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ABSTRACT 

This paper analyzed Montana high school counselor's perceptions 
of the American Personnel and Guidance Association Ethical Standards. 

These perceptions were gathered by means of a mailed instrument 
using the semantic differential. The study used one hundred and ten 
responses. The instrument was composed of seven concepts, each con¬ 
cept chosen from a separate section of the Ethical Standards. The per¬ 
ceptions were interpreted by means of the analysis of variance statistic 
comparing identification classifications, factors, and classifications 
among the factors. The identification classifications are: member¬ 
ship in professional organizations, educational preparation, State of 
Montana endorsement, familiarity with the Standards, and the position 
held by the respondent. 

The data was used to answer six questions and six hypotheses. The 
.05 level of significance was used. 

The results showed that the general questions were answered nega¬ 
tively and all hypotheses rejected. 

The hypotheses that there is no significant difference among each 
identification classification, the factors and the classifications among 
the factors in the seven concepts were rejected. But within the major 
hypotheses it was demonstrated that among the identification classifica¬ 
tions APGA members perceived the concepts of correct presentation of 
professional qualifications and the need for self-awareness in a more 
positive light than did non-members. Among the factors. Factor I was 
consistantly rated significantly higher than the other factors. Among 
the classifications with the factors, counselor-teachers perceived 
testing more positively and counselor-administrators perceived consulting 
more positively. 

The Recommendations were: APGA clarify the Ethical Standards; 
encouragement of APGA membership; MPGA promote an awareness of Ethical 
Standards and behavior; institutions of counselor education place 
greater emphasis on the Ethical Standards in preparation of programs; 
a study be made of difference, if any, between endorsed and non- 
endorsed counselors and degreed and non-degreed counselors; all coun¬ 
selors become more familiar with the APGA Standards; a similar study 
be conducted on the elementary level to compare with the results of 
this study. 



Chapter 1 

INTRODUCTION 

The role of the counselor is recognized by the State of Montana as 

an integral part of a complete educational program. The Standards for 

Accreditation of Montana Schools, adopted by the Board of Education in 

1971, specify the "minimums" upon which a quality educational program 

can be built (Montana State Department of Public Instruction, Standards 

for Accreditation, 1971). The previous standards had been adopted in 

1960 and 1961. The preface of the Standards encourages all schools — 

public and non-public — to exceed the minimum standards specified in the 

publication. The minimum standards concerning counselors are as follows: 

350 Guidance and Counseling: High School and Junior High 
School 

351 Counselor Qualifications 

Each full-time counselor and part-time counselor 
shall have a valid Montana teaching certificate 
and have at least 30 quarter hours (20 semester 
hours) preparation in guidance. 

352 Counselor Time 

A minimum equivalent of one full-time counselor 
for each 400 pupils shall be provided. All 
schools must have a counselor assigned for at 
least one hour a day. 

353 Facilities 

353.1 A separate room specifically designed for 
guidance and counseling shall be provided. 
(See also Standard 160). 
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Standard 160 requires that pupil records be continuous and complete 

and show as completely as possible the elementary and high school record 

of each pupil, including teacher reports, health, attendance and activi¬ 

ty records, and results of comprehensive standardized aptitude, mental 

and scholastic achievement tests (Montana State Department of Public 

Instruction, 1971). 

A school counselor's education is supervised and approved by the 

institution granting the degree or approving the endorsement in Guidance 

and Counseling. The Superintendent of Public Education then issues a 

certificate and endorsement certifying that the counselor is qualified 

for such a position (Montana State Department of Public Instruction, 

1971). 

Ethical standards for school counselors have been established by and 

for counselors through professional organizations. The major national 

professional organization for school counselors is the American Person¬ 

nel and Guidance Association, an educational, scientific and professional 

organization dedicated to service to society. "This service is committed 

to profound faith in the worth, dignity, and great potential of the indi¬ 

vidual human being" (Personnel and Guidance Journal, 1971, 50, p. 327). 

In 1961 this organization adopted a code of ethical standards for the 

following ends: 1) to clarify to members, future members, and to those 
i 

served by the members the nature of ethical responsibilities held in 

common by its members; 2) stimulate greater concern by members for the 
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practice and preparation for practice; 3) stimulate a general growth 

and identification with and appreciation for both the common and diverse 

characteristics of the definable roles within the world of work of Asso¬ 

ciation members. In 1971, these standards were reconfirmed without 

change. 

Statement of the Problem 

The ethical standards of the American Personnel and Guidance 

Association have been formulated, therefore, to promote professional 

responsibilities, specifically, to clarify the nature of ethical respon¬ 

sibilities, to stimulate concern by members for practice and preparation 

for practice, and to stimulate growth and identification with and appre¬ 

ciation for the counselor's role. While the goals are, indeed, noble and 

praisworthy, to become a reality the standards must be known and accepted 

by the people to whom they are addressed. The basic question of this 

paper is: What are Montana high school counselors' perceptions of the 

American Personnel and Guidance Association ethical standards? 

Purpose of the Study 

The purpose of the study is to gather data from Montana high school 

counselors during the 1975-76 school year so that comparisons may be 

made between the counselors' perceptions of the ethical standards and 

1) membership or non-membership in professional organizations: APGA and 

MPGA; 2) level of education completed; 3) endorsement or non- 
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endorsement; 4) familiarity or non-familiarity with the standards? 

5) position, i.e., full-time counselor, counselor and teacher, and comv 

selor and administrator. 

General Questions to be Answered 

1. Do secondary school counselors who hold membership in the American 
Personnel and Guidance Association perceive the APGA Code of 
Ethics differently than those who do not? 

2. Do secondary school counselors who hold membership in the Montana 
Personnel and Guidance Association perceive the APGA Code of 
Ethics differently than those who do not? 

3. Do secondary school counselors who have completed a Master*s Degree 
in Guidance and Counseling perceive the APGA Code of Ethics 
differently than those who have completed at least 45 quarter hours 
in Guidance and Counseling, yet have not completed a Master's De¬ 
gree in Guidance and Counseling and those who have neither? 

4. Do secondary school counselors who have a State of Montana Guidance 
and Counseling endorsement perceive the APGA Code of Ethics 
differently than those who do not? 

5. Do secondary school counselors who are familiar with the APGA Ethi¬ 
cal Standards perceive the APGA Code of Ethics differently than 
those who are not? 

6. Do secondary school counselors who are full-time counselors per¬ 
ceive the APGA Code of Ethics differently than those who are both 
counselor-teachers and those who are counselor-administrators? 

General Procedure 

This research project used Osgood's semantic differential, a 

method developed for research on perception, meaning and attitudes 

(Cronback, 1960). The semantic differential is essentially a combina¬ 

tion of controlled association and scaling procedures in which the 
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subject is to differentiate a concept by means of a set of bi-polar 

adjectival scales against which he indicates the direction of his 

association and its intensity on a seven-step scale (Osgood, Suci, 

Tannebaum, 1957, p. 20). 

In using the semantic differential the first task is to choose 

the concept, the idea or "stimulus" to which the subject's checking 

operation is a terminal "response". The concepts are to be chosen by 

the following criteria: 1) to produce the greatest individual dif¬ 

ferences, since this is likely to augment the amount of confirmation 

gained from a limited number of concepts; 2) to have a single unitary 

meaning; and 3) to be familiar to all subjects (Osgood, Suci, Tannebaum, 

1957, p. 77-78). 

The American Personnel and Guidance Association has delineated 

six major areas of professional activity which encompass the work of 

members of the association: a) General; b) Counseling; c) Testing; 

d) Research and Publication; e) Consulting and Private Practices; f) 

Personnel Administration; g) Preparation for Personnel Work. The gen¬ 

eral section includes principles germaine to the six areas and common 

to the work of schoool counselors. The five subsequent sections list 

principles which serve as guidelines for ethical practice in that speci¬ 

fic section. (For a full copy of the ethical standards, see Appendix 

A.) 
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The general principle or concept that was selected from each 

section for use in the semantic differential is as follows: 

General: The member should not claim or imply 
professional qualifications exceeding those 
possessed and is responsible for correcting any 
misrepresentations of his qualifications by others. 

Counseling: The member's primary obligation 
is to respect the integrity and promote the 
welfare of the counselee or client with whom he 
is working. 

Testing: The primary purpose of psychological 
testing is to provide objective and comparative 
measures for use in self-evaluation or evaluation 
by others of general or specific attributes. 

Research and Publication: The member may with¬ 
hold information or provide misinformation to 
subjects only when it is essential to the in¬ 
vestigation and where he assumes responsibility 
for corrective action following the investigation. 

Consulting and Private Practice: The member 
acting as a consultant must have a high degree 
of self-awareness of his own values and needs 
entering a helping relationship which involves 
change in a social unit. 

Personnel Administration: The member's responsi¬ 
bility to his superiors requires that he keep them 
aware of conditions affecting the institution, 
particularly those which may be potentially dis¬ 
rupting or damaging to the institution. 

Preparation for Personnel Work: The training pro- 
gram should make the trainee aware of the ethical 
responsibilities and standards he is entering. 

The process of choosing the scales, the bi-polar adjectives, is 

structured by the following criteria: 1) factorial composition, i.e 
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the adjectives are to be maximally loaded on one of the three main 

factors isolated by Osgood and minimally loaded on the others; 2) 

relevance to the concepts being judged; 3) semantic stability; 4) 

linear scales between polar opposites which pass through the origin 

(Osgood, Suci, Tannebaum, 1957, p. 78-79). 

The adjectives and their maximally loaded factor are as follows: 

Factor I, complete/incomplete, timely/untimely, meaningful/meaningless; 

Factor II, severe/lenient, prohibitive/permissive, tenacious/yielding; 

Factor III, active/passive, excited/calm, easy/difficult. The scales 

were alternated on polarity direction to prevent the formation of 

positive preferences, and rotated on the basis of factor loading. 

The instructions to the subjects included an orientation to the 

general nature of the task, the significance of the scale positions 

and instruction as to how to mark them, and the attitudes to be taken 

toward the task. 

The instrument was mailed in November to all 268 senior high coun¬ 

selors listed in the 1975-76 Montana Counselor’s Directory, published 

by the Office of the Superintendent of Public Instruction. By January, 

1976, 121 copies of the instrument were returned. 

The data was tabulated and analyzed. An analysis of variance of 

the data was made. The results provided answers to the general ques¬ 

tions posed earlier in this chapter. Those results appear as part of 

Chapter 4 and 5. 
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Limitations 

The scope of this paper is limited by the following considerations: 

1) only Montana senior high school counselors listed in the 1975-76 

Montana Counselors' Directory published by the Office of the Superin¬ 

tendent of Public Instruction received the instrument; 2) only one 

principle was chosen from each section of the Ethical Standards; 3) 

the review of literature includes only the Personnel and Guidance 

Journal and the School Counselor, the journal of the American School 

Counselors Association, a division of the American Personnel and Guid¬ 

ance Association. 

Summary 

The State of Montana through its Department of Public Instruction 

seeks to have qualified counselors in all Montana schools. The American 

Personnel and Guidance Association through its code of ethical standards 

seeks to promote professional responsibilities in the counseling field. 

This paper attempts to gather information on how Montana high school 

counselors, the majority of whom are certified as "qualified”, perceive 

these American Personnel and Guidance Association ethical standards. 

The perceptions are gathered by means of a semantic differential 

and analyzed by the analysis of variance statistic. 



