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ABSTRACT 

The purpose of this study .was to treat two groups of 
junior high school pupils with different methods of reading, 
one with an individualized program and one with a structured 
program, over a period of twelve weeks and evaluate the 
results on the basis of the Gates Reading Survey, The pupils 
were pre-tested with the Gates Reading Survey Form I and post- 
tested with the Gates Reading Survey Form II, Twelve pupils 
from the Bozeman Junior High School took part in the program. 
Both groups met from 7:00 to 8:00 p.m, twice a week. The 
individualized reading group was assisted by a student teacher; 
the structured group was directed and taught by the writer. 
The members of each group were treated independently. The 
individualized reading group selected library books of their 
own choosing. The student teacher helped the individualized 
group by directing those wanting assistance to books that might 
interest bhem. The individualized group was also given help 
in phonic skills, word analysis, v/ord meaning, comprehension, 
and interpretation: this was done by the student teacher as a 
pupil^s need for a skill became apparent. The structured 
reading group was assigned material by the writer and given 
specific instruction. A set of reading skill cards was used 
to determine the pupil’s reading proficiency, and materials that 
corresponded to these cards in level of achievement were 
provided. The materials used by the pupils were to provide 
practice in such skills as phonics, comprehension, word analysis 
interpretation, and word meaning. After the completion of both 
programs, the comparison of the individualized reading group 
with the structured reading group by test results showed no 
statistical significance. 



ACKNOWLEDGEMENT 

The T/riter is especially grateful to the pupils from 

the Bozeman Junior High School and to their parents, for 

without their cooperation this study would not have been 

possible. Also deserving of my thanks are the principal, 

counselors, and teachers of the Bozeman Junior High School 

for their referral of students. Mrs. A. M. El-Negoumy, a 

counselor, was particularly helpful and encouraging. 

Various faculty members of Montana State University have 

merited my gratitude for their guidance and suggestions 

which contributed greatly to this study. Notable among 

these faculty members are Dr. Melvin Monson and Dr. Willis 

Vandiver of the Department of Education and Dr. John Parker 

of the Department of English, Speech, and Theatre Arts. 

Finally, the writer is especially thankful to his wife for 

her encouragement and patience. 



TABLE OP CONTENTS 

CHAPTER PAGE 

I. INTRODUCTION   1 

General Statement of the Problem   1 

Purpose of the Study '•  1 

Previous Studies in the Field   2 

Definition of Terms   3 

Summary  4 

II. REVIEW OP RELATED LITERATURE   5 

III. METHODS   12 

IV. RESULTS   20 

V. CONCLUSIONS, RECOMMENDATIONS, AND 

SUGGESTIONS FOR FURTHER STUDY   21 

Conclusions   21 

Recommendations   21 

Suggestions for further study   22 

BIBLIOGRAPHY  24 

i 



CHAPTER I 

INTRODUCTION 

General Statement of the Problem 

Today the improvement of reading in our schools has 

assumed nationwide importance* In the last few years 

numerous types of programs for improving the reading abilities 

of our children have been proposed. As the individual reading 

teacher has only a limited amount of time to try these programs 

in the classroom, it is essential that he be able to choose 

among them and apply them effectively in the limited time 

at his disposal. - • ~ . 

The significance of this study is that it attempts to 

evaluate the effectiveness with children of two reading 

programs. 

Purpose of the Study 

The purpose of this study was to evaluate the 

effectiveness of two different methods in reading with two 

groups of junior high students over a period of twelve weeks 

and compare the results on the basis of the Gates Reading 

Survey. Both groups were pre-tested with the Gates Reading 

Survey Form I and post-tested with the Gates Reading Survey 

Form II. • 

Twelve students from Bozeman Junior High School took 

part in the program. There were five seventh-grade students 

and seven eighth-grade students. They were divided into two 

groups of six each. This selection for the program was made 
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entirely on the basis of teachers* recommendations as to 

students who could benefit from a reading program. At 

least fifty-four parents were contacted before a total of 

twelve students were enrolled in the program. 

One group was instructed in a method called individualized 

reading; another group was instructed in a method called a 

structured reading program. The students in the structured 

reading program were provided with reading materials at or 

near their individual levels or achievement by the writer. 

The material was varied according to each pupil*s needs in 

the development of reading skills. Chapter III, dealing with 

methods, presents a complete description of these materials 

and methods. 

