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ABSTRACT 

The purpose of this study was to compare counseling practices of 
Montana elementary guidance counselors with desirable counseling prac¬ 
tices for the elementary schools* 

This investigation was accomplished by an inventory completed by 
the elementary guidance counselors in Montana* This inventory was 
divided into five sections which were described by the investigator* 
A review of related literature was made in order to draw up the instru¬ 
ment and to make the descriptions more meaningful* 

The five areas surveyed are the percentages of time spent by 
Montana elementary guidance counselors in fulfilling their duties, the 
functions which Montana elementary guidance counselors are required to 
perform but that they feel are undesirable, the educational and pro¬ 

fessional training of Montana elementary guidance counselors, the 
physical environment within which elementary guidance counselors in 
Montana function, and the actual and desired counselor-pupil ratio as ' 
viewed by Montana elementary guidance counselors. 

Recommendations are that Montana upgrade her elementary guidance 
counseling criterion, that Montana employ more elementary guidance 
counselors, and that further research be done to see if any change is 
taking place in the area of elementary guidance counseling in Montana. 

i 



CHAPTER I 

INTRODUCTION 

An increasing av:areness has developed among elementary and secon¬ 

dary educators of the need for early identification and proper handling 

of students1 needs and problems. Success or failure in early life can 

bring about success or failure in adolescence and adulthood. The need 

for trained elementary school counselors is recognized among educators. 

(12:436) 

Trained counselors can effectively aid children in adjusting to 

personal difficulties. Host pupils Trill enhance and enrich their self- 

fulfillment and personal development by making intelligent decisions if 

they have the opportunity of an accepting, non-evaluating relationship 

in which the pupil is helped to a better understanding of himself, the 

environment as he perceives it, and the relationship between them. The 

counselor is dedicated to this idea and this relationship. The school 

counselor is the staff member with the philosophical orientation, pro¬ 

fessional competencies, behavorial science understanding, and position 

within the school needed to provide such help to pupils. There is a 

need for personnel and policies that will n . . . foster a positive 

mental health point of view and lead to the more adequate adjustment 

and personal development of a greater number of pupils." (5:483) 

/ 
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In 1964, the American School Counselor Association adopted a 

statement of policy for secondary school counselors. The spirit and 

intent of this statement can, the researcher believes, be extended 

also to elementary counseling and counselors. While counseling has 

been an important activity in the history of American schools, recent¬ 

ly this effort has received increased focus in the elementary school. 

It is recognized that children in the formative years are more amen¬ 

able to helping efforts. The involvement of the elementary school 

counselor is intended to compliment, and not replace, the guidance 

work of the teachers and others in the school environment. 

As in the ASCA statement regarding the secondary school counselor, 

the counselor in the elementary setting, too, is n . • . concerned with 

and accepting the responsibility for assisting all pupils, and having 

as his major concern the developmental needs and problems of youth.” 

(1:3) 

Therefore, the investigation of desirable guidance and counseling 

practices for the elementary schools and a survey of the guidance and 

counseling practices in the elementary schools of Montana are very 

worthwhile at this time. The need for elementary guidance and counsel¬ 

ing has been made evident. • The researcher wishes to discover whether 

or not the Montana schools are providing adequate guidance and counsel¬ 

ing services to the elementary school children within this state. The 
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purpose of the survey of literature is to ascertain the current phil¬ 

osophy, the job description, and the role expectations from the point 

of viev? of counselor, teacher, administrator, parent, and child. 

STATEMENT OF THE PROBLEM 

The focus of this study is to compare counseling practices of the 

Montana elementary school guidance counselor with desirable counseling 

practices, for the elementary schools. 

NEED OR PURPOSE OF THE STUDY 

It is known by elementary and secondary counselors that elemen¬ 

tary counseling is quite different from secondary counseling. Elemen-' 

tary guidance and counseling is rapidly changing and developing. 

Programs are evolving from the child guidance era of the tvjeuties— 

which taught that mental and behavioral disorders resulted from disease¬ 

like processes—to a nev; era today in vzhich new theories and practices 

are developing. (9:24-27) 

The researcher will present guidance and counseling practices and 

techniques that are employed in the elementary schools. This will be 

accomplished through a review of the literature written by authorities 

in the field of elementary guidance and counseling. 

The purpose of the questionnaire is to survey the attitudes, be¬ 

liefs, and practices of the elementary counselors in Montana with re¬ 

gard to recommendations and practices found in current literature. 
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The researcher will also ascertain the current number of employed 

elementary guidance counselors in I fontana. 

GENERAL QUESTIONS TO BS ANSWERED 

The questions to be answered are as follows: 

1. In the performance of each duty, what are the suggested per¬ 

centages of time spent? 

2. According to authorities, what is the recommended educational 

and professional training for an elementary guidance counselor? 

3. According to authorities, what is the recommended physical 

environment within which elementary guidance counselors function? 

4. According to authorities, what is the suggested counselor- 

pupil ratio? 

5. As determined by the instrument, what are the percentages of 

tine allocated to each guidance and counseling function? 

6. As determined by the instrument, what educational and pro¬ 

fessional training have Montana elementary guidance counselors received? 

7. As determined by the instrument, what is the specific setting 

within which Montana elementary guidance counselors work? 

8. As determined by the instrument, what is the present elemen¬ 

tary counselor-pupil ratio in Montana? 
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GENERAL PROCEDURE 

The study will be developed in the following manner: First, the 

researcher will review literature in the field of elementary guidance 

and counseling* Second, the researcher will present information ob¬ 

tained from prominent people in this field in order to survey current 

practices in elementary guidance and counseling. Third, the researcher 

will prepare an instrument based on the information obtained from the 

review of related literature and the other primary sources. This 

questionnaire will be mailed to all practicing elementary guidance 

counselors in the state of Montana. The intent of this questionnaire 

is to survey the attitudes and opinions of Montana elementary guidance- 

counselors with regard to their functions, training, and physical and 

psychological environment. Fourth, comparisons will be made between 

recommended practices and existing practices in Montana. Finally, the 

researcher will assess and evaluate the findings and make recommendations 

for further study. 

LIMITATIONS OF THE STUDY 

This study will be limited to the following: 

1. The scope of the study will only include a survey of the 

elementary guidance counselor's functions, training, and physical and 

psychological environment. 

{ 
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2. The scope of the questionnaire used in this study will be 

limited to elementary guidance counseling in the state of Montana. 

3. The researcher will limit the review of literature to material 

published within the last six years. 

DEFINITION OF TERMS 

Since the paper will be dealing with guidance and counseling in 

the elementary schools, it will be necessary to define the term guid¬ 

ance, counseling, and the elementary school child. 

The elementary school child is a child attending school 
within the grades first through sixth. The approximate age of 
the child will range from five years to twelve years. 

Guidance is a process of helping individuals to help 
themselves through their own efforts to discover and to 
develop their potential resources for personal fulfillment 
and social usefulness. Guidance, in a school sense, is 
also a program of services, coordinated in such a way as 
to provide the most effective help for students in this 
direction. (14:2) 

Counseling is the major guidance service. Counseling 
is the process in which an experienced and qualified person 
assists a second person to understand himself and his oppor¬ 
tunities, to make appropriate adjustments and decisions in 
the light of this insight, to accept personal responsibility 
for his choices, and to follow courses of action in harmony 
v;ith his choices. (14:2) 

SUMMARY 

Our country has grown from a rural to an urban society and from 

an agrarian to an industrialized society. As a result of these changes, 
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families are more mobile and patterns, values, and customs of family 

life are rapidly changing. Thus, children are met with a variety of 

expectations and pressures which affect their adjustive potential. 

•’The notions which have dominated elementary education for the past 

half century were adequate for the small school and the self-contained 

classroom, but they are not adequate today." (9:24) 

The schools have been experiencing rapid change and growth. Uith 

the increase in the elementary school population there has also been 

an increase in the number of educational and adjustment problems present 

at this level, llany of these children need specialized help. The 

school is increasingly responsible for a range of activities. There is 

increasing'attention being given to the personal growth and development 

of students. Schools are increasingly playing a central role in personal 

and social adjustment. 

