
hn 

A SURVEY OF HEAD COACHES IN MAJOR 

SPORTS OF SELECTED HIGH SCHOOLS 

IN THE STATE OF MONTANA 

by 

HAROLD D. GERKE 

A professional paper submitted to the Graduate Faculty in 

partial fulfillment of the requirement for the degree 

of 

MASTER OF EDUCATION 

in 

Physical Education 

MONTANA STATE UNIVERSITY 

Bozeman, Montana 

August 1969 



iii 

ACKNOWLEDGMENT 

The author would like to express his appreciation to Mr. Roger 

Craft, Head Basketball Coach, for his cooperation in allowing this 

investigation to be conducted. Also to the Athletic Department secre¬ 

tary, Dee Strong, who assisted in the typing of this paper. 

A special note of thanks is given to Mr. Marshall Cook, the 

author's major advisor, and Dr. Gary Evans, Coordinator of Graduate 

Studies in Physical Education, for the many hours of their time and 

guidance in writing this paper. 



TABLE OF CONTENTS 

PAGE 

LIST OF TABLES  v 

ABSTRACT vi 

CHAPTER 

I. INTRODUCTION  1 

Statement of the Problem   3 

Definitions   4 

Delimitations   4 

Justification of Study     4 

Research Method   5 

Population   5 

Data Collection  6 

Results of Data  6 

Survey of Related Literature   6 

II. ANALYSIS OF DATA  9 

III. SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 18 

Problem 18 

Summary of Findings   . 19 

Strengths 21 

Weaknesses 21 

Conclusions 21 

Recommendations 22 

LITERATURE CITED 24 

APPENDIX 27 



LIST OF TABLES 

TABLE PAGE 

I. Number of Coaches Who Interviewed for a Coaching 

Position, Teaching Position, or Both   10 

II. Number of Coaches Who were Hired as a Coach, a 

Teacher, or Both 10 

III. Undergraduate Major or Minor Field   11 

IV. Number of Coaches Teaching Undergraduate Major, 

Minor, Both, or Other Areas of Academic Emphasis   13 

V. Number of Coaches Submitting Applications at Their 

Present Position Because of a Coaching Vacancy, 

Teaching Vacancy, or Both 13 

VI. Coaches Opinions Concerning Whether Undergraduate 

Major Prepared Them for Teaching or Coaching 14 

VIA. Coaches Opinions Concerning Whether Undergraduate 

Minor Prepared Them for Teaching and Coaching 15 

VII. Number of Coaches Who Have Tenure 15 

VIII. Primary Responsibilities Between Coaching and 

Teaching  16 

IX. Number of Coaches Who Could Remain as a Classroom 

Teacher if Released as a Coach 17 



ABSTRACT 

The general problem of the paper was to conduct a survey of head 

coaches of selected high schools in Montana concerning teaching and 

coaching responsibilities. To the author's knowledge, this was the first 

study of its kind attempted in this State. 

A check list was constructed to solicit the desired information. 

The check list attempted to answer the following general questions: 

(1) Was the individual hired primarily as a coach or as a 

teacher in his present position? 

(2) His opinion as to what he feels his primary responsibili¬ 

ties should be—teaching or coaching. 

(3) His opinion about what benefits he received from his 
undergraduate major or minor areas of academic emphasis. 

(4) His opinion as to what his primary responsibilities are^ 

V 

The check list was conducted by telephone to 62 head coaches in 

selected schools of Montana. A total of 59 coaches (or 95 percent) 

responded to the check list. Of the 59 coaches answering the check list, 

39 (or 66 percent) felt that they were interviewed or hired primarily as 
a coach. 

Teaching was the area most mentioned when asked where their 

responsibilities should be. However, 48 of the 59 coaches responding 

applied for their present position because of a coaching vacancy, none 

applied because there was a teaching position open. Eleven stated it 

was both. 

