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VALUE OP MUSIC 

"The value of music is simply the value that is in all 

art. It promises to bring to the world moods, broad states 

of feeling that are aspiring, lofty, sure, untroubled, unsel¬ 

fish. It promises to bring into education the neglected third 

dimension — height — in addition to the prevailing thickness 

and breadth; to develop the powers of the individual so that 

he will react rightly to the call of far voices, that are be¬ 

yond and above the world of man. Music holds more power than 

academic and vocation subjects for the enrichment, purification 

and up-lift of the spirit of man." 

Will Earhart 
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INTRODUCTION 

The last decade has seen tremendous fervor and change in many 

fields of education. The whole of education has come under criticism, 

evaluation and revision. The academic areas have received much attention 

and are taking a prominent role in the school, curriculum. The writer 

has often felt that perhaps music had ’’missed the boat”. Articles such 

1 2 
as ”Is Music Being Forced Out?” and ’’Case for the Humanities Today” 

are indications of concern among music educators. Marquis E. Jones has 

this to say: 

Because science, by its nature, is an exact and absolute study, 

it must constantly change with new discoveries and theories. 

Thus, the scientific hypothesis taught in our schools today may 

or may not be taught as valid truths twenty years hence. 

On the other hand the humanities and social sciences deal with 

the study of creative thought and action of man in his historical 

setting. — In a sense, these things (history, .literature, phil¬ 

osophy, music, arts) are absolutes. That is, they did exist and 

do exist as representative of thought and mores of a particular 

era — as records of creativity which time cannot invalidate. 

Analogy — as the humanities are thought-oriented and science, 

matter-oriented, so man has thought (the mind) and is composed 

of matter (the body). Just as it is useless to ask which is more 

important, the mind or the body — for, with a diseased mind 

and a healthy body, man becomes a vegetable, incapable of pur¬ 

poseful action; and with a healthy mind and a paralyzed body, 

man has no way to achieve his desires — so, too, it is useless 

to propose the profitable existence of either the humanities or 

the sciences without the other. The results of an over-emphasis 

of one area would be disastrous to our society.^ 

1 
Oakley, David L., ”Is Music Being Forced Out?” The Instrumentalist t 

Vol. 29, No. II, June, 1965. 

2 
Jones, Marquis E., "A Case for the Humanities", Instrumentalistt 

Jan, 1964, p. 50. 

3Ibid. 
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The sciences have easily justified their existence in the curriculum. 

With the launching of Sputnik by the Russians in 1957i utilitarian so¬ 

ciety is clamouring for concentration on academics and for justification 

of the "arts1' taking valuable school time. As a music educator, some seri¬ 

ous reflectiomand soul-searching was in order. 

Music is a universal language which transcends color, race, and 

creed. It is not the inclusion of music in the curriculum that needs 

justification, but rather its omission from our social and educational 

planning of today. 

Statement of the Problem 

It is the responsibility of the education system of a society to 

give every child the opportunity of a balanced curriculum; the opportunity 

to discover and develop his potentialities to the fullest extent in order 

that he may become a reasonably happy, self-reliant and productive citizen 

4 
of that society. The purpose of this study was to survey and discover 

to what extent a student attending the Alberta schools, grades one through 

twelve, was receiving his fair share of opportunity to discover and develop 

his musical potentials. 

^Otto, Henry J., and Sanders, David C., Elementary School Organiza¬ 

tion and Administration, Meredith Publishing Co., Hew York, N. Y., 1964* 
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Need for the Problem 

In casting about for answers, the writer discovered that there was 

no record of any similar survey in Alberta. Yes, the Department of Educa- 

tion had issued Music Curriculum Guides. No, they did not know if music 

was taught in all grades in all schools. The writer was experiencing dif¬ 

ficulty in convincing the local administration to expand the music program 

and had no information as to whether his situation was average, better than 

average or far behind. Something had to be done. 

Procedure 

g 
A questionnaire to be used in the survey was prepared and validated 

by a committee consisting of Dr. John Picton, Acting Director of the School 

of Education, Montana State University; Dr. Melvin Monson, Professor of 

Education, Montana State University; and Mr. Edmund P. Sedivy, Director of 

7 
Bands, Montana State University. A letter of explanation was sent to the 

g 
superintendents requesting that they select a school to represent their 

9 
county or division and supply the name and address of the principal. 

5 
Government of Alberta, Department of Education; Edmonton, Alberta, 

(a) Interim Bulletin 2D, Elementary School Music, 1961, (b) Junior High 

School Curriculum Guide for Music, 1955» (c) Senior High School Curriculum 

Guides for Music, 1959» 

^Appendix A. 

7 
'Appendix B. 

g 
°ATA Magazine, Sept., 1964 (list of Alberta School Superintendents) 

^(a) Division-Government of the Province of Alberta, School Art, 

Chapter 297 of Revised Statutes of Alberta, 1955* Part 1, Sec. 23, Sub¬ 

sections 1-6, Queens Printer, Edmonton Alberta, (b) County Art, Government 

of Alberta, 1955» part b, sec. 2, Queens Printer, Edmonton, Alberta. 
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Upon receipt of the superintendents' replies, a covering letter and a 

questionnaire was mailed to the sample schools. The first returns re¬ 

sulted in 66 percent returns. A reminder was sent after two months had 

elapsed, and the returns now reached 86 percent. The writer now decided 

to visit 10 percent of the sample schools and establish the reliability 

of the questionnaires. Twenty-eight percent of the total questionnaires 

sent out returned with requests for a summary of the survey. The results 

were tabulated and a summary was dispatched in due course. 

Limitations 

Most city school boards employ supervisors, consultants, and 

specialists to assist teachers. It was felt that inclusion of the cities 

would distort the information desired, therefore, the nine cities in the 

11 
province were not included in the survey. The request to the superin¬ 

tendent was for one school teaching grade one through twelve. Some coun¬ 

ties, although they don't have a city, do have large centralized schools. 

In complying with the request, the superintendent would not have perhaps 

included his large school. 

^Appendix C. 

11 . . 
The Municipal Counselor, March, 1965* listed nine cities and the 

student population urban and rural. 
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CHAPTER II 

REVIEW OP RELATED LITERATURE 

INTRODUCTION 

Proudly We Sing 

Hear the voices of our beloved land singing to us, making songs for us to 

sing; 

Hear them, over the tumultuous years, over the years of uncertainty, over 

the years of peace, 

Prom the opera houses and the concert halls, the cabins, and mansions, and 

the schools, • .1 • ; 

The prairies, the factories, the mines, and shops, the ships of air and sea 

Out of the people's joy, out of their hopes, and loves, their courage, and 

heartbreak; 

Voices that cast upon our land a spell of rhythmic beauty. 

