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Abstract:
This study evolved from the belief that a major need in the improvement of the teaching of high school
American history was the selection of the major organizing or synoptic ideas of American history, to
provide these synoptic ideas with a logical and interlocking structure of supporting ideas, and to make
understanding of these ideas the prime objective of classroom instruction. The need for such a structure
of ideas was strongly indicated by reported criticisms of the teaching of American history. Several
social studies educators advocated the organization of the social studies around important ideas, but
little had been done in this respect for American history. Studies in learning indicated strong support
for the organization of the material to be used into logical and meaningful structures of ideas for the
most effective and lasting learning to take place.

A tentative structure of synoptic ideas was developed following a review of literature and a survey of
college professors of American history for synoptic ideas. This tentative structure was submitted to a
panel for critical evaluation.

The panel gave the structure a general rating of "very good" to "excellent." It was concluded that with
certain revisions the structure would be acceptable as a guide for the senior high school American
history course.

Revisions were made in the tentative structure, and a final structural model was developed. This
structure was composed of a hierarchy of synoptic ideas. At the apex was the course synoptic idea, and
in descending order were seven unit, 44 major, and 185 minor synoptic ideas.

Suggestions for the application of the structure of synoptic ideas in the classroom were then presented.
Suggested basic guidelines for teaching the synoptic ideas were established; an example of the
structure of the daily lesson plan was developed; and suggestions for the development of understanding
of synoptic ideas through reading, reflective and critical thinking, and testing were made. 
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ABSTRACT

Thi^ study evolved from the belief that a major need in 
the improvement of the teaching of high school American history 
was the selection of the major organizing or synoptic ideas of 
American history, to provide these synoptic ideas with.a logi
cal and interlocking structure of supporting ideas, anqi to make 
understanding of these ideas the prime objective of classroom 
instruction. The need for such a structure of ideas was strong 
Iy indicated by reported criticisms of the teaching of American 
history. Several social studies educators advocated the organ
ization of the social studies around important ideas, but lit
tle had been done in this respect for American history. Stud
ies in learning indicated strong support for the organization 
of the material to be used into logical and meaningful struc
tures of ideas for the most effective and lasting learning to 
take place.

A tentative structure of synoptic ideas was developed 
following a review of literature and a survey of college pro
fessors of American history for synoptic ideas. This tentative 
structure was submitted to a panel for critical evaluation.
The panel gave the structure a general rating of "very good" to 
"excellent." It was concluded that with certain revisions the 
structure would be acceptable as a guide for the senior high 
school American history course.

Revisions were made in the tentative structure, and a 
final structural model was developed. This structure was com
posed of a hierarchy of synoptic ideas. At the apex was the 
course synoptic idea, and in descending order were seven unit, 
hh major, and 185 minor synoptic ideas.

Suggestions for the application of the structure of syn
optic ideas in the classroom were then presented. Suggested 
basic guidelines for teaching the synoptic ideas were estab
lished; an example of the structure of the daily lesson plan 
was developed; and suggestions for the development of under
standing of synoptic ideas through reading, reflective and 
critical thinking, and testing were made.



CHAPTER I
INTRODUCTION

From the ancient Greek philosophers until today, the 
chief aim of education has often been declared to be the mak
ing of a good citizen. The Greek philosophers stated tha,t the 
end of education was "man as a rational master of himself and 
of his environment, so far as this is possible is therefore
the goal of the good life, the good society, and the good 

Ischool," A recent exposition of the aims of education, The 
Harvard University report, General Education in a Free Society, 
declared that "Education seeks to do two things; help young 
people fulfill their unique function in life, which is in them 
to fulfill, and to fit them, so far as it cqn, for those com
mon spheres which, as citizens and heirs of a joint culture,

2they will share with others,"
Americans today live in a time of change and crisis.

They live in a nation and world confronted with diverse and 
complex problems, such as preserving peace, population explo
sion, rising national states, space exploration, industrial- 
urban revolution, and the Civil Rights Movement. If the aim 
of education is the making of a good citizen and ultimately

"'"Burns, Hobart W. and Brauner, Charles J., editors, 
Philosophy of Education: Essays and Commentaries, p, 25^.

2Harvard University, General Education in a Free 
Society, p» 77»



2
the good society, the challenge to American education is great, 
particularly to the social studies, as this area constitutes 
one of the basic subject areas of the American educational 
system and is an area that is specifically charged with the 
task of producing a good citizen.

During the past ten years, American education, its 
methods and goals, has been subjected to much critical exam
ination, resulting in many studies and curriculum projects be
ing launched and completed. This, in,turn, ha8 resulted in 
significant reforms taking place in certain subject areas, 
particularly science and mathematics. After some delay, this 
reform movement reached the social studies with numerous cur
riculum projects being inaugurated, the major one being 
Project Social Studies, sponsored by the United States Office 
of Education.

If a major portion of the responsibility for the devel
opment of the good citizen rests upon the social studies area, 
then, of the social studies, American history must assume a 
major part of this responsibility. American history is taught 
at three levels in the American schools: elementary, junior
high, and senior high school. It is a part of the curriculum 
by the force of law, and it may be said with some certainty 
that every student who graduates from a high school in the 
United States has had a high school course in American
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3history.

Although American history occupies a prominent place in 
the curriculum, and almost every student takes it three times 
before he graduates from high school, there is much discontent 
with the present course„ A goodly number of teachers and edu
cators have expressed dissatisfaction with the present teach-

4ing of American history. There are three principle criticisms 
of the present course: (l) it is fact oriented, (2) there is
too much to teach, und (3) it does not prepare students fpr 
their roles as citizens. The course is often fact oriented, 
and a catechistic approach is used.by the teacher to have the 
students master a long list of Unrelated facts that lead to 
nowhere and to examine the students on these facts, which are 
then promptly forgotten by the. students. This has been termed 
by Arnold Toynbee as the "one damn thing after another school

^Strayer, Joseph R,, "History," in The Social Studies 
and the Social Sciences, The American Council of Learned 
Societies and the National Council of Social Studies, p. 28,

^For Example Sees Baker, Donald G,, "American Studies, 
Social Studies'and the Process of Education," Social Education 
27:430/ December, 19631 Cooke, Robert S,, "The Dim Candle of 
Mr, Beard," Social Education 27 s 4l6, December, 1963» ' 
Mendenhall, Thomas P,, Social Studies, History, and the Secon
dary School," Social Education 27:203, April, 1963; Metcalf, 
Lawrence E,, "Some Guidelines for Changing Social Studies Edu
cation," Social Education 27:198, April, 1963; Newcomer, Lee 
Nathaniel, "Improving the Teaching of American History," So
cial Education 28:471, December, 1964; Taba, Hilda, '.'Tech
niques of In-Service Training, ""!Social Education 29:465, 
November, 1965,
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of history» The course suffers from trying to cover too much, 
material in too short a time. There has been a very rapid pro
liferation of new material to be covered without any corres
ponding elimination of material which is no longer important 
or relevant. A common complaint of the average classroom 

' teacher of American history is that he doesn’t have time to 
finish the course. This often results in hurried and super
ficial coverage or omission of the most significant and rele
vant period of American history. The course dops not fulfill 
its stated objective of preparing students for their roie as 
good citizens in today’s and tomorrow’s nation and world.
This is a result of the emphasis' upon unrelated facts and un
important and irrelevant material. If American history is to 
count in the lives of students it must impart to them, and they 
must retain, understandings which will be useful to them in 
fulfilling their role as good citizens.

The extensive criticisms of the teaching of American 
history, and the investigator’s own dissatisfaction? stemming 
from his experience as a teacher of American history, resulted 
in the conviction that the course was not adequately prepar
ing students for their role as citizens of 20th century United 
States. Therefore,'the investigator believed that the most

I

CBrown, W. Burke, United States History: A Bridge to
the World of Ideas, p, 3°
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pressing need for improvement of the teaching of high school 
American history was the selection of the most important syn
optic ideas of American history, organizing them in,to a logi
cal structure, and making them the goals of instruction.

Statement of the Problem

This study was composed of four phases:
1. To review the literature in regard to. the problems 

of teaching American history and the need for the 
development of a structure of synoptic ideas

2. To create a hierarchical structure of synoptic 
ideas for the senior high school American history 
course

3„ To evaluate this structure by submitting it to a 
panel of teachers, educators, and college profes
sors for evaluation

4 o To develop suggested procedures for the applica
tion of synoptic ideas in the classroom.

Procedures

In order to select, structure, and evaluate the syn? 
optic ideas, the following procedures were used.

The literature was reviewed in order to determine 
(I) the problems of teaching American history, (2) the views
of social studies educators regarding the need for structure, 
and (3) the implications of studies of learning for develop
ment and application of structure in the high school American 
history course.
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The major themes and major synoptic ideas were identi

fied by (I) reviewing pertinent literature, which included 
high school and college American history textbooks and guides 
for curriculum development in American history; (2) replies 
from college professors of history listing the ten or so most 
important topics and ideas to be developed in the high school 
American history course. These ideas were written on filing 
cards and filed by topics.

From this file of themes and major ideas, a tentative 
structure of synoptic ideas for the high school American his
tory course was made. This structure consisted of one synoptic 
idea for the course, seven unit ideas, 45 major ideas, and 197 
supporting ideas.

The top portion of this tentative structure, consisting 
of the synoptic idea for the course, the seven unit ideas, and 
the 45 major ideas, was then submitted to a panel, composed of 
college professors of history, social studies educators, and 
high school teachers of American history, for their critical 
review and evaluation of this portion of the structure. Each 
of the ideas was evaluated by using a numerical scale of one 
to five, with one being the lowest rating and five the highest.

Referring to the literature of social studies education, 
educational psychology, and based upon the investigator's own 
experience as a teacher of high school American history, sug
gested guidelines for the application of the synoptic ideas,



including the development of the structure of the daily lesson 
plan and suggested procedures for developing understanding, 
were presented»

Limitation?

Because American history must be classified as one of 
the humanities and not as a social science, the synoptic ideas 
must be regarded as tentative and not as final or absolute 
truthso

Because it was believed that the structure of synoptic 
ideas for the senior high school American history course 
should differ in important aspects from the junior high school 
course, this structure was specifically created for the senior 
high school course»

As there have been studies made identifying the broad 
generalizations of the social studies, and because of the be
lief that the major need was to assist the teacher with the 
practical problem of how best to present the material of 
American history, it was intended that the structure of syn
optic ideas be confined to the organization of the content 
or subject matter of American history— not for the development 
of an interdisciplinary structure of generalizations for the
social studies field



Definitions

As two terms, synoptic ideas and structure of synoptic 
ideas, were coined by the write^r for this study, it is neces
sary that they be defined.

1. Synoptic Idea. It is an organizing pr thematic idea, 
one that presents a general or total view of the 
subject matter.

2. Structure of Synoptic Ideas. It is an organized 
and logical framework of interlocking ideas that 
forms a hierarchy.of ideas, each resting upon a 
foundation of supporting ideas. There are four 
levels of synoptic ideas in the structure of syn
optic ideas. At the apex of the structure is the 
course synoptic idea, and in descending order the 
unit synoptic ideas, major synoptic ideas, and sup
porting synoptic ideas.

The belief that there was a need for a structure of 
synoptic ideas in American history led to this study. To sub
stantiate this belief, a review of literature wa,s made, to de
termine (l) the principle criticisms of the teaching of . 
American history, (2) the recommendations of social studies 
educators for the teaching of American history, and (3) the 
implications of studies of learning for the development and 
application of a structure of synoptic ideas in American his
tory. These findings are presented next.



CHAPTER TI
THE REPORTED'NEED FOR A COURSE STRUCTURE 

OF SYNOPTIC IDEAS

To establish the need for the development and use of a 
structure of synoptic ideas in the high school American hisr- 
tory course, the rationale for this study was developed by an 
examination of the literature pertinent to (l) the reported 
criticisms of the present American history course relative to 
the development and use of structured ideas in American his
tory, (2) the need for development and use of structured ideas 
in the social studies as indicated by social studies educators 
and (3) studies in learning relative to the problems of teach
ing American history and the need for the development and use 
of structure. These findings are presented in the following 
sections.

Current Criticisms of American History Teaching

It is apparent from the review of literature that there 
has been and is much dissatisfaction with the high school 
American history course. The criticisms most often encounter
ed were that the course (l) is fact oriented, (2) is repeti
tious of the elementary and junior high school courses? (3) is
disliked by the students, (4) is not relevant or meaningful 
for the students, (5) results in poor retention of important 
facts, and (6) lacks organization or synthesis of the material
to be covered
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The course is fact oriented<, The first .Criticismg that 

the course is fact oriented, was frequently made| the critics 
charged that the course is merely an exercise in the accumula
tion of a large body of isolated and unrelated facts for the 
purpose of answering test items for the sole purpose of eval-.

v
uating the students’ retention of these isolated and meaning-

1 2less facts„ Gross and Rundell claimed that the present
American history course teaches the facts of American history

3as prime ends in themselves„ Gross and Badger, in a state
ment of the major criticisms of American history, declared 
that interest in American history has been stifled by the cat- 
alogic names, dates, and events taught as prime ends without 
regard for the selection of relevant material and organization 
Of this material into meaningful structures 0

This criticism, that the course is fact oriented, was
4extended to American history texts, and Rogers and Muessig9 

in a call for a revolution in social studies texts, declared

iGross, Richard E „, "What’s Wrong With American His
tory, " ,SoeCiaJL Education l6 s 159» April 1952 » 

oRundell, Walter, Jr„, "History Teaching a Legitimate 
Concern, " Social Education 29 ° 521, December, 19^5 =>

3 J
j Gt o s s , Richard E„, and Badger, William Y 0, "Social 

Studies" in the EncycTopoedia of Educational Research, p , 13010
^Rogers, Vincent R 0, and Muessig, Raymond H 0, "Needed a 

Revolution in Social Studies Texts," Education Digest, 29:49- 
51, December, 19^3«
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that most texts are merely an accumulation of names, dates, 
figures, products, places, and terms, without their leading to 
any understanding. This contention was supported by Palmer 
who declared, "Our present study indicates that when a histori
an writes textbooks, he includes relatively few significant

5generalizations that are crucial to the explanation process."
There is also evidence that high school teachers of

American history misunderstand the purpose or end of the
6course. A study by Gross, in which teachers were asked to 

list the main objectives of the course, found the second most 
frequently listed objective to be the "knowledge of essential 
facts of United States History." Gross decried this pursuit 
of facts as the aim of American history teaching, while 
Daniels declared that the effect of this on the student is 
that it "gives him only the numbing dullness of meaningless 
facts."^

Repetitious of previous courses. The second major cri
ticism was that the course was often just a repetition of the 
junior high course, and that once again the students are led 
over the same dreary and fruitless route of memorizing the

^Palmer, Jon R„, "Does History Promote Behavioral 
Change?" Teachers' College Record 67 s89? November, 1965«

6Gross, Richard E., "Aims for American History in an 
Era of Crisis," Social Education 17;257-260, October, 1953»

7Daniels, Robert V., Studying History How and Why, p. 32.
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same unrelated.and meaningless details„ Fishwick declared
that, "...students are taken hcross the frozen landscape three
times. The only difference is that with each trip more detail

8is added. No synthesis is given or expected." This was re=
ferred to by Brown as "a senseless and patternless repeti=:"

9 10 11tion." Rundell and Gross and Badger ' also added their
voices to this denunciation of the excessive overlap between
the high school, junior high, and elementary courses.

Course is disliked by students. The third criticism,
dislike of the course by the students, stems directly from the

12previously men_ti.on.ed criticisms. Brown pointed out that the
"senseless and patternless repetition" of the history of the
United States in grades three, five, and eight was a possible
reason for this dislike of history by the students. A study

13by Curry and Hughes showed that social studies was rated 
fourth of five subject areas by students of the Waco, Texas,

gFishwick., Marshall W . , "Where Does American Studies 
Begin?" Social Education 27:421, December, 1963°

9Brown, Ralph Adams, "Improving Instruction in Junior 
High School Social Studies," Social Education 25 s139§ March, 
1961.

"^Rundell, Ioc . cit.
■^Gross and Badger, Ioc. cit.
12Brown, Ioc. cit.
"^Cox, C0 Benjamin; Girault, Emily S.; and Metcalf, 

Lawrence E., "Review of. Research in Social Studies: 19^5 9"
Social Education 30:349, May, 1965°
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public schools when they were requested to list their best 
liked subject»

The course is not meaningful or relevant, The fourth 
criticism was that much of what is taught is not meaningful or 
relevant for the students. This probably results from the em
phasis upon unrelated and unstructured facts and details. De
tails, facts, and isolated events have little meaning by them-

I,selves and, consequently, have little transfer value. Palmer 
stated that for adequate transfer of the knowledge of history 
to today's world a student needs generalized knowledge of his
tory, and he questioned whether history as taught at the pre
sent time does this, He declared, "An endless succession of 
sense perceptions would be maddening, incomprehensible confu
sion if we did not create generalized categories or concepts

15permitting us to order some of these perceptions,"
Poor retention of material taught» The emphasis upon 

facts, repetition of previous material, and lack of relevance 
results in the fifth criticism, poor retention of the material 
taught, as students best retain material which is interesting
■ ' i

14Palmer, Ioc. cit,
15Ibid,. p, 83°



and meaningful to them, Brown^^ and Gross'*"̂  Both claimed
that, in spite of the three cycles of American history, the 
vast majority of students show little evidence of any subs tan- 
Ifial retention of the basic facts and details of American his
tory.

The course lacks organization or synthesis. These five 
reported criticisms led to the sixth, that the course lacks 
organization around important ideas or concepts. Therefore, a 
major need is to identify tti.ese important organizing ideas and 
provide each of them with a well developed and logical struc
ture of supporting ideas and facts. Both courses and text
books should be organized around important ideas or concepts

19and generalizations, and these important ideas should be
20taught in some depth. There is too much to teach, and 

21Strayer concluded that there never could be enough time to 
teach all the facts; therefore,' a"choice must be made of a few

"*"̂ Seagoe, Mae , A Teacher'* s Guide to the Learning 
Process, p. 134.

17. Brown, Ioc. cit.
I R"What * s Wrong With History?" oj>. cit., p . 157»
TQ"7Rogers and Muessig, oja. cit., p. 491 Daniels, op. 

cit., pp. 37 and 67»
20Fraser, Dorothy M., "Status and Expectation of Cur

rent Research and Development Projects," Social Education 29s 
424, November, 1965»

p iStrayer, Joseph R., "History" in The Social Studies 
and the Social Sciences, pp. 26-27»

14
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important landmarks, or points of reference g which a student

22 -2 3 24can use. Palmer, Fishwick, and Haefner each urged that 
the synthesis or organization of American history around signi
ficant ideas was necessary for the improvement of the course.

There was found to he much criticism of the present 
teaching of American history. The criticisms most often voiced 
were that the course (I) has been fact oriented, (2) is repe
titious, (3) is disliked, (4) is not relevant, (5) results in 
poor retention, and (6) lacks organization around ideas. It 
was evident from these criticisms that a major need was for 
the organization of the course around a structure of important 
ideas or concepts. There was considerable indication of this 
need by social studies educators.

Need for Structure Indicated 
by Social Studies Educators

Many social studies educators have been aware of the 
need for structure and meaningful organization of the American 
history course. In 1944 the report, American History in

"Palmer, Ioc. cit
"rishwick, Marshall ¥., "Where Does American Studies 

Begin?" Social Education 27:421, December, 1963«
24Haefner, John H,, "American History in the Senior

"LI-5 i-nT-t Q  T-I /-\ /-'i I  !! 4  T v i  4- z-x /-x 4- 4  V. m  n  Vt r P I n 4 r i  m  A m i cs v  4  /-> q  -m T J 4 c  4- A  T fx r

P 0 36k
9
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2 5Schools and Colleges, directed by Wesley, denounced the em

phasis upon mere knowledge of the facts and details of history 
and called for teaching in American history that would empha
size understanding and insight„

The teacher, to be effective, must have ideas around 
which she organizes her facts„ These ideas, not the facts, 
then become the goals of instruction, Lewenstein^^ pointed 
out that there is a dynamic interaction between facts and 
ideas. Facts without organising ideas have no significance, 
and ideas without a foundation of supporting ideas and facts 
have little meaning.

The significance of ideas or concepts and generaliza
tions lies in their being the bridge to effective thinking. 
Facts are relatively meaningless until organized into a logi
cal and meaningful structure. This was indicated by several

27social studies educators, Johnson . argued that we can only 
sense facts and percepts, but to think we must have and use 
generalizations and concepts. Brown2® agreed that there was

"5Wesley, Edgar B . , director, American History in 
Schools and Colleges, pp, 1-2,

2^Lewenstein, Morris B,, Teaching Social Studies in 
Junior and Senior High School, pp, 111-146!

27Johnson, Earl S,, Theory and Bractice of the Social 
Studies, p, 293 °

28Brown, W, Burlie, United States History s A Bridge to 
the World of Ideas, p, 7,
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a necessity to impose some kind of order on phenomena for un-

29derstandingo Baker suggested the creation of structural mod
els for history around which facts could'be organized«̂  With
out such a structural model the student "misses the forest for 
|he trees." Daniels declared that "thought about history would 
be impossible were it not for generalizations that group infl
ate bits of information into simple notions the mind can work 
T̂ ith. All learning of history is learning about generaliza
tions ,

Social studies educators emphasized the importance of 
organizing ideas for effective learning and transfer of learn
ing. Diamond, in describing a facts-generalization system of 
teaching, gave three reasons for the importance of generaliza
tions in learnings "(l) learning remains piecemeal unless pu
pils. generalize from facts, (2) forgetting of facts is more 
rapid than forgetting generalizations, and (3) having a gen
eralization in mind contributes to the acquisition of useful 
f a c t s C a r t w r i g h t ^  stated that history makes contributions

2 9Baker, Donald G., "American Studies, Social Studies 
and the Process of Education," Social Education 27 s 427» Decem
ber, 1963.

