Research Questions

Primary Question:

How do students’ awareness
and conceptions of the
process of thinking change with
the use of thinking routines
designed to make thinking more
visible in the classroom?

Secondary Questions:

How effective are the Visible

Thinking routines in targeting
their intended key thinking skills
for students?

How will the inclusion of the

Visible Thinking routines affect
me as the classroom teacher?
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Conclusions/Application
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and conceptions of thinking shift from physical actions to more cognitive
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struggled to make the leap but this in turn provided a better understanding of Meta Responses
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where they are and the importance of addressing the emotional side of

Figure 1. Initial Concept Map, (N=18). Figure 2. Final Concept Map, (N=16).

thinking for understanding.

Students visible thinking routine survey results were positive for the most part
but the treatment phase was not long enough for the students to fully
comprehend the effectiveness or value of the visible thinking routines on their

Will You Use This Strategy In Another Class?

understanding. Students were able to determine that thinking for Will You Use This Strategy on Your Own?

Did This Thinking Routine Push You To Think?
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understanding was valued in the classroom through the use of the Thinking
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Through this treatment | was able to get my students to think and to develop
an awareness of thinking for understanding on an individual basis. The
treatment also helped to establish a unique culture of thinking in the class.

This classroom action research project made me reflect on what | thought was
important in the classroom and how | could communicate that to my students.
Through these routines | not only made my own thinking visible for the
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students’ thinking ability and processes.
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