It is of these, and the lives that inspired the songs — 

The great ones; the noble, the brave, the beautiful, and the true — 

And the silent ones forgotten or unknown who inspired the singers; 

It is of these that we so proudly sing! 

Hear the songs of our beloved land: native songs, Indian, Negro, cowboy 

' songs; 

Hear them, telling of lakes and forests, of toil in the fields, of riding 

the sun-baked range; 

Hear the love songs, the crooning, the jazz and the jive; 



And hear, also, those that came out of the far lands; hear them in 

Chinatowns, city or little farm settlements; 

Voices from Latin, Scandinavian countries, Slavic, African, Oriental 

voices; 

Songs out of tropical islands, out of far mountain snows; 

Strange voices singing strange melodies, an international symphony, 

The world's music in America, the world singing to America, in America 

Becoming familiar, hecoming beloved, becoming America — 

It is of these, all these, that we so proudly sing! 

Helen Drusilla Bell 
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Philosophical Concepts 

Philosophical concepts and functions of music must he articulated 

and their cognitive purposes oriented for understanding if their meanings 

are to act as guideposts for constructing aesthetic experiences for man's 

enjoyment. Individuals are experiencing music all about them. Edwin J. 

Stringham says, 

From its very beginnings in savage and primitive society, music 

has been an integral part of the daily life of the individual and 

the group. Whether to express triumph over the enemy or Thanks¬ 

giving for the harvest, the praise of the heroes or the pleasures 

of the hunt, religious feelings, incantation against evil spirits, 

tenderness for the beloved or lament for the dead, music is called 

upon to convey and at the same time to heighten the emotional side 

of man's experiences.^ 

The prime consideration is how the philosophical concepts of music, 

function in the physical, emotional, intellectual, and spiritual life of 

the individual. They must be considered for critical review, and the 

common denominators for these concepts must be established if there is to 

be the construction and attainment of a purposefully directed program of 

education. Out of this must be woven the unifying fabric of understandings 

from which educators may be able to design a philosophy of music education. 

"A philosophy of music education must and does exist, but music 

educators have often done themselves a disservice by becoming derailed by 

the insistent pursuit of musical specialization. If music has significant 

values for societal living, then the education of few at the expense of the 

Inc., 

1 
Stringham, Edwin John, Listening to Music Creatively, Prentice Hall, 

Englewood Cliffs, N. J., 1946 
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many will never create a musical culture of lasting value for succeeding 

generations. Thus, general music becomes an objective worthy of high 

2 
social significance." 

An individual responds emotionally to music by the impact of its 

sound, movement, or its structuralisms. Appreciation is a very fundamental 

concept in music education: it is the perception of a condition; or state 

of feeling or emotion. Beyond the feeling, and emotional states or respon¬ 

ses, is the cognitive element. "This implies that awareness has taken 

place, and that our appreciation of the triumvirate of feeling emotion, and 

cognition has become operative."^ Music education in our schools can aid 

children in arriving at intelligible appreciation through evaluation, dis¬ 

crimination, awareness, acquaintance, and understanding. 

Rhythm is the lifeblood of music, for rhythm and movement are its 

most fundamental expressions. It is a medium for control of duration in 

musical time, and it maintains an inseparability with music. Music edu¬ 

cators should recognize and develop their music program about the child's 

fondness for rhythmic expression. The creativity that these experiences 

provide the child is inexhaustible. 

Insights eventuate into choices. The individual must possess 

evaluative concepts, or insights, in order to select "this or that" music. 

The depth of these "evaluatives" or insights usually signifies the stature 

of the individual's musicality. 

2 
Sunderman, Lloyd Fredrick, "Philosophical Concepts", Archie N. Jones, 

Editor, Music Education in Action. Allyn & Bacon, Inc., Boston, I960, p. 4» 

3Ibid, p. 5. 
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The human voice is the most personalized instrument known to man. 

Song singing is the highest form of verbal musical expression. It is that 

phase of the music education program that aids the child in expressing the 

entire gamut of his feelings and emotions. "Such basic elements of music 

as rhythm, melody, harmony, pitch, dynamics, and tempi, are ever-present 

in song singing. The individual through song singing develops apprecia¬ 

tion for tone quality, as well as a broadened understanding of many language 

arts. Most individuals have constructed their backgrounds of musical expe¬ 

rience through the media of song."^ 

In creativity the individual always becomes the center of instruc¬ 

tional planning. An environment for creativeness must be established,when¬ 

ever instruction takes place. This implies the necessity of creative in¬ 

sight by the instructor as well as the instructed; it is thus a concept 

that requires the elements of cooperation. Music education must always 

make the initial step toward creativity to encourage the expression of its 

potential in man. 

Music is a universal language. From the vocal and instrumental 

utterances of primitive man to the complexities of contrapuntal writings, 

man has used music as a medium for vital and intense expression of the 

entire gamut of human emotion. Schopenhauer expresses this point of view 

when he says, "Music, if regarded as an expression of the world, is in the 

highest degree a universal language, which is related indeed to the univer- 

c; 
sality of concepts, much as they are related to particular things. 

^Ibid, p. 7* 

5 
Schopenhauer, Arthur, "Art and the Art of Music", Readings in 

Philosophy, Barnes and Nobel, Inc., N. Y., 1953» PP* 246-254« 
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The participative and functional values of music have been long 

recognized by professional music educators. Too often curriculums have 

veered from the general educational values of music; they have tended 

toward specialization and group perfection as set apart from the enrich¬ 

ing experiences. Specialization or limited group experiences must never 

negate the participative or functional opportunities for every individual 

The moral direction of an individual is a concept that emphasizes 

the nature of conduct in daily living. There is every reason to expect 

commendable display of social behavior as a result of feeling personal 

satisfaction. We can safely say that music has given moral direction to 

conduct. 

Music performance demands disciplines; these disciplines are 

essential in a world where unemcumbered time is often going wanting for 

constructive employment. Music provides the pleasant engagement of hand 

and mind in worthy occupation; thus music activates the sensory and motor 

perceptiveness of the individual. 

Music becomes an articulate medium of expressing the spiritual 

goodness of man for which often no verbalism exists. Music gives rise 

to such emotional and intellectual feeling states as devotion, faith, 

hope, loyalty, and trust, and thus becomes the mosaic of expression from 

which issues the spiritual goodness of man. 

