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Abstract:
Determining the opinions of Montana superintendents and school board members on the need,
initiation and related concerns in establishing a family life and sex education course termed "Education
for Personal and Family Living" (ED.P.&F.L.) was the purpose of this study.

The opinionnaire mailed to all Montana superintendents netted a 63.2% return: 74.7% superintendents
and 51.7% chairmen and trustees respectively.

The typical respondent was found to be: male, married, had spent two to five years in that position, was
in the 36-54 age range and if superintendent had a Master's degree; if chairman or trustee, had a high
school education.

Over three-fourths of the sample believed ED.P.&F.L. would meet students' present and future needs
and help them learn about themselves. The majority favored teaching this course in the public school.
Their response on the latter was found by chi-square analysis to be independent of their ages,
educational level, time spent in the school system and size of the school system. Only 30.2% indicated
that sex education was offered in their school districts. This was found by chi-square analysis to be
related to the size of the school system.

Nearly half of the respondents believed an ED.P.&F.L. course should be for students' general
information. Half believed it should be offered as an elective. Parents and citizens' committees were
considered the best initiators of an ED.P.&F.L. course, and two-thirds acknowledged an adult
education course as an acceptable method of introducing it to the community.

The largest number of respondents stated ED.P.&F.L. was not offered because of lack of qualified
teachers. An acceptable teacher was a married, regular teacher with special training. 
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ABSTRACT

Determining the opinions of Montana superintendents and school 
board members on the need, initiation and related concerns in establish 
ing a family life and sex education course termed "Education for Per
sonal and Family Living" (EDbP.&F.L.) was the purpose of this study.

The opinionnaire mailed to all Montana superintendents netted 
a 63»2% return: superintendents and 51♦7$ chairmen and trustees
respectively. .

The typical respondent was found to be: male, married, had
spent two to five years in that position, was in the 36-5^ age range 
and if superintendent had a Master's degree; if chairman or trustee, 
had a high school education.

Over three-fourths of the sample believed ED.P.&F.L. would meet 
students' present and future needs and help them learn about themselves 
The majority favored teaching this course in the public school. Their 
response on the latter was found by chi-square analysis to be inde
pendent of their ages, educational level, time spent in the school 
system and size of the school system. Only 30-2% indicated that sex 
education was offered in their school districts. This was found by 
chi-square analysis to be related to the size of the school system.

Nearly half of the respondents believed an ED.P.&F.L. course 
should be for students' general information. Half believed it should 
be offered as an elective. Parents and citizens' committees were 
considered the best initiators of an ED.P.&F.L. course, and two- 
thirds acknowledged an adult education course as an acceptable method 
of introducing it to the community.

The largest number of respondents stated ED.P.&F.L. was not 
offered because of lack of qualified teachers. An acceptable teacher 
was a married, regular teacher with special training.
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CHAPTER I 

INTRODUCTION 

Importance of the Study

The current fast-paced world, the rapidly changing technology 
and expanding human awareness demand changes in the family. Some 
family functions are relegated to other societal institutions, while 
the others gain in importance. Religion is taught by the church, pro
tection is the duty of the police, goods and services are produced and 

1 managed by businesses, and education is mainly the school's responsi
bility. The families' primary remaining functions are the continuing 

affectional and personality needs of its members (Leslie, 196?). The 

families' difficulties, however, in the transition from agricultural to 
technological society and in the fulfilling of the remaining func

tions, affectional and personality needs of its members, could be 
factors related to the increase of: divorce, premarital pregnancy,
venereal disease, and drug and alcohol abuse.

Our values, mores and morals still do not face sexuality 
honestly and openly. Sex is somewhat naughty and illicit and, there

fore, can be sensationalized and exploited. Youth are bombarded by 

sex everywhere they turn. Magazines: Playboy and Cosmopolitan; books

such as The Sensuous Woman, Naked Came the Stranger; R and X rated 

movies that highlight homosexuality, perversion, pre-marital sex and 

infidelity; theatre: "Hair," and "Oh! Calcutta"; advertising that
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directs its efforts to an adult audience and popular "rock" songs 
emphasize drug use and sexual activity. Ironically, the child or 

adolescent is taught, by his parent's silence or reprimands,.to sup
press his sexual interest and feelings. Then upon marriage, he is 

expected to make a smooth transition into marital bliss and the heavy 
interpersonal demands of the remaining family functions.

Education for Personal and Family Living cannot prevent the 
plethora of sexual stimulus a child receives any more than it can 
propose to be the preventative for divorce, premarital pregnancy, 

venereal disease and drug abuse. It can help the student understand 
himself as a sexual being, as a family member, as a potential parent 
and as a citizen.

Need for the Study

There seems Jto be little doubt that children and youth are 
asking for help from the schools to find a meaningful moral code and 

to prepare for interpersonal responsibilities in their society. 

Connecticut State Board of Education has gone on record that children 
are more mature in thought and judgment, and eager to take responsi
bility in learning and acting than adults assume. Children are aware 

of the persuasive powers of the sex-pervaded communications media. 

Byler states:

Burdened by the hodgepodge of contradictory information that 
barrage them from all sides, they ask the school to teach honestly
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and clearly - and early enough - and to help them build up their
critical powers so that they themselves may act responsibly (1969i
Po 165)0

"The Citizen’s Committee Report to the School Board on Family Life and 
Sex Education," Bozeman, Montana (1968, Appendix VII and VIII) re
vealed 61% of seventh-grade girls and 6k% of the boys, increasing to 
93# of the senior girls and 88# of senior boys believed that "sex edu
cation should be part of the school curriculum."

Montana superintendents and school boards, after receiving a 
report conducted for Montana's Superintendent of Public Instruction, 
may be considering Education for Personal and Family Living to meet 
the educational needs cited. The Arthur D. Little study revealed as 

the top two most pressing needs for improvement in Montana's schools:

The relevance of subjects to student's future needs.
The relevance of subjects to student's present needs.

and fifth:
Students learning about themselves (1970, pp. 2-3)«

The board of trustees is the local policy-making body of the 

school district and the superintendent is their administrator. It is 

here we must deal with the implementation of Education for Personal and 
Family Living in the curriculum. Johnson and Schutt (1966) stated 

that educators are faced with three problems when considering initia

tion of the potentially touchy subject of family life education that 

includes sex education. They must deal with their own, perhaps



conflicting, attitudes about sex. They must retain the responsibility 
of the school to manifest the traditional values of society all the 
while dealing with the newer scientific attitudes which should be 
evaluated, but that may interfere with the foundation of their own 
sexual morality.

Purpose of the Study
The United States Office of Education states it is the school's 

and community's responsibility to meet the family life and sex educa
tion needs of their youth. The question of having family life and sex 
education programs in Montana's schools is one that, at present, will 

be answered by local boards of trustees and their school administrators 

The purpose of this study was to delineate the opinions of superintend
ents and school board members toward:

1. A course in Education for Personal and Family Living meeting 

the educational needs cited by the Arthur D. Little study 
(March, 1970).

2. The teaching of sex education in the public schools.
3« Who should be the initiators of Education for Personal and 

Family Living courses.

In addition the study may clarify Montana's superintendents' 
and school board members' opinions concerning:
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1. An adult education course as a method of introducing Education 

for Personal and Family living to the parents and community.
2. Why sex education should be taught.
3. Education for Personal and Family Living status in the curric

ulum: an elective or required course.
ko Characteristics of an acceptable Education for Personal and 

Family Living teacher.
5. The extent Family Life and Sex Education is offered in Mon

tana's schools.



CHAPTER II

REVIEW OF LITERATURE 

History
Family life and sex education in the public school is not a 

new concept. It appears to have developed around 1900 from separate 

influences. The recognition of the importance of these topics to the 
overall development of youth has slowly gained support over the past 

fifty years.
Family Life Education

Family life education began with the establishment of child 
care and study groups: Child Study Association of America, The Ameri

can Association of University Women and The National Congress of 

Parents and Teachers (Stewart, 1968). The primary concern was the wel

fare of children.
Professor Ernest R. Groves, answering student requests, de

veloped the first family life course, Boston University, 1922. Recog
nition of family life education as a worthwhile inclusion in the 

curriculum came with the adoption of the term "Education for Home and 

Family Life" by the 1930 White House Conference on Child Health and 
Protection. One of the earliest successful high school family life pro 

grams was established by Mrs. Elizabeth Force at Toms River High School 

New Jersey in 1941 (Ibid.).
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Sex education began in 1905 with the establishment of the 
American Society of Sanitary and Moral Prophylaxis by Dr. Prince Al
bert Morrow. The main concern of the early sex educators was the 
pathological aspects of sex, namely the prevention of venereal disease.

Sex education has made gains in recognition and importance
mainly in the last twenty years. Kirkendall and Libby believe:

. . . The frank and open treatment which sex has been receiving 
in the mass media and an increasing awareness on the part of 
parents, teachers and professional people of the need for sex 
education, especially for youth (1970, p. 11)

has contributed to its development. They also believe that "publi
city about 'the sexual revolution1 and 'declining moral standards' 

brought some parents to favor sex education" (Ibid., p. 12).
Family Life and Sex Education Grow Together

The professionals concerned with child welfare realized the 

family should be the target of their concern. The teaching of 

venereal disease broadened to teaching all aspects of sexuality. 

Gradually it became apparent that one could not honestly teach about 
family and interpersonal relationships without including the sexual 

aspects of inter-relationships. The sex educators realized that 

students need more than biological facts to come to terms with their 

sexuality.

Sex Education
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Family life education crept easily into the curriculum as a 

home economics course. Not so for the emotionally loaded topic of 
sex education. It first made a tentative appearance in the public 
school as education on menstruation to girls or an occasional unit on 
reproduction by a brave biology, health or physical education teacher.

Recently" an organization has been established to assist the 
teaching of family life, including sex education: SIECUS (Sex Informa

tion and Education Countil of the U.S.). Sommerville states:
SIECUS was established in 1965 to help bring about, within the
framework of family life education, constructive dialogue between
youth and adults on the pros and cons of the various sexual
patterns that can be identified in American life (196?, p. 375).

Weinstock succinctly states why the responsibility for family 

life, including sex education, falls upon the school;
1. Demonstrated inability of the home, church, library and medical 

profession generally to promote effective sex education.
2. The public's assumption that the school should teach morality 

within various (though undefined) limitations.

3« School being the sole institution which reaches children con
sistently over an extended period.

4. The enhancement of the success of sex education in the school 
through the effectiveness of its professional educators.

