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Abstract:
The purpose of this study was to determine successful methods of motivating K-12 art students, as
identified by experienced teachers of selected school districts, in the state of Montana, for the years
1967-69.

The problem was discussed with the city art supervisor of Great Falls, Montana; and with his
cooperation a questionnaire was compiled and distributed to four hundred local teachers connected
with teaching art in their classrooms, A return of over seventy-five per cent of the completed
questionnaires was received and evaluated in conjunction with twenty-eight personal interviews and
personal observations by the author. The teachers were asked to identify the types of motivation which
they found to be most successful.

The use of demonstrations as an aid to motivate in the art classroom was recorded from the survey and
the interviews as the most successful aid to the teacher. Teacher enthusiasm and the use of displays
also ranked very high in the study of the teachers of art.

It was shown that there were a variety of ways to motivate, but the teachers did not rely on any one
certain method; rather, they incorporated several within an art lesson. It was also found in the study that
there is no single motivational factor that can be termed successful for all art situations.

This research also showed that there is a use for further investigation in the subject of motivational
techniques in the art room. 
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ABSTRACT

The purpose o f  t h i s  study was to  determ ine s u c c e s s fu l methods o f  
m otiva tin g  K-12 art s tu d e n ts , as id e n t i f ie d  by experienced  teach ers o f  
s e le c te d  sch oo l d i s t r i c t s ,  in  th e  s t a t e  o f  Montana, fo r  th e  years 1967-69»

The problem was d iscu sse d  w ith  th e  c i t y  a r t su p erv iso r  o f  Great 
F a l l s ,  Montana; and w ith  h is  coop eration  a q u estio n n a ire  was com piled  
and d is tr ib u te d  to  fou r hundred lo c a l  tea ch er s  connected  w ith  teach in g  
a rt in  t h e ir  c la ssroom s» A return  o f  over s e v e n ty - f iv e  per cen t o f  the. 
com pleted q u estio n n a ires  was r ec e iv ed  and eva luated  in  con ju n ction  w ith  
tw en ty -e ig h t p erso n a l in te r v ie w s  and p erso n a l ob serv a tio n s by th e  author. 
The tea ch ers  were asked t o  id e n t i fy  th e  ty p es  o f  m otiva tion  which th ey  
found to  be most s u c c e s s fu l .

The use o f  dem onstrations as an a id  t o  m otivate in  th e  art c la s s ­
room was recorded from th e  survey and th e  in te r v ie w s  as th e  most 
s u c c e s s fu l a id  to  th e  te a c h e r . Teacher enthusiasm  and th e  u se  o f  
d isp la y s  a ls o  ranked very  h igh in  th e  study o f  th e  tea ch er s  o f  a r t .

I t  was shown th a t th ere  were a v a r ie ty  o f  ways to  m otiv a te , but 
th e  tea ch er s  d id  not r e ly  on any one c e r ta in  method; r a th e r , th ey  
incorporated  se v e r a l w ith in  an art le s s o n . I t  was a lso  found in  t h e • 
study th a t  th ere  i s  no s in g le  m o tiv a tio n a l fa c to r  th a t can be termed 
s u c c e s s fu l fo r  a l l  a r t  s i t u a t io n s .

T his research  a ls o  showed th a t  th ere  i s  a use fo r  fu r th er  in v e s­
t ig a t io n  in  th e  su b jec t o f  m o tiv a tio n a l tech n iq u es in  th e  a r t room.



CHAPTER I

INTRODUCTION

Art i s  a c o n sta n tly  growing part o f  th e  curriculum  in  our p u b lic  

s c h o o ls , and i t s  growing importance i s  b e in g  reco g n ized . Art i s  being  

taught in  th e  sch o o ls  not fo r  a c e r ta in  few peop le but fo r  a l l  in d i­

v id u a ls  . I t  i s  p art o f  th e  a r t te a c h e r 's  fu n ctio n  to  s t im u la te .c r e a t iv e  

exp er ien ces  fo r . everyone.

The a r t  teach er  u s u a lly  has s e v e r a l b a s ic  o b je c t iv e s  to  fo llo w  

in  s t im u la tin g  stu d en ts  in  a sch o o l a r t program. Some o f  th e  o b je c t iv e s  

are to  develop  an a p p rec ia tio n  and understanding o f  art and to  encourage 

a re c o g n itio n  o f  a r t ' s  p la c e  in  th e  s tu d e n t 's  everyday l i f e .  The tea ch er  

should  s t r iv e  t o  g iv e  each student th e  opportunity  fo r  p erso n a l expres­

s io n  and s a t i s f a c t io n  w ith  in d iv id u a l accomplishment and to  develop a 

knowledge o f  man's v is u a l  a r t h er ita g e  fo r  a b e t te r  in te r p r e ta t io n  and 

ex p ress io n  o f  h is  own. Furthermore, th e  in s tr u c to r  should emphasize th e  

development o f  th e  knowledge and th e use o f  variou s media and t o o ls .

To h elp  accom plish th e  v a r io u s g oa ls , o f  an art teach er  in  th e  classroom ,, 

c e r ta in  m o tiv a tio n a l procedures are adopted.

Importance o f  th e  stu d y . Much o f  a gen era l nature has been 

w r itte n  about m otiva tion  in  th e  reg u la r  classroom , but l i t t l e  has been  

recorded iri p a r t ic u la r  concerning m o tiv a tio n  in  th e  a r t  c lassroom . In  

e i th e r  o f  th e  s i t u a t io n s ,  i t  has o fte n  been  sa id  how important m otivation  

i s ,  but l i t t l e  has been w r itte n  d escr ib in g  th e  a c tu a l p r o c e ss . Why do 

we need to  m otivate?  What are some o f th e  tech n iq u es th a t  one can use?
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Teachers are o fte n  ask ing th e se  q u e s tio n s .

With th e  v a r ie ty  o f  a r t  t a le n t  th a t  may be presumed to  e x i s t  in  

th e  p u b lic  s c h o o ls ,  th e  development o f  ways to  m otivate th e se  variou s  

t a le n t s  i s  very im portant in  develop ing c r e a t iv e  e x p e r ie n c e s . Lawrence 

M cVitty emphasized in  h is  study  th a t " It i s  c le a r  th a t some stim u lu s , 

e i th e r  in t e r io r  or e x te r io r ,  moves th e c h ild  to  resp on d ."I

I .  THE PROBLEM

Statem ent o f  th e  problem . The purpose o f  t h is  study was to  

determ ine s u c c e s s fu l methods o f  m otiva tin g  K-12 a r t s t u d e n t s ,a s  

id e n t i f i e d  by exp erien ced  tea ch ers  o f  s e le c t e d  sch o o l d i s t r i c t s ,  in  

th e  s t a t e  o f  Montana, fo r  th e  years 1967-69«

I I .  DEFINITIONS OF TERMS USED

S u c c e s s fu l. An a c t  o f  m otiva tion  may be con sid ered  su c c e s s fu l  

when th e  m ajority  o f  th e  stu d en ts  have shown a h ig h ly  p erson a l in v o lv e ­

ment w ith  th e p r o je c t  p resen ted . I f  a v a r ie ty  o f  resp on ses are g iven  

by th e  c l a s s ,  th e  m o tiv a tio n  was broad and d ivergen t in  scope arid was

s u c c e s s fu l i l l  encouraging u n iq u en ess .^

M otivation . "M otivation i s  th e  s tim u la tio n  to  a c t io n  r e s u lt in g

^■Lawrence M cV itty , "An Experim ental Study on V arious Methods in  
Art a t th e  F i f th  Grade Level" (D octora l d is s e r t a t io n ,  Pennsylvania  
S ta te  U n iv e r s ity , 195U)j p* 1«

2Donald and Barbara H erberholz, A C h ild 's P u rsu it o f  Art 
(Dubuque, Iowa: Wm. C0 Brown Company PuE lisL ers,' 1 £ 67}, p . 32«"



from an in d iv id u a l 's  d e s ir e  to  reach an e s ta b lish e d  g o a l or purpose*"3

E xperienced . A tea ch er  who has gained  knowledge, wisdom, and 

s k i l l  in  teach in g  over a p eriod  o f  tim e i s  con sid ered  exp erien ced . In  

t h i s  study an experienced  teach er was one who had at l e a s t  one year or 

more o f  c lassroom  te a c h in g .

S tu d ie s .  The p rocess o f  gathering  in form ation  through read in g , 

o b se r v a tio n s , in te r v ie w s , and th e  use o f  q u e s tio n n a ir e s . Much o f  th e  

knowledge acquired  through p e r io d ic a ls ,  p u b lic a t io n s , and books confirm s 

classroom  m o tiv a tio n a l ex p e r ie n c e s .

Experim ents.  Experiments are a s e r ie s  o f  t e n ta t iv e  procedures. 

Concerning t h i s  t h e s i s ,  experim ents were a c tu a lly  used by classroom  

in s tr u c to r s .  Procedures were a lso  t e s t e d  by o th er p r o fe s s io n a ls  and 

were recorded  in  t h i s  paper.

E v a lu a tion . E va lu ation  by th e  in s tr u c to r  determ ined th e  degree, 

through o b serv a tio n , o f a s tu d e n t's  in t e r e s t  in  a su b je c t  or in  a 

p r o je c t .  A le s s e r  degree o f  emphasis was p la ce d  on th e  f in is h e d  product 

i t s e l f .  C onsideration  was g iven  t o  th e  s tu d e n t 's  a r t a b i l i t y  and h is  . 

p a st ex p er ien ce .

P r o je c t ,  Any undertaking which i s  planned and ca r r ie d  out w ith  

a purpose in  mind.

- 3 -

^Sm ith, Krause,  and A nderson ,.The E ducator's E ncyclopedia  
(Englewood C l i f f s ,  New Jersey: P re n tice  HapLl,  1 9 6 i ) ,  p . 5>8U.
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I I I .  RESEARCH DESIGN

In strum ents. The instrum ents used in  t h i s  study were q u estion ­

n a ir e s ,  p erson a l in te r v ie w s  and o b se r v a tio n s . In  t h i s  study teach ers  

who showed a wide v a r ie ty  o f  number o f  y ea rs  taught and a lso  had a v a r ied  

geograp h ica l background in  teach er  tr a in in g  were s e le c t e d  a t random. The 

tea ch er s  were asked to  id e n t i f y  th e  ty p es  o f  m otiva tion  which th ey  used  

fo r  an a r t c la s s  and which were found to  be most s u c c e s s fu l .  The 

q u estio n  and th e  d is c u s s io n  can be found in  Chapter IV.

IV. DELIMITATIONS OF THE STUDY

T h is study has been  d e lim ite d  t o  grades K-12 in  th e  p u b lic  

sc h o o ls . Q u estio n n a ires , in te r v ie w s , and o b serv a tio n s were used on 

th e  elem entary and secondary l e v e l .  The resea rch  fo r  t h i s  stu d y  was 

conducted during 196? to  1969 and d e lim ite d  t o  th e  sch o o ls  as o u tlin ed  

in  th e  s e le c t e d  s t u d ie s .

V. . ORGANIZATION OF THE STUDY

Chapter I  in c lu d e s .a  d isc u ss io n  o f  th e  problem, th e  method o f  

resea rch  employed, and o u t lin e s  th e  o rg a n iza tio n  o f  t h e . remainder o f  

th e  stu d y .

Chapter I l  p resen ts  th e  im portance o f  th e  s tu d ie s  and th e  r o le  

th a t  th e  tea ch er  p la y s . The Review o f  th e  L ite ra tu r e  a lso  in c lu d es  

th e  im portance o f  m o tiv a tio n  and an in tr o d u c t io n  to  some o f  th e  r e s u lt s
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o f  c e r ta in  techn iques,,

Chapter I I I  d is c u s se s  many tech n iq u es th a t cou ld  m otivate stu d en ts  

in  th e  a r t room. These methods were found fu n c tio n a l by th e  author and 

are supported by resea rch  in  l i t e r a t u r e .

Chapter IV in c lu d es  va r io u s methods th a t cou ld  be used fo r  

p resen tin g  an art le s s o n .  F ind ings o f  th e  study and o th er  methods o f  

m otiva tion  th a t  cou ld  be a p p lica b le  in  th e  classroom  are o u tlin e d .

Chapter V p resen ts  a summary o f  th e  stu d y , i t s  f in d in g s , and th e  

co n clu sio n s d erived  therefrom . P o s s ib le  recommendations based on the  

study  are a lso  p resen ted  in  t h is  f i n a l  ch ap ter.



CHAPTER I I

REVIEW OF THE LITERATURE

In ta k in g  up th e  problem o f  m o tiv a tio n , two a sp ects  to  keep in  . 

mind are: ( I )  th e  Importance o f  m otivation,j. and ( 2 ) how to  m otiva te .

The im portance w i l l  be brought out in  t h is  ch ap ter . New id ea s  may r e s u lt  

from th e  p ro cess  o f  m o tiv a tio n , but more im portant i s  having th e  expe­

r ie n c e s  d erived  from c r e a t iv i t y  up to  the com pleted o b je c t iv e .

The reasons for. m o tiva tion  seem to  overlap  .and have some co rre­

la t io n  w ith  one an oth er. The E ducational P o l ic ie s  Commission o f  th e  

N ation a l Education A sso c ia tio n  s t a t e s ,  "The c e n tr a l r o le  o f  th e  teach er  

remains th e  s t im u la t io n  o f  le a rn in g  fo r  in d iv id u a ls  and fo r  groups, lf̂

E. B. Hurlock in  h is  book. C hild  Growth and Development, h e lp s  emphasize 

fu r th er  th e  fu n c tio n  o f  th e  tea ch er  in  le a rn in g  and th e  c lo s e  r e la t io n ­

sh ip  o f  m o tiv a tio n  and lea rn in g ; fo r  he s t a t e s :

When m o tiv a tio n  appears to  be la c k in g  in  s tu d e n ts , th e  
te a c h e r ’s r o le  i s  p r im arily  th a t  o f  m otivatin g  them so  th a t  
lea rn in g  can tak e p la c e .  I t  i s  p o s s ib le  to  develop th e  
le a r n e r ’s acceptance o f  th e  t e a c h e r ’s goa l as h is  own; 
however, a h igher aim i s  to  e s ta b l is h  g o a ls  on which both  
teach er  and lea rn er  can a g ree ,^

The te a c h e r 's  m o tiva tion  i s  always important in  a classroom  fo r  

th e  stu d en ts  o f  any age. Even th o se  w ith  ou tstan d in g  a b i l i t y  must have 

some need or r e a so n .fo r  doing a ta s k . Most tea ch ers  can t e l l  us th a t to

•kin th e  Role o f  th e  Teacher, A Report Prepared by th e  Educa­
t io n a l  P o l ic i e s  Commission o f  th e  NEA (W ashington, D. C ., 1 9 6 7 ), p . I .

^E0 B6 H urlock, Chjld Growth and Development (New York: McGraw- 
H i l l  Book Company, 1966) ,  p . $ 86.
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walk in to  a classroom  and say in  so many words, "Draw a p ic tu r e ,"  w ith  

no b u ild -u p  or ex p la n a tio n  w i l l  f in d  th e  s tu d en ts  s i t t i n g  th ere  wondering 

what to  do* A p ic tu r e  o f  what? How large?  With what media? What kind  

o f  paper? These p o in ts  must be exp la in ed  as part o f  th e  in s tr u c t io n a l  

procedure. A p u p il wants t o  know and should  know what to  do and what 

h is  freedom s fo r  ex p ress io n  a re . These d ir e c t io n s  can be conveyed to  

him by th e tea ch er  and developed in to  a mutual understanding o f  the  

o b je c t iv e s .  A stud y  by M cVitty s t a t e s :

The m o tiv a tio n s which in vo lved  th e  "personal fa cto r"  o f  
a stu d en t-tea ch er  p a r t ic ip a t io n  r e s u lte d  in  th e  g r e a te s t  
degree o f  c r e a t iv e  growth as in d ic a te d  by th e c r i t e r ia  u sed .
Mere p a r t ic ip a t io n  by th e  stud en t a lone does n ot guarantee  
le a r n in g .3

The above statem ent does n ot mean th a t  a student should  always 

or con tin u o u sly  be gu id ed , e s p e c ia l ly  in  a c r e a t iv e  ex p er ien ce . There 

are tim es when he should  be by h im se lf  to  con cen tra te  and bring  fo r th  

h is  own id e a s .

B a sic  fa c to r s  o f  m o tiv a tio n . The te a c h e r , th e  atmosphere he 

p r e s e n ts , th e  c lassroom , th e  r e la t io n s h ip  between s tu d e n ts , th e  in te r e s t  

in  th e  s u b je c t , th e  m a te r ia ls , the. p a st ex p er ien ces , th e  te a c h e r ’s exp la ­

n a tio n  o f  th e  u n it  or p r o je c t—th e se  are some o f  th e  b a s ic  fa c to r s  in  

s ta r t in g  to  co n sid er  m o tiv a tio n .