30Daniels, oj>. cit. , p. 37»
"^Diamond, Stanley E., "The Role of Generalizations in 

Teaching the Social Studies," Social Education 22 5 232, May, 
1958.

"^Cartwright, William H., "The Role of History Teachihg 
in Citizenship Education," The High School Journal 44:112-117, 
December, i960.
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to citizenstilp, not through emphasizing names and dates 9 but
through mastery of concepts and generalizations| while

33Rundell, recognizing that patterns of history do not follow 
scientific laws, agreed that it is a very helpful teaching de
vice to trace as many unifying patterns as possible so as to 
organize the vast body of historical knowledge into some sem
blance of order.

Recent projects and trends in reform of the social stu
dies curriculum indicate a strong emphasis upon the develop
ment of some kind of structure for each of the disciplines„ 
Stanford University sponsored a project, which reached its 
climax in 1958-1960, that attempted to identify the major gen
eralizations from the social sciences for the social studies

o hprogram.J The California State Department of Education State 
Central Committee on the Social Studies issued a report which 
contained the major generalizations from the social sciences 
which were to serve as the large central ideas around which 
learning in the social studies was to be organized and made

Rundell , Walter, Jr,, Q£e cit, pp, 521-524,
34Geer, Owen Chapman, "Social Science Generalizations 

for Use in the Social Studies Curriculum: Protecting and Con
serving Human and Natural Resources," Unpublished doctor's 
dissertation, Stanford University, 1959, abstracted in Disser
tation Abs tracts 19 $ 2877-2879, May, 1959 °



meaningful. Fenton and Good, in a report on the progress 
of Project Social Studies of the United States Office of 
Education, stated that with the single exception of the pro
ject at Harvard University, each of the major project centers

!
seeks to identify the. structure of the social science disci
pline or to identify the major concepts to be taught in each 
subject area,

At the time of the writing of this dissertation, little 
had been done that provided any systematic structure of impor
tant ideas for American history. Two studies had been made 
that attempted to identify important concepts and generaliza
tions for American history. One of these studies was for the

37elementary course. Weaver, in a survey of eight college 
textbooks of American history, formulated a list of 191 gener
alizations which was then submitted to a jury for evaluation. 
Following this evaluation, Weaver selected 104 of these gener
alizations as basic for the elementary social studies program.

19

3 3. : .MassialasByron G,', and- K'a'zamias , Andreas M,, Cru
cial Issues in the Teaching of Social Studies, p, 58,

"^Fenton, Edwin, and Good, John M,, "Project Social 
Studies: A Progress Report," Social Education 29s207, April,
1965.

37Weaver, Verner Philips, Basic American History Gen
eralizations Necessary for the Social Studies Curriculum in 
the Elementary School, Doctoral dissertation, 105 PP»
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OQDevitt» in 1957 survey of textbooks5 compiled a list of 938 

concepts of American history. These concepts were submitted to 
a panel composed of educators and high school and college teach
ers of American history. These concepts were then grouped,' un
der nine topics and in ascending order according to the rating 
given them by the panel. Devitt's concepts varied from simple 
statements of fact, such as "Columbus discovered America in 
1492," to statements of broad synthesis, such as "Between the 
Civil War and the end of the nineteenth century the United 
States was transformed from a predominantly agricultural na
tion with relatively small scale industries to the leading in
dustrial nation of the world." The organization of these con
cepts was not carried any farther than grouping them according 
to nine basic topics.

It was revealed by the review of literature that many 
social studies educators believed that an important need in 
the improvement of the teaching of American history was the 
organization of the facts and details of the course around im
portant ideas or generalizations which would provide the ne
cessary tools for thinking. Recent projects and studies have 
placed emphasis upon the development of structure in the social 
studies. Little had been done to develop a structure of

Devitt5 Joseph J.5 The Relative Importance of United 
States History Concepts in General Education Programs at the 
Secondary Level9 Doctoral dissertation, 333 PP.
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organizing ideas for American"history. The literature of 
learning was now reviewed to discover if there was support 
among learning authorities for the development of a structure 
of organizing ideas.

Implications of Studies in Learning 
For a Structure of Synoptic Ideas

The search of literature revealed considerable agree
ment among authorities in the field of educational psychology 
that for effective learning to take place there must be the 
logical organization of the material to be learned around con
cepts, ideas, and generalizations.

The concept of structure in learning stems from gestalt 
psychology. The basic tenet of gestalt psychology is that the
iqray in which something is perceived is determined by the total

39context or configuration in which the object is bedded. 
Therefore, the emphasis in teaching will be upon whole systems
of knowledge in which there is a dynamic relationship of the
parts to each other and to the whole system, the parts derivA .
ing their meaning from being a part of the total structure.
Essential for effective learning is perception of the total

39Hall, C. S.,
p . 206.

and Lindzey G., Theories of Personality.



structure, without which there can be no understanding.
A current leading proponent of this theory of learning 

is Jerome Bruner. Bruner's major thesis is that essential to 
effective learning is the acquisition by the student of a con
cept of the basic structure of the subject area being studied. 
This, in turn, will give the student the "big picture," and
thus he will perceive how the parts of the subject area are

41related. Structure brings order out of the "chaos of dis-
42

4o

connected observations,
43

aids in faster and more effective
44learning,results in better retention, and is most essen-
45tial for effective transfer of learning. Bruner declared 

that in history the sense of tragedy and triumph is as impor
tant as the sense of the structure of matter achieved through

46*^he study of physics.
Considerable agreement with Bruner's thesis was dis

cerned among learning authorities. Hullfish and Smith, two 
philosophers in their influential work, Reflective Thinking:

Hilgard, Ernest R., Theories of Learning, p. 252.
4lBruner, Jerome S», The Process of Education, p. 7»
42
)p.
43

"Bruner, Jerome S,, On Knowing: Essays for the Left
Hand, pp. 121-122.

44

45

Bruner, Jerome S., The Process of Education, p. 51 
Ibid., p. 24,
Ibid., p. 18.
Ibid, p. 10
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The Method of Education, stated that there must be "a contin
ual emphasis upon meaning, rather than fact, a concern for re
latedness of fact, event, and meaning in opposition to the

47dreary pursuit of isolated items of information." The main
object of teaching is to cause patterns of meaning to be or-

4 9ganized. Wertheimer emphasized that thinking consists of 
seeing or realizing the structural requirements of a learning 
situation; therefore, the emphasis should be upon looking for 
the basic structure rather than piecemeal truth„

There was further agreement among psychologists that 
facts by themselves are useless. Fromm pointed out that 
more and more information will not necessarily lead to a know
ledge of truth but can actually become a burden to understand
ing. Destruction of the strueturalized picture of knowledge 
can destroy the ability to think critically and result in each 
fact becoming "just another fact without any further sighifi-

„51cance,"
The importance of the development and use of structure

47'Hullfish, H. Gordon, and Smith, Philip G., Reflective 
Thinking: The Method of Education, p. 149.

4©Ibid., p. 185.
^Wertheimer, Max, Productive Thinking, pp. 235-236. 
'^Fromm, Eric, Escape From Freedom, p. 248,
51Ibid., p. 250.
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of significant ideas for effective learning was emphasized by 

52Woodruff in a statement of the basic steps a teacher must 
follow for the most effective teaching. The teacher must (l) 
identify the important ideas a child should learn, (2) struc
ture these important ideas with appropriate supporting ideas 
or concepts, and (3) build lesson plans around these basic 
ideas and concepts, which range from a single course objec
tive down to a specific objective for one day's lesson. 
Learning will thus move cumulatively toward the major objec
tives, understanding of ideas.

A survey of several textbooks in educational psychology
found general agreement among these authorities on the impor-

53tance of structure in learning. These authors emphasized 
the following basic principles of learning that are relative • 
to the development and use of structures (l) emphasis in 
teaching should be upon ideas or concepts, generalizations, 
and not facts or details 5 (2) there is need for the develop
ment of a supporting structure of ideas or concepts for the

49.
"Woodruff, Asahel D <

Cronbacb, Lee J., Educational Psychology, pp. 256- 
258 and 306-3081 Hilgard, Ernest, Theories of Learning, p. 486§ 
Guilford, J. P., Personality, p. 3631 McDonald, Frederick J., 
Educational Psychology, p. 194; Seagoe, Mae, A Teacher *s Guide 
to the Learning Process, pp, 127-133 and 233? Sawrey9 James M., 
and Telford, Charles W., Educational Psychology, pp. 115-123 
and 183 ? Skinner, Charles E., Educational Psychology, pp. 291 
and 566; Townshend, Edward, and Burke, Paul, Learning for 
Teachers, pp. 128-129 and 136,
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major ideas and generalizations (3) learning is primarily the 
process of organizing; and (4) meaningful material (ideass con 
cepts, and generalizations) will be learned more readilys re
tained longer, and transferred more easily than facts or iso
lated details.

Several experimental studies have been made which pro-
54vide evidence for support of these principles, Gofer made 

a study in which he concluded that concepts or ideas are ac
quired faster and retained longer than verbal passages„
Katona^ showed that knowledge of the principle involved in 
learning resulted in longer retention and greater transfer„' 
Tyler's""^ study furnished evidence that in college biology 
classes knowledge of principles and generalizations is more 
likely to be retained longer than knowledge of less meaningful 
materialj such as terminology,

Two studies relative to the social studies also indi
cate that teaching of ideas in the social studies results in

57better learning, Jones9 in an experiment with a fifth grade

Cofer9 C, N,9 "A Comparison of Logical and Verbatum 
Learning of Prose Passages of Different Lengths 9 V American 
Journal of Psychology 54;1-209 1941,

5 5Garrison9 Karl C,; Kingstdn9 Albert J,; and McDonald9 
Arthur S,„ Educational Psychology9 p, 205,

■^McBpnald) op, cit,9 pp, 192-194,
57Jones 9 Rita Honkavaara9 "Relationship Between Two 

Modes of Social Studies Instruction," Dissertation Abstracts 
25 s40019 January, 1965.



social studies class, found evidence that children taught with 
a "main ideas" approach scored significantly higher oh knows- 
ledge of concepts than did the "problems" approach group.
Dodge,^  in a recent study comparing the effects of a "concept- 
generalization" approach with a "fact oriented" approach, fopnd 
that the "concept-generalization" approach group scored sig
nificantly higher in achievement than the "fact oriented" ap
proach group on a concept type test. He found that there was 
no significant difference between the two groups in performance 
on a factual type test.

Two philosophers of education, A. N. Whitehead and
Philip Phenix, have provided excellent summaries of the signi-

59ficance of structure and synthesis for education. Whitehead 
declared that the aim of education was to impart to students a 
sense of the power, beauty, and structure of ideas, "an eye 
for the whole chessboard." He advised that these ideas should 
be few and important and that they should be taught thoroughly. 
The child should use these important ideas in every possible 
combination until they become his own and he thoroughly under
stands their application. These ideas must be useful and prac
tical, for ideas disconnected from reality are harmful or

"■^Dodge, Orville N . , Generalization and Concept Devel
opment as an Tnstruetional Method, for 8t;h Grade American His
tory , Unpublished doctoral dissertation, 127 PP-

59^vWhitehead, Alfred North, The Aims of Education, pp.

26
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uselesso The object of education, yhether for thfe dhily lesson 
or for the entire course, should a synthesis of the material 
or development of a generalization, Whitehead asserted that 
the curves of history are more important than thfe knowledge of 
detail,

Order must be brought to disconnected bitfe of informa
tion, for without some structure or order there is chaos,
Philip Phenix, a contemporary philosopher, stated that "some 
kind of radical simplification is essential if mhtikind. is not
to be smothered by the endlessly multiplying mass of things to

6 0be known and done," and that our experience becomes intelli
gible only through the formation of concepts,̂  "History," he 
declared, "has meaning only to the extent that what happens 
can be seen as some kind of order or pattern. Meaning is con
nectedness , lawfulness, regularity, structure. The historian
;who presents merely a chronicle denies meaning, because he

62fails to discern any connection between dvents,"
There was found to be considerable agreement among 

learning authorities that for effective learning and thinking 
there must be organization of courses around important ideas,

^Phenix, Philip, Education and the Common Good: A
Moral Philosophy of the Curriculum, p, 9«

6lIbid., p. 161.
6^Phenix, Philip, Philosophy of Education, p, 400.
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Ideas will be learned more easily and transferred more readily 
than isolated facts„ There was found support for these con
tentions from experimental studies.

Summary

The review of literature revealed considerable dissat
isfaction with the present American history course. The fol- ;I
lowing criticisms were frequently voiced; the course is (l) 
fact oriented, (2) repetitious of previous courses, (3) dis
liked by students, (4) not relevant or meaningful in the lives 
of students, (5) not conducive to retention of essential facts, 
(6) lacking organization or logical structure around signifi
cant ideas or concepts.

Several social studies educators, cognizant of the pro
blems of teaching history, urged that the teacher organize his 
work around basic ideas or concepts and teach for understand
ing of these ideas. It was recommended by these educators that 
the emphasis be upon the logical structure of ideas in history 
and that learning can take place only with understanding of 
major ideas, concepts, and generalizations. Organization of 
structure is the means of bringing order out of chaos and mak
ing the history course effective as a means of developing good 
citizens.

Recent social studies curriculum studies and projects
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indicated a definite trend towards development of structure for 
the social studies- courses„ In Project Social Studies, all but 
one of the, major projects was trying to develop structure or 
identify basic concepts for the various areas»

Two studies, by Devitt and Weaver, attempted to identify 
basic concepts and generalizations for American history, but 
they did not attempt to organize these concepts into a devel
oped structure.

I
There was general agreement among educational psycholo

gists pertaining to the following principles of learning rela
tive to the development and use of a structure of ideas in the 
classrooms (l) the need for organizing learning material into 
logical and meaningful structures, (2) the corresponding need 
to emphasize ideas instead of facts in the classroom, and (3) 
organized and meaningful material is learned more readily, re
tained longer, and transferred more easily. Several experi
mental studies have been made which support these principles, 
Dodge found that a "concept-generalization" approach resulted 
in significantly better achievement on understanding of con
cepts than a "fact oriented" approach,

Whitehead and Phenix affirmed that the goal of educa-i 
tion must be the synthesis or generalization of knowledge. 
History has meaning only as it is seen as order or pattern.

From the review of literature, much dissatisfaction 
with the present teaching of high school American history wds



discerned. Teachers, educators, and educational psychologists 
were in agreement that, for meaningful teaching of American 
history, organizing ideas must he identified and made the foĉ .1 
point of classroom instruction. The next phase of this study 
was to identify the important ideas, which are referred to as 
"synoptic ideas," "major generalization," or "organizing 
ideas," for senior high school American history. The proce
dures for the selection of the course and unit synoptic ideas 
and the evaluation of this structure is presented next,

30



CHAPTER IIX
SELECTION", STRUCTURAL DEVELOPMENT, AND EVALUATION 

OF THE SYNOPTIC IDEAS

The survey of literature in Chapter II indicated that 
a major need in the improvement of the teaching of American 
history was the development of a structure of ideas which 
would he the goal of instructions Therefore, the primary ob
jective of this study was to create a structure of synoptic 
ideas for the senior high school American history course.
The steps followed in the selection, development, and evalua
tion of the synoptic ideas were s

Io The establishment of certain basic guidelines for 
the selection of synoptic ideas

2, A survey of college professors of history for synop 
tic ideas

3o A review of textbooks and other literature for syn
optic ideas

h„ The creation of a tentative structure of synoptic" 
ideas

5o The evaluation of the tentative structure by. a 
panel.

These procedures and the results are explained in the 
following sectionss (I) selection of the synoptic ideas, (2) 
structural development of the unit synoptic ideas, and (3) 
evaluation of the tentative structure.

The Selection of the Synoptic ,Ideas

For the purpose of finding hnd selecting the synoptic
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ideas (l) a set of basic guidelines was established, (2). a 
•survey of college professors of -American his-tory was made, and 
(3) textbooks and other literature was reviewed.

Criteria for'Selection and development of the structure. 
On the basis of his reading of the literature on the aims and 
objectives of American history and his experience as a teacher 
of high school American history, the author selected the fol
lowing criteria to serve as a guide in the selection of the 
synoptic ideas for high school American history:

I. The purpose of history is to produce a good citizen„
2 0 The senior high school student has had American his

tory in the elementary grades and junior high school.
3 0 The teacher of American history cannot cover in one

year everything in American history.
4. The material selected for coverage should be that 

which is most relevant and meaningful.
It is the belief of the investigator that the general

Ipurpose of American history is to produce a citizen of a demo
cracy who will seek the greatest good for himself and society
and will operate in a rational manner in accordance with the -4 ̂  
highest values. This citizen of a democracy should (l) know
good and be able to achieve good, (2) be able to balance lib
erty with loyalty, (3) understand today’s world and its prob
lems, (4) have an appreciation of our American heritage, and

See Appendix A for a complete statement by the inves
tigator of the aims of American history.
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(5) think in a rational manner regarding public problems„
,, The senior high school student has had a one year sur
vey course in American history in the junior high school and 
some exposure to American history in the elementary grades; 
therefore, it was assumed that the senior high school student 
has a basic foundation of general knowledge of American his
tory and that it is not necessary to conduct another comprehend 
sive survey of American history. The senior high school coursp 
should be for depth study of topics already introduced in jun
ior high school. The senior high school student has had con
siderable exposure in the elementary and junior high school 
courses to the colonial and early national eras; therefore, 
the emphasis in senior high school should be upon the post 
Civil War era.

The teacher of American history should not try to cover 
everything in American history. There is too much to cover in 
one year, and any attempt to run the gamut of American history 
from Columbus to the Great Society will result in very superfi
cial and meaningless coverage, The teacher must choose what 
is most important for the students to know and teach this ma
terial thoroughlyo

The teacher must choose material that is most relevant 
and meaningful for the students in fulfilling their role as 
citizens of a democratic society. If history is to play an im- 
pbrtant part in the lives of students, it must be in contact
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with reality. History must make the problems students face 
somewhat more understandable and furnish clues to their so
lution, Whitehead, in The Aims of Education, emphasized that.
ideas must be in contact with reality or be useful. "Beware,"

2he declared, "of inert ideas." Bruner, in supporting this, 
stated that students should have knowledge of the past which 
can be "used in experiencing the present and aspiring to the 
future.

Sources of the synoptic ideas . Two principal: sources
were used to obtain synoptic ideas: (l) a survey of college
professors of American history, and (2) a review of textbooks
and other literature of American history,

4A letter was sent to college professors teaching the 
survey course in American history asking them to list the most 
important topics that should be taught in high school American 
history and to state for each of these topics the lnost impor
tant idea to be taught. A sample structure was included with

• 5a sheet for their responses. Seventeen replies were received 
in which the respondents completed the reply forms by listing 
what they believed to be the most important topics in American

2Whitehead, Alfred N„, The Aims of Education, p, 13°
3 .Bruner, Jerome, On Knowing, p, 122
4See Appendix B .
5See Appendix B .
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history and the synoptic ideas for each topic„̂  Four others 
wrote letters and made suggestions for obtaining ideas„ These 
replies came from fourteen different states and represented 
both large universities and smaller liberal arts colleges,
These ideas were then written on filing cards and filed accord
ing to the seven basic topics around which American history is 
often organizedo (See page 37 for these topics„)

Some of the college professors of American history
7wrote letters commenting on the project 0 Two, although they 

agreed with the objectives of the project, took exception to 
the use of the phrase, "to help students make adjustment to to-

gday's world," which was in the cover letter„ They declared 
that they did not believe the purpose of history was to help 
students "adjust" to today's world, The writer agreed with 
these professors that the purpose of history is not to enable 
the student to adjust to today's world and that the word "ad
justment," used in the cover letter to historians, was an un
fortunate choicb »

See Appendix A 0
7lTom K0 Barton, in a letter to the author, August 24, 

1965 9 and Waldo H„ Heinrichs, in a letter to the author, Sep
tember 30, 1965 -

gSee Appendix Bo
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QAnother professor, Dr. Robert J. Graf, Purdue Uhiver- 

feity, raised the question whether history, because of its elu_? 
^ive nature, can be structured in any orderly way. This pro
blem was recognized by the investigator, and he agreed that 
.̂ny structure of synoptic ideas should be considered to be 
ipore of a set of hypotheses to be constantly subjected to re
flective and critical thinking in the classroom than a set of 

) fixed truths to be blindly ingested by the ̂ Students. Daniels 
in his book on how to study history, emphasized that "the work
of constructing generalizations is never done, because, as withv

10^rt, the work is imaginative and hence subjective."
An analysis of the 164 suggested ideas revealed that, 

df the seven basic topics used to classify the ideas, these re
ceived the: most emphasis s (I) political history, (2) old world 
and colonial background, (3) foreign affairs, (4) sectionalism-=
Civil War, and (5) industrial revolution. Somewhat surprising 
was the heavy emphasis given by the respondents to the old 
world and colonial background. Thirty of the suggested ideas 
fell into this category, with ,.emphasis upon the background and 
development of basic American institutions and ideals during 
this era. Ope suggested the topic immigration which was not

QRobert J. Graf, in a letter to the writer, September 2,
1965.

