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Abstract:

The purpose of this research was to determine if Native American students' perceptions of counselors'
effectiveness was affected by the sex, blood quantum, tribe, or reservation background of the student or
by the sex, ethnicity, or place of work of the counselor. A stratified random sample of 60 Native
American students at Montana State University was selected to rate the effectiveness of counselors and
to indicate willingness to see the counselors. By random groups, the students rated slide/audiotape
counseling sessions of a counselor and a student engaged in a counseling session about the student's
academic and personal concerns. Each group rated a counselor in one of six different conditions,
varying the student and counselor characteristics listed above, according to Atkinson's Counselor
Effectiveness Rating Scale dimensions of expertness, attractiveness, and trustworthiness. Students also
indicated if they were willing to see the counselor they rated. The results of the ratings and
biographical data obtained on each student were analyzed by two-way analyses of variance and chi
square tests of independence to determine if significant effects were produced by any of the variables.

In every variable pairing, Native American students expressed a preference for Native American
counselors over non-Native American counselors. Native American students considered the counselor
associated with the Native American center to be more expert than the one with the counseling center
when place of work was paired with sex of student and place of work with reservation background.
Students with high or low blood quantum considered Native American counselors more trustworthy
than students of medium blood quantum did; however, all students' ratings of counselor trustworthiness
were positively affected by the Native American ethnicity of the counselor, high and low blood
quantum students moreso. Students considered counselors associated with a Native American center to
be more expert than those associated with the counseling center. Sex of student exerted no influence on
any ratings under any conditions, and no effects were produced by tribe of student in any pairings.



NATIVE AMERICAN STUDENTS' PERCEPTIONS
OF COUNSELOR EFFECTIVENESS AT

MONTANA STATE UNIVERSITY

by

Verla Vester Dynneson

A thesis submitted in partial fulfillment
of the requirements for the degree

of

Doctor of Education

MONTANA STATE UNIVERSITY
‘Bozeman, Montana

September- 1983




APPROVAL
of a thesis submitted by
Verla Vester Dynneson
This thesis has been read by each member of the
thesis committee, has been found to be satisfactory
regarding content, English usage, format, citations,

bibliographic style, and consistency, and is ready for
submission to the College of Graduate Studies.

Date Co-chairperson, Gramiate Committee

Approved for the Major Department

/1S

Date Head, Major Depai ent

Approved fTor the College of Graduate Studies

Date Graduate Dean



141

STATEMENT OF PERMISSION TO USE

In presenting this thésis in parfial fuifillment
of the requiremeﬁts for a’doctopai'degree'at Montana State
University, I agree that the Library shall make ‘it
ayailable to borrowers uqder rules of'the,Libréry; I
further agree that copying of this tﬁesis.is allowable oniy
for scholarly purposes, consistent‘with "fair use" as
prescribed in the U.S. Copyright Laws. Requeéfs for
extensive copying or reproduction.of th;s thesis should be‘
referred to University Microfilms International, 300 North
Zeeb Road, Ann Arbor, Michigan.48107, to.whom I haye
granted "the exclusi&e right to repfoduce-and‘distribute
copies of the dissertation in and from microfilm and tﬁe
right to reproduce and distribute by absfract in any

format."

\)Mw \{LSLU/ EM{WSM

Signature

Sued. 1. &@?3

Date




iv

ACKNOWLEDGEMENTS

The authorfwishes-to express her gratitude to the
memberg qf her doctoral committee, Drs. Eric Strohmeyér,-1
Richard Horswill, John O'Connell, Dianne Peters, and George
Rice for thgir help and supporte. Shé particularly
appréciates Dr. Richard Horswiil'§ coﬁtinued éuﬁport and
encouragement OVer ‘many years.

Acknowledgement 1is due to some spegidl friends Qho
were 8O genéréus-ﬁifh their .time d;ring the coilection'of
the data for this study: Jane Haugen, Bruce,L;ebenow, Cory
Blatter, Jim Dynneson, and Kristil Dynneson. Appreciatioﬁ"
is also given to the author's husband, Marvin, for his
understandfng and encoﬁfagement. |

Above all; a.debt of gratitude beyond repayment must
be acknowledged Lo Bruée and Lorraine Patrick-—wifhogt
.their love and generosity, expressed by both of ;hem in so
many.ways; thié stud& literally Wopld nét héve been

completed.,




TABLE OF CONTENTS

APPROVAL. . . . .« « « o o & o o o & o & ; B I
STATEMENT OF PERMISSION TO USE . . . . . . B £ £
ACKNOWLEDGEMENTS . . . . . . B .
LIST OF TABLES - . .t. o v e ... T & & & &
ABSTRACT . . . . s ik
CHAPTER l —

I. INTRODUCTION . .-. !
HISTORICAL BACKGROUND FOR INDIAN EDUCATION . 2~
INDIANS‘IN HIGHER EDUCATION . . . . . . . . ."7‘

College Attriﬁion e : 7

Difficulties Indian Students Encounter . . 7
IInadeQuate previous education . . . . . .8
Lack of finances . . « « + &« o « o « « « . 9
Discrimination . . . . . . . o o o . . . 9 -
Lack of role models . e e e e e e e 9
Values conflict . . . .« « « & & + « + 10
Adjustment to college life . . . . . . . 11
Alien enviroament . . . « . .+ . . & .. 12

Counseling to Suppo?t‘Higher Education . . 13

STATEMENT OF THE PROBLEM . . . . . .« .+« « . . 15




II.

" COUNSELING CENTER USE AND VALUE

vi
NEED FOR THE STUDY e s e e s e e s e .
Variables Affeéting Success and Value
Copnseling B
Differences Among Indians . . . . .
QUESTIONS TO BE ANSWERED o e e e e e

GENERAL PROCEDURES OF THE INVESTIGATION

LIMITATIONS . . & « v ' v o & o o o«
DEFINITION OF TERMS . . . . . . ..
SUMMARY . . « « « « v v« v e e e .
LITERATURE REVIEW . . « « « « « « . . .

PERCEPTIONS OF COUNSELING SERVICES .‘Z
Need for Counseling Services . . . .
Role of Counseling Services . . . .

Student Perceptions of Counseling

Service Role . . .« .« . &« .+ « « « &
Need for counseling . . . . . . .
Appropriate problems o e e e e e .

Willingness to Use Counseling Service

Type of Problem . . . . . . . J « .« .
Ac;ual ﬁse e e e e e e e e
'Effectiveﬁess as Measured by
Satisfaction . . « « .« .« . o . .
Effectiveness as.Measured by Behavior
Change . . « + « « o o + ..

Effects of Students' ‘Perception on

v

of

15

16

20

22

30

32

‘33

35
37
37
37

41

43

43

44

45

46

46

46

47

47 -




vii
Outcome of Counseling . . e e e e e
STUDENT EXPECTATIONS AND PREFERENCES AS
PREDICTORS . . . . « v & « v o o o o o o
-SIUDENT PREFERENCES FOR SEX OF COUNSELOR ..
STUDENT PREFERENCES FOR COUNSEFOR RAéE :'.

STUDENT PREFERENCES FOR COUNSELOR AFFILIA-

TION . & ¢ v ¢ s 6 v v v 4 s e e e e e
SUMMARY . . v v v & v o« o o o o o o o o o &
IIT. PROCEDURES I
POPULATION . + v v ¢ o v & v o o o o« o o .
Montan; State University . . . .« . . ; .
Native American Student Population . . .
Sampling Procedpre e e e e e e e
INVESTIGATiVE CATﬁGORIES e e e e e e e e
Independent Variables: Counselar Charactér—‘
ISEICS  + 4 v e e e e e . .-. e e e e
Ethnicity . « « ¢ v v ¢« o « o 4 o « o
SEX « v e i e e e e e e PR
Place of Work . . . . . + « « .+ + .+ .
Independent Variables: Student Character-
istics™ o . . 0 e e e e e e e e e e
SEX ¢« v 4 v e e e e e e e e e e e e e
" Blood quantum . . .« <.« .+ ¢« o o o ..
Tribai affiliation . . . . .« . .+ . .
Reservation background . . . . .. . .

Dependent Variables: Student Attitudes

48

48

52

57

58
60
61
61

62

63 .

64

64
64
64

64

64
64
64
65

65




viii
Toward Counselors . « v v v o o o o o
Effectiveness . . . . . . . . . . .‘.

Utility o« v ¢ ¢ o o o ¢ v e a0 4 e

DATA COLLECTION . . . . . . . « « « + .« .
Procedure . . . .+ + + ¢ ¢ o v 4 e e
CounseloT .« + o v v . e e e e .
Counseling scripts . . . . . . . . . .
Instrument . . « . ¢« ¢ ¢ ¢ +« o & 4

STATISTICAL HYPOTHESES . . . . . . . . .\.

Sex of Student and Counselor Ethnicity .
Sex of Student and Sex of Counselor . . .
Sex of Student ané Counselor Place of
Work o ¢ v v o v ot e e e e e e e e
Blood Quantum of Student and Counselor
Ethnicity . ... e ke e e s e e e e e
Blood Quantum of Student and Sex of
Counselor « « « + o o o o & . S
Blood Quantum of’Student and Counselor
Place of Work . . . & + ¢« o « o &« « « .
Tribé of Student and Counselor Ethnicity
Tribe of Student and Sex of Caunselor .

VTribe of Student and Counselor Place of

WOTK  « v v v o e e e e e e e e e e e

Reservation Background and Counselor

Ethniclty . .« .« « « & ¢« o & o o o o o

Reservation Background and Sex of

65
66

66

66

66
69
70
71
74
74
75

76
76
77
77
78
79 .-
79

80




1v.

ix
Counselor « « 4 v v 4 e e e e e ..
1]

Reservation Background and Counselor

Place of Work . . . . . « . . . . . .
ANALYSIS OF DATA . . . . . « « « « « « .
Testing Hypotheses . . . . . .« . .« . .
Level of.Significance e e e e e e e e
Precautions for Accuracy . .. . . . . .
PRESENTATION OF DATA . . . . . . « .« . .
SUMMARY . R R T

PRESENTATION AND ANALYSIS OF DATA . . o o .

DESCRIPTION OF POPULATION AND SAMPLE ...

Population . . .« ¢ « « ¢« ¢« + o « .
Sample . . . . .+ . . . 0 e e e e e e,
.QUESTIONNAIRE RESPONSES . . . . « « « « .

STATISTICAL ANALYSIS OF DATA . . . . .’'.

Sex of Student and Counselor Ethnicity

Expertness_ e e e e e e s e e e e e
Attractiveness e e e e e e e e e e s
Trustworthiness . s e e e e e e

Willingness to see counselor . . . .

Sex of Student and Sex .of Counselor . .

Expertnesé e v e e e e e e s e e e
Attractiveness e o & e o s s e e e e

Trustworthiness . . . . .« . . « + .
Willingness to see counselor . . . .

Sex of Student and Counselor Place of

81.

81
82
82
83
83
83
84

86

- 87

87
89
92
95
97
97
98

100 -

-100 -

103:
103,
104
105

106




Work . . . . .« + o« v « v & . .
Expertpess e s 4 e e s e o e
Attractiveness . ,'. e e e e .
Trustworthiness . . . . . . . .

Willingness to see counselor .

Blood Quantum and Counselor Ethni
Expertness e s s s e e s s s e
.Attractiveness e s e e e e e
Trustworthiness . . Coe e e e

Willingness to see counselor .

Blood Quantum and Sex of Counselo
Expertness e e s e w4 e e e e

Attractiveness . . . . . .« o .
Trustworthiness . . . « « . .+ .

Willingness to see counselor .

Blood Quantum and Counselor Place:

“Work & & v o e e e e e e e e
_Expertness e e s e e e s e e .
Attractiveness . . . . . .+ . .
Trustworthiness . . . . . . . .
Willingness‘to see coﬁnselor .
Tribe of Student and Counselor
Ethnicity . . « ¢« ¢« o« « « « « &
Expertness e e e ; e e e e o e
Attractiveness . . . .+ .+ .« . .

Trustworthiness . . . . . . . .

r .

107

107

109

110

111

112

112

113

115 .

117

. 118

119

120

121

122

123

- 123

124
125 °

126

128
128
129

130




xi

Willingness to see counselér . . .

Tribe of Student and Sex of Counselor -

Expertness e e e e o e s s e e e .
Attractiveness « o 4 o 4 e e s ‘e a
Trustworthiness . . . ¢« . . .+ « . .

Willingness to see counselor . . .

Tribe of Student and Counselor Place of

Work .- ¢ . + + v ¢ v v v v e e . .
EXpertness . . o « o o o« o« o o o
Attractiveness . ... e v e e e e
Trustworthiness . . . . . . . . .
Willingness to see counselor . . .

Reservation Background and Counselor

Ethniecity . . . . o ¢+ ¢ « « « « « .
Expertness . . o . ¢« ¢+ ¢ o o - . .
Attractiveness e e e e e e e e e e

Trustworthiness . . . . . . . . . .
Willingness to see counselor . . .

Reservation Background and Sex of

Counselor . . « « + & w e w0 w o
EXpertness . . & « o o o o s+ o e
Attractiveness . . . . .+ ¢« o .
Trustworthiness . . . . .+ . «+' 4 « .

Willingness to see counselor . . .

Reservation Background and Counselor

Place of Work . . . « ¢« .+ & s e e .

" 131

134
134

135

136

137

139
139
140

141

142

143

144

146
146

148

150
150
151

152

153

150




. SUMMARY
V. SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
SUMMARY

CONCLUSIONS AND DISCUSSION

Ethnicity

Place. of Work

Reservation Background

Non-significant Variables

Generalizability

" Blood Quéntum

Expertness

Attractiveness

Trustworthiness

RECOMMENDATIONS ..

REEERENCES.

.APPENDICES

APPENDIX

APPENDIX .

APPENDIX

APPENDIX

 APPENDIX

APPENDIX

Applicability

Further Research

E .

F

Willingness to see counselor

sy

155

157 . -

158

159

160

168

168

174

174

177
177

179

:180'

180
180
181

182 -

. 182

. 183

186

217
© 218

1220




TABLE

x1iidi ’ o

LIST OF TABLES

Comparison of Percentages of Native American

Students.to all Students by Class, Winter

Quarter, 1983 . . . . ¢ .+ « ¢« « + 4 .-.

Comparison of Percentages of Native American
Studen;s.té all Students by Sex .’. " e e
Comparison of Native American Students to
all Students by College Program . . . . .
Reservations Represented by Native American
Students 1in Sample . . . « + o + « « o
Blood Quantum of Native American Students
in Samplie . . . . . ; et e e e e e e e .
Native American Tribes Represented in
Sample o« ¢ 4 o+« + 6 e e e e e e e e e .
Pre-college Education of Native American
| Students in Sample . . . .« J ¢« + o + o
On or Off Resérvation Background of Students
in Saméle e v e s e e e a4 e e e e e e
Native American Students Willing to See

‘Counselors by Counselor Type . « .« .« + o

87

.88

89

90

‘91

91

92

92

93 .




10.
;1.
112.
13.

14,

15.
16.
17.

18.

19.
20.

21.

xiv

Sex of Students Who Rated Each Counselor

Type .« . . . . .

Analysis of Variance for Sex of Student,

Ethnicity, and Expertness . . . . . .

Analysis of Variance for Sex of Student,

Ethniéity, and Attractiveness . . . .

Analysis of Variance for Sex of. Student,

Ethnicity, and Trustworthiness . . .

Chi Square Test of Independence for Sex

Student, Ethnicity, and Wiilingness to

See Counselor . .

Analysis .of Variance for Sex of Student,

Sex of Counselor, and Expertness . .

Analysis of Variance for Sex of Student,

Sex of Counselor, and Attractiveness

Analysis of Variance for Sex of Student,

Sex of Counselor, and Trustworthiness

Chi Sduare'Test of Independence for Sex

of Student, Sex of Counselor, and Willingness .

to See Counselor
Analeis of Variange

Place of Work, and
Analysis of Variance

Place of W§rk, and
Analysis of Variance

Place of Work, and

. . ° ° . . ® . .

for Sex of Student,

Expertness . . . .

of

for Sex of Studeﬁt,

Attractiveness . .
for Sex of Student,

Trustworthiness .

95
95
99

101

102

103

104

105

106

108
109

110




22,

23.
24,
25.

26.

27.
28.
"29.

30.

31.

32.

33.

XV

Chi Squarg Test of Independence for Sex

of Student, Place of Work, and Willingness

to See Coumselor . . . . . . . . o« .« . .
Analysis of Variance for Blood Quantum,
Ethnicity, and Expertness . , . . . . . .
Analysis of Variance for Blood Quantum,
Ethnicity, and Attractiveness . . . . . .
Analysis of Variance for Blood Quantum,
Ethnicity, and Trustworthiness . . . . .
Chi Square Test of Independence for Blood
Quantum, Ethnicity, and Willingness
to See éounselor e v e e e e e e e e e s
Analysis of Variance for Blood Quantum, -
Sex of Counselor, and Expertness . . . .
Analysis of Variaﬁce for Blood Quantum,
Sex of Counselor, and Attractiveness . . .
Ahalysis of Variance. for Blood Quantum,
Sex of éounselor, and Trustworthiness . .
Chi Sgﬁare Test of Independence for Blood
Quantum, Sex of Counselor, and Willingness
to See Counselor . .« « « o o ¢ o o o o .
Analysis of Variance for Blood Quaﬁfum,
Place of Work, and Experpness-... e e e .
Analysis of Variance for Blood Quantum,
Place of Work, and Attractivemess . . . .

Analysis of Variance for Blood Quantum,

111

113

114

116

118

119

120

121

122

124

125




34.

35.
3§.
37.
38.
39.
40.
41.

42,

43.
44,

45.

xvi

Place of Work, and Trustworthiness

Chi Square Test of Independence for Blood

Quantum, Place of Work, aund Wiilingnesé

to See Counselor . . . . . . . . .

Analysis of Variance for Tribe, Ethnicity,

and Expertness . . . + o o « & .
Analysis of Variance for Tribe, Ethnic
and Attractiveness . . . . . . . .
Anaiysis Qf Variance for Tribe, Ethnic

and Trustworthiness . . . . . . . .

ity,

ity,

Chi Square Test of Independence for Tribe,

Ethnicity, and Willingness to See Counselor

Analysis of Variance for Tribe, Sex of
Counselor, and Expertness . . . . .
Analysis of Variance for Tribe, Sex of
Counselor, and Attractiveness . . .
Analvsis of Variance for Tribe, Sex of

Counselor, and Trustworthiness . .

Chi Square Test of Independence for Tribe,

Sex of Counselor, and Willingness

to See Counselor e o o o & o s s o

Analysis of Variance for Tribe, Place

and Expertness e o 6 e e s e e
Analysis of Variance for Tribe, Place
aﬁd Attractiveness . . . . . .+ . .

Analysis of Variance for Tribe, Place

of Work, -

126

127

129

131

132

133

135

136

137,

138

140

141




46.

47,

48,

49,

51,

52,

53.

54.

55.

56,

xvii
and Trustworthiness . . . . . . . . . . . .
Chi Square Test of Independence for Tribe,
Place of Work, and ﬁillingness to See

Counselor . .« ¢ &+ v o 4 .9¢ o o o « o o

Analysis of Variance for Reservation Background, .

Ethnicity, and Expertness . . . . . . . . . .

Analysis of Variance for Reservation Background,

Ethnicity, and Attractiveness . . . . . . ,‘.
Analysis.of Variance for Resefvation Baékground,
Ethﬂicity, and Trustworthiness . . . . . . .

Chi- Square Test of Independence for .
Reservation Background, Ethﬁicity, and
Willingness to See Counselor . . . « o« « . .

Analysis of Variance for Reservation Béckground;

Sex of Counselor, and Expertness . e e e

Analysis of Variance for Reservation Background,

Sex of Counselor,'and Attractiveness c e e e
Analysis of Variance for.Reservation Background,
Sex of Counselor, and Trustworthinesé . e e

Chi Square Test of indepeﬁdence for
Reservation Background, Sex of Counsélor,

and Willingness to See Counselor . . . . . .

Analysis of Variance for Reservation Background,’

Place of Work, and Expertness . ., « « . « .
Analysis of Variance for Reservation Background;

Place of Work, and Attractiveness . . . . . -

142

143

145
147

148

149

151 -

152

153

“ 154

156

157




xviii
57i Analysis of Variance for Reservation Background,
Place éf Work, and Trustworthiness . . . .'.
58. Chi Square.Test of Indepéndence for
Reservation Background, Place of Work, and

Willingness to See Counselor . . .« « « o . .

158

159




xix

ABSTRACT

The purpose of this research was to determine if
Native American students' perceptions of counselors'
effectiveness was affected by the sex, blood quantum,
tribe, or reservation background of the student or by the -
sex, ethnicity, or place of work of the counselor. A
stratified random sample of 60 Native American students at
Montana State University was selected to rate the -
effectiveness of tcounselors and to indicate willingness to
see the counselors. By random groups, the students rated
slide/audiotape counseling sessions of a counselor and a
student engaged in a counseling session about the student's
academic and personal concerns. Each group rated a
counselor in one of six different conditions, varying the
student and counselor characteristics listed above, '
according to Atkinson's Counselor.Effectiveness Rating
Scale dimensions of expertness, attractiveness, and
trustworthiness. Students also indicated 1f they were
willing to see the counselor they rated. ‘The results of
the ratings and biographical data obtained on each student
were analyzed by two-way analyses of variance and chi
square tests of independence to determine if significant
effects were produced by any of the variables.

In every variable pairing, Native American students
expressed a preference for Native American counselors over
non-Native American counselors. Native American students
considered the counselor associated with the Native
American center to be more expert than the one with the
counseling center when place of ‘work was paired with sex of
student and place of work with reservation background.
Students with high or low blood quantum considered Native
American counselors more trustworthy than students of
medium blood quantum did; however, all students' ratings of
counselor trustworthiness were positively affected by the
Native American ethnicity of the counselor, high and low
blood quantum students moreso. Students considered
counselors associated with a Native American center to be
more expert than those associated with the counseling
center. Sex of student exerted no influence on any ratings
under any conditions, and no effects were produced by tribe
of student in any pairings. .




CHAPTER I
INTRODUCTION

Over two hundred years ago, the whité man's ability to
educate Indian youth was evaluated in a edmmuni;ation
delivered by the Indian chiefs of the Six Nations to the
Commissioners of Virginia. The occasion was the return of
the youth to their tribes after the Cémmissioneré had
bestowed upon the young Indians a "civilizing educatipn{"

Several of our young people. were formerly brought up
at the colleges of the Northern Provinces; they were -
instructed in all your science, but when they came
back to us, they were bad runners; ignorant of every
means of living in the woods; unable to bear either
cold or hunger; knew neither of how to build a cabin,
take a deer, or kill an ernemy;. spoke our language
imperfectly; were therefore.neither fit for hunters,
warriors, or counselors; they were totally good for .
nothing (Benjamin Franklin cited in Otis, 1972).

The Indian people found that the next two centuries of

"civilizing education" gave them little opportunity to
experience much other than disappoiﬁtmenf and
disillusionment. The displacemenf of Indians and loss of
self-respect thét resulted from white education ﬁblicies

became a continuing and present problem.




HISTORICAL BACKGROUND OF INDIAN EDUCATIOﬁ

This couﬁtry's early attempts to educate tﬁe.Indians‘
were mainly to convince them to.éban&on their own religions
for Christianity; education was conducted through missions
by religious groups such as thé Jesuits and the
Franciscans. Latér, the colonists came toAbelieve-that
formal education wéuld be the most ef?ecti#e method of
converting the‘Indians to European Christian ways;
consequently, they wrote charters for their universities
‘that startle people today, charters which clearly espoused
the goals of Dartmouth, for example, as the education of
Indian and English youth equally of, as in the case of"
Harvard, the education of Indian &odth primarily. After
the Civil War this country sustained a period of |
humanitarian reform, recognized "the depldréﬁle'stéte of
the Indian" (Berry, 1972), ;nd intended to récfify that -
deplorable condition by providing off-reservatioq boarding.
schools for Indién education. The government's
off;reservétioq boarding school policy, which simﬁly
removed Indian children from'their homes and placed them
under the total control of the Feaeral government, became
the most common way of eduéating Indian chilaren. (fhe”
boarding school approach was to:separ;te children from
their families at five 6r six years.of age, to app;yustrict
military discipline within the school, and to utilize a

strong program of work and study that emphasized industfial




arts.) The off—regervation boarding school dominated
Indian education until the mid-1900's. It fact, twelve
such.schools were still in'qpération aé recentiy ashi972.
The effects of the whites' attempts to eduvcate Indiaﬁ
children may be more easily undetStood'once it is realiied
that white sthools and schooling succeeded in displaciqg
native educationél ptocessés, processes that'had téinférce&
the individual's cultural identity, but offered little to
replace self-esteem in the context of the new value ‘system.
Before Europeans arrived in America, Native Americans
already possessed an unstructured educational process of
their own, one which enculturated children with the
particular triBe's values and tethniques tor survival, the
kind outlined By the chiefs of the Six Nations. The.early
European church-oriented education imposed upon Indian
children conflicted severely witt actual educational needs
as they existed for the Indian people at that time. Otis ’
'(1972) proposes that this conflict had a far.reaching
effect which still influences fndiéﬁ‘educatioﬁ.
In this conflict there exists the roots of the .
relationship which exists today between Indians and
Indian education-~the Indian's fear of losing his.
cultural identity if he receives a white man's .
education (p. 68).
Whether or not the Indians' fears wére well- grounded
the outcome of this conflict was nothing less than white

America's failure to provide adequate education for ‘an

entire minority group of American people. A




" two—century-long attempt By.the American government-to,
provide for the educational needs of the Indian pedple was
summarized harshly by Senator Robert F. Kénnédy,>Chairman
of the Senate Special SuBcommiftée>on Indian Education.
Senator Kennedy's damning description of Indian education,'
in part, follows: | |

e« o o the question then arises, how well have we met
our obligation (to educate Indian children)? The few
statistics we have available are the most eloquent
evidence of our own failure:

~ Dropout rates are twice the national average; _
"The level of formal education is half the national
average; ' '
Achievement levels dre far below those of their white
counterparts; '
‘The Indian child falls progressively farther behind
the longer he stays in school. '
Indian children, more than any other group,
believe themselves to be "below average”™ in

intelligence. « « « Indian children in the 12th grade

have the poorest self-concept of all minority groups
tested. The children often abandon their own pride
and their own purpose and leave school to confront a
society in which they have been offered neither a
place nor a hope (1972),.

Statistics confirm that Indian students who were
educated in the United States prior to 1970 did not receive
an education comparable to that of the rest of the American
citizenry. As of 1970, ten percent of all Indian children
were simply not. enrolled in school; a large number, fifty
percent, had dropped out of school before completing their
high school education; and those who &id receive a high
school diploma were approximately four years behind the

national average in achievement at the completion of high

school (Bahr, 1972). Berry (1972) indicts the American




educational system's misguided attempts to educate Indian

children:

« « « Schools have failed Indian children, parents and
communities. Their intellectual, emotional and social
development has been so grossly' neglected; so little
rattention 1is devoted to the development of their
cognitive and affective skills that Indian children

do not become proficient even at an elementary level.

«+ « o The high incidence of psychological and

emotional problems reflected in drop-out and suicide

rates provides convincing and alarming-evidence of the
seriousness of the failure of the American educational
system to provide am educational program appropriate

for the majority of Indian people (p. 88).

At the conclusion of the Senate special subcommittee
hearings, improving Indian education was set as the
nation's first educational priority for the future. As a
result, the Indian Education Act was passed in 1972,
establishing the National Advisory Council on Indian
Education (NACIE) to assist the. Office of Education in
matters regarding Indian Education (NACIE, 1975).

Awareness among Indians of the value of education as a
means to acquire power and as a way to maintain Indian
culture increased. Among Indiahs, education is the route
to self-determination, and self-determination will allow
the survival of Indian culture (Whiteman, 1978). '"No
Indian today will deny that the Iﬁdian people need

knowledge and skills from the non-Indian world in order to-

survive. Acquisition of this knowledge and these skills is

through the school éystem" (Bryde, 1971).

Indian and non-Indian educators recognized that the

b




most effective approach to a useful and equitable’education
probably consisted of attempting to maintain Indian culture
and Indian society and at the same time of preparing l
Indians to adapt to and make use of the noﬁflﬂdian culture
‘that exists in America as well.} One of the new‘emphases
that emerged from this attention to Ihdién educafipn in the
eariy seventies has been a focus onlcoliéée and university

. education for Indians and the establishment of
college-level Native American Studies programs and/qr
Native American centers designed particularly to provide
for the needs of Indian students. Whitemén notes the neéd
for Native American Studies progréms,to provide assistance
in academic, financial, and personal matters té help
college students adjust fo university 1ife; makingAthé
transition, combatting the attritiéh rate, and déaling with
other stresses (1978).

Through centuries of racism.and discrimination, real
harm has been done to the Indian people, and, consequently;
this societj_needs to do all in its power to eﬁéure the
success of Indians in higher education so that'fhey have
the méans to continue or to develop a lifestyle thatAcan
effectively provide for their needs thle‘at the same time

allowing them to benefit from white culture.