5. Vast amounts of pedagogary material about sex education al
ready is available for curricular development.

6. The ungrounded basis for most arguments against the school's 
role in sex education (1970, p. 195)•
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Family life and sex education programs range from a one-hour 
assembly on menstruation to a comprehensive inclusion of family life 

and sex education in grades K-12 covering all aspects of sexuality.
Larry Bodick reports " . . .  most states had no law either 

authorizing or prohibiting the teaching of sex or birth control educa

tion in their schools" (1970, p. 157)» In fact he found that six 
states and the District of Columbia had laws or regulations that fa

vored or authorized sex education. He also learned thirteen states 
gave informal support to sex education, indicated by provisions or 
curriculum guides, sex education workshops and proposed laws favor

ing its inclusion. No state prohibited sex education, although there 
was legislation under consideration to ban or curb it in some 

states.
Baker and Darcy explain " . . .  Such courses as do occur are 

incidental to a local situation, existing because some concerned 

teacher or principal took the initiative to inaugurate them" (1970, 
p. 232). The program usually remains local, with little state or 
district coordination. Furthermore, the teachers including this 

material are unaware of what others in the same school may be doing.
In an interview, Paul Landis (Stewart, 1968) expressed that 

.even though family life education programs have spread rapidly at 

the secondary level, few changes have occurred in the nature of the

Scope of Family Life and Sex Education
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programs. The exception seems to be that programs are initiated at 

earlier grade levels and extended over several school years.
Kirkendall and Libby (1970) list the following as being con

sistent throughout comments of sex and family life education profes

sionals. (I) Sex education must go beyond just the prevention of 
venereal disease and reproductive education. (2) Sex education should 
reflect positive, life-enriching attitudes rather than negative atti

tudes. (3) Sex education is best offered by being integrated into 

the curriculum.
Montana1s Family Life Programs

A study (Little, 1970) of community leaders, parents, elemen

tary educators, secondary educators, and students in Montana revealed 

that 2k.3%, 23.4#, 18.6#, 10.7% and 26.7# respectively stated family 
life and sex education is available in their schools. It is interest

ing to note that secondary educators were the group reporting the 

least amount of this instruction.

General Attitudes

Warren R. Johnson states:

It would be difficult to take a position against teaching such 
things .("responsibility,” "morality," and "male and female roles") 
and school board members, school administrators, presidents of 
institutions of higher learning as well as large numbers of parents 
and clergymen are on record as being very much in favor of 
initiating sex education programs.
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Virtually every recent study concerning opinions and atti

tudes toward the inclusion of family life and sex education in the 

curriculum finds the majority in favor (Eggert, 195̂ ,* Nation’s Schools, 
I960; Erskine, 1966; Johnson and Schutts1 1966; Dappen1 1968; Stewart, 

1968; McIntire1 1969; Patton, 1969; Libby1 1970; Little, 1970; Wein- 
stock, 1970). McIntire and Eaton (1969) found an Item of interest: 
Eighty-eight per cent of a parents’ group supported the idea of schools 
offering family life courses. But when the same group was asked how 
they saw other parents (Do you think "most other parents feel sex 
education should be taught in the schools?") only 57^ agreed. Per

haps the administrators as well are overly concerned with sex educa

tion and "what the Joneses think."
Don Oaks, a principal at Hayward, California, Union High School

(their family life program began in 1948) indicated:
In a recent graduate follow-up study of our graduates, the family 
life program received more votes than any other course mainly be
cause it fulfilled a need. This need was not filled by the home 
or by friends, or by any other agency (1963» P- 109).

Montana's Attitudes
Little (1970) found of the parents, community leaders, elemen

tary educators, secondary educators and students 88.9%, 90.8%, 89.3%, 
90.0% and 95.7% respectively believed that units or courses in family 
life and sex education should be included in the curriculum of Montana

schools.
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Researchers have found that certain groups have more favorable 

attitudes in regard to the inclusion of sex education in the schools. 

Libby (1970) found that higher social class people hold more liberal 
attitudes toward sex education. Dappen (1968) as well as Erskine (1966) 
and Patton (1969) learned that the lower age groups have more positive 
attitudes toward sex education.

In a poll conducted by Potter and Libby (1970) parents se
lected doctors, family life and sex education consultants, ministers, 

teachers and social workers, respectively, as those to plan a sex 

education course.
Baker and Darcy (1970) found that family life and sex educa

tors were mainly female (70.6%) and the majority of these were teachers 
of home economics, health and physical education.

Libby (1970) revealed that most parents were not concerned 

about teacher qualification unless the teacher was to teach sexual 
values with which the parent did not agree. They did, he found, pre
fer a teacher with many years of teaching experience and.just under 

50% wanted a married teacher, as did in McIntire's (1969) and Patton's 

(1969) studies. Dappen (1968) found that 59% of parents believed 
family life education should be taught as a separate course by a 

specially trained and selected teacher.

Attitudes Concerning Specific Aspects of Sex Education
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Research by Dappen (1968) and a Nation's Schools survey (I960) 

revealed that the upper high school grades were the most favored for 

teaching sex education.
Family life and sex education has long been recognized as use

ful and needed information. Programs have been initiated and axe 
successfully fulfilling the gap left by the home and church. A 
majority of polled people express the opinion that they favor the 
teaching of family life and sex education in the public schools. Just 
what, then, is keeping the subject from a comfortable place in the 

curriculum?

Sex Education Controversy
The organization of the opposition to the teaching of sex 

education in the schools gained momentum about July, 1968 (Calderone, 
1969). Before then, the dissent was scattered and unorganized; groups 

of citizens voicing legitimate concerns. Since then, fundamentalist 

religious sects and far right-wingers - the Christian Crusade of Tul

sa, Oklahoma and the John Birch Society - have taken up the cry as a 

tactic to win people into their political groups. The Christian Cru
sade, in 1968, lost its tax exemption as a religious group due to its 

political activities (Goodman, 1969).
Baker (1969) explains two modes of attack used by these groups 

One method is name-calling: sex education being termed "un-American"
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or "anti-Christian" and its supporters called "dupes," "degenerates" 
and "atheists." The other is guilt-by-association: showing some
remote tie with groups investigated by the House Committee on Un- 
American Activities as Communists or Communist-front organizations.

MOTOREDE (Movement to Restore Decency) is the John Birch group. 

Among other cleverly named groups against sex education are: POSE

(Parents Opposed to Sex Education); PAUSE (People Against Unconstitu
tional Sex Education); POSSE (Parents Opposed to Sex and Sensitivity 
Training); PAMS (Parents Advocating Morality Standards) and SOS 

(Sanity on Sex).
The blatant misinformation and scare tactics used by the 

opposers caught teachers and supporters of family life and sex educa

tion unprepared. The first onslaught created some upheaval and cur

tailment of programs.
Fulton states:

. . .  opposition is active in forty-one states. In at least 19 
states extremists have induced legislatures to consider action 
which would prohibit or limit the content of a family life and 
sex education curriculum in the schools (1970, p. 2.63)»

Force (1970) reported from a regional survey in six western states 

that all states felt some opposition and that some opposers had suc
ceeded in getting on the school boards. California, at the time of 

the study, was the only one affected by "new legislation effecting
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content and curricula related to human reproduction" (Ibid., p. 297)« 

Goodman states:
Lawsuits have been brought to bar sex education programs;, so far 
they have proved unsuccessful, but the harrassment has compelled 
several districts to draw back on family life instruction (1969, 
p. 3).

Few family life and sex education programs were spared the 
attack by opposers of sex education. Teachers, administrators and 
PTAs felt the pressure. The attack occurred at all levels: state
legislature, local school board elections, even in the classroom. All 
modes were implemented: letters to the editor, telephone calls and
the "noisy minority" in heretofore orderly PTA and school board 

meetings.
Goodman (1969, p« 3) believes that this attack represents a 

real threat to the "professional independence of our schools." Baker 

(1969, p. 7) states-that the "moral integrity exhibited in the . . . 
distortion and falsehood suggest that the organized opposition is 

interested only in takeover, not truth." He believes their attack is 

aimed more at the public school system than sex education.
Dr. Mary Calderone of SIECUS sees the attack this way:

Agreement appeared to be that extremist religious groups, using 
Christian Crusade materials, and radical extremist techniques 
and SIECUS as whipping boy, were sowing seeds of distrust toward 
educators in their own local communities, with the objective of 
gaining control of Boards of Education at election time (1969, 
p. 675).
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Programs, however, are not stifled, as evidenced by the in

crease in family life and sex education workshops offered by colleges 
and universities each summer. Houdek (1971) reported, "Sixty-one 
courses and workshops were known to have been scheduled for the spring 

and summer of 1970."
This "furor" has served a vital service to the progress and 

future of family life and sex education. It has forced the schools and 

teachers to take a long and thoughtful look at their programs, the 
results being their strengthening and improvement. It has clarified 
the idea that parents, teachers and administrators must carefully plan 
and cooperate on the initiation and continuation of a family life and 

sex education program.

School Administrators and Sex Education 
Naugle (1967, p. 16) defines the Board of Trustees as, "The 

governing body of a school district. . . .  They may prescribe courses 

of study but the State Board of Education sets the standards for 
courses." As representatives of their community, board members have 

the responsibility for setting the general policy within which the 

superintendent, principal, and classroom teacher operate. Naugle 
(1967, p. HO) states that the superintendent ". . . provides informa
tion, makes suggestions, gives advice to the board and.directs the 

affairs of the school system as authorized by the board."



In a report of a 4# proportional sampling of all school ad

ministrators in the United States, 58# answered "yes" to the junior 
high's having a responsibility to teach sex education and 72# to the 
senior high (Nation's Schools, I960). Johnson and Schutt's survey 
says, "more than 84# believe and do or would approve such instruction 

in their schools!" (1966, p. 66). Eggert's survey of 48 state depart

ments of education (1954, p. 21) showed "93# of the state superintend
ents of public instruction responding 'indicated* a need for and would 
support a well-planned sex education program as. a part of the elemen

tary school program." Patton (1970, p. Ill) found 71.7# of the 
responding school board members favored teaching of sex education in 

the public schools. .
Johnson and Schutts (1969, p. 66) reported 82# of the respon

dees "thought inadequacy of teacher preparation was the most important 

Reason for holding back/and 57# feared parental reactions." Whitta- 
. ker (1967) concluded that the public school dragged its feet because 

of fear of public disapproval, difficulty of incorporation into the 

curriculum and lack of qualified teachers. Eggert (1954) summed up 
that the existing information points to the school administrators and 

the lack of qualified teachers as the main "bottlenecks." Each study 

mentioned the lack of qualified teachers.
Sex education is an emotional subject and administrators usually 

exercise extreme bautioh when establishing courses in the curriculum.
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Gruenberg and Kaukonen (1939» p. xv) reported that "in 1928 the 
American Association of School Administrators went on record that 
'youth's problems of sex was a professional and social responsi
bility. '" It took thirteen years for them to "recommend that sex 

education be included in the curriculum" (Whittaker, p. 3*0°
Harper and Harper (1957) divide administrators and teachers 

into four groups of "sex education rationalizers." They are: "I

favor sex education but it should be done in the home rather than at 
school." "Sex education is all right if kept to reproductive educa
tion in science or biology." "I believe in teaching about sexual 
adjustments in school but the public won't stand for it." And - 
"Sex is important, but it is.overstressed; other courses are more 

important."
Although a majority of administrators express favoring sex 

education in the schools, they are not completely "sold." There are 

also the technical concerns of: who teaches it, where and how it fits 
in the curriculum, and handling public reaction. They have their own 
personal feelings about sex and sex education with which to Contend. 