Importance o f  th e  te a c h e r .  The b eginn ing o f  th e  m o tiv a tio n a l 

exp erien ce should  commence w ith  th e  te a c h e r . The m ental a t t itu d e  o f
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th e  tea ch er  i s  one o f  the prim ary, im portant a sp ects  o f  m o tiv a tio n , He 

or she should  t r y ,  through p erson a l in t e r e s t  w ith  th e  use o f  th e  v o ic e ,  

f a c i a l  e x p r e ss io n s , and even body movement, to  c r e a te  an e x c i t in g ,  

in t e r e s t in g  in tr o d u c tio n  or atmosphere th a t  w i l l  carry  over t o  th e  

s tu d e n ts . I t  i s  t h i s  in t e r e s t  shown by th e  in s tr u c to r  th a t  w i l l  g iv e  

an a t te n t iv e  and e n th u s ia s t ic  s ta r t  t o  a r t in s t r u c t io n , . Manual Barken 

speaks o f  th e  te a c h e r , "They can c r e a te  th e  atmosphere th a t  can make th e  

a rt lab o ra to ry  a haven fo r  p erson a l development and s e l f  f u l f i l lm e n t ,

The im portance o f  th e  te a c h e r , e s p e c ia l ly  during th e  in tro d u cto ry  p eriod  

o f  a le s s o n  o r  a u n it ,  i s  p o in ted  out again  by Barken when he s ta te s :

The c o n d itio n s  crea ted  by a tea ch er  in  which s o c ia l  in t e r ­
a c t io n  occurs are as p o ten t a fo r c e  toward c r e a t iv e  a c t io n  as 
th e  development c h a r a c te r is t ic s  o f  th e  ch ild r en  th em selv es .
In f a c t  th e  developm ent c a p a c it ie s  o f  ch ild r e n  can grow to  
t h e ir  op tim al l e v e l  on ly  when th e  ed u ca tio n a l s i tu a t io n  
encourages t h e ir  growth,5

The development which Barken speaks o f  here i s  an im portant development 

which b eg in s as th e  tea ch er  b eg in s to  develop th e  in t e r e s t .

Through th e  in t e r e s t  c re a ted , th e  tea ch er  hopes in s p ir a t io n  w i l l  

fo llo w . However, in  Manfred L, K e lle r ’s book. The Art o f  Teaching A rt, 

he p o in ts  out th a t  one cannot fo r c e  in s p ir a t io n ,  but th a t once i t  i s  

p r e se n t , i t  req u ir es  proper guidance toward a d es ired  g o a l ,  ̂ Some

^Manual Barken, A Foundation fo r  Art Education (New York: Ronald 
P ress Company, 1 9 5 5 ) , p7 221,

^ Ib ld . ,  p , 219o

^Manfred L, K e ile r ,  The Art o f  Teaching Art (U n iv e r s ity  o f  
Nebraska P r e ss , 1 9 6 1 ), p , h5c



. im portant tech n iq u es fo r  t h i s  n ecessa ry  guidance w i l l  be brought out In  

th e  next chapter*

O b jectiv es  o f  th e  le s s o n . When m otiv a tin g  th e s tu d en t, i t  i s  

very  im portant to  p o in t out th a t  th e com pleted p r o je c t  fo r  th e  le s so n  

being p resen ted  i s  not th e  on ly  o b je c t iv e .  The main o b je c t iv e  i s  th e  

ex p ress io n  o f  exp erien ces*  "A c h ild  whose a n x ie ty  about rep re se n ta tio n  

i s  appeased by a sen se  o f  achievem ent i s  o f te n  w il l in g  to  go fu rth er  in  

a c r e a t iv e  way than a c h ild  who i s  stym ied because he f e e l s  he can’t  

draw*"7 T his i s  when th e  proper m otiv a tio n  to  prevent th e  hindrance o f  

a s tu d e n t 's  c r e a t iv e n e s s  i s  important* The in d iv id u a l d if fe r e n c e  fo r  ah 

a ssign ed  end r e s u lt  must be acknowledged* "The f i n a l  product i s  on ly  

th e  r e s u l t  o f  th e  p reclu d in g  experience* I f  th e  c h ild  cannot id e n t i f y  

h im se lf  w ith  the ex p er ien ce , th e  f in a l  product w i l l  n e c e s s a r ily  show 

i t ." * 8

I n s tr u c to r ' s in f lu e n c e  on th e  s tu d e n t* The tea ch er  can use any 

number o f  tech n iq u es in  a id in g  th e  stud en t who i s  c r e a t in g  a product 

not on ly  to  com plete th e  work but a lso  to  develop  h is  own s t y le  in  doing  

i t *  The importance o f  th e  tea ch er  in  th e  above p rocess cannot be over­

em phasized, as p o in ted  out by B urkhart's statem ent:

Only th o se  tea ch er s  w ith  some breadth in  th e ir  tr a in in g  and 
background in  a r t  ed u cation  were ab le  to  h elp  t h e ir  p u p ils

^Helen M errit,  Guiding Free E xpression  in  C h ild ren 's  Art (New 
York: H o lt , R inehart and W inston, I n c . ,  19 6 k ), p . £6 .

8V ik tor Lowenfe ld .  C reative and M ental Growth ( th ir d  e d it io n .
New York: The M acmillan Company, 19^7T, Po ££*
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de ve lo p  t h e ir  own in d iv id u a l s t y le s  o f  work in  ways th a t  could  
not be r e a d ily  id e n t i f i e d  w ith  th e ir  te a c h e r ’s own p a in t in g s e 
Though in  art education  our predominant concern i s  t o  help  a l l  
our p u p ils  t o  work in  any one co u rse , to  help  each p u p il d i s ­
cover ways o f  becoming more c r e a t iv e  in  h is  own p a r t ic u la r  and 
in d iv id u a l ways o f  worke9

T a le n t« T his r a ise d  th e  q u estio n : Should th e  "non-1alented"

person  be encouraged to  tak e  art?  To ev a lu a te  a s tu d e n t's  t a le n t  

req u ires  some knowledge o f  th e  s tu d e n t's  background. T a le n t , according  

to  McFee1s stu d y , appears to  be a complex fa c to r ;  fo r  she s ta t e s :

"Talent" in  a r t has never been c le a r ly  d e fin ed . The tr a d i­
t io n a l  concept th a t  one i s  bom  w ith  t a le n t  i s  to o  sim ple to  
e x p la in  th e  com p lex ity  o f  a c h i ld ' s  development in  a r t .  Mendel- 
ow itz  co n sid ers  t a le n t  m ainly a m atter o f  opportun ity  and reward. 
These are c e r ta in ly  im portant fa c t o r s ,  but th ere  seem to  be 
in h eren t t r a i t s  th a t " ta len t"  a lso  com prises—in t e l l ig e n c e ,  ■ 
eye-hand co o rd in a tio n , and in t e n s i t y  o f  d r iv es .

T h erefore, i t  would seem th a t  most everyone has some a r t i s t i c  

knack but m ight not have th e  a b i l i t y  to  exp ress i t .  U su a lly , a l l  one 

needs i s  th e  opportun ity  to  develop c r e a t iv i t y .  However, i f  a student 

does not show h is  t a l e n t ,  i t  becomes th e  o b lig a t io n  o f th e  teach er  to  

m otivate  such a person throughout th e  e n t ir e  le s s o n . I f  anyone i s  

p rop erly  m otiva ted , h is  c r e a t iv e  ap tn ess can be uncovered. This i s  one 

o f  th e  o b je c t iv e s  o f  th e  art te a c h e r .

M otivating  th e  in h ib ite d . Another o b je c t iv e  o f  th e  a r t teach er  

i s  t o  help  th e  in h ib ite d  a r t s tu d en t. To overcome in h ib it io n  w i l l  take

9R ob ert C. Burkhart, Spontaneous and D e lib era te  Ways o f  Learning 
(Scranton , P ennsylvan ia: In te r n a t io n a l Textbook 'Company, 19627, p. 9 .

^Ojune King McFee,  P reparation  fo r  Art (San F ran cisco: Wadsworth 
P u b lish in g  Company, I n c . , 1 9 6 1 ) , p . 2QV.
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more m otiva tion  fo r  th a t stud en t than i t  w i l l  fo r  an in d iv id u a l w ith  

u n in h ib ited  a b i l i t y  or w ith  ex p er ien ce . Here aga in , as s ta te d  above, 

th e  s tu d e n t's  background i s  im portant. V ik tor Lowenfeld found th a t:

A c h ild  who says "I c a n 't  draw" has become in h ib ite d  in  the  
spontaneous c r e a t iv e  ex p ress io n  o f  h is  ex p er ien ces . We are 
o fte n  apt to  b e l ie v e  th a t i t  may be an. in d ic a t io n  o f  la ck  o f  
s k i l l ,  th a t  i s ,  in a b i l i t y  to  rep resen t th in g s  "adequately,"
That t h i s  i s  not so i s  borne out by th e  f a c t  th a t ch ild r en  
a c tu a lly  have no e x te r n a l standard fo r  "adequate ex p ressio n ."
S ince a l l  ch ild r en  exp ress them selves d i f f e r e n t ly  according to  
t h e ir  in d iv id u a l d if f e r e n c e s ,  th ere  i s  a c tu a lly  no "right"  or  
"wrong," I f  th e  c h ild  cannot express h im s e lf ,  som ething must 
have in te r fe r e d  w ith  h is  s e lf - c o n f id e n c e .-^

G iving such a person th e  guidance th a t w i l l  g iv e  him th e  s e c u r ity  to

cre a te  i s  e s s e n t ia l .

M otivatin g  th e  s e l f - c o n s c io u s . As a c h ild  g e ts  o ld e r , he becomes 

more s e lf - c o n s c io u s  about h is  work. Some stu d en ts  w i l l  not on ly  need 

m otiv a tio n  to  be c r e a t iv e  and overcome t h i s  s e lf -c o n s c io u s n e s s  in  an art 

c l a s s ,  but w i l l  a ls o  need some in c e n t iv e  to  take an art course in  the  

f i r s t  p la c e . This would be tru e  e s p e c ia l ly  in  an upper-grade s itu a t io n  

where a r t i s  an e l e c t i v e ,  and a stud en t may be so  s e lf -c o n s c io u s  th a t  

t h i s  in h ib it io n  w i l l  keep him from ta k in g  a co u rse . Here i s  th e  case  

when someone should m otivate  a r e s tr a in e d  person  to  taka ah a r t course  

in  s c h o o l,  fo r  th e stud en t may have a t a le n t  but la ck  th e courage to  

make use o f  i t .

M otivating  th e  u n in te r e s te d . Many tim es a stud en t i s  a ssign ed

' -^-Viktor Lowenfe ld ,  Ybur C hild  and His Art (New York: The 
M acmillan Company, 1 9 5 5 ), pp. 28 -25 . .
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to  an a r t  c la s s  who i s  not th e  l e a s t  in te r e s te d  in  art* With th e  proper 

m o tiv a tio n , an in t e r e s t  can be in s t i l l e d #  A gain, as w ith  th e  n o n -ta l-  

ented  and in h ib ite d  s tu d en t, a l i t t l e  e x tr a  s t im u la tio n  i s  necessary# I f  

th e  u n in te r e ste d  stu d en t i s  s tim u la ted  c o r r e c t ly  and shown how much art  

i s  surrounding him and how much h is  everyday l i f e  i s  in v o lv e d , he i s  

l i k e ly  t o  become in te r e ste d #

M otivation  from gu est a r t i s t s # There may be some in s ta n c e s  when 

th e  tea ch er  f e e l s  inadequate to  h elp  th e  stud en ts become in v o lv ed  w ith  

a c e r ta in  p ro ject#  In  t h is  case  th e  tea ch er  should not f e e l  fru stra ted #  

For many years a r t tea ch er s  have c a l le d  in  o th ers to  dem onstrate or 

d isc u ss  c e r ta in  a sp ec ts  o f  th e ir  su b jec t  a rea . Guest a r t i s t s  in  th e  

classroom  may be termed t o o ls  o f  m otiv a tio n ; con seq u en tly , th e  regu lar  

in s tr u c to r  cou ld  in crea se  enthusiasm  and in t e r e s t  by in v it in g  in  a guest  

teacher# .

O ver-m otivation# Another very im portant phase o f  m otivation  i s  

t o  know when to  draw th e  f in e  l in e  between m otiva tion  and over-m oti­

vation# Too much ta lk  or dem onstration cou ld  be boring# As important 

as i t  i s  t o  m o tiv a te , th e  teach er  should  always be observant enough to  

n ote  how much i s  needed# A student might g e t very  e x c ite d  and in te ­

r e s te d  in  an id e a  e a r ly  during an in tr o d u c tio n , A te a c h e r 's  a b i l i t y  

in  tim ing  in  many in s ta n c e s  i s  extrem ely  important# Continued m oti­

v a tio n  may be ca r r ie d  out during a more p erson a l co n tact a t  a la t e r  

tim e w ith  o th er  students#

In  summarizing, th e  a s tu te  teach er  o f  art i s  one who gu ides h is
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s tu d en ts  w ith  th e  b e s t  m o tiv a tio n a l and in s tr u c t io n a l procedures by being  

c o n s ta n tly  aware o f  what i s  u s e fu l to  them and what i s  u s e le s s *  The r o le  

o f  th e d iscern in g  teach er  i s  v i t a l ,  as K e iler  r e i t e r a te s :

In  a d d it io n , th e  tea ch er  must be thoroughly fa m il ia r  w ith  
h is  own stu d en t a t t itu d e  toward a su b je c t  in  order to  d ecide  
how fa r  he can in corp ora te  or u t i l i z e  t h e ir  wants and w ish es, 
and to  what e x te n t  he must ignore them fo r  th e ir  own b e n e f it .
T his form o f  in te r a c t io n  between s tu d e n ts 1 w ishes and th e  
te a c h e r 's  knowledge and p ed agog ica l s k i l l  must tak e  p la ce  
b efo re  the in s tr u c to r  can d isch arge h is  o b lig a t io n s  e f f e c ­
t iv e ly *  However, th e  f i n a l  r e s p o n s ib i l i t y  fo r  th e  conduct o f  
a course always r e s t s  w ith  th e  tea ch er; no one e l s e  can carry  
t h i s  r e s p o n s ib i l i t y  fo r  him, le a s t  o f  a l l  h is  s tu d e n ts * ^

^ K e ile r *  og* c i t . , p* $1 *
i



CHAPTER I I I

TECHNIQUES TO MOTIVATE IN THE ART CLASSROOM

I n tr in s ic  and e x t r in s ic  m o tiv a tio n .  In  t h i s  chapter in t r in s ic  

and e x t r in s ic  m o tiv a tio n a l tech n iq u es w i l l  be d isc u sse d . In  The 

E ducator's E ncyclopedia  th e se  two tech n iq u es are exp la in ed  as:

M otivation  r e s u lt in g  from g o a ls  or purposes developed  or 
recogn ized  by th e  person  h im se lf  i s  r e fe rred  to  as in t r in s ic  
m o tiv a tio n . M otivation  r e s u lt in g  from g o a ls  or purposes th a t  
are accepted  from oth ers or developed and recogn ized  as th e  
r e s u lt  o f  o u ts id e  in f lu e n c e s  i s  r e fe r r e d  to  as e x tr in s ic  
m o tiv a tio n .^

R egard less o f  th e  techn ique u sed , th e  most im portant fa c to r  i s  

th e  te a c h e r . V incent L anier s t a t e s  i t  very  w e ll when he says:

U nderlying a l l  o f  th e se  m o tiv a tio n a l d ev ices  i s  th e  one 
e s s e n t ia l  in g r e d ie n t  in  the phase o f  m ethodology—tea ch er  
enthusiasm . W ithout i t  most o f  th e se  tech n iq u es can e a s i ly  
be unproductive o f  th e  d es ired  r e s u l t s .  With i t  they  are  
sometimes u n n ecessary . The art tea ch er  who can be s in c e r e ly  
e x c ite d  by th e  wonder o f  art arid by the t h r i l l  o f  s e e in g  h is  
p u p ils  ex p erien ce  t h i s  wonder, can in f e c t  a group w ith  th e  
same f e e l in g .  At tim es t h i s  i s  th e  on ly  m o tiva tion  th a t  i s  
needed . 2

What makes a good te a c h e r .  Innumerable s tu d ie s  have been made 

on th e  q u a l i t i e s  and c h a r a c te r is t ic s  o f  a good a r t  te a c h e r 5 th e  r e s u lt s  

have been e ith e r  in c o n c lu s iv e  and/or c o n f l i c t in g .  There are many kinds  

o f s u c c e s s fu l t e a c h e r s , fo r  one has on ly  t o  go back over h is  own past 

ex p er ien ces  as a stud en t t o •f in d  many good q u a l i t ie s  arid c h a r a c te r is t ic s

!•Smith-Krause-Anderson, op. c i t . , p . £81u

2V incent L an ier , Teaching Secondary Art (Scranton , Pennsylvania: 
In te r n a t io n a l Textbook Company, 196L), p . 1357
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o f  h is  te a c h e r s o The m atter o f  say in g  what an e f f e c t iv e  te a c h e r  should  

be l ik e  i s  d i f f i c u l t ;  a t  w orst, im possib le*  T herefore, we should  keep in  

mind th a t th e r e  are a number o f  good c h a r a c te r is t ic s  which a teach er  

should  h ave, but th a t  he has them in  a number o f  degrees and combi­

nations * 3 Some o f  th e  good q u a l i t ie s  o f  a tea ch er  which w i l l  help  to  

m otivate  in  th e  a r t room are brought out in  th e fo llo w in g  paragraphs.