INDIANS 1IN HIGHER EDUCATION

College Attrition

Aééprding to 1975 statistics, only 17% of higﬁ échool
gradua£és who are Ipdian enroll in ééllegeé or '
universities, as cémpared to 38% of the general bopﬁlagion
of high school graduateé (NACIE, 19755. Not only do ‘-
colleges-aftract proportionately fewer Indian students,
they also retain fewer. Although not'completing é degree
certainly cannot be assumedtto be a negatiﬁe Qutcoﬁe for
all students, the attrition rate for Native American
students can easily be recognized as excessive.. Indian
educaéor Arthur M;Donald believés that white universitieé'
aré geared to understanding neither the camplexity of
Indians nor the difficulty of their adjustment-to‘another
society. As'a result of the insensiﬁi#ity‘found in.white
institutions, he notes that college.dropout rates for:
Indian students are‘aLarmingly high, ranging, according to
. various estimates, from 79% to 95% (1978). |

Difficulties Indian Students Encounter

By interviewing Indian students who had atteﬁdéd"
college and had dropped out, Mcﬁonald.(1978) determined
that they frequently mentioned fivéireasons for their
difficulty in college:

(1) the nature and quality Qf prévious education,

(2) lack of personal finances, |

(3) institutional racism, coupled with the'eXperience




of personal discriminatioh,

(4) the lack of persuasive role modelg available to
students, and

(5) cultural differences between the stﬁdent and the
institution which create a value confl;ct_for‘the student
(p.74).

In addition to these problems which ;re experienced
uniquely by Iﬁdian students, the problems of adjusting to
college life and finding one needs to learn about a totally
new environmenf, problems for Indian and non-Indian
students alike, ‘are ﬁresent.

Inadequatevpreﬁious education. The first of these

reaséns for drobpiné out of coilege, the nature and.quaiity
of previous educatioﬁ, was, Mcﬁdnald'emphasizes, almost
unanimousiy indicated by studenpg he interviewed. All
believed they had been inadequately prepared to competé

with other college students. They noticed that the college

environment was completely different from anything they had

experienced in high school, in contrast to the opihioﬁ of
their white brothers and sisters thag, academicélly, |
college was generally just -an extension of what they had
become accusfomed to in high school.

Lack of financés. The other four reascons for

difficulty in college were not given unanimously by dropout
students, as the first reason waé, but were mentioned

frequently; Students believed that even with financial




aid, tribal monies, and govgrnmént'ééholarships,‘éach
source's contribution was too offen dependent upon the
amount received from other sources, and consequently
students found they needed to wo;k fifteen or twenty hours
a week to earn money for clothes, tfansportation;.and
incidental expenses. These extra hours of work, added to
large amounts of studying time to,make up for 'the fact that
their previous education had been inadequate, bftén
overwhelmed students.

Discrimination. Institutional racism or the

" experience of discrimination was another reason students
gave for dropping out. Racism, according to McDonald,

appeared subtly but insidiously in university policies and

programs which failed to recognize any spécial‘heeds of the -

Indian student. Discrimination sometiﬁes took the form of
not treating students differentially. 1Indian sfudents
théught their special circumstances Were'oféeﬁ not given
consideration. Adding to this problem was the tendency for
the institution to assume all Iﬁdians are alike, when in

fact actual differences among tribes may be great.-

Lack of role models. Students reported dropping out
because they failed to.see the value of a colleée
education. - Lacking successful college gréduate role
models,'especially successful -graduates who retﬁrn to the
reservation and are therefore visible, Indian children have

a difficult time seeing the usefulness of a college

e,
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education to themselves. Indian college students aiso
found it uplikely that they would encounter Indiaﬁ role’
models in positions of status on college caﬁpuses ana
beiieved this factor also supported their belief that
little could be gained from a college educatione.

Values conflict. Of particular importance as a reason

for Indian students dropping out of college was the
difference in value systems between tﬁe-two cultures,
especially with regard to the concepé of time.- McDonald
notes that the reservation culture treats time as’'a
relative concept: The immediate task is moré important
than the future task. Clock*watﬁhing and céméhncfuality
are difficult for the Indian student to léarn.n Indian
values do not include the concepts of sacrificing and
training for a future end; thus, Indian values obviously
conflict with institutional educatiomnal values which place
he;vy emphasis on present effort and self-denial for a |
future goal.

Another value conflict which has a tremendous impact
on tﬂe Indian stﬁdeﬁt's college performance-is the Indian's
sense of responsibility to and considération for his or her
family, a family which is a large, extendea fsmily'rather
than the nuclear f;mily familiar to most white people. In
times of need, Indian children feel tﬁéy are obligated:to
grandpérents,,aunts, uncles, and cousins ashwell as to-

parents and siblings. McDonald describes the‘hardship'
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these conflicting values create for Indian studeﬂts.

It is often difficult for people living in an academic
environment to understand the tremendous sense of
responsibility a student may have towards apparently
distant relatives. In Indian culture, if one 1s asked
to help, he simply cannot refuse. Thus, a student who
receives a phone call telling him he is needed at home
will go. The threat of receiving.an "F" in a course
is of little relative importance. If he is needéd, he
is needed. The fact that administrative officials do
not understand what is real and true -to the Indian
community is very bewildering to_the Indian student
(p..83). : ’

McMahon (1973) notes that value'differences betweén
the Indian and white cultﬁres, particularly tho;é white
values promoted in educational éettings which directly
conflict with Iﬁdian values, generate stfesses that are
often manifested in scholastic failure and problems of -

personal adjustment.

Adjustment to college life. .All céllege sfudents,
minority or not, find themselves s;bjected to new academic
.procedurés, tﬁey finﬂ tﬁemselves :eépohsible for theif own
learning to a much greater extent ;ﬁan.eyer before,.and‘
they find the duality and quantity of information they are
expectgd to know greatly Iincreased over.high~school' |
expectations of them. Academic pressures are not the only
pressuréé encountered, however. . At the time they enter
college, or shortly thereafter, students are egpectgd to
make ;ome vocational décisions that they‘may"live wiéh for
‘the rest of their lives. Then too ﬁost qollege-sfudents

find themselves, for the first time, totally in - control of
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their social lives, with the weight 6f the responsibility‘
fo} themselves and their personal-social needs adding to
the already heavy burden of responsibility in écadeﬁic and
vocational matters. Needless to say, college represents a
time of substantial adjustment for all new COilégg
studeﬁts.

Alien environment. Not all pressure upon students is

negative by any means, but pressqré Becomes a serious
prqblem when students see‘mbre deﬁaﬁds upon them, ﬂfom
various sources, ghaﬁ they feel capable of meeting; Bevan
(1965) explains that stﬁdents who come to the university
unaware that the values of phe system will be.differenf
from their own, Who come without adequate preparéfion for
the academic dewands, whoyare unaware of the university's
goals and standards of performanée, who'have not clearly
détermined what their own goals at the university ére, and
who are unprepéred for a stfange_and'often impersonal
milieu without the support of a ﬁrimary.éroup are the ones
who will suffer the most. Although’speéking of the general
student populatioh, Bevan haé made statements |
extraordinarily descriptive of the situation of Iﬁdian
college students, |

| All considered, Indian studénts bear the hgndic;ps of
inadequate educatioﬁ before coming'to qollege, limited
personal finances ‘and limited time to work for ‘extra money;

néeding to cope with institutional racism and
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discrimination, a lack of persuasive role mbdels, and maior
cultural differences to which they are expected to adjust
as well as those academic, vocatipnal,_and pefsonal | |
concerns commén to all students. To aid stuaents in
resolving their problems in these areas, colléges and
universities, as a part of the broad area of sfudent
personnel services, offer help for students through the
college counse}ing center. Trained professionals are
available tb counsel students who have concerns they are
;néble to resolve themselves. Gailaghgr_ahd Demos (1976)-
define the counseling center as "the major agencf.fop

assisting students with a variety of problems" (p. 12).

Counseling to'SupEprt Higher Education

One of the most recurring needs expressed by the
Indian dropout students in the survey by McDonald was for
more adequate counseling throughout their entire aca&emic
careerso. étudents believed that counseling may_hgée giﬁen
them much~-needed assistance. For the stﬁdents in his |
survey, McDonald suggests that supportive counseling could
have meant the difference between remaining in schoo} and
dropping out. Counseling is an important way to help |
Indian students résolve'those problems previously‘
discussed:. sorting:out value conflicts, making vocational
decisioﬁs, coping with racism and discrimination, and
a&justing to an unfamiliar environﬁent (Bryde, 1971;

McDonald, 1978; and Whiteman, 1978). A NACIE (1975) survey
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described in the Report of Progress for the'Fifst Year
Program of the Indian Educatioﬁ Act of 1972 fouﬁd educatoré
overwhelmingly‘agreed fhat more éxfensi#e éounseling
services were needed to help improve Indian students'
self;concept and to aid in their sbciél ;djustmehf as well
as to assist them with academic pr;blems.

The value of counseling to the success of an
individual as a college student i1s demonstrated
particularly in grades and grgdﬁatioh rates. This
consideration i1s especially important'to'Indian students
who have a high dropout rate (MéDongld, 1978). Users of a
counseling service are more likely thaninon-users‘to
graduate and are also:less likeiy'to ;eave the univeréity
in bad standing; that is, they are more.likely to
experience success in cgllege. ﬁy way of example; research
with students at the University of California at Berkeley
(a population whiéh'included a large number of Indian.
students)‘showed better academic achievement among students
who used the cbllege counseling‘center, and it showed a
lower dropout rate among those.students as well (Kirk,
1973). Findings of other researchers (Fraﬁk & Kirk, 1975;
Gallagher & Demos, 1970; and Shépherd,ll965) Have supported
Kirk. ' | A | |

For academic and personal-social concerns both,
colleges and universities with substantial Indian student

populations must be prepared to recognize special needs and
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to provide counseling services of a perhaps more

specialized and sensitive nature for these students.

STATEMENT OF THE PROBLEM

To help establish how best to provide counseling
services for Native American students,_this study proposed
to determine (1) 1f certain characgeristics‘of the
counselor are related to Native Americéﬁ students'
perception of the counselor and the studeﬁts' willingness
to see the counselor and (2) if the perceptions Native
American students ha?e of coﬁnselors and their willingness
to see coﬁnselors are related to demographic.diffefences

among the Native American students.
NEED FOR THE STUDY

In order to provide more adequate céunseiing servicex'
for Native American students, it may be:necessary toldo
more than simply provide a counéeling centgr. Igportant
questions have been faised, b& Indian educators as wéll as
by ;esearchers Qho bave studied other minofify groups,
regarding the beét counseling services in a university’with
Native American students: Cénsidering cultural différences

and special needs, should a counseling center provide a

Native American counselor for those studghté?. Or should a;
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Native American counselor be made availanle through a
Native American-center, thereby-bypassing'altogether the
traditional institutional approach of basing counselors'in
a traditional counseling center? What variables affect the
usefulness of the counselor to the student and can‘tney be
managed so that a counselor who 1s.useful to Native
American students 1s somehow. made available to them?
Furthermore, and perhaps most importantlp, can we justify
grouping together all Native American students, regardless
of tribe or other background, to identify their special'
needs, cr are tribal and other differences so great that we
do Indians a disservice py'askinguquestions of.them’dr.
suggesting answers to them as though they were a |

homogeneous group?

Variables Affecting the Success and Value of Counseling

Important variables have been identified which affect
‘the success and value of counseling to the clientwl The
perceptions and preferences of students influence whetner
the student will go to a counselor for help and.whether cr
not the counselor will be able to.establish a rel;tionship
with the student that will be helpful. . Knowing and being -
able to respond to the preferences Native American students
have for counselors is.important in providing counseling
services both because the availability of a preferred
counselor affects a student's willingness tc,ccme to the

counselor and because extensive reséarch -has shown that the




17

outcome of counseling is hore’likely to be successful if
the counselor is what the client prefers and expects (Fry,
Kropf, & Cée, 1980;.Genshaft, 1982; Rosen, 19675 and
Ziemelis, 1974).

How the client perceives the‘counselor-is
fundamentally important to client—cehtgred cquhseling
(Carkhuff, 1969; and-Rogers, 1957). Research.with other
minority groups indicates that students' willingﬁess to
seek counseling may be related to the similarity of the
student and counselor in terms of minority group membership
and sex (Casciani, 1978; and Thompson & Cimbolic, 1978).

Bryde (1971) notes that as a counselor deals with Indian

students it is the Indian student's perception of the
counselor as a person that will determiﬁe the studeéent's
respgn;e ;6 the counselor. | N

Other variables contribute less overtly to the
ultimate value of counéeling in that they may not actually
discourage a client from coming to see a counselor intially
but that are nonetheless important to the odtcome:of
counseling. TFor counseling to.be effective in helping to
achievé the goals of'a student, it is néceSSary that the .
student perceive ;he:counselor as someone whé is, first of
all, competent (Atkinspn‘& Carskaddon, ;975; Bryde, i971;
and Cimbolic, 1972). The belief or expéctancy.tha; one

will receive help in itself often moves the c¢lient toward

" his or her goal. Perception of a counselor as competent is
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therefore an important variable in successful counseling.
Another variable that is correlated with positive

"aétfaction“

counseling outcomes is oné sometimes called
(Boulware and Holmes, 1970). Seeing the coﬁnsélor ;s a
likable person, aé someone that one can feel comfortable
approaching, and as friepdly‘rather than aloof contributes
to a counseling reiationéhip in which the ciiént's goals |
can be more easily achieved, particularly for -clients who
are_iqdian students (Bry&e, 1971; and LaFromboise & Dixon,
1981). Therefore, a client's perception of a counselor és
at;ractive (but not ‘necessarily ﬁhysically attractive) is
an important variablé too. |
Perhaps the most important.variable of all to
successful counseling is trust; cgrtain1y~it is iﬁportaﬁt
1f minority students are involvéd (nyde, 1971; LaFroﬁboise
& Dikon, 1981; and Rogers, 1957). Trust is a more
difficult condition to establish when counseling with
minority groups and it is at the same.time also mére
essential (Rottér, 1967). -LaFrdmboise and bixdn (1981).say
that "although a majority grOUp‘member may encounter a -
relétionship with an attitude of.trusting‘the other until
clear evidence fhat the person‘éannot be érusted surfaées,
a member of a minority group freqdently enters the
pelationship suspending trust. . " (p. 135).°
Client-centered counseling will be successful only to the

extent that a client perceivés he or she can deeply and
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completely trust the counselor (Carkhuff, 1969; and Rogers,
1957). Particularly for Indian clients, then, perception
of the counselor as an indi?idual who can be tr;sted is‘a
necessary variable.

Reseafch concerning other minority‘groups' at;itudés
and the opinions of Indian educators suggest Native
American students perceive Indian and non-Iﬁdian counselors
differently in regard to these characteristics (Abbott,
Tollefson, & McDermott, 1982 Bafker,ll979; McDonald, 1978;
Thompsoﬁ & Cimbolic, 1978; and Whiteman, 19%8). Indian
educators also suggest that experiencing ;nstitutional
racism and personal discriminatioﬁ causes ; Native American
student to ﬁerceive counselors associated with 5 Nativé'
American center differéntly from those associatéd-with'a_
counseling center,‘which is identified by minorities‘as fhe
traditional institufional helf—giVing service (McDonald,
1978; and Whiteﬁan, 1978). Research which examines £his
particular minority group'S»perceptioﬁs.and willingness to
see a counséldr is needed to establish these suppositidﬁs
" as true.

Some reééarch has been conducted with Nétive American .
high school students to dete%mine their pércéptions of
Indian and non-Indian coﬁnselors and their perceptioné of
different counseling approaches. Research at ;he college
level regarding any of the variables diécuésed above is

virtually non-existent.
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Differences Among Indians

An important corollary issue in determining the
preferences of Native American stuaents appeafs in Indian
éducators' discussions of the assumptién white society
often makes that all Indians are similar, %hen in fact
tribe~to-tribe differences may be great (McDonald; 1978;

" and Deloria, 1970). Whiteman discusses these tribél and
reservation differences: -

We know the needs of Native Américans in

off-reservation areas will differ from the needs of

those on reservations. .We know that the needs of one
tribal group will differ from those of another. The

Blackfeet differ from the Salish and XKootenai just as

the Navajo from the Apache, the Hoopa from the Pomo,

and the Seneca from the Tuscarora” (p. 114, 1978).

NACIE (1980), in its Seventh Annual keportlté the
Congress of the Unitéd States, concludes that émongvthe
unmet educational needs for Indians in the i980's are a
need to recognize cultural diffe?ences among tribgs and a
need to recognize that Indian educational needs'wiLl vary
from reservation to reservation.A Research which
establishes wh;ther Indians with different tribal and other
background characteristics are similar in their.perceptibn
is also needed.

Differences among Indian sub;groups whicﬁ have béen
suggested to affect perceptions of a non-Indian éounseior
-gre tﬁe'percentage of Indian blood one has (bloodAAuantum),

the tribe to which one belongs and with which one

identifies, the area in which oné.was raised (that is,
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having been raised on a reservation or off a reéervatiqn)
and the kind of educati&n (publié échool, chufch‘school, or_'
federaligovernment school) that‘a st;dent has.feceivéd
before coming to college (Voyich,-1974)..

Although Montana State University's Native American
p&pulation (156, autumn quartér,'l982) is siiéhtly less
than 2% of the total enrollment, 172 institugions of higﬁef
education in this nation have Native K American enrollménts
that exceed 3%'of their'total'enroliment; and 56
institutions'have Native American enroilments greaper than
5% of their total enrollment. 'fourteen states have
enrollments of more than l;OOO'to as many as 20;006 indian
students (Depértment of Health, Education, and Welfafe,'
1976). None of the limited research conducted with Native
'Americaﬂ students' attitudes toward couﬁseling has focuseq
on these cultural differences but certainly the
applicabiiity.of any Native American research depends upoﬁ
there being ; similarity in percéptigns of Native-Ameridans
from various backgrounds. Knoﬁing such a similarity
existed would contribute’greétly £o the generalizability of
research conducted with one tribe or at one locélé to
another. The results of this research are applicable to
the development and maintenance 6f counseling services for
‘Indian students in these institutipns and.areas. In
addition, iﬁferences from this research to the Native

American population at Montana State University can be made
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to allow the counseling center and the Native American
center at Montana State University to extend whatever
services will be most beneficial to Native American

students.
QUESTIONS TO BE ANSWERED

‘The issues discussed above were researched by
answering the follo&ing'general questions which attempted
to discover if Native American college students'
perceptions of Indiaﬁ and non-Indian counselors differ,
and, 1if so, how.

1. Are students' perceptiéns ;f a counselor's
effectiveness affected by the counselér's ethnicity of fhe
sex of the student?

a. Do students pérceive a Natiye American counselor
to be as expert (competent, skillful) as a white éounselor,
and do male and female qative American ;tudents differ in
how they perceive the expertness of each?

b. Will students see a white counselor as being as
attractive (approachable, friendly, or likable) as a Native
American counselor, and will male aﬁd female students‘
differ in this perception?

c. Are students more likely to beiieve a Native
American counselor 1is trustworthy thaﬁ a whité counselo;,

and do male and female students differ in this belief?
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d. Are students as willing to see a white counselor
as they are a Native American counselor, and does their
willingﬁesg depend upon whether the étudent is male or
female?

2. Are students' perceptions of a counselor's
éffectivengss affected by the sex of the counselor?

a. Will students perceive a male counselor to bé
more expert than 'a female, and ﬁill this perception difer
depending on the sex of the student? |

p. Are students likely to think a female counselor
is more attractive (approachable, friendly, or likable)
than a male counselor, and will male and female students
have different perceptions of the counselor's
attractiveness? |

¢c. Will students perceive a female counselor as
being more trustworthy than a male counselor, and will
male and female students differ in this perception?

d. Afe students equally Wiliing to see a male or-
female counéelor, and, if not, will differgnces dépend on .
the sex of the st;dent?

3. Are students' perceptions of a counselor's
effectiveness affected by the counselor's placé of work?

a. Do Native American students perceive a cguﬁsélor
who works at a counseling center to be more expert_than a
counselor who works at'a Native American center, énd do

male and female students differ in this perception?
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b. Are counselors whoAﬁark at a Native American
center more attractive (approachable, friendly,'qr likable)
to Native American students than counselors who work at a
counseling center, and will male and female students
perceptions of the counselors' attractiveness vary?

c. Will students perceive a counselor who works at
a Native American center .to be_mpre trustworthy than a
counselor who work;-at a counseliné center, and Qill male
and female students have the same percéptions?

d. Wikl students‘bé aslwilling to.seé‘a counselor
who worké iﬁ a couﬁseling center as a counselor who works
"in a Native American center, and will ﬂifferenceé depend on.
the sex of the students? |

4. Are students' percepfioné of a éounselot's'
effectiveness affected by the blood quantuﬁ of the
student? | |

a. Will studeﬁts with high,,medium;aénérlow blood
quantum (percentage'of Ind;an blood)ldiffer in tﬁeir
perception of the expértness of Nati&e'American and white
counselors? ! |

b. ﬁill students with differgnt blood quantum
diffef in thelr pe?ceptions of the attractiyenegs of Native -
American and white counselors?

Co Do stﬁdents withAdifferent blood quantum have
different perceptions of the trustwé:thineés of Native

Aﬁerican and white counselors?
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d. Will stﬁdents with different Slopd qﬁaﬁtum
differ in their willingness'to see Native American and"
white counselors, and will differénées depend on the sex of
the student? |

5. Will students with differe;f blood quaﬁtﬁm have
different perceptions of male and female_counselogs?

a. Will students with differént blood Qpantum have
different perceptions of the'expertneés of mé;é aﬁd female
counselors?

b, Will Native American students with different:
blood quantum have‘diffefent percgptions of the
attractiveness of mgle and female cpunseldrs?

ce ‘Will students with different bloodlquantum have.
different perceptions of the trustworthiness of male.and
female ¢ounselors?

d. Will the willingness of studentg to seelmaie or'.
female counselors dgpend on the'biood quantum of the
student?

6. Will students with different blood quantum have

‘different perceptions of counselérs who work at counseling

centers and counselors who wo;k at Native Amgrican
centers?

é. Will sfudents with high (as opposed to medium
or low) blood quantum be more likely to perceive a
counselor who works at a Native American center as being

more expert thanm a counselor who works at a counseling
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center?

b. Are students with high blood quantum more likely
than students with low blood quantum to consider a
counselor who works at a Native American cente? as more
approachable than one who works at a counseling cenﬁér?

Ce 'Willistudenté consider both counselors who work
at Native American ﬁenters and counselors Qho Work at
counseling centers as equally approachaﬁ}e, regardless of
the students' blood quantum?

d. Will the amount of.Indian blood a student has
affect his or her willingness to go 'to either .a coﬁngelor
who works at a Native American center or a counselor who
works at a counseling center?

7. Are students' perceﬁtions of a counselor's
effectiveness affected gy the tribe yith which the student
is associated? |

a. Do studeﬁts from different tribes have different
perceptions of the expertness of Native Aﬁerican and white
counselor;?

b. Will perceptions of the approachability of a
Native Aﬁerican or white coﬁnselor be affected by thg tfibe
of the student?

c. Will studénts from difféfeﬁt tribes perceive the
trustworthiness of Native American and wﬁite counselors in
the same way?

d. Does the willingness of_a student to see a white

\
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or Native American counselor depend on the tribe to which
the studenf bglongs?

8. Will the tribe of the studgnt affect his or her
perceptions of male and female counselors?

ae. -Will students' perceptions. of the éxpeftness of
male or female counselors be influen@ed-bj the tribe to
which the student belongs?_ |

b. Are students' perceptions of the attractiveness
of female or male'counselors'infiuéﬁcgd by the tribe to
which the studenf belongs?

c. Will students' perceptions of the
trustworthinesé Bf male or fémélé counselors depend upon -
the tribe to thch the student belongs?

d. Will the willingness to see male or female
counselors depend on the tribe to which the student
" belongs? ' - - : b

9. Will pefceptions of counselors who work at Native
American centers or counseling centérs be different for -
students Qho belong to different tribes?

a. Do studenés' perceptions of the expertness of
coqnselors who work at a counseling center and counselofs‘
who work at a Native Americaﬁ.Cehter differ acéording to-
the student's: tribe? |

b, Do students froﬁ differeht tribes‘have different
peceptions of the attractiveness of counselors who work- at

counseling centers and counselors who work at Native
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Americap centers?

ce Will perceptions-of students of the
trustworthiness of counselors who work at counseling
cénters and counselors who work at Native American centers
depend on the student's tribe?

d. Are students from different tribes edﬁally
willing to see cpunéelors whb work at Native American
centers or counéelors who work at ?ounseling centers?

10. Are studénts' perceptions of a cbunéelor's
effectiveness affected by whether the.stu&ent has beenl
raised on or off a feservatioﬁ?

a, Will students' perceptions of the ekpertness of
Native American and white counselors depend on whether the
students have been raised on og off.a reservation?

b, Will students' percepfions of the attractivenesé
of Native Ameriéaﬁ and white éounselors depend'oq whether
the students have been raised‘on or off a reservation?

c. Will students' perceptions of the
trustworthinegs of Native American and white counselors
depend on whether the students have been raised on or off a’
reservation?

de. Willnstudeﬁts' willingness télsee a Native
American or white counselor depend on whether the student .
has been ralised on or .off a reseryation?

11. Does a student's reservation background affect

his or her perception of male and female cqhnselors?
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a. Will stgdents who have béen réised on a
reservation have different perceptions of the expertness of
malg and female counselors thaﬁ students who ha?e‘been
raised off a reservafion?

b. Will students who have been raised on a
reservation have different perceptions of the
attractiveness of male and female counselors than studenés
who have been raised off a reservation?

c. Will students who have been raised}on a
reservation have differént pefceptions'of thé
trustworéhiness of male and female Eounselors than studenﬁs
who have been raised off a résérvatioﬁ? |

d. Are students equally willing to.seé male and
female counselors regaraless bf whether the students here
raised on or off a reservation? |

12. Does the reservation backgfoﬁnd of a student
affect his or her perceptions of cQunseldrs.who'work at
counseling centers and counselors who work at Native:
American centers?

"a. Do students ha&é'd;fferent percépéions of the
expertness of counselors who wqu at'counseling centérs and
counselors who work at Native Américan centers, depending
on where the students were raised? |

b. Do students have different perceptions of the
attractiveness of counselors who work at copnseliﬁg centers

and counselors who work at Native American centers),
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depending on‘wﬁere the students were raised?

c. Do students have.different perceptions’of the
frustworthiness of .counselors who work at counseliﬁg
centers and counselors Qho work at Native American centers,
depending on where the students were raised?

d. Are students equally willing to see counselors
who work at counseling centers‘and counselors who work at
Native American cgntéfs, regardless of where thé_students

wéré raised?
GENERAL PROCEDURES OF THE INVESTIGATION

A thirteen—minu@e client-centered counseling audio
tape in which a college student expresses concern aﬁout
his/her academic performance, suitability for coilege life,
and responsibility to family and which was evaluated as
béing fepresgntative of Carkhuff's (1968) facilitative
conditions at a level of 3.0 or higher was prepared and
coupled with one’of six different introductions identifying
the counselor on the tape as a (1) male Native American-
counselor who works at the counseling center, (2) maie
Native American counselor who works at the Native American
center, (3) male white counselor who works at the
counséling center, (4) female'Native Americaﬂ counselor: who
works at the counseiing center, (5) female Natiye American

counselor who works at the Native American center, or (6) °
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female white counselor who works at the counseling center.

The tapes were presented to the research sample in
cbnjunc;ion with a slide depicting"a male or feméle who was
a white or Native American individual identified as a
counsélor. The slides and tapes were prepared and
presented so as to control the variables of counselor
‘prestige, experience, physical attractiveness, and age,
variables which have been'shown to influence students’
perceptions of a counselor's effectiveness (Atkinson'&
Carskaddon, 1975; and Lit£rell & Littrell, 1982).

Sixty male and female undergradﬁate Nativé American»
students at Montana State University were selected by
stratified random sample and randomly assignea to one of
six investigative groups to listen and to respond to the
counseling audiotape of a thirteen-minute counseling
session with a Native American student. Studenté 1igtened
lto tapes of either a male or female counselor.. Female
Native American students listened to a tape in which'tﬁe
qlient was a female student; male Native American~stuéents
listened to a tape in which the client was a male.
Students, after listening to the tape, rated‘the
counselor's effectiveness (expertness, attractiveneéé, and
trustworthiness) ‘on the Counselor Effectiveness Réfing
Scale (Atkinson, Maruyama, & Matsui, 1978). Each student
indicafed whether he or she would be willing to take a

problem to the counselor on the tapeo Students also
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responded to a brief biographical qﬁestionnaire. Further
demégraphic data for each student were obtained from the
records of the Native American center. |
Groups were compared by statistical anaiysis to
determine if preferences existed for the sex of the
counselor, ethnicity, or place of work, and, if so, if
preferences were influenced by the sex of the student,
blood'quahtum, tribal affiliation, or reéervatiﬁn
background and to determine if Native'American students
"varied by sex, blood quantum, tribal affiliation, or.
reservation background in their willingness to éeg‘a
client-centered counselor. Results are reportéd and

discussed in light of current literaﬁure_reporting research

. _ . _
of preferences as determinants of counseling center,use and

in terms of relevance to the counseling services at Montana

State University. Results are also discussed in relation
to their significance. in understanding the spécial'
counseling needs of Native American students in-college or

university settings fhroughout the country.
LIMITATIONS

> This investigation was delimited to a stratified
random sample (n = 60) of the undergraduate Native American
student population of Montana State University. It'was

also delimited  to students' responses to an ;nitial
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interview between a client-centered counselor and a

college student.

DEFINITION OF TERMS

For the purpose of this investigation, these
definitions were applied:

Attrition is leaving college or university, for.ény
reason, before completing requirements for a degree..

Blood quantum is the percentage of Indian bloqd,a

student has.

Counseling center is a particular location on a
college campus which is designated as a place where,all
students can go to receive assistance with academic,
personal, or 'vocational problems from trained indi%iduals
in a confidential'settinga.