Daniels, Robert V., Studying History How and Why,10
p. 38.
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classified under one of the seven basic topics, but listed 
separately »• These findings are presented by Tablfe I,

The 164 ideas represented a fairly broad cfeverage of 
American history with primary emphasis upon developing an un
derstanding of our political institutions and id.efe.ls, the in
dustrial revolution and its effects, and the emergence of the 
United States as a world power„

TABLE I. NUMBER OF SYNOPTIC IDEAS SUGGESTED BY COLLEGE
PROFESSORS OF AMERICAN HISTORY, CLASSIFIED BY TOPIC

Topics Number
of Ideas

Development of Political Institutions and Democracy 51
European and Colonial Background 30
United States and World Affairs 28
Nationalism, Sectionalism, Civil War, Reconstruction 22
Indus trial-TechnoIogical Revolution 21
Westward. Movement 7
Intellectual History 6 I
Immigration

I
I

Total l6b

These ideas were recorded on filing cards and filed ac
cording to seven basic topics: (l) colonial background, (2)



government and politics 9 (3) westward movement, (4) sectional
ism and Civil War, (5) industrial revolution, (6) United 
States foreign affairs, and (7) intellectual and social his
tory.

The second major source of ideas was by a review and 
analysis of textbooks and other literature of American history, 
A total of 52 books, pamphlets, and articles was . used."*""*" Of 
these, ten were high school textbooks § seven, college text
books ;.and eighteen were Service Center for Teachers of

12History pamphlets. The rest of the sources were composed of 
teachers’ guides, magazine articles, yearbooks, and a disser
tation. ■

These ideas were also recorded on filing cards, classi
fied as major or minor ideas, and filed according to the seven 
basic topics previously mentioned.

Selection of the course and unit synoptic ideas. The 
tentative structural model of synoptic ideas was composed of 
four levels of ideas as shown by Figure I. The first stage 
in the development of this structure was to select the course 
and unit synoptic ideas.

38

See Appendix E for complete list of works consulted.
Service Center for Teachers of History, American 

Historical Association, Washington, D .C.

11
12
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Course Synoptic Idea 
Unit Syno/ptic Ideas

____Major Synoptic Ideas
Minor Synoptic Ideas

Figure I» The Four Levels of Synoptic Ideas 
in the Tentative Structural Model

Referring to (I) the results of the survey of the col
lege professors of American history, which indicated that stu
dents should know about the origin and development of our po
litical institutions, the industrial revolution, and the emer
gence of the United States as a world power, and (2) the 
general aim of producing a good citizen of a democracy, it was 
concluded by the writer that high school American history stu
dents needed most to have knowledge and understanding of three 
primary topics of American history s

I„ The origin and development of American political 
institutions and ideals

2o The development of the Indus trial-technological 
revolution and its effects

3. The emergence of the United States as a world power,
For the purpose of organizing the course into units of 

normal size which could be covered in a month or six weeks and - 
because it was believed by the writer that high school American 
history should be developed chronologically, these three pri
mary topics were organized into a basic structure composed of
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a course topic and synoptic ideft and seven unit topics and 
Synoptic i d e a s , T h e  course and unit topics selected were;

MAIN COURSE TOPIC--The Evolution of the American 
Democratic-Republic

Unit Topic I--The Long Heritage
Unit Topic II--The Foundations of the American 

Democratic-Republic
Unit Topic !!!--Challenges to the Federal Republic

;Unit Topic !^--Industrialization Challenges American 
Democracy

Unit Topic V--The Response to the Challenges of 
Industrialization

Unit Topic VI--International Challenges to the American 
Democratic-Republic

Unit Topic VII--Challenges to American Democracy in the 
Second Half of the Twentieth Century

This structure followed a topical form within a loose 
chronological framework. The first two unit topics were con
cerned largely with the origins and development of basic 
American political institutions and ideals. The third unit 
topic dealt with sectional challenge to the federal union and 
is related to both the development of political institutions 
and ideals and to the industrial revolution, This unit topic 
was considered particularly important as being essential to 
the understanding of the racial difficulties of recent years, 
The fourth and fifth unit topics take up the story of

13See Appendix C for the tentative unit synoptic ideas.
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industrialization,' its impact upon the American nation? and 
the response of the American people to the effects of indus
trialization . The sixth topic is concerned with the changing 
role of the United States in world affairs and how this nation 
îas- emerged as a great world power with vast responsibilities 0 
The seventh topic pertains to the United States of recent 
times and relates to all three of the basic topics: Political
institutions and ideals, industrial-technical revolution, and 
the United States as a world leader„ This completed the top 
two levels, the course synoptic idea and the unit synoptic 
ideas, as shown by Figure 2„

Course Synoptic Idea
Unit Synoptic Ideas

Major Ideas)
Minor Ideas

Figure 2„ The Course Synoptic Idea and 
Unit Synoptic Ideas Forming the Top Por
tion of the Tentative Structure

Following completion of the top portion of the tenta
tive structure composed of a course synoptic idea and seven 
unit synoptic ideas, it was necessary to select the major and
minor synoptic ideas
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Structural Development of the Synoptic Ideas

Two further levels of synoptic ideas were developed to 
provide the foundations for the unit and the course ideas,
These were the major and the minor ideas.

Development of the Tentative Structure, The card filp 
of supporting ideas was used as the principle source to com
plete the structure. Ideas were chosen that were most impor
tant in developing an understanding of each of the seven unit 
ideas. ' he final composition of the tentative structure was
one course topic and synoptic idea, seven unit topics and syn
optic ideas, 45 major ideas, and 197 minor ideas. Figure 3 il
lustrates the basic form of this tentative structure„

Idea
______ _____________________Ideas
45 \ ____Major Synoptic Ideas

197_____ \ , Minor Synoptic Ideas
Figure 3« Basic Form of Tentative Structure

Each synoptic idea possesses its own supporting struc
ture of ideas. The course idea is supported by seven unit 
ideas, each of which contributes toward understanding of the 
course idea. Each unit idea is supported by a structure of 
major ideas. Unit idea VII is supported by nine major ideas.

Course Synoptic
Unit Synoptic



.Each major idea is in turn supported by s structure of minor 
ideas. Major idea YIX-H is supported by three minor ideas. 
This structural arrangement is outlined by Figure 4,
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Course Synoptic Idea 
A  TT Seven Unit Ideas

II, Form Supporting Structure 
III, for the Course Idea
IV,
Y-VI 

| VTI
AK A.

B , 
C 0 
D, 
E „
F ,
G ,

Eight Major Ideas
Form Supporting Structure 

for Unit Idea VII

1, 'Three■Minqr Ideas
2, ' Form .Supporting Structure
3, 1 for Majoh Idea VII-H

Figure 4, The Basic Outline of the 
Structure of Synoptic Ideas

This structuring of ideas may be carried to still lower 
levels, The supporting structure for the minor ideas may be 
selected (An example of this is shown in Chapter V,)s and these 
supporting ideas will also possess parts such as facts 9 con- 
cepts, and details, which would comprise the supporting struc
ture for them, These facts and details are the raw materials 
from which synoptic ideas are constructed and are the building 
blocks used to build to greater understanding. It was
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emphasized by" Daniels • that ideds'and facts go together
and that ideas give relevance to facts, and facts give life to
ideas.

Knowledge and understanding is the progressive evolu
tion of parts into meaningful wholes„ In the ^iscussion of 
learning in Chapter II it was pointed out that

I« Knowledge is the organization of parts into mean
ingful wholes o

2 o Understanding grows with the progressive organiza
tion of facts and details into ideas and generali
zations „

3 o Ideas derive their meaning and significance from
the supporting structure,

4. The evolution of an idea takes place by the pro
gressive organization of parts into meaningful 
wholes„

Understanding begins on the lowest levels with the or
ganization of symbols into meaningful wholes, This process 
continues as progressively larger units of understanding are 
organizedFor examples the letters "d n i" are organized 
into a meaningful structure to form the syllable "ind," nInd" 
joined with other syllables forms the word "industrialization," 
"Industrialization" plus other words can be organized into a 
sentences "Industrialization began in the early 19th century," 
Such sentences about industrialization can be synthesized into 
a more inclusive statement: "Industrialization brought about

14Daniels, op, cit., P. 37
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major changes in farming." This idea, plus others about in
dustrialization and change, chn be further synthesized into
the idea; "Industrialization caused swift changes in all as-

r
pects of American life." Thip progressive organization of 
parts into more meaningful wholes is illustrated by Figure 5«

Synoptic Ideas derive 
!their full meaning 
from the supporting 
parts, and the support
ing parts derive their 
significance from or
ganizing ideas. /N,

ZJndNt Industrialization caused 
SynoptdLc swift changes in all as- 
if Idea\___ pects of American life.

Maj or 
Synoptic 

Idea s
Industrialization brought 
about major changes in 
farming.______ _

Minor 
Synoptic 
Ideas s
Wordss

Industrialization be
gan in early 19th 

\ c e n t u r y . ____ __
V ndus trialization

Syllables s
Letters %

,Ind
DNI

Figure 5• The Progressive Evolution of Symbolic Parts into 
Meaningful Wholes,

Upon completion of the tentative structure composed of 
the course, unit, major, and minor synoptic ideas, the struc
ture was submitted to a panel for critical evaluation, 
procedures and results are reported next.

These
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Evaluation of the Tentative Structure by a Panel

Although the investigator did not intend to try to es
tablish a set of finalized truths for American history, he be
lieved that it was necessary to submit the structure to a panel 
of experts for evaluation in order to validate the structure 
as an acceptable guide for the high school American history 
course„

Procedures for evaluation. In order to provide vali
dation for the structure of synoptic ideas, the tentative 
structure (the 197 minor ideas excluded) was submitted to a 
panel for evaluation. The 15 member panel was composed of 
college professors of American history, high school teachers 
of history, and social studies e d u c a t o r s . T h e  panel was 
requested to evaluate each of the 53 ideas by using a numeri
cal scale of one to five. The scale was to be interpreted as 
follows: , .

Five— The idea is excellent and very important for the 
higfh school history course.
Four— The idea is very good and important for the high 
school course.
Three— The idea is good and should usually be included, 
but is not a must for the high school course.
Two--The idea is fair and of doubtful value in the high 
school course.
One— The idea is poor and should not be included in the 
high school course.

15See Appendix C
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Results of the Evaluation» Thirty-two were invited to 

participate as panel members and fifteen returns were secured 
from College professor^ of history, high school teachers of 
history, and social studies e d u c a t o r s . T h e  ratings given by 
the panel members were one of fair $ eight, very good; and five, 
excellent. One panel member chose not to use the numerical 
rating scale but, instead, wrote numerous comments and summed 
up the structure with the statement that it was very good„
The mean rating given by the fourteen evaluators to the entire 
structure was 4.16, and the median, 4.375» These results are 
shown in Table 2.

16 See Appendix C
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TABLE 2. MEAN RATING OF STRUCTURE OF 53 SYNOPTIC IDEAS BY 

FIFTEEN INDIVIDUAL MEMBERS OF- EVALUATION PANEL

Individual Panel Members Mean Rating of 
53 Synoptic Ideas*

A 4.88
B 4.57
C 3.98
D 4.58
E 2.36
F 3.71
G 2.96
H 4,4l
I 4,38
J 4.87
K 4.76
L 3.75 ■M** «  «= «— ■)

N 3.60
0 4.43

Total 15 4.16 Md. 4.375

•^Evaluation of the synoptic ideas by the panel was on 
the basis of a I to 5 rating scale with I being poor| 2, fair; 
3 si good; 4, very good; and 5s excellent.

**Used numerical rating on only a few items.

, The, mean fating given the do,ur.se and .seven ̂ unit ideas 
was 4.48; the 45 major ideas 9 4.08. These findings are pre
sented in Table 3»
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TABLE 3„ MEAN RATING OF COURSE, SEVEN UNIT, AND 45 MAJOR 

SYNOPTIC IDEAS BY PANpi

Course
and

Unit Ideas
Mean

Rating • ■
AaTings of Major Ideas by Units
Unit Number . ,Mean 

Rating
Course Idea 4.84 I 4 3.57Unit Ideas 2 .6 4.17

I ' 3.86 3 5 4.19
2 4.17 4 9 4.12
3 4.67 5 5 . 4.28
4 4.47 6 8 4.17
5 4.47 7 8 4.05
6 4.77
7 4.57

Total 4.48 45 4.08

Of the 53 ideas evaluated, 42 received mean ratings of
4.00 ,or above, ten received ratings of 3°00 to 3»99? and only

18one received a rating of below 3 »00» The ideas received a 
high percentage of ratings of 5,’s and 4̂  s by the panel, with 
51.2$ receiving 5/s and 27.2$ receiving _4's. Table 4 presents 
these findings.

See Appendix E9 Table. 6, for a complete summary ô" 
ratings of the 53 synoptic ideas by the evaluation panel.
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TABLE 4„ FREQUENCY OF RATINGS GIVEN BY THE I5 PANEL MEMBERS 

TO THE 5-3 SYNOPTIC IDEAS \

Synojptic .Frequencv c>f,Ratings by I5anel . Total
Ideas 5 ■ 4 3 2 I Ratings

Total 53 374 199 88 40 30 731
Percent 100 51.2 27.2 12.0 5.5 4.1 100

:

Several ef the panel members made suggestions for chang
es in wordings, placement of the synoptic ideas, and one sug;- . 
gested that ideas concerning the fine arts should be included 
in American history.

Summary of the results of panel evaluation, It was re
vealed by the results of the panel evaluation that the struc
ture received a mean rating of between "very good" and "excel-

■

lent," Only one of the synoptic ideas (I-B) received a rela- J
tively low rating of 2,8.6, Only one respondent stated ':that he 
disliked the structure and gave the structure a mean rating of 
2,36, The comments and the ratings of the other fourteen were 
favorable, although two suggested that the structure should be 
carried further in its synthesis to the identification of the 
broad generalizations of the social sciences, which would be ; i

the ultimate objective of the American history course,
’ 'i

It was, therefore, concluded that the structure, with j
appropriate revisions, would be an acceptable structural model
of synoptic ideas for high school American history. I
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Summary

The second phase o f this study was to select the course 
and unit synoptic ideas, select the supporting structure fop 
these, and to evaluate this tentative structure of synoptic 
ideas. These basic guidelines were first established: (I)
the purpose of history is to produce a good citizen, (2) the 
student has had junior high school American history, (3 ) the 
teacher cannot cover everything in American history, and (4) 
the material chosen for the course must be that which is most 
relevant and meaningful.

The synoptic ideas were selected by a survey of college 
professors of American history and a review of literature.
Seventeen professors of American history replied and submitted 
164 ideas, which were filed under seven basic topics. Fifty= 
two books, articles, and pamphlets were reviewed for synoptic 
ideas. These ideas were filed according to the seven basic 
topics but were further divided into major synoptic ideas and 
supporting ideas. This file of ideas provided the source for 
selecting and development of the structure of synoptic ideas.

It was decided that three basic areas of American his
tory would receive the principle emphasis: (I) development of j
political institutions and ideals, (2) the industrial-technical
revolution, and (3 ) the United States and world affairs. These

'ithree major areas were organized into a basic structure com
posed of one course synoptic idea and seven unit synoptic ideas.

:j
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A supporting structure of major and minor ideas was 

then selected for this basic structure. An example of the 
structural development of a synoptic idea was first provided, 
which showed the evolution of understanding from the indivi
dual letters to a,synoptic idea. The tentative structure, .
which was then developed, was composed of the course synoptic 
idea, seven unit synoptic ideas, 45 major ideas, and 197 sup
porting ideas.

The course unit and the major synoptic ideas of this 
tentative structure were then submitted to a panel composed 
of social studies educators and college and high school teach
ers of American history. Fifteen replies were received, with 
I4 members of the panel giving the structure an average rating 
of "very good" to "excellent;" one, a rating of "fair." It 
was concluded from these results that the structure, with some 
revisions, would provide an acceptable structural model of 
synoptic ideas for the senior high school American history 
course.

The synoptic ideas were selected and a tentative struc
ture of supporting ideas provided. This tentative structure 
was then submitted to a panel of 15 educators, teachers, and 
historians for evaluation. In the next chapter the revisions 
that were made in the tentative structure are presented fol
lowed by the final structure of synoptic ideas.



CHAPTER IV
A STRUCTURAL MODEL OF SYNOPTIC IDEAS 

FOR SENIOR HIGH SCHOOL 
AMERICAN HISTORY

A final structural model of synoptic ideas was devel
oped following the evaluation by the panel and review of the 
structure by other teachers and professors of American history. 
Revisions made were not of major proportion. The course idea 
was restated, one major idea was eliminated, and two other ma
jor ideas were rewritten. There were also several minor ' 
changes in wording made as a rpsult of suggestions by panel 
evaluators and reviewers,

Revisions of Tentative Structure

Even though the tentative course synoptic idea"*" received 
a very high evaluation by the panel, the idea was restated as 
a result of a suggestion by a panel member that the statement 
should be rewritten because it expressed a static view of 
American, history, of already having arrived, and because the 
investigator believed that the idea did not adequately provide 
the necessary synthesis for the course, The restatement

We have carried forward a unique experiment in the 
forging of democracy, in the adjustment of labor and capital, 
and in the subordination of. both to government, and above all 
in the spirit of free experiment under conditions of liberty 
and fair equality of opportunity.
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_2accomplishes this synthesis much more adequately.

Major synoptic idea I-B was eliminated for these rea
sons: (I) the mean rating of 2.86 was the lowest received by 
any of the synoptic ideas and below the desired minimum rating 
of 3.00; (2) this topic is taught both in the elementary and
junior high school courses, and therefore it is not desireable 
to repeat the topic again; and (3s) this idea did not fit logi
cally into the structure of unit idea I, The Long Heritage.

4Major idea III-E was rewritten to provide a better 
synthesis for the supporting structure and to fulfill sugges
tions made by some panel members.

The American people have established and carried on an 
experiment in government, a federal republic, based on the 
ideal of "all men are created equal;" they have striven to pre
serve this experiment and to progress toward this ideal in the 
face of the challenges of sectionalism, industrialization, and 
turbulent international affairs.

3A sleeping Europe is awakened from the Dark Ages by 
the impact of the Crusades with the fundamental changes re
sulting in the rise of dynamic national states who, by their 
explorations and discoveries, completely alter the future 
course of the world’s history.

4Preliminary s The United States faced many problems 
during the Reconstruction Era, which called for statesmanship; 
but instead, the politics of the nation was dominated by 
spoilsmen and partisans, who, acting on the basis of selfish 
motives, dragged the. nation through one of the jnost sordid 
eras of its history, with much of what the Civil War was 
fought for by the North being lost.

Revised: The Reconstruction Era was a time of crisis
and fateful decision--a time of crisis for the executive branch, 
and a time of fateful decision regarding the future of the Ne
gro in the American society.
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5Major idea V-B was rewritten and the supporting struc

ture was revised in ojrder to provide a more unified and logi
cal structure <,

Several minor changes in the wording of synoptic ideas 
in the tentative structure were made as a result of sugges
tions by panel members and other reviewers. For example 9 the 
word "great" was deleted as a modifier for the term Civil War 
in major idea III-D, and the phrase "some of the " was insert
ed in major idea II-B before the phrase "ideals of the 
Revolution," There were some additions and deletions from the 
structure of minor synoptic ideas for the purpose of improving 
the structure and to eliminate duplications,

The final structural model was composed of one course 
ideaj seven unit ideas, hh major ideas, and 185 minor ideas„ 
Figure 3 shows the composition of this final structure.

5Preliminary; Under the Republican administration of 
the 1920's the Federal Government retreated to some extent to 
the traditional 19th century policies of laissez faire and 
passive government-.

Revised; The 1920's, reflecting the growing pains of 
industrial-urban Amerian, was a time of change and crisis in 
regard to economic and social institutions and in government,
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Course Synoptic Idea
Unit Synoptic Ideas
Major Synoptic Ideas

185 Minor Synoptic Ideas
Figure 6, Final Structure of Synoptic Ideas

Final Structural Model

MAIN TOPIC FOR COURSE I THE EVOLUTION OF THE AMERICAN 
DEMOCRATIC-REPUBLIC.

COURSE IDEA: The American people have established and
carried on an experiment in government} a federal re
public , based on the ideal "all men are created equal;" 
they have striven to preserve this experiment and to 
progress toward this ideal in the face of the challeng
es of sectionalism, industrialization, and turbulent 
international affairs„

I. TOPICS THE LONG HERITAGE,
UNIT IDEA s American civilization is the product of 
7000 years of progress by Western man and has roots 
that reach back to the early English colonies, England, 
Europe, and to the ancient world of the Romans, Greeks, 
and Hebrews„
A 0 Major Idea: Americah civilization is founded upon
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the contributions of such basic concepts as the 
Judaic-Christian concept of the dignity and broth
erhood of man, the Greek concepts of democracy and
faith in reason, and the Roman concept of adminis-j
trative law.
Minor Ideas;
1. American civilization has roots that reach back 

nearly 7©®® years to the Valley of the Nile and 
Tigres-Euphrates Rivers.

2. From the Hebrews we have received the idea of 
one God and Christianity, with its emphasis upr- 
on the brotherhood of man and the dignity and 
worth of the individual.

3. From the ancient Greeks we have received a rich 
heritage of the arts, philosophy, government, 
but most important, the emphasis upon the use 
of man's unique capacity for rational thought.