Both groups met at 7:00 p.m. tv/ice a week, each period 

being an hour. The individualized reading group was under 

the supervision of a student teacher, while the structured 

reading group was taught by the writer* The individualized 

reading group will hereafter be termed IRQ; the structured 

reading group will be hereafter termed SRG-. 

Previous Studies in the Field 

This study is concerned with a comparison of an 

individualized reading program with the structured reading^ 

program. Factors from other reading programs were 

introduced into the individualized program or the structured 

program only in so far as they did not disrupt tne basic 



3 

structure of either program. 

Because this program involved pupils from the Bozeman 

Junior High School and was carried out under the auspicies 

of the Department of Education of Montana State University, 

it was carried out in accordance with the schedules of these 

institutions. 

The rooms, the Library Science Room in the library of 

Montana State University and Room 126 in Reid Hall, were 

available two week-nights. The students were available 

only after school hours. 

Due to the restricted number of students involved in the 

reading programs and the limited time during which the 

programs were conducted, the evaluation and comparison of 

the programs is necessarily limited. 

Definition of Terms 

Individualized reading in this study is a reading 

program that permits each student to select a library book 

of his own choosing. This method calls upon the teacher to 

direct the pupil to books in areas interesting to him. The 

teacher also helps him develop his reading skills as the 

need appears. If two or more students show a similar need, 

the teacher works with them at the same time. 

The structured reading program, as used in this study, 

is a program which provides reading materials and exercises 

to each student at or near his various levels of reading 
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achievement. These materials included practice readers, 

word-attack kits, spelling workbooks, library books, reading 

skill cards, and reading pacer machines. The reading materials 

provided a wide range of reading levels and skill exercises 

from the third-grade to the ninth grade. This permitted each 

child to work on a level suiting his reading-skill needs. 

Summary 

Guided by research materials on the subject, the writer 

set up an individualized reading program and a structured 

reading program involving twelve students from the Bozeman 

Junior High School and the facilities of the Department of 

Education and the Library of Montana State University. With 

the assistance of a student teacher, the writer conducted 

these programs for twelve weeks. Test results were used in 

an attempt to evaluate the reading progress of the pupils 

in each group. 



CHAPTER II 

REVIEW OP RELATED LITERATURE 

It Is the belief of the writer that in thousands of 

classrooms across our land, some students are daily forced’; 

to try to understand reading material above their level of 

achievement, and at the same time others are required to 

read material below their level of achievement. Only a 

few in the classroom may be reading at their level of 

achievement. As the chronological age of the child rises, 

the gap between the good and the poor readers increases. 

Tinker (15) in citing Russell states: 

Near the end of the primary grades and especially 
during the intermediate grades additional differences 
associated with more mature reading will appear. Some 
of these which the teacher will need to take into 
account are rate of comprehension, breath and level 
of comprehension, skimming, reading to formulate a 
conclusion, reading for critical evaluation, reading 
interests and tastes, flexibility in adjusting to 
materials and purposes, and various skills required in 
work-type reading and study such as finding and using 
sources of information. 

Probably one of the most significant teaching expedients 

developed m an el fort to /solve the many differences^ among 

individuals has been grouping. Grouping in the dame schools 

of early colonial time; grouping in the later monitorial schools 

grouping by age from grade to grade according to the German 

plan; thus developed the lock-step procedure that v/e know 

today (11). 

Within this graded frame work has developed the three- 

group methods commonly used at the primary and intermediate 
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grade levels for the good, average and poor readers within 

the same classroom. Homogeneous grouping by ability, 

according to the results on intelligence tests, and by 

achievement, according to the levels of achievement in 

different subjects, has also developed in many junior high 

and senior high schools (11). 

The practice of individualized reading instruction has 

prompted many researchers to conduct studies of the effect 

of individualizing teaching methods. The individualized 

plan permits each pupil to select a library book of his 

own choosing and develop his reading skills as he needs them. 

A teacher helps by having planned individual conferences and 

by making spot checks of the pupil’s reading, v/ord-attack 

skills, interpretation and comprehension. If two or more 

students show a similar need, the teacher will work with 

them at the same time. The studies to this time have been 

indeterminate due to the fact that the individualized plans 

have not been used long enough for several carefully 

controlled studies to have been conduc.ted. 

Cyrog (4) conducted a study in which individualized 

instruction was introduced gradually over a period of three 

years. After three years, the investigator reported, a 

fifth-grade class achieved a median reading score of 6.2 on 

the California Achievement Test. On the California Test of 

Mental Maturity the pupils’ mental-grade equivalent was 5.2. 
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Cyrog concluded that "individualized reading over a tv/o 

or three year period produces better than average results." 

