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ABSTRACT 

This professional paper is the result of an evaluative 
study of the Advance By Choice (ABC) program. This study 
is divided into two parts, utilizing the naturalistic 
evaluation method of open-ended and indepth, probing 
interviewing of stakeholding audiences. Part I contains 
the preliminary findings of open-ended interviews, 
conducted in conjunction with three other graduate 
students, in order to determine the perceptions and issues 
of ABC's stakeholding audiences. Part II of this study is 
the result of further indepth, probing interviews regarding 
the major issue areas that emerged in Part I. Consequently, 
Part II of this paper is a study of culturally related 
communication problems experienced by the Native American 
students of the ABC program at Montana State University. 
It is concluded that the culturally related communication 
problems of this particular group of ABC clientele greatly 
influence their academic performance. Of particular 
significance is the finding that a majority of the Native 
American students speak their native language. This 
requires the student to reprocess and "rethink" much class 
material. And due to cultural differences, many concepts 
they are taught are not contained in their own culture or 
language. Another factor affecting academic performance of 
the Native American is related to their reservation life as 
this experience does not prepare the student for living 
off-reservation and away from their Native culture. The 
relative older age of the Native American student was also 
found to be a factor affecting academic performance. 
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INTRODUCTION 

The purpose of this study is to determine the overall 

effectiveness of the Advance By Choice (ABC) program. The 

study is divided into two parts. Part I was undertaken 

jointly by David Kemppainen, Monica Perchaluk Kemppainen, 

Susanna Trujillo, and Susan Webber for the purpose of 

determining the perceptions and issues of ABC stakeholding 

audiences. As a result of the findings uncovered in 

Part I, each of the above researchers has undertaken a more 

indepth examination of a particular subject. In this 

particular professional paper Susan Webber's exclusive 

work, Part II, begins on page 62. 

The function of the ABC program is to deliver a set of 

services to targeted groups of high risk students for the 

purposes of academic retention and graduation. It is 

important to note at the outset that the findings of this 

study indicate that overall the ABC program is meeting the 

needs of its clients very well. The program is clearly an 

asset to the university. However, there is room for 

improvement, as is the case in any modern complex environ¬ 

ment marked by limited resources, diversity, unknown causes 

of need, and the necessity for coordinating services 

amongst differing jurisdictions. 



2 

From the beginning this study has been agency oriented. 

That is, the intent has been to provide information and 

recommendations to the ABC program that are useful. 

Consequently, the agency staff has been involved in the 

project from the beginning. Briefly, Part I of this study 

is a responsive form of evaluation designed to address the 

perceived needs and issues of the program as defined by the 

stakeholding audiences of the ABC agency. Toward this end 

66 interviews were conducted for Part I. 

Part I of this study is organized as follows: Chapter 

One contains a description of the ABC program, its purpose, 

clients, and operation. Chapter Two explains the method¬ 

ology used, a description of all steps undertaken to 

complete Part I, and a summary of the interview findings. 

Chapter Three contains the full text of the 66 interviews 

categorized by common themes. Chapter Four concludes 

Part I with a set of recommendations for further examina¬ 

tion of the program. These recommendations then become the 

focus of Part II of this study. In this particular 

professional paper, the subject of culture and 

communication problems experienced by Native American 

students is the subject of Part II. 
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PART I 

DETERMINATION OF ADVANCE BY CHOICE 

STAKEHOLDER ISSUES 
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CHAPTER ONE 

THE ADVANCE BY CHOICE (ABC) PROGRAM 

The Advance By Choice (ABC) program is funded (100%) 

by a federal grant through the United States Department of 

Education for the purpose of improving the retention rate 

of low income, physically handicapped, and first generation 

college students. In response to student attrition rates 

at Montana State University, the Director of the Center for 

Native American Studies (CNAS) and the Assistant Dean of 

Students & Services wrote the first federal grant in 1977 

for the development of the ABC program. Upon approval of 

the grant, the program was implemented on September 1, 

1978. 

While MSU does not specifically track each entering 

student group, it estimates that 37% of the entering 

students do not continue at MSU after their first year. 

Statistics are not available for underprepared students 

within the applicant pool. According to federal regulations 

governing the ABC program, the applicant pool consists of 

first-generation, low-income, and physically/learning 

handicapped students. Within the applicant pool there are 

three groups who the ABC program considers to be target: 
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American Indian, older, and disabled students. Information 

collected on American Indian students who entered MSU 

during fall quarter, 1985, shows that 50% left the 

institution within the first year. Older and disabled 

students tend to stay in school at a slightly higher rate 

than American Indian students. 

Administration 

The Advance By Choice program is under the auspices of 

the Division of Student Affairs and Services and maintains 

administrative liaisons with the Departments of English and 

Mathematical Science, which are within the College of 

Letters and Sciences. The Grants and Contracts officer 

reviews the program's fiscal commitments for compliance 

with university, state, and federal requirements. 

Personnel appointments are cleared by the Affirmative 

Action/Human Resources officer and/or MSU Personnel office, 

dependent upon action to be taken. 

The ABC Director is directly responsible to the MSU 

Assistant Dean of Students and Services, but ultimate 

authority over the program rests with the office of the 

United States Department of Education—the program's 

funding source. 
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Purpose 

As stated in the 1986 grant proposal for federal 

assistance, the main goal of the ABC program is to "result 

in an increased retention and graduate rate of identified 

participants." In addition, the grant proposal states that 

Advance By Choice is a comprehensive program for the 

purpose of "(1) identifying and selecting 300 eligible 

participants; (2) conducting a needs assessment of 

supportive services for each selected participant; and 

(3) providing a comprehensive program of counseling, 

instruction to improve participants' skills, and other 

activities and services that enhance the cultural and 

academic experiences of program participants." 

It is important to note that the number of clients 

served is dependent upon the grant award. For example, the 

program was funded to served 300 participants in 1978 as 

opposed to 290 in 1989. According to the grant proposal, 

"multi-year grant periods are commitments from the U.S. 

Department of Education for MSU to operate the project 

during the grant period. Each project year is distinct in 

that yearly allocation levels (funding) are determined by 

yearly Congressional authorization levels." 

A chronology of ABC's funding levels and number of 

clients served appears in Table 1. 
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Table 1. Funding Levels 
the Advance By 

and Number of Clients 
Choice Program, 1978- 

Served by 
1989. 

Year Grant Award Number Funded Number 
to Serve Served 

2-year grant period 

1978 $136,253 300 270 
1979 153,571 300 303 

4-year grant period 

1980 158,527 300 499 
1981 164,868 300 474 
1982 158,273 300 360 
1983 158,273 300 382 

3-year grant period 

1984 163,273 270 302 
1985 170,620 270 370 
1986 162,283 270 329 

3-year grant period 

1987 173,896 290 345 
1988 197,208 290 322 
1989 205,096 290 300 to date 

It is noted that currently the ABC program is funded 

to serve 290. According to the most recent federal 

evaluation of the program, ABC participants for 1988-89 

were selected from the following categories: 

Low income and first generation students . 211 
Handicapped  19 
Low income only  45 
First generation only  49 
American Indian   54 
Asian  3 
Black  1 
Hispanic   2 
White  264 
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Male  148 
Female  176 

Eligibility 

Program participants are eligible for ABC's support 

services if they meet one or more of the following 

criteria, as outlined in the 1986 federal grant proposal. 

These criteria are: 

1. Physically/learning handicapped: a person who, because 

of a physical and/or learning disability needs 

specifically designed instructional materials or 

programs, modified physical facilities, or related 

services in order to participate fully in the experi¬ 

ences and opportunities offered by postsecondary 

educational institutions. 

2. Low-income: any individual whose family's taxable 

income did not exceed 150% of the poverty level in the 

calendar year in which the individual participates in 

the program. 

3. A "first-generation college student" means a person 

neither of whose parents received a bachelor's degree. 

In addition, there are three subgroups within the applicant 

pool who are targeted by ABC for specific attention: 

American Indian, older, and disabled students. The ABC 

Director states that "the program identifies American 

Indians through a self-disclosure statement by the student 
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applicant." No other documentation is required of American 

Indian applicants. According to the 1986 grant proposal, 

"older students" are those over 25 years of age who are 

mostly vocational rehabilitation/industrial injury clients, 

displaced homemakers, or displaced workers. Disabled 

students, for all intents and purposes of the program, are 

very similar to "physically/learning handicapped" students. 

The 1986 grant proposal states that "students are more 

likely to leave college due to non-academic reasons than 

for academic causes, according to national retention 

studies." Thus, the ABC program developed specialized 

services for the purpose of addressing the nonacademic 

needs of the applicant pool. Examples of these needs are 

facing an unfamiliar environment, distance from extended 

family, interpersonal conflicts, doubting one's ability, 

realistic employment goals, and job readiness. 

The Operation 

What follows is how the Advance By Choice program 

works for its clients: 

1. A prospective participant is informed of ABC 

program services through the numerous communication 

networks at MSU. Some of these networks are the Return to 

Learn program, American Indian orientation, campus 

newspaper, ABC newsletter, flyers and posters, MSU's 
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departmental-faculty-staff referrals, word-of-mouth, and 

the university orientation process. 

2. If the student elects to visit the ABC office to 

obtain information on ABC support services, the program 

secretary performs the initial screening process. For 

example, if a student needs tutoring services, the 

secretary will connect the student with an ABC counselor. 

However, students do visit the office on a walk-in basis 

simply to have their questions about MSU answered. 

3. After the initial connection is made, the 

counselors and other ABC staff (Director and/or Learning 

Skills Coordinator) continue the screening process to 

determine program eligibility. 

4. If the student is declared eligible for the 

program (based on the aforementioned criteria), a needs 

assessment is performed by one of the ABC staff persons to 

determine how the student can best be served by the 

program. 

5. Once the needs assessment is completed, a plan of 

action is developed by the staff person and the client. 

For example, if personal or academic counseling is needed, 

an ABC counselor is assigned to the student. The student 

and counselor will set up counseling sessions based on 

their respective time schedules. 
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Another example might be a student needing either 

English or Math tutoring assistance. An ABC counselor is 

assigned to the student, who confirms that the student has 

taken and passed the necessary prerequisite courses (as 

outlined in the MSU undergraduate catalog) before tutoring 

assistance is made available to the student. Moreover, the 

student is required to visit with the counselor every two 

weeks for the purpose of discussing the effectiveness of 

the tutoring services. Once the prerequisite requirement 

has been confirmed, the student is issued the schedule for 

group tutoring sessions. Sessions meet two hours per week 

at various times—both students and tutors set the time 

schedule for these group sessions. (See Appendices A and 

B, ABC Factsheet and Tutoring Questionnaire). 

Tutors 

It is important to note here that tutors of ABC must 

be approved by the respective MSU department before being 

employed by the ABC program. In addition, ABC tutors are 

paid by the program for services rendered only to ABC 

student participants. However, ABC tutors can also be 

employed either by ASMSU, the Math Learning Center, or as 

graduate assistants of a specific university department. 
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Additional Services 

Through the needs assessment process, ABC counselors 

also connect student participants to other study skills 

services, which are available in the form of either video 

tapes, audio cassettes or workshops. However, these 

materials are also available to any MSU student, not just 

those enrolled in the ABC program. 

In addition to all of the aforementioned services, ABC 

offers other services related to diagnostic testing in 

English, math and study skills, test analysis, study 

groups, and assistance with financial aid forms. The ABC 

program also coordinates services with MSU's Disabled 

Student Services office for students in need of either 

special equipment or assistance. This office is housed 

within the Resource Center, which also provides services 

for veteran and older students. Furthermore, ABC staff 

refer student participants to university and community 

resources. Some examples of university resources include, 

but are not limited to, the Women's Resource Center, Career 

Services, and the Student Health Center. Examples of 

community resources include, but are not limited to, 

private practicing therapists or counselors, Alcoholics 

Anonymous, and adult/community education classes at Bozeman 

High School. 
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CHAPTER TWO 

METHODOLOGY AND SUMMARY OF INTERVIEWS 

Methodology 

In this chapter the methodology used for Part I will 

be explained and all steps taken to implement and conclude 

that methodology will be delineated. 

The methodology used for this project is encompassed 

within a form of program evaluation referred to as 

responsive (or naturalistic) evaluation (Stake, 1967, 1975; 

Patton, 1975, 1978? Parlett & Hamilton, 1972; Cuba & 

Lincoln, 1981). Responsive evaluation is a departure from 

the more traditional form of evaluation that is associated 

with the scientific paradigm where there is an attempt to 

measure the accomplishment of specific objectives. While 

this form of evaluation is often useful the findings are 

frequently not used nor considered useful for the ongoing 

process of program management (Cuba & Lincoln, 1981). 

Responsive evaluation trades off measurement precision for 

the purpose of increasing the usefulness of findings to 

those persons responsible for carrying out the program. 

An important assumption underlying responsive 

evaluation is that if the findings are to be used then the 
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research must respond to the observations of those who have 

a stake in the program. .The research design for responsive 

evaluation emerges as the evaluation is being conducted 

where the organizers of the research become the concerns 

and issues of stakeholding audiences. If the stakeholders 

think that the specific objectives of the program need to 

be measured then the evaluator responds with this form of 

research. Since the design is emergent it is not possible 

to determine beforehand what each step of the evaluation 

process will entail. 

Another assumption that underlies responsive evaluation 

is that the stakeholding audiences are in a position to 

know more about the strengths and weaknesses of the program 

than is the evaluator/researcher. Consequently, open-ended 

interviews of the stakeholders are conducted by the 

researcher in order to uncover any problems that need to be 

addressed. Further, perhaps more importantly, the 

interview questions must be open-ended so that the natural 

biases of the researcher do not lead the response of the 

stakeholder. In other words, the researcher never begins 

the interview with a set of structured questions. In 

effect, the purpose of this form of evaluation is decided 

by the audiences who have a stake in the program. And if 

the interview questions are decided by the researcher then 

the frame of reference does not come from the stakeholders. 
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Closely paralleling the preceding is the assumption 

that the responsive evaluator can only get at and learn the 

perspective of the stakeholder unless he or she is actively 

engaged with the stakeholder. In other words, the 

researcher cannot learn about stakeholder perceptions by 

designing a written survey instrument that is then 

administered by the evaluator. In such a case the 

evaluator performs as an external agent with very limited 

contact with the stakeholder or evaluand. In responsive 

evaluation, the researcher is actively engaged and 

stimulated by the responses of the subjects. In other 

words, there is a great deal of intersubjective communica¬ 

tion that occurs between the researcher and subject in 

responsive evaluation. Naturally, this gives rise to the 

question of the objectivity of the results. This form of 

subjectivity can be a very limiting factor on objectivity. 

Therefore, the interviewing methods used must be carried 

out in a very specified way designed to eliminate as much 

bias as possible. The interviewing technique is fully 

explained below. 

Another assumption underlying responsive evaluation is 

that the values of American culture are pluralistic, while 

earlier forms of evaluation models assumed a consensual set 

of values (Cuba & Lincoln, 1981). This means that the 

researcher in responsive evaluation can expect that there 
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will be conflicts among different stakeholders when they 

hold different value positions. When values differ there 

will be different information needs and that is accounted 

for by eliciting the concerns and issues of all stakeholding 

audiences. Since all stakeholders are deemed important, 

the information needs of the various stakeholders must be 

responded to. 

The steps that have been taken thus far in the 

development of this study are given below in the order that 

they have occurred. 

Step 1. The four students involved selected the ABC 

program as a possible agency for this form of evaluation 

because of their interest in this program. 

Step 2. The director of the agency was contacted by 

Dr. Carlson for the purposes of probing the interest of the 

director in this type of project and to explain the 

research methodology. 

Step 3. A joint meeting was held between Dr. Carlson, 

all four students, the ABC Director and all ABC staff. The 

purpose of the meeting was to explain the methodology and 

to seek acceptance of the project. If any significant 

reservations had been raised at this meeting the project 

would have been dropped immediately, since it is not 

possible to conduct any form of meaningful responsive 

evaluation if a very significant stakeholder, such as the 
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agency directing the program, is not interested or has 

grave reservations about the project. The only issue 

raised at this meeting by the staff concerned confiden¬ 

tiality of interview responses. It was explained that no 

individual staff persons would be identified in the 

project, and that all interviewers were bound not to pass 

on individual comments to any one outside of the research 

project staff. This joint meeting ended with approval of 

the project. 

Step 4. A total of 70 stakeholders were identified. 

"Stakeholding audience" is defined below and is followed by 

an explanation of the process used in determining the 

stakeholding audiences: 

A stakeholding audience is a group of persons 
having some common characteristics (for example, 
administrators, teachers, parents, students, 
sponsors, clients, and the like) that has some 
stake in the performance (or outcome or impact) 
of the evaluand, that is, is somehow involved in 
or affected by the entity being evaluated (Cuba & 
Lincoln, 1981). 

Following the above definition, the relevant audiences 

were individuals and/or groups that had some stake in the 

performance, outcome, or impact in the Advance By Choice 

(ABC) program. 

In answer to the question, "How can an evaluator be 

certain that he/she has identified all the stakeholding 

audiences?", nine questions were used which enabled the 

researcher to determine who the stakeholding audiences were 
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(Guba & Lincoln, 1981). These nine questions and responses 

follow. 

1. Who developed, conceptualized, invented, planned, 

designed, built, produced, the Advance by Choice Program? 

