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Abstract:
The purpose of this study was to compare the judgments of high school government teachers and
college and university political science professors in Montana concerning indispensable content for a
course in American government at the high school level.

A questionnaire was devised to determine the judgments of the two populations concerning forty topic
areas. In addition; judgments concerning course length, grade level placement, and whether the course
should be elective or required were gathered and compared. Personal data from the two populations
were also compiled and reported.

The questionnaires were sent to the entire population of high school government teachers (125) and
college and university political science professors (31) in Montana. Each item on the questionnaire was
examined by means of a chi square statistic to determine whether or not significant differences existed
in the judgments of the high school teachers and the college professors. Tables were used to show
frequencies for each group of respondents.

In general, the results showed that the two populations agreed in their judgments of twenty-seven of the
forty topics. Specifically, the majority of both populations determined that the U.S. Congress, the
executive branch of national government, the federal court system, and the U. S. Constitution represent
indispensable content for a high school course in American government. In addition, the high school
government teachers and the college political science professors agreed that a government course
should be required of all students. The two populations agreed that one semester is a proper length for
such a course. 
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ABSTRACT

The purpose of th is  study was to compare the judgments of 
high school government teachers and college and un ivers i ty -po l i t ica l  
science professors in Montana concerning indispensable content for 
a course in American government a t  the high school level . .

A questionnaire was devised to determine the judgments of 
the two populations concerning for ty  topic areas. In additionj 
judgments concerning course length, grade level placement, and * 
whether the course should be e lec t ive  or required were gathered 
and compared. Personal data from the two populations were also 
compiled and reported.

The questionnaires were sent to the en t i re  population of 
high school government teachers (125) and college and university 
p o l i t i c a l  science professors (31) in Montana. Each item on the 
questionnaire was examined by means of a chi square s t a t i s t i c  to ■ 
determine whether or not s ign i f ican t  differences existed in the 
judgments of the high school teachers and the college professors. 
Tables were used to show frequencies for each group of respondents.

In general,  the resu l ts  showed th a t  the two populations 
agreed in t h e i r  judgments of twenty-seven of the forty  topics. 
Spec if ica l ly ,  the majority of both populations determined tha t  
the U.S. Congress, the executive branch of national government, 
the federal court system, and the U. S. Constitution represent 
indispensable content for a high school course in American ,govern­
ment. In addit ion,  the high school government teachers and the 
college p o l i t i c a l  science professors agreed tha t  a government course 
should be required of all  students. The two populations agreed 
tha t  one semester is a proper length- for  such a course.



Chapter I

INTRODUCTION

Since the establishment of public education in the early 

United S ta tes ,  one of the major resp o n s ib i l i t ie s  assigned to the 

schools has been education for  responsible c it izenship (Quillen, 

1966:256). The public schools were viewed as the major vehicle for 

inculcating the ideals of American democracy and the t r a in e r  of s tu ­

dents for act ive p o l i t i c a l  pa r t ic ipa t ion .  More sp e c i f ica l ly ,  these 

objectives were assigned to the social studies curriculum. As the 

years passed, more emphasis was placed oh the curriculum to deal with 

c i t izenship  education. By 1916 spec i f ic  courses in civics  and govern­

ment were being taught in American schools in pursuit  of the objectives 

out lined for  social studies (U.S. Bureau of Education,- 1916:53).

With the launching of the -Soviet Union's Sputnik in 1957 

the American public focused on what i t  considered shortcomings in 

the American educational system. After cu rr icu la r  reforms emphasizing 

science and mathematics, a t ten t ion  was turned to the social studies . 

With the Cold War era and the challenges to the democratic system, 

Americans demanded th a t  students gain more understanding and appre­

c ia t ion  of th e i r  system of government. These developments touched 

off  debates concerning government-related courses in the public 

schools and th e i r  content and emphases (A l i tunas, 1964:13).
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The decrease of the minimum age for  voting to eighteen 

years ,  accomplished in 1971, placed even more pressure on social 

s tudies educators to provide t ra in ing  for  students so th a t  they 

could take proper roles  in the American democratic system. This 

pressure was f e l t  pa r t icu la r ly  a t  the twelfth grade level in providing 

seniors with knowledge and s k i l l s  th a t  would enable-them-to p a r t i c i ­

pate in American p o l i t ica l  l i f e .

Not a l l  educators have agreed on the content to be included 

in a senior American government course, nor on the length of such . 

courses. Many scholars and educators have advanced opinions. Conant 

(1957:75) cal led for  a required senior course in American problems or 

government with a heavy emphasis on economics. A one semester or 

fu l l  year course was suggested. Others such as Denhardt (1975:245) 

have called for  the teaching of p o l i t i c a l  so c ia l iza t ion ,  claiming 

th a t  the popular "Problems of Democracy" courses have not adequately 

prepared students to p a r t ic ipa te  in c iv ic  a f f a i r s .  Gil lespie and 

Mehlinger (1972:599) proposed the "wedding" of two approaches—the 

teaching of p o l i t i c a l  action and p o l i t ica l  inquiry—as a means of 

solving the dilemma of what to teach. In some courses, as pointed 

out by Hunt (1941:511), much of the content in the Problems of 

Democracy course deal t  with personal concerns of an economic, soc ia l ,  

or psychological nature and less with p o l i t i c a l  science. Noting 

research resu l ts  tha t  showed tha t  students enrolled in government
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classes were not becoming p o l i t i c a l l y  knowledgeable nor prone to 

pa r t ic ip a t io n ,  such educators as Remy (1972:596) s tressed the heed 

for  more emphasis on student thinking s k i l l s  and less on the s tructure  

of government. The teaching of facts  concerning America's government 

system was f a i l in g .  His notions were echoed by the American Pol i t ical  

Science Association which recommended reform of course content and 

emphasis (Report of the Committee on Pre-Collegiate Education, 

1971:434). This group of po l i t ica l  s c i e n t i s t s  is currently  engaged 

in studying high school government ins t ruct ion  and in developing 

teaching materia ls .  Various social studies curriculum projects 

have been in s t i t u t e d ,  but no single one has been widely- adopted 

(Turner, 1974:10). As a r e s u l t ,  great varie ty  can be found. Some 

teachers emphasize government s t ruc tu re  and organization. Others 

employ a problems approach through the study of such topics as 

foreign policy,  taxing problems, c iv i l  r igh ts ,  or law and crime.

S t i l l  others have b u i l t  courses around po l i t ica l  science concepts 

such as p o l i t i c a l  soc ia l iza t ion .  The debate concerning, the proper 

content and direc tion for  twelfth grade courses in government 

continues.

STATEMENT OF THE PROBLEM

The problem of th is  study was to compare the judgments of 

Montana high school government teachers and Montana college and

3
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univers i ty  p o l i t i c a l  science professors concerning indispensable 

content for  a twelfth grade course in American government.

NEED AND PURPOSE OF THE STUDY

Selection of content for a course in government a t  the 

twelf th grade level is no simple task.  With the great  expansion of 

knowledge in the social sciences in recent years ,  the determination 

of which content to include and which to exclude has been made more 

d i f f i c u l t  (Oliver, 1957:271). Brubaker (1973:9) maintains tha t  even 

though course t i t l e s  may change,, content is  rea l ly  determined by 

teachers.  Lacking assistance in content se lec t ion ,  however, they 

tend to teach what they were taught in college and univers i ty  p o l i t i ­

cal science courses. The Report of the National Council for  the 

Social Studies Committees on Concepts and Values (1958:3) agrees 

with Brubaker, noting tha t  someone must be responsible for deter­

mining course content--selec t ing the more important from the less 

important. Teachers are the ones who actually  determine the scope, 

although textbook authors, curriculum developers, and committees 

might seem to prescribe content. Yet, because of the lack of 

consensus among social s c i e n t i s t s  and educators, the individual 

teacher receives scant assistance in f u l f i l l i n g  the task of content 

s e l e c t i o n . '
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Stated in i t s  most general terms, th is  study was intended to 

provide American government teachers with some common ground on which 

they may stand in determining.course content. The attempt here was 

to focus on what is  most important—indispensable topics in the study 

of American government a t  the high school l e v e l .

The judgments gathered from Montana high school government 

teachers and p o l i t ica l  science professors provide fu r ther  information 

of benef i t  to curriculum developers and those charged with se lecting 

classroom materials .  In addit ion, i t  may a s s i s t  curriculum groups 

in writing course guides for  the use of government teachers.

This type of information is necessary (Report" of the Committee 

on Pre-Collegiate Education, 1971:433). By surveying high school 

teachers and college and university  p o l i t i c a l  s c i e n t i s t s  a much 

needed exchange of judgments between the two groups took place 

(Haefner, 1964:70). I t  has been the p o l i t ica l  s c i e n t i s t s  who have 

been most c r i t i c a l  in recent years of the teaching of government 

and p o l i t i c s  in the secondary schools. George Denemark (1961:13) 

underscores the need for  a scholar ly exchange by urging

. . . t h a t  the most penetrat ing, searching kind of analyses 
be made of each d isc ip l ine  for the purpose of identifying 
i t s  unique s t ru c tu re ,  i t s  basic p r inc ip les ,  i t s  central  ideas. 
Classroom teachers and other curriculum workers must join 
with scholars and s c i e n t i s t s  in the search for those central 
ideas and must take the i n i t i a t i v e  in designing school 
curriculums tha t  r e f l e c t  and communicate them.



With information from the two groups, courses may be devised 

th a t  reduce instances of overlapping between the t rad i t iona l  ninth 

grade civics course and a senior course in government (Quillen, 

1966:268). The judgments of those most active in the f i e ld  can be 

compared and eventually put to use. In addit ion,  college and uni­

vers i ty  departments of p o l i t ica l  science or government may find the 

information useful in developing courses for  prospective teachers 

planning to teach high school courses in American government.

This exchange and the development of a l i s t  of indispensable 

content areas may be most meaningful to Montana government teachers. 

Montana law requires tha t  high school 's tudents take a t  l e a s t  one- 

ha lf  uni t  of American government in order to graduate (State  Board 

of Education, 1964:7). As a r e s u l t ,  a ll  students in Montana high 

schools enroll in a minimum of one semester of American government 

or some similar  government-related course. The law does not pre­

scribe what topics are to be included in such a course other than 

i t  should include "the study of loca l ,  s t a t e ,  and national govern­

ment" (1964:7). Judgments gathered through th is  study may be of 

p a r t icu la r  assistance to Montana teachers and curriculum developers 

in designing courses which meet s t a te  requirements.

A major purpose of th is  study was to provide a necessary 

exchange and to gather judgments th a t  may a s s i s t  the classroom 

teacher in se lec ting  content for a course in American government.

6 ‘



With a knowledge of which content areas are judged essent ia l  by 

p o l i t i c a l  s c ie n t i s t s  and fellow in s t r u c to r s , the government teacher 

may b e t t e r  decide what content to include and what to exclude from 

the curriculum.

7 ‘

GENERAL QUESTIONS TO BE ANSWERED

1. What content is  considered indispensable by high school 

government teachers for  a twelfth grade government course of one 

semester 's  duration?

2. What content is considered indispensable by college and 

univers i ty  po l i t ica l  science professors for a twelfth grade govern­

ment course of one semester 's duration?

3. How do the judgments of government teachers and po l i t ica l  

science professors compare concerning indispensable content?

4. What do high school teachers and p o l i t ica l  science pro­

fessors judge to be the proper amount of time to be se t  aside for

a course in American government?

5. How do the judgments of government teachers and po l i t ica l  

science professors compare concerning the proper length of time tha t  

should be s e t  aside for  a course in American government?

6. What is  the extent of preparation in p o l i t i c a l  science 

of those high school teachers currently  teaching American government 

courses in Montana's high schools?
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7. Do government teachers and' p o l i t ica l  science professors 

believe th a t  a course in American government should be required of 

a l l  Montana high school students or should i t  be e lec t ive  in nature?

8. I f  a course, in American government is offered in Montana 

high schools on e i th e r  a required or e lec t ive  b a s i s , what do high 

school government teachers and po l i t ica l  science professors judge

as the proper grade level placement, for  such a course?

GENERAL PROCEDURE

A survey containing a l i s t  of content areas possible for 

inclusion in government courses for seniors was mailed to a ll  high 

school government teachers and to all  college and univers i ty  p o l i t ica l  

science professors in Montana. Each individual was asked to judge 

each topic on a f ive-poin t  sca le ,  r e f lec t in g  i t s  re la t iv e  importance 

in the study of American government within the constraints  of a one 

semester course. In addit ion,  personal judgments concerning course 

length, requirements, and grade placement were requested.

Both high school teachers and po l i t ica l  science professors 

were contacted d i rec t ly  with the mailed instrument a t  t h e i r  places 

of employment.



LIMITATIONS AND DELIMITATIONS

The study was limited by the number of high school government 

teachers and college and university  p o l i t i c a l  science professors in 

Montana. A l i s t  of teachers teaching a course in government in 

Montana high schools during the 1976-77 school year was obtained from 

the Office of the Superintendent of Public Instruction.

A fur ther  delimitat ion was tha t  only Montana was used for 

surveying purposes. Only individuals teaching p o l i t ica l  science or 

government-related courses, e i th e r  in the high schools or the colleges 

and u n iv e r s i t i e s ,  were contacted.

DEFINITION OF TERMS

9 •

American government -

The study of the processes and s t ruc tures  by which 
men govern themselves a t  the l o c a l , s t a t e ,  and national 
levels .  (U.S. Department of Health, Education, and ■ 
Welfare, 1970:222)

Citizenship education -

The study of those portions of the social science/  
social s tud ies ,  and cocurricuiar  a c t i v i t i e s  which con­
t r ib u te  to the development of understanding and a t t i tudes  
conducive to effec t ive  par t ic ipa t ion  in c ivic  a f f a i r s .  
(U.S. Department of Health, Education, and Welfare, 
1970:219).
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Po l i t ic a l  science -

The study of government(s) and po l i t ica l  behavior. 
The subject  matter provides pupils with insight  into a 
varie ty  of factors important to the study of governments 
and cu l tu re ,  and systems, processes, po l ic ies ,  theor ies ,  
goals, and the re la t ionships between governments.
(U.S. Department of Health, Education, and Welfare,

'1970:222)

Po l i t ica l  soc ia l iza t ion  -

The study of the ways in which society transmits 
p o l i t i c a l  o r ien ta t ions ,  including knowledge, norms, 
and pract ices  from one generation to the next.
(U.S. Department of Health, Education, and Welfare, 
1970:222)

SUMMARY

This study was undertaken to gain information concerning the 

judgments of high school government teachers and college and university 

p o l i t i c a l  science professors concerning content in a twelfth grade 

government course. Because of the current debate over content and 

emphasis in such courses, and because of the wide varie ty  of practices 

taking place in these courses, the study enables curriculum developers 

or r e v i s io n i s t s , teachers , and college personnel to know the judgments 

of those persons act ive in the teaching of government. Hopefully, 

th is  exchange of judgments provides a consensus of opinion of essentia l  

content areas.

I



Chapter 2

■REVIEW OF LITERATURE 

INTRODUCTION

The review of l i t e r a tu r e  is  arranged so as to present a 

h is to r ica l  picture  of the development of government-related courses 

in American secondary education. The emphasis is on courses with 

American government content offered largely a t  the twelfth grade 

level .  The review demonstrates the development of courses from th e i r  

infancy, when they were considered a portion of the study of his tory ,  

until  t h e i r  emergence as separate courses in 1916. Between 1916 and 

the la te  1950‘s-, the "Problems of Democracy" course dominated the 

curriculum until  p o l i t ica l  s c i e n t i s t s ,  curriculum experts,  and 

teachers began to question i t s  purpose and content. This questioning 

began a period of ferment which was part  of a larger  movement in the 

f i e ld  referred to as the "New Social Studies" with i t s  d i f fe ren t  

emphases and purposes.

The review is divided into three periods: the 18th and

19th cen tu r ie s , the period from 1916 to the la te  1950's, and the 

period of the 1960's and 1970's. This l a t t e r  period of reform and 

questioning is continuing. The references included in the review 

cons t i tu te  a sampling of those dealing with developments during the
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periods. More l i t e r a t u r e  dealing with the most recent time period 

is included.

THE 18th AND 19th CENTURIES

Early.in the development of the American secondary school, 

government-related material was considered important for inclusion 

in the social studies curriculum. Benjamin Franklin, in his "Proposals 

Relating to the Education of Youth in Pennsylvania" published in 1749 

(Woody, 1931:170), cal led for  h is tory  to be taught in the academy.