Keep in  mind, when in trod u cin g  any u n it  w ith  any kind o f  tech n iq u e , 

in  order to  have i t  w e ll r e c e iv e d  by th e  s tu d e n ts , th e  teach er  should  

s ta r t  out w ith  enthusiasm  not o n ly  fo r  te a c h in g  h is  s p e c ia l  f i e l d  o f  

in t e r e s t  but a ls o  to  tea ch  other areas (w ater c o lo r , d e s ig n , ceram ics, 

e t c . )  o f  a r t req u ired  o f  him by ,h is  a d m in istra tio n . Because art in v o lv e s  

em otion, th e  tea ch er  must f e e l  he wants to  be in vo lved  in  a number o f  

ways. To show enthusiasm , one would? ( I )  show in te r e s t  in  th e  s tu d en ts , 

( 2 ) show in t e r e s t  in  th e  s u b je c t , ( 3 ) be r e c e p t iv e  to  id e a s , (I?) know 

and understand the needs o f" th e s tu d e n ts , and (5 ) develop  competency in  

areas th a t  are ta u g h t.

As s ta te d  above, th e  s ta r t  o f  th e  m o tiv a tio n a l procedure r e s t s  

w ith  th e  te a c h e r , and b efo re  anything fu r th er  i s  s a id ,  s tro n g  p o in ts  are 

th e  appearance and th e  ex p ress io n  o f  th e  te a c h e r . These are important 

r ig h t  from th e  beginn ing in  order to  p resen t a p lea sa n t atmosphere in  

th e  classroom ; u n le s s  a gloomy one i s  d e s ir e d  fo r  c e r ta in  e f f e c t s .

^Reid H astie  and David Tem pleton, Art Education in  th e  Secondary 
Schools .(U n iv e r s ity  o f  M innesota, Research Report 1 -6 3 ,I t in n e a p o lis  
M innesota: Department o f  Art E ducation , 1963) ,  p . 82 .
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I f  a tea ch er  d oesn ’t  f e e l  w e ll and th ere  i s  good rapport between th e  

tea ch er  and th e  s tu d en ts; he should r e la y  h is  f e e l in g s  t o  th e  c la s s a 

They w i l l  u s u a lly  be more co n sid era te  in  th e ir  a t te n t io n  and b eh av ior. 

T his i s  u s u a lly  im portant because o f  th e  o f te n  in form al atmosphere in  

an art s tu d io  c lassroom , V iktor Lowenfeld s t r e s s e s  the im portance o f  

th e  in tro d u cto ry  p er io d  when he w r ite s :

I t  should be s tr e s s e d  in  th e  beg in n in g  th a t  th ere  i s  no 
s in g le  approach to  fr e e in g  c h ild r e n  or a d u lts  in  t h e ir  crea ­
t iv e  p o t e n t i a l i t i e s ,  or to  making them more s e n s i t iv e  toward 
th em selves and t h e ir  environm ent. However, i t  can be s a id  
th a t  w hatever a tea ch er  does, in  s t im u la tin g  c r e a t iv e n e s s  
g r e a t ly  depends on th ree  fa c to r s ;  ( I )  h is  own p e r s o n a lity ,  
o f  which h is  own c r e a t iv e n e s s ,  h is  degree o f  s e n s i t i v i t y ,  
and f l e x i b l e  r e la t io n s h ip s  to  environment are an im portant 
p a rt; ( 2 ) h is  a b i l i t y  t o  put h im se lf  in to  th e  p la ce  o f  o th e r s , 
and«( 3 ) h is  understanding and knowledge o f  th e  needs o f  th o se  
whom he i s  te a c h in g ,U

A good appearance i s  sometimes overlook ed . There are some 

tea ch er s  who in d ic a te  c a r e le s s n e s s  and fo r g e t  th a t  a m agnetic teach er  

should: ( I )  d ress  a p p ro p r ia te ly , ( 2 ) d ress  a t t r a c t iv e ly ,  ( 3) be n e a t ly

groomed, (U) not be "extreme in  ap p earan ce,” (5>) wear c lo th in g  and 

grooming appropriate to  com plexion, h e ig h t , w eigh t, and p e r s o n a lity ,  and 

(6 ) have a p le a sa n t f a c ia l  ex p ress io n ,^  T h is does not mean th e  teach er  

must always d ress  form ally  when in  th e  c lassroom . When working w ith  c la y  

and paper mache, in form al c lo th e s  would be ap p rop riate . Furthermore, i f

W ik to r  Lowenfe ld ,  C reative and M ental Growth, ( th ir d  e d it io n .  
New York: The Macmillan Company, 19^77» Po 3«

^Howard Conant and Arne R and all, Art in  E ducation ,  (P eo r ia , 
I l l i n o i s :  C harles A. B en n ett, 19 6 3 ), p , 35»
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a tea ch er  i s  to o  "dressed up," he or she might be to o  con sciou s about 

t h e ir  c lo th in g  and hinder the in fo r m a lity  o f  an art room.

Coupled w ith an a t tr a c t iv e  outward appearance, th e  teach er  must 

p o sse ss  th o se  genuine inner t r a i t s  th a t  d a i ly  enhance h is  teach in g  in  

th e  ey es  o f  h is  stu d en ts  such as: ( I )  f r ie n d l in e s s  to  a l l ,  ( 2 ) an

a b i l i t y  to  work w ith  p eo p le , not over them, ( 3 ) a w il l in g n e s s  to  sh are, 

(U) a r e a l  s in c e r i t y ,  (S ) enduring p a t ie n c e , (6 ) th e  a b i l i t y  to  drama­

t i z e ,  and (7 ) a w e ll-d ev e lo p ed  sen se  o f  humor.

Not on ly  should  th e  stu d en ts  know th e  f e e l in g s  o f  t h e ir  teach er  

fo r  a b e t te r  u nderstand ing , but th e  tea ch er  should a lso  know th e kind o f  

stud en t he h as—h is  background, in t e r e s t s ,  and f e e l in g s  toward him.

These th in g s cannot be known at th e  f i r s t  c la s s  s e s s io n  but are learned  

over a p eriod  o f  tim e.

T each ers1 id e a l  working c o n d it io n s .  F a c to r s , p le a sa n t or 

u n p leasan t, which in f lu e n c e  a te a c h e r , w i l l  reach  in to  th e  classroom .

An art-m inded community and a decent home l i f e  fo r  the tea ch er  w i l l  

b e n e f it  th e  te a c h e r ’s in t e r e s t  in  m o tiv a tio n . For th e  te a c h e r  to  f e e l  

e n th u s ia s t ic  about h is  teach in g  in  th e  art room, h is  room should  be 

appealing  t o  th e s tu d e n ts . E x c e lle n t working c o n d it io n s , con gen ia l 

fe l lo w  w orkers, and a coop era tiv e  a d m in istra tio n  add to  th e  com position  

o f  d e s ir a b le  c o n d it io n s . A lso , n ecessa ry  m a te r ia ls  should  be r e a d ily  

a v a ila b le .

Students * classroom  c o n d it io n s .  S tudents can g e t  fr u s tr a te d  

and d iscouraged  i f  th e  classroom s are to o  crowded. Overcrowding w i l l
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p resen t a t  l e a s t  two problemsj one i s  th a t the teach er  cannot reach a l l  

o f  th e  s tu d en ts  fo r  in d iv id u a l h e lp , and th e  other i s  th e  la ck  o f  th e  

n ecessa ry  space to  carry  on many o f  th e  a r t  p r o je c ts— e s p e c ia l ly  th e  

th ree-d im en sio n a l p r o je c t s .  I f  a shy or s e lf - c o n s c io u s  stud en t i s  p laced  

in  t h i s  u n d e sira b le , crowded s i t u a t io n ,  h is  c r e a t iv e  exp ressio n  w i l l  o fte n  

be in h ib ite d .  I f  th e  stu d en t can s i t  w ith  frierids or i f  he can have a 

l i t t l e  p r iv a cy , he might ex p ress h im se lf  more f r e e ly ,  K e iler  p o in ts  out 

how e s s e n t ia l  to  th e  c r e a t iv e  p rocess th e se  th in g s  are when he w r ites:

Im patien ce, im p etu o u sity , f e a r fu ln e s s ,  and a la ck  o f  c o n f i­
dence are dead ly  enem ies o f  th e  c r e a t iv e  p r o cess . P a tien ce  
and t r u s t  in  o n e s e lf  are e s s e n t ia l ,  and b oth  can be developed  
through guided exp erien ces in  th e  a r t room, 6

A r t is t - t e a c h e r , "Art education  can f u l f i l l  i t s  fu n c tio n  on ly  

under th e  competent guidance o f  a w e ll- tr a in e d  a r t tea ch er ," ?  In  th e  

f i e l d  o f  art ed u ca tio n , much has been s a id  about th e  a r t is t - t e a c h e r  

r o le .  One cannot be th e  f i r s t ,  le a v e  out th e  second, and be an educator  

o f w orth. An a r t i s t ,  no m atter, how w e ll  tra in e d  or ta le n te d  he may be 

in  th e  a r t s ,  does n ot always make an ou tstan d in g  te a c h e r . I f  an a r t i s t  

i s  not in te r e s te d  In  th e  "teacher" a sp e c t , he w i l l  probably tea ch  on ly  

s k i l l s  w ith  l i t t l e  reason  or th eory  behind them, A good a r t is t - t e a c h e r  

i s  one who u s u a lly  tea ch es  to  share th e  exp erien ces o f  a r t .  However, t o  

become a good a r t tea ch er  i s  ei goal th a t i s  not acquired s o le ly  through  

ed u ca tio n . I t  i s  an inward f e e l in g  coupled  w ith  knowledge and

-  ""
6K e ile r , o£ , c i t . ,  p , ISc 

?I b id . ,  p , U9.

'I
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ex p er ien ce„ The im portance o f  th e  a r t is t - t e a c h e r  i s  w e ll  s ta te d  in  

Understanding C h ild ren 1s Art fo r  B e tte r  T eachings

C reative  work in  a r t deepens th e te a c h e r 's  understanding  
o f  her p u p ils '  work. I t  en ab les her to  exp erien ce  at f i r s t  
hand both  th e  s a t i s f a c t io n s  and th e  fr u s tr a t io n s  th a t  are 
part o f  a l l  c r e a t iv e  endeavors.  From o b serva tion  o f  her own 
d i f f i c u l t i e s  in  c r e a t iv e  undertakings she can ga in  va lu a b le  
in s ig h t s  in to  th e  problem s her p u p ils  f a c e .  From her way o f  
overcoming d i f f i c u l t i e s ,  she can le a rn  how to  h e lp  ch ild r en  
overcome th e ir s .®

Importance o f  in tr o d u c tio n .  Of th e  c h a r a c te r is t ic s  th a t p o in t to  

a good te a c h e r , one o f  th e  most im portant i s  th e  a b i l i t y  to  m otivate . 

Because o f  numerous new m a ter ia ls  and tech n iq u es being  developed , i t  i s  

d i f f i c u l t  fo r  th e  tea ch er  to  keep informed and to  be exp erien ced  w ith  

a l l  o f  them. I f  a tea ch er  i s  p resen tin g  a le s s o n  u sin g  a new media or 

tech n iq u e , th e  in d iv id u a l ,  i f  p rop erly  inform ed and m o tiv a ted , can have 

a s u c c e s s fu l ex p er ien ce . The im portance o f good m otiva tion  a t  the in tr o ­

d u ction  i s  s tr e s s e d  by Sm ith, Krause, and Anderson:

One o f  th e  te a c h e r 's  major r o le s  in  in s tr u c t io n  i s  t o  m oti­
v a te  th e  s tu d en t. E s ta b lish in g  g o a ls  or purposes th a t  are 
accepted  by th e  in d iv id u a l o f te n  p resen ts  a problem.

The sch oo l i t s e l f  can provide a s e t t in g  th a t  le a d s  to  
in t r in s ic  m o tiv a tio n . A c t iv i t i e s  t h a t . a ffo rd  o p p o r tu n itie s  
fo r  th e  stud en t to  probe h is  own in t e r e s t s  and h is  own p a r t ic ­
u la r  a p titu d es  and t a l e n t s .  Such probing amid a v a r ie ty  o f  
ex p er ien ces  o fte n  prov id es th e  s t im u la tio n  th a t  i s  needed in  
m otiv a tin g  stu d en ts in  th e  le a r n in g  p r o c e ss .

S ince m o tiv a tio n  may be aroused by o u ts id e  in f lu e n c e s .

®Betty L ark-H orovit55,  H ilda P resent L ew is, and Marc Luca, Under 
stand ing C h ild ren 's  Art fo r  B e tter  Teaching (Columbus, Ohio: Charles E. 
M errill Books, Ync. , “ 1^6777 p . i$ 9 .
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c e r ta in  tech n iq u es or d ev ices  may be used  s u c c e s s fu l ly  fo r  
t h is  purpose. In  in trod u cin g  a new le s s o n  or a new t o p ic ,  
tea ch ers  o f te n  r e fe r  to  th e  in tr o d u c tio n  as m o tiva tion  fo r  
th e  le s s o n .  I t  i s  during t h is  p er iod  th a t th e  te a c h e r , as 
th e  o u ts id e  in f lu e n c e , attem pts to  u se  h is  knowledge o f  th e  
p u pils*  in t e r e s t s ,  n eed s, and a b i l i t i e s  in  arousing them to  
a c t io n . He hopes to  e s ta b l is h  purposes fo r  th e  le s s o n  ahead 
in  such a way th a t stu d en ts  adopt th e purposes as t h e ir  own 
and are s tim u la ted  to  a c tio n  to  ach ieve them.

The te a c h e r  may assume th a t in t e r e s t  a lone w i l l  m otivate  
th e  stu d en ts  on ly  to  f in d  th a t although the stu d en ts  seemed 
t o  be h ig h ly  in te r e s te d  in  th e  to p ic  or problem a t hand, no 
a c tio n  r e s u l t s

Teaching a id s  which can be used along w ith  th e  te a c h e r 's  m oti­

v a tio n  can a lso  help  i f .  m echanical or o th er a id s  are used c o r r e c t ly .  

Here a g a in , th e  tea ch er  must be able to  judge how much and how many 

examples to  use as a id s .

C lass d is c u s s io n .  The a le r t  teach er  can t e l l  by observing, h is  

c la s s  how lon g  a d is c u s s io n  should  l a s t .  Whether th e  d is c u s s io n  i s  

during th e in tr o d u c tio n , a rev iew , or a p r o je c t  c r i t iq u e ,  stud en t 

in t e r e s t  can be h eld  fo r  on ly  so lo n g . During th e in tro d u ctio n  to  a 

p r o je c t ,  th e  stu d en ts  could  be anxious to  s t a r t  w orking. . When such 

r e s t le s s n e s s  b e g in s , i t  i s  tim e to  conclude th e d is c u s s io n  or g e t them 

more in te r e s te d  in  th e  d is c u s s io n  w ith  a d if f e r e n t  approach i f  more 

in form ation  i s  e s s e n t ia l .  O bservation o f in d iv id u a l d if fe r e n c e s  i s  

im portant h ere . In  th e  classroom  s i t u a t io n ,  th e  a t te n t io n  span during 

a d is c u s s io n  w i l l  vary w ith  each in d iv id u a l 's  in t e r e s t .

During th e  d iscu ssio n *  whether i t  i s  during th e  in tro d u ctio n  o f

^Smith-Krause-Anderson, 0£ .  c i t . , pp . £814.-58$ .
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a  u n i t  o r  a t  a  p o in t  w ith in  th e  u n i t ,  th e  o b je c t iv e s  sh o u ld  be s t r e s s e d  

C o n tin u o u sly a The v a lu e  o f  a  c l e a r  know ledge o f  th e  p u rp o se  o f  th e  

ass ig n m en t o r  th e  o b je c t iv e s  t o  g iv e  th e  s tu d e n ts  more i n t e r e s t  i s  

p o in te d  ou t by Shumsky when he w r i te s :  .