There were two prime writers who developed, concep¬ 

tualized, invented, planned, designed, built and produced 

the Advance by Choice Program. The initiators were the 

Director of the Center for Native American Studies and the 

Assistant Dean of Students. After being funded, Mary Lukin 

was hired to implement the Advance By Choice program. She 

has remained with the program since that time. 

2. Who provided the funds and other resources for the 

development? 

The university originally provided the funds and other 

resources for development of the ABC program. Specifically, 

the Director of the Center for Native American Studies and 

the Assistant Dean of Students, provided the resources for 

the Advance By Choice program development. 

3. Who identified the local need to which the Advance 

By Choice program is purportedly a response? 

Originally, the writers of the first grant proposal 

(Director of the Center for Native American Studies and the 

Assistant Dean of Students) identified the local need. 

With the last four grants, however, Mary Lukin has 

identified the local need to which the Advance By Choice 
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program is purportedly a response. The local need is 

identified in each grant proposal under the "requirement" 

and "regulations" segments. The grant proposal must 

specifically identify those who can be served by the 

purported program. For the last four grant proposals, Mary 

Lukin has gathered quantitative data identifying the MSU 

population in need of program services. 

4. Who decided to apply the Advance By Choice program 

to the local need? 

Initially it was the Director of the Center for Native 

American Studies and the Assistant Dean of Students who 

decided to apply the Advance By Choice program to the local 

need. Since that time, data has been collected so that the 

program can attend to specific needs of the community. 

Initially, the program was less rigid (more flexible), but 

in the last few years the program has been narrowed so that 

it attends to the needs of a specifically described 

population i.e. first-generation college attendance, low 

income, disabled, etc. (This results from the fact that 

federal funding has been increasingly difficult to retain 

since Reagan administration reductions in federally funded 

programs. A direct result from the aforementioned was the 

introduction of rigid specifications for qualifying 

applicants to the program.) 
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5. Who provided the funds for the local application? 

The federal government provides 100 percent of the 

funds for the local application of the ABC program. 

6. Who provided the facilities, supplies, and 

materials that may be needed? 

The university (the Assistant Dean of Students) 

provided the physical facilities, the student records, and 

the computer link-up (capital/physical expenditures). The 

federal government provides project dollars so that the 

program has all of the operational requirements i.e 

envelopes, telephones, etc. 

7. Who contracted the evaluation? 

Dr. Karen Carlson, David Kemppainen, Monica Perchaluk 

Kemppainen, Susanna Trujillo, and Susan Webber initiated 

the evaluation. The evaluators contracted the evaluation 

for the purpose of facilitating the completion of their 

professional papers. It should be noted, of course, that 

the evaluators are not really a part of the stakeholding 

audience. In a real world situation, a stakeholder such as 

the agency itself is the more likely contractor. 

8. Who are the presumed direct beneficiaries of the 

Advance By the Choice program? 

The presumed direct beneficiaries of the Advance By 

Choice program are students that are identified and meet 

the requirements of this program, i.e. low-income, first- 
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generation college students, physically handicapped 

students. Native Americans, and older students. 

9. Who are the indirect beneficiaries of the Advance 

By Choice program? 

The indirect beneficiaries of the ABC program are as 

follows; a) society — well-educated students capable of 

supporting themselves, b) MSU faculty — the affected 

students become “better consumers" and, as a result, inter¬ 

act with faculty on a higher level, c) financial aid — the 

ABC program deals with the problems specific to the identi¬ 

fied subgroups, which allows the financial aid office to 

deal only with the financial difficulties of the identified 

individuals, d) the staff of the Advance by Choice program, 

and e) the university, in that there are increased 

retention rates directly resulting from the ABC program. 

Persons or groups identified in answering any of the 

above questions were automatically included as relevant 

stakeholders. 

The evaluators also used the "ripple" technique, which 

asks informants in already-identified audiences about 

other, possibly overlooked, audiences. This was accom¬ 

plished by asking, at the end of each interview, whether 

there were any other groups that the individual could think 

of who would benefit from the Advance By Choice program. 

Any audiences that were identified in such a manner were 
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considered for possible inclusion in the study. As a 

result of the preceding exercise the following six 

stakeholder audiences were identified. The number 

interviewed is in parenthesis. 

1) Beneficiaries (33 total interviewed) 

* Native Americans (10) 

* Older Students (16) 

* Disabled Students (5) 

2) Staff of ABC (5 total interviewed) 

* Director (1) 

* Program Secretary (1) 

* Counselors (2) 

* Learning Skills Coordinator (1) 

3) ABC Tutors (8 total interviewed) 

4) University Instructors—ABC related (6 total 

interviewed) 

* English Coordinator (1) 

* English Instructor (2) 

* English Instructor/Tutor (1) 

* Math Instructor (1) 

* TAG Course Coordinator (1) 

University Administration (8 total interviewed) 

* MSU President (declined interview) 

* Vice President of Academic Affairs (1) 

* Dean, College of Letters & Sciences (1) 

5. 
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* English Department Head (1) 

* Mathematical Science Department Head (1) 

* Dean, Office of Admissions (1) 

* Grants & Contracts Officer (1) 

* Dean, Student Affairs & Services (1) 

* Assistant Dean, Student Affairs & Services (1) 

* Affirmative Action/Human Resource Officer (1) 

6. Support Services (6 total interviewed) 

* Director, Student Health Service (declined 

interview) 

* Student Financial Aid & Employment Officer (1) 

* Director, Student Counseling Services (1) 

* Director, Residence Life & Food Services (declined 

interview) 

* Director, Career Services (1) 

* Director, Writing Center (1) 

* Director, Women's Resource Center (1) 

* Director, Orientation Services (1) 

Step 5, After determining the stakeholding audiences, 

appointments were made and the open-ended interviews were 

conducted. A total of 66 persons were interviewed. 

Thirty-three (33) of these represented beneficiaries. 

Thirty-seven (37) other stakeholders were identified? of 

these, four (4) declined an interview. Due to the size of 

the number of beneficiaries a ten percent sample of the 
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three target groups (Native Americans, disabled, and older 

students) was interviewed. These persons were chosen at 

random from client lists provided by the ABC agency. 

Before proceeding with the sixth step in the project 

process, the interview method will be explained. (The 

format and ground rules for the interviews may be examined 

in Appendix C.) 

The following three questions were asked: 

1. Focussing your attention on your position in the 

program, what would you say are the things that are helping 

you be as effective as you are? (University administration 

and support services received a slightly different question 

since they are not directly involved in the ABC program. 

Thus, the following question was asked of them: What do 

you think is the significance of the ABC program at MSU?). 

2. What is keeping you from being more effective in 

your position here? (Question for university administra¬ 

tion and support services was: What is your subjective 

assessment of the ABC program? In other, words how is it 

doing in your opinion?). 

3. Letting your imagination run free, if you could do 

anything you wanted to about your situation here, what 

would you want to do? 

As noted previously, the open-ended questions are used 

so that the genuine concerns and issues of the stakeholders 
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will emerge. Because the very presence of the interviewer 

provides a subjective dimension to any interview, it is 

important that the interviewer respond to the stakeholder 

in as neutral a manner as possible. It is particularly 

important that the interviewer not lead the stakeholder^ 

response. Consequently, the role of the interviewer in 

responsive evaluation is to do no more than ask the 

question and provide feedback in the form of only repeating 

back the stakeholder's response verbatim. The purpose of 

repeating the response back verbatim is threefold: 

(1) So that the respondent can hear exactly what he/she 

has said for the purposes of an accuracy check. This gives 

the respondent an opportunity to change her/his response 

and provides the respondent with an opportunity to clarify 

and validate her/his own opinions. 

(2) When, in the opinion of the interviewer, a response is 

unclear, a simple repeat of the comment (ending in a 

question tone) prompts the respondent to go further into 

her/his comments adding clarity and depth to the interview. 

(3) Frequently, the verbatim repeating back to the 

respondent triggers additional observations and responses 

that lend to the depth of the interview material. 

It is very important that the interviewer not 

paraphrase any of the respondent's comments since in 

paraphrasing the interviewer selects her/his own words and 
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those words may misconstrue or misinterpret the respondent's 

view. It is noted that a main reason for the open-ended 

interview, in contrast to the structured interview, is that 

the structured interview always requires the respondent to 

enter the frame of reference of the interviewer. And the 

interviewer's frame of reference may seriously misinterpret 

the reality of the respondent. This is a serious problem 

if one's intent is to develop an evaluation project that is 

responsive to the needs and reality of the stakeholders. 

Step 6. At the conclusion of each interview the 

interviewer immediately translated her/his notes into data 

statements and using note cards proceeded to record one 

thought per card. This facilitates the categorizing and 

sorting process explained below. (See Appendix D for an 

explanation of the method of note taking that was used.) 

Step 7• After all of the interviews and data cards 

were completed, the responses were grouped by stakeholding 

audience in what appear to be common themes. The purpose 

of this categorization was to facilitate the determination 

of whether or not there were any troublesome areas that 

needed further examination. A brief summary of the 

findings follows and the complete categorization of the 

responses by stakeholding audience is contained in Chapter 

Three. 
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Summary and Findings 

Question #1 . . . what would vou sav are 
the things that are helping you be as 
effective as vou are? 

The majority of the students interviewed use the ABC 

program as an academic (class scheduling, registration, 

etc.) and personal counseling service. Fewer of them 

utilized the tutorial services, and it appears that only 

the older students took advantage of the study skills 

component of the program. In addition, several of the 

Native American clients mentioned two ABC staff members in 

particular (both Native Americans) as helping them the 

most. This may suggest that clients are selective in whom 

they will go to for advice, counseling, and assistance. 

Overall, the service and atmosphere of the ABC office/ 

program, according to the clients, is very efficient and 

congenial. 

The ABC staff was asked the same question as the 

clients regarding the program. They saw the program as a 

very valuable service to the students who qualify for it. 

The survival and success of the program seems to be 

attributed to the resourcefulness and leadership of the 

director and the experience and continuity of the staff. 

According to the staff responses, there has been little 

staff turnover since the beginning of the program. 
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The tutors responded to this question by referring to 

their particular qualifications and experience in their 

capacity of tutoring. They had personal preferences 

regarding the different methods of tutoring, but essentially 

they did not refer to the general structure of the program 

as helping them be more effective in their jobs. 

The university instructors, in answering this 

question, generally felt the support and accessibility of 

the ABC counselors was helpful to them and the students who 

participated in the program. They liked the autonomy they 

had with regards to the instruction in their particular 

subject matter areas. The English and math departments, in 

particular, were commended for their support in assisting 

the ABC students, thus the program. 

Question #2...what is keeping you 
from being more effective? 

Perceived lack of effectiveness may be grouped in 

three categories: (1) personal problems and preferences, 

(2) bureaucratic problems, and (3) insufficient funding. 

Some of the responses relating to personal problems or 

preferences were disliking the teaching approach of certain 

ABC instructors, disliking the focus of the instructor 

teaching a class, not managing time effectively, discomfort 

associated with outside problems (lack of day care, spouse 

abuse, alcoholism and the like), not being a good delegator, 



29 

prejudice, and the student*s cognitive limitations. 

Bureaucratic problems noted were problems associated with 

getting into restricted entry classes and the office being 

too bureaucratic, since it takes a student two weeks and a 

lot of paper work to get a tutor through the ABC program. 

Funding problems noted were lack of numerous teachers, lack 

of federal "liquid" funds, lack of funding to obtain 

required capital expenditures such as computers, appropri¬ 

ately sized classrooms, and more private ABC office space. 

Question #3...if you could do anything 
you wanted to about vour situation, 
what would you want to do? 

One common theme that came up consistently was 

directly related to the need to secure more funding for the 

ABC program. Examples included needing more money for 

tutors, hiring more ABC staff, having unlimited funding so 

staff can attend more conferences, and having more money so 

more MSU students could take the writing sample test upon 

entering the university. 

Another theme addresses the need to expand the ABC 

program in terms of facilities/space. Some examples here 

include needing more rooms for tutoring, securing additional 

computer access time for ABC classes, and having more 

privacy in the ABC office. 

A third common theme involves expansion of ABC program 

services. A few examples include tutoring services through 
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ABC during summer classes, hiring tutors who understand 

Native American students, the need for ABC classes covering 

subjects in addition to math and English, and providing 

more one-on-one tutoring for students. 

As noted previously, university administrators and 

support services were asked slightly different questions. 

In response to the questions "What do you think is the 

significance of the ABC program at HSU" and "What is your 

subjective assessment of the program," it is noted that the 

program received very affirmative responses. However, many 

of the respondents addressed the program*s success in terms 

of its providing remediation services, efforts toward 

retention, assisting Native American students, and other 

ABC program goals without having any real knowledge of the 

program and its specific efforts. In other words, many of 

these respondents were actually not very well informed. 
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CHAPTER THREE 

TEXT OF INTERVIEWS CATEGORIZED BY STAKEHOLDER AND THEME 

Question #1 

Focussing your attention on your position in the program, 
what would you say are the things that are helping you be 
as effective as you are? 

Stakeholder: Clients-Older Students 

Services: 

ABC assists me with class scheduling and registration. 

ABC assisted me in locating the local GRE testing center. 

ABC helped me to get into 010, Oil, and 012 Math classes. 

They've always been there when I've needed help—like in 
math. 

They gave me different math class options. 

I have done better in math classes since the ABC program. 
Previously, I had tried 010 Math by myself, but failed. 

ABC helps me to be effective because I have teachers 
helping me in specific subject areas. In addition, the 
office atmosphere is one of openness where I can come in 
and speak with a counselor. 
ABC was a big help, especially at the beginning of the 
school year. 

Having to attend the Math Learning Center certain hours 
during the week forced me to do my work. 
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Math/Writing/Study Skills: 

The Wednesday evening workshops have been helpful for 
reading, writing, new ways to study, and relaxing before/in 
exams. 

The ABC class in 005 Math makes it easier for me to 
understand math. The pace/material is slowed down so a 
student can grasp the material. 

ABC offers an 001 Writing class? it helped me with basics. 

Their study skills workshops helped me a lot. 

The group study skills sessions help to make me more 
effective. 

The study skills sessions on a weekly basis. 

ABC Counseling and Other Services: 

ABC's counseling service has helped me academically. 

ABC helped me to be more effective because they helped me 
build confidence in an area that I was seriously lacking. 

With me, personally, the counselors have helped me to 
become more aware of who I am and helped me to come out of 
my shell. 

Being able to talk to my counselor regarding how I feel 
about my curriculum or how things are going for the 
quarter. 

The encouragement of the counselors; they are there to 
listen to any problem. 

I get school-related counseling assistance. 

Having an adviser who I can talk to and be open with. 

The program helped me to gain confidence in school. 

Counselors are aware of the students who come in? they keep 
up the quality of the inner office. 

ABC is exceedingly helpful and willing to assist me. 

ABC made me comfortable about the whole university system. 
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ABC has an atmosphere that has helped me to open up as a 
person. 

ABC has always been there for me both in academia and 
family situations. 

Getting extra instruction? it helped seeing there were more 
students than myself who were having similar problems. 

I needed the extra instruction because I'd been out of 
school for eight years. 

The instructors are real helpful? they don't make me feel 
bad about asking any type of question. 

Tutoring: 

The math tutoring helps me. 

Math tutoring helps me. 

By going to a tutor connected with class helps me. 
Otherwise, I don't think I could answer the questions right 
away. 

Tutors at ABC are good at what they do. They explain 
things I don't understand? they cover the material as many 
times as it takes for me to grasp it. 

Other: 

The three math tests are helpful to those who are stuck. 
If you fail the first test on Monday, you can take it again 
on either 
Wednesday or Friday. 

The program has helped me? I don't use the tutors, but I do 
use the advisers. 

To me, the program helps me because of my prior lack of 
education—my parents moved around a lot. 

I probably wouldn't be in school if ABC hadn't first helped 
me. 

It was a great place for me to start since I started 
college for the first time at the age of 30. 

I did use it at first, but now I am a graduating senior and 
don't use it much. 
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Information put out by ABC, especially that of the 
Assistant Dean of Students about ABC. 

Stakeholder; Clients-Disabled Students 

Tutorial: 

The fact that I was able to get help in the subject I 
needed help with. The program met my needs. 

Having a tutor. 

Other: 

I don't know how to answer that. 

Stakeholder: Clients-Native Americans 

Counseling/Advice: 

I also go there for academic advice. 

They were there to give me help (academically). 

The main thing I go there for is to be advised on classes 
so I don't get into classes I could not take, that I am not 
prepared for yet. 

They don't force me to do anything, they just give me 
advice. 
I went there for advice, but haven't had any tutoring or 
other services. 

The counseling. 

I go there for counseling and the use of their computer. 

If there are personal problems that are interfering with 
school, they (ABC) are good at directing me to help. 

I get a lot of moral support from ABC. 

Don't Use It: 

I haven't ever used it, except for 005 Math. 

I signed up, but didn't use any services. 
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When I did use it, it was good because it made me get after 
it. 

ABC Staff: 

One person who helped me the most is Kay McAllister in 005 
(Math) . 

Just being able to go over there and talk. When I first 
started, I had a couple deaths in my family. It was good 
to go over and talk to Mary (Lukin). 

The moral support and advice of Mary Lukin. 

Mary Lukin is very helpful. When I make appointments with 
her, she (usually) tells me how to get around my problems. 

Kay McAllister is a big plus for 005 (Math) learning. 
She's a good teacher. 

Mary Lukin. 

