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ABSTRACT 

The purpose of this study was to determine if problems exist re¬ 

garding social adaptation by rural ninth grade students entering Living¬ 

ston Junior High, an urban junior high school at Livingston, Montana. 

The possibility of adaptation problems existing among this group 

was established by a review of literature.concerning development of the 

American rural community and its educational system since the early 

1900's. 

Conclusions relative to the study revealed that a vast change has 

taken place in the rural community since World War II. While many of 

the characteristics that sharply defined the difference between rural 

and urban communities still exist, they exist in vastly different 

quantities and intensities, indicating a tempering and adjustiveness 

necessary to survive and prosper in our modern society. 

Recommendations that arose from the study include the desirability 

of further research into the rural comrunity in an attempt to more 

thoroughly define those characteristic:, which produced the outstanding - 

youngsters which have been observed in this investigation. It is also 

recommended that parents and educators be cognizant of differences that 

existed in attitudes and performances between those urban and rural 

students observed, and the need for further analyzing and understanding 

of the reasons for these differences. 



CHAPTER I 

INTRODUCTION 

A condition exists in the Montana public education system whereby 

many children whose familes live in rural areas, must make a dramatic 

change in their social and educational habits at about the age of 13. 

This condition referred to is the existence of the one or two room 

rural elementary schools sprinkled throughout the state. By state law 

the level of instruction in these schools is generally limited to 

grades one through eight.From this point in the child’s educational 

experience the urban educational system usually takes over. At about 

age 13, or grade nine, the rural student is enrolled in either an urban 

or city junior high school or a county high school, depending on where 

in the state he lives. For many of these students this enrollment marks 

the first major physical displacement from home and from the familiar 

rural atmosphere in which they have lived and experienced their begin¬ 

ning education for several years. To others who may have friends or 

relatives in town, who frequently visit the city, or who otherwise 

have experiences centering in urban situations, this new experience 

may not present the tremendous challenges or innumerable problems that 

many rural students face. However, regardless of the student’s past 

experience, those first few days or even weeks, when he finds himself 

faced with the unfamiliar problems of finding his place in the busy, 
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bustling, organization that most junior or senior high schools are, he 

is bound to have misgivings and moments of doubt. It is to this 

question of the ability of the rural student to adapt to this new situa¬ 

tion that this paper is directed. The sample school involved will be 

Livingston Junior High School, Livingston, Montana, a school of about 

52b students in grades seven, eight and nine. 

STATEMENT OF THE PROBLEM 

The problem of primary concern in this study was that of the 

rural students* ability to adapt to the social climate of the urban 

school and those conditions prevalent in the rural student*s lives which 

effect that adaptability. 

Other existing problems of rural youth which were observed, since 

they could not be completely ignored, were treated as briefly as was 

feasible in relation to the major problem to be discussed. 

PURPOSE OF THE STUDY 

One of the primary functions of any institution of public educa¬ 

tion is to serve all the students as effectively as possible. This 

cannot be done if any minority group or individual has problems which 

are undiscovered or ignored. The purpose of this study was to establish 
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that there are characteristics in the social habits and practices of 

rural students that are the basis of problems for these students when 

they enter urban schools; and to determine, in the sample school, how 

well and to what extent rural students did actually adapt to their new 

social enviornment. 

GENERAL QUESTIONS TO BE ANSWERED 

1. Do rural students have problems when they transfer to 

an urban school at the junior high level? 

2. If problems do become evident can they be traced to 

social differences? 

3. By what means are these problems approached by the rural 

students? 

U. How satisfactorily are these problems solved by the 

rural students and what assistance does the educational system provide? 

GENERAL PROCEDURE 

A general review of literature dealing with historical as well 

as recent relationships between rural and urban schools and communities 

is given. This review deals with the educational philosophies, prac¬ 

tices and characteristics of both rural and urban areas as well as the 

social aspects that are directly connected with these areas. 
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An in-depth investigation of the sample school was made, using 

data from school commulative records, counselors1 records and interviews, 

interviews of urban and rural administrators, and urban and rural fresh¬ 

man students. Also, approximately nine months of personal observation 

of the school by the investigator was considered. 

In addition to the procedures outlined above, a limited amount of 

information was obtained from the county juvenile officer and from local 

law enforcement agencies. 

LIMITATIONS 

Any information which is verbal, semi-strucutred or even struc¬ 

tured must be screened for bias and misinterpretation. As much of the 

data collected has been obtained by informal conversations, a great 

deal of objective screening had to take place to keep findings concrete. 

The limited amount of printed resource material in this specific area 

was another curb, in that many conclusions reached have probably not 

been questioned or investigated previously. 

The inclusion of written, cummulative information from the various 

sources has been depended on to help substantiate the investigators 

findings and conclusions whenever possible. 

Any final conclusions arrived at from this investigation have 

limited application to geographic areas other than the one specifically 

studied for reasons which are fairly obvious, as this was not intended 
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to "be an all-inclusive study of the problem as it occurs in bther areas. 

DEFINITIONS OF TERMS 

Rural Students - for the purpose of this study, a rural student 

is one whose home is a ranch or farm and whose education has been 

received in a one or two teacher school in the open country. 

Social Adpatation - the process by which individuals and groups 

gradually and with varying degrees of awareness modify their behavior 

to fit the cultural setting. (2:9) 

Urban - pertaining to a city or town. In this investigation, 

referring to a town of approximately 8,500 people. 

SUMMARY 

If, in fact, there are specific social characteristics in rural 

students which cause or contribute to the problems these students may 

encounter as they continue their education and become members of the 

urban school population, then, these problems must be isolated and 

defined. Once this has been done, a system of meeting and solving 

these problems can be devised. 