Chapter 2 

REVIEW OF LITERATURE 

Introduction 

As rain must follow if one sprinkles water on the 
earth and writes pictures of clouds on the dust, so pro¬ 
fessionally responsible behavior must follow the publi¬ 
cation of principles. The truth of the matter is, of 
course, that such symbols are the existence of a problem 
rather than evidence that a solution has been reached. 
Just as prayers for rain ascend most urgently when weather 
is dry, a concern for professional ethics probably becomes 
prominent when all is not well with the collective pro¬ 
fessional conscience (Vance, p. 255, 1963). 

High school counselors belonging to the American Personnel and 

Guidance Association have a set of ethical standards which provides a 

basis for professional practice. The Association's Journal and The 

School Counselor, the journal of the American School Counselor Asso¬ 

ciation, a division of the parent association, have provided a forum for 

comment on ethical standards. The articles dealing with ethical stand¬ 

ards can be divided into two categories: 1) those that report on 

aspects of ethical practice, concerns or responsibilities; 2) those 

that report on the ethical standards per se. 

This review of literature, using only the above cited journals, is 

divided into three developmental stages or chronological periods: 1) 

professionalization and establishment, 1957-1962; 2) standardization 

and stagnation, 1963-1970; 3) reformation and actualization, 1971-1975. 

These classifications, however, are not mutually exclusive, but merely 
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based around the adoption of the standards in 1961 and the subse¬ 

quent republication in 1971. 

Professionalization and Establishment 

The growth and development of guidance and counseling in American 

education is attributed to diverse causes: protest over the neglect 

of the socialization functions of schools, industrial and business 

movements, development of testing and counseling techniques, impetus from 

two world wars, and the needs growing out of tremendous societal changes 

(Mueller, 1959). But it was not without government money, especially 

the National Defense Education Act, created after our embarrassment over 

Sputnik, that personnel work has become a significant force in American 

education (Glany, 1961). The NDEA sponsored institutes which developed 

positive counselor attitudes (Hunger and Johnson, 1960) at the same 

time, however, pointed out the need for a more adequate understanding 

of the role of the counselor (Fossett, 1960). The sociological process 

of "professionalization" was in full force. 

Counselors were very intent to prove to others and to themselves 

that theirs was not merely a job or an occupation but a true profession 

and met the criteria for professionalization: existence of a social 

need, specialized knowledge and skills to meet the need, demonstrated 

power to impose standards of selection and training on its members, 

development of professional groups and associations, development and 
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differentiation of sub-specialities, ethical codes and methods of 

social control, and legal recognition of professional status by the 

government (Darley, 1956). The road to professionalization was a 

rocky one; even as recent as 1962, doubt was expressed that counsel¬ 

ing has become a profession (McCully, 1962). Professional status 

needed more than merely the verbal reiteration of the claim. The pro¬ 

cess of professionalization itself was viewed as potentially harmful 

to counselor effectiveness (Darley, 1956), but the process continued. 

During this process of professionalization, the ethical concerns 

were mainly of a philosophical nature. If a counselor wished to be 

professional, guided by a code of ethics among other criteria, he 

had to clarify his philosophical underpinnings. Arbuckle (p. 14, 1960) 

states, "We train technicians who ask the more empirical question 'how' 

but only the educated man can ask the more philosophical question 'why'. 

If counseling is concerned with human dignity, and freedom, and integ¬ 

rity, then surely the 'why' of our counseling takes precedence over the 

'how'." The affirmation of the dignity and worth of the individual is 

of primary importance to the counselor (Riccio, 1962). Good counselors 

can and should have ethical and scientific values (Williamson, 1958; 

Curran, 1960; Durnall, 1958; Moynehan, 1958; Wrenn, 1958). If coun¬ 

seling was to be a part of man's achievement, the development and 

formulation of counseling principles and theories was necessary (John¬ 

son, 1959). This professional status and the philosophical tenants 
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of counseling are affirmed in the Preamble of the Ethical Standards 

(APGA, 1961). 

Even before a standard of ethics was generally accepted by coun¬ 

selors, concern was expressed over the causes of unethical behavior: 

overpowering self-interest, poor judgment, ignorance of technical 

knowledge and one's own values (Schwebel, 1955). The NDEA Institutes 

themselves brought many to counseling who did not accept professional 

responsibility (Miller, 1962). 

In the long process of professionalization, i.e., recognizing the 

need for, formulating and accepting a code of ethics, ethical stand¬ 

ards have been proposed from a number of sources and discussed in many 

more. S. Gluck, 1952, C. G. Wrenn, 1952, the Committee on Ethical 

Standards for Psychologists, 1953, and M. E. Hahn and M. S. MacLean 

are among the most noteworthy. Within the American Personnel and 

Guidance Association itself, the Committee on the Preparation of Ethical 

Standards published a proposed code of ethics to be studied and a 

finished code published in two or three years (American Personnel and 

Guidance Association, 1959). The School Counselor published "A Sugges¬ 

ted Code of Ethics for School Counselors" (Flanagan and McGrew, 1961). 

The proposed standards, in general, cover these basic issues: limits 

of competence, referrals, associates, confidentiality, proper use of 
f 

materials and techniques, and respect for the integrity and welfare 

of the client. The American Personnel and Guidance Association adopted 
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its ethical standards in 1961. Because counselors were often mis- 

assigned and misused and discouraged (Stewart, 1959) a "Bill of Rights 

for School Counselors" was published which emphasized reasonable working 

conditions, professional status, and trust and support of administration 

In summary, the review of literature shows a lack of writing on 

the subject of ethics in counseling. Very few of the books available 

do more than casually mention the subject and make slight reference to 

it. In the early 1950's there was a surge of interest, a lull, and 

then renewed interest in the late 1950's because of the NDEA Institutes 

and emphasis on professionalization. The waning of interest is reflec¬ 

ted by the exclusion of "Standards and Ethics" in the Journal index in 

1961. 

Standardization and Stagnation 

During this period the major emphasis is placed in affirming or 

negating the process that culminated in the publishing of the Ethical 

Standards. Affirmatively it is a time of standarization, negatively, 

one of stagnation. The main ethical issues or concerns are profession¬ 

alism and confidentiality. 

Several authors re-examine the philosophical-psychological premises 

that are expressed in the Preamble and Section B of the code, especially 

the dignity and trustworthiness of human nature (Vineyard, 1964; Newman, 

1964; Rousseve, 1969). 
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With their newly found spirit of professionalism, it was found 

that because of a critical shortage of trained personnel, counselors 

could direct non-professional personnel, i.e., volunteers in school 

guidance programs such as playing games, reading stories and reviewing 

school assignments (Muro, 1970). The non-professional vocational 

consultants used by the Social Security Administration were alerted 

to ethical issues and the responsibilities of following the code of 

ethics (Sinick, 1964). But negatively the process of professionaliza¬ 

tion was attacked. The code of ethics was said to be of doubtful value 

because of the variety of tasks the counselor performs, variety of 

settings in which he works, and variety of role expectations. "The 

very existence of such a code, however, makes the counselor feel more 

'professional' —and probably even more 'ethical* —such is the magic 

of incantations" (Stefflre, p. 656, 1964). Two other dangers in this 

process are the assumption that constant upgrading of standards is 

motivated only by altruistic concerns and increased professional 

interest at the expense of school interest in general (King, 1964). 

Confidentiality was the ethical issue of the 1960's, but here 

again there are conflicting points of view. Because clergy, doctors 

and psychologists have some right of privileged communication or con¬ 

fidentiality in counseling settings, some counselors sought privileged 

communication for the maximum utilization of their professional role 

and skills. The counselor's desire to emerge as a professional should 
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also be matched by a desire to identify themselves with a code of 

ethics (Cox, 1965). Articles attempted to define the principle of 

confidentiality, its relative rather than absolute limits, counselor's 

legal responsibilities (Schneiders, 1963; Warman, 1963; Livingston, 

1965; Clark, 1965; Schmidt, 1965; Phillips, 1965; Killian, 1970; 

Marsh, 1970; Russell Sage Foundation, 1970). Counselors were warned 

that those who knew the legal implications of the counseling relation- . 

ship are "frequently forced to make a moral choice between breaking a 

confidence to protect themselves from possible legal action if the 

counselee reveals a violation of the law, or maintaining a confidence at 

risk of court action that might jeopardize their professional future" 

(Litwack, p. 108, 1969). 

Counselors were assured with a certain sense of noblesse oblige 

that they should protect the student from the monstrous computer so 

quick to manipulate, transform and furnish information, and from prying 

parents who would have to sign a court order to open the counselor's 

sealed lips (Foley, 1967). The Association was asked to publish a 

monograph on the intricacies of the legalities and ethics of the coun¬ 

seling relationship (Marsh and Kinnick, 1970); it was also chided for 

not making a sustained effort to obtain privileged communications 

for its members (Litwack, 1969). 

Not everyone, however, agreed with the drive for privileged commu¬ 

nication and confidentiality (Goldman, 1969; Rothney, 1970). An indi- 
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vidual's privacy was more apt to be threatened by the school rather 

than by the court. In one national survey, 40 percent of the respond¬ 

ing directors of college counseling centers indicated a laxness or 

breaking of confidentiality as defined by APGA code of ethics (Nugent, 

1969). Instead of seeking the protection of the law from a rather 

illusory enemy, counselors were encouraged to collect only that infor¬ 

mation which is specifically and vitally necessary and be prepared to 

document that need with evidence or logic (Goldman, 1969). But in the 

final analysis, an ethical counselor relies not first beyond the pro¬ 

tection of the law nor merely on a code of ethics or philosophy, but 

on his own sense of personal integrity (Pardue et al, 1970). 

Several articles also dealt with prejudice as an ethical issue 

(Bym, 1962; Barney and Hall, 1965; Milliken, 1965). Also, the 

deficiencies in professional conduct in testing can be alleviated by 

membership in professional organizations having ethical standards (Bar¬ 

clay, 1964). 

Some members of the Association were concerned not only with 

ethical issues and responsibilities, but ethical standards themselves 

(Schmid, 1967). In May, 1965, the ASCA Ethics Committee began a new 

column which featured a situation involving ethics. The first subject 

was confidentiality. It offered a resolution of the situation based on 

citing the APGA Ethical Standards. Unfortunately, the column appeared 

but once. The chairman of the ASCA Ethics Committee exhorted each 
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counselor to have and read copies of the Ethical Standards and the 

1964 Ethical Standards Case Book. This drive was held in conjunction 

with the ASCA slogan for the year: Assist one another in being more 

ethical (Meints, 1967). 

Shortcomings of the Ethical Standards or needed clarifications 

were pointed out. Generally, as a forthcoming issue of the 1970's 

(Deegan, 1963) or specifically dealing with confidentiality. Vance 

(1963) agrees that the Code is written in an imperative tone: "member 

is obligated," "member reserves the right." And yet at the same time 

it is not transparently obvious just what the member is expected to do 

since the Code also requires the interpretation of language such as 

"serious doubt as to ethical behavior," "careful account," "clear 

responsibility," and "clear and emminent danger." It is his thesis 

that, in practice, codes do not simplify decisions. Specific situa¬ 

tions require that interpretations be made of "clear responsibility," 

"reasonably important," and "clearly concerned with the case." Indi¬ 

vidual counselors are to make these interpretations rather than rely on 

a blanket institutional policy. For Vance, individual responsibility 

of interpretation is one of the risky pleasures of professional judg¬ 

ment, "If psychological work did not provide some genuine difficulties, 

the personal satisfaction springing from competent performance would be 

immeasurably decreased" (Vance, p. 257, 1963). 