Counselor affiliation or counselor place of work,

terms used interchangeably in this study, is the
associafian of the Eounselor with one of two pértiéular
departmenfs of the university, either the.college
counseling center or the Native American center.

Counselor effectiveness is defined as the qualities

of expertness, trustworthiness, attractiveness, and utility
as they are measured by the Counselor Effectiveness Rating
Scale (Atkinson, Maruyama, & Matsui, 1978). Atkinson

defines expertness as skill, competence, and expertness;
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attractiveness as approachability, friendliness, and
likability; and‘trustworthiness as trust, sincerity, and,
reliability, | |

-DroEoﬁt is a stsdent who leaves school, for any
reason, before graduation (Good, 1966).

A Native American center is a particular location on a .

college campus which is designated as d.meetisg place or
clearinghouse for Native American students and which is
staffed by personnel who see thelr responsibility as
assisting Native American students to be .successful in
college.

Native American' students at Montadna State University

are students who have voluntarily registered themselves as
'such with the Native American Center or who have been
identified as Native Amsrican by the Native Amsrican
Center, through registration or financial aid information.
Throughout the discussion, Native American student and
Indian student'sre terms used intsrchangeably;

A Native American Studies program is defined as a

particular curriculum or group of courses which relates to
Native American culture and is identified by the,cdllege or

university offering them as such.

Tribal affiliation is the Indian tribe or confederated
tribes to which a student belongs; - For this research,
tribal affiliation 1s also defined to be the tribe or

tribes to which a studeﬁt claims affiliation.
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SUMMARY

The histor§ of American Indian education showé that
from the time white Europeans arrived in America and began
providing for the education of Indians until ‘the
mid-twentieth century, efforts to educate Indians failed.
Concern, investigatién, and awareness in the late 1960's
and early 1970's brought about renewed. interest in Indian
education. Part of this renewal was a greater interest.in
higher education for Indians and a committmené to reduce
the dropout rate of Indian students engaged in higher
education.

Considéring the need fof adequate couﬁseling gservices
that American Indian educators express, the role of college
counseling centers 'in pfoviding these services imn éélleges
and universities witﬁ a significant.Native.American
population, the correlation of counseling wih student
success in college, and the influence of student attitudes
upon the success or value of.counseling, this research
proposed'to:investigate Native American studeﬁ;”attitudes'
. t;wa¥d counsélor'characteristics of sex, ethnicity, and
pléce of work and the effect of Native American student
chargcteristics of sex;~blood quantﬁm, tribal affiliation,
and reservation background on thesé attitudes. -

. The invéstigatioh utilized Montana State University
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undergraduate Native American students' ratings of the
effectiveness (competence, approachability, ana
trustworthines) of white and Indian c#unseldrs of both
sexes affiliated with either the,counseiing center or the
Native American center and also utilized selected |
biographic and demographic data to determine the
preferences of Native Americaﬁ students for the specific

counselor characteristics mentioned.
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CHAPTER II
LITERATURE REVIEW

As colleges and universities endeavor to meet the

needs of troubled students, several variables have emerged .-

as.discouraging to students' use of counseling services;..
Rosen (1967) makes a point well heeded: Of what value are
counseling services if studemts do not use tﬁém?
Investigations and discussions of these important variables
are reported in this chapter. The first section of the
thapter reports perceptions and expectations students'havg
of counseliﬁg services; the seqond, their prefetentes for
counselors. - Particular note is maée of perceptioné apd
preferenceé of minority students, particularly'Native
American students, as they compare to those of éther

studentso.

PERCEPTIONS OF COUNSELING SERVICES

Need for Counseling Service

N&t all preésure upon students is negativé by any
means, but pressure becomes a serious problem when”sttdents
see more demands uﬁon them, from various sources, than they
feel capaBle of meeting (Bevan, 1965), Bevan contends that

students who come to the university unaware that the values
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of the system will be different from théir own, who come
without adequate preparation fof the academic demands, who
are unaware of the un;versity's goals and standards of
performance, who have not clearly determined what their own
goalé at the university are, who ovefemphasize gradeé, and
who are unprepared for a strange and often impersonal
milieu without the support of a primary'group are the ones
who will suffer most. Research supporté that these are

indeed the pressures that create problems for students

(Bevan, 1965).

During the 1950's, freshmen college sfudénts, surveyed
to establish their most common difficﬁlties in college,
responded that adjustment to college work, an academic
ﬁatter, was their ﬁost common difficulty (Kaile & Bird,
1956), The néxt largest areas of problems students were
concerned about were sécial and,personal problems.

Students reported being least likely'to be concerned about
the other a;eaé proposed by thé researchers: home and"
famiiy; morals and religion; curricﬁlum and téaéhing
procedures; courtship, sexual ¥e1ationships, aﬁd mafriagé;
the future; vocational and educationalymatters; finanées;
and health and physiéal development. These sfudents
admitted ﬁaviﬁg a large number of concerns; on the average,
women identified seven ﬁroblems as "most troubling" to them
and twenty more as "troublinéﬁ; men identified seven as

"most troubling" and thirteen more as "troubling,"
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In a large survey of all levels of college étudents.a
few years later, Rust and Davie (1961) found that
fwo-;hir&s of the students identified some prqblem tﬁat Was,‘
of céncern to them 'and 377 believed their proﬁlems were
serious enough to interfere with their studies. Tﬂéy"
reported, ﬁos; often, problems with finances dr.commdting,
family relécions,'gnd academic and vocational concerns. -

Surveyed a few years later; undergraduate .students
"said financial Eoncerns, academic adjustment; sc¢holastic
difficpltiés,‘futurg planning, and emotional adjﬁstmeht‘
were theif most serious éroblems, and financial cd#éerns,
emotional adjustment, academic adjustment,-and-schola;tic
difficulty were their most comﬁonly occurring‘pro£1emé.
Problems of less concerﬂ to them In terms of both
seriousness and frequency were health, social, and
administrative problems. In scholastic matters and
financial aid, particularly, students reported'néeding-more
~ help than they were getting. This study, conducted in ;he‘
mid-1960's (Penney & Buckles, 1966), a tiﬁe of political
and social uncertainty, did not find those uncertaiﬁties'to
be reflected in students' expressions of Fheir
difficulties. |

Regardless of sex, year in school, or GPA, grades hgd.

become%fhe'éingle most common pressure felt by college
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Worries about relationships and other personal and social
adjustment problems were also_important‘pfoblems to-college
students, but thesexwere reported as pressures to be_coped.
with less often than grades and financéé. This survey,
made during 1972, challenged and found uns;bstéhtiated the
theory that worry over being drgfted was df "universal
importance"lto college males.

In the most recently published.sﬁrvéy of a general
.student population, college students’still Eeport
themselves to be experiencing considgrable<streSs
(Benedict, Apsler, & Morrison, 1977). Sevgnty-sii percent
of them express and recognize a need for help with at least
one problem: 59% with academic gonéerns, 35%.with
vocatibnal matters, and 29%Z with personal pfoblems.

Although we cannot ;ssuﬁe that minority students
respond to éollege‘pressures in the same way gs étudents in
general (Burbach & Thompson, 1971), we know that they too
feel and express a need for help with problems. Minority
students indicate that their concerns differ somewhat quﬁ
the white student population (Westbrook, Miyares, &
Roberts, 1978); Blacks report more concern with academic
matters and finances than whites. We can assume that
stqdents who afe less well academically prepared for
college feél a need for help with academic‘concerns; Gold
et al. found it also true that black and Indian students

with a backgrbund of lower financial and academic status
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than other students reported more emotional problems than
students more adequately prepared as well (Gold, Garnef,
Murph&, & Weldon, 1980). |

American Indian high scﬁobl students'indicated that -
personal probleﬁs, money problems, and making decisions are
most frequently concerns for them. But it is.difficult to
know howlsiﬁilar to college students these ﬁigh'school
students may be (Déuphinais, ﬁaFromboise, & Rowe, 1980).
Bevan (1965) has noted tﬁat many of the pre?éufes college.
studenfé feel are new and uniaue to college life.

Overall, s£udents appear fﬁther quickly to bécome
aware of difficulties in adjustiﬁg to college life and
perceive- a need for help with their problems. With some

small variation, the problems they report have been

!
¥

basically the same over the past two or three decades.
Academic concerns appear most troubling, then financial and
vocational problems, and then emotional problems.

Role of Counseling Service

Available to assist students in resolving -their
problems in those areas, among other resources, is the
college counseling service. Géllagher and Demos (1970)
define the counseling center as "tﬁé major agency'for
assisting students with a variety of problems" (p. 12).
Most important in the devélopment.of cquﬁseling cenferg was
that "the counseling center was to have a unique role in

the total educational process. It was to be a place where
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a‘student could discuss any problems in a nonjhdémental
atmosphere" (p. 32). However, counselors' péréeptions of
their roie and services are somewhat singular to them and
not ;he'perceptions that students have.

Over two decades agd, Warman's (1960, 1961) prototype
sgudies to establish the role of counseling centers and to’
determine differentiél perceptions of that_roleiestablished
that” the counselors had a different set of problem
priorities for counseling than students and others. had.

Thé most appropriate concerns Fo be diséusséd.at-the
counseling.service, accofding to counselors, were first,
problems having to do with vacatioﬁal concefns, next, those
dealing with adjustmgnt to self and others, and 1ast{
problems involving academic routine.

Warman's study and results were replicafed in Canadian
counseling centers (Ogston, Altmann, & Conklin, 1969) and
later further replicated in the United‘Sfates (Gelso, Karl,
& 0'Connell, 1972; KRohlan, 1975; Resnick & Gelso, 1971; and
Wilcove & Sharp, 1971) to find that counselors_repor;ed
appropriate pfoblems for discussion to be adjustment to
self and others, vocétional choice, and college routine, in
that order, except the Gelso et al. éfud§ which found
counselors reporting adjustment to self and othefs, col;gge
routine, and vocational choicg.to be appropriaﬁe. Using
different approaches, Gelso, Burk, Utz, and Silver (1977)

found that counselors believed personal adjustment
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counseling tg be most important and educatidnéi;vodatioﬂai
counseling less important; and Henggeler, Sallis, and
Cooper (1980) found in their survey that career éhoice,
academic problems, coping with stress, and depreséion were
considered to be the four most serious mentalihealth
problems among students and their.familieso- Overall,
counselors seem to bélieve personal adjustment problems are
more appropriate concerns to bring to a counseliﬁg center"
than educational-vocational problems.

Student Perceptions of Counseling Service Role

Need for counseling. Those students who havé been

asked if they endorse fhe counsgling'service are
overwhelmingly in favor of its eiistence on a campus: 847
endorsed strongly (Form, 1953); 917% favored (Fullertdn &
Potkay, 1973); 90% supported (Dreman & bolev, 1976); and
96% believed the couqseling center was.necessary'(Benedict,
Apsier, & Morrisomn, 1977). Studeﬁts s;w the counseling -
service as third in importance in a list of ten personnel
services, outranked only by financial aid and.placément-
services (Pinsky & Marks, 1980). Blacks were found to have
attitudes toward the counseling service that were |
essentially the same as whites, although that conclusion
was not true for several other féceté of-studénf personnel
services, areas such as health service, hous;ng, and tﬁe
judicial system (Amprey & Gilbert, 1977). Students who had

. | . '
used the college counseling service were more likely to be
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strong in thelr sqppdrt of the need for such services
(Amprey & Gilbert, 1977; and Form, 1953).

Appropriate problems. Students' opinions differ

somewhat from counselors about what kinds of problems were
most appropriate to take to the counseling service for
discussion but their ranking of appropriateness cloéely
parallels the results of surveys to‘defermine what their
felt problems were. Wheﬂ asked to rank persoﬁél_adjustmént
prob}ems, vocational, or academic problems according to
their appropriateness for discussign at a:counseling
sérvice, they rank order them academic,. vocational, and
persohal, in contrast to the counselﬁrs'.ranking of
personal, vocatioﬂal, and college routine-academic
(Benjamin & Romapé, 1§80; Gelso, Karl, & O0'Connell, 1972;
Hudesman, Wiesner, & Warman, 1976; King & Matteson, 1959
Resnick & Gelso, 1971; and Wilcove & Sharp, 1971). Similar
results are reported by Gelso et al. (1977) and Shueman and
Medvene (1981) who foundlsfudents ranking educational-
vocational problems as more appropriate than personai.
Those students who were identified as having used college
counseling ser&ices were more 1iké1y to see different kinds-
of problems as equally approprigte for discussion at a
counseling center (Hudesﬁan, Wiesﬂer, & Warﬁan, 1972;Aand

Snyder, Hill, & Derksen, 1972).
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Willingness to Use Counseling Services

Although many students express a need for help wifh
their problems and most see the value of a counseling
service, sqrprisingly fewer‘students.say'that they would
actually be willing to use. the counseling éentef.~ The
following statistics contrast students support of_-
.counseling servic;s with their willingness to use them:

(1) 93% supported offering c0unseliﬁg'services‘but
only 637 would acgqally consider using them (Fullerton &
Potkay, 1973), and

(2) 967% felt counseiing services Qere needed yet only
47% thought they would ever actuall& use thém, even though
76%Z of this group had indicated a need for help'wiéh some
problem (Benedict, Apsler, & Morrison, 1977).

Many would seek help instead from a source outside the
college (687%), according to Koile & Birde (1956). Others

would seek help from friends (Kramer, Berger, &‘Miller,

1974), or, more specifically, from a ﬂoyfriend,'girlfriend,

or a roommate (Hummers & DeVolder, 1979). At a

predominantly black univeréity, 717% would seek help from a

counselor for a vocational-educational problem but would be
most likely to keep personal problems to themselves

(Johnson, 1977).
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COUNSELING CENTER USE AND VALUE

Type of Problem

Student use is weighted heavily toward concerns of an
academic or vocational nature; less frequently do students
use the service for problems of a personal nature (Berdie &

Stein, 1966; Frank & Kirk, 1975;‘and Johnson, 1977).

Actual Use

| Percentages of students who do ultimatgly use the
'counseling service are low. Depen&ing upon the-university'
and varying somewhat with the kinds. of programs offeréd
(counseling services which érovide pfograhs of readiné or
study skills report greater use of their servipes) the
proportion of students using tﬁe'counseling centér ranges .
from 3% to 60% of thé_student pdpulation. In‘the earliest
of these surveys of use, a large number of randomiy sampled .
students, 60%, had used the counseling service at Michigan
State University (Form, 1953). Southermn I}linois
University found about 3% of ifs studehf ﬁopulation used'
the counseling center during a spring quarter (Smyder,
Hill, &-Derksen, 1972), but spring éuarter is. a time of 1ow'
counséling center use; 237 of a Bérkeley frééhman_class,
followed through four years, used  the coﬁnseling'service at
some time (Sharp & Kirk, 1974) while Washington S#ate
University's counseling ser&ice sees about 7% of its

student population during any one.year (Minge & Cass,
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1966). Of a random sample of Ohio State Universiti
students, 24% had used the counseling service at some time
(Carney & Barak, 1976) and 40% of randomly sampied freshmen
at Western Illinoils University had used the'couqseling
service by the end of their first studént year (Hummérs.and
DeVolder, 1979).

Effectiveness as Measured by Satisfaction

Any evéluation of the effectiveness of a counseéling
service includes multiple criteria measures: actual use,
performance records, personal and social adjustment-és
viewed by both the client and others, various.personality
dimensions and, perhaps the most obvious, the client's
satisfaction with What’he or she reéeived. The use of this
last cpiterion for evaluation 1s less important
theoretically than practically. Turning out dissatisfied
clients will have se&ere consequences for a couﬁseling
service in a university setting which usually depen&s on
wordjof—mouth advertising and self-referral of clients
(Goodstein & Grigg, 1959). Researchers havé found that
students are generally pleased with the sgrvices they
receive from counseling centers (Carney, Savitz, &

Weiskott, 1978; Form, 1953; and Minge & Cass, 1966).

Effectiveness as Measured by Behavior Change
Another viable and relatively easily measurea
criterion of the value of a counseling service is the

éhange in behavior that students experiencé from ﬁsing it.
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Grades and graduation rates are particularly important

measures of the value of counseling when studying the

success of an individual as a college student. Users of a

counseling service are more likely than non-users to

graduate and are also less likely to leave ‘the university

in bad standing (Frank & Kirk, 1975). Within the group of

students who use the counseling service, students who are

self-referred have a higher rate of graduation and higher

GPA's than students who are referred by others (Redding,

1971) and a significantly greater proportion of counseled

students graduate than do non-counseled students (Shepherd,

1965).

Effects of Students' Perception on Outcome of Counseling

Cognitive variables such as client beliefs, attitudes,

perceptions, and expectations are often -significant in
affecting the process and the outcome of counseling and
psychotherapy (Frankel, 1969; Goldstein, 1960; and
Sapolsky, 1965). 'Therefore, an impor;ant variable in the
continuation of counseling as well as the outcome of
counseling is the students' favorable perception of the

university counseling servicé and its counselors.

STUDENT EXPECTATIONS AND PREFERENCES AS PREDICTORS

Meeting students' preference for a counselor

(preference based on counselor characteristics) resulted

in
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counseliﬁg which received a higher rating on an interaction .
scale scored by trained raters (Ziemelis, 1974).- 1If the
quality of an individual session is better, the oufcome'of
the counseling ié iikély to.be.better. Similéfly, clients
who perceived edunselors £hat théy listened to on tapes to

be expert, attraétive, and trustworthy-were very optimistié
that the client on thé tape would return and woﬁld'be

helped, feelings that ﬁresumablylexpress.ﬁositive'
ekpectations resulting from this favdrable at;itﬁde toward
the counselér (Cash, Kehr, & Salzbach,A1978).t On thé otﬁer
hand, white subjects who were selective about the'. |
counselor's.age, sex, and socio- '
mére reéerved about disclosing-pérsonal informafion about

themselves, reflecting a lack of trust in the\cotngelor,

and, by extension, resulting in

(Casciani, 1978). Black clients believe white counsgiors
a?e not as iikely fovadopt another‘persqn's frame of
reference as black counseio;s are (Wright, 1975); blacks "
going into a counseling reiatidnShip-do not have a feeling'
of trust for the counselor who 1is whité;-élfhough Wright

suggests this perception might be changed by the cdunseling

process. Yet Proctor and Rosen

to meet preferences of black non-college clients for black
counselors did not affect actual counseling outcomes as
measured by dropout rate and satisfaction in a mental

health clinic. In view of the fact that only white

economic status were also

less successful counseling

(1981) found that failure
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counselors participated in the study, the results do not
imply that blacks did as well with non-preferred (white)
counselors és'they would have with ﬁréferred.(black)

counselors.
STUDENT PREFERENCES FOR SEX OF COUNSELOR

The variable of sex preference as a factor iﬁ
counseling has beeﬁ the subject of consideréblé research.
Since we can expect more positive results from counséling
in which the counselor meets the expectations and
prefergnqes of the student (Frankel, 1969; Goldstein, 1960;
and Sapolsky, 1965), it is useful to determine 1f sex |
preferences are strongly held by potentigl users of a
counseling service.

In aﬁ-early study, Kaile and Bird (1956) found that
for the éreatest number 6f problems, freshmen women had no
preference for sex.of counselor.‘ When they did have a
prgference, they were more 1ike1y to prefer women. Men
said that the& had no preference as oftén as tﬁey'said that
they bfeferred to be counseled by a man. . A decade later,

- males preferred a male counselqr for both vocatiénal and
personal counseling and females had no preference for sex
of counselor for vocational concerns Bﬁt preferred a female
for personal counseling (Fuller, 1964). In more recent

studies, males' preference for female counselors has been
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found to be increasing, perhaps as a result of the feminist
conscio;sness-raising efforts of the past decade (Johnson, -
1978). We see also that students who have a sex preference
have more stereotyped peréeptions of both sexes. And both
sexes expected males to be more like the stereotyped
masculine role than they expected females to be like the
stereotyped female role (Johnson, 1978). One migh;
suppose, of coﬁrse, that manyAstudents‘do not ﬂave a
preference for sex -of counselor. In fact, in a recent
study many students of both sexes had no'preference; maieé
were less likely than females .to have é preferenéé,‘bﬁg
those females who did.éxpress a preferen;e chbse‘female
counselors. These results contradict earlier studies and’
the authors, Walker and Stake (1978), theorizé that
attitgdes in the general population toward sei'preference
may have changed ddrihg the past decade.

Although a significant preferenqe was not found in
their research, Gor@on & Gragtham (1979) found a tendency
for the students they surveyed to prefer a same sex
counselor. The sample was composed of a group of
"disadvantaged students" which included members. of
minorities--blacks, Puerfo Ricans,‘disadvantaged whites,
and "others." | ‘

For their research, Highlen and Russell (1980) defined
feminine counselors as sympathetic, supportive, waim, and

understanding; androgynous counselors as independent,
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assertive, energetic, compassioﬁate, and supportive; and
masculine counselors as assertive, independent, anélytical,
efficient and objective. éiven Ehese characteristics,
studeﬁts"ratings of counselors were not affécfed.by
counselor sex but were affected by those identified séx
roles: femaie students preferred féminine counSei&rs first,
then androgynous counselors. |

High school Indian and white stﬁdents, rating white
counselors, expressed a moderately strohg preference for
the sex of the‘c6ﬂnseldr. Males from both.rgces preferreq
male counselors when discussing persohaliconcefns. Female
Indian students strongly ﬁreferred a female éounselor for
personal concerns (Littrell & Littrell, 1982). The
researchers theorize that Ehese data may rgflect a strong
traditional pattern of same sex interaction and support
among Indian women, a considerétion in prpviding counseling

services for Indian students.
STUDENT PREFERENCES FOR COUNSELOR RACE

The race variable in counselor preference 1s oné that
cannot be de-emphasized. V"Althoughithg qounselof may be
imbued with empathy, positive regard,‘uncdﬂditioﬂality of
this regard, and congruence . s - he is in spite bf himself
rendered professionally ;mpotent if the client rejects him

on sight simply because of the fact that he is white"
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(Vontress, 1969). Failing to take into account the racial
preferences of a client can result in a nonprbdﬁctive
counseling relationship. Black clients who had stated a
preference for a black counselor but who were assigned to a
white counselor résponded to the counselbr iﬁ'a'socially
desirable ;ather than an authentic manner (Sattler, 1970),
a behavior that would be detrimental to forming>a.good. |
counseling relationship and would-therefore’have a negativé'
effect on the counéelihg outcome.

Black counselors were found to'be"preférrea By both
client and non-client black students at Georgia State
University (Barker, 1979), and, in a stﬁdy‘at avla;ge
midwestern universi;y, black studeﬁts' p;eféfénde for a
black counselor was strongest among males-and aﬁong
students pfeseﬁting emotional conce?ﬁs (Abbotﬁ, Tollefson,
& McDermott, 1982). Black students beliéved that black
counselors better understood black students, were more able
to relate to their concerns, and wére more accepting of
black students than white counselors were. These ﬁlacks
were.more likely to have no race preference when the
problem concerned was related to info;mat;Qn-giving ;ather‘
than personal-emotional or ed;cational—vocational
counseling. | .

Thompson and Cimbolic (1978) also found that black
st;dents were more likely to take their problems to the

counseling center if their preferred counselor were to be
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seen. These black students preferred black counselors
regardless of:thé-typé of problem (personal, eduéational,
or vocational).

Exper?énce may be a yariable which suﬁersedes race.
Black freshmen did not préfér a black counselor over a
white 1f the black counselor was ihexpériencéd'an& the
white waé éxperiencéd, but if both weré expérienced, the
black counselor was rated more highly (Cihbolié, 1972)0.
More studepgs‘wefe Williﬁg to return td.the black
experienced cdungelor (16 of the 17 subjectsﬂ than to aﬁy
of the other.counselors~(four counselors in ail: Whifé and’
black experienced counselors .and white and black |
inexperieﬁceé);

All persoﬁs of one race afe certainly not the same and
may well express different counselor preferenceé. A
within-race variable found to have an effect on:raciél
preference 1s racial self-designation. Stu&entg who
consider themselves to be "black" or hAfrd-Americanﬁ were
found to.prefer black counsgloré but those ﬁho iden;ified
themselves as "Negro" or “coioréd" did not expréss‘g
preference (Jackson, 1973). . Sex, age, and socio~economic
status.were.aléo examined but Qere nof variablgs that
affected preference.  ' |

Considering Grantham;s research (1973) which
established that attitudes toward another race might depend

on the subject's racial self-concept, Parham and Helms
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(1981) attempted to determine if di?iding a black
population into four stages of racial dgvelopment Woul&
show tpat the group of individuals in the early stage
preferred white counselors and the grbup in the last stages
preferred black. Tﬁey found a trend, not reaching‘a
significant. level, for each group to have a preference in
the expected direction. |

Although knowledge of any minofity gfoup's preférence
is helpful in determining that énoﬁhef minority group might
also hold uniéue'preferénces, what may be approﬁriafe for
people from one race or culture may not ‘be appropriate for
another. The Asian culture has a family communication
system which is.baséd-on paternalism, a system‘ih which
authority and consequently communication originate from the
father. This system teaches children to hide and restrain
thelr emotions. Atkinson, Maruyama, and-Mafsui (1978)
thought that we could expect people’with'subh a cultural
background to be uncomfortable with affective counéeling.
They found Aslian-descent subjecté to prefer counseling that
was difective as opposed to nondirective and Asian
counselors as opposed to‘Caucasian.‘ Their results held -
true for university students but not for‘youth in a
religious group, perhaps; the authors suggest, becausg the
university students had a stronger awareness of ;heir
cultural history.

Counseling style and race (ethnicity) were also
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variables in a study by Dauphinais, Dauphinais, and Ro&e
(1981). Use of a npnfdirective style was considered to.be
less effective by Indian high school studenté rating a
counseling tape than were directive and an "experiﬁental"
style (utilizing direct guidance, approvai, and
reassurance). However, these studengs clearly rated a
coﬁnseling intérview higher when théy beiieved the
counselor to be an Indian. ' |

Two similar studies using Indian ﬁigh schooi
populations found that Indian students believed it was

important that a counselor be someone they could trust but

that it was not important to them that the counselor or

helper be an Indian (LaFromboise, Dauphinais, & Rowe,
1980). Trustworthiness.was‘the more important variable in
the second étudy as well. Counselor effectiveness was

rated more highly when the students judged the:counselor tb;'*

be someone they could trust.,‘In'this'study,’ethnicity waé‘i.

not impoftant..ﬁin_fact, stgﬂéﬁts were m&re:Iikely f&
choose. the noq-fﬁﬁian counse;af:as "éomeone I.would go fg
see if i had é proB}em" than fﬂe Indian counselor
(LaFrqmboisel& Dixoﬁ, 1981). But different pressures felt
by college students might producé'preferences and attitudes.
different from high school students (Bevan, 19655o

In a survey‘of Native,Amefiqan college students at
Montana State University, students reported a preferenceu

for a male Indian counselor, a preference that was not
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affected bytthe kind of problem with which fhéy were
concerned (Haviland, Horswill, O'Connell, & Dynneson,

1983).
STUDENT PREFERENCES FOR COUNSELOR AFFILIATION

Aware that the accoﬁtrements of the profession and/or
the physical location and environment might have a negative
effect on students' perceptions of counselors and

counseling services, Smith (1974) attempted to determine if

changing the image of the counselor and the location of the

services mighf be preferred by students. He found that
students preferred, about equally, an on-campus
éompfehensive (centr;lized) céunseling centef 6r a
decentrélized counseling service located at several readily
accessible loc;tions-on campus. Tﬁe decentralizgd
1ocationé they were most likely to prefer were the office
of the Dean of Men/Women or an off-campus counseling
center. |

In dealipg with ﬁingrity students, it would seem
reasonable fo provide élternative'settings thch might not
be so strongly assoclated with thé-whipe middle élass
system which'h;s-come to have'negativé associations for
many minorities (Calia, 1966; Spaﬁg, 1971; Sue, 1978; and
Vontress, 1970). fhere appears-to have begn no research

investigating this issue of possible pfeference for one
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setting, locale, or affiliation over another.

SUMMARY

Literature reports that_éouﬁseling serviées-are_
perceived as a necessary part of student services on.a
college camﬁus, although tﬁe role.of such services is
perceived somewhat differently by couhselors.and..students°
Students are less likely to use counseling services
themselves, however,‘than they are to believe that éuch,
serviées.should be available for other students,.even when
they perceive themselves to have distressing problems.
Students who do use counseling servicgs feport, on the
Wﬁole, being satisfiéd with the help they receive and
statistics-reporting higher graduation and'lowef dropout
rates for students wh§ use coﬁnéeling services.support‘
students' perceptién of the value of coupséiing services.

Research also shows that the outcome of counsgling'is
affected by students' perceptions; thué, student
exéectations and preferences are to some extent predictors
of successful counseling. - Student preferences for sex of
counselor appear to havé changed over the past two or three
decades; " contrary to earlier findings, males are now less’
likely than females to have a prefefence and both sexes are
now more likely to prefef a femalé_éounselof than they were

in earlier studies.  Same race appears to be an important
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preference for blacks and Asian—-Americans but préferepcé
for same race (ethnicity) counselors’by’Indian students
appears to bekless clear-cut, A single re;éapch study
examining the affiliation of the counselor or the physical
location of the counseling service suggests that thé
traditional college '‘counseling center might not be the most
appropriate setting from which to offer counseling services

to students.
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Chapter IIIX
PROCEDURES

In the past, American Indians have received an
education that has been inferior inhmany ways. ’In the last
two decades, a re-examination of our values as they |
influence behavior towérd other people has brought about a
change in attitudes and behavior toward minority groups.
Both Native American and other educators have Been
attempting to recognize the needé-df Indian sfudents and to
provide educational services that can be useful to these
Indian students. Aware of the difficulty Amefican Indian
étudents have in completing a college eduéation, educators
ére suggesting that college counseliﬁg services. to American
Indian students need to be examined and imﬁrqved.