Physical education was the most frequently mentioned major area 

with social science next. Thirty-three (or 55 percent) felt that their 

physical education major did prepare them for teaching and 30 believed 

that their coaching benefited from their major in physical education. 

Those coaches responding who taught in their minor area felt that it 

prepared them for their present position as a teacher. It was not so, 

however, in coaching because 14 out of the 25 (or 56 percent) replied 

that their minor did not prepare them for their coaching duties. 

The head coaches, completing the check list, were also asked what 

they thought their primary responsibilities are. Forty-four were of the 
opinion that it was in coaching while fifteen thought it was teaching. 



CHAPTER I 

INTRODUCTION 

This study is the result of thirteen years of coaching and 

teaching experience that have completely monopolized the author's inter¬ 

est. It was with this in mind that compelled the author to conduct this 

survey concerning the coach as an athletic person and a coach as a teacher 

in the entire educational program. 

The purpose of education on any level is the search of truth. 

This starting point should be instrumental in the formulation of both 

meaning and purpose for the conducting of an athletic program in any high 

school. Athletics must be a part of the total educational process or 

they are of little value in this process. In the formulation of meaning 

and purpose for athletics in the life of the educational community, it 

seemed fitting to build on principles and assumptions that are rooted in 

truth. For the coach as a coach, the moment of truth begins when he be¬ 

gins to work with his team. For the coach as a teacher, it begins when 

he meets with his class the first day. 

Coaches today, for the most part, are not being given credit for 

being good classroom teachers. Implicit in any faculty appointment is the 

assumption of professional competency in a specific area. It is expected 

that the coach be knowledgeable in his area and that he continue to study 

and to grow in competency. Therefore, it is primary to know the game, 

its fundamentals, techniques, strategies, as well as the teaching methods 

involved. Conversely, this should also be true when we hire the coach 
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as a teacher. Unfortunately, many times a good coach is hired at the 

expense of a good teacher. Because he was a successful coach, the posi¬ 

tion was open to him. It was not open to him because he was a good teacher, 

this was simply an added benefit to the hiring institution. 

The general public places entirely too much emphasis on the results 

achieved by the coaches of athletic teams. Much too often job security 

is dependent on these results, regardless of the quality of work the coach 

does in the classroom. Winning games, however, is not sufficient justifi¬ 

cation to recommend the program as an integral part of the educational 

experience and should not be the ultimate measure of a coach’s success. 

His success should be measured in terms of the quality of men he produces 

on the athletic fields and in the classroom. 

This opens a whole new area of inquiry and concern. What is the 

measure of a successful coach and a successful teacher-coach? The princi¬ 

ples and assumptions we embrace in the answer to this question gives 

expression to the quality of individual and group life we experience. 

Rooted in our answer lies also the meaning and purpose we find and express 

in education, in athletics, and in life. It is not possible to detail the 

coach's personal response to this question, but it will suffice for the 

moment to say that his feelings towards himself as a spiritual being is 

directly related to his entire worth as a coach, a teacher, and as a man. 

These are not separate but related one to another. 

"Two of the greatest lessons to be learned in life are--first, 

to try to do your very best at all times, to eternally hang in there; 

second, to do as much extra as possible, to langniappe (lan'yap, the 

military call this, 'above and beyond the call of duty'). These 
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lessons may be learned in other ways, but these concepts, along with 

always being honest with yourself, practicing the disciplined life, 
living most by serving best, can be best taught in education for 

health and fitness."^ 

The ultimate measure of success in any program is in terms of the 

number of responsible citizens devoted to excellence, reason, and good 

will that the program produces. Athletics, as a part of the total 

educational program, can produce this. Coaches can also produce this 

from not only the playing field but the classroom also. 

Statement of the Problem 

The problem of this study is to determine the opinions of head 

coaches in selected high schools of Montana regarding their teaching and 

coaching assignments. More specifically, an attempt will be made to 

determine the following: 

(1) Was the individual hired primarily as a coach or as a 

teacher in his present position? 