Clark (1965) pointed out that the Code outlines the counselor's 
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responsibilities to the school and to the individual seeking his 

assistance but does not indicate which of these is to take precedence 

when there is a conflict of interest. "The passages do not state 

directly that the relationship between a counselor and a client has 

only limited confidentiality, but it may be inferred, however, that 

when the client is a minor with the attendant legal, moral and other 

responsibilities of the parent and school such information must be 

shared with them in some fashion" (Clark, p. 483, 1965). He proposes 

the solution that the degree of professional authority granted the 

counselor by the administration is the determinant of the amount of 

confidentiality delegated to the counselor. The counselor is respon¬ 

sible to communicate to the client the nature and degree of the confi¬ 

dentiality guidelines defined by a prior and mutual consent of the 

administrator and counselor. Clark, then, gives the school precedence 

over the individual. The problems over confidentiality continued. In 

1969, the APGA Ethics Committee was asked to endorse more fully the 

present practices on confidentiality, to evaluate the degree to which 

counselors are exposed to ethical principles in their training programs, 

and to investigate whether diagnostic and evaluative work interferes 

with the confidentiality of counseling centers (Nugent, 1969). 

The Ethics Committee was also asked to expand Section D, Research 

and Publications, beyond its exclusive relevance for problems involved 

in the publication of research studies because of the need to establish 
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controls over the selective compilation of the published works of others 

(Calia, 1969). 

During this period at least two specific codes of ethics were pub¬ 

lished. The Standards for the Preparation of Secondary School Coun¬ 

selors (Standards of the Association for Counselor Education and Super¬ 

vision, 1967) were a revision of the 1964 ACES Standards, and an ampli¬ 

fication of Section G of the APGA Standards, Standards for Ethical 

Group Practice were published (Ohlsen, 1966). 

Reformation and Actualization 

In 1971 the APGA Journal republished the 1961 Ethical Standards 

in a special issue. Ethical Practice: Preserving Human Dignity. The 

intent of the issue was to try to increase counselors' awareness and 

understanding of the legal, ethical and philosophical issues related 

to the counseling process. The ethical issues are not only a culmina¬ 

tion and a reflection on past processes but also the new issues, dimen¬ 

sions and challenges confronting counselors in the 70's: 

Being a counselor is more than being acknowledged as 
one. Today it means showing a willingness to pro¬ 
tect the client from the American public. It means 
becoming an advocate of the client—an advocate whose 
actions and behaviors are not cinched in fear of legal 
action or professional rebuke. Such counselors can 
operate at the gut level as well as the cerebral. In 
short, we urge counselors to move out of the ethics 
gulch and to avoid the practice of "Ethiscuity," which 
we define as the promiscuous taking of refuge in ethics 
to protect oneself from potentially threatening, em¬ 
barrassing, and anxiety-producing relationships with 
clients, thereby possibly avoiding service to them 
(Long and Impellitteri, p. 248, 1971). 
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The issue of professionalism continued to be of great interest to 

counselors but with a new found spirit of idealism and commitment. It 

was observed that there was a lack of professionalism, counselors not 

familiar with current issues, techniques and materials (Beymer, 1971). 

Beymer sees the situation as very problematic. He suggests a renewed 

emphasis on professional ethics, especially in training and in pro¬ 

fessional ethics, but he realizes that appeals for reform have not been 

effective. "If there has ever been a case in which a counselor was 

censured by either APGA or one of its branches for unethical conduct, 

it has been very well concealed" (Beymer, p. 253, 1971). Although 

an awareness and understanding of legal, ethical and philosophical 

issues are essential to professional counselors, a mere knowledge of 

guides and standards does not guarantee responsible counselor behavior. 

Several authors offer the suggestion that counselors should view their 

profession in a new challenging and militant light. Rather than paying 

mere lip service to profound faith in the worth, dignity, and great 

potentiality of the individual human being, counselors have no choice 

but to stand firmly in favor of civil liberties and against repression 

(Lewis and Lewis, 1970). Instead of being content to remedy past mis¬ 

takes, counselors must come in contact with an everchanging world (Beck, 

1971) which brings a new dimension to their role. Counselors, as 

deliberate agents of change, are to go beyond passive empathy and do 

something to effect change (Banks and Martens, 1973). Acknowledging 
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the negative effects that society and its institutions can have on the 

individual/ Lewis and Lewis (1970) emphasized these role developments: 

to work toward democratization of environment; to work as civil liber¬ 

ties advocates for individual students whose rights are in jeopardy; 

and to provide support for counselees who choose to dissent against 

conventionally accepted policies of school or society. To promote 

justice and equity a counselor is to become a quasi ombudsman (Kolt- 

veit, 1973) and to promote due process (Ball, 1973). 

In the development of these new roles, the APGA is seen as an 

institution that has a low change index, status quo oriented, acknow¬ 

ledging social change issues without dealing with them (Lawton, 1971). 

Confidentiality continued to be an ethical issue for counselors. 

This period saw a rapid growth in the area of privileged communication. 

In a survey, fifteen states reported having no legislation regarding 

a counselor's right to privileged communication; thirty-two reported 

varying degrees of coverage (Litwack, 1975) up from four states in 1971 

(Gunnings,. 1971). Litwack saw this varied legislation as a result of 

local endeavors and called for a nationally uniform standard statute 

for all states. Summaries of the arguments pro and con on confiden¬ 

tiality appeared (Bangs, 1971; Gade, 1972) as follows: Pro — 

confidentiality is fundamental to the counseling relationship especially 

if the client is engaged in illegal activity; it is a function of the 

counselor whose counseling services may be identical with these of the 
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already privileged psychologist? it is an enhancement of professional 

status. Con — a more enforceable code of ethics will provide better 

safeguards for counseling relationships than will legislation? there 

is noteworthy improbability of required testifying? trust is important 

but there is a question whether the presence or absence of confiden¬ 

tiality affects the fundamental element of trust? requests for infor¬ 

mation are easily refused when people are reminded of the confidential 

nature of the counseling relationship. It appears that the presence 

or absence of privileged communication will neither create nor solve 

major problems in ethical counseling (Ware, 1971). But threats to 

confidentiality can arise from situations where a counselor works for 

a client and an institution? others in the institution can pressure a 

breach of confidentiality, and counselors amass more than the needed 

information (Ladd, 1971). 

The following suggestions were offered as guidelines for ethical 

practice regarding confidentiality: The counselors' first responsi¬ 

bility is to the client as an advocate of his rights (Patterson, 1971) 

a consensus on standards of practice (Noland, 1971)? destroy informa¬ 

tion as soon as it has served its purpose and decline to collect some 

sorts of sensitive information in the first place (Goodwin and Bode, 

1971)? and explain to students and staff in a non-threatening manner 

the nature of confidentiality before a crisis starts (Kaplan, 1974). 

In the drive to determine what is ethical behavior and how to 
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realize it, two differing approaches emerged: one dealing with the 

reformation of existing codes or the introduction of new codes; and 

the other called for an actualization of a new philosophical under¬ 

standing. 

The revision of the current standards was suggested in the follow¬ 

ing areas: group work, should a follow-up session be suggested or 

required for students who participate in group work; development of 

standards for the use of behavior modification techniques; clarification 

of the advocate role on behalf of students; and investigation of group 

work as a part of graduate training led by faculty members who must 

later judge academic performance (Sansbury, 1971). The APGA was asked 

to address itself to a revision of the current code to incorporate 

aspects relevant to group procedures with emphasis on these points: 

confidentiality among non-professional participants; standards for 

leaders; investigation of non-verbal techniques; safeguards for group¬ 

ing procedures; follow-up if a participant needs assistance beyond the 

termination date; and clarification of the group norm as a pressure 

tactic (Gazda et al, 1971; Zimpfer, 1970). 

At least two codes of ethical standards for group work were pre¬ 

sented to the APGA in this period (Olsen, 1971; Zimpfer, 1971). In 

1972 the ASCA published a new code of ethics detailing responsibilities 

to pupils, parents, faculty, administration and colleagues, school and 

community and self. 
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Because the traditional ethical discussion in the past was based 

on controls, laws and standards which often led to a discussion of 

minimums required for professional practice, some proposed a more 

philosophical and idealistic starting point. Instead of establish¬ 

ing or re-establishing a code of ethics which does not guarantee 

ethical behavior, it is of more value to encourage a creative, moral 

and growth producing behavior based on a synergistic and self-activating 

model of man. The counselor paradigm is not the value-free man of 

the 60's, but the synergistic man of Benedict who has confidence in 

the mutual benefits that accrue from acting in complementary harmony 

with others, and self-actualizing man of Maslow who has a low-degree 

of self-conflict (Rousseve, 1973). With this philosophical basis, 

one does not ask what one must do as a minimum but finds out what one 

can do when reaching to the capacity of his power to do good. Ethics 

becomes not a caution to watch what we do but a challenge to do the 

most we can (Kelly, 1972). While in the past the thrust of ethical 

considerations has been the micro-ethics of intraprofessional con¬ 

cerns of confidentiality, test security, and research reporting. The 

new macro-ethics will consider the societal dimensions of racial 

injustice, war, economic inequities, anti-democratic authoritarian¬ 

ism (Kelly, 1972). "The Credo of a Militant Humanist" (Carkhuff, 

1972) developed twelve prepositions that guide human and resource 

development: 
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The Credo of a Militant Humanist 

1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 

10. 
11. 

12. 

Understand what is there in ourselves. 
Understand what there is not in ourselves. 
Understand the need to act. 
Make value judgments. 
Act on value judgments. 
Follow through in achieving values. 
Demand of ourselves no less than we can be. 
Get together—physically, emotionally, intellectually. 
Develop and acquire substantive skills. 
Concede to people more functional than ourselves. 
Develop skills acquisition programs for people who are less 
functional. 
Commit ourselves to living at any cost. 

The third period of development. Reformation and Actualization 

reflected counselors' concerns with the more traditional ethical issues 

of confidentiality, professionalism and group work which called for new 

codes and revised codes, and also the newer ethical issues of student 

advocate and deliberate activation of an aggressive philosophical 

idealism. These approaches rather than competing with one another, com¬ 

plement each other so that one can learn from the past and anticipate 

the future. 

Summary 

This review of literature of the APGA Code of Ethics has shown 

that interest in the code is at best cursory. The Code was adopted 

in 1961 as the result of the two-fold process of professionalization and 

formation of ethical behavior. Questions of what constitutes ethical 

behavior and what best encourages it have continued to the present 
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time, especially in the area of confidentiality, professionalism, 

group work and advocacy. New codes and revised codes have appeared 

with a certain regularity. The literature has indicated that a code 

of and by itself does not insure ethical behavior but a well-written 

code based on a philosophical commitment to individual man as a dynamic, 

challenging and worthwhile being does inspire to some degree interest 

in axiology and perhaps promote ethical behavior. 



Chapter 3 

PROCEDURES 

Introduction 

The purpose of this study was to investigate Montana high school 

counselors* perceptions of the APGA ethical standards by means of 

Osgood's semantic differential. This chapter presents the procedures 

that were employed to investigate those perceptions. This chapter 

explains the population, the instrument used to collect the data, the 

method of organizing the data, the statistical hypotheses, the analysis 

of the data, and the precautions for accuracy are described. Finally, 

a summary is presented. 

Population Description 

The population for this study consists of the 268 senior high 

school counselors listed in the 1975-76 Montana Counselors Directory 

(Montana State Department of Public Instruction, 1975). By January, 

1976, 121 counselors had responded for a return of 45 percent. Only 

those instruments which were completely filled out, 110, were used, 

resulting in an adjusted return of 41 percent. This information appears 

as Table 1 in Chapter 4. 

Method of Collecting Data 

This research project used Osgood's semantic differential, a method 

developed for research on perception, meaning and attitudes. The seman- 
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tic differential is essentially a combination of controlled association 

procedures in which the subject is to differentiate a concept by means 

of a set of bi-polar adjectival scales against which he indicates the 

direction of his association and its intensity on a seven-step scale. 