’•The challenge to music education is the problem of understanding 

how to apply constructively these basic principles or philosophical 
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concepts.   The responsibility for fusing these concepts into a practical, 

effective, and comprehensive philosophy of music education is an education 

legacy of great significance.n 

Sunderman, Lloyd Fredrick, 0£. cit., p. 13. 
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A Philosophy of Music 

Music must he made so delightful, so satisfying an experience during 

school days that a very large number of children will learn to love it so 

deeply and to play and sing so well that when school days are over they 

will still want to continue to play and sing and listen — perhaps even 

create. They will want to keep on studying too, so as to achieve more and 

more skill, and therefore greater and greater satisfaction from their own 

performance. Because they love music, they will want to associate with 

other people who also love it. In the end music becomes for them a re¬ 

lease from dullness and frustration, even pain; an exalter of the human 

spirit; a stimulant toward a more friendly attitude as they mingle with 

other human beings; a necessary part of normal happy living. 

This is the function of music in life — to provide nurture for the 

spirit of man — which the ravages of the machine age are inexorably star¬ 

ving. To be happy, to be satisfied, man must express himself in some way; 

and here in music we have the ideal medium of expression. Money, position, 

power; in the end these will all fail us, and the men and women who make 

such things their principal goal will be lonely and disillusioned — often 

bitterly unhappy. It is only from the things of the spirit that lasting 

satisfaction eventuates and among these, music must be conceded to have a 

highly important place — possibly the most important. 

The purpose of the modern school is to see that every child discovers 

and develops his own potentialities to the fullest extent in order that he 

may become a reasonably happy, self-reliant, aid productive citizen in our 

society, loyal to the democracy and freedom of our country* 
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When we go hack to another day; the day of drills and exercises, the 

day when the school said, •'Here it is. It's good for you — so, take it or 

leave it," our impression is that we have "come along" in the right direc¬ 

tion. And so we have, in terms of child interest, child needs, child growth 

and development. However, it was during the early part of this century when 

our schools were thoroughly "traditional", that music occupied a place in 

the curriculum, because it was "delightful, satisfying, enabling, uplifting, 

1 
enriching." Since then, and particularly in the last decade, curriculum 

2 
subject must be "necessary, essential, or academic," to the point where 

some music educators are really concerned. We read such titles as "Is 

Music Being Forced Out of the School?"^ 

Have our needs changed? Music has always held a high place in cul¬ 

ture and is therefore a part of every people.^" Perhaps the greatest basic 

change has manifestation in the fact that the average American has eighty 

5 
hours per week of leisure time. A very strong point for music is that it 

knows no age limit, and the writer has witnessed grandfather and grandson 

thoroughly enjoying playing instruments together. It is not difficult to 

envision a musical family, sitting around mother at the piano and singing 

1 
Krongard, H., 

Journal, Sept.-Oct., 
"Why Music in the Public Schools." 

1963. 
Music Educators 

^Krongard, op. cit. 

^Oakley, David L., "Is Music Being Forced Out?" The Instrumentalist, 

Vol. XIX, No. II, June, 1965. 

4 
Krongard, Op. cit. 

5 
Krongard, op. cit. 
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and/or playing, ‘because they do exist, hut the modem society, with its 

deteriorating effect on the family unit is tending to diminish their number. 

Before the teacher can begin to teach music, he must decide on his philoso¬ 

phy, what he thinks and believes. This will affect how and why he does 

certain things. Secondly, he may have to ,,selln the administration, other 

teachers, pupils, and parents on the worthiness of music and its place in 

the curriculum. For his own sake he should be very clear on what he is 

trying to do, what his objectives are, and what his methods should be. 

There must be frequent periods of re-examination, evaluation, and improve¬ 

ment if his objectives are to be clear and consistent. 

Are there some basic needs to music in the schools? Charles Hoffer 

6 * 

outlines the following: 

1. When man seeks something higher than his existence, he turns to 

reflective activity such as the arts represent. Music and other 

aesthetic experiences are necessary if man is to reach his full 

stature. ... 

a. Aesthetic sensitivity is the ability to gain meaning and 

pleasure from the experience of contemplating an object 

or event. 

b. Learnings about music derive their meaning from associa¬ 

tions with the qualities to be found in music. This 

applies equally to concepts of melody, harmony, rhythm, 

and form. 

c. Education which makes students alert to aesthetic quali¬ 

ties requires that good music be used. 

d. The student should be guided toward musical independence. 

Hoffer, 

Publishing Co., 

Charles R., Teaching Music in the Secondary School, Wadsworth 

Inc., Belmont, California, 1964* 
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e. Evaluation of the teacher must be made in terms of his 

ability to impart musical learnings, which includes both 

an understanding and feeling for music. 

f. Making students sensitive to qualities is something that 

has to be done deliberately. 

2. Personal development of the student. 

Several studies have shown a positive correlation between 

participation in music and student leadership and acceptability. 

Another study showed that a high percentage of school student leaders 

were active in music.7 

3. Psychological factors. 

Music has value not only as an 'expressor' or emotion, but 

also as a ’release' of emotions. It makes the participant 

'feel good'. 

4* Avocational value. 

Music is one of the most common avocations in modern-day 

America. 

"About 11 per cent of our population earn all or part of their living 

Q 
through some association with music." 

The next obvious question is, how will these needs influence curricu¬ 

lum building? And this leads to two questions. The first: What are we 

teaching, music or children? And the second: What are our concepts of 

curriculum? 

The divided forces appear to be coming closer together. We teach 

music and children, and we are concerned about the subject and learner 

7 
Gardner, Clarence E., "Characteristics of Outstanding High School 

Musicians", Journal of Research in Music Education III» No. I, Spring, 1955 

8Krongard, 0£. pit. 
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sim-ultaneoTisly. We are not concerned with music alone hut with music’s 

relationship to the total and growing experience of the learner. 

For some time educational literature has generally defined curricu¬ 

lum in terms of educational experience for which the school is responsible. 

Thus, "the curriculum of the elementary school consists of the totality of 

educative experiences during their stay in the first unit of the educative 

. „10 
system." 

11 
Some further concepts in terms of this ares 

1. The curriculum is what the child actually experiences rather 

than what the school intends for him to experience. 

2. Teachers, their personalities, and their attitudes to the child 

are important aspects of the curriculum. 

3« Other children, what they say and do, how they feel about the 
child are part of the curriculum. 

4. The child's experiences outside the school strongly affect his 
school experiences. 

5* The child's unique abilities and limitations, his anxieties, 
and his adjustment problems either hinder or facilitate his 

learning experiences. 

A fundamental aspect in curriculum making, then, is how human growth 

and development takes place. 

9 ' 
Herman, Edward J., Supervising Music in the Elementary School, 

Prentice Hall, Inc., Englewood Cliffs, N. J., 1965* 

10 
Otto, Henry J., and Sanders, David C., Elementary School Organization 

and Administration, Meredith Publishing Co., New York, N. Y., 1964* P* 24« 

11 
Herman, Edward J., eg. cit., p. 23. 
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Research in the field indicates quite conclusively that learning, 

like behavior, is caused. Its causes, moreover, are not simple or singular. 