The investigator has gathered and interpreted a variety of 

material and information and attempted to present the facts concerning 

problems relating to the ability of the rural students enrolling in 

Livingston Junior High School to adapt themselves to the social 
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community they find there, or, if in fact, such a problem even exists. 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

INTRODUCTION 

In the process of searching for information pertaining to the 

predescribed problem of this investigation, it readily became apparent 

that there is a great deal of material available on the many phases and 

aspects of rural education. It seems, however, that by and large the 

great majority of this information was collected and printed prior to 

and immediately after the period of World War II, from 20 to 60 years 

ago (9:13-1*0. The abundance of this type of literature has provided a' 

rich source of historical background material with which to compare the 

development of rural education in southwestern Montana, and particularly 

in the Livingston vicinity. However, in the specific area of major 

concern, namely the adjustive ability of the rural student to urban ed¬ 

ucation, reference has been, at best, general and sketchy. It would 

seem, therefore, that in view of the limited printed material available 

dealing with this specific problem, the investigator's conclusions 

were necessarily drawn primarily from the methods of research employed 

(such as interviews, observations, and cumulative records, as explained 

in chapter one) using the historic written material as a background and 

a starting point as well as a reference for comparison and evidence of 

change. 
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HISTORY AND PHILOSOPHY OF RURAL SOCIETIES 

Education has always, as it does now, had it’s problems. These 

problems have been concerned with everything from acquiring faithful 

teachers to the transportation and feeding of students. Many of these 

problems are new, a result of the times we live in; others are as old 

as education itself but have taken a modern form as they appear and 

reappear to challenge parents, students, teachers and administrators 

who almost always rise to the situation and meet the problems, however 

temporarily or ineffectively. 

The problems of rural education in the United States have not 

been, nor are they now, much different from the problems of rural 

education in other major nations of the world (li:58-6l). As the world's 

large societies change from rural agricultural to urban industrial, it 

seems the large political states involved have attempted the elimination 

of rural urban distinctions in all phases of that society (4:2-1). The 

one phase of modern society which usually seems to be at or near the end 

of the transformation process is education. The reasons for this, of 

course, are as varied as the regions and areas in which education 

exists, but one, finance, always seems foremost, for undeniably, educa¬ 

tion is expensive and especially so when changes must be made on a large 

scale. 

In the United States in the early 1900's, rural educators. 
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especially in the elementary grades, vere concerned with a special 

social concept which they generally felt should he taught in the rural 

schools. This idea dealt with the desirability of the small, compact 

rural community as opposed to the large urban industrial areas. A 

great deal of concern was expressed in the 1920*s and 1930's by rural 

educators as well as citizens of rural areas over the disappearnce of 

small community. It was pointed out with alarm that urban statistics 

pointed to crime, insanity and juvenile delinquency. All undesirable 

effects of social living in crowded areas (7:3). As a result of this 

concern and the ever present possibility that the youth may move to the 

city, the curriculum of the rural school was usally constructed to help 

teach the children the desirability of the small community or farm life 

and to acquaint them with as many of the fundamental skills as possible 

in preparation for working and living in the rural community while at 

the same time attempting to discourage any interest toward moving to the 

city. 

In actual practice the social and educational activities of the 

rural families were not greatly different from those of the urban people 

in the early 1900's; the major difference being the emphasis on individ¬ 

uality, assumption of more responsibility by members of the family, and 

the less frivolous nature of spare time activities in the rural community. 

In "The Corn Lady" by Jesse Field (3) some ideas of rural community 

pastimes are mentioned. A literary club was formed for the purpose of 
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allowing the people to better themselves and to get away from the grind 

of all work and no play. Some of the topics adopted for discussion at 

these meetings were: "Alfalfa,” "Good Roads," "Care and Feeding of 

Hogs," "How to Get Rid of the House Fly," and many others of a strictly 

functional nature (3:60-6l). They may have been getting away from the 

grind of their work, but actually, it was never far from them even in 

their recreation. 

In describing her job as teacher in a one room rural school of 

31 students in Iowa in 1910, Miss Fields mentions some of the student 

activities. 

Every Friday afteroon the room was scribbed from top to 

bottom with everyone working vigorously. During cold weather 

the boys carried coal and wood for the fire. The girls made 

curtains for the windows and all the students and several 

parents spent a few afternoons wallpapering the room. A 

garden was planted and cared for by the children. Trips were 

taken (on foot) to several farms in the area to practice 

judging corn and to study farming methods (3:28-29). 

All these things were as much apart of the curriculum as the standard 

"three R’s." It is doubtful that the type of extra-curricular activity 

described above would receive much enthusiasm from modern day students 

or parents of either rural or urban extraction. 

As early as 1900 a definite gap between urban and rural schools 

was seen to be developing with alarming rapidity (5:^7-^8)» Curriculum 

was being developed by state boards of education with primary emphasis 

on the growing urban areas. Higher salaries and better working 
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conditions encouraged the best trained teachers to seek urban employ¬ 

ment. Rural schools were often taught by those who had a few terms 

in a normal school, graduates of high school training departments or 

even untrained teachers when no others were available. 

In 19375 Charles D. Lewis (5) listed and discussed four major 

factors which entered into the creation of the specific educational 

problems then affecting the rural sections of the United States. These 

factors are still very much in evidence in 1971» though perhaps in vary¬ 

ing intensities. These factors were: l) the large proportion of child¬ 

ren to adults in the rural community as compared with that in the urban; 

2) the relatively low density of population in agricultural areas; 3) 

the low per capita wealth in the rural areas that can be drawn upon for 

the support of schools; and 1+) what may be called peculiar psychology 

of rural people (5:50). 

The first three of these factors are relatively self-explanatory 

and perhaps have remained the most consistent in intensity and impor¬ 

tance. The fourth, dealing with rural psychology, merits space for 

discussion here for this investigator believes that here lies the major 

source of difference which exists today between rural and urban students 

as well as adults. 