I t  i s  ev id en t th a t gu id ing th e  stu d en ts  t o  form ulate the  
l e s s o n 's  o b je c t iv e  ten d s to  emphasize th e  common ta sk  fa c in g  
th e  group, r a i s e s  a m eaningful goa l t o  be ach ieved , and 
encourages freedom and i n i t i a t i v e  to  th in k  and p a r t ic ip a te e 
The coop era tiv e  id e n t i f i c a t io n  o f  th e  le s s o n 's  o b je c t iv e  i s  
an attem pt to  a l l e v ia t e  a major d i f f i c u l t y  in h erent in  a 
le s s o n  planning the involvem ent o f  c h ild r e n  learn in g od0

P oin ts  th a t might be included  in  a d is c u s s io n  are: ( I )  past

exp erien ces o f  th e  s tu d en ts  and th e te a c h e r , (2 ) appropriate id ea s fo r  

th e  m a te r ia ls  in v o lv e d , ( 3 ) numerous v a r ia t io n s  on a them e, i f  one i s  

being u sed , an d . (U) th e  o b je c t iv e s  or goa ls o f  th e  assignm ent.

Use o f  themes w ith  d is c u s s io n . With n ea r ly  any medium or 

tech n iq u e , a theme may be a ssign ed  fo r  a gu id e . O ften a c la s s  w i l l  

r e c e iv e  an assignm ent w ith a p a in t medium and not know what su b jec t to  

p a in t , N a ta lie  Robinson Cole says t h a t ,  "The c h ild  must have h is  mind 

and em otions aroused . Time should  be spent d isc u ss in g  p a st exp erien ces  

to  b u ild  up an in t e r e s t  fo r  expansion o f a su b jec t m a t t e r , G i v e n  

one-word themes such as w ater, t r e e ,  or o ld  house, s tu d en ts  can come 

fo r th  w ith  many.f in e  id e a s . I f  th e  tea ch er  s e le c t s  one word and asks

^Abraham Shumsky, In Search o f  Teaching S ty le  (New York: 
A ppleton-C entury-C rofts, 1^58J,  p .

^"N atalie Robinson C ole , The A rts in  th e  Classroom (New York: 
JohnD ay Company, 191*0),: pp, 3-1*.
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th e  c l a s s  t o  see  how many id e a s  can be d e r iv e d  from  t h a t  one word, such 

as t r e e ;  th e y  may re sp o n d  w ith  hang ing  t r e e ,  lo n e  p in e ,  windblown, 

g n a r le d ,  d ead , lo g g in g  camp, stum p, o rc h a rd , and many more b eg in n in g  

id e a s .  Themes f o r  h o lid a y s  seem to  be overw orked; y e t . a  new id e a  f o r  

an o ld  custom  alw ays makes an i n t e r e s t i n g  c h a l le n g e .  O th er id e a s  f o r  

th a n e s ,  w hich a re  u n en d in g , m ight in c lu d e  making m u sic , hau n ted  house , 

l o s t ,  th e  good o ld  d a y s , a  w ish , o c c u p a tio n s , w a te r , s p o r t s ,  t r a n s p o r ­

t a t i o n ,  w e a th e r , and f i r e .

B lanche J e f f e r s o n  i n  h e r  book. T each ing  A rt t o  C h ild re n , d is c u s s e s  

u s in g  them es f o r  m o tiv a tin g  s tu d e n ts  and how much more en th u siasm  th e y  

p u t in to  t h e i r  a r t  work a f t e r  d is c u s s in g  them . "As a r e s u l t  o f  such 

m o t iv a t io n ,  Debby drew a  much more com plex, d e t a i l e d ,  and in t e r e s t i n g  

p i c t u r e . "12 J e f f e r s o n  a ls o  goes on to  s a y ,  "C h ild re n  need  th e  sugges­

t i o n s  t h a t  th e y  g a in  from t h e i r  c l a s s m a te 's  s ta te m e n ts ,  as  w e ll as th e  

s t im u la t io n  o f  t h e i r  own th in k in g  th ro u g h  th e  t e a c h e r 's  q u e s t io n s .

Use o f  exam ples. D uring th e  d is c u s s io n ,  o r a f t e r ,  exam ples o f 

work may be shown. . O ften  a  s tu d e n t w ants t o  have some v i s u a l  id e a  o f  

■ what h i s  f i n a l  p ro d u c t o r  g oal i s  s o ,  th e r e f o r e ,  th e  show ing o f  c e r t a in  

te c h n iq u e s  may be b e n e f i c i a l  b ecau se  th e  s tu d e n t co u ld  la c k  p e rc e p tio n  

o f  what h i s  g o a l i s .  Showing exam ples o f an o b je c t iv e  i s  n o t always 

d e s i r a b l e .  So o f te n  when a  s tu d e n t has  l im i te d  a b i l i t y  o r  i s - s e l f -

!^ B lan ch e  J e f f e r s o n ,  T e a c h in g ' A rt t o  C h ild re n  (B oston : A llyn  and 
Bacon, I n c . ,  1 9 6 5 ), p p . 6L-65T

1^ I b i d . ,  p .  6 7 .
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con sciou s about h is  work# he w i l l  ten d  t o  d u p lic a te  from examples or  

from p a rts  o f  them. Many tim es when a te a c h e r  i s  em phasizing c r e a t iv i t y ,  

th e  showing o f  examples might in h ib it  th e  o b je c t iv e .

Here, co n s id e r a tio n  can be g iven  t o  th e o b je c t iv e s .  Should ju s t  

an exp la n a tio n  be given? Should examples o f  work be shown and then  put 

away? Should examples o f  th e  o b je c t iv e  be l e f t  v i s i b l e  throughout th e  

u n it?  These q u estio n s  can be answered by a te a c h e r ’s ob serv a tio n  o f  h is  

c l a s s ,  He should  know h is  c l a s s ,  h is  o b je c t iv e s ,  and th e  ex ten t to  which 

he should  use exam ples, " I f  th ey  do become f ix e d  too  soon , th ey  may f a l l

in to  a mannerism. They need most o f  a l l  to  remain open and f l e x i b l e  in

the way th ey  w o r k . T h e  importance o f  th e  te a c h e r ’s, judgment in  th e  

e x ten t o f  h is  use o f  examples and id ea s  p resen ted  to  stu d en ts  i s  noted  

by Hiram W illiam s:

The good art teach er  p a sses  on p r in c ip le s  to  h is  s tu d en t, 
p r in c ip le s  u sefu l, t o  th e  e x p lo ita t io n  o f  id e a s . As b e s t  as he. 
can , th e  tea ch er  h elp s th e  student reco g n ize  id e a s  and how to  
u n fo ld  p o s s i b i l i t i e s .  He makes an e f f o r t  to  s ta y  out o f  th e  
s tu d e n t’s exp erien ce  w ith  u n fo ld in g  form and g iv e s  advice on ly  
a t th a t  p o in t where the s tu d e n t-p a in te r  i s  u nquestionab ly  bogged
in  a h o p e le ss  quandary. Above a l l ,  th e  good a r t teacher> t r ie s
h is  utm ost t o  r e fr a in  from s t i f l i n g  th e  student w ith  h is. own 
p r e ju d ic e s , h is  b ia s e s ,  and h is  s t y l e .  The r e a l  ta sk  o f  th e  
art tea ch er  i s  t o  be what we might c a l l  a fr e e in g  ag en t.^

There are d if f e r e n t  ways o f  showing exam ples, ju s t  as there are 

d if fe r e n t  media t o  u se  fo r  variou s d em onstrations. B esid es having tw o-

•^•Robert C. Burkart, o£ , c i t . ,  p , 9»

^H iram  W illiam s, "On Teaching A rt,"  Art Education,  Volume 21: 
Number 5 (May, 1 9 6 8 ), 7 ,



d m e n sio n a l exam ples to  show, the teach er  may use m ovies, s l id e s ,  t e l e ­

v i s io n ,  f i lm s t r ip s ,  and drawings on a chalkboard,, D em onstrations and 

the u se  o f  examples could  be synonymous, fo r  the dem onstration  i t s e l f  

i s  an example* Depending on th e  s i t u a t io n ,  some examples might be 

b e t t e r ,  and some do have l im it a t io n s ,  B u gelsk i p o in ts  out both th e  

advantages and th e  d isadvantages o f  u sin g  a film :

-2 k -

What th e  tea ch er  i s  more in te r e s te d  in  i s  whether or not 
t e l e v i s io n  and m otion p ic tu r e s  can be used to  in s t r u c t .  The 
answer i s  easy : I f  a ttIive'? le c tu r e r  or dem onstration can
te a c h , so can a photographed one. The teach er  on f i lm  or 
tap e  can ta lk  as w e ll  as th e  one in  th e  classroom , perhaps 
b e t t e r ,  He can dem onstrate more e f f e c t i v e l y ,  because in  a . 
s e n se , i t  i s  p o s s ib le  fo r  him to  take th e  stu d en ts w ith  him 
to  a fo r e ig n  co u n try , th e  bottom o f  th e  ocean, a su r g e iy , or 
a launching pad, He can u se  equipment th a t would be prohib­
i t i v e l y  exp en sive  fo r  any s in g le  c la s s  or sch o o l, His one 
weakness i s  th a t he cannot see  h is  s tu d en ts  and cannot judge 
( to  th e  ex ten t th a t  t h is  i s  p o s s ib le  fo r  th e  l i v e  teach er)  
whether he has th e  c la s s  "with" him or n o t , He cannot ask 
th e  c la s s  i f  some p o in t should  be rep eated  or i l lu s t r a t e d  
fu r th e r . The film ed  tea ch er  cannot see  th a t some stu d en ts  
are not paying a t te n t io n . In  f a c t ,  he might be ta lk in g  to  
an empty c lassroom .

Proper care and use o f  equipment.  Before or during the i n i t i a l  

dem onstration  o r  any dem onstration  th a t m ight take p la c e  throughout a

u n it ,  th e  proper d is t r ib u t io n ,  care and u se  o f  t o o ls  and m a ter ia ls

should be co n tin u o u sly  em phasized. T h is statem ent may not seem p er tin en t

to  m o tiv a tio n , b u t i t  i s ,  As Lowenfeld p o in ts  out:

M atters o f  apparently  pure te c h n ic a l  im portance, such as 
th e  p rep ara tion  and d is tr ib u t io n  o f  a r t  m a te r ia ls , may some-

16B. R. 
(In d ia n a p o lis ,

B u g e lsk i, The Psychology o f  Learning A pplied to  Teaching 
New York: B obbs-M errill Company, In c , ,  19SU) ,  pp, giiO-Ll.



tim es be d e c is iv e  fo r  the su ccess  or f a i lu r e  o f  an art  
te a c h e r "s a b i l i t y  to  m otivate h is  p u p ils  e f f e c t iv e ly *

The p rep ara tion  and d is tr ib u t io n  o f  art m a te r ia ls  belong  
as much to  a good a r t tea ch er  as th e  m otivation*

I t  ta k es  p e r s is t e n t  m otiva tion  to  encourage th e  proper u se  and care o f

m a te r ia ls  and to o ls *  Lowenfeld a lso  p o in ts  out th a t to  m otivate the

stu d en ts  fo r  proper care can be a tta in e d  by g iv in g  them some o f  the

r e s p o n s ib i l i t y  fo r  the p rep ara tion , d is t r ib u t io n ,  and c o l le c t in g  o f

th e  art m ater ia ls*

The fa c t  th a t  th e  same t o o ls  w i l l  be used by th e  c la s s  again  

should  be encouragement fo r  th e s tu d en ts  to  take care o f  them. The care  

o f  th e  t o o l s ,  whether they  belong to  th e  sch o o l or to  th e  s tu d en t, i s  

eq u a lly  im portant, Vihen an understanding o f  th e se  v a lu es  i s  reached, 

th e  m aintenance o f  t o o ls  and m a te r ia ls  should  improve*

The g rea te r  our a f f i n i t y  to  m a te r ia ls  th e  more we w i l l  regard  
them as p reciou s*  This i s  not fo r  mere economy but as an 
im portant ed u ca tio n a l means, fo r  w ithout t h is  '‘em otional" r e la ­
t io n sh ip  to  art m edia, no a i t  ex p ress io n  i s  p o ss ib le * "19

To m otivate s tu d en ts  in  th e proper use and care o f  th e  to o ls  and 

equipment, th e  tea ch er  or a m onitor cou ld  check th in g s  as th ey  are 

returned at. the end o f  each c la s s  sess io n *  A r o s te r  g iv in g  each student 

a tu rn  a t  th e  end o f  each s e s s io n  to  see  th a t  th in g s  are returned in  

order i s  u s e f u l .  The need fo r  t o o ls  to  be kept in  good co n d itio n  i s  an

^ V ik to r  Lowenfe ld ,  og . c i t . ,  p . 8L.

■ l 8 I ^ i d *

19I b id . ,  p . 85*
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obvious in c e n t iv e .

D eveloping s k i l l s  and, tech n iq u eS0 The proper u se  o f  c e r ta in  

t o o l s ,  such as th o se  used fo r  ca rv in g , i s  n ecessa ry  fo r  th e  s a fe ty  o f  

th e  s tu d e n ts . Not o n ly  i s  th e  proper precau tion ary  use o f  t o o ls  an 

im portant fa c to r ,  but a ls o  th e  c o r r e c t  u se  o f  a t o o l  should  be known.

The c o r r e c t  use w i l l  a id  in  o b ta in in g  c e r ta in  d es ired  end r e s u l t s .  I f  

a stu d en t has a c e r ta in  o b je c t iv e ,  he should  have th e  te c h n ic a l  s k i l l  to  

m anipulate the n ecessa ry  t o o l s .  As a s tu d e n t’s s k i l l s  grow and as he 

matures p h y s ic a l ly ,  h is  d e s ir e  fo r  fu r th er  development w i l l  in crea se  as 

Munro r e i t e r a t e s :

Older stu d en ts  need and demand more tech n iq u e, become d is ­
s a t i s f i e d  w ith  mere p la y , and want to  know how to  do a th in g  
w e ll  (a s  judged by contemporary ad u lt standards) i f  at a l l .
They become more s e l f - c r i t i c a l ,  im p atien t o f  awkward groping  
and mere s e l f  ex p ressio n ; th ey  d e lig h t  in  lea rn in g  a techn ique  
fo r  i t s  own sa k e , as an in te r e s t in g  game.20

I f  th e  stud en t has the n ecessa ry  know-how w ith a t o o l ,  he w i l l  

p o sse ss  a g rea ter  in c e n t iv e  fo r  exp erim en tation , e x p lo r a tio n , and the  

c r e a tio n  o f  new id e a s .  The N ation a l Art Education A sso c ia tio n  p o in ts  

out th a t  one o f  th e  o b je c t iv e s  o f  an art program should be "working 

w ith  t o o l s  appropriate to  th e  s tu d e n ts ’ a b i l i t i e s  in  order to  develop  

m anipu lative s k i l l s  needed fo r  s a t is f y in g  a e s th e t ic  e x p r e s s io n ."21

2Orhomag Munro, Art E ducation , I t s  Ph ilosophy and Psychology  
(In d ia n a p o lis , New York: B obbs-M errill Company, I n c . , 19^S), p . IOq.

21-National Art Education Association, The Essentials of a Quality 
School Art Program (W ashington, D, C .: N atio n a l Art Education Associ- 
atxon). Par (.'I T
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For exam ple, a stud en t would m iss some o f th e  s a t i s f a c t io n  o f  using  

w ater c o lo r  tech n iq u es i f  he used on ly  a brush and never implemented 

w ith  th e  use o f  a razor b lade or a k n ife  fo r  v aried  e f f e c t s .  S im ila r ly ,  

in  c r e a tin g  a wood sc u lp tu r e , the student cou ld  vary th e  te x tu r e  o f th e  

form o f  th e  work by p o sse ss in g  th e knowledge o f  variou s tech n iq u es th a t  

c e r ta in  t o o l s  can g iv e .

Learning tech n iq u es i s  p art o f  e x t r in s ic  m o tiv a tio n . As Munro 

says o f  techn ique; "It i s  s k i l l  in  ex ecu tin g  th e  d e t a i l s  n ecessary  fo r  

expert production  or perform ance.  I t  i s  learn ed  a b i l i t y ,  as co n trasted  

w ith  in n a te ; i t  in v o lv e s  a b i l i t y  to  p r o f i t  by accumulated c u ltu r a l

e x p e r ie n c e ."22

A s tu d e n t, th en , should have a b a s ic  knowledge o f  t o o ls  so th a t  

he can proceed w ith  an id e a  w ithout being  in h ib ite d .  O ften he may have 

a c r e a t iv e  urge and be h eld  back, even fr u s tr a te d , because o f  th e  lack  

o f  t e c h n ic a l  knowledge. The te c h n ic a l  knowledge o f  t o o ls  and equipment 

may a lso  le a d  to  a new c r e a t iv e  end r e s u l t  w ith  t h is  k ind o f  m otiva tion .