The combination of these concerns has been so powerful that the uni

versal inclusion of family life that includes sex education in the 

school has been over a three-decade project.
Elizabeth Force (1970), the initiator of one of the first 

successful high school courses in family living, states the
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following elements are essential to a sound program of family 

life:
. „ . strong school administration leadership and support, 
school and community interaction, parental involvement and ac
ceptance; quality, comprehensive teacher education, both pre- 
and in-service, on a continuing, basis; sound curriculum that is 
realistic and basic to the needs and lives of the students 
(Force, 1970, p. 299).



CHAPTER III

METHODS
The purpose of this study was to determine whether, in the 

opinion of superintendents and school board members, a course in 
Education for Personal and Family Living would meet the educational
needs of Montana youth and their opinions on selected questions

'pertaining to the establishment of such a course.

Sample

The Montana EDUCATION DIRECTORY^ listed one hundred seventy- 
eight superintendents. Each Montana school district has at least 

three to four school board members, 53^ to ?12 total. For the pur
poses of this study the opinion of the superintendent and a school 

board member, chairman or trustee, from each district was desired.

In order to keep the sample size at a minimum, the superintendent was 

sent one of two cover letters, one requesting him to ask the chair
man of the board, and one requesting him to ask any trustee but the 

chairman of the board, to fill out the second of two opinionnaires 
enclosed with the letter* The first eighty-nine superintendents listed 
in the EDUCATION DIRECTORY were asked to have the chairman fill out the 

opinionnaire, while the remaining were asked to have a trustee complete

^Montana EDUCATION DIRECTORY is a yearly publication of the 
Superintendent of Public Instruction, listing all the superintendents 
and board chairmen in Montana, 1971.
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it. It was believed that this was an efficient method to receive a 
somewhat balanced sampling of chairmen and trustees. Further it was 

considered the most workable plan to obtain a sample similar to a 
random selection. A random sample would be theoretically ideal for 

the areas analyzed by chi-square tests.
A mailed opinionnaire seemed the most effective method to 

reach all the superintendents and a board member. Questions per
taining to the Arthur D. Little study were direct quotes from the 
report expressed in question form to ascertain if the respondents

agreed with the findings as stated by the study. The bulk of the
2questions were selected from a previous study; thus no pretest was 

felt necessary.

Procedures
Identical opinionnaires were mailed to all Montana superin

tendents on December 4, 1970. Each was accompanied by a cover letter 
(Appendix B). A self-addressed, coded, stamped envelope was included 

so the investigator could identify each return. A follow-up letter 

was sent three weeks later to those not responding.

pIrene S. Patton, ''Attitudes and Opinions of School Board 
Members Regarding Sex Education in Florida Public Schools," unpub
lished Master's thesis, Florida State University, Tallahassee,
1969.
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TREATMENT OF DATA

The opinionnaires were tabulated by percentage for the majority 

of variables. Two variables - (I) the status of family life and sex 
education in the district or county, and (2) opinions of superintend
ents, chairmen and trustees regarding the inclusion of Education for 
Personal and Family Living (including sex education) - were tested in 
relation to background factors of: age, education, size of school
system, and time spent in their respective positions. The chi-square 
test for independence was utilized at the .05 level of significance.



CHAPTER IV

RESULTS

Within the general public as well as school administrators, 
the majority favor the teaching of family life and sex education in 

the public schools. Still this course is absent in nearly three- 

fourths of Montana’s junior and senior high schools (Little, 1970).
It was believed that attitudes of Montana's superintendents and school 

board members could clarify the situation.
To eliminate the emotional connotation of the word "sex," 

the title of the class was designated as "Education for Personal and 
Family Living" (ED.P.&F.L.). Unless specifically stated otherwise, 
the term refers to a separate, distinct course using as subject 
matter individual development and interpersonal relationships as one 

grows toward maturity, marriage and parenthood.

Sample
Three hundred fifty-six opinionnaires were mailed to 1?8 

superintendents, 89 chairmen and 89 trustees. A total of 225 (63.290 

responded: 113 (?*<•«790 superintendents; 46 (51.790 chairmen; and
46 (51.79») trustees. This is slightly more (10.290 than that of John
son and Schutt (1966) received in their study of Maryland's superin

tendents and school board members (Figure I).
The responses represented fifty of Montana's fifty-six counties 

(Figure 2). Opinionnaires were not received from persons in:
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TOTAL NOT RETURNED
36.8%

TRUSTEE 
NOT RETURNED 

sx 12.1%
\ .\

\ \
\
\

CHAIRMAN NOT \
RETURNED 12.1% X \
SUPERINTENDENT 
NOT RETURNED

SUPERINTENDENT
RETURNS

37.4%

\CHAIRMAN \ 
RETURNS \

I . 12.9% \

TOTAL RETURNED
63.2% .

Figure I. Per cent return of response.
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Beaverhead, Silver Bow, Liberty, Sweet Greiss, Hysham and Custer 
counties. This meant that eight districts of one hundred seventy- 

eight were not represented. Of the latter, two-thirds returned an 
opinionnaire from both a superintendent and a school board member. 

Respondents from seven of the eight largest cities replied: Anaconda,

Billings, Bozeman, Great Falls, Helena, Kalispell and Missoula. The 
counties not represented are not grouped contiguous nor are they in a 
largely populated area. For these reasons it is believed that the . 
sample is. representative of the superintendents and school board mem

bers of.the state.
Sample Characteristics

One's attitudes are somewhat reflected by what one is. The 

majority of respondents were male (95.1#) and married (95.1#). The 
greater number of respondents, 80 (55.6#) are in the 45-54 age group, 
closely followed by the 36-44 age group, 77 (34.2#). Of each group 
(superintendents, chairmen and trustees) the greater percentage (38.7#) 
reported serving in the school system from two to five years (Table I). 

Superintendents, 124 (94.7#) had advanced degrees, while the majority . 

of chairmen and trustees 26 (56.5#) and 21 (45.7#) respectively had 
high school diplomas and only 13# of each group had college degrees 
(Table II). Ranching and farming, is the occupation of the majority

of chairmen and trustees with the two second groups being managerial 

and professional occupations in that order.(Table III). The sample

: *' -•/ 
. ):

'5.

■ .

f  Y
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TABLE I. PERSCNAL DATA OF SUPERINTENDENTS AND SCHOOL BOARD MEMBERS

Superintendents Chairmen Trustees Total
Category: No. % ■ No. % No. % No. %

Sex:
Male 133 100.0 42 91.3 39 84.8 214 95.1
Female . O 0.0 3 6.5 6 13.0 9 4.0
No Response O 0.0 I . 2.2 I 2.2 2 0.9

Marital Status: 
Married 126 94.8 44 95.6 44 95.6 214 95.1
Divorced 4 3.0 0 0.0 I 2.2 5 2.2
Single 2 1.5 0 0.0 0 0.0 2 0.9
No Response O 0.0 2 4.4 I 2.2 3 1.3
Widow(er) I 0.7 0 0.0 0 0.0 I 0.4

Age:
Under 27 O 0.0 0 0.0 I 2.2 I 0.4
27-35 25 18.8 3 6.5 6 13-0 34 15.1
36-44 40 30.0 21 45.7 16 34.8 77 34.2
45-54 44 33.1 16 34.8 20 43.5 80 35.6
Over 55 20 15.1 4 8.7 2 4.3 26 11.6
No Response 4 3.0 2 4.3 I 2.2 7 3.1

Time Served:
One Year or Less 11 8.3 2 4.3 4 • 8.7 17 7-6
2-5 Years 40 30.0 21 -45.7 26 56.5 87 38.7
6-10 Years 27 20.2 15 32.7 8 17.4 50 22.2
11-15 Years ' 23 17.4 4 8.7 5 10.9 32 14.2
16 Years or More 28 21.1 2 4.3 I 2.2 31 13.8
No Response 4 3.0 2 4.3 2 4.3 8 3.6

Superintendents: N = 133 
Chairmen: N =  46 
Trustees: N =  46

Per Cent Column Totals = 100%
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TABLE II. EDUCATIONAL LEVEL OF SUPERINTENDENTS AND SCHOOL BOARD

MEMBERS

Educational Superintendents Chairmen Trustees_____Total
Level: No. % No. % No. % No. %

Junior High 0 0.0 3 6.5 3 6.5 6 2.7
High School 0 0.0 26 56.5 21 45.7 47 20.9
Two Years of 

College 0 0.0 7 15.2 9 19.6 16 7.1
College 7 5.3 6 13.0 6 13.0 19 8.4

Master's Degree 93 69.9 2 4.4 3 6.5 98 43.6

Master’s Degree Plus 31 23-3 . 0 0.0 0 0.0 31 13.8

Doctor of Education 2 1.5 0 0.0 0 0.0 2 0.9
Miscellaneous 0 0.0 0 0.0 3 6.5 3 1.3
No Response 0 0.0 2 4.4 I 2.2 3 1.3

46 100.0 46 100.0 225 100.0Totals 133 100.0
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TABLE III. OCCUPATIONS OF BOARD MEMBERS

Chairmen Trustees Total
Occupational Titles: No. % No. % No. %

Fanning, Ranching and Forestry 16 34.8 18 39.0 34 37.0
Managerial 6 13.Q 2 4.4 8 8.7
Professional 5 10.9 7 15.2 12 13.0
Clerical and Sales 3 6.5 4 8.7 7 7.6

Construction, and 
Machine Trades 2 4.3 3 6.5 5 5.4

Homemaker 2 4.3 I 2.2 3 3-3
No Response 12 26.2 11 24.0 23 25.0

Totals 46 100.0 46 100.0 92 100.0
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is relatively homogenous in respect to sex, marital status, and time 

served in their respective capacities. Two-thirds or more of each 

group fall in the 36-5^ age range. The most outstanding differences 
are in education and occupation backgrounds.

Data gathered concerning the board members appears to coincide 
with Monson1s (1966) study of Montana Class One school board members. 
He found the typical board member to be 47, serving as trustee for 

five years, employed in a professional or entreprenurial occupation. 
The only variation seemed to be the average number of years of educa
tion, which in the Monson study was sixteen years. In this sample it 
was somewhat less, twelve to fourteen years.

Superintendents' and School Board Members' Opinions 
Concerning ED.P.&F.L.

The Need for ED.P.&F.L. in Montana

A majority of the respondents in this study of Montana superin

tendents and school board members have evaluated a course in ED.P.&F.L
as meeting the two top educational needs cited by the Arthur D. Little
study (March, 1970), which were:

The relevance of subjects to student's future needs.
The relevance of subject to student's present needs.

The fifth-mentioned need was:

Students learning about themselves.