Other: 

Every time I've gone to ABC, I've gotten immediate help 
from them. It's a good program. 

It put me into a more personalized teaching/learning 
situation. 

The tutors. 

Stakeholder: ABC Staff 

Giving Students Help/Support: 

As I see student's needs. I see where I fit into (the 
program)—be of assistance to students. 

I feel good about a very valuable service. We give the 
students a lot of help. 

The program offers a support system for the students it 
serves. 

It (the program) allows those students who might not often 
be successful, be successful. 

Whether or not it's good help or bad help, it does help 
some. 
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The program helps a lot of students that qualify for it. 
I'm not familiar with the qualifications though. 

We take up the slack of academic advisors. We pay more 
attention to the students. They are "at risk" students. 
We pay more attention to the student's welfare. Advisers, 
as a rule, just pay attention to the rules of the program. 

Politics/Federal Funding: 

Funding security — not getting the axe. 

When we were initially interviewed by the "Feds" he said, 
"This project is presently at a point that you would expect 
most projects to be in two years!" 

When we first started this program I had to: 1) screen the 
staff, 2) get physical facilities, and 3) get supplies. 
After doing this, I had to negotiate finding a place. I 
learned the ins and outs of everything. For example, I 
learned where to get furniture for free. 

We are working with a National Organization — we work with 
"Feds". There are guidelines for writing proposals. If 
you follow this guideline, they know what you are asking 
for. It also helps you outline a more realistic program. 

Overcome barriers with the program. 

Previous Training/Experience/Support Courses: 

Having been with the program for ten years. 

When I was selected for the program (ABC) I had six (6) 
years experience at UCLA, serving approximately 2600 
students. I learned a lot about evaluation (quantitative) 
— how well we reached the goals of the program i.e. 
retention studies, impact of success studies and student 
feedback. For student feedback, we presented a non¬ 
threatening atmosphere so that students would answer our 
questionnaires. We developed a level of trust with 
students so that we could find out how our program was 
doing (positive or negative feedback). The students liked 
our honesty. 

Through the MPA program, coursework, and networking, I 
learned how to implement projects. 

I started the MPA program, but didn't take comps or write 
my professional paper. The MPA classes that I did take had 
a lot of stuff that has helped me in understanding the 
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theories behind management. This helped me in administering 
our office. The staff has commented on things that I have 
gained through the MPA coursework. 

When I was hired — approximately August 1 — I was 
immediately put in contact with other directors in the 
state. This way I had someone to call. At the time the 
"Feds" provided training, so I was able to meet with the 
project director at the regional conference. They trained 
us on a lot of things — since the program used to be 
under "TRIO" — they had special training for directors. 
This training was most helpful because there was not anyone 
on campus who had to deal with what I do (No one on campus 
does the things I do). This was troublesome for me. 

My past academic training makes me more effective. My 
background is in counseling. It is nice to know how to 
handle people in a crisis. 

I'm the type of person who makes connections in order to 
get things done. Now I am able to get the resources we 
need— make them available — so that the program can run 
well. 

I've been in the job learning more about the campus 
resources, which in turn helps me to be more helpful to my 
students. 

Link to Campus —- Outside ABC: 

Through networking, I have access to anyone I want or need 
on campus. 

Through inservice training and networking, I was given help 
in interpreting regulations and implementing them to run a 
good program. 

ABC Staff/Leadership: 

Supportive staff. 

We have a great group here. They are innovative, self 
starters. Everyone worked on their sections — we were 
ready to open the first day of school. We still have some 
of the original staff around, but not many. There is some 
turnover, but for the most part our staff has longevity. 

Specifically, I would like to compliment Kay McAllister on 
her sensitivity and caring for her students, without 
allowing herself to be manipulated by them. This rubs of 
on us (me). 
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Mary (Lukin) has also done a lot, pointing out areas where 
I can be of more assistance. 

University take ABC seriously because of our consistency 
and Mary's strong leadership. 

Other: 

Clear expectations on the job. 

Know that there is a need for the ABC program. 

Effective prior performance. This eliminates fear of not 
being around next year. 

We still don't have very nice facilities, but we are still 
operating. 

As I am in the program longer, I see how valuable my 
position is. I am the first person the students meet.First . 
impressions are important. They (the students) make a 
judgment about the program here. 

Appreciative students. 

Stakeholder: Tutor 

Experience/Qualifications: 

The background I have. 

It (ABC) helps students get paid for their knowledge. It 
helps students help other students. 

I am very familiar with the courses and tests make me 
effective. 

Tutorial Sessions: 

The one-on-one situation with a student. 

The methods of tutoring. The meeting/class at the 
beginning of the school year which added to my former 
knowledge on how to be an effective tutor. 

Doing one subject with 3-4 people assigned to you and the 
ability to work independently with no set rules. 

I think group tutoring sessions help each student because a 
student can see how somebody else solves a problem. 
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The emphasis on group tutoring — if I can't come up with 
answers others can. 

Other: 

I have been at three different schools and had tutors at 
all of them. This is the first program of its kind I've 
run into. 

The tutor room with chalkboard helps a lot. 

Stakeholder: Instructors (University) 

Counselors: 

Concerned with students succeeding as human beings. They 
(counselors) go beyond academic counseling — holistic. 

Counselor contact regarding individual students helps 
coordinate student needs in English. 

The support of the counselors. 

Hath/English Departments: 

The writing center is supportive. They don't have to offer 
one class per semester because ABC doesn't give them 
money. 

English 001 classes are separate from the English 
Department regarding assignment of instructors. It's not 
in the hands of the English Department. 

Contact with other English instructors for information and 
feedback on students to relay to ABC counselors — act as 
mediators. 

English Department cooperation — schedule flexibility with 
students of ABC as well as other MSU students. 

Lots of interaction and communication within the English 
Department and with the ABC program. 

The support of the TAG (Math) people. 

Autonomy: 

Freedom to develop my own classes. 
I have autonomy. ABC does not tell me what to do. They 
don't tell me the goals in composition and reading. They 
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are open-minded to changing the structure according to the 
student's needs. 

I'm not overloaded? I'm given a lot of freedom with course 
content. 

Small Classes: 

As a teacher, I like the small class size. 

Working with and teaching small numbers of students. 

ABC Staff: 

People that I work with in the ABC program. 

The holistic evaluation (ABC staff persons) vs. quantifi¬ 
able pre-and post-test evaluation. 

Get support from ABC not the English Department. 

I have access to staff in ABC program? quick responses to 
any question. 

Students: 

Students can get study skills help. 

Students are motivated to accomplish something. 

My students who teach me lots of good stuff. 

Other: 

Availability of Writing Center computers. 

We have the advantage that we are not brand new in the 
program (long-term employment). 

The structure. There are four of us who concentrate on 
developmental education, minus the English Department, who 
is separate. We rely on each other for feedback. 

I've never felt frustrated with the program. 

I think I am good at this job. 

I work hard. 
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Question #2 

What is keeping you from being more effective in your 
position here? 

Stakeholder: Clients-Older Students 

Soft Approach: 

I don't like the "soft approach" of teaching? the 
instructor treats us like babies. 

I realize that the program is designed with a "soft 
approach," but it isn't a good enough approach for me. 

Study Habits: 

Once I developed study habits, I felt ABC was effective. 

I didn't have study habits; I wasn't used to being in a 
classroom. 

Nothing: 

Nothing to report. 

Nothing to say. 

Nothing to report at this time. 

Nothing. 

Nothing. 

I have nothing to say. 

I don't have a problem with ABC at all. 

Other: 

What kept me from being effective was having been out of 
school for so long. 

"Restricted Entry" is a pain; if a person isn't one of the 
first ones in s/he doesn't have a chance of getting in. 

In the classroom, the instructor rushed through things that 
I needed more clarification on and took too long on things 
I didn't need. 
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ABC got me boost in math until I didn't need their services 
any longer. Now, I am doing great in math. 

Individual attention is more conducive to my needs. 

TAG Math aides are not effective? there are too many people 
and not enough tutors. 

Stakeholder: Clients-Disabled Students 

Other: 

Managing my time in a way that isn't always effective. 

Nothing to do with the program. 

Nothing. 

Stakeholder: Clients-Native Americans 

Personal: 

Some personal problems, but academically I am doing pretty 
good. 

The only thing is me. I am lazy about some things and 
over-zealous in other things, especially classes. 

All ABC can do is give you advice. Its all up to you. 

Other: 

My age. I've been out of high school quite awhile. I had 
to learn everything all over again. 

Day care is a big problem. 

There have been times when I have gone in and they have 
been busy. They need help. Mary Lukin, as the Director, 
has many jobs and can't be expected to see all the students 
who want to see her. 

I don't see anything they do that could hinder anyone. 

When I need a tutor, I go to Dan (Voyich). The ABC program 
wanted you to go through their study skills workshops and i 
already took a class for that. Because of that I never 
went over there for a tutor again. 



I usually meet with Mary Lukin, but I just haven*t needed 
them recently. 

Stakeholder; ABC Staff 

Lack of Privacy/Office Space: 

We need to fix the physical office! We have no privacy. 
Students ought not to feel like everyone can hear them! We 
need real doors and walls, but because money is the issue, 
there is no way we will get these facilities. The 
University was generous enough to give us what we have. 

Need more privacy with clients. 

Budgeting: 

Politics. Because the program is federally funded we are 
required to stay tight within the regulations. 

Job needs to be full-time from one funding source. 

Personal: 

At this time, not having a higher degree within this 
setting is detrimental. But with my experience and my 
reputation, I have been able to counteract that. 

Another problem is that I am not a good delegator (but I 
have gotten better). For example, students used to depend 
on me being a resource person with their housing problems. 
When they used me as a resource person it interrupted me. 
So I trained people to answer the common questions so that 
I wouldn't have to be there. This makes me more effective 
in other ways. By training others to take responsibility 
for what I had originally done I am delegating properly. A 
lot of the time, however, I'll just do it because it is 
easier for me to just do it, rather than lay out the ground 
work — when things have to be responded to quickly. 

We have a really good network. I can't do everything, 
therefore I set priorities of what I can be involved in. 

More importantly, I'm not feeling guilty about not doing 
everything. "Unless you take care of yourself, you can't 
do anything for anybody else". 

Initially I have to deal with: 1) being and Indian women, 
and 2) the misconception that I was given the position 
because I was a minority plus a woman. The attitudes 
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expressed make me seem like I'm proving myself, but I've 
now been here for a long time. Sometimes I feel that I am 
an Indian woman, filling quotas for committees. I feel 
like I'm being called on to be the expert (Indian things, 
woman's perspective). 

According to somebody, I am not as effective as I could be 
because I am abrasive, sharp, and demanding. On the other 
hand, through networking I had feedback that states...! 
deal with a situation, and then move on. I can be this way 
intentionally. 

I have shortcomings too, that I have to deal with. 

Other: 

More concentration (to retain) into the basic reason why we 
are here. 

Being computer unfriendly, which is difficult when you have . 
to work with people. 

Leaving in two weeks — husband obtained employment 
elsewhere. 

Time, because I have a lot of duties. Some days students 
take up a lot of my time. 

The program makes a big difference. It helps the student 
work within the system (university) and the student learns 
how the system works. 

The students who are eligible for the program are very 
successful. At least those I deal with. 

More say or give more input into the program to make me 
more effective. 

Stakeholder: Tutor 

Bureaucracy: 

Not many students seek tutors because some complain that 
the office is too bureaucratic. It take two weeks to get a 
tutor and a lot of paper work. 

We don't have the funding to help one individual student 
that's falling behind the group tutoring session. 
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Students are evaluated for "no shows" or they must visit 
the tutor*s supervisor in order to remain in the program. 

Other: 

The students not studying or doing their assignments. 

The tutor taking advanced courses and knowing more than the 
level being taught. This leads to inefficiency. 

If you tutor more frequently, you learn to tutor better. 

I'm inefficient because I'm doing research at the same 
time. 

I have trouble relating with students who struggle with the 
very basics of Math...my methods don't apply to those 
students. For example, a student who is having a problem 
with basic multiplication tables. 

I worked there (ABC) last term and started this term. I've 
only helped a couple of students and they did quite well. 

Understanding where the students are in lectures/class or 
in the book. 

Stakeholder: Instructors (University) 

Budget: 

We need more money for computers, for more tutors specially 
trained in writing in order to help remedial writers. 
I wish there was more money to take care of disadvantaged 
students. 

Other: 

I don't like my setting (classroom) in Roberts Hall. It 
limits use of an overhead, the classroom has an echo, and 
as a small group, we can't fill the space. 

I wish all writing classes had access to the computer 
writing service. 

Hard to answer, I think I am being effective. 

Lack of time. There is not enough hours in the day for any 
of us. 
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There are things I have no control over such as abusive 
spouses, alcoholism, rotten home life of students. 

Question #3 

Letting your imagination run free, if you could do anything 
you wanted to about vour situation here, what would vou 
want to do? 

Stakeholder; Clients-Older Students 

Need More Tutors/lnstructors/Classes: 

There should be at least two instructors per class. 

Put alternate times on the weekly meetings for those of us 
with children who can't meet at the one designated time. 

When a group of students from a higher level class needs a 
tutor, have more access to getting a tutor through ABC 
rather than being sent to ASMSU and getting the run-around. 
By the time we visited all people involved, it was too late 
to even have a tutor. 

Have more one-on-one tutors? there aren't enough. 

More one-on-one tutors for Students Over Traditional Age 
(SOTA's). 

One-on-one instruction. 

For speech, we need an 002 or 003 Speech class? it would 
alleviate some of our anxiety. 

They usually just deal with major subjects? they should 
diversify. 

The only improvement is to have* more tutoring for different 
courses, such as Engineering, Physics, etc. 

Have tutoring services through ABC during summer sessions, 
although I don't believe they have the funding. 

Need tutor services available for all classes—not just 
specific ones—or at least have study group sessions. 

Have more money for tutors. 
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Physical Facilities: 

Have more rooms for tutoring. 

I'd like to have more privacy when I go to the office. 

Make the tutoring room larger or have more rooms available. 

Nothing: 

Nothing to add. 

Nothing. 

Other: 

Make class sizes smaller. 

Have ABC advertise more and let people know of their 
services. 

Give older students a little more time to take ABC class 
exams. 

ABC needs to let me know what my rights are as a student. 

When selecting classes, be able to go to ABC for assistance 
in addition to going to the department advisor. 

It's too bad you have to qualify for this program. It 
needs to be opened up to other students—those who need 
extra help. 

During the week of orientation, allow ABC to spend more 
time talking about their program. 

Since ABC, ASMSU, and other MSU departments are all 
involved with tutoring services, you'd think they would 
work together. 

Implement other instructors; it's not my fault if I can't 
identify with a certain instructor. I realize I'm not 
always going to identify with others, but I'm not progress¬ 
ing as quickly as I wanted. 

Separate Older Students: 

Have two summer orientation sessions specifically for older 
students—the one gets filled too quickly and SOTA's get 
placed in with younger students. 
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Separate older students in special classes? we have needs 
separate from those of traditional-aged students. 

Stakeholder: Clients-Disabled Students 

Other: 

Tutors need to be in touch with courses they're teaching. 
For example, the guy who tutored me was good at math, but 
not up with the subject area I was in. 

I'm not good on these kinds of questions? I don't know. 

Nothing, really. 

Stakeholder: Client-Native Americans 

Don't Use It: 

I'm glad its offered. I've just never used it. 

I have nothing to base an opinion on, but as far as using 
the tutors, I pack them around like a trusty sidearm in 
bear country, as a last resort. I always have them. 

I don't have any experience with their tutors or tutorial 
situation, other than 005 (Math). It was about as 
effective as they could make it in dealing with the number 
of students they have. 

Budget: 

They could provide better support services for single 
parents especially through finances. 

They could get me more money. 

Follow-up: 

I would like to see if a student goes through a class and 
still doesn't pass, that ABC takes you in and starts you 
off with a tutor or works with the instructor, so problems 
could be worked out the next time around. 

I think its important that they do more student follow-up. 
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Resources: 

They should have more space. 

The computer should be open to the student or they should 
provide computer services. Them, being a tutor program, 
computers would be the way to go, I think. 

ABC Staff: 

Hire another person. I feel more comfortable with Mary 
Lukin and Susan (?), than any of the others. 

They should have at|least one male counselor in there. 

Tutor/Cultural: 

I think Indians have a translation-type deal (problem) as 
opposed to a learning disability. If they had a program to 
correct this or help it, this would be nice. 

Better tutors or smarter tutors. The (tutors) don't know 
how to answer me or they don't understand my questions. I 
think its something to do with being an Indian and they're 
not. (Several responses similar to this were made off the 
record) 

Other: 

I wish I had a counselor by my side to tell me when I'm 
going astray. Sometimes I just need a stick to keep me 
going on the right track. 

Don't lose the personalized instruction that they have. 

I would not make study workshops a requirement to use their 
services. I would make it an option. 

Stakeholder: ABC Staff 

Program Expansion: 

I think sometimes we need more classes—Math and English 
both, (however), more English than Math, but math also. 

Like to require (all) students to do some of the things we 
do in this program i.e. students who need help writing 
should be required to take a writing class. This would 
leave us with better prepared students. 
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The only think I would say is it is quite effective, but 
too limited. I would like to see these services provided 
to more students. Other students could benefit from these 
services. 

Financial: 

Need unlimited funding to attend more conferences. 