(2) His opinion as to what he feels his primary responsibilities 

should be—teaching or coaching. 

(3) His opinion about what benefits he received from his under¬ 

graduate major or minor areas of academic emphasis. 

(4) His opinion as to what his primary responsibilities are. 

■^Curtiss Gaylord, Modern Coaching Psychology, Wm. C. Brown Co., 
1967, p. VI. 
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Definitions 

(1) Head Coaches - These will be the Head Basketball and 

Football Coaches. 

(2) Teachers - These will include all teachers, counselors, 

and administrators. 

Delimitations 

This survey was limited to selected high schools in the State of 

Montana and was further limited to head coaches of these schools employed 

in the academic year, 1968-69. 

Justification of Study 

To the author's knowledge, this is the first study of its kind 

ever conducted in the State of Montana. 

Much controversy exists today as to whether or not the main 

responsibilities of a teacher-coach lies with his coaching or teaching 

duties. The author feels that this study will add credence to the theory 

that the coach is hired as a coach, not as a teacher. 

From personal experience, it is the opinion of the author that 

the general public and public school system in Montana place much pres¬ 

sure on the results achieved by the head coaches regardless of the 

quality of work he does as a classroom teacher. 

"Coaching is characterized in some schools and colleges by 

insecurity of position. A great deal depends upon the school, 

community, and the administration. Coaching offers an interesting 
and profitable career to many individuals. However, one should 

recognize the possibility of becoming located in a situation where 
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the pressure to produce winning teams may be so great as to cause 
unhappiness, insecurity, and even the loss of a job."^ 

Therefore, since sound educational practices dictate that the 

primary responsibilities of the teacher-coach is to the majority of the 

students, this study may in some way put coaching in its proper perspec¬ 

tive, both from the academic and athletic standpoint. 

Research Method 

Design - A check list designed and developed by the investigator 

will be used to collect the data for this survey. The check list, al¬ 

though administered in a personal interview, will be structured so as to 

efficiently gather the desired information. An oral check list was 

designed to solicit the desired information for several reasons. 

(1) The author feels that a personal telephone interview is more 

efficient than a questionnaire by mail. 

(2) The check list can be easily constructed to obtain the 

desired information. 

(3) The check list is a rapid and efficient method of gathering 

data. 

Population 

The population, as previously stated, will be selected high 

schools in the State of Montana. It will be further delimited to 62 

head coaches. 

^Charles A. Bucher, Administration of School and College Health 
and Physical Education Programs. C. V. Mosly Co., pg. 602; 1967. 
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Data Collection 

The oral check list method was used. This check list was directed 

to head coaches of selected high schools in Montana. They were asked 

questions from the check list and their answers were recorded at that 

time. The survey was conducted during the week of May 5 to May 9, 1969. 

Results of the Data 

The results of the check list were tabulated on an easily readable 

chart. After tabulation, it was analyzed and presented in tables. The 

coaches' replies to the check list will be presented in tables to show in 

percentages the opinions of the coaches regarding the questions asked in 

the check list. 

Survey of Related Literature 

To the author's knowledge, this was an original study, as no study 

similar to this has been conducted in the State of Montana. 

Rawley, in a similar study, found that in the State of Washington 

over 98 percent of the coaches were teaching academic subjects in addition 

to their coaching duties and less than 2 percent were teaching physical 

education alone. The greatest percentage of coaches had majored in physi¬ 

cal education. Social studies was also the subject in which the highest 

3 
percentage of coaches minored, with physical education ranking second. 