They are multiple, complex, and interrelated. Neither learning nor behav- 

12 
ior "just happen". 

The function of the curriculum is to foster the development of the 

child in the directions desired by the school and the society that supports 

it. In developing curriculum, three dimensions or factors must be consid¬ 

ered — the learner or child, the objectives or content to be learned, and 

13 
the organization or supporting structure. 

The "whole child" concept has philosophical as well as psychological 

roots. Although the notion of the whole child has been accepted in curricu¬ 

lum planning for several years, generally little attention has been given 

14 
to what the whole child is. Wenger offers clarification to the often- 

used phrase "education of the whole child". The child is the potential 

man and has as part of his inherent structure these ten functions; 1) 

intellectual, 2) moral, 3) spiritual, 4) social, 5) economic, 6) political, 

7) physical, 8) domestic, 9) aesthetic, and 10) recreational. These func¬ 

tions are organically related just as the members of the physical body, such 

as the heart, brain, and arm, are organically related. Each function is 

intrinsically related to each other function. 

12 
Herman, Edward J., op. cit., p. 23. 

13 
Otto, Henry J., and Sanders, David Cj, op. cit., p. 26. 

14 
Wenger, Prank C., "The Ten Basic Functions of Man", Educational 

Theory, Vol. 5» No. 2, April, 1955» PP« 110-117* 
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All children have basic needs that they seek to fulfill. Maslow 

postulates these needs as basic in man: l) physiological needs, 2) safety 

needs, 3) belonging and love needs, 4) esteem needs (both the desire for 

strength and achievement and the desire for reputation and status), 5) 

self-actualizing needs, 6) need to know and understand, and 7) aesthetic 

15 
needs. In the Maslow Theory, these needs are instinctive and are arrang¬ 

ed in a hierarchy of potency beginning with physiological needs. Thus, 

the lower-ordered needs are more demanding of fulfillment. 

The second dimension is objective or content. This is closely 

related to needs. Although the actual content may and will vary from one 

local situation to another, the objectives remain basic. It should be 

comprehensive, functional and dynamic as advocated by the writers for the 
I 

American Book Company.^ 

The writer begs your indulgence to diverge for a moment to make a 

comparison, illustrating the congruency of current ideas. The Edmonton 

School organized a committee of nine teachers and nine consultants to 

17 
draw up a curriculum for Music in 1958* 

Edmonton Schools Bulletin (1958) ABC Series (1963) 

1 • Singing 

2. Creative Activities 

3. Listening 

4» Music Reading 

5. Rhythmics 
6. Instrumental 

1. Singing 

2. Rhythm 

3. Music Reading 

4. Instrumental 

5. Listening 
6. Creative Activity 

15 
'Tftaslow, Abraham H., Motivation and Personality, Harper and Row 

Publishers, N. Y., 1954» 

16 
ABC Music Series, American Book Company, 55 Fifth Avenue, New 

York 3» N. Y., 1963» Richard C. Berg, Claudeane Burnes, David S. Hooley, 

Robert Pace, Josephine Wolverton. 
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^Rimbelow, Allen S., Music in the Elementary Schools, Edmonton 

Public School Board, Edmonton, Alberta, 1958« 

"The music curriculum represents the many experiences, facts, and 

knowledges that are known to contribute positively toward the development 

of attitudes, habits, skills, feelings, and activities of persons recog¬ 

nized as possessing musicality."^ 

No matter how we arrive at a curriculum, there is a certain neces¬ 

sary and indispensible sequence of events that must take place before the 

written course of study becomes an active curriculum. Dr. R. H. Weyland 

19 
suggests the following: 

1. The course of study, or written format or guide that needs 

implementation. • 

2. The people — PERSONNEL — in reality the planners and those 

for whom it is planned. 

3. Ideas — PROGRAM — the content of the plans to be presented 

and absorbed. The projected music learning program. 

4. Materials to illustrate and facilitate the plans and ideas. 
Books, music, equipment, and instruments. 

5. Space — PLACE — adequate areas to carry out plans and ideas. 

6. Wherewithal! — MONEY — to buy and pay for each of the above 
aspects of the music curriculum. 

18 
°Weyland, Rudolph H., A Guide to Effective Music Supervision, 

William C. Brown Co., Publishers, 135 South Locust Street, Dubuque, Iowa, 

I960. 

^Ibid, p. 149* 
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The preceding ingredients mixed together in proper proportion, with 

due care for the situation at hand results in the curriculum, the teaching- 

learning situation or the total interaction between teachers, students, 

ideas, materials, facilities, energizers, facilitators, and the affected 

territory (community). 
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General Music 

We begin to teach music by rote. Historically speaking, rote 

teaching methods are older than written music itself. Long before the 

evolution of musical notation, performing skills were passed from one 

1 
generation to the next by rote. 

Through pre-school, kindergarten and grade one, the children's 

musical experiences are by rote; they have learned songs by hearing them. 

In grade two they are taught to follow the printed page. The words and 

2 
notes are simple and large. A recent development of an animated motion 

picture^ will probably be widely used before long. The early experiences 

are entirely aural; this aural approach to music is particularly for ear 

training and is directly involved in learning at all stages of one's 

musical development. It is well to remember the principle of presenting 

the "sound before the sign"^ — first the experience and then the explana¬ 

tion. 

Is there a "right" method? Yes, it is the one through;which the 

teacher can best lead the children to conscious awareness of the symbols 

of music notation, and by which he can eventually unite eye, ear, and mind 

1 
Shaw, Jean G., "Rote Teaching", The Instrumentalist, Vol. 19» Ho. 

II, June, 1965* 

2 
Burns, Claudeane, ABC Music Series, Book Two, American Book Co., 1963 

^Kosky, Eugene, "A New Audio-Visual Technique for Music Education", 

> Music Educators' Journal« Vol. 51» No. 4» Peb.-Mar., 1965* 

^Elliot, Raymond, "Music Reading", 

Education in Action, Allyn and Bacon, Inc 

Archie N. Jones, editor, Music 

., Boston, 1960, p. 45. 
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in comprehending and executing tonal and rhythmic groups. Methods do not 

5 
make teachers; good teachers make methods. 