This study of h is tory  was, among other things ,  to provide students 

an opportunity to see advantages of law and const i tu t ional  govern­

ment. He noted the importance of ins t ruct ing  students in such 

concepts as ju s t i c e  and the development of "sound Poli t icks"  • 

(1931:171).

This emphasis on history as the main vehicle of p o l i t ica l  

science content was demonstrated by the textbooks published in the 

1790's and early 1800's. In an overview of the development of 

government-related courses in the secondary schools, Quillen 

(1966:255) commented th a t  these textbooks, although emphasizing 

h is to ry ,  contained p o l i t i c a l  content th a t  st ressed the principles 

of federalism. These t e x t s ,  Quillen believed, were intended to 

promote the idea of federalism as i t  had been established in America 

in 1789 in order to o f f se t  the spread of democratic ideas being
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advanced by Jefferson and o th e r s . Thus, courses contained government- 

re la ted  content th a t  s tressed the study of the United States 

Consti tution.

A step toward more emphasis on the. social studies in 

general and p o l i t i c a l  content sp ec i f ica l ly  occurred with the issuance 

of a report  by the Committee on Secondary School Studies (U.S. Bureau. . 

of Education, 1893). One of the subcommittees, the "Committee of 

Ten," urged th a t  more time be a l lo t ted  to h istory and i t s  a l l ied  

subjects in the school curriculum (1893:28). Spec if ica l ly ,  the 

Committee called for  c iv i l  government content in the grammar and 

high schools (1893:29). For the twelfth grade, i t  was suggested tha t  

a period of history should be studied intensively with c iv i l  govern­

ment (1893:34-5). The c iv i l  government content would s t re ss  ' 

observation of s t a t e ,  c i ty ,  and town government along with the study 

of comparative systems (1893:155). The emphasis, however, would 

remain on his tory .

These developments were to dominate the study of government 

unt i l  the second decade of the.twentie th  century.

THE PERIOD FROM 1916 TO THE LATE 1950's

The year 1915 marked a milestone in the development of 

government-related studies in American secondary schools. A report



of the Committee on Social Studies of the Commission on the Reorgani­

zation of Secondary Education (U.S. Bureau of Education, 1916:53) 

recommended sweeping changes--including changes in the curriculum 

as i t  concerned government ins t ruc t ion .  The committee cal led for 

the establishment of a separate course in social studies for the 

purpose of studying contemporary economic, so c ia l ,  and p o l i t ica l  

conditions for  the f inal  high school year. The course, which came 

to be known as "Problems of Democracy," would a s s i s t  in t ra in ing 

good c i t izens .

By the 1930's th i s  course had become a popular offering in 

the secondary school curriculum to supplement the ninth grade civics 

course. Jessen and Herlihy (1937:283-4) found tha t  by 1934 over 

twelve thousand high schools in the fo r ty -e igh t  s ta tes  were offering 

the course, compared to 890 in th i r ty -e ig h t  s ta te s  in 1928.

Even though the problems course was intended to include 

three d isc ip l ines  (po l i t ica l  science, economics, and sociology), 

in practice the emphasis was on government and p o l i t i c s .  A study 

of textbooks by Stokes (1940:338) found th a t  books in use in 1938 

contained more space devoted to government than to any economic or 

social problems. Assuming tha t  the textbook re f lec ted  much of what 

was being taught, Stokes concluded th a t  the true in ten t  of the course- 

to enable students to study contemporary problems—was not being
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achieved.



In an overview of the problems course in 1940, the Educational 

Policies Commission (1940:95) aired i t s  c r i t ic ism  that  the tendency 

in the schools was toward studying government in terms of i t s  s t ruc ­

ture and not i t s  functions.

The Problems of Democracy course, recommended in 1916, was 

well estab l ished ,  but the course t i t l e .w as  misleading when i t s  content 

was examined.

15-

THE PERIOD OF THE 1960's AND 1970's

Beginning in 1916, courses in government and p o l i t i c s  or 

problems had broken the ties: to hi story. The Department of Health, 

Education, and Welfare (1965:7) reported tha t  18 percent of students 

in grades nine through twelve in the 11,388 schools surveyed were 

taking a course in civics or government during 1960-61. Fourteen 

s ta te s  had in s t i tu te d  requirements for  such courses.

The question s t i l l  arose as to what content was being pre­

sented. Shaver (1973:226-57) reviewed ninety-three secondary level 

textbooks used in government-related courses and found th a t  they 

were u n rea l is t ic  in the picture  they presented to students . The 

idealized image found in the books, Shaver f e l t ,  did not r e f l e c t  the 

real world as seen by students in th e i r  daily l ives or in the mass

media.
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This, emphasis o n .u n rea l i s t i c ,  s t ruc ture-or ien ted  study of 

government and p o l i t i c s  concerned many individuals and groups 

in te res ted  in the teaching of social s tudies .  Literature  on the 

subject  pointed to the problems and cal led for the development of 

"New Social Studies" which would be more meaningful to students and 

help f u l f i l l  the goals of c ivic  education.

Cri t ics  of government-related courses being offered in the 

secondary schools received support from research. Langton and 

Jennings (1968:852-67), following a survey of nearly two thousand 

s tudents ,  found th a t  there was no evidence to support the notion tha t  

courses in p o l i t i c s  and government were having any s ig n i f ican t  e f fec t  

on the p o l i t i c a l  or ien ta t ion  of American high school students .

The American Pol i t ica l  Science Association, through i t s  

Committee on Pre-Collegiate Education, issued a report  in 1971 

(pp. 431-60) tha t  l i s t e d  five cri t ic isms of government-related 

ins t ruc t ion  as practiced in the secondary schools. The committee 

s ta ted  th a t  the current  instruct ion  in civ ics and government.

. . .  . transmits a naive, u n rea l i s t i c  and romanticized 
image of p o l i t ica l  l i f e  which confuses the ideals of 
democracy with -the r e a l i t i e s  of p o l i t i c s .

. . . places undue s t re ss  upon h is to r ica l  events, 
legal s t ruc tures  and formal in s t i tu t io n a l  aspects of 
government and f a i l s  to transmit adequate knowledge 
about p o l i t i c a l  behaviors and processes.
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. . . r e f l e c t s  an ethnocentric preoccupation with 
American society and f a i l s  to transmit to students an 
adequate knowledge about the p o l i t ica l  systems of other 
national soc ie t ies  or the internat ional  system.

. . . f a i l s  to develop within students a capacity 
to think about p o l i t ica l  phenomena in conceptualIy 
sophist icated ways; an understanding of,  and sk i l l  in 

- the process of social s c i e n t i f i c  inquiry; or a capacity 
to systematically analyze p o l i t ica l  decisions and values.

. . . f a i l s  to develop within students an under­
standing of the capaci t ies and s k i l l s  needed to 
p a r t ic ip a te  e ffec t ive ly  and democratically in p o l i t i c s .

Remy (1972:592) took these f ive cr i t ic isms and gathered senior s tu ­

dents'  perceptions of th e i r  government courses. Al I of  the cri t ic isms 

were viewed as accurate by a sizable  portion of the over th ir teen  

hundred students surveyed in the f i f t y  s ta te s .  Remy also surveyed 

these students concerning what they wanted to learn in t h e i r  govern­

ment courses. The highest area receiving votes (31 percent) was the 

desire  to think about and understand p o l i t ica l  behavior. The lowest 

area (12 percent) was the desire on the part  of students to learn 

facts  about government and p o l i t i c s  (1972:593).

Chancey (1975:132) conducted a similar  study among 544 s tu ­

dents in twenty-two northern Ohio high schools. He concluded that  

students were uninformed about the r e a l i t i e s  of the American po l i t ica l  

system a f te r  completing a course in American government. Denhardt 

(1975:245-6) added his voice to the c r i t ic ism  of p o l i t i c a l  science 

content in the secondary schools. While cal l ing for reform, he
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condemned current  content for  being too s t ruc ture-orien ted  and for 

not preparing students to pa r t ic ipa te  in c iv ic  a f f a i r s .

The c r i t ic i sm s ,  as noted by Alilunas (1964:11-14), began 

in the l a t e  19501s and are continuing today. Those proponents of 

the "New Social Studies," such as Edwin Fenton, emphasize government 

functions,  p o l i t ica l  behavior, and soc ia l iza t ion .  They have proposed 

a return to the in ten t  of the original  problems course; o thers , 

pa r t icu la r ly  po l i t ica l  s c i e n t i s t s ,  have called for a separate course 

to teach p o l i t i c a l  science only. The ferment continues as persons 

concerned with the place of government study attempt to determine 

proper content and purpose.

J



Chapter 3

PROCEDURES AND .METHODOLOGY 

INTRODUCTION

The problem of th is  study was to compare the judgments of 

Montana high school government teachers and Montana college and 

universi ty  po l i t ica l  science professors concerning indispensable 

content for  a twelfth grade course in American government.

This chapter presents the procedures employed in the conduct 

of the study. The populations will be described and categories of 

investigat ion outlined. The method of data co l lec t ion ,  the means . 

of  data organization, the s t a t i s t i c a l  hypotheses, and the procedure 

for  analysis of data will be presented. Precautions taken for 

accuracy will be noted. Finally,  the chapter will be summarized.

POPULATION DESCRIPTION

This study employed two populations. The to ta l  population 

of public high school government teachers in Montana, as noted in the 

records of the off ice  of the State Superintendent of Public Instruc­

t ion ,  Helena, Montana, was included. All those teaching government 

courses during the 1976-77 academic year were surveyed.

A second population, all  p o l i t i c a l  science professors or 

social science professors who teach government-related courses in
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Montana's colleges arid un ivers i t ies  tha t  t r a in  teachers for  secondary 

school social s tudies posi t ions ,  both public and p r iva te ,  were sur­

veyed. Al I those who teach one or more graduate or undergraduate 

courses in the p o l i t i c a l  science or government areas were considered 

part  of  the population to be questioned.

CATEGORIES OF INVESTIGATION

The major.emphasis of the study was to determine the judgments 

of the high school government teachers in Montana and the judgments 

of college and univers i ty  p o l i t ica l  science professors in Montana 

concerning indispensable content for a twelfth grade course in 

American government of one semester 's duration. In addit ion,  the 

populations were surveyed r e la t iv e  to th e i r  judgments of the length 

of courses in American government. Finally ,  both populations were 

asked th e i r  judgments concerning whether the course should be required 

of a l l  students or e lec t ive  in nature, and a t  what grade level such 

a course should be offered.

Personal data were collected.  Information concerning level
1 -'A

of educational t ra in ing  and years of teaching experience was 

requested. High school teachers were also asked to l i s t  the govern­

ment courses they teach, to indicate the number of c red i ts  they have 

accumulated in p o l i t ica l  science or government and h is to ry ,  to note 

other duties tha t  they have in addition to teaching government
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courses, and to indicate  in what.ways they keep up with new knowledge 

and trends concerning the teaching of American government.

The college and universi ty  professors of p o l i t ica l  science 

or social science were asked to indicate  th e i r  t i t l e s  and years, of 

experience, whether they were gained a t  the high school or college 

or univers i ty  l e v e l , and th e i r  degree s ta tu s .  In addit ion, the 

professors were asked i f  they had any experience teaching.high school 

government and, i f  so, how many years.

METHOD OF DATA COLLECTION

A questionnaire was mailed to a l l  high school government 

teachers in Montana and to a l l  university  professors of po l i t ica l  

science (see Appendix B). The names and addresses of the teachers 

were acquired from the Office of the Superintendent of Public 

Ins t ruct ion .  The professors '  names and addresses were gained from 

th e i r  respective college or university catalogues. In both cases, 

the survey instruments were mailed to th e i r  places of employment.

Both populations were asked to judge a l i s t  of content areas 

for  a twelfth grade, course in American government, given a one 

semester 's duration for  such a course. The l i s t i n g  of topics was 

constructed from content areas included in textbooks, curriculum 

guides, and periodic l i t e r a t u r e  in the social studies f i e ld .  The 

respondents judged the indispensabi l i ty  of these areas using a
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scale of I to 5 (5=must be included, 4-should be included, 3=probably 

should be included, 2=might possibly be omitted, and I=Should 

definite ly  be omitted).

In addit ion,  the questionnaire asked the respondents to 

judge the necessary length for a course in government ( fu l l  year, 

h a l f  year or one semester, nine weeks, or other) and whether the 

course should be required of a l l  students or should be e lec t ive  in 

nature. Respondents were asked to indicate a t  what grade level they 

f e l t  a course in American government should be taught.

A cover l e t t e r  accompanied the instrument and pledged 

conf iden t ia l i ty  (see Appendix B). An explanation of the needs 

and purposes of the study was presented. In an attempt to f u l f i l l  

one of the major purposes of the study, a l l  respondents were informed 

th a t  they would receive a summary of the study 's  findings.

An advance l e t t e r  was sent to the pricnipals  of a l l  the 

high schools included in the survey (al l  those in which i t  was 

determined a government teacher was a member of the population).

The l e t t e r  asked for cooperation from the pr inc ipa ls ,  and requested 

th a t  they encourage t h e i r  government teachers to complete the 

questionnaire (see-Appendix A).

Non-respondents were contacted by a personal note approxi­

mately two weeks a f t e r  the i n i t i a l  mailing to encourage completion 

of the instrument.
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The va l id i ty  of the instrument was determined through the use 

of exhaustive l i s t s  of content areas included in textbooks currently 

used in the subject ,  curriculum guides, and the periodic l i t e r a tu r e .  

The instrument was checked for va l id i ty  by knowledgeable individuals 

active in the p o l i t i c a l  science and teaching f ie lds .

The r e l i a b i l i t y  of the instrument was checked through a 

t e s t - r e t e s t  s i tu a t io n .  Roscoe (1969:103) supports the use of t e s t -  

r e t e s t  method.

The most obvious method for  determining r e l i a b i l i t y  
of a t e s t  ca l ls  for  administering i t  to the same sample 
on two' d i f fe ren t  occasions, then defining r e l i a b i l i t y  
as the Pearson product moment corre la t ion  between the 
two se ts  of scores.

The questionnaire was administered twice to a group of t h i r t y  

experienced high school social s tudies teachers. A two-week in t e r ­

vening time between the i n i t i a l  t e s t  and the r e t e s t  was judged 

appropriate . A period shorter  than two weeks may have resulted in 

easy recal l  of judgments by the respondents while a period longer 

than, two weeks could have resulted in the entrance of outside 

influences th a t  may have caused the respondents to change th e i r  

opinions to a d ras t ic  extent.  Ahmanh and Glock (1971:310) have 

s ta ted  th a t  " . . .  a week or two is judged to be an appropriate 

compromise."
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The Pearson r  s t a t i s t i c  was applied to the t h i r t y  pairs of 

sco res , examining the two t e s t s  a t  the .05 level of s ignif icance.

In twenty-nine of the t h i r t y  cases, a posi t ive  corre la t ion was found 

between the r e su l t s .  In l ig h t  of these f indings,  the instrument 

was judged to be s tab le .

METHOD OF ORGANIZING DATA

The data collected as a r e s u l t  of the questionnaires are 

organized into tables for  c leare r  presentation.  Each item on the 

l i s t  of content areas is shown with i t s  mean ra t ing .  Tables comparing 

the judgments of the two populations are presented. Personal data 

generated by the instrument are also presented in table form. 

Percentages are rounded to the nearest tenth.

STATISTICAL HYPOTHESES

Hypotheses th a t  were tes ted  in th i s  study consist  of the 

null and the a l te rn a t iv e s .  The null hypotheses and a l te rna t ives  

are s ta ted  as follows:

I.  There is no difference in the judgments of Montana high 
school government teachers and Montana college and 
university  p o l i t ica l  science professors concerning 
indispensable content for a twelfth grade course in 
American government.

There i s  a difference in the judgments of Montana high 
school government teachers and Montana college and 
univers i ty  p o l i t ica l  science professors concerning
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indispensable content for a twelfth grade course 
in American government.

2. There is no difference in the judgments of Montana 
high school government teachers and Montana college 
and universi ty  po l i t ica l  science professors concerning 
proper length for a course in American government.

There i s  a difference in the judgments of Montana 
high school government teachers and Montana college and 
universi ty  p o l i t ica l  science professors concerning proper 
length for  a course in American government.

3. There i s  no difference in the judgments of Montana 
high school government teachers and Montana college and 
university  p o l i t i c a l  science professors concerning whether 
a course in American government should be required.

There is  a difference in the judgments of Montana high 
school government teachers and Montana college and uni­
vers i ty  p o l i t i c a l  science professors concerning whether 
a course in American government should be required.

4. There is  no difference in the judgments of Montana high 
school government teachers and Montana college and uni­
vers i ty  p o l i t i c a l  science professors concerning the 
proper grade level placement of a course in American 
government.