By the early 1930's sufficient research had been completed to 

verify what many sociologists had believed for a long time. They felt 

the average mentality of the rural community was considerably lower than 
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that for urban areas. While this was not regarded as unusual or serious 

by most investigators, some felt we were developing a class of peasantry 

resigned to their lot with no desire to improve or grow' (5 •*63-610. As 

time has shown, this obviously was not true. Educational motivation has 

been created by radio, movies, television, improved transportation, an 

awareness of better ways, and the rural people have taken advantage of 

these opportunities. In this day and age it is no longer always easy 

to tell the farmer by his appearance and the fellow milking the cows or 

driving the tractor may very well have a B.S. degree or better to his 

credit (li:127). 

Historically, the most common characteristics of the rural or 

peasant classes have been; traditionalism, familyism, impersonality, 

stolidity, frugality, piety and conscientiousness. Lewis (5) believes 

that while these may exist in the American rural dweller to some lessor 

extent, there are three other characteritics that stand out in their 

relation to the major rural problems, including education. These are: 

l) strong individuality, 2) a high degree of inquisitiveness and, 3) a 

tendency to be suspicious of others (5:65). 

So long as agriculture was self-dependent as an industry, few 

serious results were evident from the segregation of the non-socially 

inclined within the farm communities and the socially inclined within 

the cities. But as modern conditions have developed, excessive individ¬ 

ualism has had a variety of negative results. It has prevented 
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cooperation in matters of economic, social, civic, and religious pro¬ 

gress. It makes leadership difficult. It is frequently a powerful 

contributing influence in driving youth with strong social interests 

from the farm. It was a valuable asset in the pioneer days when homes 

were built in remote regions and neighbors were often miles away. It 

is undesirable, however, in a day when cooperation and social integra¬ 

tion are essential to successful living. An amount of individualism 

which gives a proper degree of self-assurance and independence is valu¬ 

able, but when present in excess, it creates strong division in an 

interdependent society. 

Inquisitiveness or curiosity seems to be a characteristic which 

the rural enviornment tends to develop and preserve. The rural dweller 

lives in surroundings that offer much quiet and lack of haste. The 

city tempo is usually noisy, gaudy, rushing and exciting. Those who 

live in it rarely find time to watch it in admiring ease or seek to 

understand it’s inner processes or delicate relationships. Farm life 

is a busy life, but there is always time for wondering and for seeking 

answers to the riddles of life. 

The attitude of suspicion is closely associated with that of 

excessive individualism. A life of relative isolation ingenders the 

feeling that those not indigenous to the locality are enemies, or at 

least, fit objects for suspicion. Rural conservatism, which is derived 

from suspicion, is helpful when tempered by intelligent judgement. 
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It must be kept in mind that these characteristics are found in 

greatly varying intensities depending on the rural community being 

considered. This difference may range from that which is almost indis¬ 

tinguishable to one so striking as to almost indicate a different race. 

It should also be mentioned that these characteristics are not absolute¬ 

ly limited to the rural community. That they exist in urbanized areas 

cannot be ignorned, but their intensity and over all effect on the urban 

population is markedly less significant. 

RECENT PROBLEMS OF RURAL YOUTH 

Early in the 1930’s it became evident that the cities of the 

United States no longer desired the strength and abilities that rural 

youth had been providing for over sixty years, since the beginning of 

the Industrial Revolution. The labor market had finally become saturat¬ 

ed. This denial of migration resulted in a back-up of rural youth who 

lacked jobs or the opportunity to secure farms and represented approxi¬ 

mately one-half the nation's rural youth population (l:2). 

Since the realization of the existence of the extensive problems 

facing rural youth early in the depression years, a variety of investi¬ 

gations and studies have been conducted to attempt to provide some suit¬ 

able solutions to these problems. These programs have been sponsored 

by agencies of the federal, state and local governments, private 

organizations and businesses, and many educational agencies. They 
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cover a wide range of the existing problems of rural youth and the 

rural community in general. 

The success of these programs has been limited for a variety of 

reasons, and in 19^1, with the threat of a second world war immediate, 

any accomplishments gained to this point were either lost or brought to 

a standstill while the nation prepared to go to war. Temporarily the 

lack of employment was relieved, jobs were available for those not at 

war, and for those still working on farms. Labor supply could not meet 

demand and conditions improved. Rural youth, as well as the nation, 

knew, however, that this period of economic boom was temporary, and 

concern for the future and what it held was still foremost in many minds 

of the rural community (1:111-112). 

The activity the nation now involved in in southeast Asia has 

created a very similar situation for rural youth to that which existed 

during World War II, but on a smaller, less intensive scale. 

In the years since World War II, fantastic advances have been 

made in the science and technology of American life. It is also true 

that, in general, educational methods have improved. Certainly, more 

students are being processed through the schools than ever before. 

But it is doubtful that any educator could truthfully declare that the 

system could not stand more thorough and speedier development and 

improvement. Competition for the dollars and capable manpower is at an 

unprecedented high in our society today and education must either enter 
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into this competition actively or accept a position of secondary impor¬ 

tance. 

In October of 19^, the White House Conference on Rural Education 

and Life was held in Washington, D.C. This conference helped instigate 

a series of similar meetings throughout the United States. In January 

of 19^6 at Helena, Montana, a similar conference was held involving 

educators from all over the Northwest. The purpose of this conference 

was to bring rural lay leaders, county superintendents, teacher trainers 

and other rural community educational leaders together to discuss the 

mutual problems of rural education and life and, to establish a program 

with a local, "grass roots" approach (7:l)* These conferences and many 

more like them throughout the United States were the basis for the 

redefining and reemphasis of the importance of education which was 

necessary following the war. This trend, which acknowledges and em¬ 

phasizes the necessity of greater efforts toward education, has been 

developing in varying degrees ever since, and indications are that it 

will continue to exist and, hopefully, improve, particularly in the 

area of rural education. 