A descfiption of the procedureg that were used to
collect data to determine (1) if certain characteristics of
the counselor affect Native American students' perception’
of the counselor and willingness to see the cﬁunselor and
(2) 1if the Eerceptions Native American students have of
counselors and their willingness to see counselors are
affected by demographic differences émong the Native
American students foliows. The population of the study .and

the method of drawing the sample that provided the data ‘are
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described; the variables that were examined are identified
and discussed; the method of collecting the data .and the
instrument used are described in detail; the statistical

hypotheses that were tested are specified; and the manner

of analyzing the data to determine acceptance or rejectién

of the hypotheses is identified. Precautions taken for

accuracy are noted as well.

POPULATION

Montana State University

The population of this study consisted of all Native
American students enrolled at Montana State University
during winter quartér, 1983. Montana Stété University was
established in 1893 as the Agricultural Cdllége of the
State of Montana. As_a iand—grant collége, Montana'State
is supported mainly by legislative appropriation; student
fees, and land-grant income. Now, in 1983, programs are
provided by six colleges and two‘schools within the’
university: the College of Engineering (277 of student
enrollment), followed by the eﬁrqllment in the Collgge of
Letters and Science (15%), th; Schqol of.Bgsingss (13%),
the College of Arts énd Architécture'(9Z), the College of
Agriculture (9%), the College of Edugafion (9%), and the
School of Nursing (6%). Eleven percént-of tﬁé sfudeﬁt'
population at Montana Staté University is not enroiled in

any school or college and is identified as being part of
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- the General Studies proéram.

The total student population of which the'study
population 1is partlnumbered 11,233 students ;t the
completion of registrafion for autumn quarter, 1982. Of.
tHe number of students.enrolle&>ét Montaqa State
ﬁniversity, 9905 are undergraduafé students, 737 are
graduate s?udents, and 59I‘students-gre enrolled in:speqiali
categories, classified as ﬁeither gfaduaté nor
undergraduate students (non;degreé students).

By far the majority of-students are Monfana residents
(83% or 9323 étudents); of the total number of students
(11,233), only 147% (1573) are out—of-state studenté and
another 3% (337) are students Qho are legal residents of
another country.

The percentage of male étudents at Moﬁtaﬁa State
University 1s somewhat iarger thaq thé.perceﬁtage of
females: 58% are male (6479 students) aﬁd‘42%Aare.femaie'
(4754 students). |

Native American Student Population

The Native American studeﬁt~population at Montana
State University, as determingd from a voluntagy'
declaration of ethnicit& to the Native American center and
from enrollment statistics gathered from several sources,
numbered 125 sfudenfs during diﬁter quarter, 1983, slightly
less than 2% of the populatiop of the ﬁniversity. Female:

Native American students outnumber malés, 78 (55%) to 64
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(45%); Of these students, 38% were freshmen, 217 were
sophomores, 187 were juniors, 11% were seniors,_and 107
were graduaté students.

By law, the university system in the,state of Montana
provides a fee walver typé of scholarship as;istance.tb all
Native American students possessingtat least 25% Indian
blood. The amount of assistance, for regulafiy eﬁfolied
Native American students who gqualify, is $159 ﬁer quarter;

Sampling Procedure

For this investigation, a réndom sample of sixty
students was drawn,-stratified according to sex,‘year 6f
stﬁdent in school, and college major, from the Native
Aﬁerican undérgraduate‘student:population according to the
percentages known to be in that pépulation. .Students in
this sample were invited to participate in the fesearch and
were offered an honorarium of $5.00 if they were willing to
participate. Students who declined (ten students of the
original sa@ple declined) were réplaced by students of like
characteriétics drawn in the same manner until a sémpié of
sixty students who agreed to participate had been

assembled.'
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INVESTIGATIVE CATEGORIES

Independent Varilables: Counselor Characteristics

Three counselor charactéristics,were identifiéd as
independent variables for this regeafch: .ethnicity, sex,
and place of work.

Ethnicity. This investigation exémined, firét of ‘all,
the variable of cognselor ethnicity in relation to student
perceptioﬁs of counselors available to them_throﬁgh £he
universigy. Counselors were i&entifigd as either Native
American or white. |

Sex. In additioﬂ to ethnicity,.the_variable of sex of
counselors was considered in examining the perceptioﬁs §f
students toward coﬁnselors at Maptana State University.

Both female and male counselors were iaentified in the

study.

Place of Work. The investigation also examined the
counselor's place of work as a variable; Counselors were
identified as affiliated with either a university
counseling center or with a Native American éénter.'

Indepeﬁdent Variables: Student Characteristics

Four student variables were identifed as 1ndebendgnt
variables for this research: sex, bloqd quantum, tribal
affiliation, and reservation background:

Sex. Sex of the Native American student was

considered as a variable in the study.

\

Blood'quantum, Biobd'quahtum, the percentage of
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Indian blood a student has, was consideped as a variable of
Native American student characteristcs. Students were
grouped as having (1) low blood quantum, less thaﬁ,SOZl
Indian blood, (2) medium blood quantum, Si% to 75% Indian
blood, or (3) high blood quantum, 76% to 100% Indian

blood.

Tribal affiliation. The tribe that a student is

affiliated with was also considered as a variable. Five
tribes (or confederated tribes) which were found Fo-make up
887% of the NativelAmeriéan population were ideﬁtified:t (1)
Crow, (2) Chippewa-Cree, (3) Blackfeet, (4) Assiniboi%; aﬁd
(5) Northern Cheyenne- Three other tribes represented in
the sample; Salish-Kootenai, Sioux, and Navajo,lwere notl
fepresented bj numbers sufficiently large to allov;~
statistical analysié and were not considered in the
statistical portion of this research.

Reservation background. Another characteristic of

Native American students considered as a variable was

reservation background. Students were grouped_accordiﬁg to

whether, at the time they enrolled in college;'(l) they
lived on a rééervation or (2) they lived off the
" reservation.

Dependent Variables: Student Attitudes toward Counseloré

The third ﬁajo; group of variables for this study was
.the attitudes of students toWard counselors. Attitudes

were examined in regard ‘to students’ perception. of
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counselors' effectiveness and their utility to students.

Effectiveness. Cpunselor effectiveness was defined as

the combination of the scores of tlie three variablés of
competence, trustworthiness, ané aftractiveness as measured
by the Counselor Effectiveness Rating Scale. Each of the
three variables were conéidered indiﬁidually.

Utility. The usefulness that the student perceives
the counselor to have for him or her, utility, was
determined by the student's indication of wiliigness to

talk to the counselor if the student had a problem.

DATA COLLECTION
Procedure

Students who were selected as subjects through-the
sampling procedure described abo@e were randomlf aésigned-
to one of six investigative gfoups, identified as (1)
Native American male counselor affiliated with the college
counseling center, (2) Nafive American female counselor
affiliated with the college counseling center, (3) Native
American ﬁale counselor affiliated with tﬁe Native American
center, (4) Native American female counselor éffiliated
with the Native American center, (S)’white male counselor
affiliated with the college counseling center, and (6)
white female counselor affiliated with the college .
counseling center. Each of the six groups of students

consisted of ten Native Americéps.
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Subjects were contacted by letter and informed ‘that
tﬁey had been seiegted to help rate counseling tapes th;t
were to bé‘used for ﬁraining étudent counselors working
with Native American students. They were tcld thét to rate
"the tape would take about tweﬁty minutes of their time.aﬁd
that; in appreéiation of their help, they would receive
$5;00 ﬁpon completion of the rating; Each pérsonlyho
responded was then assigned a time to hear_the.tape.
Subjects who did not respond to the‘ﬁaiLed invit;tion
received telephone invitations to'éarticipate in the study.
Times to rate the éounseling tape were arranged.accsrding-
to - the convenience of eaéh student.

Sébjects met individually or’in sﬁall'groups of two or
three to listen to the thirteen-minute segment of.a client;
centered counseling interview between a male or female.
Studént and eifher a male or'female couﬁéelor, The éames
interview scriptfwas used in all'cénditioﬁs (counseling
scripts are described below.)

Students heard one of the two folloﬁing‘introductions
of the counselor on. the tape: |

(1) "This counselor, who has a Ph.D. in counseling
fsychology, is 34 years old and has been counseling in a
college gounseiing center for four &ears."

- (2) "This counselor, who has a Ph.D. in counseling
psychology, is 34 years oid and ﬁés been.counseling in a

Native American center for four years."
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HSubjects were then shown a color slide of a Native
American or a white counselor and told that they were being
shown the slide "to make phe'counsélor on.the tape seem
more real" to them. Subjects were told that they would Ee
listening to the beginning of a counseling sessioﬁ and that
they would be asked to giye their opinion of the coﬁnéelor
on the tape afterwards. ' |

On the counseling audiotape, the student expressed
concern about his or her college performance. The student
began by discussing poor grades in college and'continued by
discussing a sense of fallure as an individual,
frustration, fear of disappointing loved ones, and poor
sélf—esteem. (A copy of the counseling script is attgcﬁed
in the appendix.) The counselor on the tape responded
appropriately (3.0 on Gazda's adaptation of Carkhuff;s
scale; Gazda, 1973) for an initial client-centered
interview.

Afer listening t6 the taped segmént; students
expressed their perception of the counselor by.filiing out
the Counselor Effectiveness Rating Scale (described below).
Subjects were also asked to identify themselves on the:
rating scalelaccording to thelr sex, tribe, and blood

quantum.
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Counselor

_Attempts were made to control variables other than the
reseafch variables (sex, ethnicity, and place of work):
which miéﬁt have‘influenced students':bérceﬁtions of the
counselors. ‘

To control the effects of physical attractiveness,
slides of counselors judged to be equally attragtive and of
approximately the same age were used.. Two upper;level
undergraduate communication classes with a total enrollment.
of 60 students viewed an assortment of 16 slides of white
and Native American males and females ranging-in age from
19 to 45. Thesé students were asked fo rate the slides for
- physical attractiveness and age. Slides of a &ative
American male, Native American femaie, white male, and
white female were then selected, to be presentéd with the
taped counseling iﬁterview,.fromAthose which had been
judged by these gtudents to be approximately-eqﬁal'in
physical attractiveness and age,., The 1ndividﬁals on the
four slides chosen for use in. the study were judged‘to be
in the 31 to 35 year age bracket by at. least fifty percent
of the students judging the slidés,_and the individuals in
these four slides were also judgéﬁ to be 6f about equal
attractiveness, more attractive than the mgaﬁ_fbr all 16
slides but léss than oné standafd deviation above the mean
(individual slide mean ratings of 2.60, 2.58, 2.62, and

2,583 x = 2.39, SD = ,92)
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To control the effects of counselor prestige and
experience on the perceptions of the students, the
counselor was introduced in all éon&itions as a cdunseling
psychologist who had four years of experiencé counseling
Native American students. '

Finally, to controi possible effects of counselor °
dress on the students' ﬁerceptions of counselors, similar
moderately casual attire was worn by all four counselors
(Littrell & Litfrell, 1982). The male counsélors.wore a
sports shirt with no tie an&Aa brown cdrddroy sports
jacket; the female counselors wore a brown tweed blazer
over a colored blouse and wore‘eafrings buf no other:
visible jewelry.

Counseling Scripts

Oﬁ the thirteen-minute counseling script of an iﬁitial
client~centered counseling session, the ;tudent expréssed
concern about his or her college performance; poor grades
in college, a sense of failure as an individugl,_
frustration, fear of disappointing lovea ones, and poor
self—esteém. The counselor on the tape responded
appropriatelj for an initial client;éentered interview.

The appropriateness of the responsg was determined by
three university counselors assocliated with the counseling
center who independently raged the tépes.accordiﬁg to

Gazda's adaptation (1973) of Carkhuff's counselor response

'rating guidelines. The script met the conditions of a 3.0
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level of facilitation, conditions which both Gazda and
Carkhuff agree are optimal for an initial counséling
interview. Before rating the script, the counselor raters
achieved inter-rater reliability of .92 in Lﬁdependegt
trial rétings (Ebel, 1972). (Results of the inter-rater .

reliability tests and ratings of the counseling script can

be found in the appendix.) The counselor -and  student roles =

on the audiotaped scripts were rehearsed and recorded by
theatre students and graduate student counselors at the
university.

Instrument

After hearing the introduction, seeing thé slide, and
listening to'the thirteen-minute taﬁed interview, subjects
were a;ked to rate the counselor on the Counselor
‘Effectiveness Rating Scale (CEﬁS). The original_Counselor
Effectiveness Rating Scale, a semantic differential-
questionnaire, was developed in 1975 by Atkinson to be.used
to rate counselor credibility. Five concepts Gere measured
on three 7-point bipolar scales (bad = 1, good = 7)
representative of the evaluative dimension of meaﬁing, as
~derived from Osgood, Suci, and Tannenbaum (1957). The five
concepts measured on the original scale were (a) the |
cbunsel&r's knowlgdg; of psychology, (b) the counselor's
ability to help the client, (c) the counselor's wiilingness
to help the client,A(d) the counselor's comprehension of

the client's problem, and (e) the counselor as someone the
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rater would go to see 1f she or he had a problem to
'disguss, The questionnairg was uséd by volunteers from a
community college introductory psychology class, a county
mental health clinic, and drug abuse.programs in a federal
correctional facility for men and a state corregtional
facility for women. These volunteers rated fiffgén—minute
videotapes of ;ounseling to establish pércéived counselor
credibility in Atkinson's study to determine tﬁé effects of
a high-low prgstige introductién on the subjects'
éerception of the counselor.:

The instrumeng has been adapfed for use with minority
students by Atkinsdn, Maruyama, and Matsui (1978). Based
on conclusions drawn by Strong (1968) that counseling is an
interpersonal influence process in which perceived
counselor credibility consists of two comp&nenté, perceived.
expertness and perceived trustworthines, Atkinsgn et‘al.
postulated that minority grdups might perceive a majority
group counselor as expert but not trustworthy, and'
therefore uséd the CERS to rate the.counselor on.fhree
concepts related to expertness (the counselor's expéftness,
the counselor's ébility to help the client, an@ithe
counselor's knowledge 6f psychology) and three congepts
related to trustworthiness (the qounéelor's,
trustworthiness, the counselor's sihcérity in hié or her
willingness to help the client, and the coﬁnselor's

tendency to maintain,confidentiality) and a seventh concept
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of perceived counselor utility (the counselor as someone f
would go to see if I had a problem to discuss). Raters
were 48 Japanese Americans ranging in-age from 15 to 26
years, atfending high school or coilege, who rated an
eleven—-minute counseling_au&iotape in which counseling
approach and race were variabies.

The CERS was later used (1981) by Dauphinais,
Dauphinalis, and Rowe to assess i02 Américaﬁ Indian high
school students' perceptions of counselor effectiveness.
Dauphinais et al. note that'semantic differentiéliscaies
have been shown to be useful when used across cultires and
specifically with Native American subjects.

The revised CERS contains three concepts related to
perceived expertness (the counselor's expértness,Athe
counselor's competence, and the counselor's skill),.three
concepts related to perceived trustworthiness (the
counselor'é sincerity, the counselor's reliabilit?, and the
counselor's trﬁstworthiness), three concepts félated to
attractiveness (the counselor's friendliness, the
counselor's approachability, and the couﬁselof’s

1ikability), and one concept related to perceived counselor

utility (the counselor on the tape as someone I would go to

see 1f I had a problem to discuss).
The CERS is reported to have a reliability coefficient
of its total score of .93 and a reliability coefficient of

the expertness, trust&orthiness, and attractiveness

| .}
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dimensions of .88, .65, and .78, respectively (Atkinson,
1982). The total CERS has been found to be highly
correlated (.85) with the totai Counselor Rating Form, for
which LaCrosse (1980) has established predictive validity.
Subjects of this research.ratéd'each of the nine
concepts (theh summed to provide'three rating écores, one
each for expertnéss, attractiveness,‘and trustworthiness)
on a seven—-point bi-polar scale (bad = 1;'good = 7). The
last concept,véounselor utility, was determined by a yes-no

response to the statement "The counselor on the tape is

someone I would go to see 1f I had a problem to discuss."
STATISTICAL HYPOTHESES

To answer the genmeral questions of this study
identified in Chaptér I, the following nulllhypotheses Wére
developed. All hypotheses refer .to ratings dgtermined by
the Counselor Effectiveness Rating Scale,‘and the terms
effectiveness,‘expertness, attractiveness, ani

trustworthiness are used as defined by that scale.

Sex of Student and Counselor Ethnicity

Hypothesis 1: Native American students' pérceptions
of counselors' effectiveness will not be affected by the
sex of the student or the ethnicity of %he counselor.

a. There will be no significant effects of the

variables sex of student or ethnicity of counselor on




75

student ratings of counselor expertness.

b. There will be no significant effects of the
variables sex of sFudent or ethnicity'of coﬁnsélof on
student ratings of counselor attractiveess.

é. There will be no significant effects of the
variables sex of student or ethqicity of counselor on
student ratings of counselor trustworthiness.

d. Native American students' willingne;s to see a
counselor will be indepéndent of sex of student and
counselor ethnicity.

Sex of Student and Sex of Counselor

Hypothesis 2: Native Aﬁe;ican stu&éﬁts'-percebtibns
of counselors' effeétivéness will not be affected by tﬁe
sex of the student or £he sex of the counselor. |

a. There will be no significant effects of éex of
studeﬁt or sex of counselor oﬁ student ratings of counselor
expertness.

b. There will be no significant effects of sex of
student or sex of counselor on student ratings of counselor
attractiveness. . |

¢c. There will be no siénificant effgcts of sex 6f
student or sex of counselor on.student fatings of counselor
trustworthiness.

d. Native American students' willingness to see a

counselor will be independent of sex of studgnt and sex of.

counselor,
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Sex of Student and Counselor Piaée of Work

Hypothesis 3: Native American gtudents' perceptions
of counselor effectiveness will not be affected by sex of
student or counselor place of work.

a. There will be no gignifiéant'éffecfs of sex of
student or pounsélor place of work bn.student féfings of
counselor expertness.

b. There will be no significant effects of sex of
student or counselor place of work on studen£ rapingé of
counselor attréctiveness.

ce There will be . no significant effects of sex of
student or counselor place of work on student.ratings_of
counselor trustworthiness. |

d. Native American stﬁdents' willingness to see a
counselor will be independent df sex'of student and'

counselor place of work.,

Bléod Quantum‘of Student'and Counselor Ethnicity

Hypothesis 4:i Native‘Americaﬁ students' perceptions
of counselor effectiveness will not be affected by blood
quantum of the student or counselor ethnicity.

a., There will be no.significant effects of blogd
quan?um of student 'or ethnicity of counselor on student
ratings of counselor expertnessf

| b. There will be no signifi;ant effects . of Sloqd
quantum of student or ethnicity'of cou#éelor on student

ratings of counselor attractiveness.
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ce There will be no significant effect; of“biood
quantum of student or ethnicity of coupselpr on sphdent
ratings of counseior trustworthiness.l

d. Native American students' willingneés to see a
counselor will be independenf of blooa quantﬁm of student
and ethnicity of counselor.

Blood Quantum of Student and Sex of Counselor

. Hypothesis 5: Native American students' percepfibns
of counselo% effectiveneés will be.independent.of blogd
quantum of the student and sex of the counselor.

a. There will be no significant effects.of blood
quantum of student or sex of counselor on éfudent ratings
of counselor expertness.

b. There wiil be no signifiéant effects of blgod
quantum of student or sex of counselor on student ratings
of counselér attractiveness.,

¢. There will be no significant effects of blood
quantum of student or sex of counselor on sfuaent ratinés.
of counselor trustworthiness.

d. Native American étudents' willingness fo see a
counselor will be independent of blood quantum of student

and sex of counselor.

Blood Quantum of Student and Counselor Place of -Work
Hypothesis 6: Native American students' pérceptiqns
of counselor effectiveness will not be_éffected'by blood

quantum of the student or counselor place of work.
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a. There will be no significant effects of blood
quantum of student or counselor place of.work on student
ratings of counselor expertness.,

b, There will be no significant effects of blood
quantum of student or counselor place of work on studbnt
ratiqgs of counselor attractiveness.

c. There will be no significant effects of.blood
quantum of student or counselor piace of work on student
ratings of counselor trustworthiness.

d. Native American students' wiliingnéss to see a
counselor will be independent of blood quantum of student

.and counselor place of work.

Tribe of Student and Counselor Ethnicity
Hypothesis 7: Native Américap students' perceptions

of counselor effectiveness will nst be affeéfed by tribe of
student or counselor ethnicity. | |

a. There will be no sigﬁificapt effects of tribe of
student or counselor‘ethnicitonn student ratihgs of
counselor expertness.

b. There will be no significanﬁ effects of. tribe of
student or counselor ethnicity on student ratings of |

counselor attractiveness.

c. There will be no significant effects of tribe of
student or counselor ethnicity on student ratings of
counselor trustworthiness.

d. Native American studéntsf,willingnesé‘to see a
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counselor will be independent of tribe of student and -
counselor ethnicity.,

Tribe of Studént and Sex of Counselor

Hypotheéis 8: Native American'stuaents' pefceptiohs
of counselor effectiveness will not be affected by the
tribe of the student or the sex‘of the'couﬁSelor.

a.  There willnbe no significant effects‘of tribe of
student or sex of counselor on étudent.rafings of counselor
expertness;

b. AThere will be no significant effecfs of tribe 6f
student or sex of counselor on student ratings oflpounselor
attractiveness.

c. There will be no significant effects of tribe of
student or sex of counselor on student ratings of_counéeior
trustworthiness.

d. Native American students' willingness'to see a
counselor will be independent of trife of student and sex
of coﬁnselor. o

Tribe of Student and Counselor Place of Work

Hypothesis 9: Native American studéﬁfs"perceptions
of counselor effectivenss will not be affected by the tribe
of the student or the counselor's place of workr

a. There will be no significant effects of tribe of
student or counselor place of work on student ratings 6f
counselor expertness.

b There will be no significant effects of tribe'off
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‘student or counselor place of work on student ratings of
counselor attractiveness. |

c; There will bg no éignificapt effects of tribe
of student or counselor place of work’én studgnt ratings
of counselor-trustwo;thiness.

d. " Native American students"willingness.tO'see
a counselor will be indépendent of tribe of student and
counselor place of work.

Reservation Background and Counselor Ethniecity.

Hypothesis 10: Native Américan students' pérceptiéns
of counselor effectiveness will not be affected by the |
. : ‘

tribe of the students or the counselor's place of work.

a. There will be no significant effectg of
reservation background of student‘or counselor ‘ethnicity
on student-;atings of counselor expertness.

b. There wili be no significanf effectg of
reservation background of student or counselor ethnicity"
on student ratings of counselor attractiveness.‘

c. Thefe will be no signiﬁicant effects of
reservation backgroﬁﬁd of student or counselor ethnicity
on-student'ratings of counselsr trustworthiness.

d. Native American students’ willingness to see a

counselbr‘wili be ‘independent of reservation background

of student and éoungelor ethnicity.
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Reservation Background and Sex of Counselor

Hypothesis 11: Native American students' perceptions
of counselor effectivenesss will not be affected by the
reservaﬁion background of the student or the counselor's
ethnicipy.

a. There will be no significant effe;ts of
reservation background of student or sex of counselor on
student ratings of counselor expertness.

b. There wili be no signif;cant effects of
reservation background of student or sek of counselor on
stu&ent ratings of counselor attractiveness.

c. There will be no significant effects of
reservation backgro;nd of student or sex of counselor on
student ratings of counselor trustworthiness.

d. Native American students' willingness to see a

counselor will be independent of reservation background and

sex of counselor.

Reservation Background and Counselor .Place of Work

Hypothesis 12: Native Americén'students' perceptions
of counselor effectiveﬁesss will not be affected by the
reservation backgrognd of the student or by the couqselor's
place of work.

a. There ﬁill be ﬁo siénificant effects of
reservation backgrognd of student or counselor place of
work on student ratings of counselor expertness.

b. There will be no significant effects of
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reservation background of student or couhsélor place of
work on student ratings of counsélor attractivenesg.
| cs. There will be no significant effects of
reservation background of student or counselor place of
work‘on student ratings of counselor trustworthiness;
d. Native American students' willingness to see.a
counselor will be independent of reservafion background and '

counselor place of work.

ANALYSIS OF DATA

Testing Hypotheses

To test fhe first three sub—hypothe;es of eaéh of
Hypotheses 1-12, a two-way analysis of variance was used to:
de;ermine if significant interactions among each pairing of
student variable and éounsélor variable coﬁld be fouﬁd on
each of the three depenaent variables, expertness,
attractiveness, and trustworthiﬁess._ 1f no significant
interactign was found, teéts for main effects wére
employed. The fourth hypothesis of each four
sub—hypotheses was tested by a cﬁi—SQuare test of
independence.

de way analysis of variance tests employed the AVMV
(multi—variable.analysis of vapiance ﬁith unequallnumber.df
cases) program using MSUSTAT computer statistiéal anély;is
package developed by Richéf& E. Lund, Montana Stafe

University, Bozeman, MT 59717 (Lund, 1983). Chi.square
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tests for independence used CSQ2, a chi-square aﬁalysis of
two-way contingency tables, from the same statistical
analysis package.

Level of Significance

Null hypothesés were tested at the .05 level of
confidence. ' This level was chosen as an acceptable
comprémise to guard against béth type i and type II errors
in rejeéting or retaining a hypotheses.

Precautions for Accuracy

Data from questionnaires were transferred to Fortran
coding forms by the investigator and were checked by a
second individual. Data files were'chécked for ‘accuracy
again after the data were enéered into the coﬁputer by the
Montana State University computing center. Stétisticai
computations were per%orméd by the computer at Montana
State Univeristy using the MSUSTAT.package fop statisfical

analysis.
PRESENTATION OF DATA

Sum of squa?es, mean squ;fés, F-values, p-values, and.
residual terms fdf.each sub-hypothesis are presented ip
tables in Chapter IV, The tables indicate significant main
effects as well as interaction effects. Group (treatment)
means are presented when no interaction effeét existed but.

main effects did exist. The results of each test are
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reported and shown individually.

SUMMARY

A stratified random sample of 60 Native Aﬁerican
undergraduate stu&ents at Montana State University in-
Bozeman, Montana, was’selected to partidip;te in research
to determine attitudes of N;tive American studengs toward
counselor ethnicity, sex, and place of work. Students were
assigned to groups identified by coﬁnséior ethnicitf; sex,
and place of work. ‘Stddents viewed slides of eithér a male
white counselor, a male Native American éounseldr, a female
white counselor, or a female Native American coumnselor
associated with either the coun;eling center or thé Native
American Studies brégram and were told that they were
rating an interview made by that counselor. Female
students heard a tape on which the client wés a feﬁale
Native American student and male students heard a tape on
which the client was a male Native American student.
Students then rated the counselor on the Counseior
Effectiveness Rating Scale for effectiveness,
trustworthiness, attractiveneés,‘and utility.

Demographical data was obtained from these students by a
questionnaire administered at ;he time ﬁhe rating was.made
and by a review of information availablé at the Native
American center at Monténa State University.

Data was analyzed by two-way analyses of variance_and
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chi-square tests for independencé ﬁéing'the MSUSTAT
computer statistical analysis package programs AVMV
(multi;variable analysis of variance with unequal numﬁer of
cases) and CSQ2 (chi-square:analysis of two-way contingency
tables). Null hypotﬁeées were teséed at the .05 level of

significance. A presentation and discussion of the results

féllows;
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CHAPTER IV

PRESENTATION AND ANALYSIS OF DATA

The purpose of this study was to examine Néfive
American étudents' perceptions of counselors and their
willingness to see counselors to determine if #hese
students' attitudes were equally favorable to cpuﬁseling
offered by a white or a Native American counselor, an
opposite sex or saﬁe sex counselor, and a counselor
employed in 'a counséling center o? one employed in a Native
American center.

The study also examinéd Native American students on
the basls of selected demographic characteristics to
determine if tﬁeir perceptioné of counselors were
influenced by those characteristics. Students rated the.
effectiveness of counselors following counseling
slide/audiotape sessions of v;rious.counselors,.and they'
also indicated their willingness to go to see the counselor
they rated. Deﬁog;aphical data obtained by a student
questionnaire and through Native American Cénter feéords
were usea to determine if differences émong'Students were
influenced by sex, blood quaﬁfum, tribai, or feservagiqn
-characteristics of the student.

The results of the statistical analyses of the data
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obtained from those procedures are presented in this
chapter. Descriptive statistics of the population and of -
the sample precede the reporting of the statistical

analyses.

DESCRIPTION OF POPULATION AND SAMPLE

Population

’As Tables 1 aﬁd 2 show, the undergraduate Native
American student population at Montaﬁa Statg University
numﬁered 125 winter quarter,. 1983; 57 male .and 68 female_‘ : 5
students. '6f this number, 437% were freshmen, 24%
sophomores, 21%Z juniors, and 12%‘senior§. This

representation varies slightly from the Montana State

Table 1
Comparison of Percentages of Native American

Students to All Students by Class,

Winter Quarter 1983

Class Native American CAll

Students _ Students
Freshmén ' . 437 | 35%
Sophomores 24%. . : 197%
Juniors 217 ‘ ‘ . 16%
Seniors | 127 ‘ | 207%
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University undergraduate population as a whole. The two
main differences between the percentages of Native American
students in each class and the percentages of all students
ih each class are that (lj rela%ively more Native American
students are freshmen and relatively fewer are seniors than
the general undergraduate bopulation and that (2) the
percentage of female students is greater among ﬁativg

Americans than among all students.

