 
Values are really an extension of one's self. 

88. (a) A person's behavior is largely determined by the concept he has of 
himself. 

• (b) Natural objects exist independent of human knowledge. 

89. (a) 
(b) 

Man first exists, then gives meaning to his life. 
Scientific investigation and reasoning are the best ways to approach 
man's problems. 

90. (a) 
(b) 

The consequences of man's actions are the measure of their value. 
Man can know only that which he perceives. 

91. (a) 
(b) 

Man's ability to think is evidence of his existence. 
Natural objects exist independent of human knowledge. 

92. (a) 
(b) 

Man can know only that which he perceives. 
Man's greatest need is for the courage to be himself. 

93. (a) 
(b) 

Great universal ideas are what give meaning to the world. 
Real learning occurs when the solution to a problem is experienced. 

94. (a) 
(b) 

As it is constantly changing, truth can never be learned in finality. 
Values are really an extension of one's self. 

35. (a) 
(b) 

Man can know only that which he perceives. 
A person's behavior is largely determined by the concept he has of 
himself. 
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96. (a) The consequences of man's actions are the measure of their value, 
(b) Real learning occurs when the solution to a problem is experienced. 

97. (a) 
(b) 

Man's ability to think is evidence of his existence. 
Values are really an extension of one's self. 

98. (a) Scientific investigation and reasoning are the best ways to approach 

(b) 
man's problems. 
A person's behavior is largely determined by the concept he has of 
himself. 

99. (a) 
(b) 

Man's greatest need is for the courage to be himself. 
Man can learn of reality through empirical observation. 

100. (a) 
(b) 

Man first exists, then gives meaning to his life. 
Real learning occurs when the solution to a problem is experienced. 

101. (a) 
(b) 

Values are really an extension of one's self. 
Man can learn of reality through empirical observation. 

102. (a) 
(b) 

Great universal ideas are what give meaning to the world. 
Man's greatest need is for the courage to be himself. 

103. (a) 
(b) 

Natural objects exist independent of human knowledge. 
The consequences of man's actions are the measure of their value. 

104. (a) 
(b) 

Man can learn of reality through empirical observation. 
Scientific investigation and reasoning are the best ways to approach 
man's problems. 

105. (a) 
(b) 

Great universal ideas are what give meaning to the world. 
Man's ability to think is evidence of his existence. 
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AMES PHILOSOPHICAL BELIEF INVENTORY ANSWER FORM 
Form M 

Name:  
Directions: Darken the space for either choice A or choice B to indicate 

which statement in each pair is the more acceptable to you. 

A B A B A B A B A B 
1. () () 22. () () 43. () () 64. () () 85. () () 

2. () () 23. () () 44. () () 65. () () 86. () () 

3. () () 24. () () 45. () () 66. () () 87. () () 

4. () () 25. () () .1 1 46. () () 67. () () 88. () () 

5. () (.) 26. 0 () 47. () () 68. () () 89. () () 

6. () () 27. () () 48. () () 69. () o 90. () () 

7. () () .28. 0 () 49. () () 70. 0 () 91. () () 

8. () () 29. () () 50. 0 () 71. 0 0 92. () () 

9. () () 30. 0 () 51. () () 72. 0 () 93. () () 

10. () () 31. 0 () 52. () () 73. () 0 94. () () 

11. o () 32. () () 53. () () 74. () () 95. () () 

12. () () 33. () () 54. o () 75. () () 96. () () 

13. () () 34. 0 () 55. () () 76. () () 97. () () 

14. () () 35. () () 56. () () 77. () () 98. () () 

15. () () 36. () () 57. o () 78. () 0 99. () () 

16. () () 37. () <) 58. () () 79. () () 100. () () 

17. () () 38. 0 () 59. () () 80. • () o 101. () () 

18. () () 39. () () 60. o 0 81. () () 102. () () 

19. () () 40. o •() 61. () () 82. 0 () 103. () () 

20. () () 41. () () 62. () () 83. '() 
< 

() 104. () () 

21. () () 42. () () 63. () () 84. () () 105. () () 

i 
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APPENDIX B 

INFORMATION QUESTIONAIRE 

Please respond to the following questions by marking the 
appropriate space. 

1) What position do you hold in the school? 
 Counselor 
 Administrator 

2) What is the amount of education that you have? 
.  B. A. or B. S. 
 B. A. + 15 (B. S.) 
 B. A. + 30 (B. S.) 
 B. A. + 45 (B. S.) 
 5th Year 
  M. A. or M. S. 
 M. A. + (M. S.) 
 Doctorate 

3) Please mark your appropriate age. 
 21 - 25 Years 
 26 - 30 
 31 - 35 ' 
 36 - 40 
 41 - 50 
 51 - 60 
 61 + 

4) How much experience do you have in the field of education? 
0 - 5 years 
6-10 

’ll - 15 
'16 - 20 
"21 - 25 
'26 - 30 
131 + 

5) Please indicate the proper sex. 
 Male 
 Female 

6) In which class of school are you now employed? 
 AA 
 A 
 B 
 C 

7) Of which professional organizations are you a member? 
 MPGA (Montana Personnel and Guidance Assoc.) 
 MASSP (Montana Association of Secondary School 

Principals) 
 Neither of the above 

8) How many counseling credits have you taken? 
_________ 0-10 credits 
 11 - 20 
 21 - 30' 

 31 + 
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APPENDIX C 

Montana State University 
Bozeman, Montana 59715 

College of Education 

Tel. 406-994-4731 

Dear 

I am researching the differences in philosophies between 
public school administrators and counselors. This project 
is a part of the professional paper required for a Master's 
Degree in Guidance and Counseling at Montana State University. 
I am working under the direction of Dr. George Hossack and 
Dr. A1 Suvak. 

This research has been endorsed by the President of the 
Montana Personnel and Guidance Association and also the 
President of the Montana Association of Secondary School 
Principals. I assure you that all responses will remain 
anonymous. 

Your response is very important in helping to obtain accurate 
research information. Please complete the questions on the 
enclosed information questionaire. Then complete the Ames 
Philosophical Belief Inventory using the enclosed answer 
sheet. 

Please return all materials in the enclosed self-addressed, 
postage paid envelope by . The Inventory must be 
returned as it will be used more than once. 

Thank you for your cooperation. 

Sincerely, 

Dennis W. Roseleip 
North Toole County High School Counselor 

P. S. If you are interested in an abstract of the results, 
please write to me after September 1, 1976. 



APPENDIX D 

Montana State University  
Bozeman, Montano 59715 

College of Education 

Tel. 406-994-4731 

May 21, 1976 
Box 333 
Sunburst, Montana 59^82 

Dear Principal: 

Several weeks ago I sent you an information question¬ 
naire and Philosophical Inventory to complete. I have 
not yet received your reply. 

I need this completed information to finish my research 
at Montana State University. Your cooperation concerning 
this matter would be greatly appreciated. 

Also, please be sure to return the Inventory itself as 
I need it for future use. 

Thank you. 

Sincerely, 

Dennis W. Roseleip 
Counselor 
North Toole County High School 