Many juvenile delinquents are thought to show maladaptive patterns 

as early as the elementary grades. The high school dropout problem is 

becoming extremely serious because these dropouts did not make the 

proper adjustment in the elementary school. (3:3) 

School dropouts and deliquents are at the alienation extreme 
of the continuum and some of the extrapersonal and interper¬ 
sonal variables which affect their status have been identified. 
In addition, it has been shown that these variables are noted 
early in the school lives of pupils who leave school, become 
delinquent, or who have problems in high school. 
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If the variables affecting adolescent maladjustment 
are identifiable in elementary schools, it then follows 
that modifying the variables should result in a change in 
the status of the pupil as an adolescent. (10:62) 

As these children mature and progress through school, their edu¬ 

cational and emotional problems become more pronounced. Through 

elementary school guidance and counseling, these children can be 

identified early and steps to aid and facilitate adjustive attitudes 

can begin early. The parents can also be involved at the elementary 

level in learning to understand and facilitate the child’s growth 

within the family constellation. Thus, elementary guidance and 

counseling is a preventative and developmental process. (3:18) 

The school is responsible for providing the climate within which 

each child can reach his full potential. The school counselor must 

help each pupil meet the need of understanding himself and hew he re¬ 

lates to the psychological and social world in which he is living. 

The counselor must help each child understand his interests, abilities, 

aptitudes, attitudes, opportunities for self-fulfillment, and the 

inter-relationships among them. (1:4) The child must learn to live 

in a democracy, expressing his feelings and allowing others to express 

theirs. He should have the chance to succeed and be happy. He must 

learn to develop self-control and direction and be able to correctly 

appraise himself and his actions. 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

Educators, parents, and school psychologists have long been 

interested in an elementary school guidance and counseling program* 

This program has gone through such revision since the movement for 

elementary guidance and counseling began in 1920. Today's elementary 

guidance and counseling trends have developed through four programs. 

In the 1920's, there was a period in elementary guidance and 

counseling which Kowitz (9:25) called the "child guidance movement." 

This movement stated that undesirable and maladjustive adult be¬ 

haviors began back during the adult Is childhood. If there were 

preventive programs in the elementary schools to deal with children's 

emotional, developmental, social, and psychological problems, much 

of this undesirable and maladjustive adult behavior could be avoided. 

The major goal of the treatment was to assist the student in achiev¬ 

ing insights into his behavior. The counselor's main interests were 

in getting teachers to accept the child and understand his problems. 

The counselors were not so interested in getting the child to change 

his surface behaviors. The premise behind this was that once a child 

felt better about himself, he actions would change. (9:25) 
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The 1930fs brought a change in theories and practices. This 

Kowitz (9:25-26) calls the "child study movement.n This movement 

defined the teacher’s role in elementary guidance counseling as a 

focus on understanding the whole child. It was proposed that it was 

important for the teacher to not only understand the child but to 

assist the child in gaining insights into his motives. Teachers were 

urged to write case studies on pupils in order to gain knowledge as to 

certain developmental tasks. It was thought that the difference be¬ 

tween normal and abnormal behavior was only difference in intensity. 

The teachers were to provide guidance in the classroom. Hangovers 

from this period’s idea of immediate action are group guidance, 

individual counseling, and therapy. (9:25-26) 

From the mid 1940’s to the mid 1950's there was a ’’child develop¬ 

mental movement.” (9:26) During this period the idea arose that 

children learn at their own rate and according to individual differ¬ 

ences. The child's mental health was seen as being more important 

than his academic achievements. The classroom become child centered 

with a hygenic environment. Permissiveness was seen to be the answer. 

However, under this movement some children succeeded and some children 

failed as with the other movements. The appearance of Sputnik killed 

these attitudes along with the movement. Sputnik’s appearance also 

slowed the development of elementary school counseling because the 

stress was again on academic achievement. (9:26) 
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The fourth trend was the "central office programs*" (9:27) 

These programs were economical and avoided confrontation between 

teacher, principal, and specialist* Specialists moved from school to 

school. This, however, reached only eight to fifteen percent of the 

elementary pupils* Much of the specialist's time was wasted on 

"territorality and boundary tending." (9:27) 

Today new trends and theories are arising. These theories claim 

that the elementary guidance counseling programs have a major respon¬ 

sibility for home and school activities. There is a " • • . focus on 

doing something with the child and his talents." (9:27) There is a 

greater interest in techniques which focus on action rather than non-” 

directive procedures. There is stress on developing compatible pro¬ 

grams which aid personal developments and academic achievements. This 

is seen as a team operation including the school social worker, school 

psychologist, and school counselor. Each of these contributes accord¬ 

ing to his professional training and education. The researcher of this 

paper will concentrate on the elementary guidance counselor. 

FUNCTIONS OF THE ELEMENTARY GUIDANCE COUNSELOR 

The major service provided by the elementary guidance counselor 

is individual counseling. The purpose of individual counseling is to 

use sound psychological methods in professional diagnosis and treat¬ 

ment. The individual counseling session is a one-to-one relationship 
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in which two people communicate about attitudes, feelings, plans, and 

decisions. (6:35) The elementary counselor aids each pupil in under¬ 

standing himself as he relates to the psychological and social world 

in which he lives. He assists each pupil in accepting his abilities, 

interests, attitudes, aptitudes, and self-fulfillment opportunities. 

He realizes the importance of decision making and assists each child 

in developing competency in this area. (19:14) He counsels pupils 

with learning, physical, social, and emotional problems, and helps 

them deal successfully with these problems. Through individual 

counseling the elementary guidance counselor gains insight into a 

certain child. These insights can be shared with the teacher in order 

that the teacher can better aid the child in his adjustments. (18:21) 

Small-group counseling is an important service provided by the 

elementary guidance counselor to improve or remove children’s inter¬ 

personal problems. ”... group counseling is an excellent setting 

for children to learn or relearn appropriate behavior." (7:74) Shane 

(18:21) suggests that small-group counseling for elementary students 

is most effective with two to five children. Larger group counseling 

is suggested to help children develop decision making, group leader¬ 

ship, and skills and sensitivities necessary for interpersonal relation 

ships. (18:21) 
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The elementary guidance counselor is also a "counseling service 

for parents." (18:22) This service should begin before the child 

enters school. This would help the elementary guidance counselor gain 

information and impressions about the child and how he relates to his 

parents. This would also give the parents a knowledge of the counsel¬ 

ing services. Through individual conferences and study groups, the 

counselor would assist parents in realizing the importance of a 

responsive and stimulating home environment. The elementary guidance 

counselor would work to help parents understand their children's 

needs, developmental progress, and environmental opportunities. 

(13:186) Xf there is any pupil data to be interpreted to parents 

or any pupil problem to be discussed with parents, the elementary 

guidance counselor has the duty of doing so. (20:67) The counselor 

can also refer parents to outside agencies for help. He helps parents 

and teachers better understand their attitudes towards each other. 

(8:190-191) 

The elementary guidance counselor is also a counseling service 

for individual faculty members and the entire staff. Through individ¬ 

ual and staff meetings, the elementary guidance counselor assists 

members of the staff in understanding the individual pupil. The 

counselor provides materials, information, and in-service training 

when needed. (8:190) He interprets the importance of the various 
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stages of child development and hov; it relates to certain educational 

tasks of teachers, administrators, and parents. (11:976) The elemen¬ 

tary counselor helps teachers in gathering essential data on all children, 

provides study groups to help teachers increase skill in recording 

information, aids teachers in interpretation of data, and sees that the 

best use is made of the information and data. (13:183) 

Because consultants, teaching teams, and others seldom work with 

children in several school situations, the elementary guidance counselor 

must keep these people up to date on student progress in other areas. 

The elementary counselor aids teachers in ridding or alleviating pro¬ 

blems that a particular child may be having. The counselor may suggest 

the use of certain teaching or play materials. (18:22) The counselor 

helps teachers in promoting children to other grade levels. He aids in 

the proper grouping and pupil placement in classes. (20:67) The elemen¬ 

tary guidance counselor sees that the teachers make the best use of 

group tests. He aids teachers in explaining special groups and pro¬ 

grams to pupils in the regular classroom. (13:185) 

Because the school counselor knows the school’s curricular and 

instructional functions, he can develop and mold the school’s course of 

study to the individual student's needs. The counselor studies factors 

leading to improved curriculum and teaching and consults with the ad¬ 

ministration so that children may be provided programs that meet their 
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needs. (8:190) He would identify and coordinate educational planning 

for exceptional children (gifted, retarded, aurally and visually handi¬ 

capped, emotionally disturbed, and crippled). (13:184) The elementary 

guidance counselor would determine the influence of the school educa¬ 

tional program on the psycho-social development of the child. He would 

inform the administration of these influences. He would also keep the 

staff informed of the changes taking place in the school, community, 

and the world and how these changes affect instruction and pupil psycho¬ 

social growth. (19:14) 

The elementary counselor should utilize school and community re¬ 

sources. Intraschool referrals should be made to specialized personnel, 

media specialists, remedial clinicians, school physicians, school psycho- 

metrists, school dentists, and school psychologists. He would make 

interagency referrals to personnel and agencies outside of the school. 