31
Of the total sample, 193 (85.8%) indicated it could meet the 

student's present needs. One hundred ninety-six (84.9&) and 192 

(85.3#) respectively believed ED.P.&F.L. could meet the student’s 
future needs and help students to learn about themselves (Table IV).

The superintendents were most positive in their response, then 
the board members, and last the chairmen. The respondents were 
slightly more negative about ED.P.&F.L. meeting the student’s present 
needs than their future needs (Figure 5)•
Teaching of ED.P.&F.L. (Including Sex Education) in the Public 
Schools :

Family life and sex education can serve as a scapegoat for 
any adverse public sentiment in a school district. It is not sur
prising administrators are cautious of this subject. The adminis

trators do recognize, however, the responsibility of the school to 

teach youth "what they need to know" to function as contributing, 
well-adjusted citizens. When considering ED.P.&F.L. there is a 

basic conflict about what is good for the student and what is good 
for the school system in terms of public approval and support.

Data from the 225 respondents showed 154 (68.4%) in favor 
of ED.P.&F.L. (including sex education) being taught in Montana 

schools, a figure ).4% higher than Erskine found for this area.

Erskine (1966) reported that 65% of the polled people in the West 
Central area of the United States approved of sex education. It



TABLE IV. SUPERINTENDENTS' AND SCHOOL BOARD MEMBERS’ OPINIONS REGARDING ED.P.&F.L. 
MEETING THE EDUCATIONAL NEEDS OF MONTANA YOUTH

No
Educational Needs: Favor Oppose Uncertain Response Total

No. % No. % No. % No. % No. %
Students *

Present Needs 5 120 90.1 5 3.8 8 6.1 0 0.0 133 100.0
C 35 76.1 4 8.7 4 8.7 3 6.5 46 100.0
T 38 82.6 5 10.9 3 6.5 0 0.0 46 100.0

Totals 193 85-8 14 6.2 15 6.7 3 1.3 225 100.0

Students' S 121 91.0 2 1.5 6 4.5 4 3.0 133 100.0
Future Needs C 36 78.3 4 8.7 3 6.5 3 6.5 46 100.0

T 39 84.9 4 8.7 3 6.5 O 0.0 46 100.0
Totals 196 87.1 10 4.4 12 5.3 7 3.1 225. 100.0

Students' Learning S 118 88.6 3 2.3 8 6.1 4 3.0 133 100.0
About Themselves C 37 80.7 4 8.7 I 2.2 4 8.7 46 100.0

T 37 80.4 4 8.7 5 10.9 O 0.0 46 100.0
Totals 192 85.3 11 4.9 14 6.2 8 3.6 225 100.0

S = Superintendents C = Chairmen T = Trustees



EDUCATIONAL NEEDS:

I= Superintendents Ijl= Chairmen 
XX*= Trustees

Meet Students' 
Present Needs

90.1

Meet Students' 
Future Needs

91.0

Students' Learning 
About Themselves

Per Cent

88.6

80.4

to to 100

Figure 3. Opinions favoring Education for Personal and Family Living meeting the educa
tional needs of Montana youth.
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is of ,interest that a larger number of the total response, 34 (15»1%) 
were uncertain than were opposed, 29 (12.990 ♦ A greater percentage 
of trustees (19.00 expressed uncertainty than did the superintend
ents and chairmen: 14.3% and 13.0% respectively (Table V).

Relationship to Sample Characteristics of the Respondents

It is generally agreed that one's age, education and occupa
tion, to some extent, will be reflected in one's opinions and atti

tudes . The opinions of the superintendents, chairmen and trustees 
of favoring, opposing or being uncertain as to the inclusion of 
ED.P.&F.L. were evaluated by: age, education, size of the school
district and time spent in respective capacities by the chi-square 

test for independence at the .05 level of significance (Appendix D). -
On this basis, all background variables were found to be. 

independent of the opinions of favoring, opposing or uncertainty in 

this sample. Percentage differences show a slight variance among 
groups in relation to uncertainty, and age of respondent: ,9.6% more 
in the older group were uncertain. Of those opposing a greater 

percentage were in the lower educated group (18.0% compared to 11.8% 
favoring). Those.spending eleven years or over in the school system 

had the greatest number, 11 (19.0%) opposed and the greatest number, .

13 (22.4%) uncertain (Table VI).
Dappan's study of parents' attitudes (1969/ reported males as .. 

being more positive toward sex education than females, the younger age

-

:
:• "» -
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TABLE V. OPINIONS OF SUPERINTENDENTS AND SCHOOL BOARD MEMBERS 

REGARDING THE TEACHING OF ED.P.&F.L. (INCLUDING SEX 
EDUCATION) IN THE PUBLIC SCHOOLS

Superintendents Chairmen Trustees____ Total
Response: No. % No. % No. % No. %

Favor 94 70.7 31 67.4 29 63.O 154 68.4

Uncertain 19 14.3 6 13.0 9 19.6 34 15.1
Oppose 16 12.0 5 10.9 8 17.4 29 12.9
No Response 4 3.0 4 8.7 O 0.0 8 3.6

Totals 133 100.0 46 100.0 '46 100.0 225 100.0
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TABLE VI. OPINIONS OF SUPERINTENDENTS AND SCHOOL BOARD MEMBERS 

REGARDING THE INCLUSION OF ED.P.&F.L. (INCLUDING SEX 
EDUCATION) ACCORDING TO THE PERSONAL DATA CF THE RESPOND
ENTS

Favor _______Oppose Uncertain . Total
Category: No. % No. % No. % No.

Age:
44 and Under 80 74.1 17 15.7 11 10.2 108
45 and Over 69 63.8 12 11.9 20 19.8 101

Totals 149 71.3 29 13.9 31 14.8 209 .

Educational Level:
No College Education 34 68.0 9 18.0 7 14.0 . 50
Two Years College 

and Up 116 72.0 19 11.8 26 16.1 161
Totals

■:
150 71.1 28, 13-3 33 15.6 211

Size of School System: 
Under 500 Pupils . 121 69-5 . 25 14.4 28 16.1 174
Over 500 Pupils 30 81.1 3 8.1 . 4 10.8 37

Totals 151 71.6 . 28 13.3 32 15.2 211

Time Spent:
1-5 Years 81 79.4 . .10. 9.8 11 10.8 . 102
6-10 Years 32 65.3 8 16.3 9 18.4 . 49
11 Years or More . 34 58.6 11 19.0 13 22.4 58

14? 70.3 29 13.9 . 33 15.8 . 209.
• •: '■
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groups being more positive, and the groups having less education being 
more negative or undecided.

Sex Education Provided in Montana

Sex education for over thirty years has been recognized by 

health education specialists as a legitimate school subject. Religious 
attitudes, moral concerns and doubt as to teacher qualifications all 
serve to bar this emotionally-loaded addition.to the curriculum. With 
increased openness about sex in the communications media, as well as 

among individuals, sex education is gradually coming into its own as a 

school subject.
Of all the respondents in the study, 1 2 1 . ( 5 3 reported 

their districts.did not provide sex education; and 68 (30.2%) said 
this instruction was given. Twenty-eight respondents (12.4%), some, 

superintendents, chairmen and trustees, commented that this instruc

tion was given to some extent in biology,; physical education and home; 
economics classes. Only seven (3.1%) were uncertain, indicating

• • . .£=T * ' • 'that the' respondents on the whole were informed as to whether sex 

education was provided (Table VII).
The size of the school system and whether it provided a

course in sex.education were found to be related when evaluated under
. - r v -  ̂ - - V  'chi-square analysis (Appendix D).

Initiating a_ Course in ED.P.&F.L.
Advocates of.family.life. and.sex education will sometimes
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TABLE VII. SEX EDUCATION COURSES PROVIDED IN RESPONDENTS’ SCHOOL 

DISTRICTS

Response:
Superintendents Chairmen Trustees Total

No. % No. % No. % No. %

Not Provided 69 51.9 26 56.5 26 56.5 121 53.8
Provided 46 34.6 13 28.3 9 19.6 68 30.2
Miscellaneous 16 12.0 4 8.7 8 17.4 28 12.4

Uncertain 2 1.5 3 6.5 2 4.4 7 3.1
No Response O 0.0 0 0.0 I 2.2 I 0.4

Totals 133 100.0 46 100.0 46 100.0 225 99.9
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erroneously imply that this course can solve the problems of divorce, 
illegitimacy, teen marriages and even drug abuse. Knowledge of the 

beliefs of Montana superintendents and school board members as to 

who is responsible for introducing ED.P.&F.L. is considered import
ant as a stepping stone for action in establishing such a course.

Of all 225 respondents, nearly half, 111 indicated
that such a course should be "for students' general information."

Most of these, however, were superintendents, as only 18 (39*0$) of 
the chairmen and 24 (52.0%) of the trustees indicated this response.
Of the total respondents 4? (20.9%) and 44.(19.0%) believed the rea

son for initiating ED.P.&F.L. was to supplement home instruction and 
to solve societal ills respectively (Table VIII). One superintendent 

said the course was justified because it resulted in " . . . happy, 

well-adjusted adults."

Initiator -
Of the total sample ?6 (33-8%) believed parents and 64 (28.4%) 

believed a citizens* committee should be initiators... The choice of 

the State Department of Public Instruction as initiator elicited a 

response from 16 (7.1%) of the, total sample and 14 (6.2%) respondents 
indicated students as initiators, while 12 (5-3%) believed teachers 

should be. Ten per cent, 23 (10.2%) chose not to respond to this 
question (Table IX). Only, eleven respondents (4.9%) indicated it was 
. the. trustees who should initiate an ED.P.8F.L. course., . ..

•■'r ■
-r '

v ,- .■
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TABLE VIII. SUPERINTENDENTS’ AND SCHOOL BOARD MEMBERS' OPINIONS 

REGARDING REASONS FOR INITIATING ED.P.&F.L.

Superintendents Chairmen Trustees____ Total
Reasons: No. % No. % No. % No. %

Students’ General 
Information 69 51.8 18 39-0 24 52.0 Ill 49.3

To Supplement 
Home Instruction 28 21.1 11 24.0 8 17.4 4? 20.9

Mental Illness, VD, 
Illegitimacy and 
Divorce Point Out 
a Need For It 22 16.5 11 24.0 11 24.0 44 19.6

Combination of 
Above 5 3.8 2. 4.4 0 0.0 7 3.1

Other 4 3-0 2 4,4 I 2.2 7 3.1
No Response 5 3.8 2 4.4 2 4.4 9 4.0

Totals 133 100.0 46 100.2 46 100.0 225 100.0
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TABLE IX. OPINIONS AS TO WHO SHOULD BE INITIATORS OF ED.P.&F.L.