"The p a r t ic u la r  s k i l l s  upon which production  in  th e  v is u a l a r ts  

depends are m an ip u lative and p erce p tu a l. The p u p il can be tra in ed  both  

to  use h is  hands and t o  see  more e f f i c i e n t l y  through art a c t i v i t y . "21 

The im portance o f  m an ip u lative s k i l l s  has been d iscu sse d  up to  th is  

p o in t . Some o f th e  p ercep tu a l fa c to r s  th a t  can serve as a id s  in  expe-

2% unro, 0£ .  c i t . ,  p . 105.

2^L anier, 0£ ,  c i t . ,  p . 96 .
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r ie n c e s  and m otiv a tio n  w i l l  be examined below .

F ie ld  t r i p s . F ie ld  t r ip s  to  museums or o th er art e x h ib it s  are 

o fte n  m o tiv a tio n a l to  young p eo p le . Such p la c e s  u su a lly  have a wide 

v a r ia t io n  o f  media and su b jec t m atter e x h ib ite d  which could  g iv e  

stu d en ts  a background o f  many ex p e r ie n c e s . I f  th e  c la s s  cannot go as 

a group, a tten d in g  an e x h ib it  may be an o u ts id e  assignm ent and can be 

d iscu sse d  la t e r  in  th e  classroom . The tea ch er  may p o in t out a sp ects  

o f  a r t which th e  stu d en ts should  be aware o f  b efore th ey  a tten d  an 

e x h ib it  in d iv id u a ll y .  An e x h ib it  u s u a lly  g iv e s  th e  stud en t a high  

q u a lity  o f  a r t to  ex p er ien ce . Irma Paine w r ite s  about the important 

p art a tea ch er  can p lay  w ith  th e  use o f added ex p er ien ces ,

No c h ild  can crea te  or grow, m en ta lly  w ithout s t im u li and 
ch a llen g in g  e x p er ien ces . A goal o f  t h i s  so r t  may not be 
ach ieved  through p r e se n ta tio n  o f m a te r ia ls  a lo n e . Guidance 
must be a v a ila b le  as th e  c h ild  p r o g r e s se s , shows growth, 
f a l t e r s ,  lo s e s  a ssu ran ce , r e g r e s se s ,  or shows no advancement.
An understanding te a c h e r , not n e c e s s a r ily  an a r t i s t ,  would 
in s p ir e  and advance her charges through her undoubted enthu­
siasm  and unbiased e v a lu a t io n .^

M otivation  can be developed and m aintained when th e  student has 

had a v a r ie ty  o f exp er ien ces  o u ts id e  th e  classroom . The th eory  behind  

th e  u n it ,  th e  h is to r y ,  th e  a s s o c ia t io n  w ith  contemporary a c t iv i t y  both  

in s id e  and o u ts id e  a classroom , and th e  s k i l l  a l l  enhance one another 

in  th e  m o tiv a tio n  o f  a n .id e a . H erberholz p o in ts  out th a t  groundwork 

b efo re  th e  f i e l d  t r ip  i s  e s s e n t ia l .  A d isc u ss io n  or l i s t i n g  o f  s p e c if ic

2blrma L i t t l e r  P a ine , Art Aids (M inneapolis, M innesota: Burgess 
P u b lish in g  Conpany, 1 9 0 $ ), p.~TT
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p o in ts  to  observe w i l l  make a student more aware o f  what t o  look  fo r .  

Emphasis by th e  in s tr u c to r  upon: ( I )  "What th e  shapes and fu n c tio n s  o f

th in g s  are , (2 ) What th e  te x tu r e s  a re , (3 ) What odors w i l l  be encoun­

te r e d , (U) What c o lo r s  he might look f o r ,  (5 ) What n o is e s  he might hear, 

and (6 ) How th e se  f in d in g s  are r e la te d  to  th ose  th in g s  which he already  

knows"25 %iH a id  s tu d en ts  in  gain ing  more from th e  t r ip .

Because some in d iv id u a ls  w i l l  f e e l  in h ib ite d  because o f  a lack  o f  

o u ts id e  e x p e r ie n c e s , th e  teach er  Should encourage and s t im u la te  an 

in t e r e s t  fo r  them. "Most in d iv id u a ls  have th e  n atu ra l endowments 

n ecessary  to  become more c r e a t iv e  p erso n s. However, not everyone’s 

c r e a t iv e n e s s  has been s t i r r e d ."2^ P resen tin g  some o f  th e  above fu n ctio n s  

are part o f  the te a c h e r ’s o b je c t iv e s  to  s t i r  t h is  c r e a t iv e n e s s .  I f  a 

teach er  wants to  m otiva te  stu d en ts  in to .b e in g  c r e a t iv e ,  he must keep in  

mind th e  aims o f art education  and what art i s  as s ta te d  by I .  'L, Paine:

Art i s  a way to  en rich  in d iv id u a l awareness and understanding  
o f th e  world o f  nature and the world, o f  man through an in creased  
development o f  th e  sen sory  m echanics, i . e . ,  lea rn in g  to  observe, 
f e e l ,  l i s t e n ,  sm e ll , and t a s t e .

Art i s  a way to  develop  s k i l l s  in  th e  use o f  art m a ter ia ls  
through exp erim en ta tion , m an ip u lation , and p r a c t ic e .

Art i s  a way to  en r ich  a p p rec ia tio n  o f  a r t i s t s ,  art w orks, and 
a e s th e t ic  form s.

Art i s  a way o f  becoming a c r e a t iv e  p erson .

25H erberholz, o£ . c i t . , p , 6 6 .

^ E a r l  iJ. Linderman and Donald W. Herber h p lz . D eveloping A r t is t ic  
and P ercep tu a l Awareness (Dubuque, Iowa: ton. C. BrownTompany, 196L), 
p . I .
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Art i s  a way to  become a f l e x i b l e ,  con fid en t person  through  
t e l l i n g  and say ing  your id ea s  in  a v is u a l  language.

Art i s  a way to  c l a r i f y  and f i x  id e a s  in  th e mind through 
v is u a l  r e i t e r a t io n ,  by stren gth en in g  what has been learned
about som eth in g .27

As i t  was m entioned above, one o f  th e  te a c h e r ’s  o b je c t iv e s  i s  to  

tea ch  awareness t o  th e  world around us and to  develop  sensory  observa­

t io n s .  Most stu d en ts  have an in te r e s t  o f  some so r t in  th e  n a tu ra l
.

th in g s  around them. There i s  such an enormous v a r ie ty  o f  th e  natu ra l 

m a te r ia ls  th a t we can u t i l i z e .  The te a c h e r  can develop  and should  

develop  an awareness o f  th e se  in  th e  s tu d e n ts . This awareness o f nature  

can be most s t im u la tin g  to  art stu d en ts a s  Robert Henkes ex p la in s:

Seeing in  nature i s  s im ila r  to  p erce p tio n . To p erce iv e  
means to  know, to  s e e , to  th in k , and f i n a l l y ,  in  an a r t i s t i c  
s e n se , to  e x p r e s s . The ex p ress io n  o f  nature demands an id ea  
or a s e r ie s  o f  id e a s . To express nature v is u a l ly  su g g ests  
th e  lack  o f  a r t i s t i c  segm ents n ecessa ry  fo r  a com plete exp res­
s io n .  Nature sh ou ld  be th e  m o tiv a tio n a l or s t im u la tin g  fo rce  
resp o n sib le  fo r  th e f in is h e d  product. I t  i s  th e  stim u lu s th a t  
gen erates the a r t i s t  in to  a c t io n . I t  should ch a llen g e  th e  
c h ild  in  l ik e  manner.28

To e x c i t e  th e  c h i ld ' s  in t e r e s t ,  many n atu ra l m a te r ia ls  can be 

brought in to  th e  c lassroom . Students can bring  examples from t h e i r .own 

ex cu rs io n s ,  or th e  c la s s  can go out as a group and c o l l e c t  th ings'.

When th e  weather p erm its , th e  c la s s  may work o u tsid e  w ith  whatever media 

m ight be p r a c t ic a l .  There i s  u su a lly  seme area near th e  sch o o l th a t can

27irma L i t t l e r  P aine, og, c i t . ,  p . 6«

^ R ob ert Henkes, "Nature: A Way o f  Seeing T hings,"  School A r ts ,
Volume 67: Number 5 (January, 1968 ), 33 .
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fu m is h  some n a tu ra l m a te r ia l. T each ing. th e  awareness to  th e  th in g s  

around them i s  an im portant goa l o f  th e  te a c h e r . To m otivate  t h is  

awareness i s  an a r t te a c h e r 's  p r iv i le g e ,  r e g a r d le ss  o f  th e  s tu d en ts ' a r t  

a b i l i t y .  Art and th e  A dolescent p o in ts  out th e  fa s c in a t in g  th in g s  one 

can se e  i f  he on ly  lo o k s  fo r  them:

The world has become a storeh ou se  o f  fa s c in a t io n ,  fo r  art 
has taught me t o  ob serv e , and observing  has opened a w orld I 
never knew e x is t e d .  A p la in  ordinary house has become an 
amazing maze o f  windows, doors, trim m ings, and c o lo r  th a t  I 
looked  a t b efore but never saw.29

Subject m a tter . Follow ing a c e r ta in  theme was m entioned above 

as an im portant asp ect fo r  some u n it s .  Along th e  same l i n e  as "theme" 

would be su b jec t  m atter fo r  such an exp erien ce  as drawing or p a in tin g  a 

s t i l l  l i f e .  V ases and flo w ers  can g e t borin g  and u n in te r e s t in g . To 

spark a l i t t l e  more in t e r e s t  fo r  a l l  th e  c l a s s ,  th e  in s tr u c to r  should  

have a v a r ie ty  o f  o b je c ts  w ith  appeal fo r  many. I f  a vase  and flow ers  

are in clu d ed  in  th e  s t i l l  l i f e ;  a gun, d ecoy , s tu f fe d  anim al, s k u l l ,  

s to n e , or carving  cou ld  be added, A v a r ie ty  o f  o b je c ts  can m otivate  

in t e r e s t ;  b u t, t o  avoid  c lu t t e r  in  a com position  and g iv e  more freedom, 

a llo w  th e  s tu d en ts  t o  e lim in a te  some o b je c ts  or to  p la c e  them in  th e ir  

com position  in  an o r ig in a l  arrangement. In  t h is  way th ey  r e c e iv e  in s p i­

r a t io n  and an op p ortu n ity  to  exp erien ce th e org a n iza tio n  o f  th e ir  own 

arrangem ent. When a stu d en t i s  g iv en  freedom w hile  doing a p r o je c t , he 

has g rea te r  op p ortu n ity  to  be more c r e a t iv e .

Z^Youldon C0 H ow ell, E d ito r , Art and th e AdQlescent (K utztown, 
P ennsylvania: N a tio n a l Art Education A sso c ia t io n , JL95>7 j ,  p . U l.
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Time l im it a t io n s .  Freedom comes in to  p la y , a ls o ,  fo r  com pleting  

a p r o je c t .  Some stu d en ts  are more experienced  or ta le n te d  w ith  c e r ta in  

c r i t e r ia  or have an in s p ir a t io n  r ig h t  at th e  in tro d u ctio n  o f  a u n it and 

are ab le  to  f in i s h  soon er . Other stu d en ts  are n a tu r a lly  s low er. S e tt in g  

a d ead lin e  fo r .a n  assignm ent can in h ib it  c r e a t iv i t y  and good work. I f  a 

stud en t wants to  experim ent a l i t t l e  more or i s  more d e lib e r a te  than  

other s tu d e n ts , th e se  people should be g iven  e x tr a  tim e . P ro je c ts  do 

not have to  be c o l le c te d  or checked on a s p e c i f i c  date; th e  u n its  may 

o v er la p . Introduce the new u n it  when most o f  th e  c la s s  i s  f in ish e d  and 

l e t  th e  slow er ones com plete th e p rev io u s p ro jec t  on th e ir  own tim e.

There i s  l e s s  chance fo r  con fu sion  when everyone works on th e  same 

p r o je c t  s im u lta n eo u sly . The in s tr u c to r  can g iv e  verb a l d ir e c t io n s ,  and 

any q u estio n s  th e  stu d en ts might have can be shared and d iscu ssed  by a l l  

o f th e  s tu d e n ts .

There are no hard and f a s t  r u le s  in  s e t t in g  a tim e l im it  fo r  a 

p ro jec t;  however, i f  a teach er wants a c tio n  and freedom used in  a 

p r o je c t ,  i t  might be b est  to  s e t  a tim e l im it  o c c a s io n a lly .  When 

f ig u r e  drawing which in corp orates a c tio n  or working w ith  water c o lo r s ,  

wet on w et, a rap id  response i s  c a l le d  fo r  on th e  part o f  th e  s tu d e n ts .

A b r ie f  tim e l im it  in  th e se  ca ses  would be ap p rop ria te .

Changing a c t i v i t i e s .  Another way to  keep both th e  te a c h e r 's  

and th e s tu d en ts ' in t e r e s t  m otivated  i s  to  change th e  a c t i v i t i e s  o fte n .

Do not s ta y  w ith  one medium.too lo n g . The te a c h e r 's  power of. obser­

v a tio n  i s  im portant h ere . During th e  in tro d u ctio n  and body o f  a u n it .
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he can se e  how th e  in te r e s t  f a r e s .  I f  i t  i s  n ecessary  to  use th e same 

medium fo r  an extended p eriod  o f  tim e, perhaps th e  theme could  be 

changed. Use v a r ie ty  to  keep the s tu d e n ts ’ in te r e s t  and to  avoid  

monotony and r e p e t i t io n .  A v a r ia t io n  in  art a c t i v i t i e s  can be extrem ely  

b e n e f ic ia l  as C r e a t iv ity  in  Teaching s t a t e s :

M ater ia ls  th a t  are p rim arily  a s so c ia te d  w ith  th e graphic 
and p la s t ic  a r t s —c la y ,  p a in t , wood, paper, p a s te , g lu e ,  
crayons, to  name a few—have th e w onderful q u a lity  o f  being  
a v a ila b le  to  tea ch ers fo r  a l l  k inds o f  purposes. They may 
be made a c c e s s ib le  to  ch ild ren  fo r  purposes o f  ex p lo ra tio n  
and m anipu lation  o r , when fa m il ia r i ty  w ith  the m a ter ia ls  i s  

■ achieved  and s k i l l s  are  m aturing, fo r  purposes o f  ex p ressin g  
an id ea  in  some r e la t iv e ly  f in is h e d  form. I t  i s  at the tim e • 
o f ex p lo r a tio n  th a t tea ch ers  can provide a v a r ie ty  o f  mate­
r i a l s  and c r e a te  th e  atmosphere o f  f r ie n d l in e s s  and h e lp fu l­
n ess  in  which p u p ils  may become in c r e a s in g ly  w e ll  acquainted  
w ith th e p o s s i b i l i t i e s  o f  art m edia,30

V ariety  may a lso  be added by changing from in d iv id u a l to  group 

p r o je c ts  from, tim e to  tim e . Lowenfeld p o in ts  out th a t  i t  has been 

experim ent a l l y  proven th a t in d iv id u a l m otiv a tio n  i s  not always the most 

e f f e c t i v e .  Classroom or group m otivation  can become " contag ious” ju s t  

as excitem ent does at a crowded fo o t b a l l  gam e.31 Croup p r o je c ts  w i l l  

o fte n  h elp  a stud en t get acquainted w ith  c la ssm a tes , help  him to  r e la x ,  

and a id  him in  exp ressin g  h im se lf  more r e a d i ly .  Under th e  group p r o je c t ,  

which makes th e  c la s s  atmosphere more in fo rm a l, a b e t te r  re la tio n sh ip ' 

can be achieved  betw een stu d en ts and, te a c h e r .

^0A lic e  M ie l, C r e a t iv ity  in  T each in g , (Belmont, C a lifo r n ia ;  
Wadsworth P u b lish in g  Company, I n c . ,  1^ 62), p . 171.

^ L ow en fe ld , op. c i t . ,  p . 3 .
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Group p r o je c t s » Because th e  v a r ied  art t a le n t  u s u a lly  found in  

a c la s s  i s  an a s s e t ,  th e  group p r o je c t  may-reap th e se  b e n e f i t s  fo r  a l l .  

A fter  a tea ch er  knows each s tu d e n t's  a b i l i t y  range, a more ta le n te d  

stud en t can be a ssig n ed  to  one group fo r  a p r o je c to One example would 

be: One student w i l l  do th e  drawing; one may mix c o lo r s ;  o th ers can

p a in t . B esid es having a c e r ta in  goa l to  work fo r ,  th e  s tu d en ts  are 

lea rn in g  t o  p la n , to  work, and to  cooperate w ith  each o th e r . Robert 

R e if f  s t a t e s  in  h is  w r it in g s :

I  f irm ly  b e l ie v e  th a t stu d en ts I e a m  more from one another 
than from t h e ir  tea ch er , c e r ta in ly  as much. From such frequent 
"group shows" stu d en ts  work, see  a range o f  p o s s i b i l i t i e s ,  and 
h o p e fu lly , acq u ire some concept o f  what i s  good d e s ig n .32

Student e v a lu a tio n  and c r i t ic i s m .  During an ev a lu a tio n  se s s io n  

th e  tea ch er  may s t r e s s  an awareness o f  th e  numerous elem ents o f  each 

com p osition . Each stud en t can be asked to  exp ress h is  own thoughts 

concerning th e  su b jec t being d isc u sse d . In such a s i tu a t io n  the  

stu d en ts w ithout developed a b i l i t y  are in c lu d ed , fo r  everyone should  

be ab le  t o  exp ress some r e a c t io n  to  a v i s ib l e  ex p er ien ce .