4» From the ancient Romans we have received impor
tant contributions in architecture, language, 
engineering, literature, science, but most im
portant, in the area of administrative law.

B. Maj or Idea s It was of great significance that the 
United States had its beginnings with colonies es
tablished by the English, as the English were 
unique in that they brought to America, government by
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law, representative government, and fundamental 
rights for the individual.
Minor Ideas;
1, The English made most significant contributions 

to government, particularly the concepts of 
government by law and representative govern
ment,

2, The. English made significant progress in man’s 
search for individual freedom as they contri
buted the concept of fundamental rights for the 
individual guaranteed by law,

Ce Ma,jor Idea s The colonial era, which lasted for
nearly half of our history, saw many basic American 
political, economic, and social institutions start
ed as the environment, plus the influence of other 
peoples, modified the English and European way of 
life into a new civilization, the American,
Minor Ideas:
1. The principle of religious toleration was es

tablished in colonial America, by the efforts of 
Roger Williams, William Penn,.and the Maryland 
Act of Toleration,

2, Important contributions in government were made 
by the Mayflower Compact and the Fundamental 
Orders of Connecticut, as they were early
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examples of self-determination in government»

3« The institution of representative government 
was first established in Virginia in 1619 and 
soon established in the otheh colonies.

4. New England made very important contributions 
with the town meeting and the beginning of pub
lic education.

5. The English rights of security in home and per
son, trial by jury, public control of the purse, 
and government by law were established in the 
early American colonies.

6. Penn's colony gave support to liberal ideas 
with universal manhood suffrage.

7o An important milestone in the establishment of 
freedom of the press was the trial and acquit
tal- of John Peter Zenger.

TI. TOPIC g ■THE FOUNDATIONS OF THE AMERICAN DEMOCRATIC- ■ 
REPUBLIC.
UNIT IDEA: During the era of 1763 to 184l, the basic
ideals and institutions of the American democratic- 
republic were formulated and established.
A. Major Idfea s The American Revolution, drawing in

spiration from the Enlightenment, laid the founda
tions of American democratic ideals and institu
tions through new state constitutions, reform laws,
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and the Declaration of Independence <,
Minor Ideas:
I. Following the French and Indian War, the Britis^i 

made changes in their colonial policy which 
caused Americans to fear that their right to 
home rule and fundamental rights as Englishmen 
were being endangered»

.2» Jefferson, inspired by the writings of European 
political philosophers, wrote the Declaration 
of Independence, which is the great basic 
"scripture" of American democracy, with its 
ideals of equality of all men, self- 
determination, right of revolution, and the 
right of all to life, liberty, and pursuit of 
happiness,

3 o The American Revolution included the absolution 
of royal government in each of the thirteen col
onies and the establishment of new state consti
tutions and governments »

4» Important social, economic, and political chang
es took place during the Revolution with the 
abolishment of feudal laws, land reform, exten
sion of suffrage, establishment of religious 
liberty, and a decline in the influence of the 
aristocracyo
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5 o The Americans were able to make the new nation 
a reality by winning the Revolutionary War as a 
result of the leadership of Washington, help 
from . abro'ad, British bungling and dissention, 
and the advantage of fighting a defensive war, 

B„ Major Idea s The Constitution solved the problem of 
a union of several sovereign parts by the estab
lishment of a system of dual government, provided 
a workable framework of government, and wrote into 
basic law some of the ideals of the Revolution, 
Minor Ideas s
I. The American states first attempted to achieve 

some unity out of diversity with the Articles 
of Confederation; but this soon proved to be 
inadequate, as the central government was not 
granted adequate authority or power to make and 
enforce the laws necessary for the welfare of 
the nation*

2 * The Constitution provides a basic framework of 
government composed of the legislative, execu
tive, and judicial branches with separation of 
power and checks and balances *

3* The solution to the problem of preserving state 
identity with a strong national government was 
found in the federal or dual system of
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government with.'.a ' division of powers .

4. The Constitution provided for an effective cen
tral government by making the Consitution the 
supreme law and by granting specific powers -to 
the central government to make and enforce Ipws 
directly upon the citizens, who were in turn 
given a direct voice in the affairs of the cen
tral government»

5» The Constitution and the Bill of Rights wrote 
into fundamental law some of the ideals of the 
Declaration of Independence »

6„ The Constitution has been a practical and work
able document for 177 years because of its flex
ibility and capacity to be a living, changing 
document„

7. The Constitution was ratified after a hard-
fought struggle to overcome the opposition of 
those who feared power of any kind and found it 
difficult to conceive of a concept of a broad 
national interest„

C. Major Idea: The Ordinances of 1785 and 1787 estab
lished fundamental patterns for the surveys of pub
lic lands, the establishment of government in the 
wilderness areas, and a means of admitting new 
states on a basis of equality with the old states.
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Minor Ideass
I. The Land Ordinance of 1785 provided for the

survey and sale of public lands in the North
west Territory.

/ 2. The Northwest Ordinance of 1787 established a
unique American colonial policy of admitting 
new states on the basis of equality with the 
old states and enacted into law basic democra
tic principles for the Northwest Territory.

D. Major Idea: During the Federalist Era of 1789-
18015 the Constitution was put into operation by 
the erection of the machinery of government, the 
Constitution and the Federal Government were 
strengthened, and the American system of two-party 
politics was started.
Minor Ideas g
1. The Washington administration put the 

Constitution into operation, strengthened it, 
and erected the machinery of government.

2. The Washington administration also restored the 
credit of the nation and laid the foundations 
of American foreign policy,

3. Political parties arose during the Federalist 
Era and grew out of the dialogue between 
Hamilton and Jefferson over such basic issues
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jas the role of the Federal Government, interpre
tation of the Constitution, and the nature of 
man and society,

. Growing partisanship plagued the John Adams, ad
ministration in regard to domestic and foreign 
affairs,

Major Idea; Democracy and nationalism were advanced 
during the era of the Jeffersonians with a new em
phasis upon the worth of the common man, the pur
chase of Louisiana, the War of 1812, and the deci
sions of the Supreme Court,
Minor Ideas s
1, The Jeffersonians had faith in the ability of 

the people to govern themselves wisely, provid
ed they were given the opportunity for self
enlightenment ,

2, The Louisiana Purchase was the greatest achieve
ment of Jefferson’s administration, as it 
strengthened the Federal Government, assured 
the future of the United States by making it 
the dominant power in this hemisphere, and 
opened the way for the great westward movement,

3, Due to violation of what the United States con
sidered to be the rights of neutrals on the 
seas, expansive nationalism, and failure of our
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diplomacy, the United States was involved in 
what has been called a needless war, a war 
which jiid much to strengthen evolving nation
alism,

4, John Marshall and the Supreme Court were a
powerful nationalizing force and did much to 
strengthen the. Court, the Constitution, and the 
Federal Government,

5» Nationalism reached a climax after the War of 
1812 in what has been called the "Era of Good 
Feeling."

F, Ma.jor Idea; The Jacksonian Era may be called the 
formative period of American history,'as the basic 
outlines of many features of the American society 
took form, such as national political parties, 
strong executive government, free enterprise, 
middle-class reformism, and the triumph of politi
cal democracyo 
Minor Ideas s
1, Political parties became national in scope with 

the development of such features as the national 
nominating conventions„

2, Jackson gave us the concept of a strong presi
dent who does not hesitate to use the full pow
ers of his office in behalf of the national
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interest against private or sectional interests»

3« This era reflected democracy's optimism in re
gard to man and his problems, as there were many 
reform movements begun to eliminate the evils of 
society,

ko Drawing inspiration from the ideals of the
American Revolution, the United States evolved 
into an essentially democratic society with 
particular emphasis upon political equality,

5. These extensions of democracy were not without 
their dangers, as there was always the possi
bility of the people being influenced by rabble- 
rousers and acting on impulse rather than on 
careful thought,

6, An American character began to take shape which 
might be described as practical, optimistic, 
egaliterian, and democratic,

III, TOPIC g CHALLENGES TO THE FEDERAL REPUBLIC,
UNIT IDEAs The great American experiment in democratic 
government was endangered by powerful centifugal forces 
generated by a controversy over the fate of the Negro 
in our society, strong enough to divide the nation, 
cause a tragic Civil War, and leave a residue of pro
blems still with us today,
A, Ma ,j or Idea S Major social and economic
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B <

diffprencibs between the North and South, intensified 
by dynamic economic changes, resulted in increased 
tension between the two sections «
Minor Ideas:
I„ The North, a region with strong internal ties 

and a supreme confidence in the future, was a 
dynamic and expanding society undergoing swift 
changes as a result of industrialization, social 
!reform, 'immigration, and westward expansion,

2, The South, an agricultural region dependent up
on King Cotton, was aristocratic in structure, 
resting upon a foundation of slave labor and 
with a growing tendency toward becoming a na
tion in itselfo

Major Idea: Manifest Destiny became reality during
the 184©•s, as the United States pushed its bound
aries to the Pacific, but the addition of new ter
ritory became a source of increased tension between 
the North and South„
Minor Ideas:
1, The period from 1820-185® saw Americans push 

rapidly westward into Texas, Oregon, Utah, and 
California,

2, American Manifest Destiny resulted in war with 
Mexico and the addition of the great Southwest
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by the Treaty of Guadalupe-Hidalgo„

3« Rapid American expansion to the Pacific preci
pitated a crisis for the Union as the question 
of expansion of slavery into the new territo
ries was debated.

4. Moderate and rational men prevailed in 1850, 
and the crisis was resolved temporarily by the 
Compromise of 1850? the Union was preserved for 
another decade.

5. The expanding frontier was one of the most per
sistent and dynamic forces in American history, 
shaping American social, political, and econo
mic institutions. 1

C. Major Idea s Because the American people could not 
settle the major issues dividing the sections by 
the orderly and rational processes of government, 
the nation divided.
Minor Ideas g
I. The major issue of the 185®,s was whether slav

ery would be allowed to expand into the new ter
ritories of the West or be confined to the Old 
South.

. The fragile truce of 185® was severely strained, 
by the Kansas-Nebraska Act, the Dred Scott 
Decision, and the rise of the Republican Party.

2
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3o The nation divided as a result of irrational

emotionalism, collapse of the Democratic Party, 
intense southern nationalism, conflict Detweep 
northern business interests and those of the 
southern planter, and other issues too deep and 
fundamental to compromise»

D0 Ma,jor Idea s The tragic Civil War was fought over
fundamental issues dividing the nation and did much 
to determine the future course of American history0 
Minor Ideas:
Io The Civil War was fought over such issues as 

the nature of the Union, the future of the 
Negro in our society, and the role of the ! 
Federal Government in the economic affairs of 
the nation,

2o The tragic Civil War has been considered to be 
the first of modern wars; it left deep scars on 
the American mind and dominated American thought 
and discussion for many years afterwards„

3o Lincoln rose to greatness during the Civil War; 
this greatness rests upon his strong and able 
leadership of the nation during the war, his 
eloquent statement of basic American ideals and 
goals, and his personification of the American 
ideal of democracy.
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b, The Republican administration of Lincoln was 

significant because of the flowering of the 
Hamiltonian concept of an active national gov
ernment that acts as a servant to its people,

. 5. The Civil War resulted in a rapid growth of po
litical and economic nationalism, freedom for 
the Negro with a new definition of citizenship, 
with the Federal Government committed to the 
protection of individual rights against the au
thority of the stateso

E . Major Idea: The Reconstruction Era was a time of
crisis and fateful decision--a time of crisis for 
the executive branch and.a time of fateful decision 
regarding the future of the Negro in the American 
societyo 
Minor Ideass
I. A major constitutional crisis was faced when the 

legislative branch attempted to destroy the ex
ecutive branch as a coordinate branch and re
duce it to a subordinate position to the legis
lative branch,

2„ A central issue of the Reconstruction Era was 
civil rights for the Negro", as the problem of 
the slave was replaced by the problem of the 
caste-subordinated Negro»
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3« The North, tiring of the reconstruction strug

gle, entered into the Compromise of 1877 and 
subsequently abandoned the Negro to the south
ern whites, who proceeded to strip tl̂ e Negro of 
his new civil rights acquired through the 
Fourteenth and Fifteenth Amendments,

4„ The issue of freedom for the Negro was post
poned until the mid-twentieth century, and the 
nation again went through an agoniZ/ihg struggle, 
as America tried to bring the Negro into the 
framework of American democratic society,

IV, TOPICS INDUSTRIALIZATION CHALLENGES AMERICAN DEMOCRACY, 
UNIT IDEA s The Industrial and Technological Revolution 
brought about swift changes in all aspects of American 
life and created a multitude of new problems which 
threatened the great American experiment in democracy,
A, Ma,jor Idea s The Industrial Revolution began in the 

United States with the development of new forms of 
power, new machines, and new forms of transporta
tion and communication.
Minor Ideas s
I, The Industrial Revolution had its beginnings in 

England during the I8th century with the inven
tion of the s team engine and new machines for 
spinning thread and for weaving cloth.
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2. The Industrial Revolution began in the late 18th 

century in the United States with the construc
tion of factories for the production of tex-_". 
tiles «

3• The Industrial Revolution expanded rapidly
after the War of 1812 with the development of 
the "American System," utilization of water and 
steam power, building of canals and railroads, 
and increased immigration»

B, Major Idea: Following the Civil War, business
moved rapidly towards consolidation, with the rapid 
decline of individual free enterprise, the develop
ment of a national market, and the rise of gigantic 
corporate enterprise »
Minor Ideas:
I„ The Civil War and the Lincoln administration

gave great impetus to industrialization through 
the incentive of high profits, protective tar
iffs, Contract Labor Law, a national banking 
system, and subsidies for railroads„

2, Following the Civil War, transcontinental rail
roads were constructed, and as a result a great 
national market was created„

„ Because of the keen competition that resulted 
between businesses competing on a national

3
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scale, the trend was towards consolidation of 
business to eliminate competition by organiz
ing a business into a gigantic corporation, 
trust, or holding company, thus gaining a mo
nopoly,

4. Big businessmen became the new men of power and 
influence, and American business and politics 
were dominated by them during the late 19th 
century,

C, Ma,jor Idea : As a result of industrialization, the
working man found that he was changed from a self- 
employed craftsman to a wage earner working for a 
corporate enterprise with the corresponding loss of 
his independence and security, thus finding it nec
essary to join together in unions for collective 
action.
Minor Ideas:
1, The factory worker faced many problems, such as 

long hours, low wages, dangerous working condi
tions, and economic insecurity,

2, The working man found that many of his problems 
were beyond his control as an individual,

3, The factory worker found that if he was to solve 
his problems in an increasingly complex society 
he must organize into unions and work and
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bargain together collectively to reach the 
goals of better pay and working conditions„

4, The American labor movement was essentially
conservative, supporting the American political 
and economic system and opposing revolutionary 
changes„

5» The American labor movement faced considerable 
hostility and opposition from the employers, 
public, government, and courts„

D0 Major Idea; As a result of industrialization,
farming ceased 'to be a simple, self-sufficient way 
of life and became a business enterprise, and the 
farmer found that he was subject to many forces and 
factors beyond his control,
Minor Ideas;
Io Industrialization released great forces, and 

one result was that the Great Plains and 
Mountain West was subdued and settled in about 
thirty years.

2o Farming in the early Igth century had been a 
simple self-sufficient way of life, with the 
farmer largely independent of outside forces 
and factors»

3 o The farmer found that he was now subject•to new 
forces and factors, such as railroads, banks,
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processorsj implement manufacturers, and fluc
tuating market priced,

4. To cope with his problems the farmer formed or
ganizations for political action and tried to 
get laws passed that would control big business, 
eliminate monopolies, regulate the middlemen, 
and provide for a cheaper money.

5« The farm-protest movement reached its climax in 
the 1890's with the Populist Movement and the 
election of 1896, which saw the farmer locked 
in a struggle with the business interests of 
the Eas t,

6. The election of 1896 saw the western Populist 
Movement go down to defeat, with the eastern 
business interests remaining as the dominant 
power in government,

E. Major Idea; Swift urbanization, caused by indus
trialization, created a new environment for 
Americans, with thfe subsequent spawning of a multi
tude of problems which are still with us.
Minor Ideas:
I. ,The Industrial Revolution caused a shift of

'population from the rural areas to the growing 
urban centers.

2 The simple life of America was yielding to the
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more complex and impersonal life of the city.

3. Urbanization created massive problems in regard 
to housing, transportation, sanitation, secu
rity, education, recreation, and government.

k. Although urbanization created many new problems 
as Americans tried to adjust to the new environ
ment, it also resulted in many, positive benefits.

F. Major Idea; The politics of the late Igth century
\

■ came to be increasingly dominated by big business, 
causing concern over the future of the American 
democracy.
Minor Ideas:
l . At a time when the country was faced with many 

problems calling for statesmanship, politics 
was increasingly dominated by partisanship.

2» Stirrings of reform were observed during the
last 25 years of the century, as the first at
tempts were made to wrest government from the 
spoilsmen and to regulate big business.

3. These stirrings erupted into the Populist
Movement of the l8g@'s, as the farmers proposed 
to eliminate monopolies, regulate big business, 
and to give the voter a more direct control of 
government,

G. Major Idea: Immigration and industrialization
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interacted upon each other, and the great flood of 
immigrants in the late 19th and early 20th centuries 
contributed much to the building of America as they 
gave their skills and labor.
Minor Ideas s
1. During this era nearly 18 million immigrants 

arrived representing many nations, races, and 
religions,

2, Until the 1880’s the "old immigrants" from nor
thern and western Europe predominated, but af
ter the 1880’s the majority were "new immi
grants" from southern and eastern Europe,

3, Immigrants piayed an important role in the 
building of America, as they furnished brawn, 
brains, and even money,

4, Immigrants added greatly to the rich variety of 
American culture, as they contributed much from 
their cultures to the American way of life.

5. The United States is unique among nations with 
its almost infinite variety of nationalities 
and religions uniting together to form one peo
ple .

6. Immigration posed problems for American demo
cracy, as many Americans feared and resented 
the new arrivals from Europe and other parts of
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the worldo

H . Ma,jor Idea : The Industrial-Technological Revolution
continued unabated in the 20th century and entered
a new phase with the mass production of consumer 
goods, having a great effect upon traditional pat
terns of living.
Minor Ideas:
1, Mass production of automobiles had a tremendous 

impact upon the American way of life and upon 
our economy,

2, The 1920's saw the mass production of many con
sumer goods, particularly household applicances, 
such as refrigerators and radios, .

3« The development of mass communication tended to 
bring about a standardization of American life 
and culture,

4, With the increase in the standard of living,
plus urbanization, recreation and entertainment 
became commercialized and big business,

I, Ma ,j or Idea: Industrialization brought about swift
and revolutionary changes in all aspects of American 
life, with many traditional American values and con
cepts being challenged.
Minor Ideas:
I, Industrialization was a powerful nationalizing
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force due to the swift trend toward centraliz
ing all aspects of the economy,

2. A major problem has been how to preserve tradi
tional American individualism in economic and 
political affairs in the face of a trend to
wards consolidation and standardization of 
American life.

3. Industrialization created an increasingly inter
dependent society, and as far as the individual 
was concerned laissez faire and individualism / 
vanished at a rapid pace.

4. The industrial-urban society tended to cause 
Americans to discard their traditional philoso
phy of idealism and self-sacrifice for one of 
materialism and hedonism.

V. TOPIC s THE RESPONSE TO THE CHALLENGES OF 
INDUSTRIALIZATION,
UNIT IDEAs Because problems stemming from industriali
zation were increasingly complex and national in scope, 
Americans were beginning to feel that these problems 
could not be dealt with satisfactorily by the tradi
tional laissez faire approach but only through action 
by government on both the state and federal levels.
A. Major Ideas The first major response to the- prob

lems of industrialization was the Progressive
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Movement9 which was a large-scale attack upon these 
problems, as the Progressives tried to make govern
ment more democratic, regulate big business, and 
eliminate the social evils of industrialization and 
urbanizationo 
Minor Ideas s
1. Theodore Roosevelt's Square Deal was a renewal 

of the concept of an active government serving 
its masters, the people, with the enforcement 
of the Sherman Act, new regulation of big busi
ness, and the inauguration of the Conservation 
Movement.

2. Theodore Roosevelt added to the Lincoln-Jackson 
concept of the strong executive, as he exercised 
vigorous leadership of the nation in pursuit of 
his goals„

3o Taft, although no reactionary, ran into trouble 
with the Progressives of his party over tariff 
reform.and the conservation program,

4. The major achievements of the Progressive 
Movement were improvement of city government, 
curbing special interests, making government 
more responsive to the people, and the fight to 
eliminate social evils,

5. The Wilson New Freedom was the climax of the
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Progressive Movement, with tariff reform, new ' 
anti-trust legislation, money and banking re
form, and social reform legislation„

Bo Major Idea.: The 1920's, reflecting the growing
pains of industrial-urban America, was a time of 
change and crisis in government and in regard to 
economic and social institutions«
Minor Ideas:
Io The 1920's was a time of reaction in government, 

with a return to the IaTssez faire policies of 
the 19th century,

2 0 The rapid social, economic, and political
changes caused much unrest, and many Americans 
reacted against the new society by a wave of 
intolerance towards new movements, minorities, 
and new ideas„

3. The 1920's was a time of rapid economic expan
sion, but the boom was based upon shaky founda
tions with signs of impending collapse,

40 The failure of Prohibition reflected the grow
ing disillusionment and cynicism of the 1920's»

50 The 1920's reflected the emergence of the new 
urban way of life, with a stepped-up pace of 
living and increased leisure time with an em
phasis upon the pursuit of pleasure.
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Co Major Idea: The Great Depression of the 19301s

confronted the United States with one of the most 
severe challenges to capitalism and democracy„
Minor Ideas:
Io The Great Depression, a product of industrial- 

' ization, was caused by complex forces, but pri
marily by an imbalance in the distribution of 
income and precipitated by reckless speculation 
on the stock markets

2 o The Great Depression had profound effects upon 
our s,ocie-ty as, family pride was broken, men be
came discouraged, old established beliefs were 
being discarded, and radical movements were 
emergingo

3o One of the major questions being debated was 
what should be the role of the Federal 
Government in combating the Depression^

D0 Major Idea s Franklin Roosevelt responded to the 
Depression with the New Deal, a moderate reform 
movement that was essentially conservative, by us
ing the massive power of the Federal.Government to 
attack the social and economic problems confronting 
the nationo 
Minor Ideas:
Io The New Deal program was aimed dt relief for
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the unemployed, recovery from the Depression, 
and long-range economic and social reforms.