Superintendents Chairmen Trustees Total
Initiators: No. % No. % No. % No. %

Parents 44 33.1 16 34.8 16 34.8 76 33.8

Citizens' Committee 36 27.0 19 41.3 9 19-6 64 28.4

State Department of 
Public Instruction 10 7.5 3 6.5 3 6.5 16 7.1

Students 7 5.2 3 6.5 4 8.7 14 6.2

Teachers 5 3.8 4 8.7 3 6.5 12 5.3
Trustees 7 5.2 0 0.0 4 8.7 11 4.9
Community Groups 7 5.2 0 0.0 0 0.0 7 3.1
Miscellaneous 2 1.5 0 0.0 0 0.0 2 0.9
No Response 15 11.3 I 2.2 7 15.2 23 10.2

Totals 133 100.0 46 100.0 46 100.0 223 99.9
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Adult Education as a Method of Introducing ED.P.&F.L.

An idea or program can be accepted or rejected merely on the 
basis of its introduction. With a sensitive subject as family life 
and sex education, the method of introduction is doubly important. 
Parental and school support is essential. Their knowledge of the 

teacher, the objectives and the visual aids used in the course is 
a wise second step. An adult education pilot course can be the 

method by which these steps are accomplished.
Of the total sample, 138 respondents (61.3%) indicated they 

favored an adult education class for parents as a method of intro
ducing ED.P.&F.L. into the curriculum. Those expressing opposition 

numbered 36 (16.0$), while those uncertain numbered 40 (17.8$). The 

greatest opposition of the three groups of respondents, 11 (24.0$) 

came from trustees (Table X).
Why ED.P.&F.L. Was Not Offered

Previous research shows that administrators believed no 
family life or sex education was offered because of lack of qualified 
teachers, curricular limitations, lack of interest and fear of parental 

and public disapproval. The likelihood of parental and public reaction 

is disputed by results of surveys which indicate a majority in favor. 

The lack of qualified teachers is a more legitimate concern. This can 
be remedied by providing workshops and in-service training to teachers 

already employed by the school districts.



TABLE X . OPINIONS REGARDING AN ADULT EDUCATION COURSE AS A METHOD 
OF INTRODUCING ED.P.&F.L.

Superintendents Chairmen Trustees_____Total
Response: No. % No. % No. % No. %

Favor 85 64.0 26 56.5 27 58.6 138 61.3
Uncertain 24 18.0 8 17.4 8 17.4 4o 17.8
Oppose 17 12.8 8 17.4 11 24.0 36 16.0

No Response 7 5.2 4 8.7 0 0.0 11 4.9

Totals .133 100.0 46 100.0 46 100.0 225 100.0
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■s Opinions concerning why ED.P.&F.L. is not offered can serve 

to enlighten those wishing to establish such a program. With this 
information they can forearm themselves with solutions.

The respondents in this study listed lack of qualified 
teachers, 45 (20.0%), as the most pertinent reason for absence of 
ED.P.&F.L. Of the total respondents, fear of community disapproval 
was indicated by 20 (8.9%) and fear of parental reaction by 16 (7.1%). 

Twelve of the entire sample (4.5%) indicated that students, teachers 
and administrators had not requested the course.. A combination of 

reasons was expressed by 19 (8.5%) of the total respondents (Table 
XI). Their comments ran in this vein, '’Apathy on everyone’s part.!' 

"Not necessary as yet, not asked for." "I see no urgent need for 
it. Why get excited: It won’t change things drastically."

Relationship of a Course in ED.P.&F.L. to Curriculum -
Any course, dictated by its subject matter, involves unique 

considerations when including it in the curriculum. Opinions of 
administrators concerning whether ED.P.&F.L. should be offered as. a 

required or an elective course could prove useful when establishing , 

a program.
Of the respondents, 112 (50.4%) believed this course should 

be offered as an elective. The superintendents were more positive in 
this respect than the other two groups. Eighty-four of the total re

spondents (37.5%) expressed the opinion that it should be offered as a

.. <• I



TABLE XI. SUPERINTENDENTSr AND SCHOOL BOARD MEMBERS ' OPINIONS EE-
’ GARBING WHY THEIR SCHOOL DISTRICTS DO NOT OFFER ED.P.&F.L. 

INCLUDING SEX EDUCATION

Superintendents
Reasons: No. %

Does Offer 40 30.1
Lack of Qualified 
Teacher 30 22.5

Fear of Community 
Disapproval 11 8.3

Fear of Parental 
Reaction . 10 7.5

Students Did Not 
Request It I 0.7

Teachers and Adminis
trators Have Not 
Requested It . 3 ■ 2.3

Other:
Combination of 
Above 11 8.3

No Demand 7 5.2
Nb Time 4 3.0
Being Planned ; • 2 : 1.5
Lack of Parental 
.■Support ■ I 0.7
Need Organizer I 0.7
Miscellaneous 5 3.8
No Response , 7 5.3

Totals 133 99.9

Chairmen Trustees Total
No. % No. % No. %

10 21.7 9 19.6 59 26.2

9 19.6 6. 13.0 45 20.0

4 8.7 5 10.9 20 8.9

3 6.5 3 6.5 16 7.1

3 6.5 2 4.4 6 2.7

2 4.4 I 2.2 6 2.7

3 6.5 5 10.9 19 8.5
3 6.5 3 6.5 13 5.8
0 0.0 2 4.4 6 2.7
0 0.0 0 0.0 2 0.9 :

■i;. 2.2 I 2.2 . ■ 3 1.3
0. 0.0 0 0.0 I 0.4

: 2- 4.4 , 5 10.9 12 5.3
6 13.0 4 8.7 17 7.6

.46 100.0 46 100.2 . 225 100.0
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basic, required course; the trustees (41.5%) were the group most 
positive on this item. Eleven respondents in the sample (4.9%) be
lieved that ED.P.&F.L. was unnecessary; three (6.5%) of chairmen and 

three (6.5%) of trustees. Others of the total, six (2.7%) indicated 
the course should be an elective, with parental permission. Four 

superintendents (1.8%) acknowledged the course as required in junior 

high and an elective in senior high (Table XII).
The Teacher of ED.P.&F.L.

•'Lack of qualified teachers" appears like a thread throughout 
discussion of family life and sex education courses. The teacher is 

essential to the success of such a course. Parents and administrators 
are concerned about the teacher's marital status, teaching experience 

and training. The superintendents', and school board members', 

opinions of what they consider to be a qualified teacher are important 
to those aspiring to be such a teacher, to those assigned to educate 
and train such a teacher, and to administrators who will hire such a 

 ̂teacher.
Of the total respondents, 98 (43.6%) indicated a regular 

teacher with special training should teach ED.P.&F.L. Dappan (1968, . 

p. 104) revealed "59% of the parents felt that family life education, 

should be taught by a specially trained and selected teacher."
Thirty-seven (16.4%).of the respondents stated visiting

. speakers should be the instructors, but Johnson and Schutts (1966;
: ■ - 1 - . ' . .. ' ' , ' ' ' . ''



TABLE XII
4?

. OPINIONS REGARDING HOW ED.P.&F.L. OFFERED IN THE 
CURRICULUM

How Course in Superintendents Chairmen Trustees______Total
ED.P.&F.L. No. %...... No. . 96 No. % No. %
Should Be 
Offered

Elective 72 53*4

A Basic, Required
Course 48 36.1

Unnecessary' 5 3*8

Other:
Elective with 

Parental .
Permission 2 1.5

Required in Junior 
High, Elective in.
Senior High . 4 3»0

No Response 2 1.5

Totals 133 100.0

22 48.0 18 39.0 112 50.4

17 37.0 19 41.5 84 37.3

3 6.5 3 6.5 11 4.9

I 2.2 3 6.5 6 2.7

0 0.0 :o 0.0 4 1.8

3 6.5 3 6, 8 3.6

46 100.2 46 loo.o 225 100.0

V •;
■-V/.

-  ■

: ..



p. 6?) reported, of the respondees felt that 'experts' such as
doctors, nurses, psychologists or clergymen . . .  should not be 
called upon to handle sex instruction." Respondents choosing a special 

teacher that would go from school to school in the district, numbered 
34 (l5.0^o). Eighteen (8.0#) in the total sample expressed preferences 

for a physical education or biology teacher, while 19 (8.4#) of the 
total designated a combination of regular teachers with special 
training or biology, home economics and physical education teachers 

(Table XIII). In Illinois (Rosentiel and Smith (1963, P* 111) and in 
Indiana, Dager and Harper (1959» p. 370) stated that four-fifths and 
83# respectively of the family life teachers were majors in homd 
economics or instructors of home economics.

The respondents were asked to indicate their preference of 
an acceptable ED.P.&F.L. teacher. The options were: married, married
and a parent, specially trained in Ed.P.&F.L. and specially trained 
and a parent. The statement was worded in an attempt to ascertain 

whether they believed it was better to have a specially trained or 
married teacher. A specially trained teacher elicited a 102 (45.3#) 

response. Thirty-six per cent of the total sample, 8l respondents, 

indicated a specially trained teacher and a parent.. (This also implies 

married.) Twenty of the sample (8.1#) believed the teacher should be 
married and a parent and four (1.8#) indicated married as the criteria. 

A combination of specially trained and married was chosen by five



TABLE XIII- OPraipNS OF SUPERINTENDENTS AND SCHOOL BOARD MEMBERS ■ 
REGARDING WHO SHOULD TEACH ED.P.&F.L. (INCLUDING SEX 
EDUCATION)

Superintendents Chairmen Trustees Total
Type of Teacher: No. % No. * No. °/o

i

I-. Regular Teacher 
With Special 
Training 57 42.8 . 18 39.0 23 50.0 . 98 43.6

2. Visiting Speakers, 
i.e. Doctor,
Nurse 21 15.8 8 17-4 8 17.4 37 16.4

3- Specially Quali
fied Teachers 
Going From School 
to School 18 15.5 9 19.6 7 15.2. 34 15.1

4. P.E., Biology or 
Home Economics 
Teacher 12 9-0 . 4 8.7 2. 4.4 18 8.0

Other (Mainly Com
bination of I 
and 4) 10

'

7-5 5 10.9 4 CO 19 8.4

All Teachers 8 6.1 0 0.0, 0 0.0 8 3-6

^ No Response 7 5-3 2 4.4 2 4.4 11 4.9

Totals 133 100.0 46 100.0 46 100.0 225 100.0
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TABLE XIV. OPINIONS OF SUPERINTENDENTS AND SCHOOL BOARD MEMBERS RE

GARDING THE MARITAL STATUS OF AN ED.P.&F.L. TEACHER

Superintendents Chairmen Trustees_____Total
Marital Status: No. % No. % No. % No. ■ %

I. Specially 
Trained 63 47.4 18 39.0 21 45.7 102 45.3

2. Specially 
Trained and 
A Parent 45 33.8 20 43.5 16 34.8 81 36.0

3. . Married and 
A Parent 9 6.7 5 10.9 6 13.0 . 20 8.9

4. Married 4 3.0 0 0.0 0 0.0 4. 1.8

Combination (I and 4) 5 3.8 0 0.0 0 0.0 5 2.2

Other 3 2.3 0 0.0 . 0 0.0 3 1-3
No Response 4 3.0 3 6.5 3 6.5 10 4.4

Totals . 133 100.0 . 46 99.9 46 100.0 225 99.9

V-:

V--V 
: -V"

'V
. 1V
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(2.2%) of the total respondents. This is 105 (48.9%) of the entire 
sample inferring in some way they would prefer a married teacher. 
McIntire (1969» p. l84) in his survey of principals revealed, "48% 
were not concerned with the marital status of the teacher, 29# felt 
one should be and 25% were uncertain or neutral." One superintendent 

commented, "Any of the above as long as they have an open mind and 

are free from sex repressions themselves."