These could include social workers, psychiatrists, family counselors, 

and medical clinics. (18:22) He would be a liason person between 

community agencies and school regarding pupil problems. He would 

interpret pupil data to authorize community agencies. (20:67) The 

elementary counselor would inform the community of the counseling pro¬ 

gram's contributions to the growth of the individual child and the 

importance of this program. He would promote non-school situations 

in the community necessary for pupil development. (19:14-15) 
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The elementary guidance counselor would perform ''educational 

biography services," (18:22) He would study and evaluate a pupil's 

academic and social progress files. He would acquire data and determine 

the use of records and data. The elementary counselor would give lead¬ 

ership to the testing program. He would administer group tests when 

necessary. He would test individuals to better understand an indi¬ 

vidual child, (8:191) The elementary guidance counselor would provide 

general management of pupil records only if he had adequate clerical 

assistance. New students would be phased into the school through the 

elementary counselor. He would provide testing, record forms, and 

group or individual counseling if required by these students. (18:23) 

The elementary guidance counselor is responsible for individual 

research related to the school's functions and the counselor's effect¬ 

iveness, He must conduct follow-up studies on the success of special 

school programs and school curriculum. (18:22) He should inform the 

administrator as to the success of these specialized academic and 

counselor programs. Smallenburg (20:67) suggests that an annual report 

be given to the principal on the guidance and counseling accomplish¬ 

ments 
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PERCENTAGES OF TIMS SPENT IH ELEMENTARY GUIDANCE COUNSELOR 1UNCTIONS 

In 1966 McCreary and Miller (16:496) surveyed the practices of 

elementary guidance counselors in the state of California. When.the 

administrators were surveyed as to the order of importance that coun¬ 

seling duties should be performed, they ranked counseling first. The 

other duties, in rank order, are: second, teacher consultation; third, 

parent consultation; fourth, the testing program; fifth, community and 

district referrals; sixth, administrative (over the guidance program); 

seventh, conducting research studies; and eighth, record keeping or 

clerical vrork. 

Elementary counselors ranked their duties in much the same order- 

as the administrators. However, instead of ranking community and 

district referrals fifth, they ranked it sixth and moved administration 

of the guidance program into fifth place. (16:496) 

The elementary counselors were asked to list their functions in 

rank order of performance. Many differences occurred from what they 

considered desirable. The elementary counselors spent most of their 

time counseling. Second was teacher consultation. However, the test¬ 

ing program moved up into third place pushing parent consultation into 

fourth place. Record keeping, which both administrators and counselors 

thought the least important, was ranked fifth in performance of elemen¬ 

tary counselor duties. Sixth was administrating the guidance program, 
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seventh was community and district referrals, and eighth v/as research 

studies. (16:496) 

This information was broken down into percentages, and listed 

below are the actual percentages of time spent in the performance of 

each counseling function. 

pupils 507. 

teachers 177. 

administrators 107. 

parents 127. 

other (probation, welfare, 117. 

medical, etc.) 

(16:495-496) 

Seventy-two percent of the teachers surveyed on the effectiveness 

of their counseling program rated it from adequate to excellent. 

(16:496) 

ELEMENTARY GUIDANCE COUNSELOR EDUCATIONAL AND PROFESSIONAL TRAINING 

Many different thoughts are available as to what educational and 

professional training an elementary guidance counselor must have. 

Lorimcr (11:977) suggests that the professions of social work, psych¬ 

ology, and counseling be combined. A person would have to have special 

training to become vjhat is called a "pupil personnel generalist (PPG)." 

LL:977) The four year undergraduate program would consist of courses 

in child psychology, growth, development, and problems of adjustment. 
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This course vrork v/ould give background and information on student 

personnel functions* Included would be one semester of internship as 

a PPG. 

If a practicing teacher wished to become certified as a PPG, he 

would take supplemental course work in child psychology, growth, de¬ 

velopment, and problems of adjustment. The teacher would be required 

to serve one semester internship as a PPG. Persons with a liberal arts 

bachelor degree would have to take supplemental course work for suit¬ 

able background in education and child psychology. They would also 

have to serve one semester internship as a PPG. (11:977) 

McCreary (16:497) states that all elementary guidance counselors' 

do graduate work to the master’s level. The course work should include 

study in human growth and development, statistics, personality dynamics 

and learning, measurement theory and practice, and counseling theory 

and practice. (6:351) The counseling practicum should be with ele¬ 

mentary school children. (21:538) 

Pierce (17:210-215) found that trainees with supervisors of low 

empathy, positive regard, genuineness, and concreteness showed no 

significant improvement in these four areas. In fact, many of these 

trainees dropped in proficiency in these areas. It was also shown that 

trainees with high functioning supervisors showed significant improve¬ 

ment and were functioning significantly higher than the trainees of the 
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low supervisor group. This shows that the individual supervisor is an 

important and significant variable in the counseling practicum. 

Besides college preparation, elementary guidance counselors should 

have had work experience. They should have taught from one to five years, 

the same age group as those being counseled. They should have had prior 

non-teaching experience, either related to or not related to children. 

(16:497) 

THE ELEMENTARY GUIDANCE COUNSELOR'S PHYSICAL ENVIRONMENT 

*' . . . counseling requires some fixed place, suitably 
equipped, which conveys to both counselor and counselee the 
realization that the relationship is quite different from 
any other in the school • • • counseling cannot normally 
be done efficiently in such places as corridors, class¬ 
rooms, or the auditorium. (4:132-133) 

McCreary (16:497) suggests that an elementary school guidance 

counselor have a private office with a telephone. There should be an 

availability of testing materials along with storage space for testing 

materials, supplies, and records. 

Storage space for current records can be kept in small metal 

files, large enough to hold folders of a class group. These metal 

files can be kept in the teacher's room and should be locked when not 

in use by authorized personnel. Confidential information, information 

that the student wants private, and information involving intra-faculty 

affairs should be kept in the administrator's or counselor's office. 

(13:18) 
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There should be storage space provided to keep tests, cumulative 

record blanks, guidance forms, and the like. There should be a pro¬ 

fessional resource library vrhich could be kept in the administrator's 

or counselor's office or in the school library. The materials should 

be attractively displayed, accessible, and classified so they can be 

used quickly and extensively. It should be a place where parents and 

teachers go for materials and assistance. (13:19-20) 

COUNSELOR-PUPIL RATIO ' 

There should be one elementary guidance counselor for every 

school of 500 to 600 pupils. Many elementary guidance counselors 

divide their time between two schools. If this were the case, there 

should be one elementary guidance counselor for every two schools of 

that approximate size, or one elementary school counselor to 1200 

pupils. (16:497) 

SUMMARY 

The literature reviewed was in general agreement as to an ele¬ 

mentary guidance counselor’s duties and functions. These duties are 

counseling, teacher consultation, parent consultation, the testing 

program, administration of the guidance program, community and district 

referrals, conducting research studies, and record keeping. These 

were seen to be important in the order listed below. 
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The educational and professional training of an elementary guid¬ 

ance counselor includes three areas. The course work should include 

study in human growth and development, child psychology, problems of 

adjustment, statistics, measurement theory and practice, and person¬ 

ality dynamics and learning. There should be a supervised practicum 

dealing with the elementary school child. Finally, the elementary 

guidance counselor should have had previous work experience and pre¬ 

vious teaching experience at the elementary level. 