M otivation  through ev a lu a tio n  ta k es  much co n s id e r a tio n  concerning  

when i t  should  be done and how much should be s a id . F ir s t  o f  a l l ,  

con fid en ce can be b u i l t  up by s ta r t in g  w ith  sim ple procedures so th a t  

th e  stud en t f e e l s  s u c c e s s .  He should be p ra ised  and f e e l  con fid en t  

th a t he can do w e l l .  He should be help ed  to  understand th a t  he cannot

32R0b ert R e i f f ,  "C onfessions o f  a D esign  Teacher," School A rts,  
Volume 6?: Number E> (January, 1 9 6 8 ), IUo



do some th in g s  as w e ll  as o th e r s , June King McFee in  her book. Prepa­

r a t io n  fo r  A rt, says th a t ,  "The tea ch er  can help  th e  c h ild  by making 

c e r ta in  he has some kind o f  su ccess  on which to  b u ild  fu r th er  s u c c e s s ."33

S in cere  p r a ise  during an a c t iv i t y  w i l l  g iv e  th e  stu d en t c o n f i­

dence to  proceed f r e e ly  w ith  h is  c r e a t iv i t y .  For th e  tea ch er  to  convey  

s in c e r i t y  and con fid en ce  to  th e  s tu d e n t, th e  teach er  must choose the  

b e t te r  p a r ts  in  th e  work and e x p la in  why he i s  p r a is in g  them. Lowenfeld 

ex p resses  t h i s  p o in t w e ll  when he says:

Your p r a ise  should  b oost th e  con fid en ce o f  your c h i ld  in  
e s ta b lis h in g  more and more s e n s i t iv e  r e la t io n s h ip s  to  h is  
ex p e r ie n c e s , fo r  th e  more s e n s i t iv e  h is  r e la t io n s h ip s  to  
h is  e x p e r ie n c e s , th e  r ic h e r  w i l l  be h is  a r t expression,3U

The tea ch er  can be h ig h ly  in stru m en ta l in  h e lp in g  th e  student to  

understand, as was m entioned e a r l i e r ,  th a t  seldom , i f  e v e r , do a r t i s t s  

handle a l l  media eq u a lly  w e l l .  I f  th e  tea ch er  knows the background o f  

th e  s tu d e n t’s w eaknesses, he may encourage him t o  work w ith  m a ter ia l in  

which he w i l l  exp erien ce  su c c e s s . McFee p o in ts  out, th a t ,  "Often in  art  

a c t i v i t i e s  a c h i ld  can get h is  f i r s t  r e a l  su ccess  ex p er ien ce , i f  the  

tea ch er  h e lp s  him to  s e le c t  a medium and p rocess in  which he i s  l ik e ly  

to  succeed."35 She a ls o  poin ts, but th a t  encouragement can be m otivatin g  

e s p e c ia l ly  i f  a stud en t i s  at a p la tea u  or i s  r e g r e s s in g . "C onstructive  

c r i t ic i s m  in  th e  upper, grades p a r t ic u la r ly ,  i s  needed in  keeping th e

c h i ld  m otivated  to  develop  h is  a r t i s t i c  p o t e n t ia l ," ^
.

3^Lowenfeld, Your C hild  and His A rt, op , c i t , ,  p . 1 9 ,

35McFee, og . c i t . ,  p . 122 , " ^ b id .
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Teacher e v a lu a t io n . When a l l  o f  th e se  and o th er  methods o f  

m o tiv a tio n  are ev a lu a ted  by th e  tea ch er , how sh a ll, he know th a t th ey

are t r u ly  h e lp fu l and th a t h e , th e  te a c h e r , has accom plished what he
/ ■ 's e t  out to  do? Donald and. Barbara H erberholz help  answer t h i s  q u estion

v ‘K  ■

b y  w r it in g !

A m o tiv a tio n  may be con sid ered  e f f e c t i v e  when a m ajority  
o f  th e  c h ild r e n  have shown a h ig h ly  p erso n a l involvem ent w ith  
th e  su b jec t m atter p resen ted . I f  a wide range o f  responses  
are g iv en  by th e  c l a s s ,  th e ,m o tiv a tio n  was broad and d ivergen t  
in  scope and was su c c e ss fu l/ in  encouraging Xiniquenesse37

'.v.

W- ' .

a  .( -
I f ■ ;

r

r

/I.:.-



CHAPTER IV

REPORT OF FINDINGS 

I .  REVIEW OF THE PROBLEM ■ .

T his study was to  determ ine which tech n iq u es tea ch er s  found to  be 

most b e n e f ic ia l  fo r  m otivatin g  art stu d en ts  in  th e  p u b lic  sch o o ls  in  the  

s t a t e  o f  Montana® In  th e  sp r in g  o f  1968 a f t e r  a t l e a s t  a year or more o f  

tea ch in g  ex p er ien ce , four hundred tea ch er s  o f  th e  k in d ergarten  through 

th e  tw e lf th  grade were asked to  com plete a questionnaire®  The q u estio n ­

n a ire  c o n s is te d  o f  a survey which was d ir e c te d  to  th e  q u estio n  o f  m oti­

v a t io n  as i t  was u t i l i z e d  in  th e  teach in g  o f  classroom  art® I t  read as 

fo llo w s:  "Please d escr ib e  in  a few  sen ten ces  th e  form o f  m otivation

which you have found most e f f e c t i v e  in  preparing a c h i ld . f o r  an art  

ex p er ien ce , ( i . e . ) m a te r ia ls , dem onstration , d isp la y  o f  a r t o b je c ts ,  

classroom  d is c u s s io n , poems, m usic,, s t o r i e s ,  f i e l d  t r i p s ,  sensory  

e x p e r ie n c e s , tea ch er  enthusiasm , te a c h e r ’ s a r t background, e t c .  Other?"

■ About an equal p ercen tage o f  forms were returned  fo r  each grade 

l e v e l  w ith  approxim ately th ree  hundred tea ch er s  or s e v e n ty - f iv e  per cent 

responding t o  th e  q u e s tio n n a ir e . The q u estio n  was asked o f  teach ers a t 

a l l  grade l e v e l s  to  a sc e r ta in  i f  th ere  were any v a r ia t io n  o f  techn iques  

or m ethods,o f  in s p ir in g ,  reg a r d le ss  o f  th e  s tu d e n ts 1 ages® Table I ,  

page 3 8 , l i s t s  n ine methods o f m otivation® These n ine methods were 

m entioned w ith  th e  g r e a te s t  frequency in  th e  su rvey .

Some o f  th e  tea ch er s  who were in terv iew ed  were approached a t a 

Montana Education A sso c ia t io n  Conference in  Helena during th e  spring  o f



TABLE I

PERCENTAGE OF MOTIVATIONAL FACTORS WHICH WERE FOUND TO BE MOST EFFECTIVE 
BI GREAT FALLS TEACHERS FOR AN ART EXPERIENCE 

ACCORDING TO GRADE LEVEL 
N -  300

Grade l e v e l K I 2 3 U 5 6 7— 12

M o tiv a tio n a l
Technique

vary media „ . . .  . O 3 9 7 U 21 6 I

r e la te d  ex p er ien ces . 13 U 9 IU 11 13 0 33

f i lm s ,  sensory  . . . 9 25 25 H 37 13 20 0

c iisp lsy » o o « • » • 5 22 20 37 UU 29 70 56

teach er  enthusiasm  . 3o 37 16 29 52 28 25 ' U5

f i e l d  t r i p s . . . . . 9 9 5 5 U 13 6 2

s t o r i e s ,  poems, m usic 3o U8 Uo 22 16 5 9. 0

d is c u s s io n  ................... 21 55 30 52 U5 Uo U3 I

dem onstrations « . » U l Uo 60 62 62 56 62 ■ 78

'

Some tea ch er s  In d ica ted  more than one tech n iq u ej th e r e fo r e , th e  
sum was not n e c e s s a r i ly  equal to  one hundred p ercen te



- 3 9 -

1969» Other in te r v ie w e e s  l i s t e d  were f u l l - t im e  tea ch ers  a tten d in g  summer 

sch o o l fo r  advanced study a t Western Montana C o lle g e . A com plete l i s t  

o f in te r v ie w e e s  i s  g iv en  in  Appendix A. The tea ch ers who were in te r ­

viewed were asked , "What type or k ind o f  m o tiv a tio n  did you use th at you 

found to  be most s u c c e s s fu l fo r  m otiva tin g  your a r t students?"

The tech n iq u es th a t are d iscu sse d  in  t h is  chapter were found to  

be s t im u la tin g  to  th e  stu d en ts  by the tea ch er s  surveyed and in terv iew ed .

I I .  FINDINGS

M otiva tion a l fa c to r s  fo r  k in d ergarten .  The h ig h e st  percentage o f  

m o tiv a tio n a l fa c to r s  found in  th e survey Table I  fo r  th e  k indergarten  

were tea ch er  enthusiasm  and th e  use o f  s t o r i e s ,  poems and m usic. In a 

p erso n a l in te r v ie w  a k indergarten  tea ch er  s ta te d  th a t reading books was 

very  b e n e f ic ia l  and th a t she read to  th e  stu d en ts  and showed them some o f  

th e  i l l u s t r a t i o n s .  But she cautioned  a g a in st  showing them to o  many ' 

i l lu s t r a t io n s  because she wanted the s tu d en ts  to  cre a te  th e ir  own id eas  

from what was read to  them. Show th e stu d en ts  ju s t  enough to  g iv e  them 

some id e a s  from which to  work.^

Another tea ch er  p o in ted  out th a t  b u ild in g  up in t e r e s t  ahead o f  

tim e by ta lk in g  about a p ro jec t (d is c u s s io n )  and tea ch er  enthusiasm  were 

th e  most b e n e f ic ia l  a r t  p ro jec t  m otiva tors fo r  h e r .^

I
Statem ent by Margaret Woodrow, p erso n a l in te r v ie w .

^Statement by L y d a -S a tter ly , p erson a l in te r v ie w .

I

1
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Both d is c u s s io n  and enthusiasm  ranked h igh  in  Table I  in  th e  

k in d ergarten . The u se  o f d isp la y  ranked low because o f  th e  tendency fo r  

you n gsters to  cop y . A lso , a t the k indergarten  l e v e l ,  to  vary media 

ranked low  in  th e  survey; w hereas, dem onstration  ranked h igh , "which i t  

does on a l l  grade l e v e l s .  The use o f  m u sic , which i s  grouped w ith  

s t o r ie s  and poems, was used by a tea ch er  in terv iew ed  and was found h ig h ly  

m o tiv a tio n a l. She f e l t  th a t  ch ild r en  were more c r e a t iv e  and expressed  

them selves more o r ig in a l ly  through m u sic .^

M otiva tion a l fa c to r s  fo r  f i r s t  grade.  The h ig h est percentage for. 

a s u c c e s s fu l m otiva tin g  techn ique as shown on Table I  was d is c u s s io n .

One f i r s t  grade tea ch er  used  d is c u s s io n  and a s to ry  p er io d , which a lso  

ranked high on Table I  fo r  grade one. But she a lso  s ta te d  th a t at t h is  

grade l e v e l  stu d en ts  seemed to  need l i t t l e  m otiva tion  because th ey  are so  

in te r e s te d  in  every th in g  and are eager to  le a r n .^ Another f i r s t  grade 

teach er  who used d is c u s s io n  found what th e  c h ild r e n ’ s in t e r e s t s  were to  

f a c i l i t a t e  th e  p lanning o f  fu tu re  art a c t i v i t i e s .  Then she always kept 

th e se  m a te r ia ls  handy so  th a t when a stud en t had some fr e e  tim e he cou ld  

work on h is  own.  ̂ A primary ru ra l tea ch er  found th a t working oh group 

p r o je c ts  (which do not show on th e  survey ta b le )  had great m o tiv a tio n a l

^Statement by Marion Zink, p erson a l in te r v ie w .

^Statem ent by H azel O lson, p erso n a l in te r v ie w .

^Statement by Lyda S a t t e r ly , p erso n a l in terv iew .
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v a lu e  fo r  arb0°  Group p r o je c ts  were m entioned as an Important fa c to r  

during in te r v ie w s  a t s e v e r a l grade l e v e l s ,  A group p r o je c t  th a t  cou ld  

in v o lv e  more than one stud en t would be th e  p lanning and th e  execu tin g  o f  

a mural, p u ttin g  up a d is p la y , organ iz in g  h o lid a y  d e c o r a tio n s , or making 

a s o c ia l  s tu d ie s  dioram a. Each stu d en t would perform a fu n c tio n  s im ila r  

to  one which he or she had com pleted s u c c e s s fu l ly  in  th e  p a s t .

The second h ig h e s t -r a te d  tech n iq u e in  Table I  fo r  f i r s t  grade was 

s t o r i e s ,  poems, and m usic. One tea ch er  s ta te d  th a t  th e  s t o r ie s  from 

c h ild r e n 's  books, e i th e r  read  by them or to  them, were b e n e f ic ia l ;  and 

w ith  t h is  method d is c u s s io n  always en tered  i n , ^

Another techn ique th a t  was s u c c e s s fu l  fo r  f i r s t  grade m otiva tion , 

not l i s t e d  in  th e  survey ta b le  but m entioned during in te r v ie w  d is c u s s io n s ,  

was having sh o rt p r o je c t s ,  th ose  th a t  l a s t  one or two p e r io d s , fo r  them. 

The sh orter  p r o je c ts  fo r  primary p eop le  were im portant b ecause o f  t h e ir  

sh o rt a t te n t io n  span and because b r i e f ,  com pleted p r o je c ts  gave them the
O

f e e l in g  o f  accom plishm ent,0

Though th e  survey ta b le  has a low  percentage score  fo r  r e la te d  

exp er ien ces  at grade one and a t o th er  grade l e v e l s ,  during th e in terv iew s  

most o f  th e  tea ch ers  used t h is  method, A tea ch er  from West G lacier  

s ta te d  th a t th e  s tu d en ts  l ik e d  to  r e la t e  t h e ir  art p r o je c ts  to  th in g s

^Statem ent by A lic e  M il le r ,  p erson a l in te r v ie w ,

^Statement by Jeane H e lle r , p erson a l in te r v ie w ,

^Statement by H azel O lson , p erson a l in te r v ie w .
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th  at th ey  were fa m il ia r  w ith  and th a t she worked the a r t in  s im u lta ­

n eo u sly  w ith  s o c ia l  study  u n i t s .  ̂ A nother•primary teach er  r e la te d  a r t  

p r o je c ts  t o  o th er  ex p er ien ces  and w ith  groups had them make 3-D murals 

to  f i t  th e  su b ject*  F ir s t ,  stu d en ts made anim als from c la y  and then  th ey  

put th e  appropriate  ̂landscape around th e  a n i m a l , T h i s  p a r tic u la r  

te a c h e r , and o th e r s , m entioned how y o u n gsters l ik e d  t o  work w ith  p a in t  

because i t  i s  m essy and fun; and th ey  cou ld  cre a te  w ith  i t  what they  

wanted because th ey  f e l t  f r e e r .

M o tiv a tio n a l fa c to r s  fo r  second grade* For th e  second grade and 

grades th a t fo l lo w . Table I  in d ic a te s  th a t dem onstration i s  the most 

e f f e c t iv e  form o f m o tiv a tio n . The c h ild r e n  are becoming aware o f th e  

d if fe r e n t  a r t te ch n iq u es , and a f t e r  see in g  som ething new b ein g  demon­

s tr a te d ,  th ey  are eager to  tr y  i t  th em se lv es . One teach er  mentioned how 

s u c c e s s fu l dem onstrating on th e  chalkboard w as. When she wanted them 

to  be c r e a t iv e ,  she s ta r te d  w ith  a d esig n  and th e  stu d en ts found id eas  

in  th e  d e s ig n , such as anim als and p e o p le . She, to o , m entioned th a t  

she d id  not u se  examples o fte n  as some stu d en ts  cop ied  them .^  Most 

tea ch er s  in terv iew ed  s a id  th a t th ey  used examples to  a l im ite d  e x te n t.

Though th e use o f  r e la te d  ex p erien ces  has a low  percentage in  th e  

su rvey , r e la te d  ex p er ien ces  can be t ie d  in  w ith  s t o r i e s  ̂ poems, and

^Statem ent by P a tr ic ia  G arter, p erso n a l in te r v ie w .