Table 2
Comparison of Percentages of Nétive American Students

to Al1l Students by"Sex

Native American All
Sex Students Students
Male 46% o 58%

Female 54% S ' . 42%

Studeﬁts at Montana State University can enroll in
programs provided in six colleges and two schools: the
Colleges of Engineering, Letters and Scieﬁce, Arts and
Architecture, Agriculture, and Education and tﬁé.Schoois of
Business and Nufsing. A two-year Geqeral Stud}és proéram
exists for students wﬁo have ﬁot ye£ sélected é‘ﬁéjor. A
comparison of percentages of students enrolled by_college

.1s presented in Table 3.
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Table 3
A Comparison of Native American Students to All

Students by College Prograﬁ

College Native American . All

Students . Students
Engineering 127 - 27%
Letters and

Sclence 15% 11%
Business 117% o 13%
Arts and ,

Architecture - 9% ) 9%
Agriculture ' 10% ' 9%
Education 67% . - 9%
Nursing 13% 67
General

Studies 237 127

The greatest differences between the representation of the
general student and Native American populations in these
programs 1s that ?elatively fewer Native Americans are
enrolled in the College of Engineering and considerably
more are enrolled in the General Studies program thaﬁ‘the
general undergraduate population.
Sample

The sixty ﬁative American students who participated in

the study were selected by a stratified random sampling
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procedure that insured proportional représéﬁtation by sex,

college major, and year in school. Other characteristics

of the sample group; home reservation, blood quantum,

Table 4
Reservations Represented by Native

American Students in Sample

Reservation n Percentage
Blackfoot 19 32%
Crow 15 25%1
Cheyenné 6 - - 10%
Turtle Mountain 6 10%
Fort Belknap 5 ‘ , 8%
Flathead 3 5%
Fort Peck 3- 5%
Rocky Boy 2 3%
Pine Ridge 2 3%
Chippewa 1 . ” 27
Navajo 1 27
White Earth 1 27

tribal affiliation, kind of prefcollége.education, and on

or off reservation life, are shown in Tables 4-8.
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Table 5
Blood Quantum of Native American

Students in. Sample

Blood Quantum n -‘Pexcentagé
*50% or less ) 24 . 407
51% to 75% : 20 , 33%
76% to 1007 | 16 T a2

#With one exception, all of these students had at
least 25% Indian blood. : :

Table 6

Nativé American Tribes Represented in Sample

Tribe : n ) : Percentége
- Crow o 15 - 25%'
Chippewé-dree 15 - : 25%
Blackfoot ' 13 - ‘ 2 22% -
Assiniboin ' 5 8%
Northern Cheyenne, .5 8%
Salish-xootenai | 3 5%
Sioux i ‘ 3 5%
Navajo T .
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Table 7
Pre-college Education of Native American

Students in Sample

Education . n Percentage
Public School _. 56 ‘ ' 93%
Federal School 2 ' 37
Church School 2 | 3%

Table 8
On or Off Reservation Background

of Students in Sample

Reservation n Percentage
On C 41 687
Off 19 ’ 32%

QUESTIONNAIRE RESPONSES

Of the 60 students in the sample, 41 (68%) iresponded -
that they would be willing to see the counselor that they

rated. Percentages of students willing to see the
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counsglor and the counselor variables are presented in

Table 9.
Table 9
Native American Students Willing to See
Counselors by Counselor Type
Counselor Type _Willing Not Willing

Female, Native American, _ .
Native American Center <10 (100%) .0 (0%)

Female, Native American,
Counseling Center: 8 (80%) 2 (20%)

Female, White,
Counseling Center 5 (50%) - 5 (50%)

Male, Native American, ’
Native American Center 8 (80%) 2 (20%)

Male, Native American,
Counseling Center 7 (70%) 3 (307%)

Male, White,
Counseling Center 3 (30%) 7 (70%)

Counselors were categorized as one of six different
counselor types: (1) Nafi?e Aﬁerican:fémale counselor
associated with a Native American center, (2) Native
American femalé counselor agsociated with a counseling
center, (3) white female coﬁnsélor associated_with a

counseling center, (4) Native American male counselor
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associate@ with ; Native American cenfér, kS) Native
American male counselor associated with a counseling
center, and (6) white male counselor associated with a
counseling center. "Large variations appear in students’
responses to.the question "Is this counéelor soméone you
would see if you had a problem?”

Of the students.who rated a female Native Amgrican
working at a Native American center, 1002 indicated that
this counselor was someone they would be willing to see.’
By contrast, only 30%Z of those who rated a male whife
counse}or who workéd at a counseliné'cenfer Qeré willing:to
see that counselo?, Eighty percent would see the coﬁnselqr
they believed to be a male Native American working at.the
Native American cen;er and 707 Qould éee the éouﬁselor‘they
believed to be a male Native American working at the
counseling center.  For the dthef'two female counselors,
80% of the students were willing to.see thé female Native
American coﬁnselor at the counseling center bu£ only.gQ%'
were willing to see the female white counselor at the
counseling center. The numbers of male and female students
who rated counselors were approximately equal in gach of

the six cases, as Table 10 illustrates.
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Table 10

Sex of Students Who Rated Each Counselor Type

Counselor Type . Willingness Willingness
Male Raters Female Raters

Yes No . Yes No

Female, Nati&e American,
Native American Center 4 0 6 0

Female, Native American, .
Counseling Center 4 1 4 1

Female, White, : )
Counseling Center 2 3 3 ' 3

Male, Native American, ]
Native American Center 3 -1 5 ' 1

' Male,.Native American,
Counseling Center 3 2 4 1

Male, White, ‘ o
Counseling Center 2 .3 1 4,

STATISTICAL ANALYSIS OF DATA

Each hypothesis, wifh fou? sub-hypptheses,'aésociéted
e;ch of the three'summed rating scores (depende;t'variables
of expertness, attracfiveness, and trustworthiness) with
one counselor independent variable (ethnicity,.sex, or
place of work) and one student independent variable (sex,

blood quantum, tribe; or reservation background) and also
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related the student’s willingness to see the counselor he
or she had just rated, another dependent variable, to the
same counselor and student variables.

The f%rst‘three hypotheses of each group of fou? were
tested by using the AVMV program of:MSUSTAT,-an,analysis of
variance test fér multi-variable designs which allo%s.forAA
an unequai number of cases per treatment combination in a .
random design. AVMV uses the method of "unweighted means"
(Snedecor & dochran, p. 418) to account for.unequal cell
counts. Snedecor and Cochran's formula obtgins the sum of
squares by subtracting thé gsums of squares for factors from
the total sum of squares. Calculatidn of the F-ratio uses
the residual mean square as the denominato?.

The fourth hypothesis in each group of four was.tésted
with the CSQ2 proéram.of MSUSTAT and uses Snedecor and |
Cochran's. (Ch. 11) ¢hi square test for indepéndencé:for a

two-way contingency table using the formula
Chi square = % (fij - Eij)zl Fij

where fi1j is the sample count for the ijth cell and Fij is
the sum of counts for the ith row multiplied'by the sum of

counts for the jth column divided by the overall sum of
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counts. A continuity correction of 0.5 was applied to the
2 x 2 table, thus approximating a Fisher's Exact Test
(Lund, 1983).

Sex of Student and Counselor Ethnicity

Hypothesis 1: Native American students"perceptioné
of a counselors' effectiveness will not be affected by the
sex of the student or the ethnicity of the counselor.

Hypothesis 1 examine&,the effects of sex of student
and ethnlcity of the counselor on the dependent variable'
rating scores of cqunselqr expertness,. attractiveness,

trustworthiness, and willingess to see the counselor.

Expertness.

Hol(a): There will be na significant effect of the
variables sex of student and ethnicity of counselor on
student ratings of counselor expertness.

As Table 11 illustrates, a 2 x 2 analysis of variance
showed no interac£ion between sex and ethnicityﬂ Tesfs for
main effects found no significanf effect for thé sex of
student factor. A significant effect was found, however,
for the ethnicity factor, with.F(1,60) = 27,74, p < 0.000,
and Hol(a) was rejecfedo Inspectiop of treatmeﬁ; means
revealed that Native American counselors were rated as more

expert by the Native American students than non-Native

American counselors were.




98

Table 11
Analysis of Variance for Sex
of Student, Ethnicity,

and Expertness

Sum of Mean
‘Source DF Squares Square F-value P-value
Sex 1 .0940 .0940 $2234 .6383
Ethnicity 1 11.67 11.67 27 .74 0.000%*
Sex x ethnic- . . ) .
ity | 2435 .2435 .5788 «4500
Residual 56 23.56 4206

#3ignificant at alpha = .05.

Treatment Means

Ethnicity n. Mean
Native American 2 18.32

Non—-Native American 2 14.90

Attractiveness.

Hol(b): There will be no significant effects for
the variables sex of student amd ethnicity of counselor on
student ratings of counselor attractiveness.

No interaction between sex and ethnicity was found in
a 2 x 2 analysis of variance. Tests for main effects

showed no. significant effect-by sex of student; ratings‘of

counselor attractiveness were not affected by the sex of
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Table 12
Analysis of Variance for Sex
of Student, Ethnicity,

and Attractiveness

Sum of Mean
Source DF Squares Square ‘F-value P-value
Sex 1 .0018 . .0018  .0028  .9583
Ethnicity 1 '10.44 10.44 16.38 ' 0.000%
Sex x ethnic~- : '
ity 1 .1169 .1169 .1834 6701
Residual 56 35.69 .6373

- *Significant at alpha = .05.

Treatment Means

Ethnicity n - Mean
Native American 2 . 18.08
Non-Native American . -2 14.85

the student raters. A significant effect was found,
however, in ratings of counselor attractivgness with F
(1,60) = 16.38, p < 0,000, so Hol(b) was rejected.
Examination of treatment means determined that students.
ratgd Native Amerigan counselors as more attractive than
non-Native Américénvpounselors; ‘Results are shown 1n Table

12.
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Trustworthiness:

Hol(c): There will be no significant effects of the
variables sex of student and ethnicity of counselor on
student ratings of counselor trustworthiness.

There was no significant interaction between sex and

ethnicity discerned by a 2 x 2 analysis of variance. Tests '

for main effects determined that there was no significant
effect for the se; of student variable, but there was a
significant effect produced by the ethnicity factor,
F(1,69) = 26.62, p < 0.000. Hypothesis lkc) was rejected;
results afe shown 1in Table 13, . Treatment means'indicate&
that students rated Native Amefican counselors. as more
trustworthy'than.noﬁ—Nétive American counselors, although
the sex of the student did not influence the students’
ratings.

Willingness to see counselor.

Hol(d): Native American students' willingness-to
see a counselor will be independent of sex of student and
counselor ethnicity.

A 2 x 2 chi square test of independence for the
variables of sex of student and counselor ethnicity showed
no significant dependence for these variables among
students who indicated willingness to see a counselor.

Hol(d) was retained; the results of these tests are

illustrated in Table 1l4.




Source

Sex

Ethnicity

Sex x ethni-
ity

Residugl

*Significant
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Table 13

Analysis of Variance for Sex

of Student,

Trustworthiness

Sum of
DF Squares

1 0242
1 14.02

1 0020
56 29.48

at alpha = .05.

Treatment Means

Ethnicity

Nafive American

Non—~Native American

Ethnicity,

Mean
Square

#0242

14.02
©.0020

«5265

and

F-value P-value-

.0460

26.63

.0037

Mean
18.44

14.70

8310

0.000%

«9514
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Table 14
Chi Square Test of Independeﬂce for Sex of Student,
Ethnicity, and.Willingness

to See Counselor

Observed Frequencies . Expécted Frequencies
Sex Ethnicity Sex | Ethnicity
‘ NA non—-NA NA non-NA
Male 14 4 Male 15 3

Female 21 3 Female 20 4.
Chi square (1 df) = .1750

P-value = .6757

No interaction of sex of student and ethnicify of
counselor was found for any of the three student rating
scores, expertness, attractiveness, and trustworthiness,
nor were sex of student and ethnicity of counselor found to
have an effect on the studént's willingness‘to‘see the
counselor. The ethnicity factor was found to be
significant, however, for all three rating scores. In all.
three cases, students rated Native American counselors

higher than non-Native American counselors.
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B

Sex of Student and Sex of -Counselor

Hypothesis 2: Native American students' peréeptions
of counselors' effectiveness will not be affected by the
sex of the student or the sex of the counselor.

The next hypothesis, Ho2, defines the effects of the
"two variables sex of student and sex of counselor on the
rating scale concepts of expertness, attractiveness, and
trustworthiness and on students' indication of willingness

to see the counselor.

Expertness.

Ho2(a): There will be mno significant effects of
sex of student and sex of counselor on student ratings of
counselor expertness. '

A2 x 2 analyéis of variance revealed no interaction

between sex of student and sex of counselor, as shown in

Table 15. Analysis for the main effects did not reveal

Table 15
Analysis of Variance for Sex of
Student, Sex of Counselor,

and Expertness

Sum of Mean
Source DF Squares Square F-value P-value
Sex (student) 1 .0001- | .0001 .0001 .9905
Sex (counselor)l 1474 1474 ! .2§23 .6106
Sex x sex 1+ 0670 0670 .1193 L7311

Residual 56 .31.47 5620
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a significant effect for either sex of student or sex -of
counselor. Students did not rate'male and female
counselors differently on the expertness dimensiop of the
Counselor Effectiveness Rating Scale. Ho2(a) was therefore

retained.

Attractiveness.

Ho2(b): There will be no significant effect of sex
of student or sex of counselor on student ratings of
trustworthiness.

. For the factors sex of student and sex of coumnselor,
no significant interaction was indicated by a 2 x 2
analysis of variance (Table 16). Main effects were not

found for either the first factor, sex of student, nor for

the second, sex of counselor. Male and female counselors

Table. 16
Analysis of Variance for Sex of
Student, Sex of Counselor,

and Attractiveness

Sum of Mean

Source DF Squares Square F-vaiue P-value
Sex (student) 1 .0894 - .0894 1267 .7233
Sex (counselor)l - 1.177 1.177 : .1666 | .2021
Sex x sex 1 .5965 .5965 8444 .3621

Residual 56 39.56 .7064
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were not rated differently on the attractiveneés concept of
the Counselor Effectiveness Rating Scale, so Ho2(b) was
retained.

Trustworthiness.

Ho2(c): There will be no significant effects of sex
of student or sex of counselor on student ratings of
counselor trustworthiness.

Variables sex of student and sex of counselor showed
no significant interaction on student ratings of
trustworthiness in a 2 x 2 analysis of variance (Table 17).
Tests for main effects showed no significant effect by
either sex of student or sex of counselor; Ho2(c) was

consequently retained. Male and female students did not

rate male and female counselors differently.

Table 17
Analysis of Variance for Sex of
Student, Sex of Counselor,

and Trustworthiness

Sum of Mean. . .
Source DF Squares Square F-value P-value
Sex (student) 1 .0949 .0949 «1436 . .7062
Sex (counselor)l  1.551 1.551 2.348 <1311

Sex x Sex 1 .1005 .1005 .1520 6981

Residual 56 37.01 .6608
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Willingness to see counselor.

Ho2(d): Native American students' willingness to
see a counselor will be independent of sex of student and
sex of counselor.

No significant relationship was found between the
variables of sex of student and sex of counselor in a 2 x 2
chi square test of independence for indication of
willingness to see a counselor (Table 18). ﬁoZ(d) was
retained. Student willingness to see the counselor was not

dependent on the sex of the student or the sex of the

counselor,

Table 18
Chi Square Test of Independence for Sex
of Student, Sex of Counselor and

Willingness to See Counselof

Observed freqﬁencies ‘ Expected frequéncies.
Sex of Sex of . Sex of " Sex of
Student Counselor Student . Counselor

Maié ‘Female . Male Female
Male 8 . 10 - ' Male 8.1 9.9

Female 11 13 Female 10.9 13.1
Chi square (1 df) = .05006

P-value = ,8230
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Significant effects were not produced by the
interaction of sex‘of student and sex of counselor on
rafings of expertness, attractiveness, trustwoithiness, and
willingness to see the counselor. No significant main
effects were producgd by sex of student or sex of
counselor. Students responded similarly to the counseiors
regardless of which sex student or whichvsei counselor was
considered. Hypothesis 2 was retained.

Sex of Student and Counselor Place.éf Work

Hypothesis 3: "Native American students' perceptions
of a counselors’' effectiveness will not be affected by sex
of student or counselor place of work.

Tests of the next hypothesis, Ho3, examined effects of
sex of student and counselor place of work variables on
ratings of counselor expertness, attractiveness,

trustworthiness, and willingness to see ‘the counselor.

Expertness.

Ho3(a): There will be no significant effect of sex
of student or counselor place of work on student ratings of
counselor expertness. ' :

No significant interaction between sex of student and
counselor place of work was found in a 2 x 2 analysis of
varliance of students' ratings of counselor expertness.
Tests for main effects showed no evidence of an effect by
sex of student but a significant effect by counselor place-

of work was indicated by an F-value (1,60) = 5,691,

p-value = .0204. Sex of the étudeﬁt rater was. not found to
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affect the ratings of the counselor's expertness, but the

place the counselor worked did affect ratings; Ho3(a) was-

Table 19
Analysis of Variance for Sex
of Studeént, Place of Work,'

and Expertness

Sum of Mean
Source DF Squares Square F-value P-value
Sex 1 0167 .0167 .0291 " 8650
Place of Work 1 3.255 3.255 5.691 0204%*
Sex x Place
of work 1 - 6875 «.6875 ’1.202 «2776
Residual 56 32.03 5720

#*Significant at alpha = .05

Treatment Means

Factor : n Mean
Sex of student 2 ' 16.55
Place of work 2 18.35

therefore rejected. Inspection of factor means indicated
that students' rated counselors employed in a Native
American center more highly in ekpertnesé than they dia

counselors employed in a counseling center. Results of

these tests are illustrated in Table 19.
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Attractiveness.

Ho3(b): There will be.n; significant effectg of sex
of student or counselor place of work on student ratings of
counselor attractiveness.,

A 2 x 2 analysis of variance disclosed no significant
interaction between'sex of student and counselor pléce of
work fop student ratings of counselor attracti?eness (Table
20). Tests for main effects showed'neither'the‘sexldf
student variable nor the counselor place of work variable
to be significant, and Ho3(b) was retained. Counselor
attractiveness was not rated differently by male or feﬁélg
students nor was it rated differently for counselors who

worked at a counseling center than fqr ones who worked at a

Native American center.

Table 20
Analysis of Variance for Sex of
Student, Place of Work,

and Attractiveness

Sum of Mean
Source DF Squares Square F-value P=-value
Sex 1 L0469 - .0469 .0578 8109
Place of Work 1 1.868 1.868 1 2.299 .1351
Sex x place of . _ . '
work "1 .0136 ~  .0136 .0168 . 8975

Residual 56 45.50 .8124
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Trustworthiness.

Ho3(c): There will be no significant effects of sex
of student or counselor place of work on student ratings of
counselor trustworthiness.

Table 21 illustrétes that no significant interaction
of sex of student and- counselor place of work on ratings of
trustworfhiness was found in a 2 x 2‘analysis of variance.
Tests for main gffects showed no significant éffect'for
either sex of student nor for cbuﬁseldr piace ofhéork.
Students ratings of‘counselors were the same whe;her
counselors worked at the counseling cenfer or At a Nétive

American center. Ho3(c) was retained.

Table 21
Analysis of Variance for Sex of
Student, Place of Work,

and Trustworthiness

Sum of Mean :
Source DF Squares . Square F-value P=value
Sex 1 1438 1438 1917 .6632
Place of work 1 1.972 1.972 2.629 1105
Sex x place of : oo _
work 1. 3354 3354 _ L4473 - ,5064

Residual 56  41.99 L7499 -
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Willingness to see counselor.,

Ho3(d): Native American students' willingness to
see a counselor will be independent of sex of student and
counselop'p}ace of work., : '

‘A 2 x 2 chi square test for independence found no
slignificant effectslfor sex of student or counselor place
of work on indication of willingness to see a éounselor
(Table 22), Ho3(d) was therefore.retained; ‘Stt'ldefrf_t:_é'”~
indlication of willingness to see a counselor-wgg not
influenced by either the sex of the student rater or the

place of work, Native American center or counseling center,

with which the counselor was assoclated.

Table 22
Chi Square Test of Independence for Sex of Student,
Place of Work, and Willingness

to See Counsgelor

Observed Frequenciles Expected Frequencies

Place : o ' Place
Sex of Work Sex . offi Work’
NAC - cc . . NAC .CC
Male 7 . 11 Male o 7.7 10;3 ”'
Female . 11 13 Female 10.3 13.7

Chi square (1df) = .0182

P-value = .8926 .
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Of the four tests for effects of sex of student and

counselor place of work on expertness, attractiveness,

trustworthiness, and willingness to see the counselor, all

but one found no significant effects. The first test, a 2.
x 2 analysis-qf variance of sex of student, counselor'place
of work, and counselor expertness, showed a significant
gffect for place of work on student fa;ings of expértness.
Counselors who worked at a Native American center were
perceived as more expert than counselors who Workéd at a

counseling center. Ho3 was rejected.

Blood Quantum and -Counselor Ethnicity

Hypothesis 4: Native American students’ perceptions
of a counselors' effectiveness will not be affected by
blood quantum of the student nor counselor ethmnicity. .

The effects of the variables blood quantum and
counselor ethnicity on counselor eipertness, attractive-
ness, trustworthiness, and willingness to see the counselor

were determined by tests on the next hypothesis, Hok.

Expertness.,

~

Ho4(a): There will be no significant effects of
blood quantum of student or ethnicity of counselor on ‘
student ratings of counselor expertness.

An analysis of variance (3 x 2) found no interaction_3
between student blood quantum and counselor ethnicity for
ratings of expertness (Table 23). Tests for main effects

proved blood quantum to have no effect on ratings of

counselor expertness, but established that counselor

e e i &
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ethnicity did have a significant effect, F(I,SO) = 24.73, p
< 0.000; Ho4(a) was therefore rejected. Treatment means
indicated students rated Native American counselors as more

expert than non—-Native American counselors.

Table 23
Analysis of Variance for Blood
Quantum, Ethnicity,

and Expertness

Sum of Mean
Source . DF Squares Square F-value P-value
Blood quantum 2 2.537 1.269 2.046 21372
Ethnicity 1 15.34 15.34 24,73 0.000%
Blood quantum _ o -
x ethnicity 2 2.844 "1.422 2,293 .1088
Residual 54 33,48 © .6201

*#8ignificant at alpha = .05,

Treatment Means

Ethnidity n Mean

Native American 3 - 18.19
Non~Native American 3 ' 15.00

Attractiveness.

Ho4(b): There will be no significant effects of
blood quantum of student or ethnicity of counselor on
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student ratings of c&unselor attractiveness.

No interaction between blood quantum and counselor
ethnicity for ratings of attractiveness was found in a 3 x
2 analysis of-variance (Tabie 24). Blood quantum did not
ﬁroduce a significant effect for gtfractivenesé ratings ‘in

tests for main effects, indicating that students of high,

Table 24
Anélysis of Variance for Blood
Quantum, Ethnicity,

and Attractilveness

Sum of ) Mean

Source DF ° Squares Square . F—valué P-value
Blood Quantum 2 .9384 4692 4610 .6388
Ethnicity 1 15.05 15.05 14.78 ‘o;ooo*
Blood quantum : ,

x ethnicity 2 .6869 <3434 3374 - ,7200
Residual 54  54.96  1.018 ' |

*Significant at alpha = .05.

Treatment Means
Ethnicity n Mean
Native American 3 "18.09

Non—-Native American 3 ’ 14.92
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medium and low blood quantum did not rate counselors .
differently. Ethnicity of counselor did produce a
significantleffect in main effect tests, however, F(1,60) =
24.73,‘p < 0,000, so Ho4(b) was rejécted. Examination of
means indicated that students rated Native Americanl
counselors as more attractivetthan non-Natite American
counselors.

Trustwortﬁiness;

Ho4(c): There will be no significant effects of
blood quantum of student or ethnicity of counselor on
student ratings of counselor trustworthiness.

Blood quantum and counselor ethnicity were not found
to interact significantly on student ratings of cqunselér
trustworthiness in a 3 x 2 analysis of variance, shown in
Table 25. Main effects tests showéd a significant effect
produced by the blood quantum factor on ratings of
trustworthiness, F(2,60) = 3.604, p = ,033Q). ‘Post—hot
~comparisons of means by the Scheffe method, alpha = .05,
(Nie, Hadlail ﬁull, Jenkins, Steinbrenner, & Bent, 1975)
showed the mean for medium blood Auantum to be
significantly differént from both of the other two meang.
Counselor ethnicity was glso found to be a significént
factor 1In tests for main effects, F(i.60) = 23.49; p <
0.000., Examination of treatment means established that
Native American counselors were rated as more trustworthy
than non-Native American counselors atd medium blood

quantum student rated Native American counselors higher
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than the other two blood quantum groups. Ho4(c)
rejected.
Table 25
Analysis éf Variance for Blood
Quantum, Ethnicity,

and Trustworthiness

Sum of Mean : .
Source DF Squares Square F-value
Blood quantum 2 5.380  .2.690 3.604
Counselor :
ethnicity 1 17.61 17.61 23.59
Blood quantum |
x counselor
ethnicity 2 4.338 2,169 2.906
Residual 54 40.30 7464
Treatment Means
Blood quantum n - Meaq
Low | ' 2 . 15.81
Medium , 2 ' 18.00%*
High 2 16.25
Ethnicity |
Native American 3 | 18.40
Non-Native American 3 i14;97

*Significant at alpha = ,05

was

P-value

o0330* )

0.000%

.0617
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Willingness to see counselor.

Ho4(d): Native American students' willingness to
see a counselor will be independent of blood quantum of
student and ethnicity of counselor.

A chi square test of independence applied to Ho4(d).
found no significant effect on student willingness to see
the counselor by either blood quantum or counselor
ethnicity. Studénts with high, medium, and low émounts of
Indian blood were equally wiliing to see Native.American-
and non—Native American counselorss Ho4<d) was retained.
Results of this test are illustrated in Table 26.

Tests of hypotheses for the blood quantum of ;tudent
and counselor etﬁnicity independent variable éffgcts on
dependent variables expertness, atfractivéness,
trustworthiness, and wiliingness to see the counselor found
no interactioﬁ of the independent.vériables on the
dependent. Main effects were found for ethnicity on
expertness, attractiveness, and trustworthiness and for
blood quantum on trustworthiness. Again, students rated
Native American counselofs as more expert, attractive, and
trustworthy than non-Native American counselors and
students with medium blood quantum rated counselors'
trustworthiness higﬁer than students with either high or -

low blood quantum. Ho4 was fejected.
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Table 26
Chi Square Test of'Independence for Blood
Quantum, Ethnicity, and Willingness

to See Counselor

Observed Frequencies Expected Frequencies
Blood Blood .
Quantum Ethiilicity Quantum Ethnic;ty

NA non—-NA NA non;NA
Low 15 3 Low 14.1 5.9
Medium 11 3 Medium 1i 5
High | ' 7 3 " High 7.9 2.1

Chi square (1 df) = .6788

P-value = 7175

Blood Quantum and Sex of Counselor

Hypothesis 5: Native Amercan students' perceptions of
counselor efectiveness will not be affected by blood
quantum of the student or sex of the counselor.

The next four sub-hypotheses tested the blood qua%tum
and séx of counselor effects on the expertness,
attractiveness,. trUStwofthiness, and willingness to see the
counselor variables. Analysis of variance and a chil square

test of independence were used to determine if significant

effects occurred.
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Expertness.

Ho5(a): There will be no significant effects of
blood quantum of student or sex of counselor on student
ratings of counselor expertness,

A 3 x 2 analysis of variance for Ho5(a) determined
that there was no interaction of blood quantum and sex of
counselor ‘on ratings of counselor expertness, as Table 27
illustrates. No main effects were produced by either blood
quantuﬁ or sex of counselor, so HoS(é) was retained.
Students rated both sexes of counselors as equally expert;

students of low, medium, and high blood quantums did not

rate counselors' expertness differently.

Table 27
Analysis of Variance for Blood Quantum,
Sex of Counselor, and

Expertness

Sum of . Mean
Source DF Squares Square F-value P-~value
Blood quantum 2 2.513 1.25? 1.481 - .2351
Sex 1 «A4l41 4141 <4882 4877
Blood quantum

x sex 2 .7793 .3897 4593  .6398

Residual 54 45.81 .8483
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Attractiveness,

Ho5(b): There will be no significant effects of
blood quantum of student or sex of counselor on student
ratings of ,counselor attractiveness.

Using a 3 x 2 analysis of variance to test-ﬁoS(b), no
significant interaction effect of blood quantum and sex of
counselor was found on ratings‘of counselor expertﬁess
(Table 28). Tests for main effects did not find any
significant effects by either-blbod quantum or sex of
counselor. Ho5(b) was retained. Stﬁdents rated male and
female counselors as equally'attractive, and their ratings

of the counselor's attractiveness were not different for

students of low, medium, or high blood quantum,

Table 28

Analysis of Variance for Blood Quanfum,
Sex of Counselor, and

Attractivenéss

Sum of Mean S
Source DF - Squares Square F-value P-value
Blood quantum 2 3.098 1.549 C1.441 2444
Sex 1 1.494 1.494 1.390 <2436
Blood quantum
X sex 2 1.484 07420 6905 5101
.Residual 54 58.03 - 1.075
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‘Trustworthiness,

Ho5(c):
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There will be no significant effect of
blood quantum of student or sex o6f counselor on student
ratings of counselor trustworthiness.