The elementary guidance counselor should have an attractive, 

private office, large enough to hold small group counseling. There 

should be storage areas for records and locked files for confidential 

information. There should be a reference library available to teachers 

and parents. This reference library would deal with child growth and 

development. * 

Elementary guidance counseling has three main functions. The 

"remedial guidance" (20:85) function is to correct existing problems 

that have occurred in a child's maturational process. "Preventative 

guidance" (20:85) discovers and removes blocks in the environment that 

could potentially handicap the development of the individual. "Pro¬ 

motional guidance" (20:85) promotes skills, habits, and attitudes nec¬ 

essary to become a fully functioning individual. 
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If the counselor is to help, he must be vievred by the students as 

a helping and caring person. The counselor should be a person vzho can 

be trusted to keep private any information a client may wish to tell him* 

Therefore, the counselor should not have any disciplinary authority nor 

should he have any responsibility for the operation of the institution. 

To be effective, the counselor should not be considered an administrator 

or a disciplinarian. (2:343) 

During the elementary school years, a child needs assistance in 

clarifying and redefining his purposes and goals as they refer to him¬ 

self. He is met with the need of learning behavioral procedures 

acceptable to society. He must learn appropriate patterns of action 

for joining his goals and motives. He experiences frustration as he 

attempts to develop and integrate his motives with his opportunities, 

his goals with socially approved goals, and his abilities with his 

goals. 

Children at the elementary school level respond more to the 

tensions and pressures they encounter. The counselor, therefore, must 

assist the child to overcome his difficulties, resolve his conflicts, 

and relieve his frustrations. (19:266-267) 



CHAPTER III 

PROCEDURES 

The purpose of this study is tvrafold. First, the researcher in¬ 

vestigated desirable guidance and counseling practices for the elementary 

schools* This was attained through a study of the available literature 

published within the last six years* Second, the researcher will survey 

the guidance and counseling practices existing in the elementary schools 

of Montana. An instrument will be prepared and sent to all elementary 

guidance counselors in Montana concerning their guidance and counseling 

practices in five areas. These areas are: (l) the functions and 

duties of these elementary guidance counselors, (2) the percentages 

of time they spend carrying out these functions, (3) the educational 

and professional training of these elementary guidance counselors, (4) 

the physical environment in which they perform their guidance and coun¬ 

seling duties, and (5) the present counselor-pupil ratio that exists 

in their position. 

In this chapter the instrument and the related literature will 

be examined in the following manner: 

1. A description of the population and the procedure for sampling 

will be presented. 

2. The categories of investigation will be defined. 

3. The method of collecting data will be discussed. 
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4. The method of organizing data v/ill be presented, 

5. The chapter summary will complete this chapter, 

POPULATION DESCRIPTION AND SAMPLING PROCEDURE 

Tvzenty-eight elementary guidance counselors are listed for the 

state of Montana in the "Montana Guidance Personnel, 1970-1971.n This 

list of elementary guidance counselors was compiled from the 1970-1971 

Fall Reports by the Guidance Service Supervisors in the Office of the 

Superintendent of Public Instruction, It is stated that the elementary 

guidance counselors listed are not necessarily employed full time in 

the occupation of elementary guidance counselors, (15:i) 

Since there are only twenty-eight elementary guidance counselors 

in the state of Montana, the researcher will survey all twenty-eight 

of them. Therefore, a parameter study of the elementary guidance 

counselors in Montana will be made. The names of the elementary 

guidance counselors and the schools in which they work is available 

in the "Montana Guidance Personnel, 1970-1971." The researcher will 

use this information in preparing a mailing list. 

DESCRIPTION OF INVESTIGATION CATEGORIES • 

This investigation will describe the following categories. 

1. Based on the instrument, to what extent are Montana elemen¬ 

tary guidance counselors performing each necessary duty and how does 

this compare with the basic levels set in the review of literature? 
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2. Based on the instrument, what functions are Montana elemen¬ 

tary guidance counselors required to perform which they feel are 

undesirable? 

3. Based on the instrument, what is the educational and pro¬ 

fessional training of Montana elementary guidance counselors compared 

to what the research in the review of literature considers to be 

necessary? 

4. Based on the instrument, how does the physical environment 

within which Montana elementary guidance counselors work compare to 

recommendations made in the review of literature? 

5. Based on the instrument, how does the counselor-pupil ratio - 

in Montana compare with those suggested in the review of literature? 

METHOD OF COLLECTING DATA 

The researcher will prepare an instrument to gain information in 

each area that is being investigated as listed in the introduction of 

this chapter. Accompanying the instrument will be a cover letter ex¬ 

plaining the purpose of the instrument and other necessary information. 

The instrument and its.cover letter will be mailed to all twenty- 

eight guidance counselors in Montana on March 22, 1971. It will be 

requested in the cover letter that all instruments be returned by 

April 5, 197l. Follow-ups will be sent on April 5, 1971 with a re¬ 

quest that these instruments be returned by April 12, 1971. 
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METHOD OF ORGANIZING DATA 

Tables will be prepared showing the following: 

1* Respondents' job description. 

2. Time spent in elementary counseling by respondents not 

employed as full-time elementary counselors. 

3. Responses from full-time elementary school counselors re¬ 

garding actual time spent in guidance and counseling functions. 

4. Full-time elementary school counselors' recommendations 

for desired time to be spent in guidance and counseling functions. 

5. Counseling functions which respondents are required to 

perform but feel are undesirable. 

6. Physical setting in v;hich counseling occurs (% based on 

total responses = 39). 

7. Respondents' actual and desired counselor-pupil ratio. 

8. Respondents' years of experience in elementary school 

teaching. 

9. Respondents' practicum or internship experience. 

10. Courses included in respondents' educational experience. 

Following each table will be a description of the predominent 

characteristics of the table. The researcher will clarify information 

and make recommendations when necessary. 
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SUMMARY 

Guidance and counseling for all children is an essential part of 

the total educational experience in the elementary school. An elemen¬ 

tary guidance counselor is essential if the elementary school is to 

provide the maximum opportunity for the learning and development of 

each child. In order for this maximum learning and individual develop¬ 

ment to occur, it is necessary for the elementary guidance counselor to 

perform certain functions and duties, have an adequate case load, have 

received specialized education, and to vrork within a desirable setting. 

The purpose of this survey is to describe elementary guidance 

counseling as it presently exists in the Montana schools. It is 

realized by the researcher that different geographical localities 

require somewhat different treatments. However, the researcher con¬ 

siders the recommendations made in the review of literature to be 

necessary for a good elementary guidance and counseling program. 

The researcher thinks that the procedures described in this 

chapter will produce an accurate and reliable report regarding the 

five areas being investigated in Montana. 



CHAPTER IV 

RESULTS 

The results of this investigation will be described in ten sections 

These ten sections will cover five major areas of investigation. These 

areas include the following: (l) the percentages of time Montana ele¬ 

mentary guidance counselors spend fulfilling their elementary guidance 

and counseling functions and duties, (2) the functions which Montana 

elementary guidance counselors are required to perform but which they 

feel are undesirable, (3) the physical environment within which Montana 

elementary guidance counselors perform their duties and functions, (4) 

the counselor-pupil ratio that presently exists in the Montana elemen¬ 

tary schools and the respondents' desired counselor-pupil ratio, and 

(5) the educational and professional training of Montana elementary 

guidance counselors. 

The instrument, which was developed by the researcher, has been 

analyzed and broken down into ten tables which will aid the reader. 

Following each table a description of the dominant characteristics of 

the table \d.ll be presented. 

To assist the reader, an outline of the ten sections follows. 

First, the respondents' job descriptions are discussed (Section One); 

this is followed by a description of how much time respondents who are 

not employed as full-time elementary counselors spend in elementary 
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guidance and counseling (Section Two), Third, the actual time spent by 

respondents employed as full-time elementary guidance counselors is 

presented (Section Three), Next, recommendations as to how elementary 

counseling time should be spent are made by full-time elementary counsel¬ 

ors (Section Four). Fifth, the function and duties which respondents 

are required to perform but feel are undesirable are presented (Section 

Five). Following this is a description of the physical setting within 

which Montana elementary guidance counselors perform their duties 

(Section Six), followed by the present and desired counselor-pupil ratio 

(Section Seven). Eighth is the number of years spent by the respondents’ 

as elementary school instructors (Section Eight), followed by the 

respondent’s practicum or internship experiences (Section Nine). The 

courses which were included in the respondents’ educational experience 

are presented last (Section Ten). 