^ S ta tem en t by A lic e  M ille r ,  p erso n a l in te r v ie w .
' ' Vl

S tatanent by I l a  D eighton , p erso n a l in te r v ie w .
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m usic, which at t h i s  grade l e v e l  s t i l l  has a h igh score® With the grades 

to  fo llo w , s t o r i e s ,  poems, and m usic, according to  th e  survey , tend to  

d e c lin e  as u s e fu l forms o f  m o tiv a tio n . S to r ie s  gave exp erien ces and then  

th e  stu d en ts crea ted  i l lu s t r a t io n s  from t h e ir  im a g in a tio n s, a"teacher  

s ta te d .  She a ls o  m entioned f i e l d  t r i p s ,  p arades, h o lid a y s , and th e  

im ag in a tion , a l l  as forms o f  e x p e r ie n c e s , She added th a t  when stud en ts  

had com pleted th e  a r t p r o je c ts  they were th e ir  own, and th ey  showed pride  

in  t h e ir  work,^

The use o f d isp la y  to  s tim u la te  in t e r e s t  i s  shown as a m oderately

im portant form o f  m otivation  in  Table I ,  I t s  va lu e  was m entioned during
.

va r io u s in te r v ie w s; fo r  exam ple, one second grade teach er  mentioned th a t  

she d isp la y ed  everyone’ s art work. I f  l e s s  emphasis were p laced  on th e  

f in is h e d  product, c h ild r e n  would enjoy  art m ore,^

Using f ilm s  and sensory exp er ien ces  v a r ie s  from one grade l e v e l  to  

another. The ta b le  in d ic a te s  su ccess  in  t h e ir  use a t grade two. For use 

in  c r e a t iv i t y  one tea ch er  found th a t  f e e l in g  and comparing te x tu r e s  

helped  stu d en ts to  develop  new te x tu r e s ." ^

The ta b le  shows tea ch er  enthusiasm  as having th e  lo w est value at 

t h i s  grade l e v e l .  T his can be exp la in ed  by comments made by se v e r a l o f  

th e  primary te a c h e r s  who were in terv iew ed : A tea ch er  need be concerned

^ S t a t e m e n t  b y  J a n e  J u m p er, p e r s o n a l  i n t e r v i e w ,

^ s t a t e m e n t  b y  I v y  C r i s w e l l ,  p e r s o n a l  i n t e r v i e w ,

" ^ S ta te m e n t  b y  K a th e r in e  F o rem a n , p e r s o n a l  i n t e r v i e w .
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on ly  in  a minor way about m otiva tin g  th e  ch ild ren ; th ey  ju s t  lo v e  a r t .  

They are always in te r e s t e d ,  and they  look  forward to  i t .

M o tiv a tio n a l fa c to r s  fo r  th ir d  grade« D em onstration, according  

to  th e  survey r e s u l t s ,  ranks h ig h e s t  a t  a l l  o f  th e  grade l e v e l s  fo r  

second and up; one e x c e p tio n , d is p la y , i s  shown fo r  th e s ix t h  grade.

The u se fu ln e s s  o f  a good dem onstration was fu r th e r  su b sta n tia te d  in  an 

in te r v ie w  w ith  a th ir d  grade tea ch er  when she wanted her stu d en ts  to  be 

o r i g in a l . . In stea d  o f  u s in g  p a tte r n s , she showed them many d if fe r e n t  ways 

th a t  a medium could  be handled and encouraged them to  ex p e r im e n t.^  

E xperim entation can be done w ith  art m a te r ia ls ;  and, through demon­

s t r a t io n ,  some tech n iq u es can le a d  to  a search  fo r  o th e r s .

With th e u se  o f  dem onstration and exam ples, d is c u s s io n  should  

e v o lv e . Examples, p lu s  d is c u s s io n , can p o in t  out variou s elem ents fo r  a 

b e t te r  understanding o f the le s s o n . One in terv iew ee  cau tion ed , as d id  

s e v e r a l ,  th a t  when u sin g  examples one must b e .c a r e fu l  so th a t  th e  example 

i s  not d u p lica ted ," ^  The same cau tion  can apply to  a d is p la y , although a 

d isp la y  can be a show o f  p a st work. To in s tr u c t  s tu d en ts  to  "draw some­

thing" u su a lly  le a v e s  them v o id . A tea ch er  who tea ch es  both th ir d  and 

fo u rth  grade s ta te d  th a t  th e  s tu d en ts  needed to  be guided in to  th in k in g  

o f  id e a s  fo r  a p r o je c t  through d isc u ss io n .^ ?  For exam ple, th e  teach er

"^Statement by Donna McDowell, p erso n a l in te r v ie w .

l 6I b id .

^ S ta tem en t by In g r id  W illoughby, person a l in te r v ie w .
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cou ld  guide d is c u s s io n  by ask ing q u estio n s about m a te r ia ls  or o b jec ts  

th a t  th e  stu d en ts c o l le c t e d  or by having th e  stu d en ts  comment about a 

f ilm  or some other exp erien ce th a t th ey  m ight have had or im agined. One 

tea ch er  found th a t th e  com bination o f  th e  chalkboard and d isc u ss io n  was 

more s u c c e s s fu l  than other methods and with, her d is c u s s io n  brought out 

th e  reason s "why" and what th e stu d en ts were to  d o .^

M o tiv a tio n a l fa c to r s  fo r  fo u rth  grade.  The survey ta b le  shows 

tea ch er  enthusiasm  as one o f  th e  more e f f e c t iv e  m o tiv a tio n a l fa c to r s  

fo r  th e fo u rth  grade l e v e l .  Teacher enthusiasm  ranks q u ite  h igh  fo r  a l l  

grade l e v e l s .  Though i t  was not m entioned during the in te r v ie w s , most 

tea ch er s  ev idenced  much enthusiasm  when th ey  d iscu ssed  th e ir  variou s  

a r t u n it s  and tech n iq u es .

Though th e  survey  ta b le  shows r e la te d  exp erien ces w ith  a r e la ­

t iv e l y  low  p ercen ta g e , th ey  were o f te n  m entioned in  th e  in te r v ie w s . One 
»

tea ch er  asked th e  s tu d en ts  to  i l l u s t r a t e  th e  seasons when th ey  stu d ied  

th e  s c ie n c e  o f  w eather, to  draw p r e h is to r ic  anim als when studying  

h is to r y ,  t o  make th ree-d im en sio n a l maps when studying geography, and to  

i l l u s t r a t e  id e a s  r e la te d  to  a s t o r y .^  One tea ch er  s ta te d  th a t  the art  

work r e la te d  to  other su b jec ts  was th e most s u c c e s s fu l m o tiv a tio n a l  

method fo r  h er . She a lso  m entioned th a t  s tu d en ts  were alw ays in te r e s te d  

in  making th in g s  fo r  h o lid a y s , but here a g a in , d is c u s s io n  always en tered

•^Statem ent by Avalon B i l lq u i s t ,  p erso n a l in te r v ie w .

^ S ta tem en t by E liza b e th  Robinson, p erso n a l in te r v ie w .
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in .  T heir art p r o je c ts  were preceded by a d is c u s s io n  o f  what th ey  could

do.2°

During one d is c u s s io n  w ith  a te a c h e r , she exp la in ed  how she 

r e la te d  sc ie n c e  to  a r t .  Her c la s s  was stud ying  e l e c t r i c i t y  arid the  

term in a ls  o f  a dry b a tte r y . Terms, such as p lu s  and m inus, y es  and no, 

p o s it iv e  and n e g a t iv e , were analyzed . This d is c u s s io n , which co rr e la ted  

w ith  s c ie n c e , in te r e s te d  th e  s tu d en ts  in  p o s it iv e  and n e g a tiv e  art 

d esign  as another way o f  exp ressin g  t h is  con cep t.

M o tiv a tio n a l fa c to r s  fo r  f i f t h  grade.  The use o f  various media 

i s  sometimes l im ite d  in  s c h o o ls , as i s  th e  space to  have a v a r ie ty  o f  

m a te r ia l.  These cou ld  be fa c to r s  e x p la in in g  th e  low percentage in  t h is  

area fo r  most grade l e v e l s  as l i s t e d  in  Table I .  One experienced  teach er  

so lv ed  t h i s  problem by organ iz in g  an a r t a p p rec ia tio n  c la s s  so th a t th e  

stu d en ts  cou ld  have seme knowledge o f  th e  d if f e r e n t  k in d s and tech n iq u es  

o f  a r t .  She a lso  aroused t h e ir  c u r io s i ty  by g e tt in g  v a r io u s  art mate­

r i a l s  out in  advance o f  an art c la s s  p e r io d ,,^  M ater ia ls  do not always 

have to  be exp en sive  to  be v a r ied  or new t o  th e  s tu d e n ts , A f i f t h  grade 

tea ch er  found th a t  working w ith  t i s s u e  paper was a new exp erien ce to  her 

art c l a s s .  The same te a c h e r , to  add in t e r e s t  to  a s o c ia l  s tu d ie s  u n it  

about In te r n a tio n a l Day, had stu d en ts b r in g  in  a r t i s t i c  o b je c ts  from

^ S ta tem en t by B i l l y  Jean R ie se , p erso n a l in te r v ie w ,

^ S ta tem en t by D e lila h  Bauer, p erso n a l in te r v ie w ,

^ S ta tem en t by Marion Zink, p erso n a l in te r v ie w .
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fo r e ig n  c o u n tr ie s  th a t  th e ir  parents or r e la t iv e s  had gathered*23 The 

u se o f  th e s e  tech n iq u es a u to m a tica lly  in v o lv ed  d is p la y , d isc u ss io n  and 

dem onstration* T his tea ch er  o b v io u sly  had th e  enthusiasm  t o  do a l l  o f  

th e se  th in g s  fo r  a u n it  in  a r t .

Here a g a in , as h e lp fu l as a l l  o f  th e se  v a r ia t io n s  might have been, 

th e tea ch er  must s t i l l  c o n sta n tly  s t r e s s  o r i g in a l i t y .  The showing o f  

examples was o f te n  d iscu sse d  during the in terv iew s w ith  te a c h e r s , but one 

tea ch er  m entioned th a t i t  i s  b e s t  to  put examples away to  avoid  copying* 

This same teacher, used a r t fo r  tea ch in g  m anipulation  o f  a compass fo r  a 

math c l a s s .  The stu d en ts  learn ed  to  m anipulate th e  instrum ent fo r  math 

by cr e a tin g  d es ig n s  fo r  art w ith  th e com pass*^

M o tiv a tio n a l fa c to r s  fo r  s ix t h  grade* The f ig u r e s  in  Table I 

show d isp la y  c lo s e ly  ranked w ith  dem onstration  as th e h ig h e s t  m otiva­

t io n a l  fa c to r s  at th e  s ix t h  grade le v e l*  These two fa c to r s  could  be . 

n ea r ly  synonymous* During an in te r v ie w  w ith  a s ix th  grade tea ch er , he 

s ta te d  th a t  he used a d isp la y  o f  f in is h e d  p r o je c ts  from a previous  

le s s o n  fo r  a dem onstration  and found t h is  to  be h is  most su c c e s s fu l  

method t o  in t e r e s t  th e  stu d en ts in  an art p ro jec t*25 S im ila r ly , in  the  

use o f  d isp la y  as a method to  gather in t e r e s t ,  a s ix t h  grade teach er put 

out m a ter ia ls  ahead o f  tim e to  arouse c u r io s i t y ,  then  incorporated  th e

^ S ta tem en t by Jan ice  Anderson, p erso n a l in terv iew *

2bstatem ent by S h ir le y  Schwark, p erso n a l in terv iew *

Statem ent by Jim C arpenter, p erso n a l in terview *
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d isp la y  w ith  her dem onstration* ̂ 6 This sane tech n iq u e o f  d isp la y in g  

m a te r ia ls  t o  arouse in t e r e s t  was m entioned e a r l ie r  by a r u r a l tea ch er .

The s ix th  grade tea ch ers in terv iew ed  o fte n  m entioned th e  use o f  

s t o r ie s  and r e la te d  exp er ien ces  fo r  s u c c e s s fu l m o tiv a tio n , although th e  

ta b le  r a te s  th e se  v ery  low . During one in terv iew  a tea ch er  mentioned 

d if fe r e n t  ways o f  r e la t in g  e x p e r ie n c e s . F i r s t ,  th e  stu d en ts  made a mural 

o f  lo c a l  th in g s  th ey  had seen; then  th ey  developed a th ree-d im en sion a l 

diorama based on th e m ural. In  another u n it ,  she combined math and a r t .  

From an g les drawn in  math and from math graphs, her stu d en ts  created  

d e s ig n s . For use in  a weaving u n it ,  t h i s  same tea ch er  had th e  stud en ts  

b rin g  in  m a ter ia ls  from t h e ir  environment to  add in t e r e s t  to  the  

p r o je c t .2? Such th in g s  as w eeds, sm all branches w ith  d if f e r e n t  kinds o f  

bark, and variou s g r a sse s  are some m a te r ia ls .th a t could  be incorporated  

in to  th e  w eaving.

Again i t  was mentioned how s e lf -m o t iv a t in g  a r t can b e , e s p e c ia l ly  

by u sin g  b o l i d e s  fo r  a theme. H olidays were always most s u c c e s s fu l ,  fo r  

th ey  are always o f  g rea t in t e r e s t  to  c h i ld r e n .2®

A te a c h e r , who l ik e d  to  work w ith  h o lid a y s , sea so n s , and s o c ia l  

s tu d ie s ,  dem onstrated w ater c o lo r  tech n iq u es w ith  th e  overhead p ro jec to r  

by p a in tin g  d ir e c t ly  on th e  f ilm  w ith  th e  tran sparen t pigm ent. He a lso

2^Sta.tement by Helen D a v is , p erso n a l in terv iew .

27statem ent by F lorence P e t ta p ie c e , p erson a l in te r v ie w .

2“Statem ent by W alter W aters, p erso n a l in te r v ie w .
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s ta te d ,  as d id  tea ch er s  o f  o th er grade l e v e l s ,  th a t  one should always be 

c a r e fu l o f  cop y in g . Furthermore, most c h ild r e n  o f  t h i s  age group need  

l i t t l e  m o tiv a tio n  because th ey  l ik e  a r t so  much,^
-

M otiva tion a l fa c to r s  fo r  se v e n th -tw e lfth  grade. The grades seven  

through tw elv e  l i s t e d  on th e survey and th o se  re fe rred  to  in  th e  in t e r ­

v iew s are grouped in to  one because a r t  i s  u su a lly  an e l e c t iv e  su b ject  

a t th e se  grade l e v e l s , .  In th e grades below th e  seven th , art i s  a part 

o f th e reg u la r  curriculum ; whereas, in  th e upper grades, a r t i s  u su a lly  

an e l e c t iv e  s e le c te d  by th e  s tu d en ts  who have an in te r e s t  in  i t .  M otiva­

t io n a l  f a c t o r s ,  p erce n ta g e -w ise , v a r ied  e x te n s iv e ly  fo r  t h i s  group as 

compared w ith  low er grade l e v e l s .  For exam ple, a t  th e  7— 12 grade l e v e l  

th e  survey ra ted  d is c u s s io n  low  because i t  was found u s u a lly  incorpo­

ra ted  w ith  a dem onstration . In  th e  low er grades d is c u s s io n  ra ted  h igh  

on th e  su rv ey . Another example o f  a low  r a t in g  would be th e  use o f  

f i lm s .  One h igh  sc h o o l teach er  h e s ita te d  to  u se  f ilm s  because he f e l t  

th a t  th ey  were th e  l e a s t  e f f e c t iv e  m o tiv a tio n a l fa c to r ,  He s ta ted  th e  

disadvantage o f  f ilm s  i s  th a t  i t  i s  d i f f i c u l t  to  stop  them so th a t th e  

stu d en ts can ask q u estio n s  and d isc u ss  c e r ta in  a s p e c ts .  Though t h is  

same in s tr u c to r  d id  show v a r io u s examples and then dem onstrated, he 

fo llo w ed  through w ith  in d iv id u a l guidance', which was h is  most su c c e s s fu l  

method o f  m o tiv a tio n , ^

^ S ta tem en t by Robert Parsons, p erso n a l in te r v ie w ,

^ S ta tem en t by James C orf, p erso n a l in te r v ie w .
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Even a t t h i s  grade l e v e l  stu d en ts must be guided so  th a t th ey  do 

not Copye Older stu d en ts  are very  s e lf - c o n s c io u s  and are q u ite  concerned  

w ith  what t h e ir  f in is h e d  product w i l l  look  l i k e .  To overcome t h is  s e l f -  

co n sc io u sn ess  o f  th e  s tu d en ts , one ju n io r  h igh  art tea ch er  d iscovered  

th a t working w ith  im ag in a tive  su b je c ts  fo r  in c i t in g  in t e r e s t  was 

rewarding* She o c c a s io n a lly  read "nonsense poetry" or p layed  music fo r  

a b a s ic  s ta r t in g  p o in t fo r  c r e a t iv e  id e a s ,31

B esid es  d em onstrations, an in terv iew ee  sa id  th a t he l ik e d  to  get  

th e  s tu d en ts  in v o lv ed  w ith  a l l  a sp e c ts  o f  a r t ,  such as p u ttin g  up 

b u l le t in  board d isp la y s*  He l ik e d  to  g e t th e  stu d en ts  to  r e la x  w ith  

art,32 G ettin g  th e  s tu d en ts  in vo lved  cou ld  in c lu d e  doing research  on 

variou s a r t i s t s  and s t y l e s ,  h e lp in g  to  p lan  le s s o n s ,  and preparing  

m a te r ia ls . They are p e r so n a lly  in v o lv ed  when a r t i s  c o r r e la te d  w ith  

r e la te d  e x p e r ie n c e s .