SUMMARY 

Not all of the problems of rural youth are unique problems found 

only in rural areas. Many of these problems are the problems of youth 

everywhere. All youth have problems relating to growth, development 
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and personal adjustment. All must learn to live effectively with 

others. All need to learn about jobs and all need help in finding the 

right job. Rural youth need special help with career planning because 

of potential migration and limited opportunities in rural areas. Drop¬ 

outs are a major problem in both urban and rural schools, but the prob¬ 

lem is generally more prevalent in rural schools. As Morris states; 

"the rural education program must be concerned with all educational 

problems. But it must give extra emphasis to problems which have 

special implications for the rural scene and those that are uniquely 

rural in character" (6:45). 

Include the migrant nature of rural youth with the natural adole¬ 

scent adjustments all young people must make and a greatly increased 

degree of complexity dvelops. The need to adjust to the various econ¬ 

omic and educational opportunities most rural youth must seek in the 

urban community. Add to this the often divergent attitudes of the 

two communities toward proper use of leisure time and it becomes obvious 

that the role of rural youth is complex and demanding and not an easy 

one. 



CHAPTER III 

PROCEDURES 

INTRODUCTION 

As has been discussed in previous chapters, rural youth have 

been faced with a variety of problems involving their education for 

many years. The problem of their social adaptation into the urban 

school situation is the area of primary concern here. 

This chapter will serve to explain the methods of acquiring and 

organizing necessary data and information required for a comprehensive 

investigation into this problem. The research that has been done and 

the information gathered was not done under the guise of providing 

answers to the adaptation problems of the rural school child. Instead, 

the purpose proposed was to establish that the problem did exist and to 

provide enough information to help establish the intensity and extent 

of the situation as it existed in a specific geographic area. 

In attempting to answer some of the questions relating to social 

adaptability of rural students it was assumend that Livingston Junior 

High School would benefit from the observations and findings of this 

investigator. While the specific nature of this study may limit its 

application to other areas and schools it may, nevertheless, serve as 

a source of direction and information for similar investigations 
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involving other schools and geographic areas. 

POPULATION DESCRIPTION AND SAMPLING PROCEDURE 

In 1970-71, Livingston Junior High School had a total population 

of approximately 52b students. For the 1970-71 school term, 21 of 

these were freshmen from outlying rural districts, 10 boys and 11 girls. 

It is with these 21 students that the major emphasis of this investiga¬ 

tion was placed. 

The ethnic background of the total school population included 

various segments, with merchants, railroad employees, farmers and 

ranchers, and members of the logging industry being the major groups 

represented. 

The rural students included for observation and study were those 

who had attended rural schools until the time of their enrollment in 

the urban junior high as freshmen or ninth graders. All 21 students 

were observed and evaluated on as nearly the same basis as was possible 

considering the methods incorporated. The number of rural students 

in the total freshman class of approximately 183 students, represented 

nearly 11$ of that total group. Due to the nature of the answers being 

sought in this investigation it was not deemed necessary to categorize 

the students in regard to their age, sex, economic status, place of 

residence during school year, and so on. Of primary interest was the 

fact that they were of rural background socially and educationally. 
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That other factors have entered into the specific results obtained was 

not ignored, but these various factors are discussed in context as they 

arise and become important. 

METHODS OF COLLECTING THE INVESTIGATIVE DATA 

The collection of the desired data has been extended over a period 

of approximately ten months covering the 1970-71 school term, from 

September 1970 to June 1971* This extended period of time proved ad¬ 

vantageous to the system of investigation which was applied by the in¬ 

vestigator who has been employed as a classroom instructor at the 

Livingston Junior High for the past eight years. The extended lenth 

of time involved gave the observer opportunities to evaluate the activi¬ 

ties of the rural students in a wide variety of situations while re¬ 

maining unobstrusive. 

Observation 

While observation is the core of all science, unless accurately 

obtained, there is little hope for validity from what is observed. 

Personal values and bias are two prime sources of observational distor¬ 

tion. Illusion can cause inaccuracies in recording data, also. In¬ 

dividual differences play an important part in this source of distortion 

and is often completely involuntary. 

Hallucinations and delusions also can enter into the observational 
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activity to cause distortion. Generally, these hallucinations (in¬ 

correct perceptions) and delusions (false beliefs) are of minor impor¬ 

tance and can be readily recognized and controlled so as not to influ¬ 

ence the outcome of an experiment or observation. However, one must be 

aware of their existence and take necessary precautions to avoid their 

interference (8:221-222). 

There are a number of precautions the investigator can take to 

reduce observational error. Preparation to observe is one of the most 

obvious preliminary steps. By selecting specific aspects of a situation 

to observe, the investigator reduces the possibility of making unneces¬ 

sary and irrelevant observations. 

Although the uses of apparatus may help reduce errors of observa¬ 

tion, sooner or later the human element becomes involved. Training for 

observing, then, cannot be left to chance. In general, the Ises 

sophisticated the investigation is to be, the less intense is the period 

of preparation for the observer. Each investigation requires a specific 

approach and training amy occur several times for one actively engaged 

in observation. 

Interviews 

As a research method, the interview is more than an exchange of 

small talk. It represents a direct attempt by the researcher to obtain 

reliable and valid measures and information in the form of verbal 
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responses. The data obtained from interviews are a part of a research 

data collection procedure, and not ends in themselves. 

A number of advantages are claimed for the interview over other 

research techniques. First, the interview is highly flexible and 

applicable to many different types of problems. In addition to being 

flexible, the interview allows the investigator to observe both what 

the respondent has to say and the way in which he says it. How the 

subject responds may be as important as the content of his responses. 

There are other advantages to the interview method of data collecting, 

but these will suffice to exemplify the appropriateness of its use in 

this investigation. 

A disadvantage of paramount importance regarding the interview 

is found when the difference between fact and opinion becomes an issue. 

The interview is not a substitute for hard work, and appropriate effort 

must be made to substantiate and validate specifics obtained by the 

interview method. 

A semi-structured interview was held with approximately three- 

fourths of the parents and with virtually every student included in the 

investigation category. The interview were semi-structured in that 

although there were specific questions asked all participants, they 

were not asked in any particular order nor were on the spot notes or 

records kept. The discussions were kept as informal as necessary to 

allow freedom of expression and reaction to questions without undue 



-23' 

imposition of restrictions. 