In using the semantic differential the first task was to choose 

the concept or stimulus to which the counselor checked a response. The 

concepts were chosen by the following criteria: 1) to produce the 

greatest individual differences; 2) to have a single unitary meaning; 

and 3) to be familiar to all subjects. The concept or stimulus that was 

selected from each section of the APGA Ethical Standards is as follows: 

General: The member should not claim or imply 
professional qualifications exceeding those 
possessed and is responsible for correcting any 
misrepresentation of his qualifications by others. 

Counseling: The member's primary obligation is 
to respect the integrity and promote the welfare 
of the counselee or client with whom he is working. 

Testing: The primary purpose of psychological 
testing is to provide objective and comparative 
measures for use in self-evaluation or evaluation 
by others of general or specific attributes. 

Research and Publication: The member may with¬ 
hold information or provide misinformation to 
subjects only when it is essential to the inves¬ 
tigation and where he assumes responsibility for 
corrective action following the investigation. 

Consulting and Private Practice: The member 
acting as a consultant must have a high degree 
of self-awareness of his own values and needs 
entering a helping relationship which involves 
change in a social unit. 



29 

Personnel Administration: The member’s responsi¬ 
bility to his superiors requires that he keep them 
aware of conditions affecting the institution, par¬ 
ticularly those which may be potentially disrupting 
or damaging to the institution. 

Preparation for Personnel Work: The training pro¬ 
gram should make the trainee aware of the ethical 
responsibilities and standards he is entering. 

The process of choosing the scales, the bi-polar adjectives, was 

structured by the following criteria: 1) factorial composition, i.e., 

the adjectives were maximally loaded on one of the three main factors 

isolated by Osgood and minimally loaded on the others; 2) relevance to 

the concepts judged; 3) semantic stability; 4) linear scales between 

polar opposites which pass through the origin. 

The adjectives and their maximally loaded factors are as follows: 

Factor I (evaluation) - complete/incomplete, timely/untimely, meaningful/ 

meaningless; Factor II (potency) - severe/lenient, prohibitive/permissive, 

tenacious/yielding; Factor III (activity) - active/passive, excited/calm, 

easy/difficult. These scales were alternated in polarity direction to 

prevent the formation of positive preferences and rotated on the basis of 

factor loading. 

Each respondent was asked to indicate his professional affiliation: 

membership in the American Personnel and Guidance Association or not; 

membership in the Montana Personnel Guidance Association or not. Each 

respondent was asked to indicate his level of education: completed a 

Master's degree in guidance and counseling; completed at least 45 quarter 
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hours in guidance and counseling but have not completed a Master's 

degree in guidance and counseling? neither. Each respondent was asked 

to indicate if he had a State of Montana guidance and counseling 

endorsement or not. Each respondent was asked to indicate if he was 

familiar with the APGA Ethical Standards or not. Each respondent was 

asked to indicate which category most closely corresponded to his posi¬ 

tion: full-time counselor; counselor-teacher, or counselor-administrator. 

This information is referred to as "classification" in the Analysis of 

Data; it appears as Table 2 in Chapter 4. 

The instrument was mailed to all the 268 Montana senior high 

school counselors listed in the 1975-76 Montana Counselor's Directory. 

A cover letter explaining the purpose of the study, the confidentiality 

of the response, and the importance of participation was included. 

Each person received a page of instructions for completion of the 

instrument and a self-addressed envelope for returning the instrument. 

Space was provided on the instrument for comments and respondents 

could indicate if they were interested in obtaining the results of 

the study. 

Methods of Organizing the Data 

The data was organized in the form of tables consisting of one 

table for each question. The results of each question are discussed 

and interpreted. The six statistical hypotheses were also tested. 



31 

General Questions to be Answered 

1. Do secondary school counselors who hold membership in the 
American Personnel and Guidance Association perceive the APGA 
Code of Ethics differently than those who do not? 

2. Do secondary school counselors who hold membership in the 
Montana Personnel and Guidance Association perceive the APGA 
Code of Ethics differently than those who do not? 

3. Do secondary school counselors who have completed a Master's 
Degree in Guidance and Counseling perceive the APGA Code 
of Ethics differently than those who have completed at least 
45 quarter hours in Guidance and Counseling, yet have not 
completed a Master's Degree in Guidance and Counseling and 
those who have neither? 

4. Do secondary school counselors who have a State of Montana 
Guidance and Counseling endorsement perceive the APGA Code 
of Ethics differently than those who do not? 

5. Do secondary school counselors who are familiar with the APGA 
Ethical Standards perceive the APGA Code of Ethics differ¬ 
ently than those who are not? 

6. Do secondary school counselors who are full-time counselors 
perceive the APGA Code of Ethics differently than those who 
are counselor-teachers and those who are counselor- 
administrators? 

Statistical Hypotheses 

The following hypotheses were statistically tested from the data 

collected: 

1. There is no significant difference between counselors 

who are members of the APGA and those who are not, 

among the three factors for each of the following con¬ 

cepts: 
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1) General: The member should not claim or imply 
professional qualifications exceeding those 
possessed and is responsible for correcting any 
misrepresentations of his qualifications by others. 

2) Counseling: The member's primary obligation is to 
respect the integrity and promote the welfare of 
the counselee or client with whom he is working. 

3) Testing: The primary purpose of psychological 
testing is to provide objective and comparative 
measures for use in self-evaluation or evaluation 
by others of general or specific attributes. 

4) Research and Publication: The member may with¬ 
hold information or provide misinformation to 
subjects only when it is essential to the in¬ 
vestigation and where he assumes responsibility 
for corrective action following the investigation. 

5) Consulting and Private Practice: The member 
acting as a consultant must have a high degree 
of self-awareness of his own values and needs 
entering a helping relationship which involves 
change in a social unit. 

6) Personnel Administration: The member's respon¬ 
sibility to his superiors requires that he keep 
them aware of conditions affecting the institu¬ 
tion, particularly those which may be potentially 
disrupting or damaging to the institution. 

7) Preparation for Personnel Work: The training 
program should make the trainee aware of the 
ethical responsibilities and standards he is 
entering. 

2. There is no significant difference between counselors who are 

members of the Montana Personnel and Guidance Association and 

those who are not, among the three factors for each of the 

following concepts: 
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1) General: The member should not claim or imply 

professional qualifications exceeding those 

possessed and is responsible for correcting any 

misrepresentations of his qualifications by others. 

2) Counseling: The member’s primary obligation is to 

respect the integrity and promote the welfare of 

the counselee or client with whom he is working. 

3) Testing: The primary purpose of psychological 

testing is to provide objective and comparative 

measures for use in self-evaluation or evaluation 
by others of general or specific attributes. 

4) Research and Publication: The member may with¬ 

hold information or provide misinformation to 

subjects only when it is essential to the in¬ 

vestigation and where he assumes responsibility 

for corrective action following the investigation. 

5) Consulting and Private Practice: The member 

acting as a consultant must have a high degree 

of self-awareness of his own values and needs 

entering a helping relationship which involves 

change in a social unit. 

6) Personnel Administration: The member's respon¬ 

sibility to his superiors requires that he keep 

them aware of conditions affecting the institu¬ 

tion, particularly those which may be potentially 
disrupting or damaging to the institution. 

7) Preparation for Personnel Work: The training 
program should make the trainee aware of the 

ethical responsibilities and standards he is 

entering. 

There is no significant difference between counselors who have 

completed a Master's Degree in Guidance and Counseling and 

those who have completed at least 45 quarter hours in Guid¬ 

ance and Counseling, yet have not completed a Master's Degree, 

3 
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and those who have neither, among the three factors for each 

of the following concepts: 

1) General: The member should not claim or imply 

professional qualifications exceeding those 

possessed and is responsible for correcting any 

misrepresentations of his qualifications by others. 

2) Counseling: The member's primary obligation is to 

respect the integrity and promote the welfare of 

the counselee or client with whom he is working. 

3) Testing: The primary purpose of psychological 
testing is to provide objective and comparative 

measures for use in self-evaluation or evaluation 

by others of general or specific attributes. 

4) Research and Publication: The member may with¬ 

hold information or provide misinformation to 

subjects only when it is essential to the in¬ 

vestigation and where he assumes responsibility 

for corrective action following the investigation. 

5) Consulting and Private Practice: The member 

acting as a consultant must have a high degree 

of self-awareness of his own values and needs 

entering a helping relationship which involves 

change in a social unit. 

6) Personnel Administration: The member's respon¬ 

sibility to his superiors requires that he keep 

them aware of conditions affecting the institu¬ 

tion, particularly those which may be potentially 

disrupting or damaging to the institution. 

7) Preparation for Personnel Work: The training 

program should make the trainee aware of the 

ethical responsibilities and standards he is 
entering. 

4. There is no significant difference between counselors who have 

a State of Montana guidance and counseling endorsement and 
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those who do not, among the three factors for each of the 

following concepts: 

1) General: The member should not claim or imply 

professional qualifications exceeding those 
possessed and is responsible for correcting any 

misrepresentations of his qualifications by others. 

2) Counseling: The members primary obligation is to 

respect the integrity and promote the welfare of 

the counselee or client with whom he is working. 

3) Testing: The primary purpose of psychological 

testing is to provide objective and comparative 

measures for use in self-evaluation or evaluation 

by others of general or specific attributes. 

4) Research and Publication: The member may with¬ 

hold information or provide misinformation to 

subjects only when it is essential to the in¬ 

vestigation and where he assumes responsibility 

for corrective action following the investigation. 

5) Consulting and Private Practice: The member 

acting as a consultant must have a high degree 

of self-awareness of his own values and needs 

entering a helping relationship which involves 

change in a social unit. 

6) Personnel Administration: The member's respon¬ 

sibility to his superiors requires that he keep 

them aware of conditions affecting the institu¬ 

tion, particularly those which may be potentially 

disrupting or damaging to the institution. 

7) Preparation for Personnel Work: The training 

program should make the trainee aware of the 

ethical responsibilities and standards he is 

entering. 

5. There is no significant difference between counselors who are 

familiar with the APGA Ethical Standards and those who are not 

among the three factors for each of the following concepts: 
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1) General: The member should not claim or imply 

professional qualifications exceeding those 

possessed and is responsible for correcting any 

misrepresentations of his qualifications by others. 

2) Counseling: The member's primary obligation is to 

respect the integrity and promote the welfare of 

the counselee or client with whom he is working. 

3) Testing: The primary purpose of psychological 

testing is to provide objective and comparative 

measures for use in self-evaluation or evaluation 

by others of general or specific attributes. 

4) Research and Publication: The member may with¬ 

hold information or provide misinformation to 

subjects only when it is essential to the in¬ 

vestigation and where he assumes responsibility 

for corrective action following the investigation. 

5) Consulting and Private Practice: The member 

acting as a consultant must have a high degree 

of self-awareness of his own values and needs 

entering a helping relationship which involves 

change in a social unit. 

6) Personnel Administration: The member's respon¬ 

sibility to his superiors requires that he keep 

them aware of conditions affecting the institu¬ 

tion, particularly those which may be potentially 

disrupting or damaging to the institution. 

7) Preparation for Personnel Work: The training 

program should make the trainee aware of the 

ethical responsibilities and standards he is 

entering. 

6. There is no significant difference between counselors who are 

full-time counselors and those who are counselor-teachers 

and those who are counselor-administrators, among the three 

factors for each of the following concepts: 
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1) General: The member should not claim or imply 
professional qualifications exceeding those 
possessed and is responsible for correcting any 
misrepresentations of his qualifications by others. 