No control groups were used in this study and no statistical 

data for four of the five participating groups were given. 

Duker (5) carried on an experiment in grades four, five, 

and six, in which, the pupils were randomly assigned to 

experimental and control groups; five of the groups were 

taught by the conventional reader program. 7/hile the 

conventional reading groups were taught by experienced 

teachers, the individualized reading program was carried 

on by student teachers. 

Duker believed that the individualized groups were at 

a disadvantage in being taught by student teachers. Two 

factors may have overcome this disadvantage: both the 

experienced and 'the student teachers were often present in 

the individualized classrooms. Test results showed an 

average of six months1 gain for the individualized groups 

as compared with two months* gain for the basic reader groups. 

McCristy (9) matched eight second-grade classes, provid¬ 

ing nearly homogeneous groups. Also the teachers were similar 

in competancy, background, and experience. The control groups 

were taught by the three-ability-grouping plan with the use of 

basal readers, and they had access to well stocked libraries 

for supplemental reading. The experimental groups were taught 

by the individualized plan. The total average reading gains 
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for the control groups were 1,14 years while the experimental 

groups averaged 1.41 years. In vocabulary growth the control 

group averaged 1.09 and the experimental 1.96 years. In 

comprehension fifty-nine percent of the experimental group 

gained two years or more, while twenty-four percent of the 

control group scored in this range. Other studies indicate 

that without a follow-up, the significance of this study is 

doubtful. 

Anderson, Hughes, and Dixon (1) used pupils in a 

laboratory school for their experimental population using 

individualized instruction. A neighboring school using 

basal reading instruction formed their control group. This 

control group had an average IQ that was ten points below 

that of the laboratory group. Despite this handicap a far 

greater percentage of the basal reader group achieved a 

reading age of eighty-four months. The brighter group 

overtook the basal reader group after they were 132 months 

old on the average. 

Safford (12) made a study of seven classes of pupils 

in a California district. They had been taught by the 

individualized reading method during the preceding three 

years. He compared their reading achievement with the district 

mean. He concluded that: 

1. For the majority of the individaul pupils in 
the seven classes, the use of individualized reading 
techniques resulted in lower gains in reading achievement 
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over a period of one calendar year, when contrasted with 
the results of other methods of reading instruction that 
are currently being used in this district and throughout 
the nation. 2. The use of self-selective reading methods 
achieved no significantly different results with the sup¬ 
erior than with average students. 3. The use of individ¬ 
ualized reading techniques resulted in significant dif¬ 
ference in growth between reading vocabulary and reading 
comprehension. 

An experiment that involved five teachers in grades one, 

two, and three was conducted by Bohnhorst and Sellers (2). 

The individualized plan was used with their most capable 

groups for a period of eight weeks. During the preceding 

eight weeks, this same group had been taught by the basal 

textbook plan. Test results for each of the two eight-week 

periods were compared. Better progress for the experimental 

groups was suggested, but the differences were not statistically 

significant. 

In G-eorge County, Maryland, Burdette (3) experimented 

with the individualized reading plan. The progress of element¬ 

ary pupils under the individualized system with those under 

the three group approach was compared. . She found no statist¬ 

ical differences in results. 

Hibson and Thomas (8) individualized reading in a first 

grade class and compared the results with those of two other 

classes where reading was taught by group procedures. No real 

differences in the children taught under the two different 

plans were revealed. As is true in many cases, the individual¬ 

ized group was reported as having more enthusiasm. There was no 
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statistical significance between the two groups. 

One of the controversies in the teaching of reading today 

is the individualized program as opposed to the traditional 

basal reader approach. Robinson (11) has stated: "Claims have 

been made that pupils exhibit greater interest in reading and 

read a great many more books if taught by the individualized 

plan." She further states that the "sequence of skills and 

abilities" presented in the basal reader has not proved to be 

essential. There are many questions about this new program 

that she concludes are unanswered. 1. Will the increase in 

the number of books read continue through the elementary and 

high school? 2. Will it lead to more permanent interest in 

reading adulthood? 3. Are the more complex reading skills 

and abilities developed through individualized reading? 