SECTION ONE 

An important factor is that the elementary school child have a full¬ 

time counselor operating in his school. The child must have a counselor 

who is non-threatening and readily available to him whenever the need 

arises 
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TABLE ONE 

RESPONDENTS’ JOB DESCRIPTION 
(TOTAL NUMBER OF RESPONDENTS = 20) 

Job Description N % 

Full-time elementary counselor—one school 2 

Full-time elementary counselor—two or more schools 6 

Elementary teacher-guidance counselor 2 

Director of Pupil Personnel Services 1 

Counselor—elementary and secondary levels 4 

Other 4 

NA  1 

Total 20 

This table shows that out of the very minimal number of twenty-eight 

elementary guidance counselors in the state of Montana, only 8 (407o) of 

the twenty respondents are functioning as full-time elementary guidance 

counselors. It can also be seen that out of these 8 (407.) full-time 

elementary guidance counselors only 2 (10%) are located in one school. 

This then leaves 6 (307.) full-time elementary counselors operating be¬ 

tween two or more schools. This indicates that the Montana elementary 

school child is being cheated out of a service that he rightfully needs 

10 

30 

10 

5 

20 

20 

5 

100 

and deserves 
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It is interesting to note that ll(557o) of the respondents spend 

only a portion of their time working at the elementary grade levels* 

Out of these 11 (557o) respondents, 4 (20%) responded to something other 

than was listed under ’'Other” and are as follows: (1) Director of 

Elementary Research Center and a counselor for five elementary schools, 

(2) learning disabilities instructor half days and elementary counsel¬ 

or half days, (3) an elementary and secondary counselor plus being a 

secondary teacher* Each category contained one individual* 

SECTION TWO 

It is important to determine just how much time part-time elemen¬ 

tary guidance counselors spend in the function of their elementary 

counseling duties. As has been determined by the review of related 

literature, elementary students that are receiving less than 107. of an 

elementary guidance counselor’s time are, of course, being slighted. 

If, however, there is an elementary guidance counselor in their school 

at least half of the time, they will be receiving some benefit. A 

school with an elementary guidance counselor functioning less than half 

of the time is not receiving adequate counseling service. 
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TABLE TWO 

TIME SPENT IN ELEMENTARY COUNSELING BY 
RESPONDENTS NOT 

FULL-TIME ELEMENTARY 
EMPLOYED AS 

COUNSELORS (N = 12) 

Time Spent (percentage) N % 

0-9 2 16.7 

10-19 1 8.3 

20-29 1 8.3 

30-39 1 8.3 

40-49 1 8.3 

50-59 2 16.7 

Cannot be determined 4 33.4 

Total 12 100.00 

The instrument v;as set up such that it was difficult to determine 

exactly how much time was spent by part-time elenentary Guidance coun¬ 

selors in performing their elementary guidance and counseling duties. 

Of the twelve part-time elementary guidance counselors, only eight 

stated verbally on their instrument the percentages of time they spent 

as an elementary guidance counselor. 

Six (49%) of those whose responses could be determined from the 

instrument are employed less than 507. of the time as an elementary guid¬ 

ance counselor. Only 2 (16.77.) of those whose responses could be 
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determined are employed 50% or more of the time as an elementary guid¬ 

ance counselor. Four (33.47o) responded in such a manner as that conclus¬ 

ions as to the percentage of time spent functioning as an elementary 

guidance counselor could not be dravm. 

Since it was impossible to determine the percentages of time spent 

as an elementary guidance counselor by four (33.4%) of the part-time 

counselor respondents, part-time counselor respondents1 instruments were 

not tabulated and used in tables three or four. 

SECTION THREE 

In the 1966 study by licCreary and Miller (16:496), elementary 

guidance and counseling functions were ranked in order of importance. 

Tables Three and Four are set up listing elementary guidance counseling 

functions in this rank order in determining how full-time Montana ele¬ 

mentary guidance counselors spend their time. 
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TABLE THREE 

RESPONSES FROM FULL-TIME ELEMENTARY 
SCHOOL COUNSELORS REGARDING ACTUAL TIME SPENT 
IN GUIDANCE AND COUNSELING FUNCTIONS (N = 8) 

Functions Percent of Total Time 

0-247. 25-497. 50-747. 75-997. NA 
N % N 7. N 7. N 7. N 

Counselor 
Individual 5 62.5 1 12.5 1 .12.5 1 12.5 
Group 8 100.0 0 0 0 

Consulting 
Intra-School 
personnel 7 87.5 0 1 12.5 0 

Parents 8 100.0 0 0 0 
Principal 7 87.5 0 0 0 1 12.5 

Coordinating 
Testing 
Administration 

' 6 75.0 2 25.0 0 0 

(counseling 
program) 7 87.5 0 0 0 1 12.5 

Referrals 5 62.5 0 0 0 3 37.5 
Research 
Clerical-Re- 

7 87.5 0 0 0 1 12.5 

cord Keeping 8 100.0 0 0 0 

Only eight of the respondents are full-time elementary guidance 

counselors. This number is very small and in itself shows how deficit 

Montana is in the area of elementary guidance counselors. 
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McCreary and others, as shown in the review of related literature, 

claim that counseling, individual and group, is the most important 

function of an elementary guidance counselor. This table shows immed¬ 

iately that full-time Montana elementary guidance counselors are not 

performing adequately in this area. Five (62.5%) of these respondents 

spend between 0-24% of their tine in individual counseling. Only two 

(25%) of the respondents spend 50% or more of their time in individual 

counseling as should be the case. Eight (100%) spend 0-24% of their time 

in group counseling. Upon examination of these respondents' instruments, 

it is found that four (50%) of these respondents spend less than 5% of 

their time in group counseling. With the large counselor-pupil ratio _ 

found in many schools, group counseling is a very valuable tool and one 

which is obviously being neglected. 

Next, in order of importance according to McCreary's study (16:496), 

is teacher consultation followed by parent consultation. The researcher 

included teacher consultation with consultation of intra-school personnel. 

This category also included the school nurse, school psychologist, etc. 

Seven (87.5%) of the respondents spend from 0-247. of their time in ful¬ 

filling this duty. One (12.57.) respondent spent between 70-74% of his 

time in this duty. This seems to be very high. 

Eight (1007.) said they spent between 0-247. of their time in parent 

consultation. Examination of these full-time elementary guidance 
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counselors* instruments reveal that six (75%) spend less that 10% of 

their time in this duty. 

Consultation v;ith the principal though not included in the McCreary 

Study was added by the researcher to her study. It is amazing to see 

that these elementary guidance counselors spend as much time consulting 

with the principal as they do with their clients' parents. One (12.5%) 

person did not respond to this question. 

Testing is the most important of the coordinating functions of an 

elementary guidance counselor but less important than the counseling or 

consulting functions. Six (75%.) of the full-time elementary guidance 

counselors spend between 0-24% of their time with the testing program. 

Five (62.5%) of these respondents upon instrument examination are seen 

to spend less than 15% of their time in the testing duties. This seems 

to be close to what is considered desirable. However, two (25%) of 

the full-time elementary guidance counselors spend between 25-49% of 

their time with the testing program. IThen this is compared to the 

functions of group counseling and parent consultation which are con¬ 

sidered by experts to be more important, it is seen that testing is 

given too great a priority in these cases. 

Seven (37.5%.) of the respondents spend between 0-24% of their time 

administrating over the counseling program. Six (75%) of these respon¬ 

dents, however, spend less than 15% of their time at this duty. This 

was discovered when checking the individual instruments. One (12.5%>) 

respondent failed to reply to this question. 
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Five (62,57o) respondents spend less than 25% of their tine in 

community and district referrals. Instrument examination reveals that 

these five respondents actually spend less than 107, of their time in 

community and district referrals. Interestingly, three (37.570 re¬ 

spondents failed to respond to this question. 

Seven (37.57o) spend less than 25% of their time conducting research 

studies. Further examination shows that all seven (87.5%) actually 

spend less than 10% of their time at this function. 

Eight (100%) spend less than 25% of their time with record keeping 

or clerical work. However, closer examination shows that five (62.5%) 

of these respondents spend between 10-197o of their time at this function. 

As can be seen by comparing this information with that given above, 

these respondents are spending more time doing clerical work and record 

keeping than they are with research studies or community and district 

referrals. Both research studies and community and district referrals 

are considered to bo more important and thus rightfully should command 

more, not less, time. 