2) Counseling: The member's primary obligation is to 
respect the integrity and promote the welfare of 
the counselee or client with whom he is working. 

3) Testing: The primary purpose of psychological 
testing is to provide objective and comparative 
measures for use in self-evaluation or evaluation 
by others of general or specific attributes. 

4) Research and Publication: The member may with¬ 
hold information or provide misinformation to 
subjects only when it is essential to the in¬ 
vestigation and where he assumes responsibility 
for corrective action following the investigation. 

5) Consulting and Private Practice: The member 
acting as a consultant must have a high degree 
of self-awareness of his own values and needs 
entering a helping relationship which involves 
change in a social unit. 

6) Personnel Administration: The member's respon¬ 
sibility to his superiors requires that he keep 
them aware of conditions affecting the institu¬ 
tion, particularly those which may be potentially 
disrupting or damaging to the institution. 

7) Preparation for Personnel Work: The training 
program should make the trainee aware of the 
ethical responsibilities and standards he is 
entering. 

Analysis of the Data 

The responses made to the identification classifications and the 

instrument were tabulated. The analysis of variance statistic was used 

to analyze the data. By means of this statistic the classifications, 
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the factors, and the classifications among the factors were analyzed. 

Each hypotheses was rejected or retained by means of this process. The 

level of significance was set at the .05 level. The results of the 

analysis are presented in table form and discussed. The raw data from 

the analysis of variance statistic is found in Appendix C. 

Precautions Taken for Accuracy 

The tables were computed with the aid of calculator and double- 

checked. The appropriateness of the statistical tests and methods used 

were verified by consulting with appropriate authorities in the field. 

Summary 

This chapter has presented the procedures used in answering the 

questions posed in Chapter 1. 

The population has been described. The method of constructing the 

instrument which uses Osgood's Semantic Differential and the method of 

collecting the data were described. The analysis of variance statistic 

was described. The data thus gathered is presented in table form. 



Chapter 4 

ANALYSIS OF DATA 

Introduction 

This chapter presents the results of the analysis of the data. 

The data was collected by means of a mailed instrument which had been 

sent to 268 high school counselors, of whom 121 responded for a return 

of 45 percent. Only those instruments which were completely filled 

out, 110, were used, resulting in an adjusted return of 41 percent. 

This information is presented below in table form. 

TABLE 1 

Instalment Response Table 

Population Total Percentage Completed Adjusted Percent 

Returns Returns of Returns 

268 121 45 110 41 

The instrument was designed to gather the perceptions of secondary 

school counselors to the APGA Ethical Standards by use of the semantic 

differential. The instrument was composed of seven concepts, each 

concept chosen from a separate section of the APGA Ethical Standards. 

These perceptions are interpreted by means of the analysis of variance 

statistic according to the identification classifications, the factors, 
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and the classifications among the factors. The identification classi¬ 

fications are: membership in professional organizations, educational 

preparation, endorsement, familiarity with the Standards and the type 

of position the respondent holds. By this method, the general questions 

posed in Chapter 1 are answered and the hypotheses retained or rejected. 

The level of significance is set at the .05 level. The results of the 

analysis are presented in table form. A discussion of the results 

follows. The raw data from the analysis of variance statistic is found 

in Appendix C. The results of the identification classifications are 

presented below in table form. 
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TABLE 2 

Identification Classification 

Classification Number Percent 

PROFESSIONAL MEMBERSHIP 

APGA Member 29 26 
APGA Non-member 81 74 

MPGA Member 66 60 
MPGA Non-member 44 40 

EDUCATIONAL PREPARATION 

Master's Degree in Counseling 63 57 
^ 45 Quarter Hours Completed 28 56 
< 45 Quarter Hours Completed 19 17 

STATE OF MONTANA COUNSELING ENDORSEMENT 

Endorsed 86 78 
Non-endorsed 24 22 

FAMILIARITY WITH STANDARDS 

Familiar 86 78 
Non-familiar 24 22 

POSITON HELD 

Full-Time Counselor 67 61 
Teacher-Counselor 34 31 
Administrator-Counselor 9 8 
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Analysis of Data 

Counselor's perceptions of the APGA Ethical Standards were gathered 

by an instrument using the semantic differential. By means of the 

analysis of variance statistic the perceptions are compared according 

to the identification classifications, Factors I, II and III and the 

classifications among the factors. The results of the analysis are 

presented below in table form and a discussion of the results follows 

Table 8 
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TABLE 3 

Analysis of Variance Results Comparison 
Among APGA Membership and Non-Membership 

And to Factors I, II, & III in the 7 Concepts 

F Value 
Degree of 
Freedom 

Concept 1 Membership vs Non-Membership , 8.66* 1,324 

General Factors 68.87* 2,324 
Membership Class, vs Factors .17 2,324 

Concept 2 Membership vs Non-Membership 3.88 1,324 

Counseling Factors 
Membership Class, vs Factors 

91.61* 
.05 

2,324' 
2,324 

Concept 3 Membership vs Non-Membership .53 1,324 

Testing Factors 
Membership Class, vs Factors 

23.81* 
.10 

2,324 
2,324 

Concept 4 Membership vs Non-Membership .03 1,324 

Research Factors 3.67* 2,324 

Membership Class, vs Factors .74 2,324 

Concept 5 Membership vs. Non-Membership 9.75* 1,324 

Consulting Factors 
Membership Class, vs Factors 

95.09* 
.25 

2,324 
2,324 

Concept 6 Membership vs. Non-Membership .18 1,324 

Personnel Factors 53.59* 2,324 

Admin. Membership Class, vs Factors .18 2,324 

Concept 7 Membership vs. Non-Membership .29 1,324 

Preparation Factors 
Membership Class, vs Factors 

106.25* 
.18 

2,324 
2,324 

* significant 
> .05 level 
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TABLE 4 

Analysis of Variance Results Comparison 
Among MPGA Membership and Non-Membership 

And to Factors I, II and III in the 7 Concepts 

Degree of 
F Value Freedom 

Concept 1 Membership vs Non-Membership 1.19 1,324 
General Factors 80.37* 2,324 

Membership Class, vs Factors .35 2,324 

Concept 2 Membership vs Non-Membership .59 1,324 
Counseling Factors 111.27* 2,324 

Membership Class, vs Factors 2.23 2,324 

Consept 3 Membership vs Non-Membership .01 1,324 
Testing Factors 33.08* 2,324 

Membership Class, vs Factors .55 2,324 

Concept 4 Membership vs Non-Membership .32 1,324 
Research Factors 3.22* 2,324 

Membership Class, vs Factors .11 2,324 

Concept 5 Membership vs Non-Membership .35 1,324 
Consulting Factors 115.27* 2,324 

Membership Class, vs Factors .25 2,324 

Concept 6 Membership vs Non-Membership .14 1,324 
Personnel Factors 63.24* 2,324 
Admin. Membership Class, vs Factors .11 2,324 

Concept 7 Membership vs Non-Membership .39 1,324 
Preparation Factors 135.68* 2,324 

Membership Class, vs Factors .05 2,324 

* significant 
> .05 level 
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TABLE 5 

Analysis of Variance Results Comparison 
Among 3 Professional Preparation Classifications 

And Factors I, II, & III in the 7 Concepts 

Degree of 
F Value Freedom 

Concept 1 3 Prof. Preparation Class. 1.09 2,321 

General Factors 63.00* 2,321 
Prof. Prep. Class, vs. Factors .93 4,321 

Concept 2 3 Prof. Preparation Class. .50 2,321 

Counseling Factors 93.25* 2,321 
Prof. Prep. Class, vs. Factors 2.25 4,321 

Concept 3 3 Prof. Preparation Class. 1.84 2,321 
Testing Factors 28.12* 2,321 

Prof. Prep. Class, vs Factors .73 4.321 

Concept 4 3 Prof. Preparation Class. .34 2,321 

Research Factors 2.97 2,321 

Prof. Prep. Class, vs Factors .89 4,321 

Concept 5 3 Prof. Preparation Class. .96 2.321 

Consulting Factors 87.22* 2,321 

Prof. Prep. Class, vs Factors 1.83 4,321 

Concept 6 3 Prof. Preparation Class. .35 2,321 

Personnel Factors 57.68* 2,321 

Admin. Prof. Prep. Class, vs Factors 1.66 4,321 

Concept 7 3 Prof. Preparation Class. .24 2,321 

Preparation Factors 111.72* 2,321 

Prof. Prep. Class, vs Factors .91 4,321 

* significant 
> .05 level 
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TABLE 6 

Analysis of Variance Results Comparison 
Among Endorsement and Non-Endorsement 

And Factors I, II, & III in the 7 Concepts 

Degree of 
F Value Freedom 

Concept 1 Endorsement vs Non-Endorsement .22 1,324 
General Factors 53.09* 2,324 

Endorsement Class, vs Factors 2.09 2,324 

Concept 2 Endorsement vs Non-Endorsement .74 1,324 
Counseling Factors 69.65* 2,324 

Endorsement Class, vs Factors 2.63 2,324 

Concept 3 Endorsement vs Non-Endorsement .98 1,324 
Testing Factors 23.53* 2,324 

Endorsement Class, vs Factors .05 2,324 

Concept 4 Endorsement vs Non-Endorsement 1.84 1,324 
Research Factors 3.36* 2,324 

Endorsement Class, vs Factors .46 2,324 

Concept 5 Endorsement vs Non-Endorsement .69 1,324 
Consulting Factors 73.77* 2,324 

Endorsement Class, vs Factors 2.85 2,324 

Concept 6 Endorsement vs Non-Endorsement .00 1,324 
Personnel Factors 43.10* 2,324 
Admin. Endorsement Class, vs Factors .19 2,324 

Concept 7 Endorsement vs Non-Endorsement .11 1,324 
Preparation Factors 90.72* 2,324 

Endorsement Class, vs Factors .36 2,324 

* significant 
> .05 level 
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TABLE 7 

Analysis of Variance Results Comparison 
Among Familiarity With Standards and Non-Familiarity 

And Factors I, II, & III in the 7 Concepts 

F Value 
Degree oi 
Freedom 

Concept 1 Familiarity vs Non-Familiarity 2.66 1,324 

General Factors 57.23* 2,324 
Familiarity Class, vs Factors .26 2,324 

Concept 2 Familiarity vs Non-Familiarity .08 1,324 

Counseling Factors 71.45* 2,324 
Familiarity Class, vs Factors 1.18 2,324 

Concept 3 Familiarity vs Non-Familiarity .09 1,324 

Testing Factors 18.89* 2,324 
Familiarity Class, vs Factors .56 2,324 

Concept 4 Familiarity vs Non-Familiarity .13 1,324 

Research Factors 3.49* 2,324 
Familiarity Class, vs Factors .74 2,324 

Concept 5 Familiarity vs Non-Familiarity 2.06 1,324 
Consulting Factors 71.13* 2,324 

Familiarity Class, vs Factors 2.27 2,324 

Concept 6 Familiarity vs Non-Familiarity .10 1,324 

Personnel Factors 39.03* 2,324 

Admin. Familiarity Class, vs Factors 1.37 2,324 

Concept 7 Familiarity vs Non-Familiarity .00 1,324 

Preparation Factors 82.78* 2,324 
Familiarity Class, vs Factors 1.94 2,324 

significant 
> .05 level 
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TABLE 8 

Analysis of Variance Results Comparison 
Among the Positions Held 

And Factors I, II, & III in the 7 Concepts 

Degree of 
F Value Freedom 

Concept 1 Position vs Classification .77 2,321 
General Factors 44.46* 2,321 

Position vs Factors .92 4,321 

Concept 2 Position vs Classification 2.16 2,321 
Counseling Factors 72.61* 2,321 

Position vs Factors .84 4,321 

Concept 3 Position vs Classification 1.88 2,321 

Testing Factors 21.45* 2,321 

Position vs Factors 2.44* 4.321 

Concept 4 Position vs Classification 1 2.86 2,321 

Research Factors 2.17 2,321 
Position vs Factors 1.68 4,321 

Concept 5 Position vs Classification .71 2,321 

Consulting Factors 82.43* 2,321 
Position vs Factors 3.26* 4,321 

Concept 6 Position vs Classification 2.67 2,321 

Personnel Factors 43.69* 2,321 

Admin. Position vs Factors .92 4,321 

Concept 7 Position vs Classification 2.79 2,321 

Preparation Factors 91.04* 2,321 
Position vs Factors 1.07 4,321 

* significant 
> .05 level 
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RESULTS OF TABLE 3 

APGA Membership 

1. There is a significant difference between APGA members and non¬ 

members in rating concepts 1 and 5. There is no significant 

difference in rating concepts 2, 3,4, 6, and 7. 