2. The first KTew Deal was primarily concerned with 
recovery by aiding business.

3. The second New Deal was designed to improve the 
lot of the farmer, wage earner, and the middle 
and lower income families.

4. The Franklin Roosevelt administration expanded 
the Lincoln-Jackson concept of the strong exec
utive and the Hamilton-Lincoln concept of an 
active government.

5. Americans began to abandon traditional concepts 
of laissez faire and to approve of extensive 
governmental regulation of the economic life of 
the nation.

6. The New Deal was essentially a moderate course 
between extremes in coping with the problems of 
the Depression and industrialization by preserv
ing capitalism and big business but bringing it 
under the rule of law.

E. Major Idea: Industrialization and urbanization has
led to the Federal Government playing an increasing
ly important role in the regulation of the economy, 
with a corresponding increase in the size of the 
Federal Government»
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Miner Ideas;
I. Industrialization and urbanization have caused 

the Pdderal Government to play an increasingly 
important and vital role in many aspects of 
American life, with a corresponding expansion 
of the size of the Federal Government.

2 o Industrialization and its problems have also 
created an expansion in the activity and size 
of local and state governments but, relative to 
the Federal Government, faith much less growth„

3. Industrialization and consequent reform move
ments have stimulated a vigorous and continuing 
debate over the nature of freedom in the com
plex, interdependent, industrial society of the 
20th century«

VI. TOPIC: INTERNATIONAL CHALLENGES TO THE AMERICAN
DEMOCRATIC-REPUBLIC.
UNIT IDEA: The United States had to abandon traditional
policies of isolationism in world affairs and to assume 
vast responsibilities for the peace and welfare of the 

• world, as the age of free security came to an end and 
the United States emerged as the world’s greatest power. 
A. Ma,jor Idea: Foreign policy during the first cen

tury of our history was determined largely by the 
demands of early nationalism and Manifest Destiny.
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Minor Ideas:
1. Washington formulated a policy of noninvolve- 

, ihent in European affairs that the United
States tried to adhere to throughout the first 
century of our history but without complete 
success o

2. In 1823 the United States issued the Monroe 
Doctrine, which declared the independence of 
this hemisphere from Europe and the noninter
ference of the United States in the internal 
affairs of Europe,

3. During the 19th century, American foreign rela
tions were largely the result of disputes and 
conflicts growing out of Manifest Destiny*

B » Ma ,j or Ideas In the late 19th and early 20th cen
turies, Manifest Destiny began to find expression 
overseas, and, as a result of the Spanish-American 
War, the United States emerged as a first-class 
power with imperial ambitions and holdings.
Minor Ideas s
I, In the late 19th century, there was an awakening 

of American imperialism, as the United States 
began to show an interest in the Orient, the 
South Pacific, and the Caribbean areas„

2« The death knell of American isolation from the
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rest of the world was sounded as the United 
States was involved in war with Spain and 
emerged from this conflict with expensive hold
ings in the Caribbean and Pacific»

3. Theodore Roosevelt was an avowed imperialist, 
who advanced American power and interests in 
the Caribbean by acquiring the Panama Canal and 
declaring a new policy for this hemisphere 
which, in effect, made the United States the 
policeman of this hemisphere„

4. The United States was deeply interested in the 
affairs of the Far East and established and 
tried to maintain the Open Door Policy for 
China»

5» The United States took the lead during this era 
in trying to establish world law and order„

C „ Ma jOjr Idea ; The United States 1 s historic policy of 
noninvolvement in the affairs of Europe came to an 
end with our entry into World War I9 but the United 
States rejected the vast responsibilities that went 
with victory„
Minor Ideas s
I. The United States became involved in World War I 

because of German threats to our historic policy 
of freedom of the seas, a growing feeling that
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the war was a moralistic crusade, and that a ' 
victory by Germany yould be a grave threat to 
American democracy«

2, Although the American contribution in relation 
rfco the total war effort was small, it was a de
cisive factor and did much to bring victory to 
the Allies in 1918„

3. World War I provided evidence that a major war 
poses serious challenges to free institutions 9 
as many controls and restrictions were imposed 
upon the economy and the freedom of action of 
individual citizens,

h, United States involvement was a dramatic demon
stration that the United States could no longer 
pursue the traditional policies of isolation 
and noninvolvement in the affairs of .Europe and 
the rest of the world in the 20th century,

5. Wilson's foreign policy was based upon a lofty I
idealism,as he tried to build a just and last
ing peace based upon law and orddr, integrity 
in international affairs, and the fostering of 
democracy throughout the world,

6, Wilson's plans were foiled when the United 
States rejected membership in the League of 
Nations because of Wilson's errors of
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leadership, political opposition, and a revival 
of isolationism,

D. Major Idea: Disillusioned by apparent failure of
Wilson's crusade to make the world safe for demo
cracy , the United States retreated somewhat into 
isolation duping the 1920's.
Minor Ideas :
1, Americans retreated considerably towards 19th 

century isolationism, as they refused to join 
the League of Nations and retreated from the 
affairs and problems of Europe,

2, American interest in disarmament and the peace 
movement remained alive during the 1920's, but 
it was largely a "parchment peace" as we spon
sored movements for disarmament and outlawing 
war based upon treaties but lacking effective

/ means of enforcement,
3« The American policy for Latin America based up

on the Roosevelt Corollary and Dollar Diplomacy 
began to change during the late 1920's and 
gradually to evolve into the Good Neighbor 
Policy of the 1930's,

E« Major Ideai American democracy faced serious chal
lenges from the Axis powers during the 1930's, and 
some in the U,S» began to realize that it could no
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longer be an island by itself in the 20th century 
world.
Minor Ideas:
1. Because of isolationist sentiment and laws, the 

United States was not able to take effective ap 
tion to help deter the aggressions of the Axis 
Powers during the 193®'s.

2, The twin policies of appeasement of the Axis 
Powers by European nations and the isolationism 
of the United States were largely responsible 
for the outbreak of World War TI,

3 o The United States finally realized in 19^0-19^-1 
that it was no longer an island by itself but a 
part of the entire world and that isolationism 
was no longer feasible or desirable in the 20th 
century world«

F . Ma,jor Ideas The United States participated in a
great concert of nations in a global war which des
troyed the power of the Axis and resulted in vast 
changes, such as the decline of Western colonialism 
and the creation of new power blocks led by the 
U „ S „ S oR <, and the United States „
Minor Ideas:
Io Completely involved in World War II by the 

Japanese attack at Pearl Harbor, the United
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States, in a grand alliance of nations, fought 
and defeated the Axis powers on two major 
fronts„

2. Probably more decisive than the battle fronts 
in winning the war was the home front, as the 
United States was able to win the vital Rattle 
of production of food and war equipment„

3 e World War XI was a total war, and the United
States government exercised great control over 
the economy in order to mobilize all manpower 
and resources in behalf of the war effort„ 

h„ World War II is one of the major divides in 
history, as it resulted in such significant 
changes as a shift in world power and the com
ing of the cold war, an end to European coloni
alism, and the beginning of the atomic age»

G„ Major Idea; Traditional concepts a.nd policies in 
regard to war and world affairs have had to be re
examined as a result of revolutionary changes in 
weapons and powerful new political, economic, and 
social forces that have been generated in the post
war era.
Minor Ideas %
I, Atomic weapons and intercontinental missiles

have brought about the end of any free security
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for the United States and nations around the 
world, creating a need for new concepts in re
gard to security and war.

2. A major change took place in the power struc
ture of the world following World War II9 as 
power polarized to a large extent around Russia9 
as the leader of the Communist nations, and the 
United States, as the leader of the free world.

3 o In the late 19^01s 9 Russian imperialism posed 
severe challenges to the security and survival 
of the nations of Western Europe. 

k-. The collapse of Western imperialism and the
rise of new nations in Africa and Asia created 
new tensions and problems 9 with much unrest in 
these areas.

5 o China fell to the Communists in 19̂ -7 and emerged 
thereafter as an aggressive major power in the 
Far East,

6. A new frontier for man was opened as he began 
to probe space and to make plans for extensive 
space travel in the future.

H . Major Idea: The United States assumed great re
sponsibilities for the peace and security of the 
world in the post-war era and formulated new for
eign policies based upon the principles and concepts
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of international law, mutual security, self- 
determination, foreign aid, and containment of 
Communism,
Minor Ideas :
1, The United States took a major role in the es

tablishment of the United Nations and continued 
with strong support in the years following,

2, The United States responded to Russian imperial
ism in the late 19^0's with a policy of milita
ry aid, called the Truman Doctrine, for nations 
so threatened,

3, As a response to the crisis in Westerh Europe 
following the war, the United States inaugurat
ed a radical new policy of providing economic 
aid to countries in need, the Marshall plan,

4, A further response to Russian imperialism was 
the promotion of the policy of mutual security 
through the establishment of the North Atlantic 
Treaty Organization and other mutual security 
pacts,

5, The United.States met the challenge of Communist 
aggression directly by resorting to the use of 
military power in the Berlin Blockade and in 
Korea,

VII, TOPICS CHALLENGES TO AMERICAN DEMOCRACY IN THE SECOND
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HALF OF THE T¥EN-T-TET-H- CENTUgY0
UNIT IDEA; Americans live today in an age of incredibly 
swift changes at home and abroad and, as a. result, facje 
many new challenges to making our democratic ideals a 
reality at home and throughout the world,
A, Major Idea: Responding to the challenges of aggres

sive Communism, the United States has assumed vast 
responsibilities for the security of the free world 
by contributing much of her wealth and manpower to 
this task.
Minor Ideas:
I0 Since the Marshall Plan, the United States has 

contributed vast sums of money for the military 
and economic assistance of nations around the 
world,

2, The Eisenhower administration responded to the 
challenges of Communism with the Eisenhower 
Doctrine, SEATO, and the use of personal diplo
macy ,

3« The Kennedy administration successfully faced 
the challenge of Russian missiles in Cuba, es
tablished the Peace Corps and Alliance for 
Progress, and negotiated the Test Ban Treaty,

4, The Johnson administration has continued the 
policies of previous administrations and has
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committed grpat quantities of men and materials 
to Viet Nam.

5. The United States has had to respond to chal
lenges of Communism in Ajfrica, the Middle East, 
Asia, and Latin America.

B . Major Idea: Exploding science and technology has
posed many new problems and challenges, particular
ly in regard to control of atomic weapons and the 
exploration of space.
Minor Ideas s
1. Sophisticated new atomic weapons and revolu

tionary means of delivery have caused the 
United States to pursue ways of bringing atomic 
weapons under international cbhtrol.

2. Traditional concepts in regard to war, time, 
and space have had to be discarded in the age 
of intercontinental missiles and space explor
ation.

C. Major Idea: Continued rapid industrialization and
urbanization compounded the many problems inherited 
from the past and raised new ones in regard to bus-, 
iness, labor, agriculture, and government.
Minor Ideas:
I. In a time when more and more of the nation’s

economic activity was being dominated by
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gigantic " corporate enterprise j. Americans contin
ued the urgent search to find means of preserv
ing economic freedom for the individual„

2 o The American Labor Movement, remaining pragma
tic in approach and concerned mainly with the 
protection of the worker against arbitrary pow
er and improving his standard of living, came 
of age in the post-war era; but many feared its 
economic and political power and demanded in
creased public control over its activities,

3» The American farmer, the most productive in the 
world, continued to try to adjust to the swift 
changes in agriculture as a result of expanding 
science and technology, and the farm problem 
remained a pressing one in the post-war era„

4, The trend towards centralization of government, 
begun during the late 19th and early 20th cen
turies, continued in the post-war era, as the 
United States tried to cope with the many com
plex problems resulting from industrialization 
and urbanization.

D„ Maj or Idea g The Kennedy-Johnson administrations, 
employing the concepts of the strong executive and 
active government, attempted to cope with the chal
lenges of the 1960's,
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Minor- Ideas ;
I. The New Frontier and Great Society programs

were, in many respects, a continuation of thp 
Progressive and New Deal reform movements„

2» The Kennedy-Johnson administrations put the
weight of the Federal Government behind a pro
gram to try to bring economic welfare and se
curity to all Americans,

3» A significant departure in federal economic
policy was adopted by the Kennedy administra
tion with the application of the Keynes-Heller 
Theories that, government can stimulate economic 
growth by reducing taxes and spending more 0

E. Ma ,j or Idea: The most significant development of
the present era has been the attempt to make the 
promise of the Declaration of Independence a real
ity for all Americans„
Minor Ideas %
I, The Supreme Court, in a series of decisions be

ginning with the Brown vs« Board of Education, 
initiated long deferred action to give the 
Negro his full rights as a citizen of the 
United States, .

2„ In a series of significant civil rights laws, 
the Federal Government took important steps
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toward enforcement of the Fourteenth and 
Fifteenth Amendments„

3o The civil rights struggle revived the old de= 
bate over states' rights and whether the 
Constitution and Bill of Rights were national
ized anfl applied to the actions of individual 
s tateso

kc It has been a time of unrest, as Negroes have
abandoned their passive posture of the past and 
become more aggressive in demanding equal eco
nomic and political rights »

5« The Supreme Court became the most important
factor in the defense of individual rights, as 
the Court handed down several significant deci
sions in the 19509 s and .19^0's clarifying the 
application of the Constitution to 20th century 
America»

F 0 Major Idea; The challenges of the 20th century
have led to increased nationalism in economic and 
political affairs and a relative decline in the in
fluence of state and local authority„
Minor Ideass
I„ Problems of the 20th century have become in

creasingly complex and national in scope and
thus more difficult for local and state
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authority to cope with»

2„ The old 19th century agrarian attitude that the 
best government is one that governs least has 
yielded to the idea of the use of national power 
to further the ability of the individual to find 
and live the good Iife0

3. Federal policies in regard to taxes, agricul
ture, labor, relief, education, and foreign and 
■military affairs have become more and more im
portant to the individual today,

G, Major Idea s The problems of the 20th century and 
the response to these problems by the use of gov
ernmental power has renewed the dialogue in regard 
to the nature of freedom for the individual.
Minor Ideas;
1, The 19th century ideal of passive government, 

with the individual, assuming primary responsi
bility for his welfare, was giving way to the 
concept of the use of the power of government 
to promote the welfare and happiness of the in
dividual ,

2, The increase in centralization of power posed 
the problem of how to maintain a proper balance 
between liberty and authority and how to main
tain the integrity of the individual in the face
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of gigantic government =, business, and labor =

H» Major Ideas In the i9601s the United States, a na
tion unique because of its diversity of races 9 re
ligions, and national backgrounds, still faces the 
challenge of making its democratic ideals a reality 
in a fast changing world.
Minor Ideas s
I, The United States has come closer to making the 

democratic ideal work in a society of diverse 
peoples than any other nation, but many prob
lems still remain,

2 0 Challenges from abfoad continue in the i960 1s , 
and, as these will not likely abate in the fu
ture, Americans must realize fully the great 
responsibility they have now and in the future 
for the preservation of the dream of human 
freedom throughout the world,

3, Americans must realize that they live in a time 
of swift and revolutionary changes, that old 
concepts and methods may not work in the world 
they live in today, and therefore they must be 
prepared to forge new concepts and methods to 
meet these challenges,



CHAPTER V
SUGGESTED GUIDELINES FOR TEACHING SYNOPTIC IDEAS

Student understanding of important ideas is the goal of 
instruction in the high school American history class, Succesp 
of the teacher in accomplishing this is dependent upon careful 
preparation and execution of plans and learning activities for 
the daily lesson. Suggestions for the application of the 
structural model of synoptic ideas in the classroom are pre
sented in the following sections: (I) Basic Guidelines for
Instruction, (2) Synoptic Idea Structured for Daily Lesson, 
and (3 ) Development of Student Understanding of Synoptic Ideas.

Basic Guidelines for Instruction

The basic thesis of this study has been that, for ef
fective learning to take place in the high school American 
history class, the teacher must (I) identify the important 
ideas, (2) select an appropriate structure of supporting ideas, 
and (3 ) make understanding these ideas the goal of instruction.

Important ideas identified. This study identified the 
important synoptic ide&s of high school American history; 
these ideas were organized into a hierarchical structure and 
presented in Chapter IV, This structured model, which was 
created to serve as a guide to the teacher, was composed of, 
in descending order, the course, unit, major, and minor synop
tic ideas.



102
Unders landing depends upon supporting ideas. In plan

ning for learning it is essential that adequate supporting 
ideas be selected and arranged in logical sequence. Ideas are 
the essence of learning, and initial understanding of a basic 
idea usually results from a step-by-step development of each 
supporting idea and association of these supporting ideas with 
each other.

Understending ideas, the goal of instruction. The syn'- 
optic ideas become the focal point of all classroom learning 
activities, and thorough understanding of these ideas is the 
objective of a day's lesson; a major idea is to be developed 
in a week; a unit idea, in six weeks; and the course idea, in 
a year.

This study has selected a structure of supporting ideas 
for each of the synoptic ideas, except for the minor ideas.
It remains, therefore, for the teacher to select appropriate 
supporting ideas for each of the minor ideas and to plan ap
propriate learning activities to facilitate understanding of 
these ideas, An example of the structuring of a minor idea 
for the daily lesson is presented next.

Idea Structured

Understanding of a minor idea or ideas is the focal 
point of a daily lesson plan. For each minor idea to be 
taught, the teacher must select the appropriate structure of



IOjJ
supporting ideas which will lead to an understanding of the 
minor idea„ Each minor idea must be analyzed by the teacher 
and broken down into its major component parts (ideas or con
cepts) 5 understanding of each of these concepts must be prop-: 
erly developed. An example of the structural development of a 
minor idea for a daily lesson was provided by tjn.e selection of 
the supporting structure for minor idea ,

Minor Idea II-E-4, John Marshall and the Supreme
Court were a powerful nationalizing force and did much to 
strengthen the Court, the Constitution, and the Federal 
Government,

Supporting Ideas:
1, John Marshall was a Federalist and received his ap

pointment as Chief Justice from John Adams in 1801,
2, John Marshall served as Chief Justice for 33 years 

and dominated the Court during his tenure„
3, John Marshall did much to clarify the relationship 

between the Federal Government and the states and 
to give substance .̂nd meaning to the Constitution„

4» John Marshall established the principle of judicial 
review, which greatly extended the power of the 
Court„
a. Judicial review is the function of the Supreme 

Court in reviewing and declaring a law of 
Congress unconstitutional.

Idea II-E-4 is a synthesis of the effects and signifi
cance of the decisions of the Marshall Court, The structure 
of supporting ideas attempted to develop understanding of (I) 
John Marshall and the Supreme Court, (2) nationalizing force 
of decisions, and (3) effects upon the Court, Constitution, 
and the Federal Goverment,
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io4
b » This function of judicial review was first ex

ercised and established by the Court in the 
Marbury vs» Madison decision, 1803.

3« John Marshall believed in a strong Federal
Government with the Constitution as the supreme law 
of the land,
a. In the Fletcher vs. Peck decision, t̂ ie contract 

clause in the Constitution was upheld and a 
state law declared unconstitutional.

b „ The Dartmouth College decision resulted in. the 
Supreme Court's checking the power of the state 
in regard to nullifying a contract and again 
affirmed the supremacy of the Constitution as 
law.

6. John Marshall and the Supreme Court were inclined 
toward a broad interpretation of the powers of 
Congress »
a. In the McCulloch vs. Maryland decision, the

Court approved the power of Congress to estab
lish a national bank and checked the power of 
the state to tax an institution of the Federal 
Government.

b„ The Gibbons vs. Ogden decision resulted in a
check on the power of the state to regulate in
terstate commerce and affirmed federal control 
over it.

c. This broad interpretation of the powers of
Congress made the Constitution a workable and 
practical document for the changing times ahead„

7 0 John Marshall and the Supreme Court were continual 
spokesmen for nationalism and the supremacy of the 
Constitution as law.

The first three supporting ideas are for the purpose of 
providing background for minor idea II-E-4. The next three 
supporting ideas--four, five, and six--are intended to aid in 
development, of understanding how the Court's decisions 
strengthened the Court, the Constitution, and the Federal
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Government. Number seven is for the purpose of summarization.

Each of the supporting ideas would also be developed 
through the selection of necessary ideas and facts by the 
teacher or under the teacher's direction„ For example, the 
story of Marbury vs. Madison would be related, and the details 
of namefe, dates, events, and circumstances established. The 
teacher's planning would provide for the presentation of these 
facts and details, but they would not necessarily need to be 
included in the written daily lesson plan.