SECTION FOUR 

Are Montana elementary guidance counselors satisfied with the time 

they presently spend in their counseling functions and duties? This 

problem is one which should always be of major importance to any elemen¬ 

tary guidance counselor. 
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TABLE FOUR 

FULL-TIME ELEMENTARY SCHOOL COUNSELORS* 
RECOMMENDATIONS FOR DESIRED TIME TO BE 

SPENT IN GUIDANCE AND COUNSELING FUNCTIONS 

Functions Percent of Total Time 

0- .247. 20- •497. 50 -747. 75-997, NA 
N 7. N % N 7. N 7. N 7. 

Counselor 
Individual 2 25.0 4 50.0 2 25.0 0 
Group 8 100.0 0 0 0 

Consulting 
Intra-School 

personnel 7 87.5 1 12.5 0 0 
Parents 7 87.5 1 12.5 0 0 
Principal 7 87.5 0 0 0 1 12.5 

Coordinating 
Testing 
Administration 

7 87.5 1 12.5 0 0 

(counseling 
program) 6 75.0 0 0 0 2 25.0 

Referrals 5 62.5 0 0 0 3 37.5 
Research 
Clerical-Re- 

8 100.0 0 0 0 

cord Keeping 7 87.5 0 0 0 1 12.5 

Discriptions of Table Four will be made and comparisons will be 

dram between Table Four and Table Three. 

Table Four readily shovrs that these full-time elementary guidance 

counselors feel that individual counseling should demand more of their 

time. Five (62.5) actually spend less than 257. of their time in individual 
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counseling. Hov/ever, si:: (757») feel that they should spend more than 

25% of their time in this capacity. It is interesting to note, how¬ 

ever, that these respondents feel that they are performing adequate 

group counseling. As can be seen in comparing Table Three with Table 

Four, eight (100%) actually spend less than 25% of their time in group 

counseling and these eight (100%) also feel that this is adequate. 

In comparing the consulting functions, it can be seen that the 

respondents felt a need for only a small change in that area. Seven 

(87.5%) feel that less than 25% of their time is adequate for intra¬ 

social school personnel consultation. One (12.5%) response moved down 

from 50-747. to 25-49% of desired time to be spent in intra-school per¬ 

sonnel consultation. Parent consultation moved from eight (100%) spending 

less than 257. of their time at this duty to seven (87.57.). One (12.57.) 

response moved up to 25-49%. Principal consultation remained the same 

with seven (87.5%) performing and desiring that less than 257. of their 

time be spent at this duty. 

A comparison of Tables Three and Four shows that these respondents 

feel that they should spend less time with the testing program. Exam¬ 

ination of individual instruments shows that four (50%) feel that less 

than 10% of their time should be used in this manner. 

Administration of the counseling program and community and dis¬ 

trict referrals are seen to have no difference between actual and 
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desired time spent. Eight (1007,) feel that less than 257, is sufficient 

time for conducting research studies. 

Seven (87.57,) think that less than 257. of their time should be 

used in doing clerical v;ork and record keeping. One (12.57,) gave no 

response. Upon inspection of individual instruments, it is found that 

three (37.57,) actually spend less than 107, of their time with clerical 

work and record keeping but seven (87.57,) feel that they should spend 

less than 257, of their time in this duty. This indicates that these 

elementary guidance counselors have too much clerical work to perform. 

SECTION FIVE 

The counseling relationship must be accepting, non-threatening, 

and non-evaluating. The school counselor is the one individual in the 

school with the philosophy and training to provide this type of help. 

With the rapid social change that is occurring in our nation, there has 

been an increase in the number of educational and adjustment problems. 

These problems are just as prevalent in the elementary schools as the 

secondary schools. These children need specialized help. If the 

elementary guidance counselor's time is filled with duties not related 

to counseling, the child is the one who suffers. 

One purpose of this study is to determine, what, if any, functions 

elementary guidance counselors are required to perform but feel are un¬ 

desirable 
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TABLE FIVE 

COUNSELING FUNCTIONS WHICH RESPONDENTS ARE 
REQUIRED TO PERFORM BUT FEEL ARE UNDESIRABLE 

Counselor Functions N % 

Clerical work 4 20 

Discipline 2 10 

Overburden on testing 2 10 

Other 9 45 

NA 3 15 

Total 20 100 

Four (207o) of the respondents indicated that too much of their time 

V7as taken v;ith clerical work. This fact was also shown in Table Four. 

Notice that two (10%) are required to handle the school's discipline. 

This is totally against the non-evaluating, non-judgemental role of the 

elementary guidance counselor. The counselor will find it difficult, 

if not impossible, to gain the trust and confidence of a pupil if he 

is seen as even having a part-time authoritarian role. 

Nine (45%) responded to other individual functions. One (57.) 

responded to each of the following: working with learning disabilities, 

substitute teaching, busy work from the principal’s office, looking for 
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truant students, counseling severly disturbed children, teaching, 

identifying perceptual difficulties, administrating special education, 

and noon duty. 

SECTION SIX 

Cribbin (4:132-133) states that a counselor needs a fixed place 

which is properly equipped. He claims that normally good, effective 

counseling cannot be done in halls, classrooms, or the auditorium. 

McCreary (16:497) says that an elementary guidance counselor needs a 

private office with a telephone. 

TABLE SIX 

PHYSICAL SETTING IN WHICH COUNSELING 
OCCURS (7o BASED ON TOTAL RESPONSES = 39) 

Description of Physical Setting N 7. 

Classroom converted into counseling room 2 5.1 

Private office 13 33.3 

Classroom—used part-time for class instruction 4 10.3 

School library 3 7.6 

Corridor 1 2.6 

Auditorium 1 2.6 

Closet converted into small office 11 28.2 

Other 4 10.3 

Total 39 100.0 
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The total number of this table is based on responses and not re¬ 

spondents as has been the case with preceeding tables. 

Thirteen (33.3%) of the responses given indicated the private 

office as the place where counseling functions are performed. Instru¬ 

ment evaluation shows that eleven (55%) of the twenty respondents per¬ 

form their counseling duties in only a private office. Two (10%.) of 

the twenty respondents work in other settings along with using a private 

office. 

Further examination shows that fifteen (75%) of the respondents 

work only in one physical setting. One (5%) elementary guidance 

counselor did not respond to this question. Thus, four (20%.) of the 

respondents work in two or more physical settings. Therefore, out of a 

total of 39 responses on this question, it can be seen that four (20%) 

respondents work in a total of twenty-four physical settings. This is 

an average of six physical settings each. This would make it extremely 

difficult for these four (20%.) elementary guidance counselors to convey 

to the counselee the realization of the difference of this relationship 

compared to any other in the school because there is no permanent place 

of counseling. 

The four ’'other’1 responses are as follows: (1) nurse’s room, 

(2) lunch room, (3) teacher's room, and (4) kitchen converted into a 

counseling room. 
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SECTION SEVEN 

McCreary (16:497) found that there should be a counselor-pupil 

ratio of one counselor for every 500-600 pupils* If, however, an 

elementary guidance counselor divides his time between two schools, 

there should be one elementary guidance counselor for every 1200 pupils* 

TABLE SEVEN 

RESPONDENTS' ACTUAL AND DESIRED 
COUNSELOR-PUPIL RATIO 

Counselor-Pupil Ratio 
(Counselor to Students) 

Actual 
v 7 ► 

Desired 
N % 

100-299 5 25 6 30 

300-499 3 15 

o
 

C
O
 

500-699 2 10 3 15 

700-899 1 5 1 5 

900-1099 1 5 0 

1100-1299 2 10 0 

1300-1499 0 0 

1500-1699 3 15 0 

NA 3 15 2 10 

Total 20 100 20 100 
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This table immediately shov;s that ten (50%) of the respondents 

have a counselor-pupil ratio of one counselor to less than 700 pupils. 

However, seven (35%) of the respondents are functioning over this level. 

Three (157.) of the respondents did not state their actual counselor- 

pupil ratio. 

Attention should be drawn to the fact that the greatest percentage 

of respondents, five (25%) operate with one counselor to 100-299 pupils. 

The researcher sees the reason for this being that these respondents 

operate in small Montana towns with low elementary school populations. 

VThen questioned as to what the respondents thought their coun¬ 

selor-pupil ratio should be, fourteen (70%) indicated that one counselor 

to less than 500 pupils was desired. Only one (5%) respondent desired a 

counselor-pupil ratio of one counselor to 700-899 pupils. This is ex¬ 

plained when it is seen upon instrument examination that this respondent 

is a full-time elementary guidance counselor and serves in more than 

two elementary schools. Two (10%) respondents did not state their 

desired counselor-pupil ratio. 