There are pros and cons to relying on "soft money" — 
federal funding. This does not lead to a feeling of 
stability. Fiscally we have increased more than other 
units on this campus since 1982. (Increased in federal 
funding, where state funded projects have had decreased 
funding.) 

Need a higher salary. 

Teaching: 

Advising and teaching should be evaluated. Research should 
not be so stressed at this college. 

With the Math Placement Center — people write a test, then 
the student is recommended to a certain level. But is not 
required to start at that level. Students would be 
required to start at the level recommended. This may lead 
to some misplacement, but in the long run, it will save the 
student time and money. 

Administrative: 

I am completely satisfied with what I am — being in the 
position as long as I have, has allowed me to fine-tune 
things (not mundane things — we don't allow ourselves to 
just be complacent). Our jobs are routine in one way, but 
this allows me (and fellow workers) to branch out and 
develop skills in other areas. Sometimes I have to push 
co-workers. But, having contacts expands our resources. 
In regard to our jobs, they are routine, but we do make 
changes. It is because of this routine we are allowed to 
branch out. If we were starting the program over every 
year, we would not be able to improve. Through the 
program's longevity we have developed a stronger program, 
we're not just keeping things going. 

I do what I want to do. There are limitations i.e. 
organization where the program is places some limitations, 
but through networking I have access to anyone I want or 
need on campus. 
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Feel more freedom to add my ideas to the program as they 
pertain to me. 

Other: 

Wish for a better memory. 

Restrict registration until you have the required English 
and Math. 

Have all the students responsible enough to check in 
without us tracking them. 

Difficult question because I see us doing such a great job 

More training. It is available but never attended. More 
training is needed to be more effective. Also to allow me 
to see where our program fits into other programs with 
similar substance. 

Stakeholder: Tutor 

Specific Classes/Personal Preference: 

I would sure like some help when tutoring students with 
problems in basic Math, i.e. multiplication tables. 

Basically, I'd like to tutor classes that are going to be 
on the MCAT. 

I would like to have a better choice of classes that I 
would be tutoring. 

I'd like to tutor organic chemistry, general chemistry 131 
physics 205 and 207, physiology, and general biology. 

Resources: 

To have, on reference, the textbooks for each class in the 
library or somewhere. 

Personal copy of textbook. 

We need more available time in tutoring room that has the 
chalkboard. 



52 

One-to-One Tutoring: 

In certain cases, I*d like to see individual one-on-one 
tutoring sessions. 

I would like to have more one-on-one group sessions. 

Other: 

If I have time, attend lectures to help students more. 

As far as I know, its (ABC) successful. 

I don't know much about the program. 

Stakeholder: Instructors (University) 

Computers: 

We need additional computers and space. 

We need to schedule one class to the computer room once per 
week each for two hours. 

We need more computer access time for us as a class/group 
(each quarter). 

We need more computer time and access each quarter. 

Prejudice/Cultural Background: 

Change the prejudiced view of people: "dumb", "categorize", 
"elitist". 

Recruit some kind of person/program that would help me 
understand students with physical disabilities or cultural 
differences better. I felt stupid not knowing these 
things. 

Writing Sample Test: 

We need more money so more students could take the Writing 
Sample test upon entrance at MSU. 

I'd like to see every new, incoming student to MSU take the 
Writing Sample test vs. only certain students. 

As a result of the Writing Sample test, all incoming 
students could see whether or not they were eligible for 
ABC. 
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Other: 

There are a lot of students who haven*t developed 
(a) writing skills, (b) thinking skills, and (c) living 
skills—social skills. We need to prepare students for 
better thinking and impact more students. 

If I could, reduce tension in the main office. (ABC office) 

Native American Studies (Dan Voyich) is great. He helps 
the students fill out forms. I call up Dan to isolate 
problems. He is incredibly supportive. 

Just keep growing. (ABC) 

I*d like to see college credit for 001 courses applicable 
toward graduation—the courses would then be more meaningful 
to students. 

Question #1 

What do you think is the significance of the Advance By 
Choice (ABC) program at MSU? (University Administration 
and Support Services only) 

Stakeholder: Student Support Services 

ABC Director: 

I respect the things the Director has done for Indian 
students. 

It is obvious, to me, that the Director loves his/her work 
and the students speak highly of him/her. 

Remedial Services: 

The program is significant because it*s a gesture towards 
remedial students. 

No other place can a student get remedial help. 

To provide opportunities to obtain tutoring in Math and 
English. 

ABC is the primary academic assistance program at MSU. 
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Targeted Groups: 

ABC plays an important role for Native American and SOTA 
students. 

It's a program available to assist first-generation 
students and those students in need of help. 

Other: 

It helps MSU's retention rate. 

ABC serves a smaller number of students (350-400) than our 
department. This allows ABC to know the student much 
better—a closer relationship with the student. 

They are effective because of their longevity. 

We just provide housing; we don*t know which of our 
students are involved with the ABC program; we have no need 
to know. 

Stakeholder: Administration 

Benefits Students: 

Assist students in the area of remediation. 

It's been instrumental in providing additional resources 
for students who need them in English and Math. 

The impact gets them (students) over the anxiety of 
learning. 

ABC is one of the first contact points that gives students 
a message that MSU is committed to its academic goals. 
ABC enables students to learn and instills confidence in 
them; students learn to learn. 

ABC is significant as assistance because of its focus on 
excellence; they don't coddle students. Instead, they have 
the attitude that students should not be excused from 
academic rigor, which gives ABC credibility with the 
academic community. 

ABC also has a student adjustment element to it. 

At ABC, students also get cultural identity help in 
addition to support in mathematics. It's been quite 
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successful in providing extra support and help for this 
group of students. 

Retention: 

It's an excellent program? it offers a service. It's a 
retention program. 

ABC has a tremendous impact on students who would otherwise 
not succeed at MSU. 

ABC is a valuable program because of the attention they 
give to those students who would not have made it otherwise. 

ABC is the first line of retention; far fewer students 
would be retained and graduated without ABC. 

Only comprehensive retention program at MSU to provide 
comprehensive services to an at-risk population. 

Program is good because of what it provides to the less 
disadvantaged students? it retains students and has an 
impact on enrollment. 

ABC Staff: 

Have a close relationship with the staff of ABC; refer 
students? it*s a two-way street. This all helps make us 
more effective. 

ABC provides a warm place for students to come to receive 
services and information such as counseling and math/ 
writing tutoring. 

Students aren't turned away or turned off by the staff, 
although there is a qualifying criteria to be met for the 
federal grant. 

Other: 

It (ABC) has an impact not only on students, but instructors 
and tutors as well. 

ABC is a good symbol for educational striving. 

ABC is significant because of the commitment it has made to 
EEO. 

ABC is a vital and essential program at MSU. 
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This program is not essential to the functioning of the 
University? the University could function without this 
program. If there were no more federal dollars, the 
University would still provide the services, but the 
quality of those services would be less. 

Did not know much about the program to give an interview. 

Question #2 

What is your subjective assessment of the ABC program? In 
other words, how is it doing in your opinion? (University 
Administration and Support Services only) 

Stakeholder; Student Support Services 

ABC Staff: 

ABC has a great staff. 

Staff is very responsive to the students. 

The staff knows the characteristics of its clientele. 

I think the world of ABC's staff. 

Their counselors/tutors are skilled. 

ABC has problems internally (personality clashes, 
moodiness, etc.) and some kind of intervention may be 
necessary. 

The Director is a powerful leader and good role model for 
Indian students. S/he knows some of the dynamics of low- 
income clients. 

Don't Know: 

I don't feel I'm informed enough to make a qualitative 
assessment of the program. 

Not really familiar with this program, but I hear it's 
reasonably successful. 

Other: 

They are providing a service nobody else on campus provides 
a specific group of people. 
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ABC is also connected to the summer math camps; it reaches 
students at an earlier age in school. 

ABC does very well? great! 

Expansion of Program: 

It would be wonderful if MSU could expand services at ABC 
for students who don't fit their criterium. 

Would like to see institution (MSU) support ABC financially 
so more students could use services. 

Should be more students who would benefit from the program. 

Stakeholder: Administration 

Benefits Students: 

This program meets the students' needs in a very satisfac¬ 
tory manner. 

ABC is a well-structured tutoring and study skills program. 

It assists Native American students in the non-traditional 
areas of a Math and English background. 

The math, writing and reading components are the only 
preparatory courses on this campus for students in need of 
help. 

All students who take ABC English gain confidence by 
conquering their fear of learning and their success rate is 
high. 

Financial: 

It's expensive, but doesn't come out of MSU's budget. 
However, it's money well spent. 

If providing these services is successful, then maybe we 
need to reevaluate the University budget. Money for ABC 
now comes from federal grants. 

Would like to have more money available so the program 
could be bigger. I would like to see 40% of MSU student 
population use ABC. 

Get more equipment for learning and physically disabled 
students, i.e., computers. 
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ABC Staff: 

ABC is doing very well; the Director is good at seeking out 
aspects of the institution where she can make an impact. 

ABC seems to have a good mix of employees who care about 
students, yet don't coddle them, but they don't just throw 
them in the water, either. 

ABC has a great reputation on campus and, partly, that is 
because it is staffed by different people with different 
styles and expertise. 

Always need more staff. 

The Director is very successful in obtaining funds? s/he 
should be complimented. We are very happy with it! 
I know the program is managed efficiently. 
Staff is hardworking. 

Skilled and caring staff. 

Not Informed: 

Some faculty at MSU don't necessarily know what other 
student services exist on campus, in addition to 
Admissions, Financial Aids, etc. 

I'm not sure many of MSU's faculty/staff know who ABC 
actually helps. They may get the idea that ABC only serves 
Indian students. 

Other: 

The English programs are very gratifying for the instructors 
who watch students conquer their fear of learning. 

Do more directive career planning. 

ABC has done a good job of qualifying students so they 
don't waste their time on students who don't have the 
attitude to be successful. 

If it were MSU's money, we'd have better things to spend it 
on than remedial levels of English and Math. 

Bank of volunteers to serve students who cannot afford to 
pay. 

The budgetary work is impeccable. 



59 

The Regional Representative had glowing praise for the 
program. 

In my opinion, ABC is doing very well. 

ABC is doing a marvelous job. 

I am truly thankful that the program exists on campus. 
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CHAPTER FOUR 

RECOMMENDATIONS FOR PART II STUDY 

The final step to conclude Part I of this study was to 

decide what aspects of the ABC program needed further 

examination. After the categorized issue areas were sorted 

and typed they were passed on to the Director and ABC 

staff. A meeting was held between the agency staff, Dr. 

Carlson, and the researchers for the purpose of gathering 

agency input regarding the remaining research effort for 

the project and so that the researchers could present their 

ideas to the staff. As a result of the above meeting and 

the joint prospectus meeting between the students and all 

graduate committee members, it was decided that the 

following issue areas should be further examined by the 

researchers. 

1. Cultural communication problems between Native American 

clients and ABC staff, tutors, and university 

instructors. 

2. Retention success of the ABC program. 

3. Development of a budget proposal that would express the 

optimum resources needed to improve the effectiveness 

of the program. 
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Culture and communication problems experienced by 

Native American students are examined at length in Part II 

of this document. 
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PART II 

CULTURE AND COMMUNICATION PROBLEMS 

FOR NATIVE AMERICAN STUDENTS 
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CHAPTER FIVE 

INTRODUCTION 

As stated in the previous chapter, one issue area that 

emerged out of the Part I interviews was the possibility of 

cultural communication problems between Native American 

students and Advance By Choice (ABC) tutors and university 

instructors. Consequently, the intent of Part II of this 

study is to examine and discover the extent of any cultural 

communication problems that exist for Native American 

students on the Montana State University (MSU) campus. 

In order to develop indepth information about cultural 

communication problems, numerous questions regarding this 

potential problem were asked of Native American students 

during face-to-face interview sessions with the author. In 

addition, five ABC instructors were interviewed regarding 

any communication problems they have perceived themselves 

as having in relation to Native American students. 

Chapter Six begins with a discussion of the impact of 

the Native American's previous educational background on 

her/his academic performance. A profile of the typical 

Native American student is also constructed based upon 

demographic and other personal data. The intent of the 
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profile is to illustrate the "untypicalness" of the Native 

American student in contrast to the traditional HSU 

student. 

Chapter Seven examines the impact of culture on 

academic performance. More specifically, the influence of 

reservation life, the effects of the family/culture, and 

language differences are addressed. Further, cross- 

cultural communication problems noted by ABC instructors 

are also addressed. 

Chapter Eight examines interpersonal communication and 

helpfulness of ABC tutors and instructors as perceived by 

Native American students. 

Chapter Nine concludes the Part II study and sums up 

all of the recommendations that the study suggests might be 

considered in order to better meet the needs of Native 

American students. 

Thirteen Native American students were interviewed for 

Part II of this study. It should be noted at the outset 

that a problem was encountered in determining the accurate 

number of Native American students who are clients of ABC. 

For example, an ABC Winter Quarter (1990) roster of Native 

American clients was obtained from ABC. This list of names 

was then verified by the counselor at the Center for Native 

American Studies, Dr. Dan Voyich. Dr. Voyich reviewed the 

list, crossing out those Native American students who were 
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no longer at MSU Spring Quarter 1990. Of the 36 names on 

the ABC roster, 26 were enrolled for Spring Quarter 1990, 

which means ten of the Native American students that ABC 

serviced did not return to MSU. This may suggest a 

retention problem as well as an ABC tracking system 

problem. 

If the out of date ABC roster of Native American 

clients is any overall indication of the accuracy of their 

client rosters, it seems clear that ABC needs to develop a 

better tracking system, or record keeping system, of its 

students/clientele. 
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CHAPTER SIX 

A PROFILE OF THE NATIVE AMERICAN STUDENT 

The purpose of this chapter is to provide a profile of 

the Native American student at Montana State University 

(MSU). In order to understand any cultural and communi¬ 

cation problems experienced by Native American students, it 

is important to understand their culture, heritage, and 

background. Consequently, in this chapter an overview of 

the "traditional" formal educational system experienced by 

the Native American will also be given. This will be 

followed by an examination of specific demographic data, 

educational, and personal background information for the 

purposes of constructing a profile of the Native American 

student on the MSU campus. 

Indian Education 

Indian Education has been a persistent and controver¬ 

sial issue in Indian life. The history of Indian Education 

is a study in all that has gone wrong in educating 

culturally different people. Its effects can be seen on 

Indian people for several generations, including the Native 

American students who were interviewed for this paper. 
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Indian Education has passed through several phases, or 

periods, during its history, with several of the students 

interviewed experiencing one or more of these phases. The 

phases, or periods, are the Mission Era, the Boarding 

School Era, On-Reservation Day Schools, and the Public 

School system on the reservation, which is the most recent 

form of Indian education. 

Mission Era 

The first phase of Indian Education is called the 

Mission Era, which actually started in the late-1500s and 

lasted until about 1890. The "education" of Indian people 

practiced by these missions was geared towards the 

conversion of the Indian people to whatever particular 

domination or religious doctrine these missions practiced 

(Bowden, 1981:50). Spain, France, and England all estab¬ 

lished missions in the New World with their own brand of 

instruction, mainly oriented towards assimilation through 

Christianization. Each country involved in the education 

of Indians puts their own standard On formal education. 

For example, the Roman Catholics introduced formal Western 

education to the Indian; the French Jesuits were bent on 

educating the Indian children in the "French manner" and in 

Christianity; the Spanish Franciscans gathered entire 

villages into missions and stressed "agriculture, 
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blacksmith work, masonry, spinning, and weaving" (Fuchs and 

Havighurst, 1972:2-3). 

At the turn of the 20th Century, mission schools 

formally adopted the national federal policy of assimila¬ 

tion of the Indian into mainstream America (Bowden, 

1981:198). The curriculum of these mission schools was 

oriented towards vocational education, which operated on 

the premise (stereotype) that "Indians were good with their 

hands." Coupled with this assumption was the national 

intent of making the Indian into the image of the 

"civilized farmer." Thus, there was very little effort 

towards higher academic achievement (Bowden, 1981:165-66). 

In addition, Indian students were at all times forbidden to 

practice their native cultures in any form. 

As an example of the type of education received by the 

Indian children in mission schools, my (author) maternal 

grandmother who attended the Holy Family Mission School 

located on the Blackfeet Reservation in Northern Montana, 

could look at a bale of hay and tell you if it was long or 

short (weight-wise). She could also look at the latest 

mail order catalog and reproduce the exact same garment 

without the benefit of a pattern. These particular 

abilities of this woman are attributed to the agricultural/ 

vocational orientation of the mission schools. However, 

while these skills may be valuable, they are not the 
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capabilities deemed necessary for survival in the changing 

world. 

Boarding Schools 

The second phase, and the one that has received the 

most criticism, is that of the Boarding School Era. This 

criticism is based on the fact that the Indian children 

were forced to leave home in order to receive their 

education. It was charged that these boarding schools did 

not educate the Indian children, but only served to 

alienate them from their families and cultures (Fuchs and 

Havighurst, 1972:222-23). This period of forced attendance 

in boarding schools extended approximately from 1890 to 

1930. At the boarding schools, less than half of the 

Indian student's time was spent in academic instruction, 

and the rest was spent performing the many tasks required 

to keep the school running. Although the federal govern¬ 

ment felt Indian education was a priority for assimilation 

of American Indians, they were unwilling to make available 

enough money for quality education. Administrators were 

expected to use five cents per child, per day, to operate 
✓ 

the schools. Instructors at the boarding schools did not 

allow the children to speak their native languages, 

practice their religions, or dress in traditional clothing. 