Upon the development of the structure of supporting 
ideas, appropriate learning activities need to be planned to 
facilitate student understanding of the synoptic ideas. Sug- -
^estitimS for this are presented in the next section.
1 ■ ;

Aids in Developing Student Understanding of Ideas

The third basic guideline for planning was making ideas 
the goal of instruction. The following suggestions are made 
to assist the teacher in developing student understanding of 
the ideas:

1. Understanding an idea is the goal of the supporting 
structure and learning activities.

2. Acquiring a total view of the structure of ideas is 
the ultimate goal.

3. Understanding of ideas may be reached via either in
ductive or deductive methods.

4. Direct students to read for understanding of ideas„
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5 * Stimulate reflective and critical thinking as a 

means to understanding.
6. Construct examinations that evaluate students’ 

knowledge and application of ideas.
* Unders tanding an idea, the goal of the supporting 

structure and learning activities. The objective of the i

supporting structure and learning activities is to bring about 
adequate student understanding of a synoptic idea. Learning 
activities, such as classroom discussions, reading assignments, I
audio-visual aids, and special projects, are planned to ac
tively involve the student in experiences which will aid him
in developing understanding of the idea in depth. Learning i

2authorities have pointed out that concepts and generalizations 
cannot be given a student--he must form them through his own 
experiences.

ILearning activities which are the most effective means 1Ipf developing student understanding should be used in the 
plassroom, It is the observation of the investigator that 
teachers and students often spend considerable time in plan-

. Ining and executing an elaborate activity or project which does 
little to advance understanding but may actually be a deterent.
The use of audio-visual materials is often abused. A motion I
pic turd film may be used because it seems like a desirable

2Morse, William C,, and Wingo G. Max, Psychology and 
Teaching, p. 1351 Townsend, Edward, and Burke, Paul, Learning 
for feachers, p. 127 »
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activityg but, because the film has little relationship to the 
goal of the lesson or is not used at the proper time, it has 
little or no vâ Lue in achieving, the desired objective „

The teacher's daily lesson plan should consist of two 
parts: (I) the minor idea to be taught with the necessary
supporting ideas, and (2) learning activities planned to as
sist the students in attaining understanding. The basic form 
of the daily lesson plan is illustrated by Figure 4.

GOAL- OF INSTRUCTION UNDERSTANDING■AN IDEA
/

Teacher Develops:
Supporting Structure of

N

Ideas
Concepts
Facts

And Uses %
Learning Activities as 
Most Effective Means 

to Understanding
......................... .................. ................— _ _ — ---- ---------------  ------------------------------------------

Figure 7» Diagram of Daily Lesson Plan.

Each daily lesson should be complete by itself, having 
an introduction, a development, and a conclusion. This corres=? 
ponds to Whitehead's three stages: romancej a time of intro
duction and motivation; precision, the development of.support
ing structure; and synthesis, the conclusion and establishment
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3of a generalization. It would be best to develop one idea at

ka time and to teach this idea thoroughly, for a common fault 
in history teaching is trying to cover too much material and 
too many ideas« Learning authorities have advised against 
trying to teach too many concepts or generalizations„ These 
ideas should be provided adequate supporting ideas and the 
students have enough experience investigating and using the 
ideas so that they become their own.^

Aim sindents at acquiring a total view of the strueture. 
A major objective should be for the students to acquire a 
grasp of the total structure and perceive the relationship 
among the synoptic ideas. Each synoptic idea is related to 
the basic structure— minor ideas related to major ideas, major 
ideas to unit ideas, and unit ideas to the course idea.
Daniels pointed out that "this requires every detail and every 
idea to be incorporated into some larger, reasonable proposi
tion , leading to the central thesis that sums up the meaning

7of a chapter, an article, or even an entire book." The proce- 
cure should be for the teacher to introduce the new idea and

3"■Whitehead, The Aims of Education, p. 31.
4Woodruff, Asahel D. , Basic Concepts of Teaching, p,.» 135
^Morse and Wingo, ujd. cit. , pp. 203-204.
^Townsend and Burke, Ioc. cit.
7Daniels, op. cit., p. 6? .
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show its relationship to the entire structure, isolate the 
idea and develop it, and then place it back into the total 
structure, emphasizing once again the relationship between 
this idea and the rest of the structure. The final aim will 
be for the student to possess "an eye for the whole chess
board

Minor idea II-E-4 was developed from an analysis of the 
decisions of the John Marshall Supreme Court, The significant 
factors were abstracted from each decision and synthesized to 
form the synoptic idea. These decisions comprise the raw ma
terial for the construction of the structure of supporting 
ideas leading to the understanding of the role of John Marshall 
and the Supreme Court in advancing nationalism. Minor idea 
II-E-4 is also a part of the supporting structure for major 
idea II-E;

Democracy and nationalism are advanced during the 
era of the Jeffersonians with a new emphasis upon the 
worth of the common man, purchase of Louisiana, War of 
1812, and the decisions of the Supreme Court,

Major idea II-E is a supporting idea for unit idea H s  
"During the era of 1763-1841, the basic ideals and institu
tions of the American democratic-republic were established," 

Unit idea II is, in turn, a supporting idea for the 
course ideas

8Whitehead, op» cit., Po 23
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The American people have established and carried 

on an experiment in government, a federal republic, 
based on the ideal of "all men are created equal;" they 
have striven to preserve this experiment and to progress 
toward .this ideal in the face of the challenges of sec
tionalism, industrialization, and turbulent internation
al affairs.

The structure of synoptic ideas is of a progressive and 
cumulative nature. Students need to perceive the structural 
relationship of the ideas, for the ultimate objective for the 
year is to have the students possess the "big picture"--a 
thorough grasp of the total structure of synoptic ideas„ The 
student should be able, at the end of the course, to outline 
the basic idea of American history and to discuss thoroughly 
the story of the evolution of the American democratic-republic„ 
This progressive evolution of understanding, from the support
ing idea to the course idea, is shown by Figure S„
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Course Synoptic Idea 
7XEvoIution of Ameri
can democratic- 
republic )

Unit Idea II
/XPolitical foun
dations developed)

Major Idea Il-E 
7\(Growth of 
nationalism)

Minor Idea II-E-4 
^(Nationalism 
strengthened by 
court)

Supporting Idea 
(Broad power 
for Congress)

Figure 8. The Progressive Evolution of Understanding From the 
Supporting Idea to the Course Synoptic Idea

Understanding via inductive or dedpctive methods„ Un- 
derstanding of the idea could be approached by either an in
ductive or deductive method. With the inductive approach the 
teacher would, with the help of the students, establish the 
supporting structures The students would then be directed to 
reflect upon this information, abstract common factors, and 
synthesize these factors to establish a synoptic idea„ For 
example, the decisions of John Marshall would be analyzed and 
the students directed to formulate the idea from their analy
sis « Dependent upon the ability of the students, the teacher 
would vary the amount of direction given» The abler students 
would be able to formulate an adequate synthesis with only
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general guidance, while the less able would need a well-
developed supporting structure plus guidance in the form of
questions. The inductive approach would correspond closely to

9Bruner's discovery method, and an example of an inductive ap
proach to a geography lesson on Brazil is presented by Parsons1  ̂
in his dissertation.

In using the deductive approach the teacher would state 
the idea and the students would then be directed to develop 
the necessary supporting ideas„ By using minor idea II-E-4, 
the students would proceed to search for evidence to support 
the contention that Marshall and the Court strengthened na
tionalism. This evidence would be found in the decisions of 
the Court.

As to the superiority of one method over the other, the
11experimental evidence is Somewhat conflicting. The studies 

of George M . Haselrud and Shirley Myers, W, H , Winch and Bert 
Y. Kersh furnished evidence that the inductive or discovery

qBruner, Jerome, "The Act of Discovery," in Human 
Learning in the School, pp. 254-270„

■^Parsons, Henry L., The Relationship and Importance of 
Graphical Representation to Learning, doctoral dissertation,
p, 111.

"^Haselrud, George M., and Myers, Shirley, "The Transfer 
of Given and Individually Derived Principles," in Selected 
Readings on the Learning Process, pp. 335-3^2; McDonald, 
Frederick J., Educational Psychology, p. l67 5 Kersh, Bert Y„, 
"The Motivating Effect of Learning by Directed Discovery" in 
Human Learning in the School, pp. 277-286.
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method resulted in better transfer of ideas, but the studies 
of Winch and Kersh failed to support the contention that thpre 
would be better retention of ideas by the inductive method, 
Kersh's study indicated that the rote method was superior in 
retention of ideas to the inductive method.

Reading for ideas. Much of the student's time is spent 
in reading, and if this activity is to be an effective means 
of learning, he must read for understanding of ideas. The
student can be directed towards effective reading for ideas
by s12

I. An effective reading plan by which the student (a) 
reads rapidly for important ideas, (b) checks his 
understanding of these important ideas, and (c) re
reads for further clarification.of these ideas

2. Appropriate teacher's questions which direct the 
student's reading towards the understanding of im
portant ideas--not the accumulation of details

3. Creating his own structure of the reading assign
ment by (a) preparing a synthesis of the material 
read by stating in a sentence or two the main idea 
of the assignment and (b) listing the ideas that 
comprise the supporting structure.

Stimulating reflective and critical thinking, The
Educational Policies Commission in 1961 declared that the cen
tral purpose of education was to cultivate the rational powers

Most of these suggestions were taken from a guide for 
reading prepared by Elinor Carlson, reading supervisor for the 
Austin, Minnesota, public schools,
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13of thought. This powerful committee's attitude was that this
facility is an important one for students to acquire„ The
leadership of the teacher should be such that reflective

14thought is encouraged in the classroom. Carr stated that 
generalizations cannot be given to student's--they must make 
their own by the process of reflective thought. A student does 
not really understand an idea until he has had an opportunity

-I M

to reflect upon it, integrate it, and to use it as his own.
Reflective thinking has been described as the "active,

careful, and persistent examination of any belief or purported
form of knowledge, in the light of grounds that support it,
and the further conclusions toward which it tends.

The object of reflective thinking is that students know
that something is true, understand it, and are able to use it.
Griffin declared, "It makes a difference in the development of

17human intelligence whether children learn to say that some
thing is true. A parrot could learn to say that Columbus

13Educational Policies Commission, "The Central Purpose 
of Education, " in Crjucial Issues in the Teaching of Social 
Studies, p. 50.

14Carr, Edwin R ., The Social Studies, p. 50.
1 5  

16,
Bruner, o j d . ci_fc. , p .  257 5 Townsend and Burke, Ioc 9 cit,
Metcalf, Lawrence E., quoting A. F . Griffin in "Re

search on Teaching Social Studies" in Handbook on Research in 
Education, p. 93^°

17The emphasis is the present investigator's.
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discovered America in 1492, but only a human being could learn

18that such was the case," This is the objective of learning, 
to know that something is true and not the mechanistic response 
of an automaton.

The synoptic ideas of American history are not to be
considered as fixed or absolute, for they may change with time
and further research. Professor Robert J. Graf stated, "First
of all and probably most important of all, the teaching of
American history or any other kind of history, is a humanistic

19study and not a social science." An authoritarian presenta
tion by the teacher and a catechistic response by the students 
will tend to stifle critical thipking and cause the students" 
relationship to the synoptic ideas to be passive. For the
most effective learning to take place, the student should be

20an active participant. He must be advised to consider the 
synoptic ideas as hypotheses and be involved in critical re
flection about them.

The teacher's task in stimulating reflective thinking 
is (l) arouse curiosity, (2) raise questions, and (3) subject 
terms to scrutiny. The teacher's questions are the key. The

18Metcalf, Oja. cit. , p. 935«
19Graf, Robert J., in a letter to the present author, 

September 2, 1965«
20Townsend and Burke, Ioc. cut. '
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following are examples of some that might be posed regarding 
John Marshall and the Supreme Court.

First, questions for the purpose of clarifying terpis or 
concepts might be; What is judicial review? Should the 
Supreme Court exercise such a power? Is there an effective 
check on this power?

Seqond, the teacher may ask questions for the purpose 
of helping the student develop understanding of the minor syn
optic idea„ These questions would direct the student towards 
an analysis of the decisions of the Supreme Coprt and abstrac
tion of common factors from them for synthesis. The questions 
might bes Examine the decisions of the John Marshall Court* 
What do they have in common? Explain how they were a force 
for nationalism«

Third, questions could be asked to have the students 
apply their knowledge of the idea, These could bes Did the 
Fletcher vs. Peck decision advance or decrease nationalism?
Was the Dred Scott decision in keeping with the concept of 
broad powers for Congress as established by the John Marshall 
Court ?

Fourth, it is important in developing understanding of 
ideas to make comparisons and to show contrasts„ In this re
spect, students could be asked to compare the views of John 
Marshall with those of John Calhoun in regard to the nature of 
the federal union and the Constitution, or to compare
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Marshall's decisions with that of the Supreme Court in the 
Dred Scott decision and to explain the fundamental difference.

Other questions that might be asked to stimulate reflec
tive thinking ares

1. Some have charged that the Court is undemocratic 
because the justices are appointed, serve for life, 
and have the power of overriding the will of the 
majority as exercised through Congress. Do you 
agree?

2. Did the country benefit by the expansion of federal 
power and corresponding check upon state power?

3• Did Marshall's decisions advance or decrease free
dom?

4o Why is Marshall often called the "Great Chief 
Justice"?

5. Would Marshall approve of the trends in government 
today? Would he approve of the Warren Court and 
recent Supreme Court decisions?

6. There are proposed Constitutional Amendments to 
limit the authority and power of the Supreme Court„ 
What are they? What would be the consequences if 
these were adopted?

7. The role of the Court under Marshall was a very ac
tive one. What is the role of the Supreme Court 
today? Should thd Court initiate change? Does it 
do this?

8. Would you say the Constitution determines Supreme 
Court decisions, or the Supreme Court determines 
the meaning of the Constitution?

These questions are intended to further student under
standing of such basic concepts as federalism, freedom, judi
cial review, checks and balances, judiciary branch, democracy, 
and states' rights; to stimulate student thinking in regard to
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21the meaning and significance of these decisions; and to ex-

22amine the role of the Supreme Court in our government.
These questions are also intended to relate the deci

sions of John Marshall and the Supreme Court to the present- 
day world and its problems. For effective learning, ideas 
must not be too remote from the world students live in. These 
ideas must be useful to the students in understanding their

23world and in coping with its problems. Learning authorities
have declared that,for motivation, rapid learning, retention,
and transfer, ideas must have some real meaning in the lives
of the students and relevance to the society they live in.

24Bailey has advised teachers that they must associate the 
seemingly dead past with the living present. Of the previous 
questions, numbers four, five, six, seven, and eight attempt 
to relate these decisions and their significance to present- 
day United States. In general, the student is being asked to 
consider whether they furnish any clues to present-day prob
lems .

Another device the teacher might use to stimulate re
flective and critical thinking is the syllogistic model

21Questions 2 and 4.
22 Questions I, 7» and 8.
23Cronbach, Lee J,, Educational Psychology, pp. 257-258.
24Bailey, Thomas. A., "Revitalizing American History," 

Social Education 24:371, December, 1960°
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suggested by Hempel for use as a means of testing the truth 
of basic assumptions in history. Based on the triadic form of 
the Aristotelism syllogism, Hempel1s model is composed of a 
major premise, minor premise, and conclusion. Minor idea II- 
E-A could be cast in the Hempel syllogistic model in this man
ner s

Major premise--The decisions of John Marshall and the 
Supreme Court were a powerful force for nationalism.
Minor Premise--McColloch vs. Maryland was a decision of 
the Marshall Court.
Conclusion— The McColloch vs. Maryland decision advanc
ed nationalism.

The major premise could be further applied and tested by using 
other decisions of the Marshall Court as minor premises, and 
the students would be stimulated to consider whether the con
clusions necessarily followed.

Evaluating students * knowledge and application of ideas„ 
Tests may be used for evaluation of student progress, for di
agnostic purposes, and, most important, for instructional pur
poses. Teachers should construct examinations that test for 
knowledge and application of synoptic ideas--not just for mea
suring the students’ retention of details

The first step in preparation for testing is an adequate

25

^Metcalf, oj). ci t. , pp. 952-953 « 
26Bruner, oj>. cit. , p. 31
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review of the idea developed. The teacher should provide the 
student with an opportunity to demonstrate his ability to for
mulate the idea in his own words and to apply the understands 
ing. For minor idea II-E-4, the teacher could have the stu
dent state - the significance of the decisions in regard to the 
advancement of nationalism and to produce the necessary sup
porting evidence by citing how specific decisions did this.

The second step is to construct and administer a test 
that measures the student's understanding of the synoptic 
ideas and his ability to apply them. If the teacher emphasiz
es ideas in the classroom,but administers tests which require 
memorization of details, the student will concentrate on the 
latter with much of what the teacher was trying to do in the 
classroom being lost. Objective test items should be con
structed so that they measure understanding and application of 

27ideas. The following is an example of a multiple choice
type question which attempts to test the student's knowledge
and application of minor idea II-E-4:

Which of the following hypothetical decisions would 
most likely have been delivered by the John Marshall 
Supreme Court?
1. A congressional law regulating interstate commerce 

on the Ohio River is declared unconstitutional.
2. A state law for the purpose of nullifying an act of 

27See Appendix D for an example of a final test which 
places emphasis upon understanding and application of synoptic 
ideas.
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Congress regulating interstate commerce is upheld„

* 3» Action by a state governor setting aside a federal 
court decision is nullified.

4. A local law levying taxes upon a United States army 
post is upheld.

Essay type questions are the most valuable for testing 
knowledge and application of ideas but have the disadvantage 
of being difficult to evaluate. Essay questions should strive 
at having students synthesize and explain the significance of 
the material studied. Such a question relevant to John 
Marshall's decisions might be:

What was the import of the decisions of John Marshall's
Court for the United States of his era an,d for the
United States of today, particularly in regard to the
Constitution and nationalism?
Adequate time must be allowed so that the students may 

thoughtfully answer the question fully. It should be stressed 
by the teacher that the desired answer is a well-developed 
presentation of the important ideas as efficiently as possible 
and without excess verbiage.

The essay question is an excellent means of directing 
the students' reading toward important ideas contained in the 
reading assignment and for review of the synoptic ideas. The 
students may be asked to state in a sentence or two the im
portant idea covered in the reading assignment or the class
room discussion.

The third step in evaluation of students' knowledge and
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application of ideas is to analyze test results and diagnose 
areas that need remedial attention for either the class or in
dividuals . Because of the progressive and cumulative nature 
of the synoptic ideas, it is important that each be understopd 
thoroughly.before proceeding to others. The teacher, there
fore, should not hesitate to use adequate time necessary for 

remedial purposes.
Development of student understanding of the synoptic 

ideas is the unified goal of the structure of supporting ideas 
and planned learning activities, with the ultimate goal a stu
dent understanding and grasp of the "big picture" of American 
history. The teacher may further student understanding by (I) 
fostering use of inductive or deductive methods of thinking,
(2) Instructing the students to read for understanding of syn
optic ideas, (3) involving the students in reflective and cri
tical thinking about the synoptic ideas, and (4) constructing 
and administering tests that evaluate the students* under
standing and application of the synaptic ideas.

Summary

These basic guidelines for teaching the synoptic ideas 
were established;

10 Identify the important ideas «
2, Select an appropriate structure of supporting ideas.
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3. Make understanding ef' these important ideas the 

,goal of instruction.
Minor idea II-E-4 was selected and a structure of sup

porting ideas developed to serve as a model for the develop
ment of the daily lesson.

Guidelines for the development of student understanding 
of synoptic ideas were suggested;

1, Understanding an idea is the goal of the supporting 
structure and learning activities,

2. Acquiring a total view of the structure of ideas is 
the ultimate goal,

3« Understanding of ideas may he reached via either 
inductive or deductive methods.

4. Direct students to read for understanding of ideas.
5. Stimulate reflective and critical thinking as a 

means to understanding.
6. Construct examinations that evaluate students' 

knowledge and application of ideas.



CHAPTER VI
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

It was the purpose of this study to develop a structure 
of synoptic ideas for senior high school American history and 
to provide suggested guidelines for their application in the 
classroom. It was apparent, from the criticisms of the teach
ing of high school American history, that improvement was 
needed to make the course effective as a means of developing 
good citizenship. The criticisms indicated that a major need 
was to develop a structure of important ideas, the understand
ing of which would become the goal of instruction.

Summary

The major problem of this study was: (l) to establish
that there was a need for a structure of synoptic ideas in 
high school American history, (2) to select, develop, and eval 
uate a structure of synoptic ideas for senior high school 
American history, and (3) to provide suggested guidelines for 
the application of synoptic ideas in the classroom.

The review of literature substantiated the belief that 
there was a need for a structure of synoptic ideas. This need 
was indicated by criticisms of the course, by recommendations 
of social studies educators, and by studies of learning.

A structure of synoptic ideas was then developed and 
evaluated. A card file of ideas was developed by a review of



125
literature and by a survey of college professors of American 
history. Using certain criteria as a guide, a tentative struc 
ture of synoptic ideas was developed, composed of one course 
idea, seven unit ideas, 45 major ideas, and 197 supporting 
ideas. The course, unit, and major ideas were then submitted 
to a panel composed of college teachers of American history, 
high school teachers of history, and social studies educators. 
The panel indicated strong approval of the structure as a 
guide for senior high school American history, with all but 
one evaluator rating the structure as excellent or very good.
A final structure of synoptic ideas was then developed, com
posed of one course idea, seven unit ideas, 44 major ideas, 
and 185 minor ideas„

Based upon the implications of studies of learning, 
certain basic guidelines for the teaching of synoptic ideas 
were suggested with emphasis upon making meaningful and rele
vant. ideas the goals of instruction and using procedures and 
activities as the means to understanding these ideas, A s true 
tural model of a daily lesson plan was developed and sugges
tions made for furthering understanding of ideas through ef
fective reading for ideas, by stimulating reflective and cri
tical thinking, and constructing and using evaluation instru
ments which test for knowledge and application of ideas.