It is safe to state that there is no one hest way to teach children 

to read music. Despite articles, hooks, manuals, reports, and research 

studies available, no one has yet described a definite series of steps 

which a teacher may follow with the certainty that, at the end, all child¬ 

ren will become proficient music readers. Indeed, pupils seem to learn 

under a variety of methods if teachers know how and when to use them.^ 

Most authorities seem to agree that the middle elementary grades 

7 
are ready to start choirs, bands, and orchestras. "Choral organizations 

begun at the elementary level have far-raching influence in affording 

children the early opportunity of giving of themselves in beautiful, ex- 

8 
cellent performances." The growth of choirs, bands, and orchestras al¬ 

lows for increased individual development. 

It is now commonly accepted that students are more alike when they 

come to school in grade one than ever again. Following through on this, 

the junior high students are much more diversified. The course-content 

5 
Myers, Louise Kifer, Teaching Children Music in the Elementary 

School, Prentice-Hall, Inc., Englewood Cliffs, N. J., 1961. 

Pierce, Anne E., Teaching Music in the Elementary School, Henry 

Holt and Co., N. Y., 1959* 

7 
Hermann, J., Supervising Music in the Elementary School, Prentice 

Hall, Inc., Englewood Cliffs, N. J., 1965* 

g 
Elsey, Katherine J., "Elementary School Chorus," Archie N. Jones, 

Editor, Music Education in Action, Allyn & Bacon, Inc., Boston, 1960. 
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outline should he minimal and allow hoth students and teachers latitude to 

plan areas of music study. "Consider the particular class you are teaching, 

their reaction to the materials you are using, and their needs; above all, 

9 
let them work with you in the choosing of materials." 

It is a common practice to require general music in kindergarten to 

grade eight, allow some election at the ninth grade, and provide varied 

opportunities for participation on an elective basis through the twelfth 

10 . 11 
grade. According to Jones, general music should include the following 

experiences: 1) singing, 2) playing, 3) rhythms, 4) listening, 5) musical 

learnings and insights. 

12 
Charles R. Hoffer offers a complete music curriculum which includes: 

1. General Music. Required of all students in grade 7» a*id open to 

all students in grades 8 and 9 without regard to previous musical experience. 

A course offering a variety of musical activities, such as playing, singing, 

listening, reading music, creative activity, etc. 

2. Vocal Music. Boys’ and girls’ glee clubs, chorus or choir, small 
. V • 

vocal ensembles, assembly sing for all students. 

3. Instrumental Music. Orchestra, band, small instrument ensembles, 

class instrument instruction in winds and strings for beginning and more 

advanced students; credit for private lessons available in grade 

9 ' ’ 
Andrews, Frances M., and Leeder, Joseph A., Guiding Junior High 

School Pupils in Music Experiencest Prentice Hall, Inc., Englewood Cliffs, N.J. 

10 
Andrews, Frances M., and Cockerille, Clara E., Your School Music 

Program, Prentice Hall, Inc., Englewood Cliffs, N. J., 1958* 

11 
Jones, Archie N., "General Music - Introduction", Archie N. Jones, 

Editor, Music Education in.Action, Allyn and Bacon, Inc., Boston, 1960. 

12 
Hoffer, Charles R., Teaching Music in the Secondary Schools, 

Wadsworth Publishing Co., Inc., Belmont, California, 1964, p. 100. 
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At the senior high level, grades 10 to 12, the following should be 

available: 

1. Elective course offerings, music theory, music appreciation, or 

understanding. Some schools offer a broad fine-arts course which includes 

applied music instead of or in addition to music appreciation. 

2. Vocal Music. Boys' and girls' glee clubs, chorus, choir, small 

vocal ensembles, vocal classes, applied music, credit for private lessions. 

Some of the large choral groups should be selective, and others open for 

election by any interested student, unless the school is too small for more 

than one group. 

3. Instrumental Music. Orchestra, band, small ensembles, dance or 

stage band. Orchestra and band should be divided into first and second 

groups if the enrollment warrants such division; applied music credit for 

private lessions. 
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. Creativity 

One of the areas receiving much more attention in all phases of 

education and especially in the fine arts is creativity. Survival of 

cultures and nations depends upon man's ability to make changes, and to 

adjust or control them. This requires creative minds. Research has dis¬ 

closed that creativity is a way of thinking and of confronting problems 

■ •• 1 
that is transferable from one type of experience to another. Once a 

child has learned to be creative, he is inclined to be creative in meet¬ 

ing most or all of his problems. Music with its varied activities, offers 

unique possibilities for children to be creative on their own levels of 

development.^ 

1 
Lowenfeld, Vikton, "Recent Research in Creative Arts", NEA Journal, 

November, 1958. 

^Nye, Robert Evans, and Nye, Vernice Tousdale, Music in the Elemen¬ 
tary School, Prentice Hall, Inc., Englewood Cliffs, N. J., 1964* 
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Summary 

The patterns of music education are influenced by the general 

structure of the school system. As we survey our schools, we see three 

principle types: 1) The elementary school in which most students explore 

the same subject matter areas, often under the guidance of only one class¬ 

room teacher; 2) the junior high school in which there is opportunity for 

pupils to explore a wider range of subjects and are under the guidance of 

teachers skilled in one or several subjects; 3) the senior high school in 

which the pupil may choose courses directly related to his intended voca¬ 

tion under expert teachers who specialize in one subject area. Music edu¬ 

cation is carried on within this framework. It is an integral part of the 

structure and conforms to the established design of the total educational 

program.^ 

A plan that often had little meaning or purpose for the learner 

was that a teacher should present a body of subject matter to be memorized, 

recited back, and tested. Today's teaching methods are based upon con¬ 

cepts of learning. Understanding the concepts of learning stimulates 

teachers to seek better ways in which to help children grow and develop 

in their musical responsiveness. According to Nye and Nye,^ children 

learn best: 

1. when they are in a rich and stimulating musical environment. 

2. when they see meaning and purpose in what they are doing, can 

make functional application of what they are doing, and have a 

part in establishing their purposes. 

3 

I 

4N; 

Singleton, Ira C 

Boston, 1963* 

ye and Nye, 0£. 

., Music in Secondary Schools, Allyn and Bacon, Inc 

cit., p. 41• 
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3. when they actively participate in a variety of musical activities 

4* when their music activities relate to past experiences. 

5. when their music activities are on their own physical, intellec¬ 
tual and social maturity level. 

6. when they have satisfying experiences in music. 

7. when their daily living needs are adequately met, and when they 
are in good health. 

8. when they have good models with Which to identify, and which 
they can imitate. 

9* when they experience wholesome social and emotional relation- ... 
ships with their peers and with their teachers. 

10. when their interest is motivated, and when they are ready to 
learn. 

11. when their learning is reinforced by positive conditioning such 
as encouragement and recognition of progress. 

12. when they have a part in evaluating their progress in music.. 

13. when they conceive of what they are doing as part of a larger 
pattern (or Gestalt). 