■^Robert Rawley, "The Academic and Professional Training of Athletic 
Coaches in Secondary Schools in the State of Washington in Relation to the 

Subjects They Teach" (Unpublished Master's Thesis, University of Washing¬ 

ton, Seattle, Washington, 1933.) 
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Pitts found in his study that 92 percent of the coaches had either 

a major or minor in physical education. Of these, 69 percent were actually 

teaching physical education. He concluded in his study that there existed 

a relationship between favorable won-lost records and longevity in 

coaching did exist. Even though coaches did not believe that there was 

too much emphasis placed on winning, their opinions reflected a belief 

that the coaching aspects of their positions were more important than 

their teaching aspects. The conclusion was made that these beliefs did 

influence the performance of their duties as teachers and coaches.^ 

Duncan claimed that in the employment of a teacher-coach, the 

principal should consider teaching preparation as well as coaching 

ability 

Garrison found that methods employed in the selection of coaches 

differed in some respect from those used in the selection of other staff 

6 
personnel. 

Cranmer's study found that the employment and assignment practices 

involving men trained in physical education are very inconsistent and need 

^Erwin Ralph Pitts,"Professional and Experiential Factors Related 

to the Status of Head Coaches of Missouri Interscholastic Football"(Unpub¬ 
lished Doctorial Dissertation, University of Missouri, Columbia, Missouri, 

1964.) 

5 
Ray 0. Duncan and Wincie Carruth, "Basic Issues", Journal on 

Health Physical Education Recreation, 33:6-7, January 1962. 

^Cecil L. Garrison, "A Study of Factors Contributing to Success or 

Failure of P.E. Teachers and/or Coaches in Selected Schools of Arkansas" 

(Unpublished Masters Thesis, University of Wyoming, Laramie, Wyoming, 

1957.) 
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to be changed. For example, men athletic coaches are employed without 

due consideration of their qualifications for their major teaching assign¬ 

ments. He concluded that public school administrators be more selective 

when employing personnel to be assigned the dual role of athletic coach 

and teacher. More attention should be given to the candidate's qualifi¬ 

cation for fulfilling the anticipated teaching assignments.^ 

Farrell's study concerning problems of high school football 

coaches in Kansas found that coaches in the State of Kansas have duties 

to fulfill as classroom teachers as well as football coaching responsi¬ 

bilities. Coaches seem to share an equal responsibility in teaching 

g 
regardless of their professional preparation or experience. 

Scott stated that the personnel required for conducting a program 

in physical education, including competitive athletics, should be chosen 

according to the standards which apply to the selection of teachers and 

9 
leaders in any other department of the school. 

7 
Joseph Walter Cranmer, "Professional Preparation and Teaching 

Assignments of Health and Physical Education Teachers" (Unpublished Doc- 

torial Dissertation, University of Utah, Salt Lake City, Utah, 1965.) 

o 
Ed D. Farrell, "An Analysis of the Problems of Head High School 

Football Coaches in the State of Kansas" (Unpublished Doctorial Disser¬ 

tation, University of Arkansas, Fayetteville, Arkansas, 1965.) 

9 
Harry A. Scott, Competitive Sports in Schools and Colleges, New 

York, Harper & Brothers, Inc., 1951. 



CHAPTER II 

ANALYSIS OF DATA 

The survey of coaching and teaching responsibilities in selected 

high schools was conducted by an oral check list that was constructed by 

the author. The check lists were directed to the head coaches of selected 

high schools. 

A total of 62 check lists along with a letter of explanation was 

read to the 62 coaches contacted. Fifty-nine of the coaches contacted 

agreed to answer the check list. Three coaches declined to answer. The 

final tabulation was a total of fifty-nine coaches out of sixty-two (95 

percent) completing the oral check list. 

Once the oral check list was completed, it was tabulated by the 

author and his assistant. The responses to each question were scored on 

individually constructed answer sheets. The author's assistant read the 

answers to each question on all 59 coaches, while the author placed a 

mark under the proper response on the answer sheet. Only one question 

was tabulated at a time in order to leave as little margin for error as 

possible. All computations were checked twice by the author and his 

assistant. 

Question one dealt with the coaches' opinion concerning whether 

they were interviewed for a coaching position, teaching position, or both. 