126
Conclusions

On the basis of the review of literature 9 survey of 
college professors of American history, and the evaluation of 
the structure of synoptic ideas by the panel, the following 
conclusions were reached:

I. There is much dissatisfaction with the present
teaching of senior high school American history.

2o There is a strong trend towards developing struc
tures of ideas for the social studies.

3 o For the best retention, transfer, understanding,
and most effective thinking, American history must 
be organized around important ideas and these ideas 
be made the object of instruction.

Recommendations

The study made evident the following recommendations 
for further investigations and projects:

1. There must be continual study and investigation by- 
teachers to determine what are the most significant 
ideas to be used as the foundation for the struc
ture of the high school American history course.

2. A long term experimental study should be made to 
determine the effectiveness of this structure of 
synoptic ideas in developing, retaining, and apply
ing the important understandings of American his
tory.

3. Textbooks, teachers' guides, workbooks, and examin
ations need to be developed which will aid the 
teacher in teaching understanding of the important 
ideas of American history.
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Appendix A
A Statement of the Aim of the Senior 
High School American History Course 

With a List of References
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A STATEMENT OF THE AIM OF THE SENIOR 
HIGH SCHOOL AMERICAN HISTORY COURSE

Aim
The aim of the senior high school American history- 

course is to produce a citizen of a democracy who will seek 
the greatest good for himself and society and will operate in 
a rational manner in accordance with the highest values„
This citizen should

1. Know good and be able to achieve good
2. Be able to balance liberty with loyalty 
3o Understand today's world and problems
4. Have an appreciation of our American heritage
5. Possess the long view and recognize change
6. Think in a rational manner regarding public problems

And function according to these values
1. The dignity and worth of the individual
2. Equality before the law of all men
3. Freedom of thought and conscience 
bo Sovereignty of the people
5. Faith in reason
6o Moderation and cooperation as means
7. Tolerance and brotherhood
8. Government by law

And understand these concepts 
I» Freedom
2. Democracy 
3o Federalism 
b, Industrial Revolution
5. Republic 
6o Constitutionalism
7. Change and continuity
8. Loyalty and liberty 
9 a Statesmanship

10» Active government 
11» Passive government 
12» Presidential power
13• Legislative power )
14„ Judicial power 
15• Imperialism

And be able to trace the origin of and continue the discussion 
of these basic dialogues

1» Active and passive government 
2» Statesmanship and partisanship 
3« Democracy and autocracy



130
4. Freedom and authority 
5« Internationalism and isolationism
6. Law and anarchy 
7» Nationalism and sectionalism
8, Moderation and extremism
9. Individual and society

10. Individual enterprise and collective enterprise
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COPY OF LETTER SENT TO COLLEGE PROFESSORS 

OF AMERICAN HISTORY

1906 Fpurth Ave,, S„W, 
Austin Minn.
(Date)

Dept. of History-

Dear Sir:
I am currently a candidate for the Doctor of Education 

degree at Montana State University. My thesis topic is The 
Selection, Development, and Application of a Structure of the 
Ma,jor Generalizations of Synoptic Ideas in Senior High School 
American History. A, N. Whitehead, in his book, The Aims of 
Education, stressed the importance of teaching few significant 
ideas and teaching them in depth. Jerome Bruner, in his recent 
essay, The Process of Education$ emphasized the importance of 
the structure of knowledge in learning, I propose to identify 
the major topics to be covered in the course, to state them in 
the form of generalizations, and then to provide a structure of 
supporting ideas for each of these generalizations. I need 
help in identifying these major areas and formulating the gen
eralizations ; therefore, I am seeking the assistance of histo
rians and educators around the nation. Would you kindly assist 
me by (l) listing what you consider to be the major topics that 
should be studied by high school students, and (2) by stating 
what you think is the major idea or generalization for each of 
these topics that should be the goal of instruction? The ques
tion might be stated in this ways What do you believe are the 
major lessons to be learned from American history, lessons 
which will help the student make adjustment to today’s world? 
(See example of suggested generalization and structure enclosed, )

If you are unable to do this now, would you please refer 
this letter to one of your colleagues? I shall send to each of 
those who reply a summary of the response to this survey and a 
copy of the completed.structure. Thank you.

Sincerely yours,

Robert W. Meinhard
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SAMPLE STRUCTURE SENT TO COLLEGE PROFESSORS 

OF AMERICAN HISTORY

AMERICAN HISTORY

Major Generalization:
The Industrial Revolution brought about profound chang
es in all aspects of American life, social, economic,
and political, making necessary many adjustments to
cope with the new problems that had arisen.

Supporting Concepts:
1. The average American ceased to be self-employed and 

became a wage earner.
2. Americans ceased to be rural dwellers and moved to 

the cities.
3. Americans became much more interdependent.
4. All aspects of the American economy tended towards 

greater centralization.
5. Farming ceased to be a self-sufficient way of life 

and became a business enterprise»
60 Many new problems appear in regard to urban life, 

government, labor relations, business competition, 
and use of raw materials.

7. Attempts were made to cope with these problems in 
two major reform periods known as the Progressive 
Movement and the New Deal. *

. Many of the old problems, as well as new ones, are 
with us today, and we are still trying to adjust to 
the swift changes of the Industrial Revolution.

8
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DIRECTIONS AND REPLY FORM SENT TO COLLEGE PROFESSORS

DIRECTIONS: Ten is only an arbitrary number; you may wish to
name more or less than ten topics and main ideas„

I. Topic:

Main Idea:

2„ Topic :

Main Idea:

3. Topic:

Main Idea:

4. Topic:

Main Idea:

5. Topic:

Main Idea:
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6. Topic :

Main Ideas

7• Topics

Main Idea s

8. Topics 

Main Idea s

9. Topics 

Main Ideas

10. Topic s

Main Ideas
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COLLEGE PROFESSORS OF HISTORY WHO RESPONDED 

WITH LISTS OF TOPICS AND IDEAS

Dr» Francis E. Ballard 
Professor of History 
Southern Methodist University 
Dallas, Texas
Dr, Tom K„ Barton
Assistant Professor of History
Colorado College
Colorado Springs, Colorado
Dr, Morris G, Baxter 
Associate Professor of History 
Indiana University 
Bloomington, Indiana
Dr, Mario De Pillis 
Assistant Professor of History 
University of Massachusetts 
Amherst, Massachusetts
Dr, Robert J, Graf, Jr,
Associate Professor of History 
Purdue University 
Lafayette, Indiana
Dr, Samuel B , Hand 
Assistant Professor of History 
University of Vermont 
Burlington, Vermont
Dr, Jurgen Herbst 
Associate Professor of History 
Wesleyan University 
Middletown, Connecticut
Dr, Peter P, Hill 
Assistant Professor of History 
The George Washington University 
Washington, D,C,
Dr, A, William Hoglund 
Associate Professor of History 
University of Connecticut ■
Storrs, Connecticut

Dr, A, Glen Humphreys 
Department of History 
Ricks College 
Rexsburg, Idaho
Dr, Winthrop T, Jordan 
Assistant Professor of History 
University of California 
Berkley, California
Dr, Walter LaFeber 
Associate Professor of History 
Cornell University 
Ithaca, New York
Dr, L. H, Parsons 
Department of History 
Wayne State University 
Detroit, Michigan
Dr, George Reynolds 
Professor of History 
Buena Vista College 
Storm Lake, Iowa
Mr. James S0 VanNess 
Instructor in History and Ed. 
University of Maryland 
College Park, Maryland
Dr. John Webb 
Professor of History and 
Acting Dean of the College 
The University of the South '■ 
Sewanee, Tennessee
Dr, Thomas Wendell 
Assistant Professor of

History and,Education 
San Jose State CoIlpge 
San Jose, California
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COPY OF LETTER SENT TO 

EVALUATION PANEL
1906 Fourth Ave„g S0N 0 
Austin, Minn., 53912 
May 2, 19 6 6

Dear Sir:
I am currently a candidate for the Doctor of Education degree 
at Montana State University. My thesis is The Selection, 
Development, and Application of a Structure of Synoptic Ideas 
in Senior High School American History. A. N. Whitehead, in 
his book, The Aims of Education, stressed the importance of 
teaching few important ideas and teaching them in depth.
Jerome Bruner, in his recent essay, The Process of Education, 
emphasized the importance of structure of knowledge in learn
ing. I propose to create a structure of the major ideas and 
supporting ideas which will be the goal of instruction in the 
high school American history course.
By a survey of historians, teachers, and the literature, I 
have created a tentative structure of synoptic ideas. I now 
wish to validate the top part of this structure by submitting 
it to a panel of ten historians, ten teachers of high school 
American history, and ten social studies educators. Would you 
kindly consent to serving on this panel? If so, would you 
study the structure enclosed and, following the directions, 
evaluate each of the synoptic ideas?
If you are unable to do this at the present time, would you 
please refer this letter to one of your colleagues? Thank you 
for your cooperation.

Sincerely yours,

R. W. Meinhard
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DIRECTIONS FOR THE EVALUATION . 

OF THE STRUCTURE OF IDEAS
The complete structure of synoptic ideas consists of 

the following;

/. 45 \
synoptic idea for the course 

thematic ideas 
major ideas

supporting ideas/  197 \

The enclosed structure consists of the top part of the struc
ture, as the 197 supporting ideas have been omitted. Will you 
please do the following;

Evaluate each of the ideas as to its importance in the
high school American history course by using a 1-5 numerical 
rating scale. Encircle the appropriate number to indicate 
your rating of the idea. The scale is to be interpreted as 
follows S

5-=,Excellent, very important in thp high school 
American history course

4- -Very good, important and should be included in
the high school American history course

3^-Good, should usually be included in the high
school American history course, but not a tnust

5- -Fair, of doubtful value 
I-=Poop, should not be included

If you wish, you may make any revisions in the wording
of the ideas by rewriting them on the reverse side of the page. 
If you have any other criticisms, please feel free to express 
them.



A STRUCTURE OF SYNOPTIC IDEAS FOR SENIOR HIGH SCHOOL
AMERICAN HISTORY

T̂AIN THEME FOR COURSE: The Evolution of the American
Democratic-Republic„
Idea: "We have carried forward a unique experiment in the

forging of democracy, in the adjustment of labor and 
capital, and in the subordination of both to government, 
and above all, in the spirit of free experiment under 
conditions of liberty and fair equality of opportunity," 
Allan Nevins in the introduction to Understending the 
Pas t. , Edward N. Save th, Little Brown and Co., 195̂ ~o

(!-2-3“^-5)
I. Theme: The Long Heritage.

American civilization is the product of 7000 years of 
progress by Western man and has roots that reach back 
to the early English colonies, England, Europe, and to 
the ancient world of the Romans, Greeks, and Hebrews.

(l—2—3 ™ 5 )Major Ideas:
A. American civilization is founded upon the contribu

tions of such basic concepts as the Judaic Chris
tian concept of the dignity and brotherhood of man, 
the Greek concepts of democracy and faith in reason, 
and the Roman concept of administrative law.

(l— 2 — )
Bo A sleeping Europe is awakened from the Dark Ages by 

the impact of the Crusades with fundamental changes 
resulting in the rise of dynamic national states 
who, ]ay their.'explorations and discoveries, com
pletely alter the future course of the world's his- 
tory. (1—2-3-‘4-5 )

C. It was of great significance that the United States
had its beginnings with colonies established by the 
English, as the English were unique and brought with 
them an£ established in America government by law, 
representative government, fundamental rights for 
the individual, and other political, social, and 
economic institutions. (1-2-3-4-5 )

D. The colonial era, which lasted for nearly half of
our history, saw many basic American political, 
economic, and social institutions started as the 
environment, plus the influence of other peoples, 
modified the English and European way of life into 
a new civilization, the American. (1-2-3-4-5)
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XI. Theme; THe Foundations of the American Democratic- 

Republic .
During the era of 17^3 to I84l, the basic ideals and 
institutions of the American Democratic-Republic were 
formulated and .established. (1-2-3-4-5 )

Major Ideass
A. The American Revolution, inspired by European move

ments of republicanism, liberalism, and nationalism, 
laid the foundations of American democratic ideals 
and institutions through new state constitutions, 
reform laws, and the Declaration of Independence.

(1-2—3-4-5 )
B. The Constitution solved the problem of a union of

several sovereign parts by the establishment of a 
system of dual government, provided a workable 
framework of government, and wrote into basic law 
the ideals of the Revolution. (1-2-3-4-5)

C. The Ordinances of 1785 and 1787 established funda
mental patterns for the surveys of public lands, 
the establishment of government in the wilderness 
areas, and a means of admitting new states on a 
basis of equality with the old states. (1-2-3-4-5)

D. During the Federalist Era of 1789-1801, the Consti
tution was put into operation by the erection of 
the machinery of government, the Constitution and 
the Federal Government were strengthened, and the 
American system of two-party politics was started.(l—2—3™4—5)

E. Democracy and nationalism are advanced during the
era of the Jeffersonians, with a new emphasis upon 
the worth of the common man, the purchase of 
Louisiana, the War of 1812, and the decisions of 
the Supreme Court. (1-2-3-4-5)

F . The Jacksonian era may be called the formative 
period of American history, as the basic outlines 
of many features of the American society took form, 
such as national political parties, strong execu
tive government, free enterprise, middle class re
formism, and the triumph of political democracy,(l—2—3—4—5)

III. Themes Challenges to the Federal Republic.
The great American experiment in democratic government 
is endangered by powerful centrifugal forces generated 
by a controversy over the fate of the black man in our 
society, strong enough to divide the nation, cause a



great Civil War, and leave a residue of problems still 
with us today. (1-2-3-4-5 )
Major Ideas s
A. Major social and economic differences between the

North and South, intensified by dynamic economic 
changes, result in increased tension between the 
two sections, (1-2-3-4-5 )

B. Manifest Destiny became reality during the 1840's,
as the United States pushed its boundaries to the 
Pacificj but the addition of new territory became a 
source of increased tension between the North and 
South. (l-2-3-4-5)

C„ Because the American people could not settle the 
major issues dividing the sections by the orderly 
and rational processes of government, the nation 
divided and a great war followed. (i„2=>3-4-5 )

D. The great and tragic Civil War was fought over fun
damental issues dividing the nation and did much to 
determine the future course of American history.

(1-2-3-4-5)
E , The United States faced many problems during the

Reconstruction Era, which called for the talents of 
statesmen; but, instead, the politics of the nation 
was dominated by spoilsmen and partisans, who, act
ing on the basis of selfish motives, dragged the 
nation through one of the most sordid eras of its 
history, with much of what the Civil War was fought 
for by the North being lost. (1-2-3-4-5)

IV. Themes Industrialization Challenges American Democracy. 
The Industrial and Technological Revolution brought 
about swift changes in all aspects of American life and 
created a multitude of new problems, which threatened 
the great American experiment in democracy. (1-2-3-4-5)

Major. Ideas s
A. The Industrial Revolution began in the late I8th 

and early-19th centuries in the United States with 
the development of new forms of power, new machines, 
and new forms of transportation and communication.(l—2—3=4—5)

B , Following the Civil War, business moved rapidly to-
cons0lidation, with the rapid decline of individual 
free enterprise and the rise of gigantic corporate 
enterprise. (1-2-3-4-5)
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C„ As a result of industrialization, the working man 
found that he was changed from a self-employed 
craftsman to a wage earner working for a corporate 
enterprise with the corresponding loss of his inde
pendence and security, thus finding it necessary to 
join together in unions for collective action,

(l—2— )
D, As a result of industrialization, farming ceased to

be a simple, self-sufficient way of life and became 
a business enterprise, and the farmer found that he 
was at the mercy of many forces and factors beyond 
his control. (1-2-3-4-5 )

E, Swift urbanization, caused by industrialization,
created a new environment for Americans with the 
subsequent spawning of a multitude of problems which 
are still with us. (1-2-3-4-5 )

F , The politics of the late 19th century came to be 
increasingly dominated by big business, causing con
cern over the future of the American democracy.

(I-2—3“4—3)
G, Immigration and industrialization interacted upon

each other, and the great flood of immigrants in 
the late 19th and early 20th centuries contributed 
much to the building of America as they gave their 
brawn and brains, (1-2-3-4-5)

H, The Industrial-Technological Revolution continued
unabated in the 20th century and entered a new 
phase with the mass production of consumer goods, 
with great effect upon traditional patterns of liv
ing. (l—2—3—4—5)

I, Industrialization brought about swift and revolu
tionary changes in all aspects of American life, 
with many traditional American values and concepts 
being challenged. (1-2-3-4-5 )

V. Themes The Response to the Challenges of Industrializa
tion .
Because problems stemming from industrialization were 
increasingly complex and national in scope, Americans 
were beginning to feel that these problems could not be 
dealt with satisfactorily by the traditional laissez 
faire approach but only through action by government on 
both the state and federal levels. (l-2-3~4-5)

Major Ideas s
A, The first major response to the problems of
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industrialization was the Progressive Movement $, 
which was a large-scale attack upon these problems, 
as the Progressives tried to make government more 
democratic, regulate big business, and eliminate 
the social evils of industrialization and urbaniza
tion* (I—2—3 ™ 5)

B, Under the Republican administrations of the 1920'p
the Federal Government retreated to some extent to 
the traditional 19th century policies of laissez 
faire and passive government. (1-2-3-4-5)

C. The Great Depression of the 1930*s confronted the
United States with one of the most severe challenges 
to capitalism and democracy, (1-2-3-4-5)

D, Franklin Roosevelt responded to the Depression with 
the New Deal, a moderate reform movement that was 
essentially conservative, by using the massive power 
of the Federal Government to attack the social and 
economic problems confronting the nation,(1—2—3™4—5)

E. Industrialization and urbanization has led to the
Federal Government's playing an increasingly impor
tant role in the regulation of the economy, with a 
corresponding increase in the size of the Federal 
Government, (l-2-3=4-5)

VI, Themes International Challenges to the American 
Democratic-Republic,
The United States had to abandon traditional policies of 
isolationism in world affairs and to assume vast respon
sibilities for the peace and welfare of the world, as 
the age of free security came to an end and the United 
States emerged as the world's greatest power,(l—2—3—4—5)

Major Ideas:
A. Foreign policy during the first century of our his

tory was determined largely by the demands of early 
nationalism and Manifest Destiny. (1-2-3-4-5 )

B. In the late 19th and early 20th centuries, Manifest
Destiny began to find expression overseas, and, as
9. result of the Spanish-American War, the United 
States emerged as a first-class power with imperial 
ambitions and holdings, (1-2-3-4-5)

C. The United States's historic policy of noninvplve- 
ment in the affairs of'Europe came to an end with 
our entry into World War I, but the United States



rejected the vast responsibilities that went with 
victory. (1-2-3-4-5)

D. Disillusioned by apparent failure of Wilson’.s cru
sade to make the world safe for democracy, the 
United States retreated into isolation during the
1920's. (1-2-3-4-5)

E. American democracy faced serious challenges from
the Axis Powers during the 1930's, and the U„S. be
gan to realize that it could no longer be an island 
by itself in the 20th century world. (1-2-3-4-5)

F. The United States participated in a great concert
of nations in a global war which destroyed the Axis 
Powers and resulted in vast changes, such as the de
cline of Western colonialism and the creation of 
new power blocks led by the UoS0S.R0 and the United 
States. (l—2 —3™'4—5)

G. Traditional concepts and policies in regard to war 
and world affairs have had to be re-examined as a 
result of revolutionary changes in weapons and pow
erful new political, economic, and social forces 
that have been generated in the post-war era.