The interviews with the parents were usually one or two visit 

situations with the adults completely aware of the investigator's 

purpose. The climate of the discussions was generally congenial and 

relatively informal, with all parties participating freely in the 

discussions. A great deal of information was obtained from statements 

other than direct answers to the questions which were asked each of the 

participants. Attitudes towards things other than their childrens' 

education were observed which helped to explain their feelings about 

this and other aspects of their everyday life. 

In discussing the list of questions prepared for the students, 

no attempt was made to go into great detail why the investigator was 

interested in their ideas about the specific areas the questions 

covered. The discussions were informal and most of the students did 

not seem overly concerned about why the discussion was being held but, 

pleased instead, that they were getting an opportunity to voice their 

opinions and attitudes to an adult. The discussions were usually 

short, held wherever the student and investigator could conveniently 

exchange a few moments of conversation. Each student was contacted 

several times during the school year and some questions were often 

presented to a student more than once with each response noted. 

The final selection of the questions to be directed to both 

students and parents during the interviews was made after careful 
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consideration by the investigator of many applicable questions. It 

was the purpose of the investigator to ask some of the same questions 

of both parents and students while also covering different areas of 

concern with other questions. The intent was to establish whether 

or not any pattern would develop in responses to similar questions by 

the parents and their children while at the same time providing informa¬ 

tion pertinent to the investigation. (See appendixes A and B for 

questionnaires presented to parents and students.) 

Additional Methods of Collecting Data 

In conduction with the observation and interview methods previous¬ 

ly described, data was gathered through the use of school commulative . 

and personal records and the school counselor’s records with a limited 

amount of additional information available from the co-nty juvenile 

officer and from local law enforcement agencies. 

Information regarding discipline problems, attendance, extra 

curricular activities, truancy, delinquency, law infractions and per¬ 

sonal problems and aspirations was available in varying degrees from 

these additional sources. Information regarding personal values, bias, 

and attitudes of the rural students was collected from as many of the 

sources as appeared feasible. From combining, comparing and evaluating 

the information gathered and using the procedures described above, a 

series of firm conclusions regarding the major questions of this in- 
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vestigation vere reached vith substantial enforcement to deem the 

conclusions valid. It is believed that the collection and organization 

of data as proposed has provided some specific answers to the questions 

stated in chapter one and has provided additional insight into the 

situations and questions being investigated. 

Summary of Interview Responses from Parents 

Five specific questions were asked each of the parents interviewed. 

Of the 19 families represented by the 21 rural freshman students, 12 

were interviewed. 

In response to question number one, there was very little indica¬ 

tion of any feeling of disadvantage for their children in the urban 

school system. The only suggestion of this was primarily concerned 

with after school activities such as thletics, social functions and 

after school meetings of service clubs the children belonged to. This 

generally involved the inconvenience of extra trips to town by the 

parent more than any disadvantage to the child. This inconvenience 

seldom prevented the child from participating in any of these activi¬ 

ties . 

The parents were almost unanimous in their response to question 

number two. Most of them indicated they would like to see their 

children, boys and girls, remain in the farm or ranch business. The 

only reservaltions came from larger families when the parents indicated 
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the family farm was not large enough to support their children's 

* 

families. Only one parent was definitely opposed to his child at least 

"giving college a try." This parent had only one child and obviously 

felt he could teach him all he needed to know about the ranching busi¬ 

ness which he hoped the child would select as a career. 

Question three provided a great deal of information, much of 

which suggested a significant amount of misunderstanding or misinforma¬ 

tion regarding the operation of public schools. Most of the parents 

felt education was becoming much too costly but could offer few realis¬ 

tic suggestions about how to cut down on the expenses. Most parents 

did admit, perhaps somewhat grudgingly, that overall the system was not 

too bad. Some suggestions for improvement included; harder working 

teachers, less emphasis on athletics and social functions and more 

provisions for vocational training. 

Information concerning question four was obtained while discus¬ 

sing number three, but additional information was noted when number 

four was presented. Previously mentioned was the over emphasis on 

athletics and athletic related activities such as pep club, tumblers, 

usherettes and others. The desirability of expansion of the vocational- 

technical aspect of education was re-emphasized, not only in the field 

of agriculture but in other areas as well, including those for girls. 

The driver training program was mentioned by several parents as needing 

to be expanded to accommodate the children of the rural community more 
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extensively. This, obviously, as a convenience to the parents in allow¬ 

ing their children to be able to transport themselves at an earlier age. 

It was also interesting to note that none of the four parents who had 

children engaging in freshman varsity sports made any negative comments 

regarding athletic emphasis. 

Generally the parents were hesitant to state that they actually 

encouraged their children to participate in extra curricular activites 

in response to question number five. They indicated instead that they 

did not actively discourage participation, although all did mention 

they limited the participation to some extent. Without exception, it 

was obvious that the children had specific obligations for seme of 

their time to be spent in the performance of jobs relating to the farm 

or ranch business. This was expected by the parents and seemingly 

readily accepted by the children. 

Summary of Interview Responses from Students 

As was anticipated, most of the responses by the students were 

similar to responses given by their parents when both were asked the 

same question or similar questions. Any markedly different reactions 

are noted in the discussion of responses. Of the 21 students interview¬ 

ed for the purpose of this study, 10 were freshman boys from 13 to l6 

years of age and 11 were freshman girls from 13 to 17 years of age. 

In summarizing the responses from question number one, it was 
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evident that the rural students elected their close friends from a 

variety of categories. Some were rural neighbor children, some recent 

urban school acquaintances and some friends they had known for several 

years. One comment repeated several times was that the "town kids" 

seldom stuck with a friend very long and seemed to have several "best" 

friends. The rural students seemed to select a more compact group of 

close acquaintances with usually one or two special friends. These 

friends were invited to their homes, shared lunch period with them and 

frequently engaged in quiet, intimate conversation. In all cases of 

observed and discussed friendships the other party to the friendship was 

of the same sex as the student being observed. Obviously, serious 

thoughts of the opposite sex as aything other than casual acquaintances 

were not generally held by the freshman students during the period of 

observation. 