CHAPTER V

SUMMARY, CONCLHSICES AND RECOMMENDATIONS 

Summary
The modern family tends to perform its educational function 

with less intensity than in past generations. There is increased 
societal and individual freedom in confronting the sexual aspect of 
life. It is possible that concepts and principles learned in courses 

of Education for Personal and Family Living could increase individual 

competence in marriage and family life. Now, after over three decades 
of existence, family life and sex education is drawing universal 
recognition as a legitimate and worthwhile inclusion to the school 
curriculum. Surveyed students, parents and school administrators 
express the opinion that the school is the proper institution to 
provide this instruction. This is not without dissent; fundamentalist 

religious groups and far-right wingers are currently using sex educa

tion as a cause to rally people to their ranks.
It was the purpose of this survey to determine the opinions 

of Montana superintendents and school board members on selected 
questions dealing with the need, the initiation and related concerns 
in establishing a course in Education for Personal and Family Living. 

Education:for Personal and Family Living (ED.P.&F.L.) refers to a 

separate, distinct course using as subject matter individual
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development and interpersonal relationships as one grows toward 

maturity, marriage and parenthood.
An opinionnaire was used to survey all the superintendents in 

Montana. In addition the instructions requested the superintendent to 
ask a designated board member, chairman or trustee, to complete 
another. Of the 356 opinionnaires distributed, 225 (63*2#) were 
returned: rP1+.7%, 5 1 . and 51.7# of the superintendents, chairmen

and trustees, respectively.
The data were tabulated and reported in percentages, except 

two items which were evaluated by the chi-square test for independ

ence at the .05 level-of significance.

Conclusions

The sample was relatively homogenous in respect to sex (95.1# 
male), marital status (95.1# married) and time spent in their respec

tive capacities (38.9# two to five years). Two-thirds or more of each 
group (superintendents, chairmen, trustees) fall in the 36-5^ age 
range. The most outstanding differences are in education (94.7# of 
the superintendents have Master's degrees) and occupation.

Over three-fourths of the total sample believed a course in 

ED.P.&F.L. would meet the top educational needs of the Arthur D.

Little study: to provide for the present and future needs of students

and to help students learn about themselves.
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A majority of respondents (68.4%) favor a program of ED.P.&F.L. 
being taught in the public school. Background variables of age, 
education, time spent in their positions, and size of school district 

were found by chi-square test to be independent of their opinions of 
favoring, opposing or uncertainty on this question.

Although most, of the respondents favored sex education, only 
30.2% indicated that this instruction was provided in their schools.
A relationship was found by chi-square analysis between the provision 
of sex education and the size of the school district.

Nearly half (49.3%) of the sample believed a course in ED.P.& 
F.L. should be initiated for the students' general information and 
half (50.4%) believed it should be offered as an elective. The super

intendents, chairmen and trustees indicated that parents (33-8%) and 
citizens' committees (28.4%) were the two groups they believe should 

be the initiators of such a course. Almost two-thirds of the re
spondents (6l.3%) acknowledged an adult education course as a suitable 

method of introducing ED.P.&F.L. to parents and community.
Of the total sample the largest number, 45 (20.0%) indicated 

that ED.P.&F.L. was not offered because of the lack of qualified 
teachers. The respondents considered an acceptable teacher of ED.P.& 

F.L. to be a regular teacher who has had special training (43.6%) as 

well as married (48.9%)«
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Recommendations

For This Study

The superintendent was asked to choose a trustee to complete 
an opinionnaire. He may have chosen one with his views or one who 

was sympathetic to family life and sex education. This should he con
sidered in evaluating the data.

The opinionnaire format had several flaws. The answers to 
questions one through seven should have been stated so that degrees 
of belief (strongly agree to strongly disagree) would, have been indi

cated. This would have elicited a more precise response.

The size of school district integers were much too large for 
Montana schools. The question concerning qualification of teachers 
of ED.P.&F.L. would have yielded more accurate information if the 
respondents had been asked to rank their responses. Had the 

directions preceded the question as to who should be initiators of 

ED.P.&F.L., a reportable response of second choices may have been 
elicited. Since the term sex education was used in several questions, 

a short definition of this term should have been included for clarity.

A guideline pamphlet published by the Montana State Depart
ment of Public Instruction would be helpful for those wishing to 

initiate ED.P.&F.L. . Montana school districts and institutions of 

higher learning, the data also indicates, should examine their



programs to see if they can provide more adequate training in family 
life and sex education for their teachers.
For Further Study

This study revealed that Montana superintendents, chairmen 
and trustees preferred parents and a citizens' committee as initiators 
of an ED.P.&F.L. course. A survey of parents' opinions concerning 

aspects of initiating a family life and sex education course would 
compile further information for implementing such a program.

The citizens of several Montana communities could be polled 
to determine who should be included in a citizens' committee and the 
manner in which they should be chosen.

A survey of established programs of family life and sex educa
tion in Montana, their success and the manner in which they were 
established, could reveal additional helpful information.

Ninety-five per cent (95*1%) of this sample were males. Of 
Montana's fifty-six county superintendents, 4? are women. A survey 

of their opinions regarding ED.P.&F.L. would provide an interesting 

comparison to the results of this study.
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RESPONDING COUNTIES AND SCHOOL DISTRICTS
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County 
Big Horn

Blaine

Broadwater
Carbon

Carter

Cascade

Choteau

Daniels

Dawson

Deer Lodge 
Fallon

Responding Counties and School Districts 

School District County__________ School District
Hardin Fergus Grass Range
Lodge Grass Moore
Chinook

Roy
Winnifred

Hays
Flathead Kalispell

Townsend Columbia Falls
Whitefish

Red Lodge
Bridger Gallatin Manhattan
Joliet Bozeman
Roberts . Three Forks
Fromberg West Yellowstone
Belfry

Garfield Jordan
Ekalaka

Glacier Browning
Great Falls Cut Bank
Cascade
Stockett- Golden Valley Ryegate
Sand Coulee

Granite Phillipsburg
Fort Benton Drummond
Highwood
Geraldine Hill Box Elder
Scobey

Havre
Kremlin

Peerless Gildford
Flaxville Hingham
Glendive

Rudyard
Inverness

Richey Box Elder
Anaconda Jefferson White Hall
Baker

Judith Basin
Boulder
Hobson
Geyser



59
Appendix A 
County

(continued)
School District County

Lake Charlo Pondera
Arlee
Poison 
St. Ignatius
Ronan Powder River

Lewis and Powell
Clark Helena

Ravalli
Lincoln Troy

Libby
Eureka

Richland
Madison Sheridan 

Twin Bridges 
Harrison

Roosevelt
McCone Circle
Meagher White Sulphur- 

Springs
Rosebud
Sanders

Mineral Alberton 
Superior 
St. Regis

Sheridan
Missoula Missoula

Bonner
Frenchtown

Stillwater
Musselshell Roundup
Park Gardiner

Clyde Park 
Wilsall

Teton

Petroleum Winnett
Toole

Phillips Dodson ■

Saco
Malta

School District
Conrad
Valier
Brady
Broadus

Deer Lodge
Corvallis
Stevensville
Florence
Sidney
Fairview
Lambert

Poplar 
Wolf Point

Colstrip
Plains
Thompson Falls 
Hot Springs
Westby
Medicine Lake 
Outlook

Reedpoint
Rapelje
Absarokee

Choteau
Fairfield
Dutton
Sunburst
Shelby



Appendix A (continued)
County School District
Valley Frazer 

Hinsdale 
Opheim 
Nashua 
Fort Peck

Wheatland Harlowton 
Judith Gap

Wibaux Wibaux
Yellowstone Billings

Laurel
Custer
Broadview
Worden
Shepherd
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M ontana State University
Bozeman, Montana 59715 Tel. 406-587-3121

November 15, 1970School f t  Home Economics

Dear Superintendent,

Do you know how many of your students are involved in pre
marital pregnancies? Are your students making the drug scene?
The rise in illegitimacy, drug abuse, venereal disease, and mental 
illness begs us stop to take a thoughtful look at whether we 
(teachers, parents and citizens) are meeting student's educational 
needs.

Among the educational needs in Montana revealed by the 1970 
study for the Superintendent of Public Instruction is the relevance 
o f  subjects to student's present needs and students learning about 
themselves. A course in Education for Personal and Family Living 
is one of the things we can do to meet these needs.

The extent to which Montana's superintendents and trustees 
believe these needs are important and the manner in which this in
struction is provided to their junior and senior high students would . 
be helpful in establishing directives' for communities and schools 
wishing to initiate programs in Education for Personal and Family 
Living.

You could help by completing the enclosed questionnaire and 
asking the chairman of the Board to do so also. Please return them 
as soon as possible in the stamped-addressed envelope provided.

I f  you are interested in this survey I will be glad to send 
you a summary of the results. Your assistance is greatly, appreciated.

Sincerely yours.

. Elizabeth Creel



M ontm m rState University
Bozctrutn1 Montana 59715 tTeh 406*587-3121

School oZ Home Economics
November 15, 1970

Dear Superintendent,

Do you know how many of your students are involved in pre
marital pregnancies? Are your students making the drug scene?
The rise in illegitimacy, drug abuse, venereal disease, and mental 
illness begs us stop to take a thoughtful look at whether we 
(teachers, parents and citizens) are meeting student's educational 
needs.

Among the educational needs in Montana revealed by the 1970 
study for the Superintendent of Public Instruction is the relevance ■ 
o f  subjects to student's present needs and student.' s future plans 
and students learning about themselves. A course in Education for 
Personal and Family Living is one of the things we can do to-meet 
these needs.

The extent to which Montana's superintendents and trustees 
believe these needs are important and the manner in which this in
struction is provided to their junior and senior high students would 
be helpful in establishing directives for communities and schools 
wishing to initiate programs in Education for Personal and Family 
Living.

. You could help by completing the enclosed questionnaire and 
asking any trustee other than the chairman of the Board to do so 
also. Please return them as soon as possible in the stamped- 
addressed envelope provided.

I f  you are interested in this survey I will be glad to send 
you a summary of the results. Your assistance is greatly appreciated.

Sincerely yours,

Elizabeth Creel



DIRECTIONS: Unless specifically stated otherwise, the term "Education
for Personal and Family Living" (ED.P.&F.L.) refers to a separate, dis
tinct course using as subject matter individual development and inter
personal relationships as one grows toward maturity, marriage and 
parenthood.