(l—2—3 — 4—5)
Ho The United States assumed great responsibilities 

for the peace and security of the world in the 
' post-war era and formulated new foreign policies

based upon the principles and concepts of interna
tional law, mutual security, self-determination, 
and containment of Communism. (1-2-3-4-5)

VTT. Theme: Challenges to American Democracy at Mid-twentieth
Century.
Americans live today in an age of incredibly swift 
changes at home and abroad and, as a result, face many 
new challenges to making our democratic ideals at home 
and throughout the world a reality. (1-2-3-4-5)

Major Ideas:
A . Responding to the challenges of aggressive Communism, 

the United States has assumed vast responsibilities 
for the security of the free world by contributing

• much of her wealth and manpower to this task.
(1-2-3-4-5)

B. ' Exploding science and technology has posed many new
problems and challenges, particularly in regard to 
control of atomic weapons and the exploration of 
space. (1-2-3-4-5)
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C. Continued rapid industrialization and urbanization

compound the many problems inherited from the past 
and raise new ones in regard to business, labor, 
agriculture, and government. (1-2-3-4-5)

D. The Kennedy-Johnson administrations, employing th,e
concepts of the strong executive and active govern
ment, attempt to cope with the challenges of the 
1960's. (1.-2-3-4-5)

E. The most significant development of the present era
is the attempt to make the promise of the 
Declaration of Independence a reality for all 
Americans. (1-2-3-4-5 )

F. The challenges of thk 20th century have led to in
creased nationalism in economic and political af
fairs and a relative decline in the influence of 
state and local authority. (1-2-3-4-5)

G. The problems of the ^Oth century and the response
to these problems by:the use of governmental power 
has renewed the dialogue in regard to the nature of
freedom for the- individual. (1-2-3-4-5)

H. In the 1960's the United States, a nation unique 
because of its diversity of races, religions, and 
national backgrounds, still faces the challenge of 
making its great democratic ideals a reality in a 
fast-changing world.
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EVALUATION PANEL

Dr, Cyril Allen
Professor of American History 
Mankato State College 
Mankato, Minnesota

Miss Grace Mauzy 
Teacher of American History 
Central High School 
Kalamazoo, Michigan

Mr, Rodney F» Allen 
Teacher of American History 
John Dickson High School 
Baltimore, Maryland

Mr, Morris B , Nelson 
Social Studies Supervisor 
Mankato State College 
Mankato, Minnesota

Mr, John R, Anderson 
Chairman, Department of Social

Studies
Edison Township High School 
Edison, New Jersey

Mr, K, ¥. Northwick 
Teacher of American History 
Edison High School 
Minneapolis, Minnesota

Mr, John S, Bowes
Chairman, Dept, of Social Studies 
James Wilson Young High School 
Wilmington, Delawarfe

Mr, Herman M, Noyes 
Chairman, Department of Social

Studies
North Quincy High School 
North Quincy, Massachusetts

Dr. Morris Gall 
Director of Social Studies 
jSTorwalk Public Schools 
Norwalk, Connecticut
Dr. Lawrence E , Gelfand 
Assistant Professor of 

American History 
State University of Iowa 
Iowa City, Iowa

Dr. Earl Spangler 
Professor of American History 
Macalaster College 
Saint Paul, Minnesota
Mr. Dale Tash 
Chairman of Department of 

Social Studies 
Western Montana College 
Dillon, Montana

Dr. Melvin Hetland
Chairman Department of Education 
Cornell College 
Mt. Vernon, Iowa
Mr, Dean Hoentschlager and 
Mr, Russell Ellingson 
Teachers of American History 
Stillwater High School 
Stillwater, Minneosta
John Kimball
Teacher of American History 
Patterson High School 
Baltimore, Maryland
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FINAL test

HIGH SCHOOL AMERICAN HISTORY

I. Which of1 the following statements would be true about the 
origin or roots of American civilization?
A. It is primarily American in origin, and few ties with 

Europe can be discovered.
* B. Its roots go back several thousand years to the ancient 

Hebrews, Greeks, and Romans.
C. Although it has ties to Europe, no influence can be de

tected from the Greeks or Romans,
D. Europe and the ancient world have had some influence on 

our religious heritage but little or no influence upon 
our political or cultural heritage„

2„ That the United States had its beginnings as English col
onies is of particular significance because

•* A,, our basic institutions of law and government were de
rived from the English.

B. the British established a system of economic and poli
tical feudalism that resulted eventually in the 
American Revolution.

C. the English colonists brought with them the ideas of 
freedom of worship and separation of church and state.

D. the early English colonists brought with them the in
stitution of free public education.

3. Some of the results of the American Revolution which were 
significant were
A. the establishment of the right of every man to vote, 

regardless of race, creed, or national origin.
B. establishment of the right of free speech, press, and 

assembly.
C. the establishment of a free public school system.

* D . the advance of religious liberty, abolishment of feudal
laws, and land reform.

k. The Declaration of Independence is significant because it 
contains
A. a statement of the basic rights of all citizens, such as 

freedom of speech, religion, and trial by jury. .
* B. the principle that government derives its just powers

from the people, and if the government abuses its power 
the people have the right to abolish the government.

C. the principle that the people should be free.of exter
nal authority and that government does not rightfully 
have any power over the people at any time.

D» the basic framework of the American federal system of 
government.
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5« The major reason the new United States decided to frame a 

new Constitution in 1787 was
A. that the Articles of Confederation Conferred too much 

power upon the national government.
B . the dual system of government and the division of powers 

between the states and national government had resulted 
in a clash of power between the two and the inability
to deal effectively with the major problems confronting 
the nation.

C . the states were demanding that the national government 
be given much wider powers.

* De a result of the inability of either the states or na
tional government to deal effectively with such prob
lems as regulation of the currency, interstate commerce, 
and raising an adequate revenue„

6. The heart of the Constitution is the clause which states 
that.

* A. the Constitution and all laws made in accordance with it
are the supreme law of the land„

Be nothing in the Constitution is to be interpreted as 
meaning that federal laws shall be supreme over state 
laws .

Ce all powers reside in Congress and any powers the states 
have are those so delegated to them by the Congress e 

De all power to tax shall reside in the federal government e
7« A major principle of the Constitution is
* A, separation of powers and checks and balances between

the three branches of the federal government e 
Be the guarantee of a free public educational system for 

all.
Ce that all citizens 21 and over shall have the right to 

vote .
D e that the principle executive, legislative, and judicial 

powers will be concentrated in the Congress of the 
United States.

8. The Constitution has remained a practical and workable 
framework of government because
A 9 it contains a statement of basic rights all citizens 

should have.
Be of the dual system of government with a division of 

powers between the states and federal governments„
* Ce it is- a brief outline of the framework of government

and it is adaptable to changing times and conditions«
D0 the system of checks and balances has enabled the fed

eral government to operate effectively and efficiently„
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9o The Northwest Ordinance is considered one of the great po

litical documents of Amejrican history because it
A. provided for the right to vote to all male citizens 

over 21 years of age.
B. established territorial government for the area made up 

of the present states of Washington, Oregon, and Idaho.
C. provided for a method of survey and sale of public landp 

in the West.
* D „ established the principle of the equality pf new states

with the old and democratic reforms such as public edu
cation, religious liberty, and no slavery.

10. A major Constitutional question which arose in regard to 
Hamilton's plan to establish a national bank was

* A. whether there was to be a strict or loose interpreta
tion of the Constitution.

B. over the authority of the federal government to regu
late the currency.

C. in regard to the right of the executive branch to es
tablish a national banking institution.

D. in regard to the right of the federal government to es
tablish national banks in the states.

3,1. John Marshall is a significant figure in the development 
of American government because, as Chief Justice of the 
Supreme Court, he did much to 
A o protect the rights of the states.
B. advance the political rights of the common man»

* C. strengthen the Supreme Court and the power of the fed
eral government.

D. advance the concept of a strict interpretation of the 
Constitution.

12. During the era of 1816 ot 1824, growing national spirit 
was symbolized by which of the following?

* A. The Monroe Doctrine and the decisions of the Supreme
Court

B . The election of 1824
C. Admission of Missouri as a state
D. Mexican War and expansion to the Pacific

13« Which one of the following i£_ not true about the rise of 
Jacksonian democracy?
A. Acceptance of majority rule

* B . A decline in the support of the principle of laissez
faire

C. A growth of free enterprise
D. A development of a strong presidency

ii
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14. Symbolic of the cla^h between the North and South in re

gard to the nature of the federal government and the 
Constitution is the
A . Marbury vs . Madison ti-ecision .
Bo Twelfth Amendment to the Constitution,
C, election of 1832,

* D, the Webster-Hayne debate,
li>. The major significance of the Lincoln administration, its 

policies and laws enacted, was the advancement of the con
cepts of

* A, strong executive and active government.
B, states rights and passive government,
C. powerful legislative and weak executive government.
D, nationalism and passive government.

lfe. Which of the following presidents' administrations would 
be an example of the concept of active government ?
A, Buchanan
B, McKinley

* C, T, Roosevelt
D, H, Hoov&r

lY, Which of the following would best symbolize 
active government?
A, Dred Scott Decision

* B „ New Deal 
C„ Return to "normalcy"
D, Jackson's veto of the National Bank Bill

18, The attack upon the executive branch of the government by 
the radical Republicans when.they impeached Andrew Johnson 
was a majob Constitutional crisis because it threatened to
A, greatly,increase the powers of the federal government 

at the Expense of states rights,
B , establish a precedent of guilt without due process of 

law,
* C. destroy the principle of separation of powers and an

independent executive,
D, make the next president one with nearly unlimited powers,

i19• An outstanding example of an act of statesmanship during 
our history was

* A, the vote for the acquittal of Andrew Johnson by seven
Republican Senators,

B„ the radical Republican plan for the reconstruction of 
the South following the Civil War.

C. Thaddeus Steven's prosecution of Andrew Johnson during 
the impeachment trial.

D. the action of Congress in regard to the Credit Mobilier 
Affair.

the concept of

of 1832,
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20. Symbolic of an act of partisanship in our history would be

A. Cleveland's veto of the soldier's pension bills.
* B. Albert Fall and his role in the Teapot Dome affair.

C. Webster's defense of the Compromise of 1850.
D. Wilson and the Canal Tolls Act.

21. The Federal Government has expanded its role in the af
fairs of American citizens, and we have seen a steady 
trend towards active government. This has been inevit
able to a large extent because
A. the state governments have asked for more help in solv

ing their problems.
B . of the infiltration of our country by socialistic ideas.
C. the Democratic Party has been in power much of the past 

thirty years.
* D. the industrial revolution has created many complex na

tional problems which can be dealt with effectively on
ly by the federal government.

22. Our great presidents have all been strong presidents. 
Examples of strong presidents would be
A. John Adams, Buchanan, and Lincoln.
B. Jefferson, McKinley, and Taft.
b» Washington, Harding, and Eisenhower.

* D, Lincoln, T. Roosevelt, and Wilson.
23. The Progressive Movement brought about major reforms in 

government. These might be said to have
A. increased the power of business interests in government»

* B, made government more responsive to the will of the people.
C. established a system of federal government that was more 

nearly like the parliamentary system.
D. returned many powers to the states that the federal gov

ernment had assumed during the late 19th century.
24. Which of the following is most nearly true about the role 

of the Supreme Court in our history?
A. It has had little significance because it has very lim

ited power.
B» It has increased its power until it is virtually the 

government today,
* C. It has played a significant and decisive role at.times

and has in recent years taken the initiative in certain 
areas when the legislative and executive branches were 
stalled,

D. It has generally been a threat to constitutional govern
ment, particularly in recent years with its decisions on 
representation, civil rights, and prayer in public 
schools.



155
25. Which of the following statements is most nearly true about 

the Industrial Revolution?
A. It had great effect upon methods of manufacturing and 

distribution but little or no effect upon agriculture.
B0 It had considerable effect upon the lives of Urban peo

ple but little or none on those living in rural areas ,
* C0 It had great effect upon nearly all areas of our so

ciety and brought about profound changes in the lives 
of most people.

D . It had some effect upon the development of the North
east but did hot effect the South or Far West.

26. Which of the following statements is false about, the In
dustrial Revolution?
A. Americans became much more interdependent.

* B0 The need for regulation and control over commerce be
came much less yith the consolidation of business 0 

C 0 All aspects of American life tended towards greater 
centralization.

D0 Americans ceased to be self-employed and became wage 
earners working for someone else.

27. The problems arising from the Industrial Revolution created 
a need for new legislation to resolve these problems. This 
was done in the
A 0 Billion Dollar Congress and the Progressive Movement.
B. Compromise of 1877 and the New Freedom of Woodrow Wilson„ 
C0 Harding's back to "Normalcy" and the New Deal.

* D0 New Deal and the Progressive Movement.
28. It would be true to say that in regard to the Industrial 

Revolution today
* A 0 we are still trying to adjust to the changes of the In

dustrial Revolution9 as many of the old problems are 
still with us as well as many new ones„

B. because of recent reforms, most of the problems of in
dustrialization have been resolved.

C0 we would have few problems if government would let bus
iness alone to solve its own problems.

D, it would be best to let the states and local governments 
handle the few minor problems that arise from time to 
time .

29. Which of the following d̂s_ false about the effects of in
dustrialization?
A. It greatly influenced the rapid settlement And develop

ment of the Far West 1865-1890.
* B 0 It greatly increased the opportunities for the average

man to engage in individual enterprise and to be his 
own boss.
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30.

*

31.
*

32.

*

33.

C. It had great effect upon the migration of people from 
Europe as they came seeking the jobs created by indus
trialization „

D . It had some effect upon our role in world affairs as 
American business men began looking for economic oppor
tunities in Latin America and other areas of the world.

Which of the following i_s false about industrialization 
and its effect upon our nation?
A. Big businessmen became much more influential in the af

fairs of government.
B. The keen competition resulted in the consolidation of 

business into gigantic, organizations doing business on a 
national scale.

C0 The economic security of people was greatly increased.
D. The Industrial Revolution not only had great economic 

effects but social and political, too.
Which ol the following statements is false about the Amer
ican labor movement?
A. Industrialization greatly increased the freedom and se

curity of the American laboring man, and there was no 
need for the formation of unions.

B. The working man found that industrialization created a 
need to organize in order to protect his interests.

C. The American labor movement was essentially a conser
vative labor movement.

D. The two great labor unions in American history have 
been the A. F. of L, a craft union, and the C.I.O., an 
industrial union.

As a result of industrialization, the farmer found that
A. he had much greater freedom because transportation 

brought him into close contact with other sections of 
the nation.

B. the opportunities for farming were greatly increased.
C. more and more he was being changed from a self-sufficient 

man to one increasingly at the mercy of forces beyond 
his control„

D. in spite of his problems he found no need to engage in 
any collective action as did the laboring man.

Which of the following statements is most correct in re
gard to American foreign policy during the period of 1789- 
1810?
A. The U.S. pursued a policy of alignment with the great 

powers of Europe in order to protect our vital interests 
in this hemisphere.

B. The U.S. followed a policy of non-alignment and neutral
ity in regard to the affairs of Europe.

*
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C. The U„S„ aligned itself with France against Great

Britain and became involved in the affairs of Europe,
D„ The U 0S , aligned itself with Great Britain against

Napoleon in order to protect our interests in Louisiana
34. In regard to U 0S0 foreign policy and relations during the 

period from 1800-1860, it would be most nearly correct to 
say that our foreign relations were mainly concerned with
A, maintaining peace in Europe,
B, keeping ourselves out of the troubled affairs of Latin 

America following their rebellion from Spain,
C, trying to make the United States the leader of a block 

of neutral nations in opposition to the British,
* D, U 0S 0 expansion westward and the conflicts of interest

that resulted from this expansion,
35« Which of the following is true about the Monroe Doctrine?

A, The U 0S0 would have the right to intervene in the af
fairs of Europe,

B, European nations must give up all colonies that they 
have in the New World,

* C, Europe will not be permitted new colonies nor to in
terfere in the internal affairs of this hemisphere,

D, The U 0S0 would be the policeman for this hemisphere, 
and if nations needed to be punished we would do it,

360 The Spanish American War is significant in American his
tory because
A, it was the first time the United States fought a war 

outside of this hemisphere.
B, from that time on the United States took a much greater 

interest in the affairs of Europe,
* C, it marked the end of United States isolation, and we

emerged as a wojrld power with many new responsibilities 
D, from then on the United States maintained a strong 

peacetime army,
37» The foreign policy of the period from 1900 to 1916 could 

be summed up as a policy of
A. retreat from overseas responsibilities,
B, containment of German imperial ambitions,

* C, the use of United States police power in this hemis
phere to protect U oS0 economic interests,

D , hemisphere cooperation to maintain peace and to protect 
the economic interests of all nations,

38, One of the lessons learned from two world wars is that
* A, the United States cannot afford a policy of isolation

in world affairs,
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B„ it is a mistake to become involved in European wars 

when we are not directly attacked.
C» we have few vital interests at stake in the affairs of 

Europe «,
D„ the United States should maintain a strong army during 

peacetime but that a large navy is not necessary,
39« The foreign policy of the United States during the 1920's- 

30's might best be described as 
A« imperialism,
B0 militarism,
C, watchful waiting,

* D, isolationism,
40, Which of the following sets of words and terms best des

cribes United States foreign policy, 1945-1965?
* A, Collective security, economic aid, military aid, and

military power
B, Collective security, dollar diplomacy, imperialism, apd 

military power
C, Economic aid, military aid, Roosevelt Corollary, and 

"parchment peace"
D„ "Parchment peace," imperialism, collective security, 

and military power
41, Which of the following pairs of -terms best describe our 

foreign policy towards Latin America, 1930-1965?
A, Roosevelt Corollary and "Dollar Diplomacy"
B, Platt Amendment and Alliance for Progress

* C0 Good Neighbor Policy and Alliance for Progress 
D0 Roosevelt Corollary and Monroe Doctrine

420 Which of the following sets of words and terms would be
the best to describe the role of the United States in world 
affairs since 1945?
A, Philippine Insurrection, Boxer Rebellion, and Venezuela 

Affair
B 0 Korea, Philippine Insurrection, and Mexican Revolution 
C0 Vera Cruz, Red Revolution, and Berlin

* D0 Korea, Cold War, and Berlin
43. The most significant domestic problem of the 1950's and 

i960's is
* A, to see to it that every American citizen, regardless

of race or creed, has equal opportunities,
B, to secure an adequate number of new jobs so as to re

duce the excessive unemployment of recent years,
C0 to combat subversive elements within our nation who are 

dangerously close to being able to seize control of our 
government,
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D. to prevent run-away inflation from wrecking our econo

mic system,
44, In regard to the present civil rights controversy, it

might he said tjaat the nation made its biggest mistake in 
regard to the. rights of the Negro under the 14th and 15th 
Amendments when

* A, the North agreed to the Compromise of 1877 and then 
proceeded to turn its hack upon the Negyo and his 
struggle for equal rights,

B . the Supreme Court handed down its famous Brown vs, 
Board of Education decision,

C. Eisenhower sent federal troops into Little Rock.
D. the North established the Freedman's Buyeau after the 

Civil War.
45» Which of the following sets of words and terms best des

cribes the North in I860? '
A, Feudal, industrial, agricultural,

* B, Industrial, family farms, dynamic, expanding
C. Agricultural, expanding, aristocratic, and sectionalism
D. One-crop economy, rural, and sectionalism

46. Which of the following sets of words and terms best des
cribes the South in i860?
A. Feudal, industrial, and aristocratic
B, One-crop economy, democratic, and sectionalism

* C, Sectionalism, one-crop economy, aristocratic, and ag
rarian

D, Agrarian, democratic, industrial, and sectionalism
i-7 • One of the most dynamic forces in American history during 

the 1840's was the
A. rise of big business.
B. rapid expansion of railroads to the Pacific.
C. Progressive Reform Movement.

* D . Manifest Destiny.
48. The importance of the frontier in our history was the

theme of an essay by Frederick Jackson Turner. He stated 
that the frontier
A. greatly retarded the growth of manufacturing.

* B . accounted for the development of American democracy.
C, retarded the development of American democracy.
D„ was most significant in the development of American in

dustry.
49» Which of the following are unique American contributions 

to civilization.?
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A. Trial by jury, Christianity, and law. '
* B. Free public education and first written constitution

C. Philosophy, law, and language
D o Representative government, trial by jury, and the right 

to be secure from unreasonable searches and seizures
5©. Westward expansion during the 18401s and 1850's had consid

erable effect upon which of the following?
A. Our relations with France
B. The decline in urban population
C. The development of an extensive cattle kingdom on the 

Great Plains
* D. The controversy over slavery between the North and South.
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EiSj-CH OF THE 53 SYNOPTIC IQEAS BY 15-MEMBER EVALUATION PANEL

Synoptic Idea Rating\ ' I - - Total
5 4 3 2 I

O H ll 2 O O O 13
I. . 6 I 2 4 2 • O l4
A. 5 I 3 3 2 l4
B . I 3 6 I 3 l4
C. 5 7 O 2 O 14
D. 6 5 2 O . I l4

II. 6 4 I O I 12
■ A." 5 6 3 O O l4
B . IO I 3 O O l4
C. 7 5 I O I . 14
b. 5 5 I I I 13
fc. 7' 4 2 O I 14
F. 5 7 O 2 O 14

III. 11 3 I O O 15
A. 11 O 4 O O 15
B . P 3 4 O O 15
C. 11 I 3 , O O 15
D . 7 4 I I I 14
E . 4 4 2 . 2 I 13

IV. 10 3 I I O 15
A. 6 4 2 . 2 O . 14
B . 6 4 2 2 O l4
C. 8 5' O O I 14
t>.. 7 2 4 O I 14
E . 8 4 O 2 O 14
b. 4 • 7 2 I O 14
G, 7 3 3 O I 14.
H. 8 3 I I I 14
i.: 7 4 I O I 13

V. Il 2 I O ' I 15 .
A. 6 5 2 O O 13
B . 4 4 4 2 O 14
C. 10 2 I O I . 14
b. Il 2. O O I I'4
b. 8 5 O O I 14

<! H 10 3 O O O 13
• A. 5 5 2 2 O 14

B . 7 5 2 O O 14
C. 8 5 I O O 14
D . 4 5 4 I O 14 •
P. 5 5 2 2 O 14

6 6 I . . I O l4
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TABLE 7 (Continued)

Synoptic Idea Total
5 4 3 , 2 I

G. 10 I I I I 14
H. 8 3 0 2 0 13VII. 9 4 I 0 0 l4
A. 7 5 0 I 0 13
B . 6 . 4 I I I 13c. 7 2 2 2 0 13
D. . 5 6 I 0 I 13
E . 7 2 I I 2 13
F. 7 3 I 0 2 13
G. 5 7 0 0 I . 13
H. 6 2 3 I I 13

Total 53 374 199 88 4o 30 731
Percent 51.2 27.2 12.0 5.6 4.1 100
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