Question number two provoked a variety of responses running in 

trends according to sex. The girls were enthusiastic toward most 

social functions including dances, ball games, service clubs and organ¬ 

izations. The least enthusiastic reaction was toward dances, but most 

implied somewhat favorable attitudes concerning them. It was observed 

that while the responses did lean to the unenthusiastic side concerning 

the school dances, they were very well attended by the girls. 

The boys were not the joiners the girls seemed to be. Athletics 

and vocational agriculture events, provided through a program at the 
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senior high school, rated highest among the hoys preference. Dances 

definitely took a lov place among preferred social activities. House 

parties vith the host or hostess inviting both hoys and girls seemed to 

he a popular form of entertainment enjoyed hy hoth sexes. This seeming¬ 

ly casual admission of the existence of the opposite sex seemed to he 

a comfortable situation for both hoys and girls at this age level. 

Such parties usually involved eating, visiting and listening to records. 

They were often held after a hall game or some other major school 

function which provided an opportunity to get together and a topic for 

conversation. 

Most students agreed living out of town provided some disadvan¬ 

tages in regard to school functions and activities when answering 

question number three. However, most felt that the advantages outweigh¬ 

ed the disadvantages and they would not he willing to change places for 

an urban residence. Often mentioned was the fact that most of the 

students were, or soon would he, old enough to drive, which would pro¬ 

vide a great deal more accessibility to their urban related activities. 

The responses to question number four were overwhelmingly in favor 

of remaining on a ranch or farm to work or live after their education 

vas completed. The only exceptions were two female students who in¬ 

dicated an interest in training or doctoring animals rather than actual 

farm or ranch work. All indicated a definite preference for living out 

of town. 
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Question number five brought forth a more casual or uncertain 

reaction from most students than any previous questions. Five of the 

21 students definitely indicated they wanted a complete college educa¬ 

tion. The other responses varied from "maybe” to "not sure.” Most 

seemingly agreed they would probably enter college after high school to 

at least see what it was like. This was the first significant instance 

of responses by parents and students to a similar question bearing a 

variance. While not an extreme difference it was significant enough 

to note here. 

Responses to question six were quite similar from all students 

interviewed. Most school work assignments were completed during school 

hours with occasional instances of home work required. During quarter 

and semester examinations, the home study load was increased in pre¬ 

paration for the anticipated tests. Overall, homework was not a signi¬ 

ficant problem to these students. A subsequent survey of the rural 

freshman grades revealed no student failing that grade and eight of 

the 21 sample students rated in the upper one-third of their entire 

freshman calss. 

The responses to question seven indicated a strong similarity 

among the students' activities away from school. Many of the activities 

centered around work requirements on the ranch or farm and included 

many jobs with a great deal of responsibility (calving, driving heavy 

machinery, riding alone over the ranchlands, repairing and maintaining 
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equipment ). Much of their recreational activity vas influenced by their 

rural surroundings also. These activities included horseback riding, 

hiking, showing and competing with livestock, hunting and fishing. 

Indications were that only about one-third of the rural students time 

out of school was spent in the city near which they lived. 

From their responses it was evident that the rural students were 

active in a wide variety of activities during their time away from the 

school environment. Some of these experiences provide educational and 

broadening experiences in various ways. A number of the activities 

participated in by the youngsters indicated that the majority of the 

families involved in the investigation were quite secure, financially. 

This indication was subtantially confirmed at a later date by the 

investigator. 

Students that drove their own vehicles usually owned quite new 

automobiles or pickup trucks. Their clothes were fashinable with modern 

western cut preferable to emphasize their ranch background. This style 

of dress was often emulated by the urban classmates in the junior high. 

This perhaps,-was to show association or because they sincerely felt the 

styles were attractive. It was noted that almost all homes of the sample 

group were in possession of television, radio, telephones and many other 

of the modern, electric home conveniences with which urban families are 

familiar. 

Some of the favorite activities mentioned by the sample students 
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included: attending rural schoblhouse or community hall dances with 

the entire family included; accompanying parents to stock shows or on 

buying or selling trips, which often involved extensive travel; 

meetings and demonstrations at neighbors * homes; local and state fair 

and rodeo participation. Most of these activities provided an oppor¬ 

tunity for the rural student to gain new perspective of the world 

around him. They helped provide exposure to a wide variety of exper¬ 

iences involving many different situations. 

The general attitude of the surveyed students tended to show 

somewhat less concern about the procedures or methods followed in ad¬ 

ministering the school than the urban students. When responding to 

question number eight, students seemed to generally accept the school 

situation as it existed. The few complaints noted were mild and, 

seemingly, a source of minor irritation to the rural students. Most of 

the students did indicate preference toward some specific teachers with 

most students preferring male teachers to some extent. 

Question number nine prompted a wide variety of responses concern¬ 

ing discipline. Most felt the rules and regulations were not particular¬ 

ly unfair and all agreed that some system of regulation was necessary. 

Surprisingly, most of the comments regarding the disciplinary procedure 

tended to suggest more physical punishment for constant offenders, 

several of which the students readily named. The female students ex¬ 

hibited less patience in dealing with mischievious behavior than the 
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boys, vho seemed to accept a certain amount of this activity in the 

daily school routine. 

The major disadvantage mentioned by students when discussing 

question number ten, was the fact that it takes time to become acquaint- 

ed with the procedures and people in the new school environment. Con¬ 

sequently, the rural student may be somewhat delayed at the beginning 

of the school year deciding the functions and activities in which he 

wishes to participate. Also mentioned, again, was the fact that 

transportation was sometimes a deciding factor regarding participation 

in after school activities. If the student did not catch the bus which 

left right after school, other arrangements had to be made by the 

family for the student to get to his home. 