Further d is c u s s io n  o f  m o tiv a tio n a l f a c to r s .  The u se  o f  film s  

ranks low  fo r  most grade l e v e l s  on th e  survey ta b le .  The reason fo r  t h is  

can be understood w ith  in terv iew s  o f  te a c h e r s . I t  was o fte n  stated , th a t  

t h e ir  sch o o l d id  not have th e  equipment fo r  movies or s l id e s ;  o th erw ise , 

th e  tea ch er  would l i k e  to  tr y  using  them .as a m o tiv a tio n a l tech n iq u e. 

Other tea ch ers  who d id  have some equipment commented th a t  f ilm s  from, the  

s t a t e  o f f i c e  were too  o ld  and to  ren t from f i lm  companies was too

33-Statement by E liza b eth  Schwegman, p erson a l in te r v ie w ,

32gtatement by Glenn Young, p erso n a l in terv iew .



e x p en s iv e . Other tea ch er s  have used f i lm s  and have found them s u c c e s s fu l  

m o tiv a to rs .

The low  sco res  fo r  f i e l d  t r ip s  on th e  survey  ta b le  c o r r e la te  w ith  

th e  b r ie f  m ention o f  them during in te r v ie w s . F ie ld  t r ip s  cou ld  be p a r t ly  

synonomous w ith  r e la te d  ex p er ien ces . As was ex p la in ed  e a r l i e r ,  f i e l d  

t r ip s  need not be done by th e  c la s s  as a whole; but th e stu d en ts could  

ga in  s im ila r  ex p er ien ces  on an in d iv id u a l b a s is .

Teachers commented th a t  th ey  used many d if f e r e n t  methods to  m oti­

v a te .  Some tea ch er s  found i t  hard to  say which one tech n iq u e was b e s t ,  

fo r  each group o f  s tu d en ts  rea c ted  d i f f e r e n t ly .  In terv iew ees  a lso  s ta te d  

th a t  because o f  c e r ta in  phrases or wording th a t  th ey  u sed , one c la ss , 

might be more c r e a t iv e  than another.

T h e r e fo r e ,. th e  tea ch er  should tak e in to  c o n s id e r a tio n  th e  stu d en ts  

th e o b je c t iv e s ,  and th e  s i tu a t io n  throughout an art le s s o n . There i s  no 

s in g le  m o tiv a tio n a l fa c to r  th at can be termed s u c c e s s fu l fo r  a l l  art

s itu a t io n s



CHAPTER V

SUMMARY AND CONCLUSIONS 

. I .  SUMMARY
. ©

A number o f  co n tr ib u tin g  fa c to r s  fo r  th e m otiva tion  o f  art 

stu d en ts  were id e n t i f i e d  in  th e l i t e r a t u r e  c o n su lted , th e  w r itten  survey  

o f  art te a c h e r s , and th e  person al in te r v ie w s  w ith  art te a c h e r s . Some o f  

th e  im portant f in d in g s  o f  t h is  study were:

1 . The te a c h e r 's  r o le  i s  b a s ic a l ly  th a t  o f m otivatin g  stu d en ts  so th a t  

lea rn in g  and ex p erien cin g  c r e a t iv i t y  can tak e p la c e ,

2 . The tea ch er  must develop  th e  in t e r e s t  o f  each student and guide him 

toward th e  c r e a t iv e  g o a ls .

3 . There are many good teach ers who make use o f e f f e c t iv e  ty p es o f  

m o tiv a tio n . Some o f th e  im portant a sp ec ts  o f  a good teach er  are 

enthusiasm  fo r  what th ey  are doing and an understanding o f  s tu d en ts . 

I t  i s  important th a t a teach er know h is  s tu d e n ts ' a b i l i t i e s  and 

t h e ir  l ik e s  and d i s l ik e s  so th a t he may guide them w ith  s u c c e s s fu l  

ty p es  o f  m o tiv a tio n .

U. An a r t teach er should  be w e ll tra in e d  in  h is  f i e l d  and continue w ith  

h is  own c r e a t iv e  exp erien ces fo r  a deeper in s ig h t  o f  h is  stu d en ts' 

c r e a t iv e  problem s, although i t  may be d i f f i c u l t  fo r  th e  teach er to  

f in d  tim e.

So The proper art m a te r ia ls  and equipment and th e ir  c o r r e c t  use and 

care are im portant m o tiv a tio n a l f a c t o r s .  .

6 .  The l im ite d  use o f  f ilm s  i s : shown in  the survey t a b le .  During the
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in te r v ie w s  a nximber o f  tea ch ers  from se v e r a l grade l e v e l s  s ta te d  th a t  

th ey  had l i t t l e  or no a u d io -v isu a l m a te r ia ls  to  use and th a t  many o f  

th e  s t a t e  f i lm s  are ou tdated . T h is could  be a su c c e s s fu l method i f  

th e  tea ch er s  had a c c e ss  to  b e t te r  m a te r ia ls .

7 .  The te a c h e r ’s and th e s tu d en ts ' knowledge from p ast exp erien ce i s  

im portant as i t  can be u s e fu l in  th e  fu r th er  development o f  c r e a tiv e  

a c t i v i t i e s .

9 , The problem o f copying by stu d en ts  i s  c o n s ta n tly  encountered at a l l  

grade l e v e l s ,  e s p e c ia l ly  when d isp la y s  and examples are u sed .

9 . Teacher enthusiasm , s t o r i e s ,  poems and music were ra ted  most

s u c c e s s fu l fo r  m otiv a tin g  k in d ergarten  s tu d e n ts . The use o f  d isp la y  

and to  vary media ranked low at. th e  k in d ergarten  l e v e l .

1 0 . Teacher enthusiasm , th e  use o f s t o r ie s ,  poems and m usic, and

d isc u s s io n  were in d ic a te d  as s u c c e s s fu l methods o f  m o tiva tin g  th e  

f i r s t  grade s tu d e n ts . The low  ranking tech n iq u e fo r  t h i s  grade 

l e v e l  was to  vary m edia.

I l i  The use o f  s t o r i e s ,  poems, and music and dem onstration were rated  

th e  most s u c c e s s fu l methods o f  m otivatin g  second grade stu d en ts . 

Teacher enthusiasm  ranked low but t h i s  was exp la ined  by teach ers  

during th e  in te r v ie w s . The s tu d en ts  at. Ipwer grade l e v e l s  seem to  

need l e s s  m otiva tion  because o f t h e ir  enthusiasm  and in t e r e s t . in  a r t .  

The enthusiasm  o f th e  tea ch er s  was obvious by th e ir  h igh  in te r e s t  and 

e la b o r a tio n  when t e l l i n g  about t h e ir  a r t  stu d en ts  and c la s s e s .

12,. The use o f  dem onstration  ranked as th e  most s u c c e s s fu l method o f
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m otivatin g  fo r  th e  th ir d  grade l e v e l .  To le a v e  stu d en ts  w ith  ju s t  

th e  in s tr u c t io n s  to  draw som ething i s  .not very  s u c c e s s fu l .  This 

method u s u a lly  le a v e s  them wondering what to  draw and what th e  

co rrec t th in g  i s  t o  draw.

13 . Teacher enthusiasm  and r e la t in g  art to  other su b je c ts  were found to  

be most s u c c e s s fu l forms o f  m otiva tin g  art, stu d en ts  at th e  fourth  

grade l e v e l .  To vary media and f i e l d  t r ip s  had a low r a tin g  fo r  

t h is  grade l e v e l ,  though many tea ch er s  do use th e se  methods and 

f in d  them s u c c e s s fu l .

I lu  C lass d is c u s s io n  and th e use o f dem onstration  were ra ted  the most 

s u c c e s s fu l ty p es o f m otivation  fo r  the f i f t h  grade. The use o f  

examples was kept l im ite d  to  avo id  cop yin g .

15 . The use o f  d isp la y  and dem onstration  were found to  be th e  most 

s u c c e s s fu l methods o f  m o tiva tion  fo r  th e  s ix th  grade l e v e l .  F ie ld  

t r i p s ,  s t o r i e s ,  poems and music had a r e l a t iv e l y  low rank fo r  the  

s ix th  grade. T his cou ld  be an in d ic a t io n  th a t  th e  s ix t h  grade 

tea ch ers should  tr y  th e se  low ranking methods which were su c c e s s fu l  

fo r  o th er  grade l e v e l s .

1 6 . Dem onstrations were ra ted  th e  most s u c c e s s fu l way o f  m otivating  

secondary l e v e l  s tu d e n ts . Film s and sen sory  ( f e e l in g ,  sm ellin g , 

h ea r in g , s e e in g )  ex p erien ces  had a low r a tin g  fo r  t h is  grade l e v e l .

I I .  CONCLUSIONS

From th e  f in d in g s  i t  was concluded th a t:



I e There was an im portant in te r a c t io n  between th e  tea ch er  and th e  

stud en t during th e art a c t iv i t y .

2 . S tu d en ts , i f  prop erly  m otivated , cou ld  be c r e a t iv e  during an art  

p r o je c t .

3 . S u c c e ss fu l methods o f  m o tiva tin g  the art stu d en ts  d i f f e r  fo r  th e  

va r io u s grade l e v e l s .  This could  be an in d ic a t io n  th a t  a l l  tea ch ers  

should  be more experim ental and tr y  o th er  methods.

U. Teacher enthusiasm  i s  a c h a r a c te r is t ic  fo r  s u c c e s s fu l m otiva tion  o f  

a rt stu d en ts in  th e  low er elem entary grad es, k in d ergarten  through  

second grade. T his does not mean to  say  th a t tea ch er  enthusiasm  

i s  not im portant a t a l l  grade l e v e l s .

5 .  S t o r ie s ,  poems and music are s u c c e s s fu l methods o f  m otivatin g  low er  

elem entary s tu d e n ts , k indergarten  through second grade; but th ey  

cou ld  be s u c c e s s fu l at other grade l e v e l s .

6 . Film s as a id s  ranked low as a method o f  m otivatin g  k indergarten  

through tw e lf th  grade art s tu d e n ts . T his could  be exp la ined  by 

la ck  o f  sch o o l funds and o b so le te  m a te r ia ls .

7 . There i s  no s in g le  m o tiv a tio n a l fa c to r  th a t can be termed s u c c e s s fu l  

fo r  a l l  ar t s i t u a t io n s .  The teach er  should  take in to  co n sid era tio n  

th e  s tu d en t, th e  o b je c t iv e s  arid th e  s i tu a t io n  throughout an art 

le s s o n .

8o Art p r o je c ts  were o fte n  c o r r e la te d  s u c c e s s f u l ly ,  th e .te a c h e r s  f e l t ,  

w ith  other su b jec t  m atter as a means o f  m o tiv a tio n . ;

9 .  D irec t in te r v ie w s  were more rev e a lin g  and conbI u s ive than a w r itte n



su rvey , fo r  in terv iew ees  were q u estio n ed  fu r th er  fo r  c l a r i t y  on any 

p o in t ,

10 . In  most in s ta n c e s  th e  r e s u lt s  o f  th e  survey ta b le  c o r r e la te  w ith  the  

p erson a l in te r v ie w s . The in terv iew ees  d id  p o in t out t h a t "teach ers  

have used a v a r ie ty  o f  m o tiv a tio n a l fa c to r s  and th a t th ey  d id  

experim ent w ith  new ways.

1 1 . Art tea ch er s  used many forms o f  m o tiv a tio n . They d id  not r e ly  on 

any one c e r ta in  method but in corp orated  s e v e r a l in to  an art le s s o n .

1 2 . The most s u c c e s s fu l m o tiv a tio n a l fa c to r s  th a t  were used by art 

tea ch ers  a t a l l  l e v e l s ,  K—12, were dem onstration , tea ch er  enthu­

siasm , d is p la y , and r e la te d  ex p er ien ces; a l l  o f  which included  

d is c u s s io n .

I I I .  RECOMMENDATIONS

From th e  f in d in g s  and co n c lu s io n s  i t  i s  recommended t h a t :

1 . Art tea ch er s  a t a l l  grade l e v e l s  should  attempt new ways to  

m o tiv a te . The tea ch er  should  a ls o  tr y  th e se  new ways and in c o r ­

porate them along w ith  th e ir  s u c c e s s fu l ,  p r a c tic e d  tech n iq u es . A 

tea ch er  should be aware o f  h is  r e s u l t s  and c o n s ta n tly  eva luate  

them fo r  th e  f in e s t  m o tiv a tio n .

2 . A u d io -v isu a l m a ter ia ls  fo r  art tea ch er s  should be obtained  or 

updated. These m a ter ia ls  should be experim ented w ith  as a means 

o f  improving m o tiv a tio n .

3 . E x c e s s iv e ■use o f  d isp la y s  and examples in  th e art room should be
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avoided to  h elp  p reven t copying by th e s tu d e n ts . The teach er  should  

observe th e work o f  th e  stu d en ts to  s e e  how d isp la y s  and examples 

a f f e c t  t h e ir  work»

Ue More emphasis shou ld  be p laced  on the techn ique o f  m otiva tion  in  

th e  art classroom  through th e c o l le g e  methods c la s s e s  fo r  prospec­

t iv e  tea ch ers  and through in - s e r v ic e  programs fo r  p r a c t ic in g  

te a c h e r s .

5 . I t  i s  recommended th a t  d is c u s s io n , which i s  u s u a lly  a su c c e s s fu l  

m o tiv a tio n a l fa c to r  th a t in v o lv e s  th e  s tu d e n ts , should  be w e ll 

planned, organized  and u t i l i z e d  by art te a c h e r s .

6 . Teachers shou ld  read recen t p u b lic a tio n s  about art education  and 

i t s  p h ilosophy in  order to  broaden th e ir  knowledge and to  help  

improve th e ir  tea ch in g  tech n iq u es .

7 . Methods as id e n t i f i e d  by t h i s  study should  be t r ie d  by the various  

grade l e v e l  art tea ch ers; however, th ese  methods may n ot be 

favorab le , fo r  a l l .  As t h i s  paper p o in ts  o u t, th ere  i s  no one 

c e r ta in  techn ique th a t  i s  su c c e s s fu l;  and each teach er  should  

eva lu a te  h is  own. The teach er should not assume th a t  on ly  c e r ta in  

tech n iq u es w i l l  be su c c e s s fu l;  but he should  be ab le  to  adapt some 

variance in  procedure, according to  th e c la s s  s i z e ,  th e  type of 

s tu d e n ts , the p h y s ic a l f a c i l i t i e s ,  th e  su b jec t m a tter , and the  

m a te r ia ls .
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APPENDIX A

L is t  o f  in te rv ie w e e s  in c lu d in g  name, community, g rade  ta u g h t ,  and 

y e a rs  ta u g h t*

Name Address Grades Years taught

Marian Zink D illo n Rural 1 0

Margaret Woodrow B utte Kindergarten 7

Lyda S a t te r ly B utte Kind. & I 5

H asel Olson K a l is p e l l I 5

P a tr ic ia  C arter West G lacier I  & 2 6

A lic e  M iller R ichland I ,  2 , & 3 18

K atherine Foreman Great F a lls 2 17

I l a  D eighton Three Forks 2 23

Jane Jumper D illo n 2 8

Iv y  C r isw e ll Clyde Park 2 & 3 9

Avalon B i l lq u is t Anaconda 3 13

Donna McDowell ■ S ee ly  Lake 3 3

In g r id  W illoughby C irc le 3 & U 1 0

D e lila h  Bauer Laurel U 6

B i l ly  Jean R iese B utte U 5

E liza b eth  Robinson Sidney U & 5I
U

Jan ice  Anderson Darby 5 $

S h ir le y  Schwark Thompson F a lls 5- 8

E liza b eth  Hahn Troy ' 5 6

Jim Carpenter Ennis S & 6 . ' 7
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Name Address Grades- Years taught

W alter W aters■ R jngling 8 2

H elen Davis B utte 6 U

F lorence P e tta p ie c e Great F a lls 6 18

Bob Parsons Browning 6 2

Frank Curnow Butte 6 ?

Glenn Young K a lis p e ll 7 & 8 . U

E lisa b e th  Schwegman D illo n 6 - -8 h

James Cprr D illo n High School . 1 2
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