As shown in Table I, of the 59 coaches completing the check list, 

39 (or 66 percent) were of the opinion that they were interviewed for a 

coaching position, seven (or 12 percent) for teaching, and 13 (or 22 

percent) for both teaching and coaching. 
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TABLE I 

NUMBER OF COACHES WHO INTERVIEWED FOR A COACHING POSITION, 
TEACHING POSITION, OR BOTH 

NUMBER OF COACHING 
COACHES CONTACTED POSITION 

TEACHING 
POSITION BOTH 

59 39 7 13 

Of the seven coaches who believed they were interviewed for a 

teaching position, four were from parochial schools. 

Question two (Table II) on the check list asked if, in their 

opinion, they were hired as a coach, a teacher, or both. Thirty-nine 

(or 66 percent) felt they were hired as a coach. Seven (or 12 percent) 

felt they were hired as a teacher. Thirteen (or 22 percent) felt they 

were hired in both capacities. 

TABLE II 

NUMBER OF COACHES WHO WERE HIRED AS A COACH, A TEACHER, OR BOTH 

COACH TEACHER BOTH 

39 7 13 
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TABLE III 

UNDERGRADUATE MAJOR AND MINOR FIELD 

MAJOR FIELD  MINOR FIELD 

Physical Education. . . Physical Education. . . . . . 17 

English   English   

Math  Math  

Physical Science  ... 1 Physical Science. . . 

Biological Science. . . Biological Science. . . . . . 7 

Social Science  Social Science. . . . 

Commerical  Commercial  

Industrial Arts . . . . Industrial Arts . . . 

Language  Language  

TOTAL REPLY 61 TOTAL REPLY 60 

Two of the coaches responding had more than one major. One coach 

had more than one minor . That is why the two totals on this Table are 

more than fifty-nine. 
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Question three and four (see Table III) concerned the coaches 

undergraduate major and minor field. The purpose of this question was to 

determine if there was any trend towards one teaching field or another 

in connection with coaching responsibilities. Thirty-two coaches (or 

54 percent) had a major in physical education, while seventeen (or 29 

percent) had a minor in physical education. Social science ranked second, 

with sixteen (or 27 percent) as a major and twenty-two (or 37 percent) as 

a minor. 

Physical education was the most frequently mentioned subject taken 

as an undergraduate major. Thirty-two coaches listed physical education, 

while social science was listed sixteen times. Social science led on 

the undergraduate minor level with twenty-two, while physical education 

was next with seventeen. 

Table IV summarizes how the coaches were grouped concerning their 

teaching responsibilities. There were four possible methods of reply: 

major undergraduate field, minor undergraduate field, both, or other. 

Thirty-five coaches were teaching in their major undergraduate 

field. Seventeen were teaching in their minor undergraduate field, 

five were teaching in both major and minor undergraduate areas, and 

two were teaching in areas other than their major or minor areas of 

academic emphasis. 
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TABLE IV 

NUMBER OF COACHES TEACHING UNDERGRADUATE MAJOR, MINOR, 
BOTH, OR OTHER AREAS OF ACADEMIC EMPHASIS 

MAJOR MINOR BOTH OTHER 

35 17 5 2 

The results of question five, as shown in Table V, show how many 

coaches submitted an application for their present position because of 

either a coaching or teaching vacancy. Forty-eight coaches (or 81 per¬ 

cent) applied for their present position because a coaching vacancy 

existed there. NONE APPLIED BECAUSE A TEACHING VACANCY EXISTED. Eleven 

(or 18 percent) felt that they applied because both a teaching and 

coaching vacancy existed. 

TABLE V 

NUMBER OF COACHES SUBMITTING APPLICATIONS AT THEIR 
PRESENT POSITION BECAUSE OF A COACHING 

VACANCY, TEACHING VACANCY, OR BOTH 

COACHING VACANCY TEACHING VACANCY BOTH 

48 0 11 
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Question six was divided into two parts. The first part dealt 

with the coach's opinion on whether or not his undergraduate major pre¬ 

pared him for his present position: (1) as a teacher, or (2) as a coach 

(see Table VI). The second part of the question, which will be shown on 

Table VI A, dealt with the coach's opinion as to whether or not his 

undergraduate minor prepared him for his present position: (1) as a 

teacher, or (2) as a coach. The second part of question six was asked 

only of those coaches who were teaching in their minor field of academic 

emphasis. 