There is a difference in the judgments of Montana high 
school government teachers and Montana college and uni­
ve rs i ty  po l i t ica l  science professors concerning the 
proper grade level placement of a course in American 

' government.

ANALYSIS OF DATA

The data generated by the questionnaire were analyzed 

using a chi square t e s t  of independence a t  the .05 level of
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significance;. The function of chi square . tes ts  of independence, 

according to Roscoe (1969:196), is  to provide

. . . extremely, useful s t a t i s t i c a l  procedures for  
determining whether two nominal (or higher level)  measures 
are re la ted .  I f  one of the variables is group membership 
and the other a c r i te r io n  of some sor t , ,  the t e s t  may be 
used to determine whether two or more populations are 
d is t r ibu ted  in the same fashion with respect to the 
c r i t e r io n .

The se lec tion of the .05 level of signif icance re f le c t s  the 

"common convention" as noted by Ferguson (1971:149). The .01 level 

of s ignif icance protects  more adequately against the p o ss ib i l i ty  

of re jec t ing  a true null hypothesis, a Type I error .  Selection of 

the .10 level protects  more adequately against  re ta in ing  a fa lse  

null hypothesis or Type II e rro r .  The .05 level of signif icance 

accounts adequately for  both Type I and Type II e r ro r s ,  in the opinion 

of th is  researcher ,  and provides a compromise posit ion between the 

other available levels .

Contingency tables were constructed. The formula for  deter­

mination of chi square was employed by computer, and the null 

hypotheses were tes ted .

PRECAUTIONS TAKEN FOR ACCURACY

Precautions for  accuracy were taken to check the hand calcu­

la t ions  of the respondents'  judgments and the descrip t ive  data. A
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computer was employed to insure the accuracy of the chi square 

ca lculat ions.

SUMMARY

This chapter has endeavored to define the populations that  

were contacted in th is  study and the categories of investigation 

th a t  were pursued. The method of data co l lec t ion ,  the questionnaire, 

was discussed. All current  Montana high school government teachers 

and a ll  p o l i t i c a l  science professors in Montana's colleges and 

u n ivers i t ie s  received the mailed instrument which asked th e i r  judg­

ments concerning content, length, requ ired /e lec t ive ,  and grade level 

placement for. a high school Course in American government. Personal 

data were also collected and placed in descriptive tab les .  Checks 

on the v a l id i ty  and r e l i a b i l i t y  of the instrument were conducted 

through the use of experts in the social studies f i e ld  and through 

a t e s t - r e t e s t  method, respectively.

Data generated by the questionnaire are presented in table 

form and the null hypotheses and a l te rna t ive  hypotheses were tes ted 

employing a chi square t e s t  of independence. Adequate precautions, 

involving the use of a computer, were taken to assure accuracy.
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DESCRIPTION OF THE DATA

The problem of th i s  study was to compare the judgments of 

Montana high school government teachers and Montana college and 

universi ty  p o l i t i c a l  science professors concerning indispensable 

content fo r  a twelfth grade course in American government.

The instrument, cover l e t t e r ,  and se lf -addressed , stamped 

envelopes were sent to a l l  high school government teachers as 

iden t i f ied  by the Office of the Superintendent of Public Instruct ion 

and to a l l  professors and ins t ruc to rs  of po l i t ica l  and social science 

in Montana's four-year colleges and universities , tha t  t r a in  secondary 

school social studies teachers.  The packets were mailed on March 18, 

1977. Returned questionnaires received during the following four 

week period were used in the study. The.following shows the per­

centage of returns from the two populations:

Population Sent Returned %

High school government 
teachers 125 100 80.0

College and university 
p o l i t i c a l  science 
professors 31- 26 83.9

Totals 156 126 80.8

Of the 156 individuals to whom instruments were mailed, 

126 responded for  an overall return of 80.8 percent. Not a l l  one
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hundred teachers and twenty-six professors answered each survey 

quest ion; thus the to ta l  shown in some of the tables do not.equal 

one hundred and twenty-six respectively.

Data collected through the questionnaire provided information 

concerning the two populations.

PERSONAL DATA CONCERNING THE HIGH SCHOOL TEACHERS

One hundred teachers representing eighty-two Montana high 

schools returned the quest ionnaires.  Of these one hundred teachers, 

e igh ty-s ix  were male and fourteen were female. A majority of these 

teachers (78 percent) taught courses e n t i t le d  "American Government" 

for  a semester (46 percent) or a fu l l  year (32 percent) to twelfth 

grade students .  The remaining teachers taught courses of various 

t i t l e s  for  a semester or a year to students in grades nine through 

twelve.

The educational level of high school government teachers,  

as measured by the highest degrees they have earned, is  reported 

in Table I.

)



30 *

Table I

Highest Degrees Held by High School
Government Teachers

Highest Degree Held NO:. %

Bachelor of Science 51 '51.5

Bachelor of Arts 29 29.2

Master of Arts 7 7.1

Master of Science 6 6:1

Master of Education 5 5.1

Fifth Year I 1.0

Totals 99 100.0

The highest degree-held by over 80 percent of the teachers 

is  a bachelor 's  degree. Eighteen of the ninety-nine teachers 

responding to the question hold master 's  degrees.

Table 2 indicates a t  what college and un ivers i t ies  the high 

school government teachers earned th e i r  degrees and the number and 

kinds of degrees the in s t i tu t io n s  awarded.
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Table 2

Colleges and Universities Attended by High School
Government Teachers and Degrees Awarded

College or 
University 
Attended

Number of 
Bachelor's 

Degrees-
%

Number of 
Master's 
Degrees

% '

Western Montana 
College . 19 19.4 0 ' 0.0

University of
Montana 16 16.3 6 33.3

Eastern Montana
College 14 14.3 0 0.0

Northern Montana 
College 13 13.3 0 0.0

Montana State
University 10 10.2 6 • 33.3

Carroll College 6 6.1 0 0.0

College of Great
Falls 4 4.1 0 0.0

Rocky Mountain College I 1.0 0 0.0

Other Colleges or 
Universities  Outside
Montana 15 15.3 6 33.3

Totals 98 100.0 18 100.0
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The la rges t  number of high school government teachers,  nine­

teen or 19.4 percent,  received th e i r  degrees from Western Montana 

College. Overall,  e ighty-three of the ninety-eight teache rs , or 

nearly 85 percent, received th e i r  undergraduate degrees from a 

college or univers i ty  in Montana.

The high school government teachers '  major and minor areas 

of study in t h e i r  bachelor degree programs are shown in Table 3.

Table 3

Major and Minor Areas of Study of High School 
Teachers in Their Bachelor Degree Programs

Teachers Teachers
Area of Study Majoring % Minoring %

Social studies 
or social science 33 33.3 12 13.3

History 33 33.3 15 15.7
Physical education 15 15.2 23 25.6
Pol i t ica l  science 4 4.0 10 11.1
Business education 2 ro O I 1.1
Psychology I 1.0 4 4.4
English I 1.0 9 10.0
Spanish I 1.0 2 2.2
Biological ■ science I ■ 1.0 3 3.3
General science I ' 1.0 2 2.2
Guidance 0 0.0 2 2.2
All others J_ 7.0 J_ 7.7

Totals 99 100.0 90 100.0
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The most popular major areas of study for  the current high 

school government teachers were social studies or social science and 

h is tory .  Physical education was the most frequent minor area of 

study. One of the teachers had neither  a major nor a minor in social 

s tud ies ,  social science,  or history.

The major and minor areas of study for  those teachers who have 

earned a master 's  degree are displayed in Table 4.

Table 4

Major and Minor Areas of Study in High School 
Teachers' Master's Degrees

Area of Study
Teachers
Majoring %

Teachers
Minoring %

Secondary education 5 29.4 0 0.0

History 4 23.5 I 25.0

Economics 3 17.6 0 0.0

Social studies 2 11.8 0 0.0

Sociology I 5.9 0 0 . 0

Pol i t ica l  science I 5.9 0 0.0

Physical education I 5.9 0 . 0.0

Anthropology O 0.0 I 25.0

Educational
administration O 0.0 2 50.0'

. Totals 17. 100.0 4 100.0
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Five of the seventeen teachers who responded to th is  section 

of  the questionnaire indicated tha t  they had majored in secondary, 

education in t h e i r  master 's  degree programs. Only four of the 

seventeen respondents indicated any minor area of study in th e i r  

master 's  degree programs.

Ninety-two teachers responded to the question on the survey 

asking them to indicate  the number of graduate or undergraduate 

c red i ts  they had earned in p o l i t ica l  science or government and in. 

h is tory .  Table 5 summarizes the findings.

Table 5

Credits in Po l i t ica l  Science and History Earned 
by High School Government Teachers

No. of No. of Teachers
Quarter with Pol i t ica l
Credits Science Credits

%
No. of Teachers 
with History 

Credits
%

0 - 12 23 25.0 7 7.6
13 - 24 31 33.7 11 12.0
25 - 36 19 20.6 14 15.2
3 7 - 4 8 7 7.6 17 18.5
49 - 60 5 5.4 19 20.6
61 - 72 3 3.3 8 8.7
73 - 84 3 3.3 4 4.4
8 5 - 9 6 0 0.0 4 4.4
97 or more I 1.1 .8 8/6

Totals 92 100.0 92 100.0

Median number of p o l i t ica l  science credi ts  = 15.84 
Median number of h istory credi ts  = 38.94
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The la rges t  percentage of teachers has earned between th ir teen  

and twenty-four c red i ts  in po l i t ica l  science or government. The 

median number of c red i ts  is  15.84. The high school government 

teachers have generally earned more c red i ts  in h is to ry ,  the largest  

percentage indicat ing between forty-nine and s ix ty  quarter  c red i ts .

The median, however, was shown to be 38.94 c red i ts .

Table 6 summarizes the years of teaching experience of- the 

high school government teachers.  The teachers were asked to indicate 

the number of years of experience they had a t  the high school level ,  

including the current year. In addition.., each teacher was requested 

to s ta te  how many years he or she had taught high school government

courses.
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Table 6

Years of Experience of High School Teachers

Years

Total
Years

Experience %

Years of 
Experience 
Teaching 

Government %

I - 3 30 30.3 41 41.4
4 - 6 18 18.2 26 26.3
7 -  9 19 19.2 14 14.1

10 - 12 9 9.1 7 7.1
13 - 15 9 9.1 6 6.1
16 - 18 5 5.1 3 3.0
19 - 21 4 4.0 0 0.0
22 - 24 2 2.0 I 1.0
25 - 27 2 2.0 0 0.0
28 - 30 I 1.0 I 1.0

Totals 99 100.0 99 100.0

Median Total Years of Experience = 8.84
Median Years of Experience Teaching Government = 5.35

In genera l , the high school government teachers have not 

had long years of experience e i th e r  in high school teaching or,  

s p e c i f i c a l ly ,  in teaching government courses. The median years of 

experience was 8.84, while the median years of teaching government 

was 5.35

The high school government teachers were asked to indicate 

what other assignments they had in addition to teaching government 

courses in t h e i r  schools. A checklis t  was provided for t h e i r
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responses. Table 7 reports  the findings from the one hundred 

teachers who completed th is  sect ion.

Table 7

Other Assignments of Government Teachers

Type of Assignment No. %

Teaching other social s tudies courses 80 80.0
Coaching 59 59.0
Advising student organizations 55 55.0
Teaching courses outside the social 

studies 33 33.0
Administrative duties 10 10.0
Other duties 18 18.0

The la rg es t  number of teachers , eighty out of one hundred, 

indicated th a t  they taught other social studies courses. A majority 

of teachers also coach a th le t i c  teams and advise other student 

organizations in addition to teaching assigned courses Mn government.

Table 8 reports the responses of one hundred teachers when 

asked to indicate  in what ways they keep up with t rends ,  develop­

ments, and new knowledge in the teaching of government. .A checklist  

with seven items or ways was provided. Ninety-six teachers responded 

to th is  question.
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How Teachers Keep up with Trends, Developments;, 
and New Knowledge in Teaching Government

Table 8

Ways of Keeping Up No. %

Reading professional l i t e r a tu r e 51 53.1
Reading newspapers and other 

periodicals 95 98.9
Taking social studies courses 65 67.7
Taking education courses 37 38.5
Attending in-service  programs 57 59.4
Attending social s tudies conferences 51 53.1
Other a c t iv i t i e s 23 23.9

Reading newspapers and other p o l i t ica l ly -o r ien ted  publications 

received the highest number of responses with ninety-f ive of the 

ninety-six  teachers indicating th a t  th is  was one way in which they 

kept up with t rends, developments, and new knowledge in th e i r  

teaching area.

Table 9 summarized the responses by showing the number of 

items checked by the teachers responding.
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Number of Items Checked by Teachers

Table 9

Number of Number of
Items Teachers %

I 6 6.2

2 • 15 . 15.6

3 24 25.0

4 21 . 21.9

5 16 16.7

6 11 11.5

7 - 3 3.1

Totals 96 100.0

Mean = 3 .7 4

Standard deviation =1 .5 2

Ninety-four percent of the teachers checked more than one

way. The mean number of items checked was 3.74.

• PERSONAL DATA CONCERNING THE POLITICAL 
SCIENCE PROFESSORS

Twenty-six professors of p o l i t ica l  and social science in 

eight Montana colleges and un ivers i t ies  tha t  t r a in  social studies
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teachers returned the questionnaire. Of these twenty-six, twenty- 

f ive were male and one was female.

The college and university  p o l i t i c a l  science professors 

and ins t ruc to rs  were asked to l i s t  information concerning th e i r  

educational level and th e i r  experience.

Table 10 summarizes the highest degrees held by the twenty- 

six professors.

Table 10

Highest Degrees of Professors

Highest Degree Held No. %

Doctor of Philosophy 21 80.9

Doctor of Education I 3.8

Doctor of Laws (J. D.) I 3.8

Master of Arts 2 7.7

Master of Science I 3.8

Totals 26 100.0

Twenty-one of the respondents, or over 80 percent,  indicated ' 

tha t  they held a Doctor of Philosophy degree.

Table 11 re f le c t s  the years of teaching experience accumulated 

by the college and univers i ty  professors.
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Teaching Experience of Professors

Table 11

No. At At High Of Teaching
of College School High School

Years Level % Level % Government %

0 0 0.0 18 69.2 21 80.8

I-  5 3 11.5 8 30.8 5 19.2

6-10 10 38.5 0 0.0 0 0.0

11-15 7 26.9 0 0.0 0 0.0

16-20 2 7.7 0 0.0 0 0.0

21 or 
more 4 15.4 0 0.0 0 0,0

Totals 26 ' 100.0 26 100.0 26 100.0

Mean years a t  college level = 12.15

The la rges t  number of professors have taught for  between six 

and ten years a t  the college or university  level.  The median number of 

years is 12.15. Eight of the professors have had experience a t  the 

high school l e v e l , and, of those, five have had experience in teaching 

government in the high school.
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JUDGMENTS OF TOPIC AREAS

One of the major purposes of th is  study was to determine 

what topics were judged by the two populations as indispensable for 

a twelfth grade course in government a t  the high school level.  Using 

a f ive  point sca le ,  the two groups were asked to judge for ty  topics 

l i s t e d  on the questionnaire. A fat ing of "5" indicated th a t  the 

item "must be included in a one semester course." A "4" indicated, 

th a t  the topic "should be included," a "3" tha t  the topic "probably 

should be included," a "2" tha t  i t  "might possible be omitted," 

and a "I" th a t  the topic "should de f in i te ly  be omitted." None of 

the for ty  items received a perfect  mean of "5" or "I" which would 

have shown unanimous agreement by one or both populations.