These practices have been referred to as cultural genocide. 
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The boarding schools were often in locations of 

extreme distance from the homes of the Indian students, and 

many students were separated from their families for 

extended periods of time. The curriculum of these schools 

emphasized industrial training and military discipline, and 

the underlying thrust of this type of education was the 

assimilation of the Indian into mainstream White society. 

Since the Indian students were not expected to excel 

academically, the major educational emphasis was placed on 

vocational education. Many of the older Indian students 

who were interviewed for Part II of this study were 

educated in these boarding schools and indicated that they 

had been trained in areas such as auto mechanics, 

carpentry, and secretarial sciences. 

On-Reservation Boarding Dav-Schools 

The third phase of Indian Education began in the 1930s 

and was prompted by public outrage regarding the state of 

Indian Education (Fuchs and Havighurst, 1972:226-27). 

After publication of the Meriam Report in 1928, which was 

highly critical of boarding schools, some boarding schools 

were closed or converted to day schools. During this 

phase, Indian children boarded at On-Reservation Day 

Schools but attended public schools in nearby reservation 

communities. These boarding dormitories were run in a 

military fashion, with the Indian children expected to 
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maintain the school and the school grounds, which was 

similar to the Boarding School Era, the only difference 

being that the children did not attend classes on the 

premises. 

As a side effect, these schools were perceived as 

reform schools by the surrounding communities, and Indian 

students tended to be treated accordingly. The author of 

this paper spent six years (first grade through sixth 

grade) at such a boarding school, namely the Cut Bank 

Boarding School located on the Blackfeet Reservation. 

Despite the problems mentioned above, this period of 

Indian Education, which lasted for 14 years, is considered 

to be progressive since there was some recognition that 

American Indian culture was an important component for the 

successful education of American Indians. 

Public Schools on Reservations 

The most recent phase of Indian Education began about 

1950, with the appointment of Dillon S. Myer as 

Commissioner of Indian Affairs. Commissioner Myer was an 

avowed proponent of assimilation. Since this time, the 

majority of Indian students have attended public schools on 

the reservations. These public schools were originally 

established for the non-Indian children of BIA and other 

non-Indian reservation community members prior to being 

opened to the Indian children from those reservations. 
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These public on-reservation schools utilize the same 

curriculum as the public schools throughout the state 

(Swanson, 1974). However, the education these students 

receive has often been criticized (Fuchs and Havighurst, 

1972:294-301) because of its low quality and apparent lack 

of effectiveness. Indian children are pushed through an 

"assembly line" type education, where they are promoted to 

the next level or grade without mastering the rudiments of 

the previous level or grade. In the Browning Public School 

system (Blackfeet reservation), it is not unheard of to 

have a high school graduate that is functionally illit¬ 

erate. An example of this is the case of a recent graduate 

who was an all-state basketball star but could barely read 

or write. Another such case is that of the manager of a 

local gas station in Browning who graduated from high 

school some years ago, but who was prompted to take 

advantage of the literacy program at the local Tribally 

Controlled Community College because his third grade 

daughter was reading to him. 

This period of Indian Education is also marked by its 

"assimilation" orientation which disregards the cultural 

heritage of the Native American students. Little has been 

done to include Indian culture in education or to guide 

Indians towards self-determination. The emphasis of this 

type of education focuses primarily on assimilating 
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American Indians into mainstream American society, which 

would in turn fulfill the goal of terminating Indian 

reservations (Szasz, 1977:121). During this "termination" 

period of the 1950s, "about 19,000 or 15 percent of 

American Indian children did not attend school. In some 

areas, the number of children not in school equaled that of 

children in school" (Szasz, 1977:25). Perhaps the low 

enrollment figure at this time was a reflection of the 

distrust American Indian parents held for the federal 

governments methods of educating Indians. Fresh on the 

minds of the parents and grandparents was the Boarding 

School period in which soldiers were sometimes sent out to 

round up Indian children and bring them into boarding 

schools. Another member of the project team recalls a 

conversation that she had with a Northern Cheyenne woman in 

her sixties who recalled how her parents moved away to an 

isolated section of the reservation when their children 

were born. Her parents did this in order to hide their 

children so that they would not be forced away from home 

and put into school. 

Acquired Attitudes and Perceptions 

The "traditional" formal education received by Indian 

students may not adequately prepare them psychologically 

nor academically for higher education. The Native American 

student that has experienced one or more of these phases, 



74 

or periods, of Indian Education is apt to have acquired 

certain perceptions regarding college and/or school that 

are carried over into their higher education experience. 

Some of these perceptions may come in the form of distrust, 

low self-esteem, or a "defeatist" attitude. The attitude 

of the student who wishes to continue her/his education is 

set by the time they graduate from high school (Selinger, 

1968:36-37). All of this must be taken into consideration 

when serving the Native American student that has 

experienced one or more phases of Indian Education. In 

addition to the formal educational background of the Native 

American student, the traditional cultural education of the 

student is equally important and must also be taken into 

consideration. It is important to note that American 

Indians, through their own methods of education, have kept 

alive their rich and diverse cultures. And informal 

traditional cultural education has contributed to any 

positive perceptions or attitudes the Native American 

students may have toward formal education (Parmee, 

1968:33-49). 

Profile of the MSU Native American Student 

In the remaining section of this chapter, a more 

specific profile of the Native American attending MSU will 

be constructed. For this purpose, two sets of questions 
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were asked of the interviewees: (1) personal demographic 

data and academic information, and (2) previous educational 

background. The demographic and academic related questions 

are given below, followed by their statistical compilation. 

Personal Demographics and Academics 

1. Present age? 

2. Age that you entered MSU? 

3. What grades are you receiving? 

4. How many dependents do you have? 

5. Where do you study? 

The questions relating to age are significant for the 

purpose of determining to what extent age may be a factor 

that poses problems for Native American students. Grades 

achieved provide further information into the type of 

student who seeks the services of ABC. Grades are also the 

best indicator of academic performance. The last two 

questions, "How many dependents do you have," and "Where do 

you study," provide an indication of the outside or home 

influences that may affect the student's academic perform¬ 

ance. This can be demonstrated by their access to study 

and/or preparation time in regards to their class work. 

Questions relating to marital status and number of 

dependents are needed to determine what other demographic 
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characteristics might further complicate university life 

for Native Americans. 

Table 2. Demographic Data for Native American Students at 
Montana State University. 

Demographic Data 

Average Age: 33.5 

Average Age Entering MSU: 32.6 

Marital Status: 

a. Married: 5 

Spouse also attending MSU: 2 

b. Single (never married): 3 

c. Single-head-of-household: 5 

Displaced Homemaker: 2 

Dependents: 

a. Average Number of Dependents: 3 

Of the 13 students interviewed, nine were women and 

four were men. This ratio of women to men is not 

surprising. Nationwide, Native American women outnumber 

their male counterparts in undergraduate enrollment (U.S. 

Department of HEW, 1976, 1978). This trend is also 

apparent at MSU. The undergraduate enrollment of Native 

American students at MSU numbers 114 women to 88 men (CNAS, 

MSU student Profile, 1990). This could be attributed to 

the fact that in Indian society, education is not 
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considered a male prerogative only (Spotted Elk, 1990). 

This trend, however, reverses in graduate and professional 

school, with Native American men gradually outnumbering 

their female counterparts (U.S. Department of HEW, 1976, 

1978). 

The average age of the Native American students inter¬ 

viewed was 33.5 years, while the average age at entering 

MSU was 32.6. These students are well above the tradi¬ 

tional age of college students, which is between the ages 

of 18 to 25 years old. Their older age may put them at 

additional risk of attaining low grades and/or dropping out 

of school altogether because of the additional respon¬ 

sibilities and/or obligations, particularly having families 

with young children and financial adjustments that have to 

be made when the student comes from an income-producing 

situation to a college situation. 

Ten of the 13 students interviewed were married and on 

average had three dependents. Of the married students, two 

had spouses who also attended MSU, which implied an added 

pressure of scheduling time for class preparation. There 

were five of these students, all women, who were single- 

heads-of-households, which meant they were the only means 

of support for their families. Two of the latter were 

displaced homemakers. Prior to enrolling at MSU, these 

women were raising their families full time. These 
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students are obviously under an added strain of finding 

time to devote to their families and still have time for 

school related work. This lack of time for studying and 

preparation for class was the biggest complaint these 

students had. The second complaint, and ever present 

source of stress for all those interviewed, was financial. 

Of the 13 students who were interviewed, the majority 

of them were in the "C" range, grade-wise. This is not 

inconsistent with the type of student that ABC is intended 

to provide services for. However, only four of these 

students stated they have received tutorial services from 

the ABC program, and this tutoring took place in the 

previous school year (1988-89). As of the interviews, none 

of the Native American students were receiving tutoring 

services from ABC. When asked about this, many of the 

interviewees stated they either did not need tutoring or 

they would get their tutors from CNAS. Apparently CNAS 

does not require prerequisites for obtaining tutors, which 

the ABC program does. 

The three single students did not have the same 

problems as did those with family responsibilities. 

However, they did state that they also had to worry about 

funding. 

The following questions were asked each interviewee 

regarding their previous educational experience. 
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1. What type of school did you attend during 

high school? 

2, Have you attended any other colleges or 

universities prior to attending MSU? 

The tables that follow show a compilation of the 

results of the above questions and an analysis of the 

results. 

Table 3. Educational Background of the Native American 
Students Interviewed. 

High School: 

Public On-Reservation Schools 5 

(Predominately Indian) 

Public Off-Reservation Schools 2 

(Predominately non-Indian) 

BIA or Mission Boarding Schools 3 

Graduate Equivalent Degrees (G.E.D.) 3 

College: 

Tribally Controlled Community Colleges 9 

Other Colleges/Universities 6 

MSU only 4 

The data regarding the interviewee^ previous educa¬ 

tional background was important because of the potential 

effect this can have on the academic and social adapta¬ 

bility of the student to college. 
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The Native Americans' prior educational experiences 

affect their attitudes toward school, their preparation for 

college, and their ability to function in an atmosphere 

where they are an exceptionally small minority. All of the 

students who were interviewed were from reservations, with 

the eldest student being 48, followed by others who were 

46, 42, 38, and 36 years old. This suggests that these 

students have experienced one or more of the different 

phases of Indian Education which were forced upon Indian 

children (Bowden, 1981 and Taylor, 1979:9-10). As noted on 

the table above, only three of the 13 Native Americans 

interviewed attended a public off-reservation school. 

However, the schools they attended were immediately 

adjacent to the reservation. 

Three of the Native American students who were inter¬ 

viewed received their Graduate Equivalent Degrees (G.E.D.). 

These students were all women, ranging in age from 36 to 

48. They all indicated that they had left high school 

because they had started families at an early age and were 

not encouraged to return to high school, let alone college, 

because of marital and/or family circumstance. All three 

G.E.D.s enrolled at a Tribally Controlled Community College 

in their reservation communities and continued to take 

college courses. They then transferred to MSU. This 
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provided them with useful experience and exposure to a 

college atmosphere. 

The majority of the Native American students inter¬ 

viewed had previously attended colleges and/or universities 

elsewhere before coming to MSU. Transferring from one 

institution to another is not uncommon for Indian students, 

who may transfer to a second or even a third college during 

their academic careers (Selinger, 1968:20). This gives 

them essential experience for off-reservation and/or 

college life. Nine of the interviewees had utilized the 
/ 

Tribally Controlled Community Colleges, which are seen as 

"feeder" schools to four-year institutions, meaning they 

prepare the Indian student for a four-year college or 

university, both academically (course-wise) and psycho¬ 

logically (Wright, 1986). Some of the interviewees had 

also attended other colleges and/or universities within the 

state, with only four of those interviewed beginning and 

continuing at MSU. All of the latter stated they 

experienced "cultural shock" upon entering MSU, which may 

be attributed to a combination of being unprepared for 

college and being unfamiliar with the drastic socio¬ 

economic changes of coming directly from the reservation 

environment without prior experience. Three of the four 

students stated that they had quit school and either 

returned home (reservation) and entered a Tribally 
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Controlled Community College or just waited until they were 

ready to re-enter college. Thus, it would seem that 

previous college/university experience played a major role 
j 

enabling many of those interviewed to better adjust to life 

off-reservation and at MSU. 

Conclusion 

The information gathered for this chapter was intended 

to provide a profile of the Native American student who 

utilizes the ABC program. There are several issues that 

need to be considered when servicing Native American 

students which were revealed through the interviews. 

The ABC program serves a group of students whose 

attitudes and perceptions have been partially shaped 

through their own formal and traditional/cultural 

education. The previous educational backgrounds of the 

students is important because it may result in some of the 

difficulties these particular students have experienced. 
/ 

Historically, Indian Education, in all its many phases, has 

emphasized assimilation of Indians into mainstream White 

society through vocational education. These students may 

not be adequately prepared for higher education because of 

their vocational training background. Also, they may have 

acquired negative attitudes and perceptions toward 

education in general because of this very same system which 
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alienated them from their cultures. These attitudes can 
i 

range from distrust, low self-esteem, and a "defeatist" 

attitude, where once they encounter a minor setback, they 

just quit. These education related difficulties should be 

taken into consideration when servicing these students. 

Another aspect of the previous educational background 

of the Native American students which should be considered 

is that of the culturally related educations these students 

have been exposed to through living among their families 

and societies. This type of education is just as relevant 

and as persistent as that of the formal education they have 

experienced. 

Today Indian children are continuing to be subjected 

to the type of education experienced by generations of 

Indian children. There are still remnants of the Mission 

Era, such as St. Labre Mission School near the Northern 

Cheyenne Reservation in Southeastern Montana. Even though 

the Boarding School Era has been slowly phased out, a 

handful of such schools are still operating, such as 

Chemawa Indian School in Oregon and Flandreau Indian School 

in South Dakota, so there will continue to be Native 

American students who will have problems due to their 

previous educational backgrounds in Indian Education. 

The information gathered through these face-to-face 

interviews also revealed that the majority of the students 
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interviewed experienced age-related difficulties, which 

also may have an effect on their academic performance. The 

average age of the Native American student who utilizes ABC 

services is well above the traditional age of most college 

students. The additional strains of having families with 

young children, making the transition from the working 

world to the college environment, and being out of school 

for some time, are all problems faced by Students Over 

Traditional Age (SOTA). Their academic performance is 

affected because the student is obligated elsewhere; thus, 

they may not have the opportunity to prepare for classes as 

well as they might otherwise do. However, despite these 

problems, the majority of these students only use ABC "as 

the last resort." This suggests under-utilization of ABC 

services. 

Many of the Native American students interviewed had 

attended other colleges and/or universities prior to coming 

to MSU. This gave them the much needed experience in 

adapting to university life. Only four of the 13 students 

interviewed started and continued on at MSU. These 

students mentioned that they experienced "cultural shock" 

when they first came to MSU. 
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Recommendations 

1. The prerequisite policy for obtaining tutorial 

services should be reviewed for possible adaptation to 

better meet the needs of the students. 

2. An "early warning" system could be implemented in 

order to determine, in advance, which students are at the 

greatest risk of dropping out for whatever reason. This 

system would have to be ongoing and current in order to be 

effective. Included in such a system would be such 

indicators as the student*s prior educational background 

and continuity (their record of transferring from one 

school to another), family situation, and grades. This 

information would allow the program to adjust to their 

present procedures, requirements, and services to best meet 

the needs of its students and might promote retention of 

ABC clients. 

3. ABC might consider developing a plan specifically 

designed to meet the needs of older students. Presently, 

ABC relies on the "good will" of other university programs 

to provide services for this sector of the student 

population. Something as simple as compiling a directory 

of all services and contact persons available to assist in 

addressing the particular needs of older students may be 

very helpful. 
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CHAPTER SEVEN 

THE IMPACT OF CULTURE ON PERFORMANCE 

In this chapter, the effects of cultural background on 

the academic performance of the Native American student are 

examined. During the interviews, several questions were 

asked in order to prompt a discussion of cultural back¬ 

ground and its influence. The specific questions asked are 

given below, followed by a discussion of the impact of 

cultural background. 

1. Tribal affiliation? 

2. Are you a native speaker? 

3. Do you participate in tribal/cultural 

activities? ' 

The cultural impact responses of the interviewees fell 

into threes major categories: reservation life, the 

effects of family/culture, and language. These areas will 

be discussed below. In addition, cross-cultural communica¬ 

tion problems noted by ABC instructors are also analyzed. 

In this section, reservation life will be examined in 

conjunction with the specific experiences of the Native 

American interviewees. 
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Reservation Life 

As stated above, all of the Native American students 

who were interviewed for this project were "reservation 

Indians," meaning they were born, raised, and attended 

school on the various reservations in Montana. There is 

ample evidence suggesting that school achievement "depends 

to a large extent on experience in their family and local 

community or neighborhood" (Havighurst, 1970:8). Two 

particular characteristics of reservation life are 

considered worth discussing because of their potential 

effects on the academic and personal achievement of the 

Native American students, which are the economic condition 

of the reservations and familio-cultural obligations. 

During the interviews, several of the Native American 

students eluded to these problems as affecting their 

academic achievement and social adjustment to off- 

reservation life. These comments are given below. 