TABLE VI 

COACHES OPINIONS CONCERNING WHETHER UNDERGRADUATE MAJOR 

PREPARED THEM FOR TEACHING AND COACHING 

DID PREPARE 

TEACHING COACHING 

DID NOT PREPARE DID PREPARE DID NOT PREPARE 

33 10 30 13 
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TABLE VI A 

COACHES OPINIONS CONCERNING WHETHER UNDERGRADUATE MINOR 

PREPARED THEM FOR TEACHING AND COACHING 

TEACHING COACHING 

DID PREPARE DID NOT PREPARE DID PREPARE DID NOT PREPARE 

19 6 11 14 

Although parochial schools in the State of Montana have no tenure, 

public schools do. Since the majority of head coaches interviewed were 

from public schools, it was felt by the investigator that information 

concerning tenure was necessary in this study. Question nine on the 

check list asked how many coaches had tenure. 

As can be seen in Table VII, 37 coaches had tenure while 22 did 

not. Included in this 22 were nine head coaches employed in parochial 

schools who, as previously mentioned, are not eligible for tenure. 

TABLE VII 

NUMBER OF COACHES WHO HAVE TENURE 

DO HAVE TENURE DO NOT HAVE TENURE 

37 22 
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Question ten asked the coaches where they believed their primary 

responsibilities lie, between coaching or teaching. Each coach was asked 

to give his opinion as to where the main emphasis was in his particular 

situation. Forty-four (or 75 percent) of the coaches interviewed felt 

that their primary responsibilities lie in coaching, while 15 (or 26 

percent) thought that teaching was their main area of emphasis (see Table 

VIII for a summary of this data). 

TABLE VIII 

PRIMARY RESPONSIBILITIES BETWEEN COACHING AND TEACHING 

COACHING TEACHING 

44 15 

Most coaches believed they could remain on the staff as a classroom 

teacher if they were released as a coach according to question ten, which 

asked, "If you were released as a coach, could you remain on the staff as 

a classroom teacher?" 

Table IX illustrates that out of 59 coaches interviewed, 43 (or 73 

percent) felt they could remain on the staff as classroom teachers. Six 

(or ten percent) of the coaches felt they could not remain and ten (or 17 

percent) did not know. 
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TABLE IX 

NUMBER OF COACHES WHO COULD REMAIN AS A 

TEACHER IF RELEASED AS A COACH 

CLASSROOM 

COULD REMAIN COULD NOT REMAIN DID NOT KNOW 

43 6 10 

Any conclusions that may be drawn as a result of this research 

project would be more conclusive if the response had been 100 percent, 

but a 95 percent response, as was the case here, can be very beneficial. 

On the whole, the author was pleased with the total returns. 

Recommendations toward this survey (Chapter III) will be based 

on the data received on the check list and conclusions drawn from this 

data. 



CHAPTER III 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

An effort was made in Chapter I to state the general problem of 

the survey, to delimit the problem, to indicate the methods used in the 

study, and to list the general questions that were to be answered. 

Chapter I also included a review of studies that were similar to the 

one proposed in Chapter I. The data received on the check list was 

presented and interpreted in Chapter II. It is the purpose of Chapter 

III to summarize findings, draw conclusions, and give recommendations. 

Statement of Problem 

The general problem of the paper was to conduct a survey of head 

coaches in selected high schools of Montana regarding their teaching and 

coaching assignments. More specifically, the survey attempted to answer 

the following general questions: 

(1) Was the individual hired primarily as a coach or as a teacher 

in his present position? 

(2) His opinion as to what he feels his primary responsibilities 

should be—teaching or coaching. 