The judgments of the high school government teachers and 

the college and university p o l i t ica l  science professors are shown 

in Tables 12 and 13 with the mean rat ing of each topic l i s t e d .  The 

topics are arranged in the order of highest to lowest mean.
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High School Teachers' Judgments

Table 12

Rank Topic Mean

I. The United States Congress 4.68
2. Executive Branch of National Government 4.65
3. The United States Constitution 4.51
4. Voters and Voting 4.40
5. Federal Court System 4.39
6. Civil Rights, Civil L iber t ies ,  and the Courts 4.24
7. Nominations, Campaigns, and Elections 4.14
8, State  Government 3.99

Current Pol i t ica l  Affairs 3.99
10. Po l i t ica l  Parties 3.98
11. Public Opinion and Pressure Groups 3.77
12. Local Government 3.65
13. Pol i t ica l  and Economic Ideologies 3.64
14. American Foreign Policy 3.59
15. Financing Government 3.57
16. Pol i t ica l  Values 3.49
17. Law and i t s  Enforcement 3.46
18. Comparative Government 3.45
19. Pol i t ica l  Philosophies 3.41

Pol i t ica l  Par t ic ipa t ion  - 3.41
21. Pol i t ica l  Inquiry 3.39
22. Types of Government 3.37
23. Power in America 3.36
24. Civil and Po l i t ica l  Rights Movements 3.20
25. Resolution of Conflict in America 3.19
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Table 12 (continued)

Rank Topic Mean

26. Immigration, Naturalization,  and Citizenship 3.05
27. Government, Business, and Labor 2.99
28. Background to American Democracy 2.98
29. Government, Health, and Welfare 2.85
30. Government, Money, and Banking 2.84
31. Agriculture, Natural Resources, and the

Environment 2.74
32. Po l i t ica l  Socialization 2.73
33. School Citizenship 2.70
34. Dissent and Protest  in America 2.69
35. The United Nations 2.54
36» Po l i t ica l  Ethics 2.52
37. American Civil Service 2.45

Education in a Democratic Society 2.45
39. History of Po l i t ica l  Thought 2.38
40. Governing U.S. Terr i to r ies  and Possessions 2.22

The topic receiving the highest ra t ing ,  as determined by 

the calculated mean of the individual rat ings by the high school 

teachers, was "The.United States Congress." Seventy-five of the 

ninety-nine high school government teachers judged tha t  the topic 

must be included or was indispensable content in a high school 

government course of one semester by ra t ing i t  a "5." No respondent 

gave th is  topic a ra t ing  lower than "3," "Probably should be included."
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The next highest mean rat ings were regis tered by "The 

Executive Branch of National Government" and "The United States 

Const i tu t ion ." Both these topics received a majority of "5" 

ra t ings .

Twenty-six of the for ty  topics rated by the high school 

teachers received mean scores of 3.00 or higher, indicating that  

the teachers judged them as topics tha t  e i the r  must be included, 

should be included, or probably should be included. With these twenty- 

s ix  topic's placed in the "included" areas ,  only fourteen topics 

received mean rat ings th a t  placed them in the two categories suggesting 

th a t  they might possibly be omitted or should def in i te ly  be omitted.

The ra t ings  received by the three branches of the national 

government and by the s t a t e  and local government levels  r e f l e c t  the 

importance of these topics to a high school course in the opinions 

of the high school teachers. The Congress, the Executive Branch, 

and the Federal Court System ranked f i r s t ,  second, and f i f t h  

respect ively. The teachers also rated "State Government" eighth and 

"Local Government" in the twelfth posi t ion.  The U.S. Consti tution, 

which is the basis  for  the American government system, ranked th ird .

The teachers1 rat ings also r e f l e c t  the i r  judgments concerning 

the importance of teaching students about the electoral  process.

"Voters and Voting" ranked fourth while "Nominations, Campaigns, and 

Elections" placed seventh with a 4.14 mean. The various segments of
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society which influence.the  workings of government were also highly 

rated by the teachers.  "Pol i t ica l  Part ies"  ranked tenth while 

"Public Opinion and Pressure Groups" ranked eleventh. The feelings 

of the teachers tha t  students should study contemporary happenings 

in p o l i t i c s  and current  p o l i t ica l  leaders were ref lec ted  by the i r  

rat ing of "Current Pol i t ica l  Affairs" which was ranked eighth.

More specif ic  topics tha t  deal with p a r t icu la r  problems or 

aspects of government a t  the loca l ,  s t a t e ,  and national levels 

generally rated lower in the judgments of the high school teachers.

The only exception to th is  might be in the placement of the topic 

"Civil Rights, Civil L iber t ies ,  and the Courts." Ranking s ix th ,  th is  

topic  is t ied  to the federal courts.

Topics th a t  prescr ibe a pa r t icu la r  method, "Pol i t ical  P a r t i c i ­

pation" and "Pol i t ica l  Inquiry," were rated lower, placing a t  

nineteenth and twenty-f i rs t  respectively .

Table 13 l i s t s  the for ty  topics as judged by the college 

and university  p o l i t ica l  science professors. The mean ra t ing for 

each topic is reported,  and the topics are shown in the order of 

highest to lowest mean rat ing.
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College and University Pol i t ica l  Science 
Professors'  Judgments

Table 13

Rank. Topic Mean

I. The United States Congress 4.77
2. Executive Branch of National Government ■ 4.73
3. The United States Constitution 4.62
4. Federal Court System 4.12
5. Po l i t ica l  Part ies . 4.08
6. Nominations, Campaigns, and Elections 4.00
7. Public Opinion and Pressure Groups 3.96

Civil Rights, Civil Liberties and the Courts 3.96
9. Voters and Voting 3.81

10. Background to American Democracy 3.54
11. Power in' America 3.50
12. Current Po l i t ica l  Affairs 3.48
13. Po l i t ic a l  Philosophies 3.38
14. . Financing Government 3.35
15. American Foreign Policy 3.23
16. State  Government 3.19
17. Civil and Pol i t ica l  Rights Movements 3.15

■18. Local Government 3.12
'19. Resolution of Conflict in America 3.04

OC
M Agricul ture, Natural Resources, and the 

Environment 2.96
21. P o l i t ica l  Inquiry 2.92
22. Government, Health, and Welfare 2.88
23. Po l i t ica l  Social ization 2.85
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Table 13 (continued).

Rank ' Topic . Mean

24. Po l i t ica l  and Economic Ideologies 2.73
Dissent and Protest  in America 2.73

26. Po l i t ica l  Par t ic ipa t ion 2.72
27. Po l i t ica l  Ethics 2.69
28. Law and i t s  Enforcement 2.65

Types of Government 2.65
30. Government, Money, and Banking 2.62
31. Po l i t ica l  Values 2.58
32. Immigration, Naturalization,  and Citizenship 2.54
33. Government, Business, and Labor 2.46
34. School Citizenship 2.31
35. Comparative Government 2.27
36. American Civil Service 2.23

Education in a Democratic Society 2.23
38. History of Pol i t ica l  Thought . 2.12
39. The United Nations 2.08
40. Governing U.S. T err i to r ies  and Possessions 1.58

The topic receiving the highest mean rat ing by the college 

and university  p o l i t i c a l  science professors was "The United States 

Congress," the same topic receiving the highest mean ra t ing  from the 

high school teachers . Twenty-one of the twenty-six professors judged 

the topic as one tha t  "must be included" in a high school government
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course. Only one respondent gave th is  topic a ra t ing  lower than 

"3."

The judgments of the high school teachers and the college 

p o l i t i c a l  s c i e n t i s t s  coincided in ranking "The United States Con­

gress ,"  "The Executive Branch of National Government," and "The 

United States Constitution" f i r s t ,  second, and th ird  respectively.

As with the high school teachers,  the college professors placed the 

grea tes t  emphasis on the national government and i t s  three branches 

along with the Constitution.

Nineteen of the for ty  topics rated by the professors 

received mean scores of 3.00 or higher, indicat ing tha t  they received 

rat ings  of "5," "4," and "3" which placed them in the "included" areas 

on the sca le .  The professors tended to be more wil l ing to give topics 

ra t ings  of "I" and "2" than did the high school teachers. For 

example, the topic ranked a t  number 20 on the l i s t  by the professors 

had a mean score of 2.96, whereas the twentieth ranked topic 

according to the judgments of the teachers received a mean rating 

score of 3.41.

The nineteen topics tha t  received ratings of 3 or higher, 

placing them in the "included" areas by the professors,  emphasize 

the three branches of national government. The influences, on the 

operation of government are seen as important by the professors.
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"Pol i t ica l  Part ies"  ranked f i f t h ;  "Public Opinion and Pressure 

Groups" ranked seventh.

"Power in America" was ranked eleventh by the po l i t ica l  

s c i e n t i s t s ,  indicat ing the importance the college professors placed 

on the study of power and i t s  influence on government conduct.

The professors rated two topics dealing with the general 

background of the study of American government in the f i r s t  th ir teen  

topics . "Background to American Democracy" ranked tenth while 

"Pol i t ica l  Philosophies" rated a t  number th i r teen .

The more specif ic  areas of government service or problems 

were rated lower by the professors. Their emphasis, as tha t  of the 

teachers,  seems to be on the basic understanding of the s tructure  

of American government and the influences on i t s  operation.

COMPARISON OF JUDGMENTS

A second major purpose of th i s  study was to compare the 

judgments of high school government teachers and college and uni­

vers i ty  p o l i t i c a l  science professors concerning indispensable topics 

for  a one semester course in American government for senior students.

A comparison of the rat ings by the two populations for each 

of the for ty  topic areas was performed using the chi square t e s t  

o f  independence. The computer program developed by R. E. Lund for
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the Montana.-State University S ta t i s t i c a l  Center, March 29, .1977 

version, was used. The .05 level of signif icance was deemed appro­

p r ia te  as a ' level  of tes t ing  to determine i f  a s ign i f ican t  difference 

exis ted between the judgments of the two populations.

The following forty  contingency tables r e f l e c t  the judgments 

of the two populations in the case of each of the topic areas 

appearing on the questionnaire.  The calculated chi square, the 

degrees of freedom, and the c r i t i c a l  value of chi square are 

reported for  each comparison. The degrees of freedom vary because 

of the requirements to collapse ce l l s  in the contingency tables in 

order to calculate  chi square.

Tables 14 through 53 follow. Table 14 shows the judgments 

of the two populations on the topic of "The United States 

Consti tution."
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Table 14

Judgment
High School 
Teachers

Poli t i c a l  
Sc ient is ts

Must be included • 69 20

Should be included 1-4 4

Probably should -
be included 13 0

Might possibly
be omitted 3 2

Should d e f in i te ly  
be omitted 0 , 0

Calculated chi square = 4.706 
Degrees of freedom = 3
Cri t ical  value of chi square a t  .05 level = 7.82

Table I indicates th a t  a t  the .05 level there was no s i g n i f i ­

cant difference between the high school government teachers and the 

college or university  p o l i t ica l  science professors in regard to the 

indispensabi l i ty  of the topic.  A majority of both populations 

believed th a t  the topic  must be included in a high school government 

course. Only five of the respondents placed the topic in the "might 

possibly be omitted" category.
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Table 15 shows the judgments of the high school teachers and 

the p o l i t i c a l  science professors on the topic of "Immigration, 

Naturalizat ion and Citizenship.

Table 15

Immigration, Naturalization,  and Citizenship

Judgment High School 
Teachers

Pol i t ical
Sc ient is ts

Must be included 13 I

Should be included 18 4

Probably should 
be included 36 7

Might possibly
be omitted 27 10

Should de f in i te ly
be omitted 6 • 4

Calculated chi square = 5.348 
Degrees of freedom = 4
Cri t ical  value of chi square a t  .05 level = 9.49

No s ign i f ican t  difference ex is ts  between the judgments of the 

two populations on the topic . Responses tended to c lu s te r  in the 

areas indicating th a t  the teachers and professors f e l t  tha t  the topic 

was not v i ta l  to the study of American government a t  the high school

l e v e l .
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Tables 16 and 17 show the judgments of the teachers and 

professors concerning "Civil Rights, Civil L iber t ies ,  and the Courts" 

and "Poli t ical  Pa r t ie s ."  There is  no s ign i f ican t  difference a t  the 

.05 level between the judgments of the two populations. Both topics 

appear to be ones tha t  the teachers and professors would include in 

a course in American government.

Table 16

Civil Rights, Civil L iber t ies ,  and the Courts

Judgment
High School 
Teachers

Poli t i c a l  
Sc ient is ts

Must be included 44 10

Should be included 37 7

Probably should be 
included 16 8

Might possibly 
be omitted 2 0 .

Should d e f in i te ly  
be omitted 0 I

Calculated chi square = 3.384 •
Degrees of freedom = 2
Cri t ical  value of chi square a t  .05 level =5 . 99
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Pol i t ica l  Part ies

Table 17

Judgment
High School Pol i t ical
Teachers Sc ient is ts

Must be included 34 8

Should be included 37 14

Probably should 
be included 22 3

Might possibly 
be omitted 7 0 .

Should de f in i te ly  
be omitted 0 I

Calculated chi square = 2.973 
Degrees of freedom = 3
Cri t ical  value of chi square at  .05 level.= 7!82

The judgments of the two populations concerning the topic 

of "Voters and Voting" are shown in Table 18.
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Table 18

Voters and Voting

Judgment
High School 
Teachers

Poli t i c a l  
Sc ient is ts

Must be included . 59 6

Should be included 25 13

Probably should -
be included 13 3

Might possibly
be omitted .3 4

Should de f in i te ly  
be omitted 0 0

Calculated chi square = 15.17 
Degrees of freedom = 3
Cri t ical  value of chi square a t  .05 level = 7.82

There was a s ign i f ican t  difference in the judgments of the 

high school government teachers and the college and univers i ty  

p o l i t ica l  science professors concerning the topic of "Voters and 

Voting." The high school teachers rated the topic higher in impor­

tance than did the p o l i t i c a l  science professors. Fifty-nine percent 

of the teachers said th a t  the topic "must be included" while 50 

percent of the professors believed i t  "should be included."

No s ign i f ican t  differences were noted in the judgments of the 

two populations concerning topics dealing.with "Nominations, Campaigns,
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and Elections" and "Public Opinion and Pressure Groups." Both these 

topics received rat ings from the two groups th a t  placed them in the 

"included" categories .  Results of the comparisons are shown in 

Tables 19 and 20.

Table 19

Nominations, Campaigns, and Elections

Judgment
High School 
Teachers

Poli t ical
Scient is ts

Must be included . 39 6

Should be included 39 13 .

Probably should
be included 17 6

Might possibly 
be omitted 4 0

Should d e f in i te ly
be omitted 0 0

Calculated chi square = 2.131 
Degrees of freedom = 2
Cri t ical  value of chi square a t  .05 level = 5.99
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Table 20

Public Opinion and Pressure Groups

Judgment
High School 
Teachers

Pol i t ica l
Sc ient is ts

Must be included • 27 8

Should be included 33 10

Probably should 
be included 32 6

Might possibly
be omitted 6 0 -

Should de f in i te ly
be omitted 2 I

Calculated chi square = 1.329 
Degrees of freedom = 3
Cri t ica l  value of chi square a t  .05 level = 7.82

"The United States Congress;" received the highest mean 

ra t ing from both populations. The comparison of the judgments on 

th is  topic  show no s ign i f ican t  difference a t  the .05 level .  None 

of the respondents would omit th is  topic.  Table 21 shows the high 

rat ings given th is  topic by the high school teachers and the po l i t ica l  

science professors.
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Table 21

Judgment
High School 
Teachers

Poli t i c a l  
Scient is ts

Must be included 75 21

Should be included 18 • 4

Probably should
be included 7 I

Might possibly
be omitted 0 0

Should def in i te ly
be omitted o. 0

Calculated chi square = .4943 
Degrees of freedom = 2
Cri t ical  value of chi square a t  .05 level =5 .9 9

The topic  receiving the second highest mean rat ing by both 

populations, "The Executive Branch of National Government," is shown 

in Table 22. No s ig n i f ican t  difference exis ts  between the judgments 

of the high school teachers and the p o l i t i c a l  science professors. 

Seventy-two percent of the teachers and twenty-one of the twenty-six 

professors judged th is  topic indispensable.
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Table 22

Judgment
High School 
Teachers

Poli t i c a l  
Scient is ts

Must be included • 72 . 20

Should be included 21 5

Probably should 
be included 7 I

Might possibly
be omitted 0 0

Should d e f in i te ly
be omitted 0 0

Calculated chi square = .4231 
Degrees of freedom = 2
Cri t ical  value of chi square a t  .05 level = 5.99

Tables 23 and 24 present the judgments of the high school 

teachers and p o l i t i c a l  science professors concerning "American 

Foreign Policy and National Defense" and "American Civil Service." 

There was no s ig n i f ican t  difference in the judgments of the two 

populations on these two topics .  A majority of both populations would 

include the topic of "American Democracy and National Defense" while 

the "American Civil Service" is a topic  a majority of the teachers 

and professors would omit.
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American Foreign Policy and National Defense

Table 23

Judgment,
High School 
Teachers

Poli t i c a l  
Sc ient is ts

r

Must be included 22 2
Should be included 31 11
Probably should be included 29 6
Might possibly be omitted 12 5
Should d e f in i te ly  be omifted 3 2

Calculated chi square = 5.104 
Degrees of freedom = 4
Cri t ical  value of chi square a t  .05 level = 9.49

Table 24

American Civil Service

Judgment
High School 
Teachers

Poli t i cal 
Scient is ts

Must be included 2 0
Should be included 4 3
Probably should be included 39 5
Might possibly be omitted 41 13
Should d e f in i te ly  be omitted 10 5

Calculated chi square = 4.911 
Degrees of freedom = 3
Cri t ical  value of chi square a t  .05 level = 7:82
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Table 25 shows no s ig n i f ican t  difference in the judgments 

of the high school teachers and the p o l i t ica l  science professors.