I don't think language is as big a problem as the 
cultural barrier or cultural shock that you get 
when you leave the reservationi We (Indians) 
have to be competitive in a bigger society. 
That's hard because we are naive about every¬ 
thing, coming from the reservation. For example, 
in an economic geography class I took, we were 
learning about city stuff, such as planning, 
ordinances, master planning. This is unheard of 
on the reservation. The isolation handicaps the 
Indian student. 

I had a required course called "Economic 
Ecological Thinking." I never really lived off 
the reservation for more than a year before 
coming to school. There is the Big Store, gas 
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station, and there is no employment. I thought 
the whole world was like this. In this class, I 
had to think differently. Indians never think of 
things we studied in that class. I was 
bewildered. 

I think why people (Indians) drop out, they go 
home and stay there because it is too easy to go 
home (reservation) . Your family will always take 
you in, or else they need you. 

When you come from the reservation environment, 
you are thought of as a dummy. It*s the educa¬ 
tional system. You come out of it with a sense 
of failure to begin with. The language doesn't 
help either. 

When I first left the reservation right out of 
high school, I stayed in (apartment) for a whole 
month. I did not know how to cope with the city. 
Finally my brother told me that there was a whole 
world out there and I had to see it. The next . 
day, I took the first bus downtown, and the next 
day I went a little further, and every day after 
that I would challenge myself to go somewhere 
else until I wasn't afraid anymore. That's 
cultural shock. 

Conditions on the Reservation 

Present day reservation life is perhaps more stressful 

today than the pre-reservation existence of the Plains 

tribes in days gone by. The lands that Indians now occupy 

were selected because of their isolation. These lands are 

far from the main natural resources (Wax, 1971:67). Today 

most Indian communities are marked by poverty and high 

unemployment. However, they are "home" to the Native 

American. Contradictory federal policies, lack of 

resources, isolation, and discrimination are but a few of 



89 

the external culprits contributing to the dilemma of the 

Native Americans who reside on the reservation. 

Reservation life and conditions rarely coincide with 

the reformists ideal (Philip, 1977) or policy maker's 

"noble intentions" (Wax, 1971:37). "Chronic unemployment 

and underemployment have sapped the strength of the reser¬ 

vation economy for many years" (Parmee, 1968:5). Many 

tribal members derive their income mainly from small-scale 

farming, stock raising, timber and forest products, crafts, 

tourism, leasing of their allotted lands, and federal 

welfare assistance (BIA, Annual Report, 1988). 

It is known that many American Indian children are 

seriously handicapped academically because of the "poverty 

mentality" associated with extreme poverty, which can also 

be found everywhere in poor families, not just reservation 

Indian families. This mentality stems from the "uncer¬ 

tainty of income, uncertain employment, lack of contact 

with the...larger society, and disorganized family life" 

(Havighurst, 1970:8, 23). Several of the interviewees 

mentioned difficulties they experienced that could be 

associated with the socioeconomic conditions of the 

reservation communities they come from. The result is 

"cultural shock" and "bewilderment," which can culminate in 

a perception that their Indian society is not as "good" as 

that of the non-Indian society. 
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The Native American students who were interviewed 

specifically mentioned that coming directly from the reser¬ 

vation to school was a major adjustment for them. Most had 

not been off the reservation for any length of time other 

than to attend college. This resulted in "cultural shock" 

because reservation life is vastly different from off- 

reservation communities and cities. Given the relatively 

low grades these students have received, it is not 

implausible to suggest that their transition from the 

reservation to the MSU community has posed academic diffi¬ 

culty for them. Considering this problem, it might be very 

useful to set up a mentor program which pairs a continuing 

student with a new student in order to help that person 

adjust to or become acquainted with MSU. 

Familv/Cultural Importance 

The rationale for asking the question regarding 

cultural participation was to determine the importance of 

culture in the life of the native student, and thus the 

possible impact that culture may have on their academic 

performance. The interviewees represented four tribes out 

of the 22 tribes with members presently attending MSU 

(CNAS-MSU, 1990), with all four being Montana tribes. The 

responses they provided are given below. 

I feel I bring my culture with me, and I know I 
will always carry it with me. I don*t look 
people directly in the eye. To do so would be a 
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sign of disrespect. Also, there is no touching 
or hugging in public. Those types of things are 
for private times. We are taught to respect 
other people's space. 

I usually go home (reservation) to reaffirm the 
bond with my family, then return here (MSU) until 
the next time I need to go home. 

I will always have my cultural taboos with me, 
you know, no direct eye contact, and respect for 
males, and so on. These things are hard to lose. 

I don't participate regularly in cultural 
activities, but I try to as much as I can. 

I seldom dance anymore, but I grew up dancing. I 
just don't have a dress. 

I am a singer. I am also very active in all the 
cultural doings of my tribe. 

Me and my family take part in as many of the 
cultural happenings we can. When I don't hear 
singing for awhile, it sounds so good when I do. 
It revitalizes me. 

I take part in all my tribe's cultural acti¬ 
vities. I dance, sing, attend sweats, and the 
Sundance ceremonies. 

I am a dancer and singer. When I am frustrated 
and suffer from brain overload, I relieve it by 
singing. It give me that spiritual well-being I 
need. This is my social life. My cultural ties 
are more of a help to me than a hindrance. It 
gives me that extra boost I often need. It only 
helps and does not confuse me. 

I participate in my tribal religious ceremonies. 

I have a strong spiritual background (tribal/ 
cultural). These events are exciting and 
precious to me. They are healing. 

I really don't take part in any cultural acti¬ 
vities myself, but I get spiritual guidance out 
of it. I like to introduce my sons to cultural 
stuff. They have to know who they are. 
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The American Indians are the most disadvantaged 

minorities in this country, except for their cultural 

heritage (Time Magazine. 1970). Taylor (1979:17) states 

that, "Indian children are influenced by the anxieties, 

taboos, mores, aspirations, religion and behavior patterns 

of their cultures," and these things seem to be very 

apparent among the native students interviewed. It was 

also clear that their cultures were very important to them, 

and in some cases the most predominant aspect of their 

lives. It is evident that the Native American students who 

were interviewed saw their cultures as a source of strength 

and stability. However, the university community and 

environment is devoid of the rich cultural heritage of the 

Native American. And this situation can adversely affect 

the quality of campus life for the student, thereby 

affecting academic performance. It is like living in a 

foreign nation. 

One advantage of Indian culture is the importance of 

the kinship system, and the Native American students who 

were interviewed possess a sense of security that stems 

from family unity and solidarity. However, along with 

security comes obligation. The kinship obligation in 

Indian society is very strong, for it is rooted in the 

highly regarded cultural values of sharing, family, and 

cooperation. Being a good relative is highly praised, not 
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just towards one's immediate family, but towards the 

"extended” family as well. "Family status counts for a 

great deal with Indians" (Schutz, 1972:2). However, these 

family obligations sometimes interfere with the students' 

schooling because they may be called home (reservation) at 

the most inopportune time. And they must go, for family 

comes first. However, these culturally induced tendencies 

do not promote good academic performance. 

One cultural concept that must be addressed is that of 

Indian spirituality. This is a major component of Indian 

and/or reservation life because it makes the deplorable 

conditions on the reservations bearable and also provides 

for identity. Many of those interviewed stated that the 

religious or spiritual aspect of their culture, which 

permeates all cultural activities, gives them a sense of 

spiritual well-being and guidance. Without this spiri¬ 

tuality, the balance they have obtained and need in 

day-to-day activities would be destroyed. An imbalance 

would mean it would be "difficult to adapt to change, to 

crisis, and to the unexpected" (Beck and Walters, 1977:5). 

This is especially important when these students are making 

the transition from the reservation to college life. Just 

as the cultural heritage provides strength and stability to 

the Native American, the same can be said for Native 

American spirituality. And once again, being away from the 
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reservation makes it more difficult for the Native American 

student to maintain her or his own balance. 

Language 

Initially, the purpose of examining the cultural 

communication issue was to determine the form it took and 

how it affected the performance of the Native American 

students who utilized the ABC program. Language is an 

essential part of culture because through it all "aspects 

of one's culture are communicated by” it (Grosjean, 

1982:157). As the interviews progressed, it became clear 

that the native language speakers were experiencing an 

additional problem stemming from the fact that the native 

language was their first language. This problem has had a 

pronounced impact on their academic performance. 

Table 4. Number of Native Language Speaking Students 
Interviewed. 

Tribe/Reservation Native Language Speakers Non-Speakers 

Atsina-GrosVentre 0 1 

Fort Belknap 

Blackfeet 0 5 

Blackfeet 

Crow 4 1 

Crow 

Northern Cheyenne 2 0 
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Of those interviewed, the Atsina-GrosVentre and the 

Blackfeet tribes are known to be predominately non-native 

speaking. Both of these tribes1 native languages are near 

extinction, while nearly 90 percent of the Crow and 

Northern Cheyenne tribes are native speakers. The native 

language speakers come from members of these two tribes. 

It is noted that the students who were native speakers 

indicated that part of their academic difficulties were due 

to the "different" way they processed information. This is 

attributed to their native language. The non-native 

speakers had no such problem. 

The responses to the question asking if the student 

was a native speaker are given below. 

I think in Crow, and when I write and sometimes 
talk, it comes out backwards. Crow is backwards. 

When I "think Crow," I also write backwards. I 
get docked because the language is different 
(from English). What looks good to me and what I 
can understand is not what they teach in English 
classes, so I get marked down. I feel like an 
idiot, but I'm not an idiot. Isotope, for 
example, there is no word in Crow for isotope. 
You have to describe the whole process, and 
that's what I do, in my head. * But it's slow, so 
I look dumb. 

I am a fluent Cheyenne speaker. When you "think 
Cheyenne," it's backwards. That's why they 
(instructors) think you're slow, and they talk 
slower and louder to you. You're branded an 
idiot because you don't fit or think "normal." 
English is not "normal" for me. 

I have to rethink a lot of things. I mean it is 
said in English, I have to rethink it back into 
Crow in order to just understand it. Then I go 
back to English. It takes longer to do things 
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like math this way. My mother is 51 years old 
and has finally come to the point where she 
doesn't have to rethink anymore. 

Crow is fragmented. You get the information in 
English, translate it into Crow, and then back to 
English. Sometimes it messes you up. 

I think part of my problem of not comprehending 
is the thought pattern is different in Crow. 
The language can be a problem, especially when 
you are talking to non-Indians. There is a lot 
that is implied in Indian, especially in our 
humor. They (non-Indians) don't get the irony in 
our jokes like another Indian would. The major 
problem I have which language is a big obstacle 
is in Math. 

I find the longer you talk, the harder it is to 
explain what I want to say. I have these mental 
pictures of what I want to say or describe, but 
it comes out backwards. 

These responses of the native speaking students 

suggest that they have experienced certain academic 

problems which are language related. These difficulties 

are apparent in their processing of information, which 

stems from a different language structure and worldview 

which both stem from a different culture. 

Language Differences 

The native speakers stated that Crow or Cheyenne was 

"backwards" and "slow." They eluded to a "time lag" in the 

processing and/or comprehension of information, which may 

be attributed to the syntactic structure or word order of 

their native language. Generally, native language struc¬ 

ture is organized subject-object-verb, whereas English is 
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°^9anized subject—verb—object. The word order alone may be 

the greatest problem these students have in processing 

information. This would make it difficult for the native 

speaker to distinguish what is being spoken about (direct 

or indirect object) when they are reading class material 

and/or listening to lectures. In addition, there is the 

problem of meaning, the symbolism behind every image. 

In a study conducted on Yavapai-Apache students 

(McCarty, 1980), the native children found English to be 

"backwards." An example of this is illustrated below. 

Where are you going? (English) 

Where going you? (Yavapai) 

I am going to Lodgegrass. (English) 

Lodgegrass (am) going. (Crow) 

It is possible for the native speakers to literally 

not understand, or at least not catch all that is being 

said in class by instructors. 

The "slowness" that the native speakers mentioned can 

be attributed to deciphering what is being said due to the 

word structure mentioned above, plus the fact that the 

majority of native languages are descriptive. Bilingual 

speakers also have to move from one thought system to 

another. That is slow, too. Events and objects are 

described by their specific attributes. There are few 
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labels or names for events or objects in Indian as there 

are in English. The lack of labels or names creates an 

additional difficulty, which can be associated with the 

vocabulary development necessary to grasp or sufficiently 

command the second language (Philon and Galloway, 1969). 

This may impede reading speed and comprehension in native 

speaking students. 

This is not to say that Indian languages do not have 

large vocabularies. On the contrary, in a study of 

Seminole children in Florida, it was found they had a 

vocabulary "as large as those on the Dolch Word List, but 

one-third were unique" to the Seminole language (Kersey and 

Fadjo:1971, 10:16-18). This study concluded that the one- 

third could account for the depressed reading achievement 

of native speakers when taking non-Indian tests. 

There are numerous other differences which prove to be 

associated with and/or directly influencing the processing 

and comprehension of course material by native speakers. 

Some of these differences are outlined below. 

Language Differences Between Indian 
Languages and English 

Indian  English 

utilizes inflections to 
the syntactic role of words 

has few inflections 
relies on words 

use of gender does not use gender 



99 

has separate words 
preceding nouns 

• distinct singular and 
plural noun forms 

• tense (time of 
action) is important 

• definite articles are 
used (the, a, an, 
etc.) 

(Fletcher, 1983 and Edwards, 1971) 

In addition to the native language characteristics 

mentioned above, there are some other idiosyncracies parti¬ 

cular to native languages that should be noted here. The 

first is that there are few color words in native 

languages. For example, Navajo has only five principal 

words for color (Driver, 1961:563). It is not that they 

cannot distinguish the various shades and hues of the 

various colors, but this homogeneity of color is a reflec¬ 

tion of their worldview. Color is harmonized and synthe¬ 

sized in accordance with their worldview and their cultural 

orientation rather than analyzed separately as in the 

western (European) world (Fletcher, 1983). Second, there 

are few words regarding the concept of duty or coercion. 

There is no concept of compelling necessity or imposition 

of will in Indian languages, for example: 

• noun modifiers are repre¬ 
sented by inflections on 
nouns 

• number is implied by verb 
form (this can be trouble¬ 
some in math because numbers 
do not occur in the first 
language) 

• mode (manner of acting) and 
aspect (kind of action) is 
most important 

• definite articles do not 
exist 
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"I make the horse run." 

"The horse is running for me." 

The Indian's worldview is also somewhat different from 

that of their European counterparts. Their worldview plays 

a major role in understanding the world, and language is 

the guide to their "social reality" by being such "a power¬ 

ful conditioner to all (their) thinking regarding social 

problems and processes" (Driver, 1961:563). For example, 

in Navajo, there are only minor references to time 

(Reichard, 1949) which are expressed through Navajo verbs. 

These portray the idea of unrestricted motion, which 

progresses through space and suggests a cosmos composed of 

processes and events, not facts and things (Witherspoon, 

1977:49). This concept of the cosmos, thus worldview, 

appears to be prevalent in all native groups. 

In an attempt to understand some of the difficulties 

the native speakers are experiencing, it is necessary to 

understand some of the native language characteristics 

which may contribute to their academic performance. There 

have been hundreds of studies conducted regarding why 

Native Americans have difficulty with English, and the 

majority of these studies depict Indian peoples as lacking 

the mental capabilities of their Anglo counterparts 

(Fletcher, 1983). However, this is not the case, for it is 

also widely known that Indian children, since nearly all 



101 

the testing done with Indian people has been on Indian 

children, do not score well on tests that are irrelevant to 

culture (Taylor, 1979), and since culture is transmitted by 

language, language becomes a major cultural factor posing 

problems for the Native students who were interviewed. 

Cross-Cultural Communication 

In order to further determine the nature of cross- 

cultural communication problems, five ABC instructors were 

interviewed regarding some of the difficulties they have 

experienced in teaching Indian students. These comments 

are outlined below, followed by a brief analysis. 

Problems arise from language barriers such as 
understanding of what is expected of them (Indian 
students) and understanding of lectures. 
Problems arise from cultural differences between 
dominant white culture and Indian culture. In 
the dominant culture, students are expected to be 
aggressive, outgoing individuals, but in Indian 
culture, Indians value cooperation more than 
competition. When students come from different 
cultures, teachers need to understand (their) 
cultural backgrounds. 

Inter-cultural communication can be a 
problem . . . something you always work on. 

My Indian women students are quiet. How do you 
get them to talk? It*s frustrating trying to 
figure out how to get them to talk. I don*t know 
how much is cultural, or are they just shy? It*s 
my Indian students who are the focus of my atten¬ 
tion. Sometimes I'm concerned about discrimina¬ 
tion Indians face. 

I don't know that I'm always successful in deal¬ 
ing with people of different cultures. I'm not 
sure if the problems are cultural. I have taught 
at ABC for 13 years, and I'm always learning. 



102 

It is important to assist students in understand¬ 
ing why we discriminate, why we are prejudiced 
and stereotype people—Indians in Montana. I 
feel we need to discuss these things. Racist 
kinds of things are obvious. A lot of times it 
is just because of ignorance. I had an Indian 
student who wrote a paper and was apprehensive 
about the class reading it and about being Native 
American. She has a belief system that she is 
going to be discriminated against. I encourage 
my Native American students to talk about their 
experiences. That is the way to help people 
understand, by talking about it. I set the rules 
at the beginning of my class. I don't tolerate 
racist comments in my class. I call students on 
it if they do make comments. 