The structured approach as used in this study was concerned 

with developing definite skills in each student as weaknesses 

were discovered: word attack skills, comprehension, vocabulary, 

and interpretations. The structured approach was also concerned 

with reinforcing and refining those skills that appeared to be 

on a superior level. The theory being that by utilizing 

strong features of the students* reading abilities those of a 

lesser degree of development would progress. This idea is 

well defined by Tyler (16): 

This analysis suggests three important contributions 
which sequence makes to effective learning. 1. By 
providing new features to each new learning situation 
the pupil is required to give attention to it and thus 
to be reacting intelligently rather then repeating 
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previous behavior without real involvement in it* 
2. By building on previous learning, each sequential 
learning experience carries the pupil to a higher level 
of understanding, or skill, or appreciation, or some 
other objective. 3* Eecuase each new learning situation 
incorporates features of earlier learning, the amount 
of meaningful practice and satisfaction of basic 
concepts, skills, values and the like is greatly extended 
thus leading to greater permanence in the learning 
involved. 

The background literature aided the writer in designing 

the basic plan of the individualized program used in this 

study and in clarifying the objectives he hoped to achieve 

through the structured approach. 



CHAPTER III 

METHODS 

At the outset of this study the principal of the 

Bozeman Junior High School was contacted, and the writer’s 

idea of forming two reading groups of junior high students 

from the seventh and eighth grades was explained. The author 

further explained that one group would be given an individual 

ized reading program while the other would be taught by a 

structured reading approach. Through the principal, other 

staff members of the junior high were consulted, and they 

offered their assistance. The counselors obtained a list 

of pupils who could probably benefit from this reading 

instruction. A list of forty-five names was submitted. 

With the intention of assembling sixteen students, 

the writer telephoned each parent of the referred pupils. 

Twelve pupils finally agreed to take part in the program. 

The twelve pupils were then randomly divided into two 

groups. Each pupil wrote a number on a piece of paper. 

The numbers were then placed in a box from which they 

were drawn. It was decided beforehand that the first number 

drawn would be in the individualized reading group and the 

second in the structured group, and so on until all the 

numbers were drav/n. 

The information regarding most of the pupils included 

IQ,, reading level on last standardized test, and current 

report card grade in reading. In several cases, IQ's and 
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reading grades were not available. The main criterion for 

selection was the teachers1 recommendations. 

The information in the students* average reading 

grade was taken from the Iowa Silent Reading Test. This 

test consists of eight subtests that measure rate, compre¬ 

hension, directed reading, word meaning, paragraph 

comprehension, sentence meaning, alphabetizing, and use of 

index. As the break-down of the subtests was not provided, 

the results were of little value in this study. 

Next the Gates Reading Survey, Form I, was given to 

both groups at the same time. This test was not scored 

until the program was concluded. This was done to insure 

that the instruction given the pupils would not be influenced 

fey the results of the test and the final Gates Reading 

Survey v/ould be more accurate. 

After talcing the test, the pupils were told to meet 

with their groups at 7:00 p.m* beginning with the next 

meeting. They then met twice weekly throughout a period of 

twelve weeks. The Thanksgiving and Christmas Holidays 

interrupted the sequence of meetings causing the twelve 

weeks of meetings to extend over an actual period of 

fifteen weeks. 

The individualized group was assisted by a student 

teacher in the library science room at Montana State 

University. The student teacher was carefully instructed 
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on an individualized program, and she conferred with the 

writer to inform him of the pupils* activities and to give 

him opportunity to offer suggestions. 

The members of each group were treated independently. 

The major difference in the two approaches was that the 

IHG selected library books of their own choosing, while 

the SRG was assigned material by the writer and given 

specific instructions. 

Folders were provided for the records of each pupil. 

The information in these records included; 

1. Books read; name, author, number of pages 

2. Date started, completed 

3. Interviews 

4. Test information 

5. Vocabulary: phonics, structural analyses and 

multiple word meanings. 

The selections made by the members of the IRG were left 

entirely up to them. A limitation was that they were to 

choose from the shelves of the library science room, and 

that this room is stocked with juvenile books only. 

The student teacher called on each pupil during the period 

and listened to him read. She took notes on their problems 

as well as on their strong areas. She discussed reading 

habits and attitudes toward reading with the pupils. 

At various times the class performed exercises in obtaining 
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meaning from paragraphs, in picking out topic sentences, 

and in word usage* These additional exercises were used to 

encourage attendance and hold the group together* 

The advantages of the individualized plan as stated 

by Smith (14) were kept strictly in mind: 

. 1* The child proceeds under his own motive 
and drive. 