SECTION EIGHT 

Ue have thus far examined four areas of Montana elementary guid¬ 

ance counselor involvement. These are as follows: (l) percentages of 

time Montana elementary guidance counselors spend performing their 

functions and duties, (2) undesirable duties which Montana elementary 
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guidance counselors are required to perform, (3) the physical environ¬ 

ment within which Montana elementary guidance counselors operate, and 

(4) the actual and desired counselor-pupil ratio of these Montana el¬ 

ementary guidance counselors. We will now examine the educational and 

professional training of these Montana elementary guidance counselors. 

McCreary (16:497) found that elementary guidance counselors should 

have taught the same age group as those being counseled for at least 

one to five years. 

In answering this question, if the elementary guidance counselor 

is teaching part-time this year, he was to include this year when 

figuring the total number of years of elementary teaching experience 

he has had. 

TABLE EIGHT 

RESPONDENTS' YEARS OF EXPERIENCE IN 
ELEMENTARY SCHOOL TEACHING 

Years Spent N 

0 years 

I- 5 years 

6-10 years 

II- 15 years 

NA 

2 

9 

2 

5 

2 

10 

45 

10 

25 

10 

Total 20 100 
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Two (10%) of the respondents never taught at the elementary level 

(grades 1-6). Nine (45%) of the respondents taught from one to five 

years at the elementary level. Seven (357.) taught between six to 

fifteen years at the elementary level. Two (10%) did not respond to 

this question. 

This seems to indicate that generally, Montana elementary guid¬ 

ance counselors have received adequate teaching experience. This teach¬ 

ing experience is necessary in order that the elementary guidance 

counselor have a good realization of what elementary school children 

are like. Also, teaching experience enables the elementary guidance 

counselor to understand the conditions under which elementary teachers - 

work. This allows the elementary guidance counselor to make recommen¬ 

dations that can be realistically carried out by an elementary teacher 

in the classroom. 

SECTION NINE 

Eckerson (6:351) claims that elementary guidance counselors need 

practicum experience. This practicum experience also needs to be done 

with elementary school children. (21:538) 
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TABLE NINE 

RESPONDENTS» PRACTICUM OR INTERNSHIP EXPERIENCE 

Practicum or Internship Description N % 

No practicum or internship experience 6 30 

Elementary counseling experience 6 30 

Junior high counseling experience 2 10 

Elementary and senior high counseling experience 1 5 

Elementary, junior, and senior high counseling 
experience 2 10 

Other 2 10 

NA 1 5 

Total 20 100 

Six (307o) of the respondents had no practicum experience at all* 

When this is combined vith those respondents having only junior high 

practicum experience, it is seen that 8 (40%) of the respondents had 

no elementary practicum experience* This does not seem to be a desir¬ 

able situation. 

The tv/o responses under "other" vrere as follovrs: one (570) respon¬ 

dent receiving elementary and university counseling experience and one 

(57o) respondent receiving elementary, junior, senior high, and university 

counseling experience. Thus, eleven (557.) of the respondents had some 
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elementary counseling experience* One (5%) person did not ansvrer this 

question. 

SECTION TEN 

All elementary guidance counselors should do graduate work up to 

the master's level. (16:497) The course work should include child 

psychology, human growth and development, statistics, personality 

dynamics theory, measurement theory and practice, counseling theory 

and practice (practicum), and personality dynamics and learning. (6:351) 

TABLE TEN 

COURSES INCLUDED IN RESPONDENTS' 
EDUCATIONAL EXPERIENCE 

Courses N ' % 

Child psychology 15 75 

Human growth and development 17 85 

Statistics 16 80 

Personality dynamics theory 12 60 

Measurement theory 18 90 

Measurement practice 13 65 

Counseling theory 14 70 

Group dynamics theory 9 45 

Group dynamics lab 6 30 

NA 1 5 
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It vould be desirable for tv/enty (I007o) of the respondents to have 

taken each course. Hovrevcr, one (5%) individual made no response to 

any of the courses listed. 

The three courses taken by.the greatest majority are as follov/s: 

Measurement theory with eighteen (90%), Human grov/th and development 

with seventeen (857.) having taken it, and Statistics with sixteen (807.). 

The three courses taken by the fewest respondents are as follows: 

Personality dynamics theory with twelve (60%), Group dynamics theory 

with nine (457.), and Groups dynamics lab with six (30%) having taken 

it. It is interesting to see that the two lowest courses arc those 

dealing with group dynamics. 

As can be seen in Table Nine, thirteen (65%) of the respondents 

had a practicum of some type. When compared with Table Ten, it is seen 

that thirteen (65%) is the fourth lowest ranking course. This indicates 

that six (307.) of the respondents not having any practicum experience are 

lacking in a vital area. 

SUMMARY 

It has been shown that out of twenty-eight elementary guidance 

counselors, in the entire state of Montana, only eight are full-time. 

Out of the eight full-time guidance counselors in Montana, only two are 
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located in one school. The other six full-time elementary guidance 

counselors split their time between two or more elementary schools. 

Of the twelve elementary guidance counselors that spend only part 

of their time counseling in the elementary school, eight stated the per¬ 

centage of time they spend. Of the eight who stated how much time they 

spend in the elementary schools as a counselor, only two spend from 50- 

59% of their time there. The rest spend less than 507.. This would 

seem to indicate that the students are not getting adequate counseling. 

UcCreary (16:495-496) states that 50% of an elementary guidance 

counselor's time should be used in counseling. Only two (25%) of the 

full-time elementary counselors reach this desired goal. It has also - • 

been shown that too much time is spent with the testing program and with 

clerical work and record keeping. 

According to the responses of the full-time elementary guidance 

counselors, only two (257<>) desire to spend between 50-747. of their tine 

in individual counseling. Even more startling is that all eight (100%) 

do not desire to spend any more than 247. of their time in group counsel¬ 

ing. 

VJhen respondents were asked what functions they are doing but that 

they feel are undesirable, the greatest number four (207.) responded 

that it is clerical work. The second most undesirable functions are 

testing and discipline with two (107.) responding to each. 



53 

It was good to note that a majority of respondents have a private 

office in which to work. It was, however, alarming to discover that 

four (207.) respondents are doing elementary guidance counseling in 

twenty-four different physical settings. 

The counselor-pupil ratio is adequate for ten (50%) of the re¬ 

spondents. Ceven (35%) of the respondents are working with a too 

heavy counselor-pupil load. A majority of respondents realized that 

their counselor-pupil load is too heavy and desired a lighter load. 

Only two (10%) of the respondents had no elementary experience. 

Six (30%) of the respondents had no practicum experience and eight 

(40%) of the respondents had no elementary practicum experience. The , 

only courses which less than 507. of the respondents took were Group 

dynamics theory and Group dynamics lab. The other courses were selected 

by 607. or more of the respondents. 



CHAPTER V 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

SUMMARY 

The main purpose of this paper has been to compare counseling 

practices of the Montana elementary school guidance counselors vrith 

desirable counseling practices for the elementary schools. The in¬ 

vestigation was based on an inventory taken of all twenty-eight 

Montana elementary guidance counselors and a review of related lit¬ 

erature. 

The purpose of this researcher is to describe the data presented 

in the tables. It is hoped that these descriptions clarify the prac¬ 

tices of Montana elementary guidance counselors. It has also been the 

aim of this researcher to draw comparisons between Montana elementary 

guidance counselors' practices and elementary counseling practices 

considered desirable by the review of related literature. 

CONCLUSIONS 

The reliability of this inventory, prepared and used by this 

researcher, might be affected by the fact that the instrument was not 

subjected to a test-retest comparison. 

The data presented in Chapter TV would be valid in the respect 

that the respondents were free to answer the instrument openly, 
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honestly, and frankly. The inventory was carefully tabulated and the 

number and percentages presented in Chapter IV are accurate and correct. 

The descriptions made were based on this data. 

Conclusions can be drawn in several areas. One, Montana elemen¬ 

tary guidance counselors, on a whole, are not devoting enough time to 

the counseling function. Too much of their time is being taken by 

testing and clerical work. Further, the majority of full-time Montana 

guidance counselors do not indicate that they desire to spend the 

recommended 50% of their time counseling. 