These responses illustrate the nature of cross- 

cultural communication as it pertains to the ABC affiliated 

instructors. The majority of the instructors that were 

interviewed were sensitive to cultural differences; 

however, they also lacked essential information regarding 

the cultures of their Native American students. They were 

aware that inter-cultural communication was something that 

always needed to be worked on and were eager to learn more 

about the cultures and culturally related problems that 

their Native American students were experiencing. The ABC 

affiliated instructors interviewed were aware of the 

discrimination that their Indian students were subjected to 

and were committed to remedying it, at least in their 

classrooms. 

In order to remedy some of the difficulties the ABC 

instructors were experiencing with their Native American 
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students, they provided several recommendations of their 

own. These are given below. 

001 staff is aware that problems exist (regarding 
cross-cultural communication), and are working on 
improving our knowledge. Not sure if other 
faculty members are. It would help if there was 
more in-service presentations about multicultural 
problems. Have Indian students come in and talk 
to instructors (more one on one interaction). 
For workshops, have a panel of Indian students 
talk to the faculty. Have faculty attend 
awareness week. We need to keep working on 
problems. 

Need to offer workshops, have opportunities for 
workshops. It's been eight or more years since 
there has been anything. Need to update the 
resource books. 

Contact among staff - workshops, meetings. 
Newsletters and printed material baloney. I 
would like to go to ABC meetings, but it*s 
difficult - too busy. 

ABC needs to be aware, needs to be reminded about 
the new people on staff who didn*t get to go to 
their workshops. ABC needs to keep providing in- 
service information . . . ongoing instead of 
doing one workshop and considering it complete. 
Maybe there is a creative way to address cultural 
differences. Maybe 001 staff with counselor, I 
don't know, could get together and come up with 
something. I carry around failures. For 
example, I had a Crow student who dropped out - I 
didn't know if there was something - did I not 
deal with it culturally? 

I would like textbooks to reflect Native American 
experience. In my classes I would like to 
include more Native American literature in my 
class. Difficult to find because there are no 
anthologies on Native American literature. 
Availability of workshops, more teaching of 
instructor - workshops to help faculty understand 
diversity of culture. We need to be trained to 
incorporate that into class. I would like to see 
textbooks reflect diversity. 
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Conclusion 

The purpose of this chapter was to examine the 

influences of Native American culture on the academic 

performance of ABC's Indian clientele. As the interviews 

progressed and the responses of the Native American 

students were compiled, three cultural issue areas emerged: 

reservation life, family/culture importance, and language. 

It is known that school achievement depends largely on the 

experiences that Native American students have in their 

family and community, which are culturally oriented. 

The reservations where these students come from are 

marked by isolation, poverty, and high unemployment. The 

socio-economic conditions of the reservations can result in 

a poverty mentality which stems from uncertainty and desti¬ 

tution, which has become a way of life on the reservations. 

The isolation of the reservation can result in "cultural 

shock," for the students who have had little or no prior 

experience of the "outside" world. The majority of the 

students interviewed have lived on the reservation all of 

their lives, with only short "visits" off-reservation? thus 

they are often unprepared, not just academically but 

psychologically, for the university and its surrounding 

community. 

As the comments reflect, the family/cultural aspects 

of their lives are very important to them. The Native 



105 

American is the most disadvantaged minority in this 

country, except for their cultural heritage. Through this 

heritage, they obtain comfort, security, and stability, 

which allows them to adjust to the uncertainty of their new 

environment. It also obligates them. Family is very 

important to the Native American students, and family 

obligations come first, before everything, including 

school. Consequently, these obligations often call them 

away from school at inopportune times. 

The native speakers had an additional problem which 

was primarily due to language. Language is an essential 

part of culture because through it all aspects of culture 

are transmitted? however, it is not without its diffi¬ 

culties. One of these difficulties is in the processing of 

information. The Native American students who were native 

speakers stated that they had difficulties in processing, 

thus comprehending some of the class-related material. 

This can be attributed to a number of native language 

related characteristics, which include: word structure, 

uniqueness of vocabulary, and worldview transmitted within 

the language. These may result in the native language 

speaker literally not understanding, or at least not 

catching all of the information presented by their 

instructors. 
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A combination of the effects of the socio-economic 

conditions of the reservations, familio-cultural 

experiences and obligations, and language can have an 

adverse effect on the academic performance of the Native 

American students who utilize ABC. Many of the students 

interviewed encountered difficulties due to one or more of 

these cultural attributes, which puts them at risk of 

failing or dropping out of school altogether. 

The comments of the ABC affiliated instructors suggest 

that they are aware of culturally related difficulties 

experienced by their Native American students; however, 

they lack the necessary information about the origin of 

these problems. And since it has been eight or more years 

since MSU has undertaken any culturally related training 

for instructors, they have no resource to go to in order to 

obtain assistance in understanding these problems and/or 

the people they are dealing with. 

Recommendations 

Given these culturally and cross-culturally related 

problems that the Native American students and ABC 

affiliated instructors are experiencing, the following 

recommendations are made. 

1. ABC could establish a mentor program where a 

continuing student will assist a new student in becoming 
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familiar with the university, including the programs or 

departments that could assist them in their transition from 

reservation life to university life, 

2. It is important for MSU to establish institutional 

goals that stress the multi-cultural diversity of the 

Native American student population, faculty, and staff. 

This could be accomplished by establishing a program that 

emphasizes cross-cultural learning styles and teaching 

methods directly geared toward the multicultural differ¬ 

ences of Native American students. Also, textbooks should 

reflect the Native American experience. This would lend 

institutional support and credibility to all efforts 

concerning Native American related issues and activities. 

3. MSU could establish a native language program 

which would not only offer native language courses in the 

various Montana tribal languages, but also move towards 

revitalizing those languages that are nearly extinct by 

establishing an archives and/or data center for native 

languages. 

4. ABC could implement ongoing in-service information 

for MSU faculty and staff who cannot get to workshops. ABC 

has only provided one workshop and considered the subject 

regarding Native Americans complete. Maybe there are more 

creative ways of addressing cultural differences. 
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CHAPTER EIGHT 

INTERPERSONAL COMMUNICATIONS 

In this chapter, interpersonal communication between 

the Native American students and tutors and instructors is 

examined. Answers to the following questions were 

solicited. 

1. How are your instructors in terms of 

communication, helpfulness, etc.? 

2. If you received tutoring, how were your 

tutors in terms of communication, 

helpfulness, etc.? 

The communication-associated responses fell into four 

categories: those related to the instructors, those related 

to the tutors, ABC, and specific departments. These 

categories of responses are discussed below. 

Instructor Related Responses 

In this category the responses fell into two sub¬ 

categories: the comments regarding the helpfulness of the 

instructors toward the students, and the comments regarding 

the cases of instructor ineffectiveness. According to the 

students, some instructors lacked teaching ability and/or 



lacked the ability to understand the needs of the students. 

The comments of the interviewees are given below. 

Instructor Helpfulness 

I haven't really gone to the instructors for help 
because my classes are so big, but now they 
(classes) are getting smaller, I find if I have 
to go to them (instructors), they are very 
helpful. 

I use the instructors a lot. There are some who 
don't care but generally they are reasonable and 
helpful. 

I go to the instructors first, especially if it 
has to do with grades. Then I go to the TAs 
(teacher assistants) for help. 

I utilize the instructors if I have problems with 
class work. 

The instructors are helpful when I go to them. 
Two instructors in particular really helped me 
out. I had an attendance problem, which was due 
to some personal problems I was having when I 
first got here (MSU). These instructors gave me 
the incentive and support I needed. 

If I have any major problems, I go to the 
instructors. In the smaller classes it is more 
common to go to the instructor, but in the larger 
classes I go to the TAs. 

These interview responses do not really touch on any 

form of cultural miscommunication, rather they better 

reflect the student's perception of the instructor's 

helpfulness. Many of the interviewees readily sought help 

from the instructors before seeking assistance elsewhere, 

particularly from ABC. The two university instructors 

affiliated with the ABC program who were specifically 
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mentioned as being very helpful to Native American students 

were also mentioned as being very helpful to Native 

American students in the interviews conducted for Part I of 

this study. 

Instructor Ineffectiveness 

The second sub-category of instructor related 

responses reflects specific cases where, in the students' 

perception, the instructors lacked teaching skills and/or 

were ineffective. 

There was this instructor, my first quarter here, 
who was very distant. She was not the type of 
person I wanted to get help from. She had a bad 
attitude toward everyone, not just me. I ended 
up flunking the course. I just lost interest in 
the course because of her attitude. 

There was this woman in Biology who wasn't very 
organized. I thought she wasn't a very good 
teacher. 

After two years, I finally ran into an instructor 
that wasn't very good, last quarter. This guy in 
Chemistry had poor teaching skills. I didn't 
question his knowledge of his area, but he had a 
communication problem, which I think stemmed from 
his age. He was only about twenty. This guy had 
a chip on his shoulder. 

I had this instructor who wouldn't even read my 
papers. • I would write these papers and do all 
the research (writing is my strong suit) and he 
would just put a big, red "C" on the back of it. 
I did all that work for nothing. 

I visit with the instructors and usually can feel 
where they are coming from. You know, you can 
tell if people like you or not, if they care how 
you're doing, or just care for people in general. 
My biggest problems in school are financial, 
something they (instructors) can't help me with. 



Ill 

I find it is rare an instructor will ask me a 
question and I never ask questions in class. I 
read and prepare for class, but I never ask 
questions. 

I go to the instructors if I have problems, but I 
think my comprehension level is my problem. If I 
don*t quite understand something, I will go to 
the instructors, but if I feel I'm totally out of 
it, I just quit, like in Chemistry last quarter. 
I got so lost, I just quit. I should have asked 
for help, but didn't. 

I think some instructors do need to be made more 
aware of Indian people. I am more outspoken now, 
but when I first came here, I didn't say much. I 
was very shy. 

Some of the responses in this sub-category suggest 

that the communication problems the Native American 

students are experiencing in regards to the instructors can 

be attributed to some of the factors mentioned earlier in 

Part II, the students' educational background, cultural 

differences, age related factors, and language related 

difficulties. For example, some of these comments reflect 

the cultural behavior of Native American students, which is 

reflected in the comment of the student who never asks a 

question in class. According to Wissler (1975:10), speak¬ 

ing of the Blackfeet, Indian children learn early that 

"talkativeness is almost a crime in the presence of 

elders." In this case the instructors are put in the role 

of elder. Watching and listening is continually stressed 

in the Indian family and/or society because this is how 

children are taught within their cultures. 
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However, many of the comments in this sub-category 

reflect the student*s experience as it relates to how 

instructors "should” teach or conduct themselves. In 

forming these opinions, they demonstrate that they have 

adjusted to college, at least in the classroom setting. 

Tutor Related Responses 

Many of the Native American students did not seek 

tutoring services through the ABC program, but preferred to 

utilize the Center for Native American Studies (CNAS) 

because of the prerequisites ABC requires for obtaining 

tutor services. This issue also emerged in the interviews 

for Part I of this study. Only four of the 13 students 

interviewed for Part II had received tutoring from ABC, and 

all of them were tutored in the 1988-89 school year. 

The tutor related responses are given below. 

I've only had one tutor, in Chemistry. He knew 
what he was saying but didn't say it. I mean, it 
didn't come out to where I could understand it. 

I got one tutor who was a very nice person but he 
wasn't on the same level of communication as me. 
I felt inferior because he was answering too far 
above me. I was already lost in the class and in 
the material. He must have met with someone at 
ABC because during the second session he got so 
basic that it was boring. He was trying. There 
was a lot of detail and a lot of his time, but he 
wasn't meeting my needs. He also got this 
feeling, because he said we could get another 
tutor if we wanted. I never went back for a 
third session. 
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The tutors were nice and willing to help. Some 
didn't know some things, probably because they 
weren't prepared, but when they were (prepared), 
they did a good job. 

The tutor I got didn't help me. He didn't have 
the time to tutor me, so I didn't really get 
help. 

I had one tutor for two different classes. I had 
no problems, except finding the time for the 
group sessions ABC wanted us to use. Individual 
tutoring is much better for me. Some days I have 
a light schedule, but others are really bad for 
me. 

The tutor I got didn't know how to talk to us. I 
would favor communications skills over GPA any 
day. I left frustrated and more confused than 
when I came in. 

I don't think someone's GPA is that important for 
tutoring. Someone with a high GPA can't talk to 
people. They speak out of a book, like the tutor 
I got, and not in real life language. I also 
don't think the tutors would have to be Native 
American just because the student is, but for a 
lot of other Indian students, it would make them 
more at ease. 

The tutor related communication problems seem to stem 

from the tutor's inability to communicate in "real 

language." Tutors with communication skills were favored 

over those with high GPA's. Many of the students were 

under the impression that the tutors needed a 4.0 GPA. 

However, according to the ABC counselor who hires the 

tutors for the program, tutors may have a minimum 2.5 GPA. 

Recommendations from advisors or the dean of their 

respective schools are also required. The counselor 

indicated that it was best if the prospective tutor had a 
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high GPA. It is plausible that the communication problems 

attributed to GPA may not be GPA related at all. In any 

event, the tutor related interview responses suggest some 

rather serious communication problems. And it is recom¬ 

mended that ABC review the tutor selection process as well 

as develop some form of systematic evaluation that would 

permit input from ABC's clientele regarding tutor 

performance. 

Advance Bv Choice 

As noted in Part I of this study, this project was 

approved by ABC and some of the interviewees used this as 

an opportunity to comment on the ABC program. Furthermore, 

the opportunity was also taken to comment upon problems 

that the Native American students had experienced in 

specific departments. ABC related comments are given 

below. 

I have used ABC since I've been here (MSU). I am 
comfortable with all the women there and 
especially like the mixture of races. I would be 
uncomfortable talking to men because in my 
culture we (women) are taught to respect the men. 
Without the support of ABC I don't think I would 
still be here (MSU) . 

ABC made me feel dumb. When I went there for 
help with scheduling of classes, they said, "We 
don't think you can do this." I know I really 
needed to come back into school after being out 
so long, slowly. More like creeping back into 
it. But even with the easiest subjects they 
would still say, "We don't think you can do 
this." 
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In the area of counseling or support, they (ABC) 
do care, so they say. But when I ran to them, 
they turned me down. 

I applied for ABC because I thought I would need 
it. I always have it handy if I have some 
problems. I just haven*t had any problems. It's 
a resource when I get in a bind. 

I don't use ABC. I don't care for their 
counseling. 

There appears to be mixed feelings regarding the 

effectiveness of the ABC program according to the comments 

that were given. This suggests that ABC might consider 

examining their counseling procedures, since personal 

counseling services are the main reason students go to ABC. 

Department Related Responses 

The department related responses are divided into two 

sub-categories: those relating to the Math Department and 

those relating to the Sociology Department. Both of these 

departments were specifically named as causing problems for 

the native students. 

Math Department Responses 

I think the TAG (teacher assistant courses) 
classes are more of a hindrance than a help. The 
time they want you to be there is unnecessary. I 
have to work around my baby sitting, which limits 
my time (on campus). It cost money I don't have. 
I ended up making up time at the end of the 
quarter. I got all I needed (instruction) in a 
shorter time. I didn't need all that continual 
input. I graduated seventh in my class of 
ninety-plus students, I really didn't need that 
much help to catch up. The TA just went too slow 
for me. 



116 

Another problem I had is with the Math Depart¬ 
ment, in Trigonometry, which is an upper level 
math course. They changed their policy, which 
required mandatory attendance for all TA courses. 
I think we are all adults and they (Math 
Department) should treat us as adults. Even the 
young guys can't be led by the hand. This is 
college. 

These comments suggest that the Math Department TAG 

course policy was more of a hindrance than an asset to 

those particular students interviewed. Since there are 

many remedial math courses that are required prior to upper 

level courses, there is no foreseeable remedy for problems 

that the students are experiencing in this department with 

which the ABC program can assist them. It is noted that 

older students with children experience additional 

financial strains due to baby sitting cost. 

Sociology Department Responses 

The Sociology Department was also specifically cited 

as causing problems for native students. These comments 

are listed below. 

The instructors I have problems with put distance 
or a barrier up that I can feel. I have been 
around long enough to pick this up. I get this 
from the Sociology Department, which has caused 
me the most problems. They (instructors and 
staff) make me feel like I'm burdening them. 
That I shouldn't be there. I feel very 
uncomfortable there (at the department) and my 
major is Sociology. The secretary has a bad 
attitude and I think this attitude comes from me 
being Native American. When you get one syllable 
answers to all your questions or you don't get 
acknowledged when you've been standing there ten 
minutes, then you get that feeling. I am 
seriously considering changing my major so I 
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don't have to deal with that department. Like 
I've said, I've been around long enough to 
recognize prejudice when I see it. I never 
expected this (prejudice) from a field that 
should always interact with people. Maybe they 
should do more interacting themselves. 

I'm in Criminology, which is in the Sociology 
Department. The Sociology Department is bad. I 
filed discrimination charges against them. I am 
the only Indian and the oldest woman in the 
program and I had these problems with this guy 
(professor). I filed the charges, and in the 
final argument, he just flat out said he did not 
like me. It was racism. Anyway, I settled by 
making an agreement with the department head that 
I wouldn't have to take any more classes from 
this guy again, and I haven't. However, there 
are two other guys who are just as bad and they 
are supposed to be doctors (Ph.D.), professors. 
You just don't expect prejudice and racism from 
these kinds of people, especially in Sociology of 
all fields. 