Your opinions will be held confidential in that no individual's 
name will be connected with any response or set of responses nor will 
schools or school districts be identified by name.

Indicate your response by placing a check in the space to the 
left of the statement that best reflects your opinion. Please feel 
free to comment in the space provided to clarify your response.
A. IN YOUR OPINION:

1. A course in Education for Personal and Family Liv
ing is relevant to junior and senior high stu
dents ' present needs.

2. A course in ED.P.&F.L. is relevant to junior and 
senior high students' future needs.

3« A course in ED.P.&F.L. is one in which a junior 
and senior high student could learn about them
selves and others.

4. _ I favor the teaching of ED.P.&F.L. (including sex 
education) in the public schools.

5. I favor an ED.P.&F.L. course given by a quali
fied teacher to the parents in an adult education 
program.

6. I favor a course given by a qualified teacher to 
the parents of our students offered in conjunction 
with the students' course.

7« I favor an adult education class for parents as a 
method of introducing the curriculum to our school 
system.

B. If your county does not have a sex education program in the schools 
where do the students receive this instruction (check one)?
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______ I. Peers.
______ 2. Parents.
_____ 3» Church.
_____ 4. Clubs (Boy Scouts, Girl Scouts, etc.).

C. Who should be the initiators of an Education for Personal and 
Family Living course that includes sex education? (Check three 
and circle the most important.)

___ _ I. Students.
______ 2. Parents.
_____ 3- Teachers.

4. Trustees.
• _____ 5» Community Groups.
_____  6. State Department of Public Instruction.
_____ 7» By a decision arrived at by a citizens' committee repre

sented by each of the above.

D. Education for Personal and Family Living Instruction should be 
given to (check one):

______ I. All pupils in the school.
______ 2. Only those pupils who elect it.
_____ 3» Only those pupils who bring parental permission slips.
_____ 4. All pupils except those whose parents withdraw them from 

class during the sex education unit.
E. Does your school district provide a course that includes sex 

education?

_____ I. Yes.
____  2. No.
_____ 3» I do not know.

F« Check the statement which best describes the status of Education 
for Personal and Family. Living courses in your school district 
(check one):

_____ I. There is an organized county-wide program.
______ 2. There is no organized program, but sex education is in

cluded in the programs of some schools.
_____ 3« There has previously been instruction in this area (sex

education) in my school district, but it is not in exist
ence now.

_____ 4. There is no instruction in sex education in this school 
district.
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5« I do not know. 
6. Other: •

G. If your school district does not have a program of sex education or 
Education for Personal and Family Living, check the main reason the 
program is not offered (check one):
____ _ I. Lack of qualified teacher.
______ 2. Fear of community disapprove,!.
______ 3. Instructional materials not available.
______ 4. Fear of adverse parental reactions.
_____ 5» Students have not asked for it.
_____  6. Teachers and/or administrators do not favor a program.
_____ 7. Other: ___________________________________________________

H. Ideally, Education for Personal and Family Living (including sex 
education) should be taught by (check one):

Visiting speakers: doctors, public health nurses, clergy
men.
Specially qualified teachers who would go from school to 
school in your school district.
Selected regular teachers in the school who have had 
special training at the university.
Physical education, biology, or home economics teachers. 
All teachers.
Other: ___  ___________

I. A qualified teacher of Education for Personal and Family Living 
would be (check one):

_____  I. Married.
______ 2. Married and a parent.
■ 3« Specially trained in Education for Personal and Family

Living at the University.
______ 4. Specially trained at the University and a parent.

J. State in the space below the grade level in. which you believe a 
course in Education for Personal and Family Living should be ' 
offered.

_____ grade.

1.
2.
3.
4.
5.6.
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K. Vfhat do you think should be the primary reason for incorporating an 

Education for Personal and Family Living course in your school 
district (check one)?.
_____ I. For students' general educational information.
______2. Mental illness, venereal disease, illegitimacy and di

vorce rates are pointing out the need for it.
_____  3. To supplement home instruction.

4. Other:

L. A course in Education for Personal and Family Living taught by a 
qualified teacher should be (check one):

_____  I. A basic, required course.
___ 2. Elective.

_____  3« Unnecessary.
4. Other:

M. Education for Personal and Family Living (including sex education) 
should be taught (check one):
______ I. As a separate, distinct course.
_____ 2. Incorporated in another course.
_____  3* In church.

4. Other:

Please answer each of the following questions about yourself by checking 
the appropriate statement.
I. Position: 2. Sex:

_____ A. Superintendent. ______ A. Male
_____ B. Chairman of the Board. ___ _ B. Female
___ _ C. Trustee.

3. Marital Status:
___ _ A. Single.
_____ B. Married.
____ _ C. Divorced.
____  D. Widow(er).

E. 55 or over.

« Age:
' ____  A

B
C
D

Under 27« 
27-35. 
36-44. 
45-54.
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5» Occupation:
6. Highest educational level completed:

_____A= Elementary (grade 6).
______B= Junior high.
_____ C. High school graduate.
_____ D. Two years of college.
_____ E. College graduate.
______F. Post-graduate degree. Specify:

G. Other:

7« Length of 
A.

______B.
_____ C.
____   D.

E.

time served as a school board trustee 
One year or less.
2-5 years.
6-10 years.
11-15 years.
16 years or more.

(or superintendent):

8o Number of pupils in the school system: 
A. 0 to 499.

______B. 500 to 999.
______C. 1000 to 1999.

D. 2000 to 4999.
_____  E. 5000 to 9999.
_____  F. Over 10,000.

If you care to make any further comments on any aspect of this question
naire, please do so here in the remaining space arid on the back of this 
sheet.



APPENDIX C
COMMENTS RECEIVED FROM RESPONDENTS
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Superintendents' Comments

Concerns:

"I think the community is going to have to want this program 
before it can be incorporated without friction."

"Teaching such a course requires support from the majority of 
parents in the community. If a parent objects, the student should riot 
be required to take the course."

"There is no need to mention perhaps that this is a touchy area 
as far as some factions (rural, city, denominational) are concerned. 
Concern increased after the damage has been done, doesn't it always? 
Preventive rather than corrective action is 'pooh-poohed1 until it be
comes an issue too many times. A societal problem, is it not?"

"It will be very difficult to initiate an Education for Per
sonal and Family Living course outside the unit offered in Home Econ
omics, in the smaller conservative schools."

"A continuation of the philosophy of 'let George do it' (in this 
case the schools) for everything the parents will not do, will in time 
so over-burden the schools that good solid basic education will soon be 
pushed aside. Schools cannot be 'all things to all men' and the sooner 
parents and other adults start to assume their responsibilities toward 
the younger generation the problems that are used to justify Education 
for Personal and Family Living will no longer be problems.

"Listen to the younger generation. They are at your school, 
Montana State University, and have something to say!!!"

"A course of this kind might be valuable and it might not. Per
sonally, I do not care for a lot of 'mickey mouse' courses - courses 
that are vague and indefinite. We have too many of those now. The 
fact that one has had a 'course' in something does not necessarily mean 
that he has learned anything about it. There are dozens of subjects 
one could teach a course in."

"Need dollars to implement the desired and needed courses and 
curriculum - priority dictates curricular materials which are cut out 
or not funded."
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Their Programs:

"We have been teaching this for about five years to seniors« 
The evaluations by the students constantly state this is too late. 
They think it should be taught no later than the ninth grade."

"#1 We teach one but it is felt that it would be more relevant 
to younger students."

"We offer and have for some time, a course in Family Living to 
eleventh and twelfth grade students."

"All schools should be concerned about Personal and Family 
Living but the subject can be discussed quite well in many courses in 
an informal manner as part of the regular curriculum."

"Has a course been designed with materials available to us?"

Teacher Qualifications:
"To me the key is a qualified teacher. I think the Federal 

Government should provide summer institutes to qualify teachers - just 
as they did in science and math."

"Though I am in favor of such a program I would insist that a 
well qualified person teach it at our school. Thus far we have had 
little mention of the course."

"A qualified teacher is going to have to be one that can talk 
about sex without being placed in an embarrassing situation or attempts 
to make a joke of it because of hangups. At present time they (the 
teachers) have a tendency to make the class vulgar (making sex educa
tion a class of crude jokes) or completely skipping the section 
because of their own ill feelings when discussing sex education."

"This course first of all depends, on the teacher qualifications 
and personality. This is very important. I was very fortunate in 
having an outstanding first year teacher who taught a certain aspect 
to junior high and elective course to juniors and seniors.

"I did not have one complaint from community or parents."
"Suggest a concentrated course conducted by a clergyman, a 

doctor, and a nurse to be completed in about one month to six weeks 
with all seniors encouraged to take part."
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"The serious question is that of obtaining a well qualified 

teacher. In a rural area this can create much dissention of hard feel
ings, etc.

"Having had been in a very large school district where sex 
education was given a trial of one year these were the results:

"The churches were very unhappy with the school efforts.
"The teacher of the sex education program was fired and hired 

as a third grade teacher in another school district.
"Large groups of parents would visit the classes to observe 

the teacher in her efforts to teach sex education. Over one-half of 
the students at all levels were withdrawn from the classes through 
parental intervention.

"Sex education was offered in grades 6, 8, and 11. This 
particular school district purchased an entire series of textbooks, 
films and slides for the program and then was forced to abandon the 
entire venture."

Opposed:
"Too many long-haired radicals coming out of colleges who 

teach a perverted slant on the above subjects - not wholesome!"

"Good luck."
"You are wasting your time."

On the Opinionnaire:
"This is a very poorly written questionnaire. The questions 

use general terms with many meanings - you assume elements of 'sex 
education?1 are taught in science, health, biology, home economics 
Eind physical education. The 'sex education' you refer to is unde
fined and I haven't the slightest idea what you are talking about.
I would guess this is the reason you have had few replies."

. "The term 'sex education' has many meanings to meiny different 
people."

"I respect what you are trying to do with your survey though 
I feel that some of your questions are 'slanted' which explsdns the 
liberal use of 'other.'

"I endorse the Family Life Education and Sex Education though 
I do not believe it should be compulsory. Its success hinges on the 
moral background and values of the people doing the instructing and 
should not infringe upon any parental obligations though this hsis 
sometimes become necessary."
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"I, 2, 3 - would prefer to say yes to senior high students and 

leave junior high out."
"Question E - question unclear. There is a difference between 

sex education and sex information."
"Some of the questions are very difficult to answer by a.check 

mark. We tried to initiate a sex education program from K through, but 
the meetings we had were shot up by a handful of well-meaning, but un
informed individuals. They believe that if you become knowledgeable 
about a subject you may misuse it. I guess I would say that the objec
tions usually come from those that probably treat sex as a dirty word."

"Questions J and L - should be started in lower grade levels, 
but by all means should be given to grade 12 before they leave school."

"I do not feel this questionnaire is a very good instrument to 
find out what I think about sex education. The topic sex education is 
far too broad to be either for or against it. What kind and how much 
seem to be the topics that cause problems today.