(3) His opinion about what benefits he received from his under¬ 

graduate major or minor areas of academic emphasis. 

(4) His opinion as to what his primary responsibilities are. 

A check list was designed to obtain this information. The check 

list approach was used because it was the most direct method of gaining 

the desired information. The check list was not intended to make an evalua 
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tion of any coach or any school but was constructed only to acquire a 

summary of coaching and teaching assignments in selected high schools in 

Montana. Fifty-nine coaches replied to the check list so the response 

was adequate to draw conclusions. 

Summary of Findings 

QUESTION 1 - Was the individual hired primarily as a coach or 

as a teacher in his present position? 

This question was definitely answered. Of the 59 coaches replying 

to the check list, 39 (or 66 percent) felt they were interviewed for a 

coaching position only. Thirty-nine of the 59 coaches responding also 

felt they were hired primarily as a coach. Of the 59 coaches surveyed 

about this question, only seven definitely believed they were interviewed 

or hired as a teacher only. Thirteen felt it was a combination of both. 

QUESTION 2 - His opinion as to what he feels his primary respon¬ 

sibilities should be—teaching or coaching. 

Responses to this question were vague, probably because the ques¬ 

tions trying to ascertain the desired information were poorly constructed. 

Many answered the question by saying that they felt their primary respon¬ 

sibility educationally should be in the teaching field; but since they 

were hired primarily as a coach (66 percent), their responsibilities 

realistically lie in that direction. Forty-eight of the 59 coaches 

responding applied for their present position because of a coaching 

vacancy, none applied because there was a teaching job open. Eleven 

coaches stated it was both. (See Table V) 
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QUESTION 3 - His opinion about what benefits he received from 

his undergraduate major or minor areas of academic emphasis. 

This question was answered very conclusively. Physical education 

was the most frequently mentioned major area. Thirty-three coaches (or 

56 percent) felt that their physical education major did prepare them for 

their present teaching position. A total of 30 (or 51 percent) believed 

that their coaching benefited from their major in physical education. 

Those coaches responding who taught in their minor field were of the 

opinion that their minor area of academic emphasis prepared them for 

their present position as a teacher. It was not so, however, in their 

present position as a coach because 14 out of the 25 (or 56 percent) 

replied that their undergraduate minor did not prepare them for their 

present position. 

QUESTION 4 - His opinion as to what his primary responsibilities 

are. 

This question received excellent response from the respondents. 

There were two possible answers. Were the coaches primary responsibili¬ 

ties in his present position in coaching or in teaching? Of the 59 

coaches answering this question, 44 (or 75 percent) were of the opinion 

that their primary responsibility was coaching. Forty-three (or 73 

percent) of the respondents felt, however, that if they were released as 

a coach, they could remain on the staff as a classroom teacher. Six 

believed they could not remain, and ten did not know. 
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Strengths 

Immediate strengths of the survey can be seen in the fact that 

73 percent of the 59 coaches responding to the check list felt they 

could remain on the staff as a classroom teacher, even though 75 percent 

of them felt their primary responsibility lie in coaching. This shows 

that the majority of the schools involved in this survey are not com¬ 

pletely ignoring a coach's teaching responsibilities. 

Weaknesses 

Obvious weaknesses are evident in the fact that many of the coaches 

responding believed that their primary responsibility should be in 

teaching, but 39 of the 59 surveyed felt they were either interviewed or 

hired as a coach only. Only seven of the 59 (or 12 percent) felt they 

were hired as a teacher. Seventy-four percent of the coaches interviewed 

believed that their primary responsibilities lie in coaching. All pro¬ 

bably do an adequate job teaching and some probably an outstanding one; 

but all facts considered, their responsibilities do not lie in that 

direction. 

Conclusions 

A careful analysis of data returned in the check list reveals the 

following significant conclusions: 

(1) The oral check list is an efficient method of gathering data 

on coaching and teaching responsibilities. The response of 

the coaches to this check list was good. 
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(2) Results of the survey showed that at least 74 percent of the 

59 coaches contacted felt their primary job was coaching. 