2. There is a significant difference in the way both members and 

non-members rated the factors. Factor I is highest in concepts 
1, 2, 3,5, 6, and 7. Factor III is highest in concept 4. 

3. There is no significant difference in comparing APGA membership 

and non-membership among the factors. 

RESULTS OF TABLE 4 

MPGA Membership 

1. There is no significant difference between MPGA members and non¬ 

members in rating the concepts. 

2. There is a significant difference in the way both members and non¬ 

members rated the factors. Factor I is highest in concepts 1, 2, 

3, 5, 6, and 7. Factor II is highest in concept 4. 

3. There is no significant difference in comparing MPGA membership 

among the factors. 

RESULTS OF TABLE 5 

Professional Preparation 

1. There is no significant difference between the three professional 

preparation classifications in rating the concepts. 

2. There is a significant difference in the way all professional 

preparation classifications rated the factors. Factor I is highest 

in concepts 1, 2, 3, 5, 6, and 7. There is no significant dif¬ 

ference in concept 4. 

There is no significant difference in comparing all professional 

preparation classifications among the factors. 

3 



50 

RESULTS OF TABLE 6 

Endorsement 

1. There is no significant difference between endorsement and non¬ 

endorsement in rating the concepts. 

2. There is a significant difference in the way both endorsed and 

non-endorsed counselors rated the factors. Factor I is highest 

in concepts 1, 2, 3, 5, 6, and 7. Factor III is highest in 

concept 4. 

3. There is no significant difference in comparing endorsement and 

non-endorsement among the factors. 

RESULTS OF TABLE 7 

Familiarity 

1. There is no significant difference between familiarity and non¬ 

familiarity with the Standards in rating the concepts. 

2. There is a significant difference in the way counselors, both 
familiar and non-familiar with the Standards, rated the factors. 

Factor I is highest in concepts 1, 2, 3, 5, 6, and 7. Factor III 

is highest in concept 4. 

3. There is no significant difference in comparing familiarity and 

non-familiarity among the factors. 

RESULTS OF TABLE 8 

Positions 

1. There is no significant difference between the three position 

classifications in rating the concepts. 

2. There is a significant difference in the way all position 

classifications rated the factors. Factor I is highest in con¬ 

cepts 1, 2, 3, 5, 6, and 7. Factor III is highest in concept 4. 

3. There is a significant difference in comparing the position 
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classifications among the factors in concepts 3 and 5. In 
concept 3, counselor-teachers rated Factor I higher than did 
full-time counselors and counselor-administrators. In con¬ 
cept 5, ‘counselor-administrators rated Factor I higher than 
did full-time counselors and counselor-teachers. 

Discussion 

By means of the analysis of variance statistic, counselors' per¬ 

ceptions of selected APGA Ethical Standards' are interpreted according 

to the identification classifications, the factors, and the classifica¬ 

tions among the factors. The identification classifications were 

significant only 2 out of 12 times. APGA members rated concepts 1 and 

5 significantly higher than non-members. Concept 1 states: the member 

should not claim or imply professional qualifications exceeding those 

possessed and is responsible for correcting any misrepresentation of 

his qualifications to others. It appears that counselors who are 

members of the APGA express a higher regard for presenting professional 

qualifications as accurately as possible than non-members. The review 

of literature indicated that the issue of professionalization is vir¬ 

tually the all-consuming issue throughout the history of the associa¬ 

tion" (Darley, 1956; Beymer, 1971). A significant difference between 

APGA members and non-members appears again in concept 5: the member 

acting as a consultant must have a high degree of self-awareness of 

his own values and needs in entering a helping relationship 

which involves change in a social unit. This emphasis on self- 

awareness was also reflected in the review of literature. The 
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counselor paradigm is the synergistic man of Benedict who has confi¬ 

dence in the mutual benefits that accrue from acting in complementary 

harmony with others, and the self-actualizing man of Maslow who has a 

low degree of self-conflict (Rousseve, 1973). 

It appears that counselors who are members of the APGA at a 

minimum express a more positive interest and greater familiarity with 

current issues and ideas expressed in the Personnel and Guidance 

Journal, and perhaps are more conscious of professionalism and the role 

of self-awareness in the counseling process. 

The other identification classifications, MPGA membership/non¬ 

membership, professional preparation, endorsement or non-endorsement, 

familiarity/non-familiarity with the Standards, or positions held did 

not indicate any significant differences. 

In comparing the factors, there was a significant difference among 

the factors 40 of 42 times. Factor I was highest 36 times and Factor 

III was highest 4 times all of which were on concept 4. The factors 

and their maximally loaded factor are as follows: Factor I, complete/ 

incomplete, timely/untimely, meaningful/meaningless? Factor II, severe/ 

lenient, prohibitive/permissive, tenacious/yielding? Factor III, 

active/passive, excited/calm, easy/difficult. It appears that Factor I 

could be rated highest possibly because it was more relevant to the 

concepts being judged (Osgood, Suci, Tannebaum, 1957), or because 

counselors genuinely have a high regard for the ethical standards, that 
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they do perceive the Standards as complete, timely, and meaningful. 

Factor I was significantly highest for each concept consistently except 

concept 4 which showed Factor III significant 4 times and not signifi¬ 

cant 2 times. Counselors responded to concept 4: the member may with¬ 

hold information or provide misinformation to subjects only when it is 

essential to the investigation and where he assumes responsibility 

for corrective action following the investigation, rather uniquely. 

Perhaps counselors responded in a lukewarm fashion because the Standards 

makes no distinction between withholding information and providing 

misinformation. Ethically, one would be safe to say that there is 

a great difference between the two courses of action. Another possible 

reason is that counselors could see this concept in conflict with con¬ 

cept 2: the member's primary obligation is to respect the integrity 

and promote the welfare of the counselee or client with whom he is 

working. Perhaps the respondents failed to realize that this section 

of the Standards relates to research and not to counseling in general. 

The shortcomings of this particular section of the Standards had been 

previously pointed out (Calia, 1969). 

In making comparisons among the positions held and the factors 

in the seven concepts, there was a significant difference 2 out of 36 

times. Counselor-teachers scored Factor I significantly higher in 

concept 3: the primary purpose of psychological testing is to pro¬ 

vide objective and comparative measures for use in self-evaluation 
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or evaluation by others of general or specific attributes. This result 

would indicate that counselor-teachers have a higher evaluative regard 

for testing than do full-time counselors and counselor-administrators 

because the counselor-teachers make use of testing in their other 

responsibilities. It also could be that the counselor-teachers have a 

stronger grasp of the use of psychological testing rather than a clear, 

concise grasp of other counseling practices. 

The other significant difference among the positions held and the 

factors was in concept 5, consulting: the member acting as a consultant 

must have a high degree of self-awareness of his own values and needs 

in entering a helping relationship which involves change in a social 

unit. Counselor-administrators rated Factor I higher than all other 

combinations of positions and factors. Based on the main ideas ex¬ 

pressed in the concept: that the counselor will ask advice or seek 

another*s opinion, that the social unit is an institution such as a 

school, it appears that the counselor-administrators expressed an 

opinion consistent with their position. 

This researcher believes in a quality counselor preparation 

program and endorsement requirements, but the following two observa¬ 

tions are of interest. 

In comparing the three types of professional preparations, degreed, 

45 quarter hours or more, and less than 45 quarter hours, there was no 

significant difference in rating the Standards. Is King's (1964) 
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warning applicable here: there is a danger in the assumption that 

constant upgrading of Standards is motivated only by altruistic 

concerns but sometimes self-serving attempts to become more profession¬ 

alized than is necessary? There was no significant difference between 

the ratings of endorsed and non-endorsed counselors. Is being a 

counselor more than being acknowledged as one (Long and Impellitteri, 

1971)? 

Because there are significant differences involved in the identifi 

cation classifications, the factors or the classifications among the 

factors in each concept, all general questions posed in Chapter 1 are 

answered negatively and the hypotheses rejected. 

Summary 

This chapter has presented the results of the analysis of data 

relating to counselor's perceptions of selected APGA Ethical Standards 

using the semantic differential. These perceptions are interpreted 

by means of the analysis of variance statistic according to identifica¬ 

tion classifications, the factors, and classifications among the fac¬ 

tors. The results of the analysis are presented in table form for 

each question and summarized after the tables. A discussion of the 

results follows. By this method, the general questions posed in 

Chapter 1 are answered negatively and all hypotheses rejected. The 

level of significance was at the .05 level. 
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In general the findings indicate that: Among all the identifica¬ 

tion classifications, there were significant comparisons between APGA 

membership and non-membership 2 of 7 times, in concept 1 dealing with 

correct presentation of professional qualifications and in concept 5 

dealing with the need for self-awareness. APGA members rated these 

concepts higher than non-members. Among all other identification 

classifications: MPGA membership and non-membership, professional 

preparation of degreed, equal to or more than 45 quarter hours, or 

less than 45 quarter hours, endorsement and non-endorsement, familiar! 

ty and non-familiarity, the positions of full-time counselor, teacher- 

counselor or administrator-counselor there were no meaningful differ¬ 

ences. Among the factors there was significance 40 of 42 times with 

Factor I being significant 36 times and Factor III 4 times. Among 

the classifications with the factors there was significance 2 of 42 

times with counselor-teachers rating Factor I higher in testing and 

counselor-administrators rating Factor I higher in consulting. 



Chapter 5 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

Suinmary 

The state of Montana through its Department of Public Instruction 

seeks to have qualified counselors in all Montana schools. The Ameri¬ 

can Personnel and Guidance Association through its code of Ethical 

Standards seeks to promote professional responsibilities in the coun¬ 

seling field. This paper attempted to gather information on how 

Montana high school counselors, the majority of whom are certified as 

"qualified", perceive these APGA Standards. 

The review of literature of the APGA Ethical Standards showed 

that interest in the code is at best cursory. The Standards were 

adopted in 1961 as the result of the two-fold process of professionali¬ 

zation and concern with the clarification of ethical behavior. Coun¬ 

selors have continually questioned what constitutes ethical behavior 

and what best encourages it, especially in the areas of confidentiality, 

professionalism, group work and advocacy. New codes and revised codes 

have appeared with a certain regularity. The literature has indicated 

that any code of and by itself does not insure ethical behavior but 

a well written code based on a philosophical commitment to individual 

man as a dynamic, challenging and worthwhile being does inspire to 

some degree interest in axiology and perhaps promote ethical behavior. 
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The perceptions were gathered by means of a mailed instrument 

using the semantic differential which had been sent to 268 high school 

counselors. Only those instruments which were completely filled out, 

110, were used in the study. The instrument was composed of seven 

concepts, each concept chosen from a separate section of the APGA 

Ethical Standards. The perceptions were interpreted by means of the 

analysis of variance statistic comparing identification classifications, 

factors, and classifications among the factors. The results of the 

analysis were presented in table form and summarized. A discussion of 

the results followed. The general questions are answered negatively 

and all hypotheses rejected. Level of significance was at the .05 

level. 