I don't like the Sociology Department at MSU and 
I don't like MSU. I think this school is just 
for white people. It disgusts me when you're in 
it (racial situations). It's revolting. MSU has 
a horrible reputation for racism. But I can't 
quit because I'm a senior and I need that degree. 

The Native American responses suggest that racism and 

prejudice may be a reality in the Sociology Department. 

There is no way to approach the subject of prejudice and 

racism because of its irascible nature. Zion (1989:11) 

states "discrimination and prejudice are subtle phenomena, 

and the action follows closely upon the stereotype." 

Derogatory labels rooted in Indian stereotypes, such as 

"prairie nigger," "squaw," and "dirty Injun," can be heard 

in all parts of Montana, MSU being no exception. Attitudes, 

fueled by such stereotypes, have resulted in Indian people 
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being denied jobs, housing, and quality education, and are 

allowed to perpetuate in such places that cannot afford to 

be associated with racism, such as HSU. Native American 

students have had to deal with prejudice in all its many 

forms practically all their lives, including their academic 

life, and it is much easier for them to leave than to stay 

and take such abuse. 

Conclusion 

In this chapter interpersonal communication between 

the Native American students and the instructors and tutors 

was examined. The purpose of this section was to further 

examine the extent of the communication problems alluded to 

in Part I of this study. Based on the comments of the 

interviewees regarding communication with the instructors, 

it is concluded that generally there are no major communi¬ 

cation problems in relation to culture. The students 

readily sought help from their instructors before going 

elsewhere. The students did voice their opinions regarding 

individual instructors and/or departments in relation to 

personal attitudes, perceived lack of teaching ability, or 

effectiveness as an instructor. Allegations of prejudice 

and racism being practiced in the Sociology Department at 

MSU by some of the interviewees also emerged during the 
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interviews. However, these charges cannot be substantiated 

without further information. 

As for communication problems with the tutors, it 

appears that some of the ABC tutors lack good communication 

skills. They did not know how to talk to older, less 

specialized students than themselves. 

The ABC program receives mixed reviews regarding its 

effectiveness in meeting student needs. This was also 

mentioned as being the case in the interviews conducted for 

Part I of this study. 

Recommendations 

1. The tutor selection process should be reviewed and 

perhaps revised to better meet the needs of ABC clientele. 

An ongoing evaluation and feedback system of tutor perform¬ 

ance should also be implemented. ABC might also consider 

hiring older, and preferably Native American, tutors when 

possible. 

2. It is apparent that there is a problem regarding 

information about the ABC program and its functions. It is 

very important for a program such as ABC to inform their 

present clientele, potential clientele, and other programs 

and/or departments about their program and what it can do 

for their students. This would eliminate some of the 

misinformation and/or lack of information that students, 
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other programs, and the administration have about the ABC 

program. 

3. A mechanism and/or process for quick and decisive 

handling of alleged racial prejudice needs to be 

implemented. Information regarding such a mechanism must 

be available to all students, specifically minorities, upon 

orientation, so that they may be aware of available avenues 

of recourse when they feel that they have been discrimi¬ 

nated against. 

4. Some sort of ethnic and/or racial awareness and 

sensitivity training for all faculty and staff members 

should be part of the employment policy of MSU. 

5. There are Native American students in nearly every 

school or department on campus. However, there seems to be 

a lack of communication between these departments and those 

that deal directly with Native American students, such as 

ABC and NAS. These departments/programs could implement an 

information outlet informing these various schools and 

departments about Native American issues and students. 
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CHAPTER NINE 

CONCLUSIONS AND RECOMMENDATIONS 

Three issue areas emerged out of the open-ended 

interviews conducted for Part I of this project. The 

purpose of Part II of this paper was to further explore the 

cultural communication issues between the Native American 

students and ABC, ABC tutors, and university instructors 

that emerged from the open-ended interviews. In order to 

determine the nature and extent of the cultural communica¬ 

tion issue, it was necessary to conduct more indepth or 

probing interviews with the majority of the Native American 

students utilizing ABC. Thirteen, or fifty percent, of 

these students were interviewed. 

Several categories of questions were framed to 

initiate and/or guide the discussions during the face-to- 

face interviews. Some of these questions were asked to 

solicit specific demographic, personal, and educational 

background information for the purpose of determining what 

type of Native American student presently utilizes the 

services of the ABC program. This profile, in turn, shed 

some additional light on the problems faced by Native 

American students that were not communication oriented. 
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The interviews revealed that the typical Native 

American student who seeks help from the ABC program 

possesses several characteristics that could adversely 

influence their academic performance and potential for 

graduating. First, with an average age of 33.5 years, they 

are much older than the "traditional” college student. 

Consequently, they have many age related attributes which 

may influence their academic performance. For example, the 

majority of them have families, with an average number of 

three children. They experience many strains that 

"traditional" students are not faced with. These older 

students also have more difficulty adjusting to college 

life, and many of them, with full families to support, also 

have financial difficulties. 

The educational background of the Native American 

students who were interviewed was also examined for the 

purposes of determining additional factors that might 

influence academic performance and retention. All of the 

interviewees had experienced one or more of the various 

forms or periods of the Indian Education system. 

Historically, agricultural and vocational training was 

advocated as the appropriate form of education for the 

Native american. This legacy has been long and persistent. 

As a result, many of the Native American students who enter 

postsecondary education at MSU may not be sufficiently 
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prepared, academically, for college. These students also 

carry attitudes and perceptions regarding education that 

have been fostered by their prior educational experiences. 

Another factor that may contribute to cultural 

communication problems may be the dismal socio-economic 

conditions of the reservation communities that the Native 

American students come from. For example, some of the 

students mentioned that they were not prepared for living 

off-reservation and/or some of the courses that they were 

taking were not relevant to the reservation. That is, much 

of what they are taught does not occur on the reservations, 

so these students have no prior experience or knowledge to 

fall back on in comprehending what they are hearing or 

reading. 

Perhaps the most significant factor that affects the 

Native American's academic performance is that of language. 

For example, a majority of these students speak their 

native languages, and English is the second language. 

Consequently, these students have problems comprehending 

and processing information because they must "rethink" much 

of the class material they are exposed to. Many concepts 

they are taught are not contained in their culture or 

language. 

In terms of interpersonal communication with university 

instructors, the Native American students do not perceive 
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any difficulties. And they readily utilize their instruc¬ 

tors before seeking help elsewhere. Some of the students 

used the interview opportunity to express their views 

regarding particular instructors who, in their opinion, are 

not very effective and/or lacked teaching skills. In 

formulating such opinions, these students demonstrated that 

they have adapted to the college environment. 

As for the ABC tutors, it is clear that the communi¬ 

cation problems the students are experiencing may be 

attributed to the tutor*s lack of communication skills. 

From the perspective of the students interviewed there are 

no apparent cultural communication problems. 

The ABC program was also specifically mentioned by the 

interviewees. Some of the students took the interview 

opportunity to express their opinion regarding the ABC 

program. The results suggest some mixed feelings regarding 

the effectiveness of the program. While some of the 

students had very favorable comments regarding the 

assistance ABC provided them, the majority either did not 

find them very effective, or student oriented, or they did 

not utilize the program even though their names appeared on 

the ABC roster. 

It must be noted that if this same study were to be 

conducted at other institutions of higher education, such 

as the University of Montana, Northern Montana College, 
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Eastern Montana College, it is very likely that identical 

findings would emerge. MSU is not alone. These institu¬ 

tions, as well as MSU, are extensions of a two track school 

system practiced throughout this country where Indian 

students are concerned. This two track system means that 

if you are Native American, you are automatically sent to 

programs such as ABC. You are condemned to "special" 

education or other support services without consideration 

of your actual academic potential. In other words, the 

Native American student is automatically assumed to be 

dumb. 

The cultural communication problems experienced by the 

Native American students of the ABC program stem from the 

fact that two cultures or worldviews, that of the Native 

American and the Anglo American, do not understand one 

another. This can be symbolized by the Zunis of western 

New Mexico and their kachina dolls. The kachina came out 

of the underworld fastened back to back with a person from 

an alien (White) world. This deformity condemned the two 

to an eternity of physical union in which neither could 

ever see or understand the other (Utley 1984:xix). This 

means "Indian-White history is the process of two thought- 

worlds that at the time were more often than not mutually 

unintelligible. Surely this is the most poignant message 

of Indian-White relations: 500 years of talking past each 
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other, of mutual incomprehension” (Martin, 1981:158). The 

culturally related communication problems of the Native 

American Students of the ABC program are reflective of a 

much broader problem—society's problem. As such, the 

findings of this study are not unique to Montana State 

University. 

Recommendations 

The following recommendations are suggested for ABC or 

MSU implementation in order to better serve the Native 

American student population. 

1. If the out of date ABC roster of Native American 

clients is any overall indication of the accuracy of their 

client roster, ABC needs to develop a better student 

tracking system. 

2. The prerequisite policy for obtaining tutorial 

services should be reviewed for possible adaptation to 

better meet the needs of the students they are to serve. 

3. An "early warning" system could be implemented in 

order to determine, in advance, which students are at the 

greatest risk of failing and/or dropping out of school. 

This system should be ongoing and current in order to be 

effective. Included in this system could be such 

indicators as the student's prior educational background, 

family situation, and grades, to mention a few. 
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4. ABC could implement a mechanism specifically- 

designed to meet the needs of older students. Presently, 

ABC relies on the "good will" of other university programs 

to provide services for this sector of the student 

population they serve. 

5. It is important for MSU to establish institutional 

goals that stress the multicultural diversity of the Native 

American student population, faculty and staff. This could 

be accomplished by establishing a program that emphasizes 

cross-cultural learning and teaching styles directly geared 

toward the multicultural differences of Native American 

students and Native Americans in general. Also, textbooks 

should reflect the Native American experience. 

7. ABC could implement ongoing in-service information 

for MSU faculty and staff who cannot get to workshops. ABC 

has only provided one workshop and considered the subject 

regarding Native Americans complete. Maybe there are more 

creative ways of addressing cultural differences. 

8. The selection of tutors could be reviewed and 

revised in order to be more effective. Older tutors should 

be considered over the younger tutors. 

9. The ABC program might consider a better, more 

effective means of "advertising" their program in order to 

disseminate pertinent information regarding the program and 
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eliminate some of the misinformation about the program due 

to lack of information. 

10. A mechanism and/or process of quick and decisive 

handling of alleged racial prejudice needs to be 

implemented. Information regarding such a mechanism must 

be available to all students, specifically minorities, upon 

orientation, so that they may be aware of its existence. 

11. Some sort of ethnic and/or racial awareness and 

sensitivity training for all faculty and staff members of 

the university should be a part of the employment policy of 

MSU. 

12. There are Native American students in nearly every 

school or department on campus. However, there seems to be 

a lack of communication between these entities and those 

that deal directly with Native American students. There 

should be an information outlet to inform these various 

schools and departments about Native American issues and 

students, as they relate to ABC. 
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* ELIGIBILITY * 

Advance By Choice is funded by a grant 
througn the Department of Education. 
Our application process determines 
eligibility. A student must meet one of 
following criteria: 

First Generation - neither of the 
student' s parents nor guardian had 
a Bachelor's degree. 

Low Income - verification of taxable 
income is necessary by submitting a 
copy of the previous tax year's 
1040/1040A/1040EZ fonns. 

Physically Disabled - this includes 

hidden and learning disabilities. 

* COURSE OFFERINGS * 

* STUDY SKILLS * 

Workshops - The ABC Study Skills 

coordinator offers several corpact 
workshops dealing with the most 
essential study skills. 

Videotapes covering study skills 
topics are available and may be 
cheoced out at the ABC office for 
viewing at the Library. 

Target Session Tapes audio cassettes 
and accoipanying workbooks, each 
focusing on a specific study skill, 
are available in the ABC office. 

* COUNSELING * 

ABC counselors are available to assist 
students with career, academic or 
personal concerns. 

* TUTORING * 

Individual and group tutoring are 
aval .Lable in many undergraduate 
classes. 

* DISABLED STUDENT SERVICES * 

English 001, 002, 003: These classes are 
geared toward building writing carpetencies 
within a small class setting. 

Math 005: Weekly lectures and individual 
aid supplement the TAC format of Math 010, 
Oil, 012, and 140. 

The above courses are pass/fail and require 
a restricted entry card. 

ABC closely coordinates services 
with MSU's Disabled Student Services 
office for students in need of special 
equipment or assistance. 

* OTHER ABC SERVICES * 

- Diagnostic testing in English, Math 

and study skills. 

- Test Analysis 

ADVANCE BY CHOICE - Study Groups 
STRAND UNICN BUILDING 
Roan 146 994-4541 - Assistance with Financial Aid Forms 

- Referrals to university and ccrrmunity 
resources. 

A Department of Education Special Services Project within the Division of Student Affairs 

and Services 
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TUrORgjG CUESTICMNAIRE 

If you are interested in receiving a tutor through the ABC program, please corplete 
this form and sign it. 

Name    Date  

Are you currently enrolled in the Advance By Choice program? Yes  Mo 

For which course are you requesting tutoring?  

What grade are you presently earning in the course?  

Have you had all the necessary prerequisites? Yes Mo 

When did you take the prerequisite courses?   

At MSU Yes  No 

What grades did you receive in the prerequisite courses?  

ABC WILL NOT TUTOR STUDENTS WHO HAVE NOT SUCCESSFULLY COMPLETED THE COURSE ?EE- 
CUISITES (D's are not considered passing). 

Have you discussed the trouble you are having in this course with your instructor? 

Yes No 

Have you inquired about help sessions or review sessions which the instructor ray 
be offering? Yes No 

Are you presently a member of a study group for this course?  Yes No 

Hew would you describe the problems you are having with this course? 

Hew marry hours per week do you study for this course?   

* * * 

Please make a check next to any of the following ABC Study Skills Workshops you 
have either attended or listened to on cassette: 

 Reading Textbooks & Remembering What You've Read 

_____ Taking Notes & Listening in Lectures 

 Taking Tests & Controlling Test Anxiety 

 Beating the Time Crunch 

 Preparing for Final Exams 

Signature 
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FORMAT FOR INDEPTH INTERVIEWS 
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Interaction 

Interaction 

Interaction 

Interaction 

Interaction 

FORMAT FOR INDEPTH INTERVIEWS 

I: Briefly explain the purpose of the 
project. Follow this with: 

"Is there anything you would like to know 
right now about me (us) and my (our) 
involvement in this project?" 

II: Review and obtain agreement with ground 
rules for the interview (see attached). 

Ill: Pose the following questions (or some 
general adaptation of the following form 
of questions): 

1. Focussing your attention on your 
position in the program, what would 
you say are the things that are 
helping you be as effective as you 
are? 

2. What is keeping you from being more 
effective in your position here? 

3. Letting your imagination run free, if 
you could do anything vou wanted to 
about vour situation here, what would 
vou want to do? 

IV: Any further comments, questions, or 
afterthoughts? 

V: Thanks for your cooperation. 
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PROVISIONS AND GROUND RULES FOR INDEPTH INTERVIEWING 

Introduce this with a statement to the effect that "I'd 
like to go over the ground rules we are using for these 
interviews and see if they are acceptable to you." 

1. First, about the type of data we will be gathering: I 
will ask you three open ended and general questions that 
are stated in the same way for everyone who is interviewed. 
I will record, as closely as I can, your exact verbatim 
response to these questions. You may interpret the 
questions as you wish and answer them in any way you like. 
My role is only to record your response. In order to check 
the accuracy of what I am recording from you, I will 
frequently say it back to you so that you can see if what I 
am getting down is what you wish to say. 

2. What we will do with the data after we complete all the 
interviews is to group the responses according to what 
appear to be common themes in what people have said in 
response to the questions. We will then sort the categori¬ 
zation of responses into concerns and issue areas. We will 
not be analyzing or interpreting the responses in any way. 
The class purpose of our project is to give us experience 
in conducting open ended interviews and to conduct 
background research necessary for the development of 
evaluation designs. 

3. We will be making the final categorization of responses 
into concerns and issues available to the program director 
for her/his own information since these interviews should 
provide your director with valuable program information. 
We wish to assure you that your responses to the questions 
will remain anonymous. We will connect no one's name to 
any of the responses. Not even the professor for our 
course will have such information. 
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DATA MAPPING 
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DATA MAPPING: Method of Notetaking for Open-ended Interviewing 

Respondent No. Question No. 

1. 
2. Same Subj ect 

3. New Subject 

Center Circle 

Instructions: Begin by putting a small circle in the center of the 
page. This circle serves as a simple ordering device for your 
notetaking. 

1. Record first statement at left hand top of page and put a balloon 
around it. Draw a line connecting the balloon with the center 
circle. 

2. If second statement is on same subject as first, put a balloon 
around it and draw a line to connect the first two balloons. 

3. Whenever a statement begins a new subject put a balloon around it 
and draw a line to connect the balloon with the circle in the 
center. 

4. Move around the page in a circular clockwise fashion. 

5. Lines are used to connect balloons only when they are on the same 
subject. 

This method of notetaking (it must be rapid) keeps your interview data 
in order. As soon as you come out of the interview you can translate 
the notes into data statements. Use 5x7 note cards for this and 
record one thought per card (this facilitates the categorizing and 
sorting process that ultimately yields a set of discrete concerns and 
issues). When translating interview notes into data statements (on 
the cards), put your own clarification notes, if any, into brackets. 

The connecting lines are useful for making associations and helping to 
trigger your memory. 