"I feel the same thing is true with the title Education for 
Personal and Family Living. I cannot tell course content from its 
title. I do not know what you want to" teach under that title. I 
would be glad to look over a course outline and evaluate it."

"The University system would not be the only institution with 
the competence to teach such courses!"

Chairmen's Comments

"One has only to serve on a Board of Trustees for a few years 
to realize that the problem of sex education in the public schools has 
no simple solution. Fundamentally, I would much prefer that it could 
be done by. other agencies or institutions but I am realistic enough to 
know that it isn't being done by anyone. Therefore, since the schools 
come more immediately in contact with all of our youngsters than any 
other agency perhaps the time has come to teach sex education in much 
the same manner we teach reading, math, etc. So that time has arrived, 
so the Board and administrators attempt to institute such a program, 
a program based on a year and one-half study by a community committee 
composed of parents, doctors, clergymen, educators, etc. The school 
administrator attempts to activate that program and the feathers hit 
the fan. Unless you have been subjected to the sniping, carping, 
criticism and objections, you have no idea of the opposition to such
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a program. I am convinced that the first step toward any functional 
sex education in the schools must begin with the parents - the stark 
necessity of educating parents to the need of such instruction. If 
this is not done, I foresee great difficulties for any school system 
courageous enough to institute an adequate program in sex education. 
These difficulties are not going to stop the administration and Board 
of Trustees of School District No. 7 from trying but trying and achiev
ing success may be two different things unless there is strong 
community and parental support for a realistic sex education program.

"Needless to say, any suggestions or help which can come from 
the formulators of this questionnaire will be most welcome."

"I feel there is a great need for a course you are researching. 
There has been a general move to liberalize responsibilities to self 
and community. Parents are so lenient and don't teach these responsi
bilities and possibly this course could help reinforce this feel."

"Question #J. Answered seventh grade. I doubt if this is 
early enough to start basic program. A large percentage of students 
are already involved to some degree by .this age. When t.v. and other 
media have already exposed children to sex without thought of Educa
tion for Personal and Family Living, maybe we should be thinking of it 
from grades I through 9."

"Many parents who do an excellent job of 'sex education' with 
their pre-school children tend to feel that nothing more is needed 
until maturing bodies and emotions, at the time of adolescence, make 
additional knowledge and explanations necessary. Having answered the 
early questions about where babies come from, and the difference be
tween little girls and little boys, parents often believe that they 
have done their duty to the child in imparting 'the facts of life' 
honestly and frankly without evasion or the reticence of former genera
tions.

"No matter what you tell or do not tell your child, he is learn
ing about sex from you all the time. The parents' own attitude toward 
sex will show itself in many little everyday ways, and it is 'catch
ing. ' The father who is not always courteous to his wife can hardly 
expect his young son to grow up with respect for women. The mother 
who is contemptuous of men will raise a daughter who is unable to 
recognize and appreciate the fine qualities of masculinity in the 
opposite sex. With the best intentions in the world, parents sometimes 
manage to give wrong impressions' that can do a great deal of harm. 
Children are extremely literal, and adults often forget this, or they 
give their children round-about information.

(continued next page)
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llFor years we have been reaping a tragic harvest of unhappy 

homes in which we rear our children; irritable, tense, impatient 
parents, frigid wives, and impotent husbands. Why? Because we have 
been afraid to admit that there is ecstasy in loving and being loved, 
great beauty in the human body and the way it is made, high dignity 
and reverence in the expression of our sexual powers. It is about 
time that we stopped and asked ourselves just how we honestly feel 
about these matters of life, love and birth, marrying and coming to
gether. Unless we ourselves are without shame, and can say in the 
love words of the old English marriage service, "with my body I thee 
worship," we cannot possibly hope to give any sex education to our 
children that is adequate for their needs. No matter what we say, or 
how hard we try to, we cannot disguise our real feelings.

"If the. sex relation is to assume the proper place in the mind 
of a child, then he must accept it as something which takes place be
tween his own parents, and the parents must be willing for him to have 
this concept. . - because of some adults' old feelings that
sex was taboo, or not"quite nice, or a necessary evil, that each 
generation has somehow managed to get the idea that 'maybe other 

, people do, but not my mother and father.'
"I believe that lack of honest, forthright sex information 

leads to sex misconduct. One way to prevent sexual delinquencies 
and crimes is by better sex education that makes clear to a child the 
relationship between sexual drives and morals, thereby narrowing the 
gap between love and its physical expression.

"Children who have no sexual education often grow up knowing 
no way to express their needs for love and companionship. The 
result is loneliness, morbid curiosity, even hostility toward those 
who do know how to find some satisfaction for their love needs.

"I firmly believe that sex crimes and lust murders are com
mitted not by people who know how to love, but by those who know only 
how to destroy out of their own loneliness, frustration, and ignorance 
of the ways of love and its expression. There is never any 'safety' 
in ignorance about sex. The old hush-hush ways of 'education' have 
brought misery and disaster. If we love and are born of love, can't 
we say so to our children from the very beginning, so that there is 
never a dark lonely day when they need to doubt, or wonder, or 
fear?"

"Teachers for this course must be screened very carefully."

"I see no reason to keep this form any great secret. These 
answers to your questions are only one person's opinion - not that of 
our school board, but I feel that if they are my opinions I should be 
willing to take credit for them -even if I'm wrong."



"I believe some of the material used in the course is too 
descriptive and detailed."

"Please tell us how you plan to find the time and money to 
incorporate this sex education program (yes, call it by the right name - 
not Education for Personal and Family Living) even if public wanted it."
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z Trustees * Comments
"I think that this type of education should be introduced 

in elementary school, either as formal entity or incorporated into 
other classes. I think junior and senior years is too late, since 
patterns are already set. A formal course in high school is fine and 
should be required. If people would study and think about emotion 
and marriage as much as they do math and English, it stands to reason 
there would be better marriages and fewer divorces."

"I believe we should be very cautious in offering a highly 
comprehensive course in sex education. I have no objection, in fact 
I agree with offering sex education in our high schools. But I 
firmly believe the material offered should not separate sex from love, 
marriage and the spiritual aspect.

"I wonder about the advisability of offering one course to 
senior high students. Sex, love, moral values should be taught at 
home and school from early childhood on."

"I recognize the need for this among our young people. In fact 
many years back there has been a need but the big question remains who 
is who is the qualified teacher, their methods, etc. I question the 
State’s ability to make this choice."

"No doubt, a course of this nature would do a little good, but 
I think it should be incorporated in other courses. I believe a dis
tinct course would be somewhat a waste of time. Solid subject matter 
should come first.

"Most schools already have much of this taught in present 
courses."

"This course would probably be all right if a school could have 
qualified people in participation and if the school system or district 
could afford to offer the course financially. As you know our school 
systems are not in the best of condition money-wise. Maybe some day 
in the future this will be overcome. We hope so."



"I am in complete agreement with teaching a course in Edu
cation for Personal and Family Living, providing the parents have an 
opportunity to review the curriculum and actually participate in the 
course development either as a student or only in review. . Because 
this responsibility is truly that of the parents. They should not 
be denied the opportunity and commensurate responsibility in develop
ment of the curriculum. Naturally your definition of 'sex education* 
per se could be elaborated and enlarged upon for the benefit of the 
participating parents."

"Our church groups are working with high school students in 
a small way. I was shocked at their lack of knowledge in the field 
of venereal disease."

"I am definitely against any sex education in high school. Why 
teach them extra things to have them experiment with?"
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•' There is a relationship between the size of the school system 

and the provision of a course in sex education.

STATUS OF 
SEX EDUCATION:

No Organized Program 

No Instruction Given 

Previous Instruction 

Organized Program 

Othera

Totals

a"Other" was collapsed to include responses of "do not know" and "no 
response."

Degrees of freedom: 4

Chi-square value: 9«80

Required at the .05
level of significance: 9.49

Less than 500 More than 500 Total
No. % No. % No.

57 75.1 21 26.9 78

70 92.1 6 7.9 76

12 85.7 2 14.3 14

6 85.7 I 14.3 7

4o 80.0 10 20.0 50

185 82.2 40 17.8 225
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The time spent in the school system is independent of the

respondents' opinions of favoring, opposing and uncertainty regarding
teaching of ED.P.&F.L. (including sex education) in the public school.

-ic a1-5 years
6-10 years
11+ years

Totals

al-5 years is a collapsed category of one year or less and 2-5 years, 
b11+ years is a collapsed category of 11-15 years and 16+ years.
The no responses were deleted from the calculation.

Degrees of freedom: 4

Chi-square value: 8.4?

Required chi-square
value at the .05 Level
of Significance: 9.49

Favor Oppose Uncertain Total
No. % No. % No. %

81 79.4 10 9.8 11 10.8 102
32 65.3 8 16.3 9 18.4 49
34 58.6 11 19.0 13 22.4 58

14? 70.5 29 13.9 33 15.8 209
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The educational level is independent of the resp o n d e n t s ' opin
ions- of favoring, opposing and uncertainty regarding teaching ED.P.&F.Lo
(including sex education) i n  the public school.

No College3
2 Years gollege 
and upD

Totals

aNo college represents the collapsed categories of: junior high and
high school.
^2 years college and up represents the collapsed of: 2 years college,
Bachelors, Masters and Up and Other.
The no responses were deleted from the calculation.

Favor Oppose Uncertain Total
No. % No. % No. %

34 68.0 9 18.0 7 14.0 50

116 72.0 19 11.8 26 16.1 161

150 71.1 28 13.3 33 15.6 211

Degrees of freedom: 2

Chi-square value: 2.14
Required at the .05
Level of Significance: 5«99
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The age of the respondent is independent of the respondents'

opinions of favoring, opposing and uncertainty regarding teaching of
ED.P.&F.L. (including sex education) in the public sc h o o l s .

Youngera 

Olderb

Tptals

aYounger represents collapsed 27-35 and 36-44 categories, 
bOlder represents collapsed 45-34 and 55 and over categories.
The no responses and under 27 were deleted from the calculation.

Degrees of freedom: 2
Chi-square value: 3*60

Required at the .05
level of significance 5«99

Favor Oppose Uncertain Total

No. 96 No. 96 No. %

80 74.1 17 15-7 11 10.2 108

69 68.3 12 11.9 20 19.8 101

149 71-3 29 13.9 31 14.8 209
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The size of the school system is independent of the respondents'

opinions of favoring, opposing and uncertainty regarding teaching
ED.Po&F.L. (including sex education) i n  the public school.

Under 500 pupils 

Over 500 pupils 

Totals

Favor Oppose Uncertain Total

No. % No. %

121 69-5 25 14.4 28 16.1 1?4

30 81.1 3 . 8.1 4 10.8 37 .

151 71.6 28 13.3 32 15.2 211

The no responses were deleted from the calculation.

Degrees of freedom: 2

Chi-square value: 2.00
Required chi-square 
value at the .05 level 
of significance: 5.99
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