Montana elementary guidance counselors feel that they arc over¬ 

burdened with clerical work, discipline measures, and testing. This is, 

a good point to note since clerical work and testing should require 

only a minimum of their time. Discipline should definitely not be a 

function of an elementary guidance counselor. 

Thirteen (65%) of the respondents have a private office. This is 

extremely desirable. The four (20%) elementary guidance counselors that 

must work in two or more physical settings are working under a great 

handicap. 

Generally, the counselor-pupil ratio in Montana is good. The 

researcher feels that this is the result of the small school systems 

within which many of these respondents work. Still, a majority of 

the respondents feel their counselor-pupil ratio should be lighter. 
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The educational and professional training of Nontana elementary 

guidance counselors is lacking in some areas. All but tv;o (I07o) had 

adequate teaching experience in the elementary schools. A majority 

took the necessary course vrork. However, Montana elementary guidance 

counselors seem to be weak in practicum or internship experience. 

Six (307o) had no practicum experience. Eight (407*) had no elementary 

practicum experience. This would indicate a weakness on the part of 

their professional training. 

RKCOHHKriDAT I ON S 

The great variety found in all areas surveyed shows that there 

are few or weak state regulations for elementary guidance counseling. 

This researcher would recommend that the state criterion for elementary 

guidance counseling be upgraded. 

It is shocking to note that there are only twenty-eight elemen¬ 

tary guidance counselors in the whole state of Montana, and that out 

of these twenty-eight elementary guidance counselors, only 407. of the 

respondents function in this capacity full-time. It is, therefore, 

definitely recommended that Montana realize the necessity and desir¬ 

ability of elementary guidance counselors and work to attain an adequate 

number of these professionals for her schools. This is one area which 

the review of related literature shows us we cannot neglect. 



57 

This researcher recommends that further study be taken in the 

area of Montana elementary guidance and counseling practices to 

indicate if any progress or change is occurring. 
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APPENDIX A 

March 22, 1971 

Dear: 

I am conducting a survey of guidance and counseling practices in 
the Montana Elementary School Systems for a graduate project in the 
area of guidance and counseling* This survey vzill clarify actual ele¬ 
mentary guidance and counseling practices in the state of Montana. It 
v/ill also serve as an aid to educators in their preparation of elemen¬ 
tary guidance counselors. My study is sponsored by the Education . 
Department at Montana State University. 

Your name and the name of your school will be kept in the strict¬ 
est confidence. The questionnaire is coded so that I may provide follovr 
up information to all participants. If you would desire the results of 
this study, please mark the appropriate blank on the attached question¬ 
naire. 

Completing the questionnaire will require only a small amount of 
your time, approximately twenty minutes. Spaces are provided on the 
questionnaire for your comments. Please complete and return the ques¬ 
tionnaire in the self addressed envelope to the address listed by 
April 5, 1971. Your cooperation will be appreciated. 

Sincerely, 

May Beth M. Seitz 
703 South Fifteenth 
Bozeman, Montana 59715 



63 

APPENDIX B 

April 5, 1971 

Dear: 

I am conducting a survey of guidance and counseling practices 

in the Montana Elementary School Systems for a graduate project in 

the area of guidance and counseling. Two weeks ago I mailed you a 

questionnaire which I designed for this purpose. Perhaps you forgot 

to complete it, or you mislaid it. Therefore, I am sending you 

another questionnaire for you to complete and mail back to me. 

This survey will clarify actual elementary guidance and counsel¬ 

ing practices in the state of Montana. It will also serve as an aid 

to educators in their preparation of elementary guidance counselors. 
My study is sponsored by the Education Department at Montana State 

University. 

Your name and the name of your school will be kept in strictest 

confidence. The questionnaire is coded so that I may provide follow 

up information to all participants. If you would desire the results 

of this study, please mark the appropriate blank on the attached 

questionnaire. 

Completing the questionnaire will require only a small amount 

of your time, approximately twenty minutes. Spaces are provided on 

the questionnaire for your comments. Please complete and return the 

questionnaire in the self addressed envelope to the address listed 

below by April 12, 1971. Your cooperation will be appreciated. 

Sincerely, 

May Beth M. Seitz 

708 South Fifteenth 

Bozeman, Montana 59715 
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APPENDIX C 

1. This chart is to estimate and summarize the amount of time you 
actually spend as an elementary guidance counselor performing 
various activities during one school year. Its purpose is also 
to estimate and summarize the amount of time you think you should 
spend in the function of these elementary guidance counseling 
activities. You will need to make judgements in estimating 
the time. 

ACTIVITY YEAR *3 TII-iE 

Actual Practice* Desired Practice** 
Percentages Percentages 

1. Individual counseling     
2. Group counseling •••••••••• ___________ .....   
3. Parent consultation     • • • • •   
4.. The testing program •••   « • • ••   
5. Community and district referrals • .   .....     
6. Administration and organization • •    • • • • •   

of the counseling program • • • • •   • • • • .    
7. Conducting research studies • • • •     
8. Record keeping or clerical work • •     
9. Intra-school personnel consul- • • •     

tation (teacher, school nurse, 
school psychologist, etc.) • • •   . • • • •   

10. ; Consultation with principal or 
vice-principal     

11. Other  ....     
12. Other ....   

* The total time you actually spend in percentages for the year. 
This will add up to be 100%. 

** The total time, in percentages, you would spend in the function 
of each duty if you had optimum conditions. This will add up to 
by 100%. 

2. List the functions that you are required to perform in your position 
as an elementary counselor, but that you feel shouldn't be included 
in your duties or which you feel weren't included as part of your 
training as an elementary guidance counselor. 
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3, Check the description that best identifies your job at the present 

time. 

  Full-time elementary guidance counselor serving in one school. 

   Full-time elementary guidance counselor serving in tvrc> or more 

schools. 

  School administrator also serving as an elementary guidance 

counselor. 

  Elementary teacher also serving as an elementary guidance coun¬ 

selor. 

  Director of Pupil Personnel Services. 

  Director of Pupil Personnel Services also serving as an ele¬ 

mentary guidance counselor. 

  Serving as both an elementary guidance counselor and a secondary 
guidance counselor in one school system. 

  Serving as both an elementary guidance counselor and a secondary 

guidance counselor in two or more school systems. 

  Other (specify) . 

Comments: 

4. Check the appropriate blank for the number of years that you spent 

(including this year, if you are teaching and counseling both) as 

an elementary teacher (grades 1-6). 

  0 years   6-10 years   16-20 years 

  1-5 years   11-15 years   21 years or 

more 

Comments: 
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5. Check the blank that correctly describee the physical setting 
within v/hich you perforin your duties. 
 Classroom converted into a special counseling room. 
 Private office. 
  Classroom which is used part-time for class instruction. 
 School library. 
 Corridor. 
 Auditorium. 
 Closet converted into a small office. 
 Other (specify)  

Comments: 

6. Check the appropriate blank regarding the practicum or intern 
experience you received during your counseling training. 
  ho practicum experience. 
  A practicum counseling elementary age children. 

• A practicum counseling junior high age children. 
  A practicum counseling senior high age children. 
  A practicum counseling elementary and junior high age 

children. 
  A practicum counseling junior high and senior high age 

children. 
  A practicum counseling elementary and senior high age 

children. 
  A practicum counseling elementary, junior, and senior 

high age children. 
  Other (specify)    

Comments: 

7. What is your present counselor-pupil ratio? 
One counselor to  students. 

0. What do you think your counselor-pupil ratio should be? 
One counselor to students. 
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9, Please describe the degrees and specialized training (workshops, 
inservice training, etc*) that you have received in preparation 
for your job as an elementary guidance counselor. 

10. Check the following courses listed below that you have taken 
during your educational experience. 
 Child psychology. 
 Human growth and development. 
 Statistics. 
 Personality dynamics theory. 
 Measurement theory. 
 Measurement practice. 
 Counseling theory. 
 Group dynamics theory. 
 Group dynamics lab. 

Comments: 

_YES, I would like the results of this survey* 

NO, i would not like the results of this survey. 
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APPENDIX D 

TABLE 1 

NUMBER OF MONTANA ELEMENTARY GUIDANCE COUNSELORS SAMPLED 

Total Montana Elementary 
Guidance Counselorr. Number of Percentage 

Total Population Talcing Inventory Returns of Returns 

28 28 20 71.5 