14- when the activity involves frequent and brief periods of mean¬ 
ingful drill and repetition. 

15* when practice is characterized by continued change for the better 
not by mere repetition of the same thing. 

16. when there is a problem to be solved. 

Effective teachers of music use techniques that help children re¬ 

tain what they learned and transfer these learnings to other situations. 

By carefully planning each music lesson, utilizing the concepts of learning, 

and by relating each lesson to the previous lesson, by articulation from 

week to week and year to year, the teachers develop a sequence and conti- 

5 nuity and provide for transfer and generalizations of learnings. 

^Ibid, p. 41• 
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CHAPTER III 

RESULTS OP THE QUESTIONNAIRE 
‘•V 

INTRODUCTION 

Music 

Servant and master am I: Servant of those dead, and master of those 

living. Through me spirits immortal speak the message that makes the world 

weep, and laugh, and wonder, and worship. 

I tell the story of love, the story of hate, the story that saves, 

and the story that damns. I am the incense upon which prayers float to 

heaven. I am the smoke which palls over the field of battle where men 

lie dying with me on their lips. 

I am close to the marriage alter, and when the graves open I stand 

near by, I call the wanderer home, I rescue the soul from the depths, I 

open the lips of lovers, and through me the dead whisper to the living. 

One I serve as I serve all; and the king I make my slave as easily 

as I subject his slave. I speak through the birds of the air, the insects 

of the field, the crash of waters on rock-ribbed shores, the sighing of 

the wind in the trees, and I am even heard by the soul that knows me in the 

clatter of wheels on city streets. :/ 

I know no brother, yet all men are my brothers; I am father of the 

best that is in them, and they are fathers of the best that is in me; I am 

of them, and they are of me. For I am the instrument of God. I am music. 

Anonymous 

International Musician, June, 1963 
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The '’School” exists for three basic reasons and has three functions. 

The first is for the betterment of the individual. This involves teaching 

a person the basic skills for his personal good being — his health habits, 

health of body — so that he is capable of looking after himself; that he 

be a credit to humanity. The second purpose if the preparation for vocation. 

Here we expect the 3-R's. (Too many people think of this as the only reason 

for an educational system.) The third purpose and function is for the trans¬ 

fer of the society's culture; historically this was the main pillar of the 

establishment of the formal school. 

It would follow then, that the school day should be divided into 

three basic parts and perhaps even equal parts. However, the consenses of 

opinion and practice is to give the first function (personal development) 

one-third of the time, the second (vocational preparation) one-half of the 

time, and the third (fine arts) one-sixth of the time. One-sixth is 16 to 

17 percent of an average 1500-minute week which is around 250 minutes. It 

is the writer's contention that this balance of time among the three basic 

functions should not be radically disturbed. 

The fine arts are threefold — art, drama, and music — and given 

equal importance each should receive one-third of 250 minutes per week, that 

is approximately 85-90 minutes. If one of the fine arts is not being taught 

this time should not be forfeited to either of the other two functions of 

the school, but rather distributed between the other two fine art areas. 

•j 

In Alberta (Bulletin 2D) music at the elementary level should be 

2 
getting a minimum of 90 minutes per week. At the CMEA Sixth National 

1 
Department of Education, Province of Alberta, Interim Bulletin 2D, 

Elementary School Music, September, 1961. 

2 
CMEA — Canadian Music Educators Association. 
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Conference in Calgary, April 19-24» 1965* a- panel consisting of Moderator, 

Director of Music, London, Ontario; Assistant Music Supervisor, Toronto, 

Ontario; Provincial Supervisor, Regina, Saskatchewan; Supervisor of Music, 

Vancouver, B. C.; Supervisor of Music, Montreal, Quebec; were asked what 

the school time allotment for music was in their area. Their answers were 

as follows: Ontario, 100 minutes (five, twenty-minute periods) per week; 

Saskatchewan, eight percent, 120 minutes per week; B. C. shows an indicated 

variance of 60 to 120 minutes per week for music and/or art; Quebec, 60 

minutes per week; Alberta, with 90 minutes per week is in a comfortable 

average. 

Restatement of Problem 

The purpose of this study was to survey and discover to what extent 

a student attending a school in Alberta, grade one through twelve, was 

receiving his fair share of an opportunity to discover and develop his 

musical potentials. 

Survey Results 

Nine cities in Alberta were excluded from the survey. They were 

excluded because they employ supervisors and specialists and generally 

have facilities which would tend to distort the data. 

Fifty superintendents of school divisions and counties were contact¬ 

ed. Each recommended a sample school. The only qualification of the sample 

was that all grades, 1-12, were being taught in the school plant. This was 

to simplify and facilitate the use of the data. 
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Fifty questionnaires were sent out and forty-three were returned, 

giving a return of eighty-six percent. The sample covered 45»13 percent 

of the provincial student population. The total provincial student popu¬ 

lation is 1,428,887. Excluding the nine cities, leaves the sample student 

population of 783»908.^ In analyzing the returns, 38 out of. 43 gave pupil 

population information. This, was as follows: under 200 - 6; 200 to 400 - 

21; 400 to 600 - 8; 600 to 800 - 2; 800 to 1000 - 1; over 100 - N. L. With 

regard to classrooms, 37 gave information ranging from a three-room school 

to a 33 room school. The mean is 15«3 rooms. With regard to teachers, 38 

gave information. The range was from 3 to 35 with the mean at 16.9« Eleven 

schools had a separate music room. 

The statistical summary appears in Table I. Each activity is tabled 

separately; the first column gives the grade, the second column gives the 

number of schools that include this activity in the music curriculum, the 

third column gives the time range in minutes per week that are devoted to 

this activity, and the fourth column gives the percent of schools partici¬ 

pating out of the total number of schools responding to the questionnaire. 

JMunicipal Counsellor, 

of Alberta, March, 1965» 

published by the Government of the Province 
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TABLE I. 