2. He reads at his own pace* 
3. Interest is increased because the child reads 

material of his own choice. 
4. The program permits the reading of larger 

amounts of material than does the grouping plan. 
5. Each child is taught the skills that he needs 

when he needs them; thus he realizes the usefulness 
of skills. 

6. The individual conferences promote close 
personal relationships between pupil and teacher. 

7. There are increased opportunities to inter¬ 
grate reading with other language arts: vocabulary 
development, writing, listening, spelling; motives 
to communicate are strengthened. 

8. The psychological effect of the program on 
the child is desirable. Pressures and tensions to 
meet grade standards are relieved, frustrations 
arising from failure to read as much or as well 
as others in a group are avoided, and the stigma 
of being "behind in reading" is removed. All of 
these concomitants pay rewarding dividends in 
mental health. 

Dr. Willis Vandiver also met with the student teacher 

and helped outline the various aspects of the IRP for her. 

She proved to be an excellent choice, and kept her group 

intact for the entire period of time. 

As an integral part of the’structured reading program, 

a wide assortment of learning aids and enrichment exercises 

were provided: Webster * s Practice Readers,>the Hew Webster 

Word Wheels, The Magic World of Dr. Spello, Conquests in 

Reading, and two reading pacers. Each pupil was placed in 
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reading material at least one grade level belov/ his reading 

achievement as indicated on the test results from the Bozeman 

Junior High School. In the writer’s opinion, it is best to 

begin a pupil one grade level below his reading achievement 

to insure that he will be able to do the work. The pupil’s 

being able to do the work is important for two reasons: first, 

he is more likely to enjoy it; second, it will give him a 

sense of confidence and accomplishment. 

To supplement the test results from the Bozeman Junior 

High School, the pupils were given sets of the McGraw Hill 

“Reading Skill Cards" one level below their indicated reading 

abilities. These cards are designed for a quick diagnosis 

of reading level, and can be used for reading exercises. 

Cards lettered A are on a second-grade level and alphabetically 

progress a grade for each letter, including G, or grade eight. 

If they completed the reading and answered the questions 

correctly in two minutes or less, they advanced to the next 

step. While this was being done, the overt physical reactions 

of the reader were observed. 

The pupils were then furnished McGraw Hill Practice 

Readers corresponding to their levels on the "Reading Set 

Cards". The Practice Readers are lettered from A to G and 

provide more depth in reading skills than the "Reading Set 

Cards"• 

The writer used "The New Webster Word Wheel" kit to 
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get a quick diagnosis of each pupil’s word attack skills. 

This kit consists of sixty-three wheels: seventeen beginning 

blend wheels; twenty prefix wheels; 18 suffix wheels; and 

8 two-letter consonant wheels. If a weakness in phonetic 

and structural analysis skills was revealed, the student 

was placed on appropiate lessons in The Magic World of Dr, 

Spello by Kottraeyer and Ware. Also the same authors1 

workbook Conquest in Reading was assigned to pupils needing 

improvement in phonic skills, word attack skills, reading 

for details, and interpretation. Both of these books have 

advanced vocabulary sections that deal with word meanings, 

prefixes, syllabication, accent marks, synonyms, antonyms, 

and homonyms.' These sections were utilized with some students. 

A Craig Reading Pacer and a Shadowscope Reading Pacer 

were used to promote increased reading rates. The Craig 

Reading Pacer is a machine shaped like a television set 

used to help the pupil develop habits of increasing reading 

rate. This pacer has a screen on which is projected various 

frames of reading materials. These frames consist of many 

patterns of numbers and words designed to broaden eye span 

and lessen eye fixation. The Shadov/scope Reading Pacer is 

also a machine for helping the student increase his reading 

rate. A moving beam of light guides the reader down the 

page. The speed of this light can be regulated. Any book, 

magazine, or periodical can be read with the Shadowscope. 
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Ten books of low-readability and high interest were furnished. 

These were used with the Shadowscope. Those using the Craig 

Pacer continued on that device for the entire treatment. 

Those assigned to the Shadowscope. continued on it for the 

entire treatment. 

At this point each student was proceeding v/ith four 

learning aids. It became evident after third week that one 

student was capable of doing more advanced work. To provide 

this advanced work a Programmed Heading Book Humber Twenty- 

one by Cynthia Buchanan and published by the Webster Division 

McGraw Hill Book Company, Copyright 1965 was used. 

As the pupils revealed weaknesses in interpretation, 

they were put on the SRA Reading for Understanding Kit. 