No significant Interaction of blood quantum and sex of

counselor on ratings of counselor trustworthiness was found

in a 3 x 2 analysis of variance. Table 29 illustrates the

results of the analysis.

either blood quantum or sex of counselor.

No main effects were pro

1

duced by

Counselors were

rated equally attractive whether male or female.

Nor did

.attractiveness ratings depend on the amount of Indian blood

students had. Ho5(c) was retained.

Analysis of Variance for Blood-

Source
Blood quantum
Sex

Blood quantum
X sex

Residual

DF

2

54

Table 29

Sex of Counselor, and

Trustworthiness

Sum of
Squares

4,344

2.622

.5781

52,98

Mean
Square

2,172

2.622

.9811

Quantdm,

F~value
2.214
2.672

+2946

P-value
«1172

<1079

.7501
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Willingness to see counselor.

Ho5(d): Native American students' willingness ‘to
see a counselor will be independent of blood quantum of
student and sex of counselor.

A two-way chi square test of independence found
willingness to see a counselor was not dependent on either
the blood quantum or sex of counselor variables, as can be
seen 1In Table 30; Ho5(d) was therefore retained. Students
indication of willingness to see the counselor was not
affected by whether the student had high, mediuﬁ, or low

percentages of Indian blood nor by whether the counselor

was male or female.

Table 30
Chi Square Test of Independence for Blood Quantum,
Sex of Counselor, and Willingness

to See Counselor.

Observed Frequencies Expected frequencieé
Blood Blood
Quantun Sex Quantum Sex
Male Female . Male Femalg
Low 7 11 Low 8.1 9.9
Medium A 7'. 7 Medium 6.3 7.7
High 5 5 High 4.5 5.5

Chi square (1 df) = .5126

P-value = ,7775




123

‘A1l four null hypotheses for effects of blSOd quantum
and sex of counselor were retained. There was. no -
significant interaction of blood quantum aﬁd'sex of
counselor variables on ratings of eﬁpertness,
attractiveness, and trustworthiness. Willingness to see
the counselor was not dependent on those vgriablés. Ho5
was retained.

Blood Quantum and Counselor Place of Work

Hypothésis-6: Native American students' percepfions
of counselor effectiveness will not be affected by blood
quantum of student or counselor place cf work.

Resuits of tests for effects of the blood quantum.
and place of work variables, the next hypothesis (Hob6),
are reported below. Analysis of variance and a chi square
test of ihdependence determined effects of blood quantum
and place of work on ratings of.expertneés, attractiveneés,ﬂ
and trustworthiness and on indications of willingness to

see the counselor.

Expertness.

Ho6(a): There will be no significant effects of
blood quantum of student or counselor place of work on
student ratings of counselor expertness. .

Ho6(a)-wés retained. A 2 x 2 analysis of wvariance
found no .significant interaction of blood quaﬁtuﬁ and place
of work, as Table 31 shows. Tests for main effects fpund
no significant effect created by either the blood quantum

.or place of work variables. Students' ratings of the

counselor's expertness were not influenced by low, medium,
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nor high percentages of Indian blood in the student nor by
whether the counselor worked at a Native American center or

a counseling center.

Table 31
Analysis of Variance for Blood Quantum,
Place of Work, and

Expertness

Sum of Mean
Source ‘DF Squares Square F~-value P-value
Blood quantum 2 4,002 2.001 2.126 .1272
Place of work 1 2.833 2.833 3.010 .0884
Blood quantum x
place of work 2 3.443 1.721 1.829 - .1686

Residual 54 50.82 29412

Attractiveness.

Ho6(b): There will be no significant effects of
blood quantum of student.or counselor place of work omn
student ratings of counselor attractiveness.

3 x 2 analysis of variance found no significant
interaction of blood quantum and place of work on ratings
of attractiveness. Tests for main effects found no effect
by either blood quantum or place of'york} thus Ho6(b) was

retained. Student ratings of the counselor's

attractiveness were not Influenced by the amount of Indian
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blood of the student nor by whether the counselor worked at

a counseling center or a Native American center.

Table 32
Analysis of Variance for Blood Quantﬁm,
Place of Work, and

Attractiveness

Sum of Mean
Source DF Squares Square F-value P-value
Blood quantum 2 2.561 1.280 «9155 “«4090
Place of work 1 2.237 2.237 1.600 - 2114
Blood quantum x ‘
place of work 2 .1066 .0532 .0381 9629

Residual 54 75.52 1,399

Trustworthiness.

Ho6(c): There will be no significant effect; of
blood quantum of student or counselor place of work on
student ratings of counselor trustworthiness.

‘Since a 2 x 2 analysis of variance found no
significant interaction of blood quantum and couhselor
place of work variables, and tests for main effects |
revealed ﬁo effect.by elther blood quantum or éoungelor
place of %ork; Ho6(b) waé retained. 'Students; ratings of
the counselor's trustworthiness were not affected by the

s;udents’ Indian blood. Ratings wefe not affected by

whether the counselor worked at a counseling center or a
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Native American center. Results of this test are shown in

Table 33.

Table 33
Analysis of Variance for Blood Quantum,
Place of Work, and

Trustworthiness

Sum of Mean
Source DF Squares Square F-value P-value
Blood quantum 2 4,526 2.263 1.832 .1681
Place of work 1 1.796 1.796 1.454 «2332
Blood quantum x | )
place of work 2 1.645 .8227 .6659 .5225
Residual. 54 66.71 1.235

Willingness to see counselor.

Ho6(d): Native American students' willingness to
see a counselor will be independent of blood quantum of
student and counselor place of work.

A chi square test of independence determined that
indication of willingness to see the counselor was
independent of blood quantum and counselor plaée of work;
therefore, Ho6(d) was retaiped, as Table 34 illustrates.
Students' willingness to see the counselor they ratea was
not influenced by the amount of Indian blood of the

students nor by whether the counselor was associlated with a

Native American center or a counseling center,
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Table 34
Chi Square Test of Independence for Blood Quantum,
Place of Work, and Willingness

to See Counselor

Observed Frequencies Expected Frequencies

Blood + Place of Blood Place of
Quantum Work . Quantum WorkA

NAC cc NAC cc
Low 9 9 Low ' 10.3 7.7
Medium 7 7 . Medium 8.0 6.0
High 8 2 High 5.7 4.3

Chi square (1-df) = 2.800

P-value = ,2457

None of the four sub-hypotheses for blood quantﬁm of
the student and counselor place of work effects on
students' perceptions of the counseior were rejected.
Students of léw, medium, and high blood quantums rated
counselors equally in expertness, attractiveness, and
trustworthiness; they were also all equéliy_willing to see
the counselor they ratéd. Whether the counselor WOrked-aé.
a counseling center or a Nati&é'American center did not
influence these students' perceptiéns of_the éounselor.‘

Hob6 was retained.
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. ‘ B
Tribe of Student and Counselor Ethnicity

Hypothesis 7: Native American students' perce?tions"
of counselor effectiveness will not be affected by tribe of
student or counselor ethnicity.

Analysis of variance gnd chi square independence tests
were applied to the results of student questionnéires to
determine the accepténce or rejection of Hypothesié 7. The
variables considered in the éub—hypothéses were the tribe
of the student and the ethnicity of the counselor,
independent variables, the expertness, attréctiveness'and.
trustworthiness ratings, deﬁendent variables, and the
students' indication of willingness to see the counselor,

also a dependent variable.,

Expertness.

Ho7(a): There ﬁill be no significant effects 6f
tribe of student or counselor ethnicity on student ratings
of counselor expertness,

No significant interaction of tribe and counselor
ethnicity was found on ratings of expertness using a 5 x 2
analysis of variance. Tests fér main effects established
no significant effect for the tribe variable but did find a
significant effect for the ethnicity variable, F(1,60) =
9.061, p = .0044. Ho7(a) was therefpre'rejected. Students
from different tribes were not found to rate the
counselor's expertness differently, but studenﬁs‘did rate

the counselors differently dependent on the ethnicity of

the counselor. Examination of group means established that
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Lo,

students rated Native American counselors as more expert

than non-Native American counselors.

Table 35
Analysis’of Variance for Tribe,
Ethnicity, and

Expertness

. Sum of Mean
Source DF ° Squares Square F-value
Tribe 4 1.950 .4876 .2566
Ethnicity 1 17.22 17.22 ‘9,061'_
Tribe x o .
ethnicity 4 6.411 1.603 .8434
Residual 42 79.82 1.900

*Significant at aipha = ,05,

Treatment Means

Ethnicity n ' Mean
Native American 5 ' '17.97
Non~-Native American 5 15.35

Attractiveness.,

P-value
.9032

.0044%

«5075

Ho7(b): There will be no significant effects of
tribe of student or counselor .ethnicity on student ratings

of counselor attractivemness.
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Analysis of the variance (2 x 2) found no significanf
interaction effects fof tribe qf student and counselor
e;hnicit& on ratings of the counselors' éttractiveness. No
main effect was produced by the tribe of student variable,
but a significant effect was produced by the counselor
ethnicity variable, F(1,60) = 13.23, p < 0.000, so Ho7(b)
was rejected. The tribe of the student did not'afféct |
ratings of attractiveness, but the ethnicity of tﬁe
counselor did. Examination of treatment mééns indicated
that students rated Native American counselors as more
attractive than non-Native American counselors. The
results of these ahalyses appear in Table 36.

Trustworthiness.

Ho7(c): There will be no significant effects by
tribe of student or counselor ethnicity on student ratings
of counselor trustworthiness.

An analysis of variance (5 x 2) founa no interaction
efffect of tribe of student and counselor ethnicity on
ratings of counselor trustworthiness (Table 37)° No méin
effect was produced by tribe of student, but counselor
ethnicity did produce a significant effect on ratingé,
F(1,66) = 17.53, p < 0.000. Ho7(c) was rejected.
Inspection of treatment means determined that students

rated Native American counselors as more attractive than

- non—Native American counselors.
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Table 36 .

Analysis of Variance for Tribe,
Ethnicity, and

Attractiveness

Sum of Mean .
Source DF Squares - Square F-value -P-value
Tribe 4 7.417 1.854 .8282 .5166
Ethnicity 1 29.63 29.63 13.23 . 0.000%
Tribe x .
ethnicity 4 14.28 . 3.570 1.594 .1927
Residual 42 94,04 2.239
*Significant at alpha = .05.
Treatment Means
Ethnicity _ - n ' Mean
Native American - 5 ' 18.49
Non—-Native American 5 ‘ 15.05
Willingness to see counselor.
Ho7(d): Native American students' willingness to
see a counselor will be independent of tribe of student an
counselor ethnicity. '

q
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Table 37
Analysis of Variance for
Tribe, Ethnicity, and .

Trustworthiness

Sum of Mean
Source DF Squares Square F-value P-value
Tribe 4 13.22 3.304 2.114 .0952
Ethnicity 1 27.41 27,41 17.53- 0.000%
Tribe x ' .
ethnicity 4 10.25 2.563 ‘1.639 .1814
Residual 42 65.67 1.563

#Significant at alpha = .05.

Treatment Means

Ethnicity n . Mean
Native American : 5 18.71 °
Non—-Native American 5 " 15.40

Student willingness to see a counselor was found.fo be
independent of the tribe of student and counselor ethnicity
variables. .A chi square tesf of independence found no
relationship between students' indication that-fhéy were

willing to see the counselor they rated and their tribe or

L.

.| U —T
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the counselor's ethnicity. Ho7(d) was retained. The

results of this test are shown in Table 38,

Table 38
Chi Square Test of Independence for Tribe,"
Ethnicity, and Willingness

to See Counselor

Observed Frequencies Expected Frequencies
Tribe . Ethnicity Tribe | Ethnicity
NA non-NA ' NA non-NA
Crow 6 ” 3 Crow ' 7.5 1.5
Chippewa~- : | Chippewa-
Cree 12 1 Cree 10.9 2.1

Blackfoot 8 1 Blackfoot 7.5 1.5

Chi square (1 df) = 2.821

P~-value = ,2431

Tests for effects by the tribe of student and
counselor ethnicity variable found no interaction of these
on student ratings of effectiveness. A significant effect
was found, in each of the three analysis of Variaﬁce, of
couﬁselor ethnicity on student ratings'of expertness,
attractiveness, and trustworthiness. In all three
instances, Native American counselors were rated more

highly than non-Native American counselors. Willingness to
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see the counselor was not found to be related to the
student's tribe or the counselor's ethnicity in a- chi
square test of independence. Ho7 was rejected.

Tribe of Student and Sex of Counselor

Hypothesis 8: Native American students' perceptions
of counselor effectiveness will not be affected by the
tribe of student or the sex of counselor.

The next hypothesis, Ho8, determined the effects of
the tribe of student and sex of counsélér variables on thé
expertness, attractiveness, trustworthiness, and
willingness to see the counselor variables. ‘Analysis of
variance and chi square independence téﬁts were used. Of
the 42 questionnaires indicating willingness to see the
counselor, 38 were considered in the chil square test of
independence, thus eliminating zero counts iﬁ any of the
cells. Tribes répresented were Crow, Chippewa-Cree,

Blackfoot, Assiniboia, and Northern Cheyenne.

Expertness.

Ho8(a): There will be no significant effects of
tribe of student or sex of counselor on student ratings of
counselor expertness.

No interaction of tribe of student and sex of
counselor was found to affect ratings of coumnselor
expertness. No main effects for either tribe of student or
sex of counsélor were.found. Ho8(a) was therefore

retained; results of the analysis of variance applied to

thié hypothesis are shown in Table 39.
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Table 39
Analysis of Variance for Tribe,
Sex of Counselor, and

Expertness

Sum of . Mean
Source DF Squares Square F-value
Tribe 4 7.213  © 1.803 . .8587
Sex 1 3.316 3.316  1.579
Tribe x sex 4 13.26 3.315 1.579
Residual | 42 88.20 2.100

Attractiveness,

‘Ho8(b): There will be no effects of tribe
student or sex of counselor on student ratings of
attractiveness,

Analysis of variance for effects of tribe of

and sex of counselor on ratings of attractiveness

P-value
- 4983
.2158

.1968

of

counselor

student

founa.no

interaction effect fpr these variables, No main effects

were found for either variable. Ho8(b) was retained;

results of the analysis are shown in Table 40,

|
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Table 40
Analysis of Variance for Tribe,
Sei of Counselor, and

. Attractiveness

Sum of Mean :
Source : DF Squares Square F-value P-value
Tribe 4 10.43 2.608 "«8753 - .4886
Sex 1 © «1040 .1040 .0349 8527
Tribe x sex 4 6.320 1.580 5304 7169
Residual 42 125.1 2.979

Trustworthiness,

Ho8(c): There will be no significant effects of
tribe of student or sex of counselor on student ratings of
counselor trustworthiness.

No significant ipteraction effect éf tribe .0of student
and sex of coﬁnseldr on rafings of counselor
trustworthiness was found. Tests for maiﬁ effects found mno
significant effect produced byieither Qafiable. ‘Students
rated male'and female counselors as equally attractive, and
ratings were not effected by the tribe to which;the student‘.

belonged. Results of the analysis of variance apﬁlied to

H08(c); which was retained, are shown in Table 4101
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Table 41
Analysis of Variance- for Tribe,
Sex of Counselor, and

Trustworthiness

Sum of ‘Mean
Source - DF Squares Square F-value P=-value
Tribe 4 18.97 4,742 2.205  .0840
Sex 1 7164 7164 3332 . .5669
Tribe x sex 4. 6.519 1.630 .7580 . .5606
Residual 42 90.31 2.150

Willingness to see counselor.

Ho8(d): Native American students' willingess to
see a counselor will be independent of tribe of student ‘and
sex of counselor.

Hypothesis 8(d) was retained. A chi square test of
indepéndence did not find students’ willingness to see the
counselor to be dependent on either the tribe of the
student or the sex of the counselor. All students,"
regardless of tribe, were equally willing to see either a

male or female counselor. Results of this test appéaf in

Table 42.

Lo
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Table 42
Chi Square Test of Independence for Tribe,
Sex .of Counselor, and Willingness

to See Counselor

Observed Frequencies Expected Frequéncies

-Tribe Sex Tribe . 'Sex

Male Female ' ‘ Male Female
Crow 7 2 Crow 3.6 5.4
Chippewa~- Chippewa=~-

Cree 3 10 Cree 5.1 7.9
Blackfoot 2 7 Blackfoot 3.6v 5.4
Assiniboia 1 3 | Assiniboia 1.6 ' 204'
Northetrn. Northern ,

Cheyenne 2 1 Cheyenne 1.2 ° 1.8

Chi square (1 df) = 9.390

P-value = .0519

In the preceding four tests of hypotheses, H08(a5
to Ho8(d), no sub—hypotheses were rejected; therefore Ho8
was retained. No significant interaction effects were
found for tribe of student and sex of counselor on any of
the ratings scores for expertness, attractiveness, or
trustworthiness. >Main effects were not found in any of the

analysis of variance tests. Students' willingness to see
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the counselor they rated was not dependent on. the tribe of

the student nor on the sex of the counselor.

Tribe of Student and Counselor Place of Work

Hypothesis 9: Native Amerian students' perceptions of
counselor effectiveness will not be affected by the tribe
of the student or the counselor's place of work.

The tests that follow examined the effects of the
varlables tribe of student and counselor pla;e'of‘work on
the expertneéss, attractiveness, tfustworéhiﬁess,‘and
willingness to see the counselor variables. -The first
three suB-hypotheses were tested‘with an#lysis of variance
and the fourth with a chi square test for independence.,
Five tribes were considered: Crow, Chippewa—Crée,‘

Blackfoot, Assiniboin, and Northern Cheyenne.

Expertness.

Ho9(a): There will be no significant effects of
tribe of student or counselor place of work on and student
ratings of counselor expertness.

Since no significant interaction was found and no ﬁain
effects for tribe:o; counselor place of work wefe"indicatgq
(Table 43), Ho9(a) was retained. Students’ ratings of the
counselor’'s expertness were not influenced by the tribe to
which the student. belonged nor were they influenced by the -

counselor's association with either a Native American

center or a counseling center.
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Table 43
Analysis of Variance for Tribe,
Place of Work, and

Expertness

Sum of Mean - . -
Source DF Squares Square F-value P-value .
Tribe 3 . 6.453 2,151 1.146 .3423
Place of work 1 4,358 " 4,358 2.323 .1354
Tribe x place . .
of work 3 6.864 2.288 - 1.219 .31#9
Residual 40 75.05 1.876

Attractiveness.

Ho9(b): There will be no significant effects of
tribe of student or counselor place of work on student
ratings of counselor attractiveness. ’

A5 x 2 analysié of variance épplied to rating scores
of counselor attractiveness found no interaction efféét.of
tribe or coumnselor place of work (Table 435. No main
effects were found for tribe nor for counselor place of
work; Ho9(b) was therefore retained. Student ratings were
not affected by the tribe to whicﬁ the student beloﬁged and .-

were also not affected by the counselor's association with

either a counseling center or a Native American center.
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Table 44
Analysis of Variancé for Tribe,
Pléce of Work, and

Attractiveness

. Sum of ' Mean
Source DF Squares Square F-value P-value-
Tribe 3 4.160 1.387 S5111 .6809
Place of work 1 4.280 4.280 1.578 «2164
Tribe x place :
of work 3 . 1.968 .6559 22418 .8673
Residual 40 108.5 2.713

Trustworthiness.

Ho9(ec): There will be no'significant effects of
tribe of student or counselor place of work on qudent
ratings of counselor trustworthiness.

No significant effect by ;htgraction of tribe and
place of work was found in a 5 x 2 analysis of variance of
s;udent scores of poungelor truétworthiness. No main
effects were caused by either tribe or place of wofk.
Ho9(c) was therefore retained. All students; regardless of
tribe, rated counselors working at a counseling genter or a

Native American center as equally attractive. Results of

these tests are displayed in Table 45.

Y I
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Table 45
Analysis of Varliance for Tribe,
Place of Work, and

Trustworthiness

Sum of Mean
Source DF ' Squares © Square F-value ' P-value
Tribe 3 8.917 2.972. 1.428 «2478
Place of work 1 4,349 4.349 2.090 «1560
Tribe x place , '
of work 3 Ab.461 1.487 7146 .5521
Residual 40 83.24 2,081

Willingness to see counselor.

Ho9(d): Native American students' willingness to
see a counselor will be independent of tribe of student and
counselor place of work.

A chi square test of independencé appliéd to studenté'
willingness to see the counselor found that variable to be
independent of the tribe of student and the counselor placé
of work, so Ho9(d) was retained. Results of this anaiy;is
ére displayed in Table 46.

Tests for interaction of tribe of student and
counselor place of work found no interaction effect for
these ' two vériables. Tests for main effects found no

significant effect by either variable. Students'

willingness to see the counselor was independent
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Table 46
Chi'Square Test of Independence for Tribe,
Place of Work, and Willingnes

to See Counselor

Observed Frequencies Expected Frequencies
Place of | Placé of
Tribe Work . Tribe Work
. NAC . ccC nac  cc
Crow -7 2 Crow 5.4 ' 3,6
Chippewa~- . Chippewa- |
Cree _ 7 6 Cree 7.9 5.1
Blackfoot A 3 : 6 Blackfoot 5.4 3.6
Assiniboin 4 0 Assiniboin 2.4 1.6
Northern A Northern .

Cheyenne -2 i Cheyenne 1,8 1.2
Chi square (4 df) = 6,805

P-value = .1462

of tribe of student and counselor-place of work as well.
Ho9 was thus retained.

Reservation Background and Counselor Ethnicity

Hypothesis 10: Native American students’ perceptions
of counselor effectivenesgss will not be affected by the
tribe of the student or the counselor's place of work.

Reservation background, whether the student had grown

up on a reservation or off a reservation, and counselor

ethnicity were the variables focused on by Hypothesis 10.
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Interaction effect for those two variables aﬁd’main effects
on ratings of expertness, attractivenesé, apd'
trustworthiness were determined by three separéte aﬁalysis
of varliance tests; Effects of those variables on student
willingness to see the counselor.ﬁéré determined by.a chi
square test of independence. |

Expertness.

HolO(a): There will be no.significaht effects.of
reservation -background of student or counselor ethnicity on
student ratings of counselor expertness. '

An interaction effect of reservation background and
counselor ethnic;ty was found dn.rétings of'e#pertﬁess. An
F-value (1,60) = 4,070, p = .0487 determined that Holb(a)
would be rejected. Inspection of combiﬂation méans for
treatments indicated thaf on-fesefvat;on background'
students rated Native American counselors 1;wér.than
off-reservation background students did. A significant
main effect was also demonstrated for the ethniéity factor;
students' ratings of Native American counselors' expertness
was higher than ratings of non-Native American co;pselorsn
HolO(b) was rejected; results of the 2 x 2 analysis_éf

variance, treatment means, and treatment combination means

are illustrated in Table 47.
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Table 47

Analysis of Variance for Reservation

Background, Ethnicity, and

Expertness

Sum of
Source DF Squargs
Reservation- ‘
background 1 . 2934
Ethnicity : 1 17.71
Reservation
background x
ethnicity 1 2,377
Residual 53 ° 30.95

*#Significant at alpha = .05

Treatmenf Means .
Reservatién backéround
. On
Off.
Ethnicity
'Native American
Non—-Native American
‘Treatment Combination Means
Combination
On/Native American
On/non-Native American
Off/Native Amefican

0ff/ non-Native American

Mean _
~Square F-value
<2934 5024
17.71 30.33
2.377 4,070
5840
n- Mean
2 16.67
2 16.13 .
2 ' 18.50
2 14.29
n . Mean
24 18.00
15 15.33
14 . 19.00
4 - 13.25

P—~value .

L4816

0.000%

L0487%
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Attractivenesso.

Hol0O(b): There will be no significant effects of
reservation background of student or counselor ethnicity on
student ratings of counselor attractiveness.

A2 x 2 analysié of variance for interaﬁfioﬁ of
reservation background and counselor ethnicity on student
ratings of attractiveness found no‘significant effect
(Table 48)., No main effect was produced by reservation
background, but a main effect was produced by ethnicity, so
Hol0O(b) was rejected. Reservation backgroﬁnd did not
influence students' ratings of cpunselor~attractivenesé,
but ratings were influenced by counselor ethnicity, F(1,60)
= 20,62, p < 0.000. Examination of. treatment means
establiéhed that students rated Native American counselors

as more attractive than non-Native American counselors.

Trustworthiness.

HolO(e): There will be no significant interaction
among reservation background of student, counselor
ethnicity, and student ratings of counselor
trustworthiness.

Analysis of variance (2 x 2) found no significant
interaction effect fér reservation background and counselor
ethnicity on student ratings of trustworthiness. Tests for
main effects found no effect for reservation background,
but did find a significant effecf.for'ethnicity, F(1,60) =

3.168, p < 0.000; HolO(ec) was therefore rejecte&.,'
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Table 48

Analysis of Variance for Reservation

Backgrouﬁd, Ethnicity, and

Attractiveness

Sum of Mean

Source DF Squares Square
Reservation , )
background 1 .2806 .2806
Ethnicity - 1 16.43 16.43
Reservation
‘background x .
ethnicity 1 2.414 2.414

Residual 53 42.24 .7968

*¥3ignificant at alpha = .05,

Treatment Means

Ethnicity : " on
Native American 2
Non-Native American 2

F-value P-value

.3522 <5554

120.62  0.000%
3,029 .0876
Mean
18.35

14.29"

Examination of treatment means indicated that Native'

American counselors. were rated more trustworthy than

non-Native Americans. Students' ratings were not

influenced byltheir reservation background, but they were

affected by’whether the counselor was Native American or

non-Native American. Results of this analysis éan be seen

in Table 49.
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Table 49

Analysis of Variance for Reservation

Background, Ethnicity, and

Trustworthiness

Sum of Mean

Source _ DF Squares Square
Reservation \ .
background = 1 1.794 1.794
Ethnicity 1 20.95 20.95
Reservation -
background x
ethnicity 1 2,232 2.232

Residual 53 37.35 .7046

*Significant at alpha = .05,

Treatment Means

Ethnicity ’ n

Native American 2
Non—-Native American 2

Willingness to see counselor.

F-value

2.546

29.74

3.168.

Mean
18.49

13.92

P-value

1166

0.000%*

.0808

Hol0(d): ©Native American students' willingness to
see a counselor will be independent of reservation
background of student and.counselor ethnicity.

The effects of reservafion background and counselor

ethnicity on students' indication of willingness to see the
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counselor they rated was détermined by a chi square
analysis of independence. WNo significant effect was found,- .
so Ho40 was retained. Students were not influéﬁced by‘
their background on or off a resefvation or by'wheﬁher thé/.
counselor was Native American or non-Native Amefican.

Hol0(d) was retained.

Table 50 °
Chi Square Test of Independence for Reservation
Bac‘_kgroﬁnd9 Ethnicity, and Student

Willingness to See Counselor.

Observed Frequencies

Reservatlion

Background Ethnicity
NA non—NA

On 19 8

Off 13 1

Chi square (L df) = 1.567

P-value = .2107

Expected Frequencies

Reservation

Background Ethnicity
NA - non-NA
on 21.1 5.9

Off 10.9 3.1
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Tests of the preceding four sub-hyﬁotheses,
considering the independent variables of reservation
background and counselor ethnicity,‘utilizeﬁ analysié of
variance and chl square independence measures. Interact;oﬁ
of reservation background and counsglgr ethﬁicify.on
ratings of expertness was fo@nd, and significant main
effects were fdund to be produced by the ethnicity variable
on both the attraétivéness énd trustworthiness ratiﬁgs;
HolO0 was rejected. Willingness to see the counselér,
however, was independent of reservation Baékground and

counselor ethnicity.

Reservation Background and Sex of Counselor

Hypothesis 11: Native American students' peréeptions
of counselors will not be affected by the reservation
background of the student or the counselor's ethnicity.

The next hypothesis, Holl, determined the effects of
the reservation background, on or off a resérvétion, and
sex of counselor on ratings of expertness, attractjveﬁess,
and trustworthiness and effeéts on willingness to see the
cdunselor. ‘Three analyses of variance and a chi square

test of indepedence were used.

Expertness.

Holl(a): There will be no significant effects of
reservation background of studenp or sex of counselor on
student. ratings of counselor expertness.

A 2 x 2 analysis of variance established no

significant 1interaction of reservation background and sex

of counselor on student ratings of counselor
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attractiveness. No main effects were found for either
variable. Students of different backgrounds did not fate
male and female counselors' expertness differently.

Holl(a) was retained, as Table 51 illustrates.

Table 51
Analysis of Variance for Reservation Background,
Sex of Counselor, and

Expertnéss

Sum of Mean L

Source DF Squares Square F-value. P-value
Reservation

background 1 03472 «3472 4877 .4880
Sex 1 4726 1 w4726 © .6638 .4189
Reservation

background ) .

X sex 1 «9253 . 29253 1.300 «2594

Residual 53 37.73 L7119

Attractiveness.

Holl(b): There will be no significant effect of
reservation background of student or sex of counselor on
student ratings of counselor attractiveness.

No significant interaction of reservation backgrourd,
sex of counseldr, and student ratings of counselor

attractiveness was fbund; neither variable produced any

significant effect in tests for main effects. Holl(b) was
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therefore retained. Students' ratings of the counselor's
attractiveness were not influenced by their reseration
background or the sex of the student. Results of this 2 x

2 analysis of variance are shown in Table 52.