The top ic ,  the "Federal Court System," received generally high rat ings 

from both populations. Nearly 56 percent of the professors judged 

th is  topic indispensable by rat ing i t  as a topic tha t  "must be 

inc luded."

Table 25

Federal Court System

Judgment
High School 
Teachers'

Poli t i cal 
Scient is ts .

Must be included 56 13

Should be included 25 6

Probably should be included 16 4

Might- possibly be omitted ■ I 3

Should d e f in i te ly  be omitted 0 0

Calculated chi square = 1.211 
Degrees of freedom = 2
Cri t ical  value of chi square .at .05 level = 5.99

A s ig n i f ican t  difference exis ts  between the judgments of 

the high school government teachers and the p o l i t ica l  science pro­

fessors concerning the topic of "State Government." The rat ings
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given th is  topic by the .professors ranged widely while the high 

school teachers tended to give the topic  rat ings suggesting that  i t  

should be included in the study of government a t  the high school level.

Table 26

State Government

Judgment
High School 
Teachers

Pol i t ical
Sc ien t is ts

Must be included 41 7

Should be included 28 2

Probably should be included 21 9

Might possibly be omitted 9 5

Should d e f in i te ly  be omitted I 3

Calculated chi square = 12.48 
Degrees of freedom = 3
Cri t ical  value of chi square a t  .05 level = 7 .8 2

The topics of "Current Pol i t ica l  Affa irs" and "Poli t ical  

Philosophies" were judged by the two populations. There was no 

s ig n i f ican t  difference between the judgments of the high school 

teachers and the p o l i t i c a l  science professors in both cases. A 

majority of both groups rated these topics in the "included" areas. 

The comparisons for  these two topics are shown in Tables 27 and 28.
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Current Pol i t ica l  Affairs

Table 27

High School Poli t i c a l
Judgment Teachers Scien t is ts

Must be included 44 7
Should be included 25 7
Probably should be included 20 5
Might possibly be omitted 8 3
Should d e f in i te ly  be omitted 3 3

Calculated chi square = 5.064
Degrees of freedom = 4 
Cri t ical  value of chi square at  .05 level = 9.49

Table 28

Pol i t ica l  Philosophies

High School Poli t ical
Judgment Teachers Scient is ts

Must be included 19 4
Should be included 27 10
Probably should be included 32 6
Might possibly be omitted 18 4
Should d e f in i te ly  be omitted 3 2

Calculated chi square = 2.823 
Degrees of freedom = 4
Cri t ical  value of chi square a t  .05 level = 9 .4 9
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There was no s ig n i f ican t  difference between the two populations 

in t h e i r  judgments of the topic e n t i t l e d  "Pol i t ical  Ethics in America." 

Neither population shows a high degree of feeling tha t  the topic should 

be taught. The comparison is shown in Table 29.

Table 29

Pol i t ica l  Ethics in America

Judgment
High School 
Teachers

' Pol i t ical  
Sc ient is ts

Must be included 3 0

Should be included 9 6

Probably should be included 38 8

Might possibly be omitted 34 10

Should d e f in i te ly  be omitted - 14 2

Calculated chi square = 2.790
Degrees of freedom = 3
Cri t ical  value of chi square a t  .05 level - 7.82

A s ig n i f ican t  difference ex is ts  between the high school 

government teachers and the p o l i t ica l  science professors in th e i r  ■ 

judgment of the topic "The United. Nations:" Although in the 

rankings of the topics according to t h e i r  means, th is  topic did not 

r a t e ,  highly, the high school teachers tended to ra te  i t  higher with
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nearly ha lf  of the respondents placing i t  in the "included" categories 

Nineteen o f  the twenty-six professors placed the topic in the "omitted 

areas.

The comparison is shown in Table 30.

Table 30

The United Nations

Judgment
High School 
Teachers

Pol i t ica l
Sc ien t is ts

Must be included I 0

Should be included. 12 3

Probably should be included 37 4

Might possibly be omitted 38 11

Should de f in i te ly  be omitted 11 8

Calculated chi square = 8.393 
Degrees of freedom = 3
Cri t ical  value of chi square a t  .05 level = 7.82

There was no s ig n i f ican t  difference in the judgments between 

the two populations concerning the topic "Background to American 

Democracy." Table 31 displays the comparison.



Background to American Democracy

67 ’

Table 31

Judgment
High School 

Teachers
Poli t ical
Sc ien t is ts

Must be included 14 8

Should be included 16 4

Probably should be included 31 9

Might possibly be omitted 32 4

Should d e f in i te ly  be omitted 7 I

Calculated chi square = 5.730
Degrees of freedom = 4
Cri t ical  value of chi square a t  .05 level = 9.49

I t  might be noted tha t  several high school teachers indicated 

through wri t ten comments tha t  they judged the "Background to American 

Democracy" lower on the scale because they considered i t  content more 

proper for  a class in American his tory .  A majority of the p o l i t ica l  

s c i e n t i s t s  placed the topic in the "included" categories.

A s ig n i f ican t  difference exis ts  between the judgments of the 

high school teachers and the po l i t ica l  s c i e n t i s t s  concerning the 

topic of "Comparative Government." Table 32 shows the comparisons.

A majority of the teachers judged the topic  as content to be included
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while a majority of the professors placed i t  in the "omitted" areas 

of the scale .

Table 32

Comparative Government

Judgment
High School 
Teachers

Pol i t ica l
Sc ient is ts

Must be included 23 2

Should be included 26 I

Probably should be included 28 6

Might possibly be omitted ‘ 17 10

Should de f in i te ly  be omitted 5 7

Calculated chi square = 22.065
Degrees of freedom = 4
Cri t ical  value of chi square a t  .05 level =9 . 49

Concerning the topic  of "Law and i t s  Enforcement," a 

s ig n i f ic an t  difference was shown between the judgments of the high 

school teachers and the p o l i t ica l  science professors . Fif ty percent 

of the professors would possibly or de f in i te ly  omit i t .  Of the ninety- 

nine teachers responding, seventy-seven placed i t  in one of the three 

"included" categories .  Table 33 shows the comparison.
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Law and i t s  Enforcement

Table 33

Judgment
High School 
Teachers

Pol i t ica l
Sc ient is ts

Must be included 22 2

Should be included 28 5 '

Probably should be included 27 6

Might possibly be omitted 18 8

Should d e f in i te ly  be omitted 4 5 .

Calculated chi square = 11.209 
Degrees of freedom = 4

. Cri t ical  value of chi square a t  .05 level =9 . 49

There was a s ign i f ican t  difference in the judgments of the 

two populations concerning the topic of "Governing U.S.- Terr i to r ies  

and Possessions," ■ as shown in Table 34. Nearly one-third of the 

teachers gave th is  topic a rat ing of "3" or higher whereas only two 

of the twenty-six professors believed tha t  the topic "probably 

should be included."
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Governing U.S. Terr i to r ies  and Possessions

Table 34

Judgment
High School 
Teachers

Poli t i c a l  
Sc ient is ts

Must be included 3 0

Should be included 5 0

Probably should be included 25 2

Might possibly be omitted 45 11

Should de f in i te ly  be omitted 22 13

Calculated chi square = 10.82
Degrees of freedom = 3
Cri t ical  value of chi square a t  .05 level = 7.82

Concerning the topic of "Poli t ical  Values," a s ign i f ican t  

difference was shown between the judgments of the high school teachers 

and the p o l i t i c a l  science professors. Table 35 shows the resu l ts  of 

the comparison.

Eighty percent of the teachers rated the topic a "3" or 

higher, indicat ing tha t  i t  was one which they believed must or should 

be included in a high school course. Over ha lf  of the professors, 

however, placed the topic in the "I" and "2" areas.
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Pol i t ica l  Values

Judgment
High School 
Teachers

Pdlf t i  cal 
Sc ien t is ts

Must be included 25 5

Should be included 23 I

Probably should be included 32 6

Might possibly be omitted 16 6

Should d e f in i te ly  be omitted 4 8

Calculated chi square = 20.926 
' Degrees of freedom = 4

Cri t ical  value of chi square a t  .05 level = 9.49

There was no s ig n i f ican t  difference in the judgments of 

the two populations concerning, the topic of "Government, Money, and 

Banking." A majority of both populations rated the topic in the 

"included" areas of the scale. Table 36 displays the comparison

of judgments.
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Table 36

Government, Money, and Banking

Judgment
High School 
Teachers

' Pol i t ical  
Sc ien t is ts

Must be included 7 I

Should be included 15 ' 4

Probably should be included 41 9

Might possibly be omitted 27 8

Should d e f in i te ly  be omitted . 9 . 4

Calculated chi square = 1.447
Degrees of freedom = 4
Cri t ical  value of ch i  square a t  .05 level  =9 . 49

There was a s ign i f ican t  difference between the high school 

government teachers and the p o l i t i c a l  science professors in th e i r  

judgments of the topic  concerning "Types of Government." Table 37 

reports the findings. Most teachers placed th is  topic in the 

"included" areas .  Half of the professors believed the topic  was

not e ssen t ia l .
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Table 37

Judgment
High School 
Teachers,

Pol i t ica l
Scient is ts

Must be included 16 2

Should be included 28 5

Probably should be included 34 6

Might possibly be omitted 14 8

Should d e f in i te ly  be omitted 5 5

Calculated chi square = 10.756- 
Degrees of freedom = 4 .
Cri t ical  value of chi square a t  .05 level == 9.49

There were s ig n i f ican t  differences between the two populations

in t h e i r  judgments of the topics of !"Poli t ical  and Economic

Ideologies" and "Local Government.". The comparisons for  these topics

are shown in Tables 38 and 39.

Over 50 percent of the high-school teachers gave the topic 

of "Pol i t ica l  and Economic Ideologies" a ra t ing of "3" or higher 

while the professors tended to give a lower rat ing to the topic.
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Pol i t ica l  and Economic Ideologies

Table 38

Judgment
High School 
Teachers

Po l i t ica l
Sc ien t is ts

Must be included 27 2

Should be included 29 .5

Probably should be included 21 7

Might possibly be omitted 14 8

Should de f in i te ly  be omitted 4 4

Calculated chi square = 11.532
Degrees of freedom = 4
Cri t ical  value of chi square a t  .05 level = 9.49

-A s ig n i f ican t  difference between the two groups also appears 

concerning the topic of "Local Government." The high school teachers 

tended to ra te  th is  topic higher than the professors. Only fourteen 

of the ninety-eight teacher respondents placed the topic  in the 

"omitted" areas .

I
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Table 39

Local Government

High School ' Pol i t ica l
Judgment. Teachers Sc ien t is ts

Must be included 27 5

Should be: included 28 5'

Probably should be included . 29 5

Might possibly be .omitted 10 10

Should d e f in i te ly  be omitted 4 I

Calculated chi square = 12.205 
Degrees of freedom =
Cri t ical  value of chi square a t  .05 level = 9.49

No s ig n i f ican t  difference ex is ts  between the high school 

government teachers and the college and university p o l i t i c a l  science 

professors in t h e i r  judgments of the topics of "Dissent and Protest 

in America" and "Government, Health, and Welfare." Tables 40 and 

41 report  these comparisons.

Judgments' of the two populations on the topic of "Dissent and 

Protest  in America" clustered in the "probably should be included" 

and "might possibly be omitted" areas. A majority of the teachers 

and professors placed the topic dealing with health and welfare in 

the "included" categories .
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Dissent and Protest  in America

Table 40

High School Pol i t ica l
Judgment Teachers Scien t is ts

Must be included 4 2
Should be included 9 4
Probably should be included 44 8
Might possibly be omitted 36 9
Should d e f in i te ly  be omitted 6 3

Calculated chi square = 3.158.
Degrees of freedom = 4  
Cri t ical  value of chi square a t  a .05 level = 9.49

TabT e 41

Government, Health , and Welfare

High School . Pol i t ical
• Judgment Teachers Scient is ts

Must be included 4 . 2
Should be included 24 3
Probably should be included 29 14
Might possibly be omitted 35 4
Should de f in i te ly  be omitted 6 . . 3

Calculated chi square = 9.153 
Degrees of freedom = 4 
Cri t ical  value of chi square at  .05 level.= 9.49
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There was a s ig n i f ican t  difference between the high school 

teachers and the college and univers i ty  professors in t h e i r  judgments 

of  the topic of "School Cit izenship ." The po l i t ica l  s c ien t i s t s  

tended to place th is  topic, in the "I," and. "2" a re a s , r e f lec t ing  the i r  

views th a t  i t  should d e f in i te ly  or possibly be omitted. The high 

school teachers ,  although s p l i t  on th is  top ic ,  tended to ra te  i t  

higher:. Table 42 reports the comparison of judgments.

Table 42

School Citizenship

Judgment
High: School 

Teachers
Pol i t ica l
Scient is ts

Must be included 9 2

Should be included 14 5

Probably should be included 30 2

Might possibly be omitted 30 7

Should d e f in i te ly  be omitted 16 10

Calculated chi square 
Degrees of  freedom = 
Cri t ical  value of chi

= 9.512 
4
square a t  .05 level = 9.49
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As reported in Tables 43 and 44, there was no s ign i f ican t  

difference between the high school teachers and the p o l i t i c a l  

s c i e n t i s t s  in t h e i r  judgments of the topics of "Agriculture, Natural 

Resources, and the Environment" and "Poli t ical  S o c ia l i za t io n ." A 

majority of both populations rated these topics in the "included" 

a reas ; y e t  the teachers and professors do not demonstrate strong 

feelings th a t  these topics are essen t ia l .

Table 43

. Agriculture, Natural Resources, and the Environment

Judgment
High- School 

Teachers
Pol i t ical
Sc ient is ts

Must be included 4 ■ 2

Should be included 18 9

Probably should be included 35 6

Might possibly be omitted 31 4

Should d e f in i te ly  be omitted 10 5

Calculated chi square 
Degrees of freedom = 
Cri t ical  value of chi

= 7.076.
4
square a t  .05 level = 9.49
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Pol i t ica l  Socialization

Table 44

Judgment
High School 

Teachers
Poli t i c a l  
Scient is ts

Must be included 7 3

Should be included 10 3

Probably should be included 34 . 10

Might possibly be omitted 42 7

Should d e f in i te ly  be omitted 4 3

Calculated chi square = 3.928
Degrees of freedom = 4
Cri t ical  value of chi square a t  .05 level =9 . 49

There was a s ign i f ican t  difference in the judgments of the 

two populations concerning the topic of "Government, Business, and 

Labor." Table 45 demonstrates the comparison, showing tha t  the . 

college and university  professors tended to ra te  th is  topic lower 

than did the high school teachers. Of the twenty-six professors , 

twelve rated the topic  in the "omitted" areas.
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Government, Business, and Labor

Table 45

Judgment
High School 
Teachers

Poli t i c a l  
Scien t i s t s

Must be included 5 I

Should be included 23 2

Probably should be included 42 11

Might possibly be omitted . 24 6

Should d e f in i te ly  be omitted .5 6

Calculated chi square = 10.164
Degrees of freedom = 4
Cri t ical  value of chi square a t  .05 level =9 . 49

There was no s ign i f ican t  difference between the two popula­

t ions '  judgments of the topics of "Education in a Democratic Society" 

and "History of Po l i t ica l  Thought." Tables 46 and 47 report  the 

comparisons and, show tha t  a majority of both the high school teachers 

and the p o l i t ica l  s c i e n t i s t s  did not judge the topics to be essentia l  

content for  a course in American government.
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Table 46

Education in a Democratic Society

Judgment
High School 
Teachers

Poli t ical
Sc ient is ts

Must be included 4 I
Should be included 9 4
Probably should be included 29 .4
Might possibly be omitted 43 8
Should d e f in i te ly  be omitted . 14 9

Calculated chi square = 7.796 
Degrees of freedom = 4
Cri t ical  value of chi square.a t  .05 level =9 . 49

Table 47

History of Po l i t ica l  Thought

Judgment
High School 

Teachers
Poli t i c a l  
Scient is ts

Must be included 8 2
Should be included 7 4
Probably should be included 26 I
Might possibly be omitted 30 7
Should d e f in i te ly  be omitted 27 12

Calculated chi square = 8.790
Degrees of freedom = 
Cri t ica l  value of chi

4
square a t  .05 level = 9.49
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There was no s ig n i f ican t  difference between the high school 

government teachers and the p o l i t ica l  science professors concerning 

th e i r  judgments of the topics "Civil and Po l i t ica l  Rights Movements," 

"Pol i t ical  Inquiry Exercises," and "Power in America." In a l l  three 

cases, a majority of the teachers and professors rated the topics 

toward the "included" areas with "3," "4," and "5" ra t ings .  Tables 

48, 49, and 50 report  the comparison of judgments.