Interpretation was their weakest skill. Test results from 

the Bozeman Junior High School were of no use here because 

the Iowa Silent Reading Test does not test interpretation. 

For the same reason, the assignment to grade level material 

with the aid of the Reading Skills Card Set was of no value. 

At this point the author decided to test for interpre¬ 

tation. This was done with the "RFU-Reading for Understanding- 

Cards n. The pupils progressed from one set of ,,RFUU cards 

to the next until a challenge in interpretation was met. The 

nRFUn cards are in numerical order, the higher numbers being 

more advanced in reading difficulty. When a pupil missed two 
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or more of the ten questions on a card, the writer considered 

that level of interpretation an appropiate starting point 

for the pupil. 

The design of these studies provided an active learning 

situation for both groups. The following features were built 

into the two plans: level of material suitable to ability and 

achievement, active feed back, active participation, pacing of 

learning, sequential development, reinforcement of skills 

and individual attention. 
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RESULTS 

In attempting to evaluate the individualized reading 

program and the structured reading program, the writer 

compared the test results of the Gates Reading Survey, Form 

I, given to the pupils in each program as they begam that 

program, with the test results of the Gates Reading Survey 

Form II, given to the pupils at the conclusion of the 

programs. This statistical comparison has been put in the 

form of the table on this page. 

The difference between the means and standard deviations 

of all sub-tests for both groups would indicate there is no 

significant differences in either achievement or methods of 

instruction according to test results. 

GATES READING SURVEY TEST RESULTS 

Individualized Reading Group 

N - 6 

M ~ 6.5 
crz: 1.393 

Structured Reading Group 

N H 6 

Form I Form II Form I Form II 

Speed and Accuracy Speed and Accuracy 

M ~ 7.3 
Cr “ 2. 168 

M rz 7.2 
O'— 2.064 

M “ 7.7 
O' —1.968 

M IT 7.9 
O 1.932 

Vocabulary Vocabulary 

Form I Form II Form I Form II 

M - 6.7 
cr — 1.42 

M - 6.7 
grr 1.431 

M r: 8.6 

O' — 1.384 
M — 8.6 
O'—1.302 

Comprehension Comprehension 

Form I Form II Form I Form II 

M : 

cr 
8.6 
.9 

M =: 9.0 

<X— •8S 
M n 6.5 
O'n.417 



CHAPTER V 

CONCLUSIONS, RECOMMENDATIONS, AND 

SUGGESTIONS FOR FURTHER STUDY 

Conclusions 

Since the purpose of this study was to evaluate the 

effectiveness of two methods of teaching reading on the 

basis of the Gates Reading Survey, it can be concluded 

only that neither method proved to be superior to the other. 

Recommendations 

The eight research studies cited by the writer compared 

IRG’s to other reading methods: the three group procedure, 

conventional methods, and basal reading groups. The IRG 

method was reported as showing superior gains over the 

other methods in four studies, while four studies reported 

no significant gains for the IRG. These studies have shown 

the difficulties of establishing one method of teaching 

reading over another method. The writer's study bears out 

the difficulties of gaining significant statistical evidence 

from reading tests to evaluate reading programs. 

From the background literature and from the results 

obtained through his own study, the writer suggests that 

further studies comparing reading methods should involve 

whole school districts. These studies should extend over 

a period of at least three years. The time factor would 

help make the studies reliable. 

It is also recommended that a variety of measuring 
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devices be used and that tests be administered to all 

classes involved at specified intervals. 

If a program is carried out on this scope and if the 

pupils1 reading progress is frequently measured, some 

statistical trends should become evident that might 

indicate the superiority of one method of teaching reading 

over another. 

Since the research is not conclusive at the present 

time in terms of what methods or materials are best, it 

seems logical to recommend that teachers use methods and 

materials with which they are confident. Because innovations 

are constantly being made in the methods of teaching, 

teachers should keep an open mind and be prepared to adapt 

new techniques to those methods which they have found to 

work. 

Suggestions for Further Study 

With the present emphasis on innovation and experimenta¬ 

tion to improve teaching methods, it is suggested that 

in-the-classroom-studies be made of different reading 

techniques; that they be evaluated, and a continuous atmosphere 

for improving methods of learning the skills of reading be 

encouraged. 

Since there is research favoring each of the various 

methods of teaching reading, it appears that a study is needed 

involving large samples extending over many years with 
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careful controls. Because of the importance of reading in 

our society, the expenditures made on such research could 

pay tremendous dividends. 
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