Conclusions 

The hypotheses that there is no significant difference among each 

identification classification, the factors and the classifications among 

the factors in the seven concepts are all rejected. But within the 

major hypotheses it was demonstrated that among the identification 

classifications APGA members perceived two standards, correct presenta¬ 

tion of professional qualifications, and the need for self-awareness, 

in a more positive light than did non-members. There was no signifi¬ 

cant difference in any other identification classification: MPGA 

membership and non-membership, professional preparations of degeed. 
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equal to or more than 45 quarter hours/ less than 45 quarter hours; 

endorsement or non-endorsement, familiarity with the Standards and 

non-familiarity; the positions of full-time counselor, counselor- 

teacher and counselor-administrator. Among the factors, there was 

significance, 40 of 42 times, with Factor I significant 36 times 

and Factor III 4 times on withholding or providing misinformation 

in research. Among the classifications with the factors there was 

significance 2 of 42 times with counselor-teachers rating Factor I 

higher in testing and counselor-administrators rating Factor I higher 

in consulting. 

Re commendations 

Based on the study of counselors' perceptions of the APGA Ethical 

Standards, the following recommendations are made: 

1. APGA clarify the Ethical Standards. 

2. Membership in professional organizations, especially 
the APGA, be encouraged. 

3. MPGA promote an awareness of the Ethical Standards 
and ethical behavior. 

4. Institutions of counselor education place greater 
emphasis on the Ethical Standards in their prepa¬ 
ration programs. 

5. A study be made of differences, if any, between 
endorsed and non-endorsed counselors. 

. A study be made of differences, if any, between 
degreed counselors and non-degreed counselors. 

6 
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7. All counselors become more familiar with the 
Ethical Standards. 

8. A similar study be conducted at the elementary 
level to compare the results with the findings 
of this study. 

# # # # 

HOC MODO OPUS CONCLUDITUR: DEO GRATIAS 
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APPENDIX A 

ETHICAL STANDARDS 

AMERICAN PERSONNEL AND GUIDANCE ASSOCIATION 

PREAMBLE 

The American Personnel and Guidance Association is an educational, 

scientific and professional organization dedicated to service to so¬ 

ciety. This service is committed to profound faith in the worth, digni 

ty, and great potentiality of the individual human being. 

The marks of a profession, and therefore of a professional or¬ 

ganization, can be stated as follows: 

1. Possession of a body of specialized knowledge, skills, 
and attitudes known and practiced by its members. 

2. This body of specialized knowledge, skills, and atti¬ 
tudes is derived through scientific inquiry and 
scholarly learning. 

3. This body of specialized knowledge, skills, and atti¬ 
tudes is acquired through professional preparation, 
preferably on the graduate level, in a college or 
university as well as through continuous in-service 
training and personal growth after completion of 
formal education. 

4. This body of specialized knowledge, skills, and atti¬ 
tudes is constantly tested and extended through re¬ 
search and scholarly inquiry. 

5. A profession has a literature of its own, even though 
it may, and indeed must, draw portions of its content 
from other areas of knowledge. 

6. A profession exalts service to the individual and 
society above personal gain. It possesses a philoso¬ 
phy and a code of ethics. 

7. A profession through the voluntary association of its 
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members constantly examines and improves the quality 
of its professional preparation and services to the 
individual and society. 

8. Membership in the professional organization and the 
practice of the profession must be limited to persons 
meeting stated standards of preparation and competency. 

9. The profession affords a life career and permanent 
membership as long as services meet professional stan¬ 
dards . 

10. The public recognizes, has confidence in, and is willing 
to compensate the members of the profession for their 
services. 

The Association recognizes that the vocational roles and settings 

of its members are identified with a wide variety of academic disci¬ 

plines and levels of academic preparation. This diversity reflects 

the pervasiveness of the Association's interest and influence. It 

also poses challenging complexities in efforts to conceptualize: 

a. the characteristics of members; 

b. desire or requisite preparation or practice; and 

c. supporting social, legal and/or ethical controls. 

The specification of ethical standards enables the Association 

to clarify to members, future members, and to those served by members, 

the nature of ethical responsibilities held in common by its members. 

The introduction of such standards will inevitably stimulate 

greater concern by members for practice and preparation for practice. 

It will also stimulate a general growth and identification with and 

appreciation for both the common and diverse characteristics of the 
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definable roles within the world of work of Association members. 

There are six major areas of professional activity which encompass 

the work of members of APGA. For each of these areas certain general 

principles are listed below to serve as guidelines for ethical prac¬ 

tice. These are preceded by a general section which includes certain 

principles germane to the six areas and common to the entire work of 

the Association members. 

SECTION A 

General 

1. The member exerts what influence he can to foster the devel¬ 
opment and improvement of the profession and continues his 
professional growth throughout his career. 

2. The member has a responsibility to the institution with which 
he serves. His acceptance of employment by the institution 
implies that he is in substantial agreement with the general 
policies and principles of the institution. Therefore, his 
professional activities are also in accord with the objectives 
of the institution. Within the member's own work setting if, 
despite his efforts, he cannot reach agreement as to accept¬ 
able ethical standards of conduct with his superiors, he 
should end his affiliation with them. 

3. The member must expect ethical behavior among his professional 
associates in APGA at all times. He is obligated, in situa¬ 
tions where he possesses information raising serious doubt 
as to the ethical behavior of other members, to attempt to 
rectify such conditions. 

4. The member is obligated to concern himself with the degree to 
which the personnel functions of non-members with whose work 
he is acquainted represent competent and ethical performance. 
Where his information raises serious doubt as to the ethical 
behavior of such persons, it is his responsibility to attempt 
to rectify such conditions. 
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5. The member must not seek self-enhancement through expressing 
evaluations or comparisons damaging to other ethical pro¬ 
fessional workers. 

6. The member should not claim or imply professional qualifi¬ 
cations exceeding those possessed and is responsible for 
correcting any misrepresentations of his qualifications by 
others. 

7. The member providing services for personal remuneration shall, 
in establishing fees for such services, take careful account 
of the charges made for comparable services by other profes¬ 
sional persons. 

8. The member who provides information to the public or to his 
subordinates, peers, or superiors has a clear responsibility 
to see that both the content and the manner of presentation 
are accurate and appropriate to the situation. 

9. The member has an obligation to ensure that evaluative infor¬ 
mation about such persons as clients, students, and applicants 
shall be shared only with those persons who will use such in¬ 
formation for professional purposes. 

10. The member shall offer professional services only, through 
the context of a professional relationship. Thus testing, 
counseling, and other services are not to be provided through 
the mail by means of newspaper or magazine articles, radio 
or television programs, or public performances. 

SECTION B 

Counseling 

This section refers to practices involving a counseling relation¬ 

ship with a counselee or client and is not intended to be applicable to 

practices involving administrative relationships with the persons being 

helped. A counseling relationship denotes that the person seeking help 

retain full freedom of choice and decision and that the helping person 
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has no authority or responsibility to approve or disapprove of the 

choices or decisions of the counselee or client. "Counselee" or 

"client" is used here to indicate the person (or persons) for whom the 

member has assumed a professional responsibility. Typically the coun¬ 

selee or client is the individual with whom the member has direct and 

primary contact. However, at times, "client" may include another per¬ 

son (s) when the other person (s) exercise significant control and direc¬ 

tion over the individual being helped in connection with the decisions 

and plans being considered in counseling. 

1. The member's primary obligation is to respect the integrity 

and promote the welfare of the counselee or client with whom 

he is working. 

2. The counseling relationship and information resulting there¬ 

from must be kept confidential consistent with the obligations 

of the member as a professional person. 

3. Records of the counseling relationship including interview 

notes, test data, correspondence, tape recordings, and other 

documents are to be considered professional information for 

use in counseling, research, and teaching of counselors but 

always with full protection of the identity of the client and 

with precaution so that no harm will come to him. 

4. The counselee or client should be informed of the conditions 
under which he may receive counseling assistance at or before 

the time he enters the counseling relationship. This is 

particularly true in the event that there exist conditions 

of which the counselee or client would not likely be aware. 

5. The member reserves the right to consult with any other pro¬ 

fessionally competent person about his counselee client. In 

choosing his professional consultant the member must avoid 

placing the consultant in a conflict of interest situation, 

i.e., the consultant must be free of any other obligatory 
relation to the member's client that would preclude the 
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consultant being a proper party to the member's efforts to 
help the counselee or client. 

6. The member shall decline to initiate or shall terminate a 
counseling relationship when he cannot be of professional 
assistance to the counselee or client either because of lack 
of competence or personal limitation. In such instances the 
member shall refer his counselee or client to an appropriate 
specialist. In the event the counselee or client declines 
the suggested referral, the member is not obligated to con¬ 
tinue the counseling relationship. 

7. When the member learns from counseling relationships of con¬ 
ditions which are likely to harm others over whom his insti¬ 
tution or agency has responsibility, he is expected to report 
the condition to the appropriate responsible authority, but 
in such a manner as not to reveal the identity of his coun¬ 
selee or clients. 

8. In the event that the counselee or client's condition is such 
as to require others to assume responsibility for him, or 
when there is clear and imminent danger to the counselee or 
client or to others, the member is expected to report this 
fact to an appropriate responsible authority, and/or take such 
other emergency measures as the situation demands. 

9. Should the member be engaged in a work setting which calls 
for any variation from the above statements, the member is 
obligated to ascertain that such variations are justifiable 
under the conditions and that such variations are clearly 
specified and made known to all concerned with such counseling 
services. 

SECTION C 

Testing 

1. The primary purpose of psychological testing is to provide 
objective and comparative measures for use in self-evaluation 
or evaluation by others of general or specific attributes. 

2. Generally, test results constitute only one of a variety of 
pertinent data for personnel and guidance decisions. It is 
the member's responsibility to provide adequate orientation 
or information to the examinee (s) so that the results of 
testing may be placed in proper perspective with other 
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relevant factors.1 

3. When making any statements to the public about tests and 
testing, care must be taken to give accurate information and 
to avoid any false claims or misconceptions. 

4. Different tests demand different levels of competence for 
administration, scoring, and interpretation. It is there¬ 
fore the responsibility of the member to recognize the 
limits of his competence and to perform only those functions 
which fall within his preparation and competence. 

5. In selecting tests for use in a given situation or with a 
particular client the member must consider not only general 
but also specific validity, reliability, and appropriateness 
of the test(s). 

6. Tests should be administered under the same conditions which 
were established in their standardization. Except for re¬ 
search purposes explicitly stated, any departures from these 
conditions, as well as unusual behavior or irregularities 
during the testing session which may affect the interpre¬ 
tation of the test results, must be fully noted and reported. 
In this connection, unsupervised test-taking or the use of 
tests through the mails are of questionable value. 

7. The value of psychological tests depends in part on the 
.novelty to persons taking them. Any prior information, coach¬ 
ing, or reproduction of test materials tends to invalidate 
test results. Therefore, test security is one of the pro¬ 
fessional obligations of the member. 

8. The member has the responsibility to inform the examinee(s) 
as to the purpose of testing. The criteria of examinee's 
welfare and/or explicit prior understanding with him should 
determine who the recipients of the test results may be. 