Table 48

Civil and Po l i t ica l  Rights Movements

Judgment
High School 
Teachers

Pol i t i  cal 
Sc ien t is ts

Must be included 10 5-

Should be included 28 3

Probably should be included 38 10

Might possibly be omitted . 18 7

Should d e f in i te ly  be omitted 5 I

Calculated chi square = 4.607
Degrees of freedom = 4 
Cri t ical  value of chi square a t  .05 level = 9.49
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Pol i t ica l  Inquiry Exercises

Table 49.

Judgment
High School 

Teachers
Poli t i c a l  
Sc ient is ts

Must be included 21 4
Should be included 21 4
Probably should be included 35 7
Might possibly be omitted 17 8
Should d e f in i te ly  be omitted 4 3

Calculated chi s.quare = 5.074"
Degrees of freedom = 4
Cri t ica l  value of chi square' a t  .05 level- = 9.49

Table. 50 

Power in America

Judgment
. High School 

Teachers
Pol i t ical  

. Sc ien t is ts

Must be included 19 5
Should be included 27 9
Probably should be included 30 7
Might possibly be omitted 14 4
Should d e f in i te ly  be omitted 8. I

Calculated chi square = .992 
Degrees of freedom = 4
Cri t ical  value of chi square a t  .05 level = 9.49
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There was a s ign i f ican t  difference between the high school 

teachers and the p o l i t ica l  science professors concerning "Poli tical  

Par t ic ipa t ion  by Students ." The high school teachers tended to ra te  

th is  topic higher than the p o l i t ica l '  s c i e n t i s t s  with seventy-eight, 

of  the ninety-nine responding, placing i t  in the "included" areas.

The comparison of judgments is  reported in Table 51.

Table 51

P o l i t ica l  Par t ic ipa t ion  by Students

Judgments
High School. 

Teachers
Pol i t ica l
Sc ien t is ts

Must be included \ 19 2

Should be included 28 6

Probably should be included . 32 6

Might possibly be omitted 15 5

Should d e f in i te ly  be omitted 5 6

Calculated chi. square 
Degrees of freedom = 
Cri t ical  value of chi

= 10.431 
4
square a t  .05 level = 9.49
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of the populations concerning the topics of "Financing Government" 

and "Resolution of Conflict in America." In both cases, the high 

school teachers and the p o l i t ica l  sc fence professors tended to rate  

the topics on the higher levels of the scale .

Judgment comparisons are shown in Tables. 52 and 53.

Table 52

Financing Government
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Judgment
High School 
.Teachers

Po l i t ica l  . 
Sc ien t is ts

Must be included . 20 2

Should be i n c l uded. 32 12

Probably should be included . 35 6

Might possibly be omitted ,8 5

Should d e f in i te ly  be omitted 4 I

Calculated chi square 
Degrees of freedom.= 
Cri t ical  value of chi

= 6.360 
4
square a t  .05 level = 9.49
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Table 53

Judgment
High School 
Teachers

Pol i t ica l
Sc ient is ts

Must be included 1 8 . 2

Should be included 20 7

Probably should be included 27 8

Might possibly be omitted 29 8

Should d e f in i te ly  be omitted 4 I

Calculated chi square = 1.940
Degrees of freedom = 4
Cri t ical  value of chi square a t  .05 level =9 . 49

COMPARISON OF JUDGMENTS CONCERNING COURSE LENGTH, 
REQUIRED-ELECTIVE .CHOICE, AND GRADE LEVEL

The high school teachers and college and univers i ty  professors 

were also asked to judge whether a course in government in the high 

school should be required or e lec t iv e ,  and to indicate what the proper 

length for such a course should be and a t  what grade level the course 

should be taught. The judgments of the two populations are shown in 

Tables 54, 55, and 56.

Table 54, dealing with the judgments of the two populations 

concerning whether a government course should be required or e lect ive
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percent of the teachers and 92 percent of the professors indicated 

th a t  a course in American government should be required in Montana 

high schools. The null hypothesis tha t  there was no difference in 

the judgments of the two populations concerning whether the course 

should be required or e lec t ive  was reta ined.

Table 54

Required or Elective Choice
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High School Poli t i c a l
Choice Teachers Scient is ts

Required 96 24

Elective 4 2

Calculated chi square = .0733
Degrees of freedom = I
Cri t ical  value of chi square a t  .05 level = 3.84

No s ig n i f ican t  difference was found concerning the judgments 

of the teachers and professors on the question of the length of such 

a course in government. The high school teachers were s p l i t  in th e i r  

judgments with a majority , f i f ty-one  of the ninety-nine respondents, 

favoring a one semester or ha lf  year course. Two th irds  of the pro­

fessors favored a one semester course. The null hypothesis concerning
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the findings.
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Table 55

Judgments Concerning the Length 
of a Government Course

Length
High School 
Teachers

Pol i t ica l
Sc ien t is ts

A fu l l  year 47 8

One semester (ha l f  year) 51 16

Nine weeks 0 0

Other I 0

Calculated chi square = 1.043
Degrees of freedom = I
Cri t ical  value of chi square a t  .05 level = 3.84

In answer to the question asking the two populations to 

indicate  a t  what grade level they thought a course in government should 

be taught,  there was a s ig n i f ican t  difference between the teachers 

and p o l i t i c a l  s c i e n t i s t s .  The null hypothesis tha t  s ta ted  th a t  there 

was no difference in the judgments of the two populations concerning 

grade level placement was re jected.  This difference seems to resu l t  

from the judgments of the p o l i t ica l  science professors in tending 

to se lec t  a combination of grade levels .  Ten of the twenty-six
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professors indicated th a t  they favored some combination of grades 

or the teaching of two courses in government. Of the one hundred 

teachers responding, seventy-four judged the twelfth grade to be 

the best .  Table 56 reports the judgments.

Table 56

Grade Level Placement

Grade, l e v e l (s)
High School 

Teachers
Po l i t ica l
Sc ien t is ts

Grade 12 -74 12

Grade 11 ' 2 . 2

Grade 10 I 2

Grade 9 I 0

Grade 8 0 0

Grade 7. 0 0

A combination of grade levels 19 10

No opinion 3 0

Calculated chi square = 9.759 
Degrees of freedom = 2
Cri t ical  value of chi square a t  .0.5 level = 5.99

A breakdown of the judgments of those teachers and professors 

who favored a combination of grade levels  is presented in Table 57.
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Breakdown of Respondents Indicating 
a Combination of Grade Levels

Table 57

. Combination
High. School 
Teachers

Pdli t i c a l  
Sc ient is ts

Grades 11 and 12 4:' 4

Grades 10 and 12 I - a

Grades 9 and 12 8 0

Grades 8 and 12 3 I

Grades 8 and 11 0 I

Grades 7 and 10 0> I

Grades 10, 11, and 12 2 I

Grades 11 or 12 I 2

Some teachers and professors indicated tha t  government should

be taught a t  two grade leve ls . Eight high school teachers favored

the idea of teaching two courses in government, one a t  the ninth 

grade lev e l ,  the other a t  the twelfth grade lev e l . Four professors 

noted tha t  they favored offering two courses, one in eleventh grade 

and the other in twelfth grade. One professor wrote th a t  he favored 

a one semester course for  eleventh graders that  would center  on the 

in s t i tu t io n s  of government and one course of one semester 's length 

for  seniors tha t  would deal with problems.
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The three respondents who indicated tha t  Grades 10, 11, and 

12 were best  for  a course in government believed tha t  one course should 

be taught to students in those three grades. This would re su l t  in a 

class  composed of students from those three grades.

Three respondents f e l t  tha t  a government course should be 

taught a t  e i th e r  the eleventh or twelfth grade leve ls .

SUMMARY

Chapter 4 presented a description of the data received from 

one hundred high school government teachers and twenty-six professors 

of p o l i t i c a l  science in Montana's colleges and un ivers i t ie s .  Nearly 

81 percent of the questionnaires sent  to the members of the two 

populations were returned.

Information generated by the questionnaires was presented 

in tables re f lec t ing  the high school government teachers '  educational 

preparat ion. The highest degree held by nearly 85 percent of the 

r teachers is a bachelor 's  degree. Nearly 80 percent of these teachers 

earned th e i r  degrees a t  Montana colleges and u n ivers i t ie s .  Over 

66 percent of them majored in social s tud ies ,  social science, or 

h is tory .  The teachers have earned a median of nearly 16 credi ts  in 

p o l i t i c a l  science and a median of nearly 39 credi ts  in h is tory .

Tables reported the years of teaching experience among the 

high school teachers.  The median years of experience is  8.84 and a
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median of 5.35 years in the teaching of government. Information 

concerning other duties the teachers have in addition to th e i r  assign­

ments of teaching government courses was presented. A majority of 

the high school teachers also teach other social s tudies courses, 

coach a th l e t i c s ,  and advise student clubs and organizations. The 

responses of the teachers to the questions of how they keep up with 

t rends ,  developments, and new knowledge in the teaching of government 

showed th a t  almost 99 percent read newspapers and other p o l i t i c a l l y  

oriented per iodica ls .  A majority of the teachers also read profes­

sional l i t e r a t u r e ,  take additional social studies courses, attend 

in-serv ice  programs, and attend social studies conferences.

The professors of p o l i t ica l  science were requested to furnish 

information concerning th e i r  degree s ta tus  and the years of teaching 

experience they had accumulated a t  both the college and high school 

leve ls .  Nearly 81 percent hold Doctor of Philosophy degrees. The 

professors have taught a t  the college or university  level for  an 

average of s l ig h t ly  over twelve years.  Nearly 81 percent have had 

no teaching experience a t  the high school level.

The judgments of the two populations of for ty  topic  areas 

for  possible inclusion in a high school course in American government 

were recorded and the mean ra t ing for  each topic item was indicated. 

Examination of the forty  topics based on th e i r  mean rat ings  shows



93

th a t  the two populations agreed in the ranking of the "United States 

Congress," the "Executive Branch of National Government," and "The 

United States Constitution" f i r s t ,  second, and t h i r d ,  respect ively .

Comparisons of the judgments of the two populations were 

accomplished by the .application of a chi square t e s t  of independence 

a t  the .05 level of s ignif icance for  each of the forty  topics .  There 

were s ign i f ican t  differences,between the judgments of the two popula­

t ions in th i r teen  of the for ty  topic areas. These th i r teen  topics 

were: "Voters and Voting," "State Governments," "The United Nations,"

"Comparative Government," "Law and i t s  Enforcement," "Governing 

U.S. T er r i to r ies  and Possessions,""Poli t ical  Values," "Types.of 

Government," "Local Government," "School Citizenship," "Poli t ical  

and Economic Ideologies," "Government, Business, and Labor," and 

"Pol i t ica l  Par t ic ipa t ion  by Students ." Thus, the null hypothesis 

which s ta ted  th a t  there was no difference in the judgments of the 

two populations concerning indispensable content for  a high school 

government course was rejected.

Four topics were judged indispensable by the two populations 

as content for  a high school government course. These four,  "The 

United States Congress," "The Executive Branch o f  National Government," 

"The Federal Court System," and "The United States  Const i tution,"  were 

judged topics tha t  "must be included" by 50 percent or more of the  . 

high school and college respondents. Of the forty top ics ,  only one
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was judged as content t h a t  "should d e f in i te ly  be omitted" by 

e i th e r  population. "Governing U.S. T err i to r ies  and Possessions" 

received a majority of "I" rat ings from the college and university 

professors.

Comparisons of the judgments of the two populations were 

also made concerning whether a course in government should be required 

or e lec t iv e ,  the proper length for  such a course, and i t s  proper grade 

level placement. There was a s ig n i f ican t  difference in the judgments 

of the high school teachers and the college and universi ty  professors. 

Seventy-four percent of the teachers indicated t h a t  ,grade 12 was 

best  and a p lu ra l i ty  of the professors agreed, but ten ■ of the twenty- 

six  professors favored a combination of grade leve ls .  The null 

hypothesis s ta t in g  th a t  there was no difference in the judgments of 

Montana high school government teachers .and college and university 

professors of p o l i t i c a l  science concerning grade level placement for 

a high school course in American government was re jected .

No s ig n i f ican t  difference appeared in the judgments of the 

two populations concerning whether the course should be required or 

e lec t ive  or concerning the length of such a course. A majority of 

both populations indicated that  the course should be required and 

tha t  one semester was a proper length. . The null hypothesis that  

s ta ted  th a t  there was no difference in the judgments of the two 

populations concerning whether a high school government course should



be required or e lec t ive  was-retained. Also, the null hypothesis 

s ta t in g  tha t - the re  was no difference in the judgments of the'high 

school teachers 'and the p o l i t ica l  science professors concerning 

length for  a high school government course was retained.
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Chapter 5

SUMMARY-', CONCLUSIONS, AND RECOMMENDATIONS 

.SUMMARY .

The debate concerning, the purposes and content of a high- 

school course in American government has been continuing since the 

l a t e  19501s . Tradi t ionally  a course in government has been considered 

important in developing good c i t izenship  among students and in pre­

paring them to pa r t ic ipa te  in the American po l i t ica l  system. 

Disagreements, however, have developed over what content should be 

included in such a course and what' the overall emphasis should be.

A review of rela ted l i t e r a t u r e  reveals, th is  debate and disagreement. 

Some c r i t i c s  of current high school government ins t ruct ion  argue tha t  

a problems approach should be taken; others call for  emphasis on 

development of student thinking s k i l l s  or on the "teaching of concepts. 

Others contend th a t  high school courses should s t ress  the s tructure  

of American government and the basic ideals of the American democratic 

system.

In l ig h t  of th is  debate, some social studies educators have 

cal led for  a wide exchange of opinion among teachers,  p o l i t ica l  

s c i e n t i s t s ,  and others concerned with social studies education, 

suggesting tha t  a consensus of opinion can be reached.
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This study, from i t s  inception,  was intended to provide an 

opportunity for  such an exchange among two groups concerned with 

government ins t ruct ion  in Montana. The problem of th is  study was 

to gather the judgments' of high school government teachers and 

college and university  p o l i t ica l  science professors concerning the 

content areas they believe must be included in a high school govern­

ment course. These judgments were compared in order to determine 

differences ,  i f  any, in the importance the two populations placed 

on various topical areas.

As discussed in the purposes of the study in Chapter I ,  i t  

was hoped th a t  Montana government teachers would benefi t  from knowing 

the views of th e i r  fellow teachers and the p o l i t ica l  science profes­

sors in the s t a t e ' s  colleges and u n ivers i t ie s .  This information 

would a s s i s t  them in making curr icu la r  decisions concerning what 

content to include or exclude in t h e i r  courses of study. In addition,  

the resu l ts  of the study would prove beneficial to curriculum 

developers, mater ials producers, and persons involved in preparing 

prospective social studies teachers.

The procedures and methodology of the study were described.

A quest ionnaire , on which checks of va l id i ty  and r e l i a b i l i t y  were 

completed, was mailed to 156 teachers and professors. The respondents 

employed a five point scale to judge the importance of for ty  topics 

tha t  might be taught in a high school government course. Views
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concerning course length, grade level placement, and whether i t  

should be required or e lect ive  were also gathered. The data were .. 

compared using a chi square s t a t i s t i c ,  t e s t ing  a t  the .05 level of 

s ignif icance to determine where s ign i f ican t  differences appeared 

between the judgments of the two populations.

The data were described in Chapter 4 with the use of 

tables .  In addition to gathering judgments concerning course 

content, personal data were accumulated and reported from the 80.8 

percent of the two populations who returned the questionnaire.

Examination of the descript ive  data presented a picture 

of the average Montana high school government teacher. The typical 

government in s t ruc to r  is  a male who has earned a bachelor's  degree 

a t  a Montana college or university  where he majored in social s tudies ,  

social science, or h is tory .  He has completed nearly sixteen credits  

in p o l i t i c a l  science and almost th i r ty -n ine  credi ts  in his tory .

With nearly nine years of teaching experience at  the high school 

leve l ,  he has taught American government for  a l i t t l e  more than 

f ive years.  In addition to teaching government, he is also assigned 

to teach other social studies courses', to coach a th l e t i c s ,  and to 

advise student clubs and organizations-.