Summary of Observations 

During the 1970-71 school year from September 1970 until June 

1971j an observation schedule was followed by the investigator which 

included observing the sample students in a wide variety of school 

and social situations. Areas of observation included the school 

library, study halls, between classes, in classrooms and at a variety 

of school social functions. (See appendix C for observation situations). 

For most of the periods of observation, the students were aware 

of the presence of the investigator but were not aware that they were 

specifically being observed. 

The overall conduct, as observed by the investigator during study 
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halls, library, class sessions, betveen classes and during social func¬ 

tions gave a strong indication of high level of maturity in the sample 

group. The students conducted themselves with a degree of dignity and 

self control in most situations. The library and study hall facilities 

were utilized as their designers intended, with a minimum of confusion 

and wasted time or effort. Their converstaion seemed controlled and 

indicative of young adults most of the time and their attentiveness in 

class gave an indication of seriousness and interest. Their rapport 

with peers and faculty seemed at a very high level, including a non- 

hesitant smile and a friendly greeting. The consensus from the ob¬ 

servations would suggest that the sample group of students represented 

a capable, independent and rescurceful segement of the junior high 

student body. 

Information from Other Sources 

A limited amount of valuable material and information was avail¬ 

able from several other sources during this investigation. They in¬ 

cluded local peace officers, the county juvenile officer, school coun¬ 

selors, school administrators and the school cumulative records. Since 

much of the information these sources could provide was confidential, a 

great deal of what was obtained there has been presented in a general 

vein. However, it is felt to be of.sufficient importance to mention 

here. 



-35- 

During the 1970-1971 school term, none of the sample students 

was involved in serious problem situations with the police. Only one 

became involved in disciplinary action through the juvenile officer and 

that was for skipping school for three days to ”go fishing". Statistics 

of past incidences in the senior high school would seem to predict, 

however, that a sizeable percentage of the male students in the sample 

group will have difficulties in police court, before they graduate from 

senior high, involving illegal possession of alcholic beverages. 

Of the 21 students in the sample group, only one, a female student, 

approached the counselor of the junior high with a personal problem 

situation. If any other member of the group used the counseling 

service, it was for reasons other than problem situations or the need 

for help in that area. 

Information of primary concern from the cumulative records was 

that dealing with grades, attendance, standardized test scores and 

extra curricular activities. These records indicated that from the 

sample group, only one student was below a "C" grade average for all 

subjects. All others were at or above this level, with ten of the 

group consistantly qualifying for the quarterly honor roll which re¬ 

quired a "B" average or better. 

The attendance record of the group was good, showing an average 

of about three and one-half days of school missed per student during 

the freshman year. This was somewhat below the school-wide average of 
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four days per year for all students in the freshman class. 

Standardized test scores of the sample group varied a great deal, 

but averages were considerably above the class median for the whole 

freshman class. This indicated a very satisfactory level of achievement 

for the sample students as a group. 

A review of the extra curricular activities of the sample students 

indicated that four of the ten boys participated in athletics and five 

belonged to school sponsored clubs. One of the eleven girls was a 

varsity cheerleader, nine of them participated actively in at least 

one school sponsored club and two were participating in the girls' 

track program. Almost all students were observed at athletic games 

sometime during the school year. Only one-third of the boys attended 

school dances consistently, while two-thirds of the girls were observed 

at these functions regularly. 

Two administrators, one from the local urban system and one from 

a rural system, were interviewed. While the majority of information 

obtained from these sources was similar to what was already compiled, 

it was fairly obvious that both offices were generally pleased with the 

results from students in the sample group and from previous students 

who had fit into a similar category in other years. 



CHAPTER IV 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

Summary 

The problem undertaken in this study was to determine the rural 

students’ ability to adapt to the social climate of the urban junior 

high school. 

Two purposes, in addition to the major one stated above, were 

identified for the study: (l) to determine if there are characteristics 

in the social habits and practices of rural students that are the basis 

for problems for these students when they enter urban schools; (2) to 

determine how well and to what extent rural students do actually adapt - 

to their new social environment. 

The sample group included 21 rural students whose homes were 

ranches or farms in the open country and whose elementary education had 

been received in a one or two room open country school. This included 

grades one through eight. Each student was observed in a variety of 

school related situations plus limited observation of several students 

in their homes. These observations were conducted over a period of 

nine months from September 1970 to June 1971. Each student from the 

sample group was the subject of several semi-structured and informal 

interviews with responses to specific questions noted and compiled. 

Of the 19 families represented by the sample students, 12 were 
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contacted and interviews of various degrees of formality followed. In 

addition to responding to five specific items on a questionnaire, the 

parents were encouraged to give whatever personal views or information 

they felt was appropriate to the investigation. 

Responses from administrators in both rural and urban schools, 

concerning the sample.group, indicated a good deal of satisfaction 

towards the ability of these students. Also, in the fact that they 

continued to perform at a high level in the situation they found in 

the urban junior high school. In the views of the administrators, no 

major shortcomings were evident in the students' preparation or per¬ 

formance during the transition which is of concern to this investigation. 

Information regarding the sample group was also obtained from 

local law enforcement agencies, the count juvenile officer, junior 

high counselors and the students' cumulative records. Many other 

sources too numerous to mention and of debatable value, although 

interesting, were encountered by the investigator. Obviously a sub¬ 

stantial amount of screening and interpretation was required in 

gathering and preparing a valid and meaningful presentation of the 

findings. 

Conclusions 

It was obvious that many of the characteristics referred to 

earlier which make rural people unique were still in evidence. It 

was also obvious that there had been significant changes in the rural 
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peoples1 vay of life and in their attitudes since the pre-World War II 

period discussed in earlier chapters. 