9. The member should guard against the appropriation, reproduc¬ 
tion or modifications of published tests or parts thereof 
without express permission and adequate recognition of the 
original author or publisher. 

"Tests and Diagnostic Techniques" — Report of the Joint Committee 
of American Psychological Association, American Educational Re¬ 
search Association, and National Council of Measurements used in 
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Education, Supplement to Psychological Bulletin, 1954, 2, p. 1-38. 

SECTION D 

Research and Publication 

1. In the performance of any research on human subjects, the 
member must avoid causing any injurious effects or after¬ 
effects of the experiment upon his subjects. 

2. The member may withhold information or provide misinformation 
to subjects only when it is essential to the investigation 
and where he assumes responsibility for corrective action 
following the investigation. 

3. In reporting research results, explicit mention must be made 
of all variables and conditions known to the investigator 
which might affect interpretation of the data. 

4. The member is responsible for conducting and reporting his 
investigations so as to minimize the possibility that his 
findings will be misleading. 

5. The member has an obligation to make available original re¬ 
search data to qualified others who may wish to replicate 
or verify the study. 

6. In reporting research results or in making original data 
available, due care must be taken to disguise the identity of 
the subjects, in the absence of specific permission from such 
subjects to do otherwise. 

7. In conducting and reporting research, the member should be 
familiar with, and give recognition to, previous work on the 
topic. 

8. The member has the obligation to give due credit to those who 
have contributed significantly to his research, in accordance 
with their contributions. 

9. The member has the obligation to honor commitments made to 
subjects of research in return for their cooperation. 

10. The member is expected to communicate to other members the 
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results of any research he judges to be of professional or 
scientific value. 

SECTION E 

Consulting and Private Practice 

Consulting refers to a voluntary relationship between a pro¬ 

fessional helper and help-needing social unit (industry, business, 

school, college, etc.) in which the consultant is attempting to give 

help to the client in the solving of some current or potential problem. 

1. The member acting as a consultant must have a high degree of 
self-awareness of his own values and needs in entering a help 
ing relationship which involves change in a social unit. 

2. There should be understanding and agreement between consul¬ 
tant and client as to directions or goals of the attempted 
change. 

3. The consultant must be reasonably certain that he or his or¬ 
ganization have the necessary skills and resources for giving 
the kind of help which is needed now or that may develop 
later. 

4. The consulting relationship must be one in which client adapt 
ability and growth toward self-direction are encouraged and 
cultivated. The consultant must consistently maintain his 
role as a consultant and not become a decision maker for the 
client. 

5. The consultant in announcing his availability for service as 
a consultant follows professional rather than commercial 
standards in describing his services with accuracy, dignity, 
and caution. 

6. For private practice in testing, counseling, or consulting 
the ethical principles stated in all previous sections of 
this document are pertinent. In addition, any individual, 
agency, or institution offering educational and vocational 
counseling to the public should meet the standards of the 
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American Board on Professional Standards in Vocational 
Counseling, Inc. 

SECTION F 

Personnel Administration 

1. The member is responsible for establishing working agreements 
with supervisors and with subordinates especially regarding 
counseling or clinical relationships, confidentiality, dis¬ 
tinction between public and private material, and a mutual 
respect for the positions of parties involved in such issues. 

2. Such working agreements may vary from one institutional set¬ 
ting to another. What should be the case, however, is that 
agreements have been specified, made known to those con¬ 
cerned, and whenever possible the agreements reflect insti¬ 
tutional policy rather than personal judgment. 

3. The member's responsibility to his superiors requires that he 
keep them aware of conditions affecting the institution, 
particularly those which may be potentially disrupting or 
damaging to the institution. 

4. The member has a responsibility to select competent persons 
for assigned responsibilities and to see that his personnel 
are used maximally for the skills and experience they possess 

5. The member has responsibility for constantly stimulating his 
staff for their and his own continued growth and improvement. 
He must see that staff members are adequately supervised as 
to the quality of their functioning and for purposes of pro¬ 
fessional development. 

6. The member is responsible for seeing that his staff is in¬ 
formed of policies, goals, and programs toward which the 
department's operations are oriented. 

SECTION G 

Preparation for Personnel Work 

1. The member in charge of training sets up a strong program 
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of academic study and supervised practice in order to prepare 
the trainees for their future responsibilities. 

The training program should aim to develop in the trainee not 
only skills and knowledge, but also self-understanding. 

The member should be aware of any manifestations of personnel 
limitations in a student trainee which may influence the 
latter's provision of competent services and has an obliga¬ 
tion to offer assistance to the trainee in securing profes¬ 
sional remedial help. 

The training program should include preparation in research 
and stimulation for the future personnel worker to do research 
and add to the knowledge in his field. 

The training program should make the trainee aware of the 
ethical responsibilities and standards of the profession he is 
entering. 

The program of preparation should aim at inculcating among 
the trainees, who will later become the practitioners of our 
profession, the ideal of service to individual and society 
above personal gain. 
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Dear Counselor: 

I am researching counselors' perceptions of the American 

Personnel and Guidance Association's Ethical Standards. 

This project is a part of the professional paper required 

for a Master's Degree in Guidance and Counseling at Montana 

State University. I am working under the direction of 

Dr. George Hossack and Dr. A1 Suvak. 

I assure you that at all times you and your school will 

remain anonymous. No attempt will be made to identify 

the responses of individual participants. 

In order to get an accurate picture it is very important 

that a high percentage of responses be obtained. I realize 

your busy schedule and shall greatly appreciate your coop¬ 

eration in completing this survey. Total time involved 

should be less than 15 minutes. 

Please complete the questionnaire and return it in the 

enclosed self-addressed, postage-paid envelope by 

December 19. 

Thank you for your cooperation. 

Sincerely, 

Daniel B. Shea 

P.S. If you are interested in an abstract of the results, 

please write to me after June 1, 1976. 
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INSTRUCTIONS 

The purpose of this study is to measure the meanings of certain con¬ 
cepts to counselors by having the counselors judge the concepts against 
a series of descriptive scales. In taking this survey, please make your 
judgments on the basis of what these concepts mean to you* On each 
page you will find different concepts to be judged and beneath each a 
set of scales. You are to rate the concept on each of these scales in 
order. 

Here is how you are to use these scales: 

If you feel that the concept is very closely related to one end of the 
scale, you should place your check-mark as follows: 

fair X : : : : _: : unfair 
or 

fair : : : : : : X unfair 

If you feel that the concept is quite closely related to one or the 
other end of the scale (but not extremely), you should place your 
check-mark as follows: 

strong : X : : : : : weak 
or 

s trong : : : : : X : we ak 

If the concept seems only slightly related to one side as opposed to 
the other side (but is not really neutral), then you should check as 
follows: 

active : : X : : : : passive 
or 

active : : : : X : : passive 

The direction toward which you check, of course, depends upon which of 
the two ends of the scale seem most characteristic of the concept you 
are judging. 
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INSTRUCTIONS 

(cont'd) 

If you consider the concept to be neutral on the scale, both sides of 
the scale equally associated with the concept, or if the scale is 
completely Irrelevants unrelated to the concept, then you should place 
your check-mark in the middle space: 

safe :  : : X : : : dangerous 

IMPORTANT: (1) Place your check-marks in the middle of spaces^ not 
on the boundaries: 

THIS 

: X : 

NOT THIS 

X 

(2) Be sure you check every scale for every concept — 

do not omit any.. 

Never put more than one check-mark on a single scale. (3) 
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YES 

1) Are you a member of the American Personnel 

and Guidance Association (APGA) ? 

2) Are you a member of the Montana Personnel 

and Guidance Association (MPGA)? 

3) Check the statement that most closely corresponds 

to your education: 

a) Completed a Master's Degree in 

Guidance and Counseling   

b) Completed at least 45 quarter 

hours in Guidance and Counseling 

but have not completed a Master's 

Degree in Guidance and Counseling   

c) Neither   

4) Do you have a State of Montana Guidance 

and Counseling Endorsement? 

5) Are you familiar with the APGA Ethical 

Standards? 

6) Check the statement that most closely 

corresponds to your position: 

a) Full-time Counselor 

b) Counselor and Teacher 

c) Counselor and Administrator 

NO 
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Concept 1: The member should not claim or imply professional qualifi¬ 
cations exceeding those possessed and is responsible for correcting any 
misrepresentations of his qualifications by others. 

Complete  : : : : : : Incomplete 

Prohibitive :  : : : : : Permissive 

Easy  s s :  : :  Difficult 

Untimely   : : : : : : Timely 

Yielding : : : :  : Tenacious 

Passive : : : : s : Active 

Meaningful  : :  : : i Meaningless 

Severe : :  : :  : Lenient 

Excitable : : : : : : Calm 

Concept 2: The member's primary obligation is to respect the integrity 
and promote the welfare of the counselee or client with whom he is 
working. 

Complete Incomplete 

Prohibitive • • . • . . Permissive 

Easy  : s : :  : Difficult 

Untimely  : :  : : : Timely 

Yielding ; : : : : : Tenacious 

Passive : : : : : : Active 

Meaningful : : : : : : Meaningless 

Severe • • 
• • 

# Lenient 

Excitable 8 Cairn 
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Concept 3: The primary purpose of psychological testing is to pro¬ 

vide objective and comparative measures for use in self-evaluation 

or evaluation by others of general or specific attributes. 

Complete • • • • s l : : Incomplete 

Prohibitive • • . # Permissive 

Easy • • • • • : : : Difficult 

Untimely  t ? :  : : Timely 

Yielding : t : : : : Tenacious 

Passive # # Active 

Meaningful • • # # # Meaningless 

Severe • • • • • . Lenient 

Excitable • ■ • . . . Calm 

Concept 4: The member may withhold information or provide misinforma¬ 

tion to subjects only when it is essential to the investigation and 

where he assumes responsibility for corrective action following the 

investigation. 

Complete  : : : s s : Incomplete 

Prohibitive  : :  : : : : Permissive 

Easy  : ? s : : : Difficult 

Untimely t : : : : s Timely 

Yielding : : : : : : Tenacious 

Passive : : : s : : Active 

Meaningful  : : : : : s Meaningless 

Severe   : : : : : : Lenient 

Excitable : s : : : : Calm 
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Concept 5: The member acting as a consultant must have a high degree 

of self-awareness of his own values and needs in entering a helping 

relationship which involves change in a social unit. 

Complete 

Prohibitive 

Easy 

Untimely 

Yielding 

Passive 

Meaningful 

Severe 

Excitable 

Incomplete 

Permissive 

Difficult 

Timely 

Tenacious 

Active 

Meaningless 

Lenient 

Calm 

Concept 6: The member's responsibility to his superiors requires that 

he keep them aware of conditions affecting the institution, particu¬ 

larly those which may be potentially disrupting or damaging to the 

institution. 

Complete 

Prohibitive 

Easy 

Untimely 

Yielding 

Passive 

Meaningful 

Severe 

Excitable 

Incomplete 

Permissive 

Difficult 

Timely 

Tenacious 

Active 

Meaningless 

Lenient 

Calm 
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Concept 7: The training program should make the trainee aware of the 

ethical responsibilities and standards of the profession he is entering. 

Complete  : : : : : : Incomplete 

Irohibitive  : : : : : : Permissive 

Easy  : : : : i : Difficult 

Untimely   : : : : :  Timely 

Yielding : : : : : : Tenacious 

Passive  : : : : : : Active 

Meaningful   : : : s Meaningless 

Severe :    : :  : : Lenient 

Excitable  : • • : -  i : : s Calm 
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