(3) Many coaches having a physical education background, as well 

as those trained in other disciplines, were not prepared 

specifically enough in many of the special competencies 

involved in coaching. 

(4) Many coaches did not receive adequate training for varsity 

coaching. 

(5) Many coaches learned through experience, observation, or 

participation. 

(6) Practices for the hiring of coaches differ from community to 

community. 

(7) Some of the problems in interschool athletics stem from the 

employment of coaches who are not adequately qualified to 

teach in this area of the curriculum. 

(8) Procedures for the appraisal, selection and employment of 

high school coaches are not appropriately developed or applied. 

They lack tangible specifications and standardization. 

Recommendations 

(1) All coaches should be required to complete at least a physical 

education minor or specified minimum professional studies. 

(2) More emphasis should be placed on the coach's ability as a 

classroom teacher. 
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(3) Specifications to be used in appraising candidates for head 

coaching positions are lacking and urgently needed. 

(4) Physical educators should receive adequate instruction 

directed towards coaching duties during the four year curri¬ 

culum. 

(5) Laboratory experience in coaching during the student teaching 

period should be developed, professionally structured, and 

expertly supervised, preferably in the sport or sports to be 

coached. 

(6) State coaches' associations are in a strategic position to 

assist in studies to upgrade interscholastic coaching and 

should do so. 

Even though the coaches did not believe that there was too much 

emphasis placed on winning, their opinions reflected a belief that the 

coaching aspects of their positions were more important than their 

teaching aspects. The conclusion can be made that these beliefs did 

influence the performance of their duties as teachers and coaches. 
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TO: Head Coaches of Selected High Schools in the State of 

Montana 

RE: Survey of Teaching and Coaching Responsibilities 

I am completing my master's degree in physical education at 

Montana State University. To complete the requirements for my pro¬ 

fessional paper, I am doing a survey of head coaches concerning their 

teaching and coaching responsibilities. This interview will be 

confidential and no names will be used. I would appreciate it very 

much if you would answer the following set of questions to the best 

of your ability. 

The results of this study are available at your request. 
Thank you. 
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OPINION CHECK LIST 

1. In your opinion, were you interviewed for a coaching position, a 
teaching position, or both? 

A. Coaching   

B. Teaching   

C. Both   

2. In your opinion, were you hired as a coach, a teacher, or both? 

A. Coach   

B. Teacher   

C. Both   

3. What was your undergraduate major? 

A. Physical education   

B. English   

C. Math   

D. Physical science   

E. Biological science   

F. Social science   

G. Commercial   

H. Industrial arts   

I. Language   

J. Other 

4. What was your undergraduate minor? 

A. Physical education 

B. English 
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c. Math 

D. Physical science 

E. Biological science 

F. Social science 

G. Commercial 

H. Industrial arts 

I. Language 

J. Other 

Are you teaching your undergraduate major, minor, both, or other? 

A. Major 

B. Minor 

C. Both 

D. Other 

Did you submit an application at your present school because of a 
coaching vacancy, teaching vacancy, or both? 

A. Coaching vacancy 

B. Teaching vacancy 

C. Both 

Do you feel that your undergraduate major prepared you for 
present position as a teacher and as a coach? 

your 

A. Teacher 

1. Did prepare 

2. Did not prepare 

B. Coach 

1. Did prepare 

2. Did not prepare 
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8. Do you feel that your undergraduate minor prepared you for your 
present position as a teacher and as a coach? 

A. Teacher 

1. Did prepare 

2. Did not prepare 

B. Coach 

1. Did prepare 

2. Did not prepare 

9. Do you have tenure? 

A. Yes   

B. No   

10. Where do you feel that your primary responsibilities lie? 

A. Coaching   

B. Teaching   

11. If you were released as a coach, could you remain on the staff as 
a classroom teacher? 

A. Could remain   

B. Could not remain 

C. Do not know 