The average professor of p o l i t i c a l  science in Montana, as 

revealed by the descriptive data , is  a male who has had no high 

school teaching experience but has taught a t  the college or university
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level for  s l ig h t ly  more than twelve years.  He holds a Doctor of 

Philosophy degree.

The two populations showed no s ig n i f ican t  differences in 

t h e i r  judgments of twenty-seven of the forty  topics on the question­

naire .  Since s ig n i f ican t  differences were shown, in th i r teen  of the 

for ty  top ics ,  the null hypothesis was rejected.  No s ign i f ican t  

differences were found in the judgments of the two populations con­

cerning course length or whether the course should be required or 

e lec t ive .  A majority of both groups f e l t  the course, should be.one 

semester in length and should be required of all  students . The 

two populations were shown to d i f f e r  in th e i r  judgments of grade 

level placement. The teachers favored the twelfth grade while ten 

of the twenty-six professors suggested a combination of grade levels .

Fif ty  percent or more of each population believed tha t  four 

topics must be included in a high school government course. These 

indispensable topics were "The United States Congress," "The Executive 

Branch of National Government," the "Federal Court System," and "The 

United States Const i tution." The two populations did not agree on 

any topics tha t  both would d e f in i te ly  omit from a high school course.
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CONCLUSIONS

On the basis of the findings in th is  study, several con­

clusions may be drawn concerning the two populations and the judgments 

they offered concerning course content. .

1. Because of the return achieved by th is  study, i t  can 

be concluded tha t  there i s  considerable in te re s t  in the teaching, of 

American government in Montana. Several respondents took time to 

write  lengthy comments outlining th e i r  philosophies or thanking' the 

researcher for  providing an opportunity for  them to express the i r  

views.

2. The typical high school government teacher in Montana 

has a varie ty  of r e sp o n s ib i l i t ie s  tha t  contest for his time and 

e f f o r t s . Many of these teachers work in small high schools where 

the number of facul ty  members is limited.  This necessi tates  most 

teachers being required to prepare for  more than one subject  class 

as well as devoting time to the school 's ex tracurr icu lar  offer ings.

In many of these schools, the government teacher is the only social 

studies teacher and is responsible for  a l l  the social studies courses 

offered in the school curriculum. These numerous duties may resul t  

in l imiting the teacher 's  time to prepare for his or her government 

c lass ,  pa r t icu la r ly  when there i s  only one section.  These conditions, 

i t  may be suggested, may have led to the frequent c r i t ic ism  that

I
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teachers depend oh th e i r  government textbooks to determine course 

content.

3. The preparation of high school government teachers in 

the p o l i t i c a l  science area is  not extensive.  But i t  is probably 

adequate in l ig h t  of the topics these teachers judge as indispensable 

content in t h e i r  c lasses .  Most teachers have majored in social  studies 

or h is tory  and have not concentrated on p o l i t ica l  science. The median 

of nearly sixteen c red i ts  in p o l i t ica l  science could be deemed suf­

f i c i e n t  to enable the government teacher to adequately teach the 

basics of the American system.

4. The high school government teachers and the po l i t ica l  

science professors in Montana agree with those persons in the social 

studies f i e ld  who have called for a return to the basic s t ruc ture  of 

American government as content in a high school government course.

The two populations do not agree with the proponents of the "New 

Social Studies" and other c r i t i c s  who believe tha t  high school 

government courses should emphasize economics, po l i t ica l  so c ia l iza t ion ,  

p o l i t ica l  act ion,  p o l i t i c a l  inquiry, or problems of government.

5. The high school government teachers and the po l i t ica l  

science professors in Montana believe tha t  the emphasis in a high 

school course should be on the national government and i t s  three

branches.
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6. Montana high school government teachers appear to 

believe th a t  one of th e i r  duties is to help prepare c i t izens  who 

will p a r t ic ip a te  in p o l i t ica l  a f f a i r s .  This feeling is most strongly 

ref lec ted  in the teachers '  rat ings of "Voters and Voting," a topic a 

majority of them judged indispensable.

7. I t  can be concluded tha t  there is no high level of 

agreement on the proper length of a course in government. Although

a majority of both populations selected one semester as adequate- time 

fo r  a course, there appears to be a paradox when th e i r  views are'com­

pared with t h e i r  judgments of the topical areas. The high school 

teachers,  in p a r t i cu la r ,  were re luc tan t  to omit many topics.  

Twenty-six topics were judged, according to t h e i r  mean scores,, to 

be content th a t  must be included, should be included, or probably 

should be included. Comprehensive presentation of a ll  twenty-six 

of these topics would be most d i f f i c u l t  to accomplish given one ■ 

semester of teaching time.

RECOMMENDATIONS

i
As a r e s u l t  of th is  study, several recommendations may be 

offered in l ig h t  of the f ind ings .

I. More a t ten t ion  should be devoted to the teaching of 

government in Montana high schools by curriculum teams, teacher
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t ra in ing  personnel , and the Office of the State Superintendent of 

Public Ins truct ion.  State law and the judgments of teachers and 

p o l i t i c a l  s c i e n t i s t s  a t t e s t  to the importance the government course 

holds in the school curriculum. Development of mater ials and 

spec i f ic  teaching techniques for use in the government classroom 

would be benef ic ia l .  Pa r t icu la r ly  teaching aids and techniques 

for  use in the four topic  areas judged indispensable would be most 

helpful to those charged with the responsib i l i ty  of teaching the 

government course.

2. Further study and discussion is necessary to determine 

more sp ec i f ica l ly  what areas of study should be included in a high 

school government course. I t  is suggested tha t  fur ther  studies . 

include members of the community and students of high school age. 

Through th is  fu r ther  examination and discussion, topics suggested 

by such groups as the American Pol i t ica l  Science Association and 

the proponents of the "New Social Studies" could be more fu l ly  

evaluated.

3. A syllabus for  a course in American government for 

high school students should be developed, re f lec t ing  the findings 

of th is  study and the fu r ther  study and discussion recommended 

above. This syllabus,  perhaps developed under the sponsorship of

the Superintendent of Public Ins t ruct ion ,  should be widely d is tr ibuted  

to high school government teachers throughout the s ta te .
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4. A fur ther  study should be undertaken to assess the

c r i t e r i a  used by the high school government teachers and the p o l i t ica l  

science professors in judging the topics included on the survey 

quest ionnaire . 1

5. High school government teachers should devote time to 

curriculum development. They should determine the purposes of a 

course in American government and what content should, be taught 

th a t  best  works toward accomplishment of those purposes. ■ Following 

th is  determination of needs, and assessment of current course content 

and emphasis, new courses of study should be developed. Selection

of the best  teaching methods, techniques, and proper mater ials for 

classroom use should follow. In the course of th is  curriculum study, 

a determination concerning proper length for a government course 

should be accomplished.

6. Students in Montana's colleges and un ivers i t ies  pre­

paring to teach American government should be assis ted in confronting 

the decisions they will be making concerning content se lec t ion .

Methods courses should provide students with practice in determining 

what to teach in addition to ins t ruct ion  in how to teach. This 

assis tance would aid in fo res ta l l in g  the recurring c r i t ic i sm  that  

American government is taught s t r i c t l y  from the textbook. Experienced 

teachers could also be assis ted  in making these content decisions 

through in-service  programs, and curriculum studies.
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7. Colleges and u n iv e r s i t i e s ,  working through th e i r  depart­

ments of secondary education or p o l i t i c a l  science, should sponsor 

additional workshops and conferences for  high school government 

teachers tha t  provide practical  techniques and mater ials  for use 

in the high school classroom.
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APPENDIX A

LETTER TO PRINCIPALS

I

March 12, 1977

As part  of a doctoral study current ly  underway a t  Montana, 
State  University, I will be contacting the teacher(s)  of American 
government courses in your school. The information gathered from 
these teachers ,wil l  be of great  value as I s t r iv e  to answer a 
curr icu la r  question. That question, s ta ted  simply, is "What topics 
or content areas should be taught in a course in American government?" 
The goal of the study is  to determine what high school government 
teachers judge to be indispensable content areas for an American, 
government course. The final  product, which will bring together 
the judgments of Montana teachers and po l i t ica l  sc ientis ts-  in Montana1 
colleges and univers i t ies , ,  will  be a l i s t i n g  of those topic areas 
deemed most e s sen t ia l .  This l i s t i n g ,  i t  is  hoped, would be of help . 
to teachers and curriculum developers in designing- government courses.

I hope th a t  your permission is granted to your teachers to 
p a r t ic ip a te  in the study. Completion of the survey w i l l . r equ ire  only 
a few minutes on the part  of the teacher,  and I think the rewards will 
j u s t i f y  the small amount of time expended.

I e n l i s t  your support in th is  endeavor and hope tha t  your 
teachers will complete the survey. All responses will be kept con­
f id e n t i a l ,  and no report  of teachers'  names or schools will be 
published.

Thank you in advance for your assistance and th a t  of your
school.

Sincerely yours,

Willis M. Conover, J r .



APPENDIX B

COVER LETTERS AND QUESTIONNAIRES 

LETTER TO HIGH SCHOOL TEACHERS

As an experienced social studies teacher, your judgments' are 
of immense value as part  of a doctoral study currently  underway at  
Montana State University.

The goal of th is  study is to determine what you, and your 
fellow teachers in Montana, judge to be an indispensable content for  
a one semester course in American government for high school seniors. 
The judgments' of p o l i t ica l  science professors in Montana's colleges 
and un ivers i t ies  are also being so l ic i t ed .

With the increasing "information explosion" i t  i s  impossible 
for  us to include all  topics in a half-year  course. We must, decide 
what to include and what to exclude. Your judgments will aid in 
determining what content i s  indispensable—a "must" for  inclusion in 
an American government course. By bringing together the judgments of 
high school teachers and p o l i t ica l  s c i e n t i s t s  i t  is hoped tha t  a l i s t  
of indispensable content areas will be generated.

Would you please take a few minutes to complete the survey 
and return i t  to me in the enclosed stamped envelope a t  your e a r l i e s t  
convenience? Your responses will be kept confidentia l .  No names of 
individuals or schools will be reported. Only ranking and other 
numerical information will be used in the study 's  report .  The 
number appearing on the survey is  simply a way of indicat ing who has 
returned the instrument, so tha t  I might send reminders to those who 
may have forgotten.

You will receive a summary report  of the findings which I 
t r u s t  you will find in te res t ing  and use fu l .

■ I thank you in advance for  your valued assistance in this  
study. I believe th a t  together we can develop a valuable tool that  
will be helpful to those of us responsible for teaching government 
courses in Montana's high schools.

Sincerely yours,

Willis M. Conover, J r .

Enclosure
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LETTER TO POLITICAL SCIENCE PROFESSORS

Your judgments are of immense value as part  of a doctoral 
study currently  underway a t  Montana State University.

The s tudy 's  goal is to determine what you, and your fellow 
p o l i t i c a l  s c i e n t i s t s  and professors of social science a t  Montana's 
colleges and u n iv e r s i t i e s ,  judge to be indispensable content for a 
one semester course in American government for high school sen io rs .
The judgments of high school government teachers are also being 
surveyed.

As you know, Montana law requires the teaching of a course 
in American government to all  students . The s ta te  provides few 
guidelines,  however, concerning course content; thus the individual 
teacher frequently makes such determinations, deciding what to 
include or exclude. Your judgments will aid in determining what 
content is indispensable--a "must" for  inclusion in an American 

• government course. By bringing together the judgments of high school 
teachers and p o l i t i c a l  s c i e n t i s t s  i t  is  hoped tha t  a l i s t  of essentia l  
content areas will be generated. This l i s t i n g  would be of assistance 
to teachers,  curriculum developers, and college, and university  
in s t r u c to r s .

Would you please take a few minutes to complete the enclosed 
survey and return i t  to me in the enclosed stamped envelope, a t  your 
e a r l i e s t  convenience? Your responses will be -kept confidentia l .
No names of individuals or schools will be reported. The number 
appearing on the survey is simply a way of indicating who has returned 
the instrument, so tha t  I might send reminders to those who may have 
forgotten.

You will receive a summary report  of the f ind ings , which I 
t r u s t  you will find in te res t ing  and h e lp fu l .

I thank you in advance for your valued ass is tance .  I 
believe th a t  together we can develop a valuable tool tha t  will be 
helpful to those teachers responsible for  government courses in 
Montana's high schools.

Sincerely yours ,

Willis M. Conover, J r .
Enclosure
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SURVEY OF JUDGMENTS OF INDISPENSABLE CONTENT 

FOR A COURSE IN AMERICAN GOVERNMENT 
(Teachers)

Using the ra t ing scale of one to f ive ,  please indicate  the 
r e la t iv e  importance of each of the following topics in American 
government. Please note by "importance" i t  is  not implied, tha t  a ' 
p a r t i cu la r  topic cannot make some contribution to- the  study of 
American government,, but,  given the l im ita t ions  of time (one semester 
or 90 days), i t  is  probably not possible to include a l l  areas. Please 
assume th a t  you are se lec ting topics for  inclusion in an American 
government course for  high school seniors for  one semester.

In the space following each topic please c i r c le  a

"5" i f  you feel 

"4" i f  you feel 

"3" i f  you feel 

"2" i f  you feel 

"I" i f  you feel

the topic must be included in a. one semester course.

the topic should be included.

the to p ic probably should be included.

the topic might possibly be omitted.

the topic should de f in i te ly  be omitted.

Note: Please feel free to use the space following each topic to
delete  or revise any of the content indicated. Additional 
comments are welcomed. Please use the bottom of the page 
or the reverse side. Thank you.

1. The United States Constitution (h is to r ica l  develop- . 5 4 3 2 1  
ment; Art ic les '  of Confederation; early s ta te
c o n s t i tu t io n s ; Constitutional Convention; major 
fea tures ;  Bill  of Rights; other amendments; checks 
and balances; organization; amending process)

2. Immigration, Natura l izat ion , and Citizenship 5 4 3 2 1
(laws, losing and gaining ci t izenship)

3. Civil Rights, Civil L ib e r t i e s , and the Courts 5 4 3 2 1
(cases ; r ights  of accused and others;
l e g i s la t io n ;  Warren and Burger Courts)
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4. Po l i t ica l  Part ies (h is to r ica l  development; 

party organization;  functions; character­
i s t i c s ;  th i rd  pa r t ie s ;  reasons why people 
jo in  par t ies )

5. Voters and Voting (q u a l i f ic a t io n s ; pro­
cedures ; analysis  of voting behavior; 
polling)

6. Nominations, Campaigns, and Elections 
(general e lec t ions ;  primaries;' conventions; 
caucuses; funding; Electoral College)

7. Public Opinion and Pressure Groups 
(mass" media; p o l i t i c a l  propaganda; 
measuring opinion; role of opinion; role  
of i n te r e s t  groups; lobbyis ts ;  types of 
groups; regulations)

8. The Uni ted States Congress (powers; 
organization; bicameralism; members' 
qua l i f ica t ions ;  apportionment; leader­
ship; compensation; p r iv i leges;  lawmaking 
procedures; role of committees; work of
a Congressman)

9. The Executive Branch of National Government 
(Presidential  qua l i f ica t io n s ,  powers, and 
du t ies ;  Cabinet; departmental d u t i e s ; 
agencies and commissions and th e i r  dut ies;  
role  of the Vice President)

10. American Foreign Policy and National Defense 
(policy formation; role of three branches; 
public ro le ;  State and Defense Departments; 
h i s to r ica l  developments; defense 
establishment)

11. American Civil Service (patronage; 
personnel systems; reforms)

12. Federal Court System (qual i f ica t ions  of 
judges; powers; j u r i s d ic t io n ;  procedures; 
appeals; jud ic ia l  review)

5 4 3 2 1

5 4 3 2 1 

5 4 3 2 1 

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1 

5 4 3 2 1
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13. State  Governments ( s ta te  c o n s t i tu t io n s ; s ta te  
leg is la tu re s ;  lawmaking; s t a te  executive , 
posi t ions ;  departments, bureaus , s e rv ice s ; 
s t a te  courts ;  powers, d u t i e s , organization
of the three branches; f inances; c r i t ic isms)

14. Current Pol i t ica l  Affairs (current  events 
of concern to p o l i t ic ian s  and c i t izens  a t  
the l o c a l , s t a t e ,  na t ional ,  and i n t e r ­
national levels)

15. P o l i t ic a l  Philosophies ( l i b e r a l ,  conservative, 
moderate, r ad ica l ,  react ionary;  p o l i t ica l  
spectrum and examples)

16. Po l i t ica l  Ethics in America (reforms through 
h is to ry ;  reformers; scandals in American 
history)

17. The United Nations (organization; purposes; 
membership; praise, and c r i t ic ism ;  U.S. role)

18. Background to American Democracy (English 
heri tage;  colonial experience; Declaration 
of Independence; democratic theory)