Table of 43 Schools in Various Music Activities 

Rote Number Range of Percent Music Number Range of Percent 

Singing Schools Period in Responses Appreci- Schools Period in Responses 

v Partici- Min./week Partici- ation Partici- Min./week Partici¬ 
pating pating pating pating 

Grade 1 39 15 - 110 
2 38 10 - 90 
3 38 5 - 90 
4 33 5 - 80 
5 34 10 - 60 
6 34 5 - 80 

Jr. High 13 20 - 105 
Sr. High 6 15 - 40 

Sight 

Grade 1 3 10 - 20 
2 8 2 - 10 
3 8 3 - 20 
4 9 10 - 75 
5 10 5 - 20 
6 6 5 - 40 

Jr. High 4 5 - 10 

91 Grade 1 16 
88 2 14 
88 3 24 
77 4 22 

79 5 20 

79 6 19 
30 Jr. High 12 

14 Sr. High 6 

Crea- 
tivity 

7 Grade 1 7 
19 2 8 

19 3 8 
21 4 6 

23 5 6 

14 6 5 
9 

Part Pre-Instru- 
Singing ments 

Grade 1 3 5 7 Grade 1 1 
2 4 5 - 10 9 2 1 
3 9 5 - 10 21 3 2 

4 10 5 - 15 23 4 -7 
5 11 5 - 10 25 5 3 
6 11 10 - 20 33 6 4 

Jr. High 13 10 - 90 30 Jr. High 4 
Sr. High 6 20 - 90 14 

Rhyth- Other Instru- 
mics ments 

Grade 1 24 5 - 60 56 1 School 
2 26 5 - 100 60 Grade 6 
3 24 5 - 30 56 2 Schools 

4 17 5 - 30 40 Jr. High 

5 12 5 - 30 28 2 Schools 
6 11 5 - 330 25 Sr. High 

2-20 
2-40 
2- 40 
3- 30 
5-30 
5-30 

15 - 45 
10 - 45 

5-30 
5-30 
5-20 
2-20 
5-20 
2-20 

10 

15 - 40 
20 - 40 
30 - 40 
20 - 30 
10 - 120 

70 min. 

160 min. 

37 
33 
56 

51 
47 
44 
28 
14 

16 
19 
19 
14 
14 
12 

2.3 
2.3 
5 

16 
7 
9 
9 

120 & 200 
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Table I. Continued 

Rhythm 
Band Radio 

Grade 1 17 5-30 40 Grade 1 20 25 - 30 47 
2 16 8-30 37 2 23 25 - 30 54 

' 3 17 5-60 40 3 20 25 - 30 47 
4 6 10 - 60 14 4 18 25 - 30 42 

5 1 - 60 2.3 5 14 25 - 30 33 
6 1 - 60 2.3 6 9 25 - 30 21 

T. V. 
Use 

Class- 
Room 
Texts 

3 Schools 16 schools with reasonable supply of 
books. 

Grade 1 30 min. 
6 20 min. 21 listed no texts at all. 

Grade 1 to 6 30 min. 
1 had sets of each — 8 Gage 

9 Ginn 
6 had 1 or 2 grade levels only. 

Music 
Club 

6 schools had music clubs, 

2 of these, Jr. High, 45 - 60 min/wk. 

4 of these, Sr. High, 40 - 90 min/wk. 

1 of these, extra-curricular. 

Authorities are not agreed, nor is there any recorded indication as 

to what portion of the total time in any grade level, any one activity 

should utilize. Requirements would vary with teacher ability to teach, 

facilities, and individual student abilities. The questionnaire did not 

seek this information. 

The total time for all music activities in each grade level appears 

in Table II 
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TOTALS 

Grade 
Number of 
Schools 

Participating 

Period 
Variance 

Mean 
Minutes 
Per week 

Percent 

1 39 20 - 210 89.3 91 

2 35 20 - 155 86.3 81 

3 36 20 - 165 71.11 84 

4 32 20 - 135 68.75 74 

5 31 30 - 120 61.75 72 

6 31 20 - 130 67.09 72 

Junior High 19 30 - 280 101.31 44 

Senior High 12 30 - 200 104.55 28 

The second part of the questionnaire was concerned with what music 

teaching aids the school had, were they Being used, was there a need for 

more teachings aids. Table III gives a summary of this information. Column 

five of the Table III was Column III on the questionnaire and requested 

responding school to indicate how many of each item the school possessed. 
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TABLE III 

PERCENT OP RESPONDING SCHOOLS THAT: 

HAVE USE WANT Number of these 
in School Plant 

Piano 97-7 95 5 1 - 8 

Record Player 100 100 1 1 - 5 

Records 91 91 19 1 - 200 

Tape Recorder 79 75 9 1 - 2 

Music Film Strips 23 23 14 2 - 6 
1 school had 20 

Band Instrument 19 19 9 5 - 30 

Rhythm Band Instrument 63 63 9 1 - 3 sets 

Tone Bells (set) 9 9 19 

Tone Blocks (sets) 9 9 19 

Auto Harp 14 14 16 1 

Radio 88 88 12 1 - 12 

T. V. 33 23 19 1 - 2 

Flannel Boards 56 33 9 2 - 13 

Music Corner 14 14 7 1 - 3 

Music Scrapbook 5 5 7 
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Summary 

The questionnaire was sent to fifty schools requesting information 

in two general areas. The first part dealt with areas of music activity 

and time allotment, while the second part sought information on the music 

teaching aids, their availability, utility, number in the school plant 

and need for more aids. Table I is a summary of each activity separately; 

Table II is a summary of all activities; and Table III is a summation of 

the music teaching aids. 

Although, the purpose was to seek and discover if the average 

student in the Alberta schools was getting a fair opportunity in music, 

the survey really answers only half the question. It deals with half 

of the student population — the half that is not in the highly central¬ 

ized urban centers 
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CHAPTER IV 

Summary, Conclusions and Recommendations 

Summary: 

This paper is a study of music in the Alberta Schools, grades one 

through twelve. The purpose was to discover if an average child attending 

an average Alberta school was receiving his fair share of opportunity to 

discover and develop his musical potential. 

Fifty schools were sampled representing fifty school divisions or 

counties. Nine cities were excluded. The sample represented 45*13 percent 

of the provincial student population in Alberta in the spring of 1965* 

Eighty-six percent of the schools responded to the questionnaire which 

dealt with the various activities and teaching aids common to the music 

program. 

A review of related literature reaffirmed that music should be part 

of every child's curriculum, and the basic activities that the curriculum 

should include. 

Conclusions: , 

1. The schools surveyed xrare basically small. Twenty-seven have a 

total enrollment of less than 400. Very often the over-all cost of educa- 

1 
tion in small schools is high and economically inefficient. 

2. The number of schools offering music activities decreases as the 

grade level advances. 

Grieder, Calvin; Pierce, Truman N., and Rosenstengel, Public School 

Administration, Ronald Press Co., New York, 1961. 



38 

3. In the elementary grades, the amount of time allotted to music 

decreases as you advance from grade one to grade six. 

4. Less than one-half of the junior high schools (44$) and only 

one-quarter of the high schools (28$) offer any music in their program. 

5. One-half the schools (49•3$) have no student music texts. 

6. The music teaching aids that are available are utilized. 

7* There is a definite lack of music teaching aids. 

8. An average student attending an average Alberta school is not 

getting his fair share of opportunity to discover and develop his music 

potential. 