Table 52
Analysis of Vardiance for Reservation Background,
Sex of Counselor, and

Attractiveness

Sum of Mean .

Source DF Squares Square F-value P-value
Reservation .

background 1 .2155 «2155 «2549 6158
Sex 1 1.770 "1.770 2.093 .1539
Reservation

background :

X sex 1 1377 1377 . .1628 . .6882

Residual - 53 44,81 8455

Trustworthiness.

Holl(c): There will be no significant effects of
reservation background of student or sex of counselor on
student ratings of counselor trustworthiness.

Holl(c) was retained; no significant interaction of
reservation background and sex of counselor was found in a

2 x 2 analysis of variance (Table 53). Main effects tests

showed no significant effect fqr either the'reservétion
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background or sex of counselor variables on student ratings
of counselor trustworthiness. Students, regardless of
background, rated male and female counselors as equally

trustworthy.

Table 53
Analysis of Variance for Reservation Background,
Sex of Counselor, and

Trustworthiness

Sum of Mean )
Source DF Squares Square F-value P=value
Reservation .

Background 1 .0933 .0933 «.1117 7396
Sex 1 2,165  2.165 2.592 L1134
Reservation

Background x . ’ . : .

sex 1 .0037 20037 .0045 «9470 -

Residual "53c 44,27 +8353

Willingness to see counselor.

Holl(d): Native American students' willingness to
see a counselor will be independent of reservation
background and sex of counselor.

Reservation background and sex of counselor were found

to be independent of willingness to see the counselor in a

-
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chi square test of independence for Hypothesis 11(d). The

hypothesis was.therefore retained. Students' willingness

was not affected by their reservation baékground or the sex

of the counselor. Résults of_;he test. are shown 1in -Table

54.

Table 54

Chi Square Test of Independence for Reservation

Background, Sex of Counselor, and

Willingness to See Counselor

Observed Frequencies

Reservation . Sex of
Background Counselor
Male Eemale
On 15 12
Off 4 10

Chi square (1 df) = 1.724

P-value = .1892

Expected Frequencies

Reservation -Sex of
Background Counselor

Male » Feﬁale
On 12.5 14,5

Tests of hypotheses for the reservation background and

sex of counselor variable effects on ratings of expertness,

attractiveness, and trustworthiness found no interaction

effects. No main effects were produced by reservation
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background or sex of counselor on any of the ratings; as
tested by three separate analyses of’vatiance, and these
variables were also found to be independent of.
students'willingness to see a counselor by application of a
chi square test of independence. " Hypothesis 1ofwas |
retained.

Reservation Background and Counselor Place of Work

Hypothesis 12: Native American students’ perceptions’
of counselors will not be affected by the reservation
background of the student or by the counselor's place of
work.

The four tests which follow examined the effects of
independent variables reservation background and place of
work on ratings of expertness, attractiveness;
trustworthiness, and willingness to see the counselor.

- Sub~hypotheses were tested by three analyses of variance
and a chi square test of independence applied to rating
scores and indication of willingness to see the counselor

derived from the questionnaire.-

Expertness.,

Hol2(a): There will be no significant effects of
reservation background or place of work on student’ ratings
of counselor expertness° . -

A2 x 2 analysis of variance found no interaction
effect of reservation background and place of -work on
ratings of expertness. Tests for main effects‘fdund no

effect for reservaticn background; a significant effect was

produced, however, by place of work, F(1,60) = 4,654, p =
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.0356. Hol2(a) Was.réjectéd. Students' reservation
background did not influence their'fatings‘of thé
counselor's effectiveness, but the place of work of the
counselor dide Inspection of treatment means estéblished
that counselors who worked at the Native'American center
were rated more highly than those who worked &at the
counseling center., Results of this gnalysis appear in

Table 55.

Table 55
Analysis of Variance for Reservation Background,

Place of Work, and Expertness

. Sum of Mean .
Source DF Squares Square F~-value P-value
Reservation ' L .

background 1 1437 . 1437 .2036 f6536
Place of work 1 3.285 3.285 4,654 .0356%
Reservation back-

ground x place .

of work 1 .0892 .0892 .1264 "~ .7236
Residual 53 37.41 «7058

#Significant at alpha = .05

Treatment Means
Place of Work n - . Mean
Counseling center 2 16,63

Native American center- 2 ’ 18.44
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Attractiveness.

Hol2(b): There will be no significant effects of
reservation background of student or counselor place of
work on student ratings of counselor attractiveness.

No findings of significant interaction or main effects

~of reservation background and counselor place of work. on

ratings of counselor attractivéness resulted in Hol2(b)
being retained. Students' ratings of the counselor's

attractiveness weré not influenced by élace of_wofk or
reservation background. Resﬁlts of this analysis are showﬁ-

in Table 56.

Table 56
Analysis of Variance for Reservation Background,
Place of Work, and

Attractiveness

: Sum of Mean .
Source DF Squares Square F-value P-value
Reservation . '
background 1 23992 «3992 <4437 5082
Place of work 1 1.111 1.111 1.235 #2715
Reservation
background
x place :
of work 1 .3753 «3753 . 4172 «5211

Residual 53 47.68 .8997
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Trustworthiness.

' Hol2(c): There will be no. significant effécts of
reservation background of student or counselor place of
work on student ratings of counselor trustworthiness..

A 2 x 2 analysis of variance for interaction of
feservation.background and counselor place of work on
student ratings of trustworthiness.shohed ﬁé significant
effect (Table 57). Tests fér main effects found neither
variable produced a significgnt~effegt. Hol2(a) Qas
retained. Students ﬁerg not infiﬁénced by eitﬁer their

reservation background or the counselor's place of work in

their ratings of the counselor's trustworthiness.

Table 57
Analysis of Variance for Reservation Background,

Place of Work, and

Trustworthiness
Sum of " Mean
Source _ DF Squares . Square F-value P-value
Reservation -
background 1 .1063 - 1063 1193 «7311
Place of work 1 1.738 1.738 . 1.951-' »1683
Reservation back=-
ground x place . ‘ . :
of work 1 0002 © 0002 -0002 29874

Residual 53 47.21 - .,8908
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Willingness to see counselofo
Hol2(d): Native American students' willingneqs to
see a counselor will be independent of reservation
bacKground and counselor place of work.

A chi square test of independence for varigbles of
reservation background, counsélor.blace'éf work, énd
students'AWillingess"to see tﬁe counselor found néA
dependence.among variables (Table 58); H&potheseS'IZ(d)
was retained. Students' williﬁgness to see the counsélof.

was not influenced by their reéervafion‘backgrbuhd or the

counselor's place of work.

Table-58
Chi Square Test. of Indepéendence for;Reservation
Background, Place of Worﬁ, and

Willingnéss to See Counselor’

~ Observed Frequenciles ’ Expected Frequénciés
Reservation Pléce of Reservétion_ Place of
Background Work . Background _ Work

| NAC ) ccC | NAC - - cc
on 18 9 on 15.8 11.2

Off 6 8 Off _ 8.2 5.8

Chi square (1 df) 1.284

P-value = .2571
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Results of the analyses for this hypothesis determined
no interaction effect by reservation background and
counselor place of work on any of the three retings scores,
~expertness, attractiveness; or trestwdfthipess. Tests for’
main effects found counselor place of work to have a
éignificant effect on ratings of counselor effeetiveness;
further examination revealed counselors at.a Native
American center to be rated as more effective than
couneelors at a counseling center. No main effeets were
produced by the reservation background variable.
Hypothesis’12 was rejected, although a chi square analysis
found reservation beckground and~eounselor place of ﬁotk to
be iﬁdependent of students' willingness to see the

counselor.

SUMMARY

Sixty Native American students, selected by stratified

random sample, rated tte effectiveness of Native Americah
and non-Native American counselors associated with a
counseling center or a Native American center on . the
dimensions of expertness, attractiveness, ani

trustworthiness .as defined by the'Couneelor Effectiveness

Rating Scale and indicated whether the counselor they ‘rated

was someone they would be willing to see. Demographical

.date obtained by a student questionnaire-and.throughﬂNativeﬂ
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American Center records was used to determine if
differences among students' ratings were influenced by sex,
tribal affiliation, Blood quantum, and rese?fatioﬁ
characteristics of the student.

Examination of the demographical data of the .
population and sample exposed certain unique
characteristics of‘thg Native American'pobulation.and
sample that distinguished them from the general
undergraduate population at Montana State University:

(1) Relatively more Native American students are
freshmen and relatively fewer are seniors than the general
dndergraduafe populétion.

(2) The percentage of female studenfs is greater
among Native Americaps than the general student body.

(3) Relatively fewer Native Americans are enrolled in
the College of Engineering and more are enrolled'in the
General Studies p;ogram than the gengral undergraduate
population. i

Other unique charactefistics of the sample group were
the home reservation of the student, blood:quantum, tribal
affiliation, kind of pre-college education, and on. or off
reservation life:

(1) Reservations represented by the étudeﬁts in the
sample were the Blackfoot, Crow, Cheyenne, Fort Belknap,

Flathead, Fort Peck, and Rocky Boy.réservatidns in Montana,

Pine Ridge and White Earth in South Dakota, Turtle Mountain




l62

and Chippewa 1in North Dakota, and N;;ajo'in Arizona.

(2) With one exception, all students in the sample
had at least 25% Indian blood; 27% had at least 76% Indian
blood, 337 had 51 to 75% Indian blood, and 40% had 50% or
less Indian blood.

(3) VNative Ameriﬁah tribes repfesented by the sample
were the Crow, Chippewa-Cree, Blackfoot, Assiniboia,
Northern Cheyenne, Salish-Koofenai, Sioux; and Na#ajo.

(4) Ninety-three percent of the students in the
sample received their pre-college edﬁcation.in public
schools: 37 in federal schools and 3% in éhurch schools.

(5) sSixty-eight percent of the students in the sample
were living on a reservation befére attending college;
thirty~two percent were not.

Of the sixty students who comprised the sample,'42
(70%) inaicated that tﬁey would be willing to see the
counselor that they rated.ﬂ The largest percéntage of
students (90%) was willing to see the Native American
counselor associated with a Native American center; the
second larggst percentage (75%) was willing to see the
Native American counselor associated with a counseling
center; the smallest percentage (40%) was willing to see a
non~-Indian counselor in a counseling center.

The statistical analyses consisted of three separéte
analysis of -variance tests and a chi square teéf of

independence for each pairing of two independent variables,
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one Iindependent variable related to the counselor and one
independent variablg related to the student (testing one
hypothesis and 1its four sub-hypotheses). 'ﬁépéndent
variables for the three analysis of variance tests were the
three separdtely summed scofes for thé'ekpertngss;.
attractiveness, and trustworthiness diménsions of. the
Counselor Effectiveness Rating Scale. 'The dependent
variable for the chi square test of independence in each
set of four tests was the students' indiration of
willingness-to sée the counselor that they rated. Computer
analyses using the MSUSTAT statis;ical programs AVMV and
CSQ2 were applied to the data‘to determine interaction
effects and main effects (AVMV) and independence (CSQ2).
Results for .each group of four hypotheses related to two
independent and four dependent vériables follow.l (Three of
the four sub-hypotheses are related to the summed scale
scores and one is related to indication of willingness to
see the counselor.)

For the first pailring of independené variables, no'
interaction of sex of student an& ethnicity of counselor
was found for any oflthe three student‘réting‘scores,
expertnesé, attractiveness, ahd:trustwqrthiness, nor were
sex of student and ethnicity of counselor found to have an
effect on the student's willingness to see the counselor.
The ethnicity factor was found to Be significant, however,

for all three.ratings scores. In all three cases, students
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rated Native American counselors more highly than
non-Native American counselors.

For thg next four hypotheses, significant effects were
not produced by the interaction of sex of student and sex
of counselor on ratings of expertness, attractiveﬁess,
trustworthiness, and willingness to see the counselor. No
significant main effec;s'were produced by sex of étudént or
sex of counselor. Students responded similérly‘to the .
counselor regardless of which sex student or which sex
counselor was considered.

Focusing on effects of sex of student and counselor
place of work on expertness, attractiveness,
trustworthiness, and willingness to see the counselor,
tests found no interaction effects. Thé first test,
however, a 2 x 2 analysis of variance, showed a significant
effect for place of work on student ratings of expertness.
Counselors who worked at a Native American center were
perceived as more expert (rated more highly) thgn-
counselors who worked at a counseling center.

Tests of hypotheses for the effects of blood quantum
of student and counselor ethnicity indebgndent variables on
dependent variables expertnesé, attrac;iveness; |
t;ustworthiness, and willingness to see ;he counselor fohnd
no interaction of the indepeﬁdent varlables oﬁ-the
dependent. Main effects were prgduced, hdwever, for the

ethnicity variable on expertness, attractiveness, and
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trustworthiness and for the blood quantum variabie on
trustworthiness. Again, students rafed Native American
counselors as more expert, attractive, and trué;worthy than
non-Native American counselors, and stﬁdents with high or
low blood quantum rated Nativg American cbunseiors as more
trustworthy than students with medium blood.quantuh.

Considering thé variables of blood quantum and sex of
counselor, no significant intéraction of either on ratingé
of ekpertness, attractiveness, and.trustworthiﬁess was |
found. Willingness to see thé'counselor was not dependgnt
on those Qariables.

No interaction of bl&od quantum of the student and
counselor place of work effects on students' perceptions
was exhibited. Students of low, medium, and high Slood
quantum rated counsélors équally in expertness,
attractiveness, and trustworthiness; thgy were also equally
willing to” see the counselor they ratéd; Whether the-
counselor worked at a counseling center or a Native
American center did not influence gtudentsﬁ perceptipng of
the counselor in this pairing.

Tests for effects by the'tribe of stngnt and
counselor ethnicity variéble found no inté:action‘of these
on student ratings of counselor effgctiveness. . A
significant effect was found;'in each of thé three analyses
of variance, of counselor ethnicity on student ratings of

expertness, attractiveness, and trustworthiness. ‘In-all
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three instances, Native American counselors were rated more
highly than non-Native American counselors. Willingness to
see the counselor was not found to be related to the
student's tribe or the couselor's ethnicity,‘

No significant interaction effects were found forx
tribe of stﬂdent and sex of couqselor on any of the rating
scores for-e#pertness, attractiveness, or trustworthiness.
Studénts' willingness to see the counselor they rated Was'
not dependent on the tribe of student nor on the séx of
‘counselor. Main effects were not féund in any of Eﬁé
analysis of variance tests.

The next four tests examined the effects of the
variables tribe of student and counselor place of wark on
student ratings of counselor effectiveness. ©No significant
interaction was found for either variable and no’main
effects were produced. Studeﬁts' willingnéé§ to see the
counselor they rated was not dependent on the tribe:of fhe
. student nor on the counselor's piace of work.

The next four tests, considering the indeﬁeﬁdent
variables of reservation backgrﬁund and counselor
ethnicity; found an interaction effect for reserﬁation
background and counselor ethnicity on ratings of
expertness. No significant interaction effects wefe found
on the other two rating scores. Significant main effgcﬁs
were discovered, however, by the ethnicity variable on both

the attractiveness arnd trustworthiness ratings.




167

Willingness to see the counselor ﬁas independent of
reservgtion background and counselor ethnicity.

Tests for effects by the reservatién baékgfound and
sex of counselor variables on ratings of expertness,
attractiveness, and trusfworthinéss found no interaction
effects. No main effects were produced ﬁy reservatidn
background or sex of counselor on any of ghe ratings;

These variables were also found to be independent of
étudents' willingness‘tp see é counselor.

The final four tests, inQolving reservation backgrouﬁd‘
and counseior pléce of wérk variaﬁles, found no iﬁtergction‘
effects for these tﬁo variables on'ratingé of cogﬁsélor
effectiveness, but tests for main:effecfs showed a
significant effect by place of.work on ratings of pounselop
expertness. Willingness to see tﬁe counselor was
independent of the reservation background and place of work"

variables.
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CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

SUMMARY

Previous research has determined that studenfs'
perceptions of counseling influence whether they are
willing to see a coﬁnselor; aﬂd, if so, whether the
counseling can be helpful to them., ,Considergtibns that
affect the outcomes‘éf cqunseling are a client's prefereﬂcé
for a counselo; who is of the same race or ethnicity and of
the same sex as the client and whether the counselor is
asgsocliated with a traditional institutionél service, the -
counseling center, or, for Native American studénts, with
some other less alien service such as a Native American
center. Stﬁdents may be more likely fo see a counselor if
sex, ethnicity, and location of the counseling service are
in alignment with the student's preferences and
expectations.

The perception a client has of the counselor as
someone who can be of help to the client, whether the
client sees the counselor as.an‘attract;ve (likable, -g
friendly, and approach;ble) individual, and the_ﬁercgption

thaf the counselor is someone the client can trust all
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influence the outcome of counseling as well and both have
been found to be particularly important consideratiomns in
counseling Native Américénso

An important corollary issug to the peréeptions Native
American sfudents have of counselors is determining
similarities and differences in these students based on
demographical characteristics of the students. Indi;n
writers haQe suggested that it is-meaningless fo.groﬁp
~together "Indians" and assume that differenf backgrounds,
tribe, reservation, and blood quéntum, for example; do not
cause different perceptions aﬁd different needs amopé
Native Americans. |

This study examined two related areas: (1) tﬁe
effects of certain'characteristic; of the counselors on
Native American students' perception of the counselor and
willingness to see the counselor, and (2) the effects of
demographic characteristics of_Native'American studeﬁts on
their perception of‘counselors and their willingnesé.to see
counselors.

Given these considerations, this research proposed to
answer these general qﬁestiongz,

(15 Are students' perceptiéns of a.counseldr'sl
effectiveness affected b& a counSeloris‘ethnicity?

(2) Are students’ perceptioﬁs of a counselor's
effectiveness affected by the sex of a counselor?

(3) Are students' perceptions of a counselor's

Lol
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effectiveness affected by the cdqnselor's place of work?

(4) Do male and female students perceiVe counselors

differently?

(5) Do students' percepfions of counselors depend on

the percentage of Native American blood the student ﬁas?

(6) Do students' perceptions of counselors.Aepend on .
the tribe to which the student_belongs?

(7) Are students' perceptions of counselors
influenced by whether the student has been living on or off
a reservation? | ;

To answer the questions of the'research, a stratified
random sample of 60 Native American students was selected
to rate the effectiveness of counselors and to indicate
willingness to see fhe counselors. By random groups, the
students rated slide/audiotape counseling sessions of a
counselor and a student who was expressing concern gbout
his/her academic and personal goals and achievement., Eéch
group rated a counselor in one of six different coﬁnselor
conditions varying counselor sex;, ethnicity, and plabe'of
work.

Students rated the counselors accordiﬁg to Atkinsoﬁ's
Counselor Effectiveness Rating Scale, a scaie Which.-
measures three dimensions of counselor effectiveness,
expertness, attractiveness; and trustworthiness. :fhese
students aiso answered a brief questionnaire which-

indicated whether they would be willing to see the .
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counselor they had rated and which identified biographical
data pertaining to theilr background as an Indian.

The genéral questibns were developed into twelve null
hypotheses; each with four sub-hypotheses. Dependent
variables for the study were the summed scores representing
each of the three dimensions on- the CERS, expeftness,
attractiveness, and trustworthiness, and the student's
indicétion of whether he or she was willing to see the
.counselor he or she had rated. independent variables were
counselor characteristics; ethnicity, sex, and plaﬁe.of
work; and student characteristics; sei; blood quantum,
tribe,.and reservation background.’

bescriptivé statistics deemed to be useful in
extendiﬁg the ggneralizability of the study,
characteristics of the university undergraduafe students,
of the Nati?e American population, and of the Nativé
American sample, indicated that these students were more
likely to be freshmen and less 1iké1y to be seniors tﬁan
the students as a whole,'ﬁad a greater percentage of female
students than the general undergraduate population, and
were léss likely to be enrolled in the Col;ege of
Engineering and more likely to be enrolled.in the General
Studies program than the general population. Unique |
characgeristics of the sample were the reservations they
represented (Blackfoot, Crow, Cheyenqe, Turtle‘Moﬁntéin,

Fort Belknap, Flathead, Fort Peck, Rocky Boy, Pine Ridge,
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Ch;ppewa, Navajo, and White Earth); the percentage 6f In&iaq
blood they had (ail had at least 25%, 39% had 25-50%; 33%
had 51-75%, and 277 haa more than 757% Indian bloodi,the
tribes they represeﬁted (Crow, Chippewa-Cree, Blackfoot,
Assiniboih, Northern Cheyenne, Salish-Kootenai, Sioux, aﬁd
Navajo)zand thelir reservation background (68% had been “
living on.a reservation before attending college,'32% had
not).

Some general attitudes towafd counselors were
revealed. Seventy percent of all subjects (4i students)
were willing to sée the counselor they rated on the"tapeg
the largest percentage (90%) was willing to see thg Nati@e
American - counselor gssociaﬁed with a Native American
center, the second iargest percentage (75%) was Wiiling to
see.the Nétive American counsélor associated with a
counseliné center, and the gmallest percentage (40%) was
Willing to see a noﬁ-Native American counselor in a
counseling center.

The statistical analyses consisted of three separate
anai&éis of variancé tests and a chi square test of

independence for each pairing of. two independent varigbles,

o~

one independent variable related;to thg counselor and one
independent variable.related to the stﬂdento_ Each pair of
independént variables was tested with each 6f the three .
rating scores (analyses of variance) and with indicatiéﬁ of

willingness to see the counselor (chi square test of
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independence). Analyses were performed with the AVMV and
CSQ2 programs of MSUSTAT, a statistical gnalysis.ﬁrogram
developed by Dr. Richard Lund of Montana Stdte'University.
Interaction effects, main effects;'and independence Qeré
tested at the .05 level of confidence.

The analysié of variance and chi square indepehdéncé
tests yielded significant results when certain vériables
were pairéd:

(1) Pairing reservation background and counselor
ethnicity'caused an interaction effect on ratingé of the
counselor's expe;tnesé. |

(2) Pairiﬁg sex of student and ethnicity of counéélor

produced a main effect by the ethnicity factor on all three

rating'scores, expertness, attractivenss, and
trustworthiness. |

(3) Pairing blood quantum of studenf and efhnicity of
counselor produced a main effect by the efhnicify factor on
all three ratings scores.

(4) Pairing blood quantum of student and efhnicity of
counselor also produced a main effect by the Bipdd quantum
factor on ratings of trusf&orthiness.

(5) Pairing tribe of student with counéeior ethnicity
produced a main effect by counselor ethnicity onvﬁll ;hree
effectiveness ratingso,

(6) Pairing of reservation background and coﬁnéelor

1

ethnicity produced a main effect for counselor ethnicity on

Y I
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the two rating scales which did not show an intérahtion
effect; attractiveness and trustwortﬁinessa' |

(7) Pairing the place of.work variable witﬁ sex‘of
student produced a main effect on student ratings'of
expertness by the place of work variable.

(8) Pairing reservation background and counselor placé
qf work produced a main effect by counselor place 6f work
on ratings of counselor exﬁertness.

(9) Pairing blood duantum and counselor ethnicitj
produced a main effect by the blopd quéntum varia#le on.

ratings of trustworthiness.

CONCLUSIONS AND DISCUSSION
Ethnicity

The variable exerting the mpgt influence throughout
all tests was ethnicityo Ethnicity produced a.significént
main effect oh all three ratingélécores, expertngss,
attractiveness, and trustworthineés, whén paired with all
four student variables, sex, blood qﬁantuﬁ, £ribe, and -
reservation background. All effects were significant at
the .05 level; all but one was significant at alpha <
0.001. In every case, Native American students clearly
expressed a preferéhce for a Native American counselor over
a non-Native American. jhislconclusion supports
Dauphinais, Dauphinais, and Rowe's repbrting that Iﬁdian

high school students rated‘é couﬁseliﬂg interview higher
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‘when they believed it to be conducted by an Indian
counselor (1981). In-a survey reperted a year earlier,
however, LaErpmboise,vDauphinaieg and Rowe's (1980) hiéh
school students indicated that it was not important that‘
the counselor be an Indian. In anbther study whicﬁ'
followed, conducted by the same authors (1980), high school
indian students eere more likely to choose a non—Ineian
than an Indian as "someone I would see if I had a problem."
Overall, these stpdies with high school stedents seem to
indicate no cléar preference for a Native American
counselor. Two of these studies which found students did
not prefer a Native American counselor gathered data with a
response to a direct question asking sfecifically if a
Native American counselor was preferred. The third study
does not make clear whether students knew ehey were
comparing Native American end white counselors. The
students, high school students etiil presumably'seeking a
clear sense of their own values and beliefé, may have
answered in a way they considered‘to be socially |
acceptable. Support for this assumption can be drawn by
noting that the fourth study, one in which h;gh sehool
students were not aware that tﬁey were expressing a

preference, did find a preference for Native American '
i

. : ) : {
counselors. - : . i

Recent research with Native American college students,

conducted at Montana State Universi;y by Haviland et al.
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(1983), reported that Native Americans expressed a strong
preference for a Native American counselor when ;sked to
identify Ehe.counselor they would prefer. A limitation of
that research, however, was that these stﬁdents were
clearly aware that they were being asked to'chQOSe Beéweén
a Native American and a white.‘counselor° Sattler t197b)
emphasizes fhe need'for minority subjects to be unaware
that a race variable 1s under investigation and the
difficulty of keeping subjects unaware. The pfesent
research atteﬁpted to discover 1f Native Amefican.studenté
would be as favorably inclined toward a white as a Native -
American counselor by obtainipg data from randomly'assigned
group ratings of the counselor inxa situation.iﬂ which
students aid not know that N;tive Amérigan or non-Native
Amefican counselors were being compared; consequently,
Native Amefican preference fqr Native Ame:id#n.counselors
was not a consciously expressed preference invthisiresearch
and therefore not a response influenced by expectations.
Native American ethnicity strongly'influenced stﬁdents'
preferences even when cultural variations of tribe,
reservation background, and blood quantum were taken into
accounte.

In the reserVation/ethniciéy interaction eﬁfect found -
on perception of counselor expertness, the én reser?ation
group unexpectedly did not raté.Native Americans as highly

as the off reservation group did; however, Both groups




177

preferred Native American counselors over non-Native
American counselors.

Place of Work.

The place of work factor produced an effect in two
instances; the pairing of place of work aqd sex of student
and the reservation background/place of-work pairing, both
relative to expertness ratings. Infsoth cases, Native
American students considered the counselor aséociatéd with
the Native American.center to be more expeft,ﬁhan the.one
with the counseling center. The finding that'this,variaﬁle
did not produce a stronger influence is neither supported
nor contradicted in the literéture, siﬁce little research
has ¢éonsidered the location of counseling service aélan
important variable; the notabie exception was Smith (1974)
who found students about equally receptive to centralized
and de-centralized counseling services. The writings of
several respected dauthorities in mipority counseling
strongly suggest Native Americén studeﬁts would be more
amenable to counseling se;vices agsociated with Native
American centers. The present research pfovidés some

support, but not strong support, for those ideas.

Blood Quantum

Blood quantum infldenced.stuaents' percebtions in“twp.
instances: the pairing of bloéd quantum with counselor
ethnicity and with place of work. Students of high or low

blood quantum were found to consider Native American
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counselors more trustworthy than students of mediumlblood
quantum; however, all students’ ratings of counselor
trustworthiness were affected by'the ethnicity of the
counselor, high and low blood quantum students moreso.
Failuré of the medium blood quantum.group to perceilve
counselors differently may have been the result of the
arbitréry-division of this group of students into three
categofies, low, medium, and high; rather than into pr,
low and high. Since trust has been clearly established as
a crucial counseling variable, this finding must be given
importance even though it occurred in only oné pairing.
The Native American ethpicity of tﬁe counselor may be more
important to some groups of Native Americans than to
others.

The blood quantum variable also produced a significant
effect on trustworthiness when paired with place of work.
Students with high and low blood quantum rated Nativé
American students'as more FruStworthy than Nativé American
students with me&ium blood quantum, but all three groups
rated Native American Founselors as more‘truétworthy than
non-Native American. |

The effects noted by blood quantum in theéé two
instances contradiét the research by Haviland et al.
(1983), which found blood quantum to have no effect on the
expressed preferences of Native Ameican students for

counselors, although it should be noted that the present
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research was determining perceptions of students rather

than overtly expressed preferences.

Reservation Background

One could expect the reservation backgrouﬁd factor to
be the most likely to distinguish among groups of Native
American students. Living on avreéervation-would seem
likely to imbue the—studént with.valuesrdifferent from
those eﬁcouraged in a non-Indian environment. ‘Reservétion
background contributed to the inter;ctionleffect of
reservation backg?ound énd counselér.ethnicity on ratings
of the coﬁnselor's éxﬁertness; On- reservation background
students rated Native American counselors lower in
expertness than off reservation background'students, and on
reservation backgroﬁnd students‘r;ted non-Ngtive‘American
counselors higher in trustworthiness than off régervation»
students did. These ratheér unexpected results could be
explained by concluding that on reservation students coming
to college are subjected to discrimination ;hat leads them
to devalﬁe the Indian counselor's expertness, as McDonald‘
(1978) suggests, but it is perhaps just as reasonable to
presume that having come from a Strohg'Indiap.support
society, the on reserQéfioﬂ student would have a stronger
self-concept as an Indién and be less likely to devalue thé
Indian counselor. Other research has not considefed the

effects of reservation background on student perceptions.
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Non-significant Variables

Of perhaps as much interest and importance were the
variables in this study, sex an& tribe, which were .found to
exert no influence on students' preferenceé and attitudes
toward counselors.