19. Comparative Government (U.S. as compared to 
other systems such as the Soviet Union)

20. Law and I ts  Enforcement (classes of law; 
s t a t e  and federal agencies; prison systems; 
crime)

21. Governing U.S. T err i to r ies  and Possessions 
(power to govern; incorporated; unincorporated; 
t ru s t s )

22. Po l i t ica l  Values ( loyal ty ;  patr iotism; 
individual dignity;  c i t izen  duties)

23. Government, Money, and Bapking (national 
and s t a te  powers; a c t i v i t i e s ;  Federal 
Reserve System; economic controls)

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

'5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 I
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24. Types of Government (democracy, a r is tocracy ,  
oligarchy, e t c . ; examples in today's world)

25. Pol i t ica l  and Economic Ideologies (communism, 
fascism; capital ism; socialism)

26. Local Government (urban and rural government 
. types; dut ies ;  s e rv ice s ;: problems'; ToraT

government in Montana)

27. Dissent and Protest  in America (his tory of 
d issen t ;  methods; Court decisions;  l i m i t s ; 
examples)

28. Government, Healt h , and Welfare (Social 
Security; other programs; na t ional ,  s t a te ,  
and local resp o n s ib i l i t ie s  and powers; 
problems)

29. School Citizenship (the school as. a eojnmunity; 
school ru les ;  student r ights  and respons ib i l i ­
t i e s ;  community values)

30. Agricult u r e , Natural Resources, and the 
Environment (government pol ic ies  and 
services;  current  concerns)

31. Po l i t ica l  Socialization (how Americans 
acquire p o l i t i c a l  views; examination of 
personal views, pract ices)

32. Government, Business, and Labor (federal 
po l ic ies ;  regulation:  authori ty ;  programs)

33. Education in a Democratic Society (goals 
organization;  respons ib i l i ty ;  authori ty ;  
Montana education; problems)

34. History of Po l i t ica l  Thought (role  of 
re l ig io n ;  Greek; Roman; divine r igh t ;  
social  contract ;  origin of the s t a t e ;  
natural r ights )  '

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 . 1  

5 4 3 2 1

5 4 3 2 1
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35. Civil and Po l i t ica l  Rights Movements'
(the r igh ts  of m in o r i t ie s ; women's r i g h t s ; 
h is to r ica l  developments; Court decisions;
I aws)

36. Po l i t ica l  Inquiry Exercises (student 
problem-solving of p o l i t ica l  problems;

. case s tu d ie s ; emphasis on inquiry-)

37. Power in America (sources of power in 
America today; economic; p o l i t i c a l )

38. Po l i t ica l  P a r t i c ipation by Students 
(out-of-school experiences in p o l i t i c a l  ■ 
a f f a i r s  such as campaigns, local govern­
ment a c t i v i t i e s ,  involvement).

39. Financing Government (taxing polic ies  of 
loca l ,  s t a t e ,  national government; tax 
reform; budgets)

40. Resolution of Conflict in America (mechanisms 
for co n f l ic t  resolution;  decision-making)

41. ___________________________________ _________
(,Suggested area not included above.)

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 - 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 - 3 2 1

Please check one optional answer for  each of the following questions.

42. A course in American government is currently  required of Montana 
high school students .  Do you believe th a t  a course in govern­
ment should be

______  required of a ll  students.
______  an e lec t ive  open to all  students.
______  no opinion.

43. In Montana today, American government courses are offered
largely  on a one semester (or half-year)  basis.  Should a 
government course be designed for

______  a fulI  year.
______  one semester (half  year) .
______  nine weeks.
______ other. Please indicate  length: ______________________

' no opinion.
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44. Most government courses today are offered to twelfth grade 
students . In your opinion, a t  what grade level should a 
government course be offered in the secondary school?

______ 12th grade. ______ 8. grade grade
'______ I l th  grade. ______ 7th grade.
______ IOth grade ______ a combination of grade
______  9th grade levels .  Please indicate

sp e c i f ica l ly :___________
______  no opinion

Please complete the following questions dealing with personal data.

45. Education and preparation:

Degree(s) CoI lege/University Major Minor

46. How many college or universi ty  credi ts  (graduate or undergraduate) 
have you earned in p o l i t ica l  science or government?

______quarter  c redi ts .
______  semester c red i ts .

47. How many college or university  c red i ts  (graduate or undergraduate)
have you earned in history? ______ quarter  c red i ts .

______  semester credi ts .

48. How many years of high school teaching experience have you had
(including the current  year)?  ______ years .

49. Of these years of teaching experience, how many years have you 
taught government courses (including the current year)?

______  y ea r s .
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50. L is t  the course(s) you are. teaching during the 1976-77 school 
year th a t  s t re ss  government content:

Course T i t le  Length Grade Level(s.)

51. Is the government course you teach offered each school year?
______ Yes.
______ No.

52. I f  your answer was "no" to number 51, please indicate  how often
the course is  offered;_________________________________________

53. Please check any other duties you have in addition to teaching
government courses: (Check as many as apply to you.)
______  I teach other social studies courses.
______  I teach courses outside of social s tudies .  Please

indicate  what a rea (s ) :_________________
______ I have coaching, assignments.
______  I advise or sponsor a student group(s) such as student

council,  clubs, e tc.
______  I have administrative resp o n s ib i l i t ie s .
______  Other dut ies . Please explain b r ie f ly :__________________

54. Please check the ways in which you keep up with t rends,  develop­
ments , and new knowledge in the teaching of government. (Check 
as many as apply to you.)
______  Reading professional l i t e r a t u r e  (such as tha t  of the

National Council for the Social S tudies) .
______ Reading newspapers and pol i t ica l ly-or iented, .publica tions .
_______Taking additional courses in the social studies (govern­

ment, h is to ry ,  sociology, economics, e t c . )
______  Taking additional courses in secondary or general educa­

t ion (methods, educational psychology, e tc . )
______ Attending in-service programs.
______ Attending conferences dealing with social s tudies .  .

, Other. Please explain b r i e f l y :__________________ .

Thank you.
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SURVEY OF JUDGMENTS OF INDISPENSABLE CONTENT 
FOR A COURSE IN AMERICAN GOVERNMENT 
(College and University Professors)

Using the ra t ing  scale of one to f iv e ,  please indicate  the 
r e la t iv e  importance of each of the following topics in American 
government. Please note by "importance" i t  is not implied tha t  a 
p a r t i cu la r  topic cannot make some contribution to the, study o f  
American government, but,  given the l imita t ions  of time (one semester 
or 90 days), i t  i s  probably not possible to include all  areas. Please 
assume th a t  you are se lec ting  topics for inclusion in an American, 
government course for  high school seniors for one semester.

In the space following each topic please c i r c le  a

"5" i f  you feel the topic must be included in a one semester course.

"4" i f  you feel the topic should be included.

"3" i f  you feel the topic  probably should be included.

"2" i f  you feel the topic might possibly be omitted.

"I" i f  you feel the topic should d e f in i te ly  be omitted.

Note: Please feel free  to use the space following each topic  to 
dele te  or revise any of the content indicated. Additional 
comments are welcomed. Please use the bottom of the page 
or the reverse side. Thank you.

1. The United States Constitution (h is to r ica l  5 4 3 2 1
development; Articles of Confederation; early
s t a te  cons t i tu t ions ;  Constitutional Convention; 
major fea tures ;  Bill  of Rights; other amend­
ments; checks and balances; organization; 
amending process)

2. ' Immigration, Natura l izat ion , and Citizenship 5 4 3 2 1
(laws; losing and gaining ci t izenship)

3. Civil Rights, Civil L ib e r t i e s , and the Courts 5 4 3 2 1
(cases ; r ights  of accused and others;
l eg i s la t io n ;  Warren and Burger Courts)



t

4. P o l i t ica l  Part ies (h is to r ica l  development; 
party organization; funct ions; character­
i s t i c s ;  th i rd  p a r t ie s ;  reasons why people 
join  par t ies)

5. Voters and Voting (qua l i f ica t ions ;  procedures, 
analysis of voting behavior; polling)

6. Nominations, Campaigns., and Elections 
(general e lec t ions ;  primaries; conventions; 
caucuses; funding; Electoral College)

7. Public Opinion and Pressure Groups (mass media; 
p o l i t i c a l  propaganda; measuring opinion; role 
of opinion; role  of in te r e s t  groups; lobbyists ;  
types of groups; regulations)

8. The United States Congress (powers; 
organization bicameralism; members' 
qua l i f ica t ions ;  apportionment; leader­
ship; compensation; p r iv i leges;  lawmaking 
procedures; rol e of commi t t e e s ; work of
a Congressman)

9. The Executive Branch of National Government 
(Presidential  qualif ications. ,  powers, and 
dut ies ;  Cabinet; departmental dut ies;  
agencies and commissions and th e i r  dut ies;  
ro le  of the Vice President)

10. American Foreign Policy and National Defense 
"(policy formation; role of three branches; 
public ro le ;  State  and Defense Departments; 
h i s to r ica l  developments; defense 
establishment)

11. American Civil Service (patronage; personnel 
systems; reforms]

12. Federal Court System (qual i f ica t ions  of 
judges; powers; j u r i s d ic t io n ;  procedures; 
appeals; judic ia l  review)
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5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 . 3  2 I

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1 

5 4 3 2 1
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13. State Governments ( s ta te  c o n s t i tu t io n s ; s t a te  5 4 3 2 1
leg is la tu re s ;  lawmaking; s t a te  executive
posi t ions;  departments, bureaus, services;  
s t a t e  courts ;  powers, dut ies ,  organization 
of the three branches; finances; c r i t ic isms)

14. Current, Po l i t ica l  Affairs (current  events of 5 4 3 2 1
concern to p o l i t ic ian s  and c it izens  a t  the
l o c a l , s t a t e ,  na t ional ,  and internat ional  
levels)

15. Po l i t ica l  Philosophies ( l i b e r a l , conservative, 5 4 3 2 1
moderate, r ad ica l ,  reactionary; p o l i t ica l  
spectrum and examples)

16. Pol i t ica l  Ethics in America (reforms through 
h is to ry ;  reformers; scandals in American 
history)

17. The United Nations (organization; purposes; 
membership; praise and c r i t ic ism ;  U.S. role)

18. Background to American Democracy (English 
heri tage;  colonial experience; Declaration 
of Independence; democratic theory)

19. Comparative Government (U.S. as compared to 
other systems such as the Soviet Union)

20. Law and I ts  Enforcement (classes of law; 
s t a te  and federal agencies; prison 
systems; crime)

21. Governing U,.S. Terr i to r ies  and Possessions 
(power to govern; incorporated; unincorporated; 
t ru s t s )

22. Po l i t ica l  Values ( loyal ty ;  patr iotism; . 5 4 3 2 1
individual d ignity;  c i t izen  duties)

23. Government, Money, and Banking (national 5 4 3 2 1
and s ta te  powers; a c t i v i t i e s ; Federal
Reserve System; economic controls)

5 4 3 2 1

5 4 3 2 1

5 4 3 2: I

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1
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24. Types of Government (democracy, a r is tocracy ,  
oligarchy, e t c . ; examples in today's world)

25. Po l i t ic a l  and Economic Ideologies (communism; 
fascism; capita lism; socfi a I i sm)

26. Local Government (urban and rural government 
types-; d u t ie s ; se rv ices;  problems; local 
government in Montana)

27. Dissent and Protest  in America (his tory of 
d issen t ;  methods; Court decis ions; l im i ts ;  
examples)

28. Government, Health, and Welfare (Social 
Security; other  programs; national ,  s t a t e ,  
and local r e sp o n s ib i l i t ie s  and powers; 
problems)

29. School Citizenship (the school as a community; 
school ru les ;  student r ights  and respons ib i l i ­
t i e s ;  community values')

30. Agricul ture , Natural Resources, and the 
Environment (government po l lcies and 
serv ices;  current  concerns)

31. Po l i t ic a l  Socialization (how Americans 
acquire p o l i t ica l  views; examination 
of personal views, practices)

32. Government, Business, and Labor (federal 
po l ic ies ;  regulation;  authori ty;  programs)

33. Education in a Democratic Society (goals; 
organization;  respons ib i l i ty ,  authori ty;  
programs)

34. History of P o l i t ica l  Thought (role  of 
re l ig ion ;  Greek; Roman; divine r ig h t ;  
social contract ;  or igin  of the s t a te ;  
natural r ights)

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

'5 4 3 2 1

5 4 3 2 1
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35. Civil and Poli t i c a l  Rights Movements
(the r ights  of minori t ies ;  women's r igh ts ;  
h i s to r ic a l  developments; Court decis ions ;
I aws)

36. P o l i t ica l  Inquiry Exercises- (student 
problem-solving of p o l i t ica l  problems; 
case s tud ies ;  emphasis on inquiry)

37. Power in America (sources of power in 
America today; economic; p o l i t i c a l )

38. Pol i t ica l  Par t ic ipa t ion by Students 
(out-of-school experiences in po l i t ica l  
a f f a i r s  such as campaigns, local govern­
ment a c t i v i t i e s ,  involvement)

39. Financing Government (taxing polic ies of 
lo ca l ,  s t a t e ,  national government; tax 
reform; budgets)

40. Resolution of Conflict in America (mechanisms 
for  co n f l ic t  resolution;  decision-making)

41. ____________________;______________ ________
(Suggested area not included above.)

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1.

5 4 3 2 1

5 4 3 2 1

5 4 3 2 I

5 4 3 2 1

Please check one optional answer for  each of the following-questions.

42. A course in American government is currently required of Montana 
high school s tudents . Do you believe tha t  a course in government 
should be

required of all  students .
______ an e lec t ive  open to a l l  students..
______  no opinion.

43. In Montana today, American government courses are offered 
largely on a one semester (or half-year)  basis. Should a 
government course be designed for

______  a fu l l  year.
______ one semester (half  y e a r ) .
______  nine weeks.
______  other. Please indicate  length:________________
______  no opinion.
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44. Most government courses, today are offered to twelf th grade 
students .  In your opinion, a t  what grade level should a 
government course be offered in the secondary school?

______  12th grade ______  8th grade.
______  I l th  grade. ______  7th grade.
______  IOth grade. ______ a combination of grade
______  9th grade levels,. Please indicate

sp e c i f ic a l I y :___________
______  no opinion.

Please complete the following questions dealing with personal data.

45. Your t i t l e  or posi t ion:  ______________________________________

46. Educational background:

Degree Major Area of Study

47. Years of teaching experience:

______ years a t  the high school l e v e l .
______ years a t  the col lege/universi ty  level.

48. Have you taught American government a t  the high school level?

______ Yes, f o r _______years.
No.



APPENDIX C

SIGNIFICANT WRITTEN COMMENTS

The following represent  selected writ ten comments appearing 

on the returned questionnaires from the high school government 

teachers and p o l i t ica l  science professors.  They are included in 

order to provide fu r ther  information to the reader.

COMMENTS OF HIGH SCHOOL TEACHERS

Probably the hardest part  of a true American government 
course is a "where to teach i t ,  a t  what leve l ."  I t  i s  also 
hard to incorporate a true American government course in 
small schools. I know that  seniors are the prime targets  
for  (the) . . . c o u rse ,  but I do not believe most schools 
do an adequate job in the lead up to i t .  Schools tha t  
teach Citizenship (Civics) to the 9th grade. World History 
IOth, American History I l t h , and Problems of Democracy and 
American Government to seniors usually have the edge in com­
pleting all  40 of your main points . I know a huge volume 
of material is involved, but a to ta l  program is  needed, not 
one course. We do need all  your 40 points , but to be r e a l i s ­
t i c ,  school systems could incorporate all  of them into a 
group of courses, not one.

"Every government teacher should have a basic understanding 

of economics in order to in tegrate  i t  into the study of government."

"The h is to r ica l  element of American government should be 

stressed but in a one semester course i t  has to be done in cooperation 

with the history course teacher."

■1
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"Current events should not be taught separately—like  on a 

special day, e t c . , but should be interwoven with subject  matter. The 

newspaper can serve as the 1 textbook for  the day1."

" . . .  c a n ' t  discuss the past without reference to the 

p re sen t . "

COMMENTS OF POLITICAL SCIENCE PROFESSORS-

" I f  high schools could equip students with a basic knowledge 

of the s t ruc tu re  of American government, i t  would: be doing a-major 

s e r v i c e . "

"I marked so many I ' s  because I doubt the a b i l i t y  of most 

teachers to handle them f a i r l y  and objectively ,  and doubt the capacity 

of children to understand them."
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