It was established during this investigation that a substantial 

portion of the total wealth of the county, from which the sample group 

was selected, rested in the hands of rural people engaged in ranching 

and farming. These people also comprised a substantial percentage of 

higher class families in the county, considering financial wealth and 

solvency, and social status. Therefore, it was not difficult to record 

the numerous changes that had taken place in recent years when all 

facets of rural life were considered. It was true, traditionalism 

still existed in the dress, the vernacular and the self-pride, but a 

receptiveness to the new and the modern had come about as evidenced by 

their survival and prosperity in a modern world. The family was still 

a close-knit group, doing, going, and working together. But, they were 

doing more, going farther and exposing themselves to more of the world. 

Frugality still existed. But new, modern equipment and methods, ex¬ 

pensive purebred cattle and well trained, high priced stock horses did 

not suggest miserliness. Particularly, when the betterment or advance¬ 

ment of the farm-ranch business was a question. 

As was anticipated, indications of strong individuality, a high 

degree of inquisitiveness and a tendency towards suspicion of strangers 

was still very much in evidence among the sample group and their parents. 

With few exceptions, however, these characteristics, or any combination 
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of them, were not found to exist in great extremes. This was exemplified 

in the ability of the rural community to cooperate in matters concerning 

economic, social, civic and religious progress. The rural people could 

present a untied effort when called upon to do so, with enthusiasm and 

dedication. 

Inquisitiveness and the desire to know were still very much in 

evidence. The tempo of rural life was still not at a pace with the 

urban crush. This perhaps, helped to explain why extensive reading 

was very much a part of most of the parents’ daily routine, with subject 

matter which covered an infinite range. The desire to learn had ex¬ 

panded as the other characteristics of rural folk had, and was no 

longer limited to the everyday problems and situation'exposures of 

their own world. 

Suspicion was very much in evidence during the investigation, 

again, in varying degrees. Almost always, with familiarization and 

conversation it dissolved into varying intensities of tolerance and 

acceptance. 

With this type of family and home background in mind, it was 

concluded that there were definitely adaptation problems involved when 

the rural school students entered Livingston Junior High as freshman 

students in the fall of 1970. It was assumed that these problems 

generally stemmed from the fact that the students involved were of a 

rural background, both in family life and in education. However, more 
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surprising to this investigator than the presence of anticipated 

problems, was the almost absolute minute status the rural students 

allowed these problems to assume, and the unusual competence with 

which most problems were handled by the students or their parents. This 

was evidenced by the lack of awareness of. serious problems among the 

sample group by teachers, administrators, law enforcement departments or 

counselors. These students quickly adapted to the routine of their 

new environment, fit in where they desired and went about the business 

of getting an education and being good, useful citizens. It was con¬ 

cluded that the majority of adaptation problems observed among the 

sample students were a result, primarily, of unfamiliarity, and once 

this was overcome, the students from the group were exceptional exam¬ 

ples of model students and young adults. 

Recommendations 

It is recommended that urban parents and educators become 

cognizant of the example the sample group has demonstrated during 

this investigation. This investigator cannot provide specific reasons 

or situations which may have existed in the rural community observed 

which extended opportunities for the children observed to grow and 

mature physically and mentally healthier than a great number of the 

urban students attending the same educational community. Perhaps it 

was the necessity of assuming responsibility at an earlier age than 

the urban child, or the need for a certain amount of independence the 
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rural environment provided. The closeness and cooperation of the 

family as a unit was almost surely a factor. The lack of abundant 

idle time, as so very often exists for the urban youth, could have 

been important. Perhaps the rural elementary school environment was a 

major part of the procedure. A less lenient attitude overall, by rural 

teachers and parents was also certainly responsible for helping to guide 

the sample group of students to a successful year as freshman students 

at Livingston Junior High School. 

Further research and investigation could almost surely bring 

specific conditions and situations that existed in the rural community 

investigated into clearer focus, therefore, providing concrete evidence 

regarding some positive phases of rearing and educating children that 

many parents and educators in the urban community seem to be missing. 

It is with that thought in mind that this investigator recommends fur¬ 

ther research into the classification of the characteristics of rural 

Americans and the possible application of some of these characteristics 

in the urban community. 
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APPENDIX A 

Questionnaire for Parents 

1. Do you feel your child is at a disadvantage in the urban school 
system due to his rural elementary education? 

2. Would you prefer your children to follow the farming or ranching 
livelihood or do you feel they should pursue some other career? 
Would you like your children to go to college regardless of what 
career they choose? 

3. Are you satisfied with the general operation and administration 
of the city schools? What areas could be improved or changed? 

1|. What areas in the urban schools are over-emphasized? Under¬ 
emphasized? 

5. Do you encourage your childrens’ participation in extracurricular 
school activities? 



APPENDIX B 

Questionnaire for Students 

1. Are most of your close friends neighbors or school acquaintances? 

2. Do you enjoy attending school social functions such as dances and 
ballgames? 

3. ' Do you feel living out of town is a disadvantage concerning 
school activities? 

Would you prefer to live on a ranch or farm after you are out of 
school? 

5. Do your plans for the future include a college education? 

6. Do you have sufficient study time in school for assignments or do 
you usually have school work to take home? 

7. How is the majority of your time away from school spent? (even¬ 
ings, weekends, vacations). 

8. What are your general feelings toward your school and teachers? 

9* Do you feel the rules, regulations and discipline procedures in 
the school are adequate? If not what changes would you recommend? 

10. Do you feel that students from out of town are offered the same 
opportunities to participate in school functions and activities 
as those who live in town? 
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APPENDIX C 

Observation Situations 

Diiring the process of collecting the required data, the major 

areas of obeservational concern were the following: 

1. study habits (study hall, library) 

2. participation in after school activities (ballgames, dances, 
service clubs, etc.) 

3. participation in weekend social activities (parties, field 
trips, etc.) 

1*. outward attitude toward school and teachers 

5. conduct and attitude in classes 

6. attitude towards and rapport with peer group during all 
phases of school day 

7. limited home life observation 