§§§- Clearly, neither sex of student differed in

its perceptions of counselors. Equally obviously, neitﬁer

sex of counselor was preferred under any conditions. These

students were equally willing to see male and female

coungelors and their ratings of male and female counselors
) |

were the same. These findings contradict the Littrell and
Littrell research (1982) which found a preference among
females for a femalg counselor and among males fo? male
counselors when expressing académic, vocational, or
personal concerns, the Haviland et almv(1983) reéearch
which found both males and females ‘to prefer the éame sex
counselor in personal situations and males to.prefer‘the
same sex counselor-in academic—vgcational situations as
well, and rgsearch results reported by other minority and
non-minority researchers. In this study, in all possible
variable pairings, sex made: no diffefence.

Tribe. No effects whatsoever were produced by the
tribe of the student. These Native Americans did‘not
perceive counselors'differently regardless to which tribe

they belonged. This cohclusion is particula;ly interesting

since tribal differences are often cited by Indian
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educators aé a factor distinguishing some Native American
studénts from others. Tribe did not account.for_any
differences in the.counselor'ratings or in willingnesé to:
see the counselor.

Overa}l, Very'little difference émong these Nati;e
American students was fOQnd when'demographic differences
were considered, despite the fact that Indian spokespe¥sons
have emphasized that cultural differences among tribes and
reservation backgrounds need to be considered.. Perhaps the
differences to be detected were too subtle for the A
instrument of this study; nevertheless, the only conclusion
that can be drawn from the'déta is that these students do
not differ because of thelr somewhat &ifferent backgrounds.
Sex, tribe, blood quantum, aﬁd reservation influenceé are
apparently small.

Generalizability

Consldering the sampling technique employed, the
results of this study can be inferred withéut reservation
to the Native American population at Montana Spaté-
University. 1t seems reasonable to gemeralize also to
Native American student populations of colleges'and
universities in the Northwest, and, if compgrability of the
population characteristics of blood qﬁantﬁm,.triSé, and
reservation background exists, to many of the 1?2 colleges }
and universities with signifiéant Native American ‘

enrollments as well. Considering the faillure of'this
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research to find distinctly different preferences among
Native Americans of different backgrounds, the results of
this study, and other Native American fééearcﬁ as‘well, can
be genéralized with some likelihood that they are in fact

applicable to other Native American students.

RECOMMENDATIONS

Applicability

The results of this study are noteworthy to both
college counseling centers and college Native Américan
centers and agg applicable in several respects.

Within the limitations of finances and personnel,
college counseling éenters should recognize that a Native
American counseior ;f elther sex will be responded to much
more favorably by NatiQe American students. A strong |
recommendat{on can Be méde that counéeling centers of
colleges and unijersities Qith appreciable Native Aﬁerican
ﬁopulations employ a Native American counselor.

Noting the finding that Native American students are
perhaps more receptive to a coungelof associated with a
Native Ameriéaﬁ denten, a more plausible alternative might
be.to establish or to expand Native American centers to
employ trained profeésional Native-American counselors,
perﬁaps working‘in ‘conjunction with collegé coungeling
ceﬁters. |

Sex of the counselor is apparently mot an important
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consideration in making a counselor available to Native
American students, since both sexes are responded to
similarly by Native American students; therefore, nol
recommendation regarding sex of the codnselor‘can'be made.

Finally, considering the favorable response of these
students to both Native Am;rican and non-Native.American
counselors ﬁsing a client-centered counseling approach,
counseiing'centér and Native American center administrators
might note that this philosophical approach will not likely
be a deterrent to counseling. -

Further Research

This research suggests areas appropriate for further
research: '

(1) 1If differences in preference or perception among
Native American students exist that are not-influenéed by
sex, blood quantum, tribe, or reservation background as
measured.in this study, there.is a need to determiné what
other differences might exist or what kind of instrument
could be designed to identify these characteristics or
others fhat would distinguish aﬁbng Indian cultural
groups. |

(2) Research among Indién cultﬁral gfoﬁps conduéted
by some other methodology, as pérhaps an anthropological
approach, needs to be considéred to‘eétgbliéh,whaf
differences among groups might exist.

(3) Given that it would be reasonable to employ a
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Native American counselor in a counéeling center ;nd also
gliven thatythis counselor would be employea‘fof_an
important but small Native Ameriéan~popu1ation; the
perceptions and attitudes of wﬁite students toward‘a Nativé'
American counselor éhould be determined by furthef
research.

(4) Further research to éxplain tﬁe unexpeéted and
seemingly contradictory difference inffhe perceptioné of
counselors by high and low blood quanfum students is
needed.

(5) Further research to de;erﬁine the faétors'
influencing the difference begween.on ;eservation and off
reservatign studen;s ratings. of counselor‘éxpertness.is
needed.

(6) Further research to confirm the effects noted by
the place ‘of work.varable.in tﬁis research needé to be
conducted.

(7) Research to determine té what extent Native
American students are aware of the counseling resources
available to them is nee&edo -S;miiarly, research to .
determine what methods are most likely to be effective in’
informing Native American students of resources availaﬁle
to them is also needed.

(8) Determininglto what extent Native American
students now use counseling centers and to what extent they

indicate satisfactlion with them is also worthy of




185

research.

(9) A coﬁparison of the effectiveness of counselors
in Native American centers and in counseling centers as
defined by the results of counseling.is information that
would be valuable to Native American centers and counseling
centers alike.

(10) The results achieved by counseling in various
Native Ame;ican/non—Native.American palirings of counselor
and client using va?ious counseling approaches 1i1s an area
in which further research is neededf

(11) A comparison of the success of counseling for
Native American students whose prefergnce for ethnicity of
the counselor is met and étudentg whose pfeferepce is not
met would be;informative to both Native_American'and
non—-Native American couﬁselors. |

(12) Finally, it might be useful to - -compare these
findings with those from various othér institutions of
higher eduéation tﬁroughoﬁt the country.

Very little research éxists relevant to counseling
services for Native American college'studentsn Questiﬁns
that can prdvide data to assist Native American students in
being successful in their college careers need tb‘be asked
and answered. Native American students have been
considered to be too few and too insignificant for too
long. Future research can provide ways and meéns for

Native American students to achleve success in céllege.
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APPENDIX A

RATING ACCORDING TO GAZDA'S GLOBAL SCALE

1.0 (Lowest score for a response)
A response in which the helper:
——attends to neither the content nor the surface
feelings of the helpee;
--discredits, devalues, ridicules, or scolds the

helpee;

-—-gshows a lack of caring for, or belief 1in, the
helpee; , ’ :
_ --ig vague or deals with the helpee in general
terms; '

--tries to hide his feelings or uses them to
punish the -helpee;

--reveals nothing about himself or discloses
himself exclusively to meet his own needs; '

--passively accepts or -ignores: discrepancies in
the helpee's behavior that are self-defeating;

-—ignores all cues from the helpee regarding
their immediate relationship.’

2.0
A response iIn which the helper:

--only partially attends to the surface feelings
of the helpee or distorts what the helpee communicated;

——withholds himself from involvement with th
helpee by declining to help, ignoring the helpee, or giving
cheap advice before really understanding the situation;

--behaves in a manner congruent with some
preconceived role he is taking, but is incongruent with his
true feelings;

--is neutral in his nonverbal expressions and
gestures;

--is specific in his verbal expression (eegosy .
gives advice or own opinion) ot solicits specificity from
the helpee (e.g., asks questions) but does so
prematurely; : .

--does not voluntarily reveal, but may briefly
answer questions regarding his own feelings, thoughts or
experiences relevant to the helpee'’s concerns;

--does not accept discrepancies in the helpee's
_ behavior but does not draw attention to them either;

~—comments superficially on communications from
the helpee regarding their relationship.
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3.0
A response in which the helper:

-—-reflects the surface feelings of the helpee
and does not distort the content;’

—-—communicates. his openness to entering a
helping relationship;

—~—-recognizes the helpee as a person of worth,
capable of thinking and expressing himself and acting
constructively,

: ——communicates his attention and interest
through his nonverbal expressions or gestures;

——-shows that he is open to caring for and
'-believing in the helpee;

’ ~—is specific in. communicating his understanding
but does not point out the directionality emerging for
helpee actionj : ' '

-—-shows no- signs of phoniness but controls his
expression of feeling S0 as to facilitate ‘the development
of the relatlonship, . .

--in a gemneral manner, reveals his own feelings,
thoughts, or experiences relevant to the helpee's
‘concerns;

--makes tentative express1ons of discrepanc1es
in the helpee's behavior but does not point out the
d1rections in which these  lead; '

© "~=discusses his relatlonship with the helpee but
in a general rather than a personal way. :

4.0 (Highest score for a response).
A response 'in which the helper: .

- ——=goes beyond reflection of the essencée of the
helpee s communication by 1dentifying ‘underlying feelings
" and meanings; .

--is committed to the. helpee s welfare,
-==1is intensely attentive,

.——models and actively solicits specificity from
the ‘helpee;

--shows a genuine congruence between his
feelings (whether they are positive or negative) and his
overt behavior and communicates these feelings in a way
that strengthens the relationship,

--freely volunteers specific feelings, thoughts,'
or experiences relevant to the helpee's concerns (these may

involve. a ‘degree of risk taking for the helper);

© .==-clearly points out discrepancies in the
helper's behavior and the. specific directions in which
these discrepancies lead;

——explicitly discusses their relationship in the'
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immediate moment. .

Responses may be rated 1.0, 1.5, 2.0, 2.5, 3.0,'3.5,'apd
4500 ' :

From Human Relations Development: A Manual for Educators,
George M. Gazda, Boston: Allyn & Bacon, 1973, p. 96.
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APPENDIX B

COUNSELOR RESPONSES

Rate the following responses 1.0, 1.5, 2,0, 2.5, 3.0,
3.5, or 4.0 according to the accompanying scale.

1. Teacher to teacher: "Our principal is really living in
the dark ages. He won't let me follow through on any of
the new teaching techniques I learned in college."

1. "Why don't you solicit support for your
ideas from other teachers? He'll have to go along with the
majority."

2. Student to teacher: "I could get gdod grades, too, if
I did what she does during the test." ' :

. 2. You get mad seeing someone do better than
you by using those methods. :

3. Teacher to teacher: "We'd be better off without those
stupid psychologists! I sent one of my problem students up
there for discipline last week, and he has been ,worse since
he got back.. Now I have reason to think the psychologist
told him I'm just a poor teacher.

3. "You think we should just get rid of the
psychologists." : : .

4. College student to college student: "I'm falling way
behind in my course work this quarter and I just don't know
how I'm going to catch up."

4, "It 8 discouraging when you get In such a
bind that you can't see your way. out.

5. High school girl to teacher: "There are times when I
feel like school is not important to me. "Since I'm not
- going to college, there isn't much use for me to waste my.
time here." )

5. "It' s frustrating to be caught in the middle
of such a conflict,
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6. Student to. teacher: "I just hate to go home after
school. .If I'm not fighting with my parents, they're _
fighting with each other, It's always g0 uncomfortable at
home,"

over?"

7. Student teacher to another student teacher: "If I had
done what I thought was best instead of listening to my '
supervising teacher, the child's mother wouldn't be mad at
~me now."

7. "That's hard to take. Want to talk about
it?" :

8. Boy to father: "Please let me go. EVERYBODY else is
going." . )

8. "I suppose it seems to you that I'm just
being mean, that I don't care if you're embarassed in front
of your friends. I want us to understand each other; let's
discuss 1it." :

9. Student to teacher: "You're not fair with me. Why am
I the only one who didn't get an 'A' on the project?"

9. "Why wouldn't I be fair with you?"

10. Student to teacher: "You don't know what 1it's like to
be laughed at behind your back." :

] 10. "It's not goling to be an easy thing to talk
about, but 1f you want to share some of this, I'll listen
and do whatever I can."

11. One student to another: "I'm really in a bind for
money. It looks like every time I get ahead, something
happens and I have to spend all my savings. I need to stay
out of school a while and work so. I won't be broke all the
time."

11. You would stay in school if you didn't have
the financial problems. If it weren't for that, things

6. "Do you think it is something that will blow

L.
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would be fine."

12, Student to counselor: "Thing's couldn't be. betterl
‘You know that girl I was telling you about meeting last
week? Well, we're going to be married. We decided that
there is no way we can live apart much longer. Don't you
think it's great?" .

12. "That's really great!"”

13, Black to friend: "They may SAY they are an Equal
Opportunity Employer, but believe me, they aren't. I could
do a better -job than half the people working there now, but
there's no way I could get hired there! ©No use to try!"

13, "That's a cop out. You're just afraid you
might have to go to work."

14, Fifth grader, who has been absent frequently, to
teacher: "I'm worried about my math grade. It seems that
the harder I work, the lower my grade gets."

14, "The Law of Diminishing Return operates in
devious ways." .

15. Girl to teacher: "I can understand how women were
discriminated against when they had to do so much farm
work, but I thnk women have it good now. I really get
confused when my friends tell me I should work for women's
liberation."

15. "You don't feel discriminated against
personally, so you're wondering whether you should work for
women's liberation, and you're wondering how to relate to
your friends who do."

16, Teacher to teacher: "I was hopihg when I moved to
this town I could make some new friends, but I've been home
alone every night."

16. "I understand jdst how you feel. The same

thing happened to me when I first came, too."

17. Woman to friend: "Sometimes my job gets so ‘
frustrating I can hardly stand its My supervisor just
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isn't willing to give responsibility to a womaﬁ.f

17. "Do you really think it is fair to blame all
your problems on sex discrimination?"

18. Eighth-grade boy to student teacher: "I know someone
who likes you and wants a date with you. Mel!"

18, "It's flattering to.know that I'm that
important to you., I think I'd feel pretty uncomfortable
about our age differences." .

19. Student to counselor: "Here it is, almost time for
graduation, and I have no idea what I want to do. I still
haven't decided if I want to go to college or get a job
with my dad, and everybody keeps telling me I have to make
up my mind soon." ~

19, "You're feeling a lot of pressure about
making this decision, and you're sort of afraid that the
decision you make may not be the best for you."

20. Parents to teacher: "You told us at our last meeting
that if we worked with Johnny at home his grades should
improve. We have spent more than enough time with him, but
his grades aren't any better."”

20. "All the extra-work doesn't seem to be
paying off--you're discouraged."”
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APPENDIX C

INTRODUCTION TO SCRIPT

First, thank you for your cooperation in

agreeing to help in this researcho

Let me tell you a little bit about what you will
be doing.  We are in the process.of préparing tapes that
will be used to train college counselorsnwhb will be
employed specifically to counsel Native American college
students. Your reaction to the counselor on this tape will
help us evaluate what we are doing and make changes to |

provide bettef training.

The picture appearing on the screen is intended
to maké the counselor on the tape seem.more réal to you.
This counselor, who has a Ph.D. in counseling psycholoéy,
is 34 fears old gnd has been counseling in a (college
counseling cegter) (Native Ame?icaﬁ Center) for four

years.

Just listen to the counselor and the student on
the tape for the next few minutes, Then rate the .counselor
according to your own opinion of what you have just heard.

A rating scale will be given to you after you have.had a
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few minutes to listen.

The student will be speaking first.

Thank you. This particular coumnseling sessipn
continued for a while beyond this point but we would like
you to rate the counselor now on the basis of what you have

heard. Please read the directions at the top of the écale

carefully.
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SCRIPT

The STUDENT is serious, worried. At times
he/she if feeling pretty sad. At times puzzled and
confused. The STUDENT 1is thinking and searching a lot.

Lots of pauses for reflection, slow speech.-

The COUNSELOR is intensely attentive.. He/She is
slow, thoughtful, considering in his/her responses. The
COUNSELOR is interested. Thée COUNSELOR's voice is pretty

calm, even.

Student: Well,. « - - my advisor suggested it might be a
good idea for me to come and talk to a counselor, « o o

so here I am.

Counselor: Fine, « » » o what wouid you_ like to taik

about?

Student: The problem is that my grades aren't very good
and unless I do something I won't be able to come back next
quarter. « « o« o I'm going to flunk out. . . (pause, deep

breath) « - I don't know. o o o I'm
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working pretty hard at it, and I don't know what's wrong.
I hbpe’you can tell me what I should do in order to improﬁe

things.

Counselor: Okay, as I talk to students it seems that no
matter how they see the problem to begin with, thg first
thing we need to do is spend some time talking about it.
Often there's more to it than eithér the sfudént or I
realize in the beginning, or spmetimes the p%oblem gctually
" turns out to be something different than‘we thought it was,
so what we'll do at first is just talk about it and then
what usually happens 1s that after people get‘a good
understanding of what's going on, they are able to. find
ways of dealing with fhe situation. So that's basically
the kind 6f help I see myself.giving.:e o o (fause, waiting
for STUDﬁNT to respond, but no response coﬁes) o o o o a. e
« o And I guess what I hear you saying ﬁt this point is.
that you are pretty worried about not doing well in school,
in fact I guess it looks to you like you're-pfobagly:gbing
to flunk out and I hear too that you're (siowly and
thoughtfully) not exactly sure how you got yourself to this
point since yoﬁ feei like you have been wbrking pretty_hard‘
and maybe you're a little confﬁsed about wha£ you could

have done differently.

Student: Yeah, I guess I know what I want to do, I want -
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to get my grades up, but I don't know what I should do

differently, o o o o o o« o o (puzzled) I don't know what

I'm doing wrong.

N

Counselor: You're looking for a way to improve your grades

but you're confused about what to do.

Student: Well it isn’'t like I'm not trying. I am. I put

a whole lot of effort into my schoolwork.

Counselor: You're putting a lot into it but you aremn't
getting the kind of results you think you should be

getting.

Student: Yeah, they're bad anyway. (Pauses, sighs
heavily, realizing the weight of it. Speaks softly) . . .

« o o o o o s oThey're real bad.

Counselor: I get a sense that you're feeling pretty

hopeless, discouraged.
Studentto « « o o o s o o o 1t looks to me like I'm bound
to flunk out, there's no way I can bring my grades up in

the amount of time left this quarter.’

Counselor: So even though you hate to admit you can't do
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anything to save the situation, I guess you really don't

want to give In to it either and accept 1it.

'
]

Student: (Discouraged) Maybe I should just qult and go

" home. « « ¢ o (Pause) Maybe there isn't even any point in
finishing the duafter. |
Counselor: You feel 'like just giving up and going home.
Student: (Quietly) o o « « « « Yeah I might do that.
Counselor: Just give in to it.

Student: (Sti11ll quietly) « ¢ o o o o Just bag it all.

Counselor: I sense some real disappointment.there.

Student: I, uh; ¢« « « « I « » o Jjust never thought of

myself as a quitter.
Counselor: So you would be disappointed in youfself‘

Student: It's that I really wanted, you know T re;lly
wanted to stay hereé I really .wanted to get-a college
degree. o o o o o 5 o s s s o o e o I thought a college

education was important and my family thought that it was
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important too, and I really wanted to do it.

Counselor: So you'd not only be disappointing yourself if
you didn't make it, but you'd be letting your parents down

too.

Student: (Still discouraged, thinking of self being kicked
out of school) I'm the only kid in my famiiy who even
thought about going to college. So it was kind of a big

deal to my family.

Counselor: They're pretty éroud of you just béing here.
Going to college made you special in your family I éﬁess.

It's kind of hard not to live up to that dream of theirs.

Student: Yeah, 'and my teachers in high school, too; they
thought T should come to college, « o o o they_thought I

could do this.

Counselor: So you'd be letting a lot of pedpie down who
believed in you and I guess maybe you would also be telling"
them that you weren't capable of doing this, of getting

this college education.

Student: Yeahs » o o o Maybe they were wronge o o o o

Maybe they don't realiy know ‘what I can do. . o e e Maybe
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they were wronge.

Counselor: Maybe you're not as smart as they thought you

were?

Student: Maybe they made a mistake about me, « o o+

maybe I'm not what they thought I was.

Counselor: So you're doubting their idea of you aﬁd you're

doubting yourself, too, your ‘ability to handle college.

Student: Yeah, ﬁaybe I just WANTED them to be right. If
they thought I could do it then I thought Ivcould too, and

so I wanted to.
Counselor: So they believed in you.and Ehought you could do
this, so I guess you went ahead on their belief in you, not

really sure yourself that you would be able to do this.

Student: Maybe I'm just not smart enough to handle

college. « « o Maybe it's just that simple.

Counselor:;So you just may not have.what it takes to be . a .

success here-

Student: - (Really discouraged.). Well 1 sure amha failure"
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at it right now.

Counselor: (Pauses béforg speaking. Waiting.) You've

given it your best effort and you've failed.

Student : Yeah, reélly. &« ¢« ¢« o« o o o« +(LONG pause,
thinking about:it) ; e o s« o o o o Well, the failing part
is right, but I don‘f know 1if I really have given it my |
best effort.

C;unselor: Okay, 1 éuess at first I heard.you saying YOu‘-'
had given it your bgst effort but I guess now yoﬁ>aren't sa

sure?

Student: Well . ¢« . yeah. I Hgve workéd hard-at it, I
don't want you to think I’ye‘just beén.goofing off or
anything like that but I would haﬁe to say I qbuld have
worked harder at it too. . .+ « o But it realli doesn't‘séem
fair that I put as much into it as I do and yet:i don't get

very much out of 1it.

Counselor: Oh, so you're kind of spinning your wheels here
with your effoft. I guess I hear that as you look at 1t
pretty honestly, it seems like you're not getting back what

you put into it, in terms of grades at least.
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Student: Yeah, (new idea) like the problem maybe isn't so
much the time I put in but that I'm not doing the right
things with my time, « « ¢« I'm not studying in the right
way or the right stﬁff or something like that, . .- . but

I'm not sure what.

Counselor: So I hear some confusion there, like you are
lacking some information or some skill that maybe other
students héve that would make the.time'ypu put Iin produce
better results; but you don't know what it is that you'

lack.

Student: (Pause, then'speaks with some determinatioﬁ) .
o o o I know one thing I don't want to dp when I think
about it. I really don't want fo-quit beforé the-quarte;fs
over. I want to at 1éast stick 1t out to see what

happens.

‘Counselor: So what I hear now is that you're not willing to
give up, that youﬂre going fo hang in_thére until the end
at 1eést, until the end of the quarter, and do what-you ca‘q~
do. (Long pause, waits for'respﬁqse. Studeht sifs
quietly, thinking. No.fespanse comes.). And I also hear
“that you have a éense now of at‘least 5ﬁe thing that might
be affecting your grades, tHis.idea of not puttiﬁg in the

right kind of time, of not éftacking the work in. the right
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way, and too of not being clear about what that right way

or better way ise.

Student: Yeah, I think if I could get a better idea of
how I should be stﬁdying that my grades would improve. . .
e e s o & Sometimes I get so discouraged. after I've
been working hard on something and T still get”a-bad grade

on it.

Counselor: So your discouragement at times really blocks

you in getting what you want here.

Student: When I get discouraged sometimes it's really hard

for me to make myself go back to something.

Counselor: The discouragement kind of kills your

motivation, makes if look like there's mno use.’

Student: I feel so dumb, « « o I think I'm a real dummy

and I just can't do it.
Counselor: No faith 1in yourself at all.

Student: (softly)e o o o o o o o o I really don't 1like

feeling dumb.
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Counselor: Just don't like what you see in yourself.

Student: I don't want to feel like a dummy, I want to

feel 1ike I'm just as smart as everybody else.

Ll




INTER~RATER RELIABILITY SCORES

RESPONSES
JUDGES SCORES TOTALS
1 1.0} 2.0l 1.5 3.0 2.0} 1.0§ 3.0] 3.5] 1.0t 3.5| 3.0f{ 2.0} 1.0} 1.0{ 3.5f 2.5{ 1.0] 4.0} 3.5] 3.0} 46.5
2 2.0l 3.0! 2.0} 3.0} 3.0} 1.5{ 2.5} 3.5} 1.0f{ 2.0} 2.5{ 2.5{ 1.0f 1.0{ 3.5} 1.5{ 1.5¢{ 3.0} 4.0 3.5] 47.5
3 1.5 3.0 1.51 3.0{ 3.0} 1.5} 3.0} 3.5} 1.0] 3.0f 2.0f 2.5} 1.0} 1.0f 3.0} 2.5| 1.0} 3.5{ 3.5 3.0] 47.0
TOTAL 5.0} 8.0i 5.0f 9.0} 8.0} a4.0{ 8.5}10.5} 3.0} 8.5} 7.5} 5.0} 3.0| 3.0/10.0} 6.5} 3.5]10.5]11.0j 9.5
——t
) 141.0
Sums of Squared Scores and Totals
Reéponse scorés total squared = 385.00
Response totals squared = 1138.00
= 6627.50

Judge totals squared

Variances

Total scores:C{: = 7.20
Sum of items:ioz-.-_ 2.68
[

R= .95

From Ebel, R. L. Essentials of educational measurement, Englewood Cliffs, New Jersey: Prentice-Hall, 1972.
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APPENDIX E

COUNSELOR EFFECTIVE lEsS KATING SCALE

Instructicns

The purpose of this 1nventor/ is to measure your perceptions of the counseclor
by having you react to a nuiber of concepts related to counscling. "In completing
this inventory, please make vour judgments or. the basis of what the concepts mean
to you. For example, THE COUNSELOR'S EXPERTHESS may mean diffcrent things to
different people but we want you to rate the counselor based on wnat exertness in
counseling means to you. .

On the following page you will find 9 concepts and beneath each concept a
scale on which to record your reaction. One of the concepts/scales is presentad
below with exawplies .of how you.might score it.

THE COUNSELOR'S EXPERTHMESS

If you feel the counselor was very good, you n1ght put an X in the
far left space like this:

gooi | X | | | i l I bag

If you feel the counselor is a good counselor but could bn a little
better, put an X in the second space like this:

good | X | { | i | bad

A 1]

If you feel the counselor is a good'counse]of but cculd be a lot Letter,
put an X in the third space like Ihis:

sood | I S - | ) | bad

and so on.

Please remember these important pointé:

1. Place your X's in the middle of the spaces, not on the boundaries.
LR Aot thts ; '

good |} ' ! X } ?K ] i

bad

- 2. Be sure you check every scale even though vou may feel that you have
insufficient data on which to make a judgment. Please do not omit any.

3. Only put one. check mark on each single scale.

4. Notice that the good and bad scales ave reversed every other time,
like this:

THE ‘COUNSELOR'S EXPERTHESS .
good } ( | | | ! | | bad
THE COUNSELOR'S FRIENDLINESS ‘

bad | R | } i 1 | | good

{le want to know how xgg_perce\ved the counselor. You <an help us by not

talking with anyone about your reaclions unti} after the- foriis are collected.
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THE COUMNSELOR'S EXPERTHESS

| l 1 | | | B0
THE GOUNSELOR'S FRIENDLINESS
BAD | | ! 1 ! | B | 6000
_ THE COUNSELOR'$ SINCERITY
600D | . f I | l { B
THE COUNSELOR'S COMPETENCE
BAD | ! i ! I | 1 } soon
THE COUNSELOR'S SKILL
600D | | | L I | ! { Bap
THE COUNSELOR'S RELIABILITY
BAD_ | ! | IR 1 | | { Goop
" THE COUNSELOR'S APPROACHABILITY
so0n |- | l 1 t | | E
THE. COUNSELOR'S LIKABILITY
BAD | . | i i { |- | | soop
THE COUNSELOR'S TRUSTHORTHINESS
s00p | l ! X ! | [ | 810

‘Is this counselor someone you would gb to

over?
YES

NO

——

Please give the following information about YOURSELF:

AGE
YEAR IN SCHOOL

MALE

" FEMALE

MAJOR

BLOOD QUANTUM

'3 ‘ . .
if you had a problem you wanted to talk
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APPENDIX F

m g &ﬂ DEPARTMENT OF EDUCATIONAL SERVICES

COLLEGE OF EDUCATION MONTANA STATE UNIVERSITY. BOZEMAN 59717

With this letter I would like to invite you to participate in some .
worthwhile research here at Montana State and to earn a little money
at the same time, :

As a doctoral student in the Department of Educational Services, I am
conducting research that I hope will help to make the best possible
counseling services available for all students at Montana State
University. You have been selected to part1c1pate in this research.

I would 1ike to have you listen to and give an opinion of a counseling
tape that will be used to train counsetors. Listening to the tape and
answering some questions will take you about twenty minutes, and in
appreciation of your time I would like to pay you $5,00. )

Please call me (994-4933, ask for Verla) or stop by Room 213, Reid Hall,
vithin the next few days so that we can arrange a time that is convenient
for you. Your participation will certainly be apprec1ated I will be
looking forward to hearing from you. -

Sincerely,

Verla Dynneson
Doctoral Student

TELEPHORE (406)994 4933
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m g &ﬂ ' DEPARTMENT OF EDUCATIONAL SERVICES
. COLLEGE OF\EDUCATION MONTANA STATE UNIVERSITY, BOZEMAN 59717
Dear

In case my letter Tast week did not reach you, or in case you were
too busy last week to take part, I would Tike to invite you again to
participate in the research of counseling services I am conducting
through the Department of Educational Services here at MSU.

If you can spare about twenty minutes to listen to a tape of a
counseling session, please call 994-4933 (ask for Verla) to make an
appointment with me. In appreciation for your time and trouble, I'l1
pay you $5.00. We can make the appointment for any afternoon or
evening this week or next week or perhaps even for a morning hour if
that is the only time you are free.

Since you are one of the people originally selected for this research,
your participation is especially important to the project, and I hope

you will be willing to assist. I will be looking forward to hearing from
. you soon. :

Sincerely,

Verla Dynneson

TELEPHONE (406)994 4933
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