Some further implications are: 

1• The nine cities excluded in the survey perhaps would have tilt¬ 

ed the scales for a more favorable picture. 

2. The teacher training institutions produced annually only 400 

2 
teachers while the annual need is 800 teachers. Several comments on the 

returned questionnaire said in effect, n0ur music programs vary with the 

availability of a music teacher." 

3. Until very recently, only a junior and senior certificate in 
■3 

music were available at the University of Alberta. (B. Music Since 1958) 

4. The pattern of becoming an administrator has been and still is 

in Alberta to be academically trained. This coupled with recent pressures 

of science on the curriculum is not helping the cause of the humanities. 

2 ‘ATA Magazine, personal copy, 1965» 

￼Alberta Calendar, 1958. 
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Recommendations 

Music in Alberta is in need of further study and research. A 

parallel study to this one covering the urban schools would be most 

enlightening. 

The Alberta Teachers Association should delegate rather specific 

* . 
responsibility to the recently formed Pine Arts Council. The aim of 

this council is at the teachers of fine arts and would perhaps be better 

if it were directed at the classroom teacher. 

There should be a coordinated effort between the Department of 

Education, the Curriculum Committee of the A.T.A. and the Pine Arts 

Council, as well as the Music Department of the University, to come up 

with recommended materials, techniques, and a sequential curriculum for 

music• 

The Superintendents Association should be informed of these activ¬ 

ities and as chief administrators of the counties would be the logical 

personnel to execute a plan and improve the teaching of music throughout 

the province. 

The real problem may lie with the teachers in the field and for 

these a sound in-service training program would prove invaluable. The 

decisions for implementing these would best be left to the people in¬ 

volved, perhaps even on an individual school basis. However, some basic 

criteria for these programs should come from the above council. 

The question of need of improvement is an obvious one, and raises 

the bigger question of where do you start to bring about the improvement 

in the most efficient way. 

The writer was elected music representative, 1965 to this council. 
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APPENDIX A 

These definitions are offered in the hope that they nay be helpful in 

supplying the desired information. 

DEFINITIONS 

Rote singing — pupils learn songs strictly by imitating either teacher 

or record or such. 

Sight singing — pupils actually read music out of texts or sheets. 

Part singing — do not include singing of rounds. 

Rhythmics -- singing games, skipping, clapping, etc., where rhythmic 

coordination is prominent. 

Rhythm band — use of various rhythm instruments; e. g., clappers, 
sticks, cymbals, bells, drums, wood blocks, triangles, 

tambourines, etc. 

Music appreciation — listening to records, tapes, films, biographies 
of composers, etc. 

Creativity — pupils make tunes, verses, act out songs on their ideas. 

Pre-Instrument — include all such instruments, song flutes, flutes, 

recorders, etc. 

Other instruments — this is wide open; any not already mentioned. 

Radio program — special radio programs for music classes. 

Music Club — any choral group within the school regardless of name it 

may have. 

Texts — whatever texts the teacher or class uses (if any). 
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MUSIC SURVEY 

Total No. of Pupils: Gr. 1 to 12: Under 200  

400 - 700 , 600 - 800 

, 200 - 400 

, 800 - 100 

over 1000 

Number of Classrooms: Number of Teachers: 

Number of Separate Music Rooms: 

INSTRUCTIONS: 1. 
2. 

3. 

Check (X) grade if this activity is included at that grade, 
If a certain activity in a certain grade(s) is extra cur¬ 
ricular, place a circle (0) around the check mark. 
Indicate number of minutes per week that this activity 
occurs, 

• M 
£ <D 

•H 0) i—I PH i—I 
XJ O O .gO 
£*D O *H ttf) O 

•H ^ C -H ,3 

Rote singing 
i—r i i i 

—r i i 
-4 

—, 
i i 
i  | 

Sight singing 
i i i 

i i i i 

i 
i i 

i 
1 i 

Part singing 
I i 
1 

i 

1 
i i i i 

i i i i 

Rhythmics 
! 1 
1 1 

i i i i 

i i i i 

i i i i 

Rhythm Band 
1 1 1 
! 

1 1 
i 

1 
j 

Music Appreciation 
I 1 1 I 

“1 
i i i i 

Creativity 
I 1 1 
! 

1 i i 
Pre-Instrument 

i l l l 

" I 1 
i 

Other Instrument 
l t l 

i i i 

Use Radio Programs 
1 l l 

i i i 

Use of T. V. 1 1 

1 
1 1 1 i 

Music Club 
1 l l j 

i i i  i 

Classroom lots of Texts 
i i i i 

i i 
| 
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Comment: 

(if additional space is required, please use back of page.) 
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INSTRUCTIONS: 

Column I 

Column II 

Column III 

Column IV 

Opposite the list are four columns. Do one column at a time 
to avoid confusion. 

Check (X) if the school has this facility. 

Check (X) if this facility is used. 

Give the number of these in the school plant. 

If you don't have this facility, would you use it if 
you had it? 

c  
I II III IV COMMENTS | 

Piano 

Record Player 

Records 

Tape Recorder 

Music Filmstrips 

Band Instruments 

Rhythm Band 
Instruments 

Tone Bells (set) 

Tone Blocks (set) 
j 

Autoharp | 

Radio 
! 

T. V. Set 
1 

■ . | 

Flannel Boards 
1 

Music Comer i 

Music Scrapbook 

Other 
 u 

If you wish to receive a summary of this survey, fill out your name 
and address on the enclosed self-addressed post card and mail it. 



APPENDIX B 

Box 676 
Vegreville, AlBerta 

September 28, 1984 

Dear Sir: 

In selecting a stratified random sampling for a research 

project, I will require the name and adress of a prin¬ 

cipals) of one of your schools. The only qualification 

of the school plant, whether one or more buildings, is 

that all grades, 1 - 12, are being taught. 

I am enclosing a form and self-addressed envelope for 

your convenience. 

Sincerely yours, 

Jack DoBush, B. Ed. 

Supervisor of Music 

bh 

Enclosures 



APPENDIX C 

Box 676 
Vegreville, Alberta 

December 1, 1964 

Dear  : 

Your school has been selected, on the recommendation of 

your superintendent, to participate in a music survey. 

This survey is part of the writer's studies toward a 

master's degree. 

Please have the enclosed questionnaire filled out by one 

or several of your teachers that are acquainted with your 

school's music program. Return the questionnaire in the 

self-addressed envelope, which is enclosed for your con¬ 

venience. 

Should you desire a summary of this survey, write your 

name and address on the self-addressed card and mail it. 

Thanking you kindly for your time and cooperation, I 

remain 

Sincerely yours, 

Jack DoBush, B. Ed. 

Supervisor of Music 

bh 

Enclosures 


