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Abstract:
The purpose of this study was to determine successful methods of motivating K-12 art students, as

identified by experienced teachers of selected school districts, in the state of Montana, for the years
1967-69.

The problem was discussed with the city art supervisor of Great Falls, Montana; and with his
cooperation a questionnaire was compiled and distributed to four hundred local teachers connected
with teaching art in their classrooms, A return of over seventy-five per cent of the completed
questionnaires was received and evaluated in conjunction with twenty-eight personal interviews and
personal observations by the author. The teachers were asked to identify the types of motivation which
they found to be most successful.

The use of demonstrations as an aid to motivate in the art classroom was recorded from the survey and
the interviews as the most successful aid to the teacher. Teacher enthusiasm and the use of displays
also ranked very high in the study of the teachers of art.

It was shown that there were a variety of ways to motivate, but the teachers did not rely on any one
certain method; rather, they incorporated several within an art lesson. It was also found in the study that
there is no single motivational factor that can be termed successful for all art situations.

This research also showed that there is a use for further investigation in the subject of motivational
techniques in the art room.
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ABSTRACT

The purpose of this study was to determine successful methods of
motivating K-12 art students, as identified by experienced teachers of
gelected school districts, in the state of Montana, for the years 1967-69°

The problem was discussed with the city art supervisor of Great
Falls, Montana; and with his cooperation a questionnaire was compiled
and distributed to four hundred local teachers connected with teaching
art in their classrooms. A return of over seventy-five per cent. of the
completed questionnaires was received and evaluated in conjunction with
twenty-eight personal interviews and personal observations by the author.
The teachers were asked to identify the types of motivation which they
found to be most successful, .

The use of demonstrations as an aid to motivate in the art class-
room was recorded from the survey and the interviews as the most
successful aid to the teacher. Teacher enthusiasm and the use of
displays also ranked very high in the study of the teachers of art,

Tt was shown that there were a varlety of ways to motivate, but
the teachers did not rely on any one certain method; rather, they
incorporated several within an art lesson. It was also found in the.-

- study that there is no single motivational factor that can be termed
successful for all art 31tuations.

This research also showed that there is a use for further inves-
tigation in the subject of motivational techniques in the art room,




CHAPTER I
~ INTRODUCTION

Art is a constantly growing part.of the curriculum in our public
schools, and its growing importance is being recognized . Art is being

taught in the schools not for a certain few people but for all indi-

viduals. It is part of ‘the art teacher s function to stimulate creative'

experiences for. everyone.

The art teacher usually has several basic objectives to follow
in stimulating students -in a school art program; Some'of the objectives
are to develop an appreciation and understanding of. art and to encourage.
a recognition of art's place in the student's everyday 1life., The teacher
should strive to give each student the opportunity for personal expres—
sion and satisfaction w1th individual accomplishment and to develop a
'knowledge of man's v1sual art heritage for a better interpretation and '
expression of his own. Furthermore, thejinstructor should emphasize the
developmentiof the knowledge and‘theyuse.of various media .and "tools, -
’ To help accomplish the various goals of an art teacher in the classroom;
certain motivational procedures are adopted.

Importance‘Of the studg Much of a general nature has been ‘

written about motivation in the regular classroom, but llttle has been
‘recorded in particular concerning motivation in the art classroom. In
either of the situations,‘it has often been said how important motivation
is, but little has been written descrlbing the actual process. wny do

we need to‘motivate°‘ What are some of the techniques that one can use° ,




.-
Teachers are often asking these questions. _
With the variety of art talent that may be'presumed to exist in
the public schools, the‘development of &ays to motivate'these various
talents‘is verv impcrtant in developing‘creative experienceS@ Lawrence
McVitty emphasized in his study that "It is clear that sone stinulns,

either interior or exterior, moves the child torespond."l
I. THE PROBLEM -

Statement 2£ the problem. The purpose of this.study was to

determine successful‘methods of motivating K-12 art students,;as"
identified by experienced teachers of selectedischool.districts, in

the state of Montana, for the.years 196769
II. DEFINITIONS OF TERMS USED

Successful. An.act of motivation may be considered successful
when the maJority of the students have shown a highly personal involve-
ment with the project presented. If a variety of responses -are given
by the class, the motivation was broad and divergent in scope and was
successful in encouraging uniqueness.2 | |

Motivation, "Motivation is the stimulation to action resulting

1Lawrence McVitty, "An Experimental Study on Various Methods in
Art at the Fifth Grade Level" (Doctoral dissertation, Pennsylvania
. State Univer31ty, 195h), p.__.‘,‘ : . e

_ 2Donald and Barbara Herberholz, A Child's Pursuit of Art
(Dubuque, Iowa° Wm, C. Brown Company PdBlIsHers, 15375 Po 35"_

~T"T==T
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from an individual's desire to reach an established goal or purpose,"3
Ezperienced. A teacher who has gained knowledge, wisdom, and
skill in teaching over a period of time is considered experienced. In ‘
this study an experienced teacher was one who had at least one year or‘l
more of classroom teachlng.‘- | |
Studies._ The process of gathering information through reading,

observations, interviews, and the use of questionnaires. Much of the

knowledge acquired through periodicals,‘publications,-and hooks confirms_ .

classroom'motivational experiences.

'Egperiments. Experiments are a series of tentative procedures,h
Concerning this thesis, experiments were actually used by classroam
instructors, Procedures were also tested by - other professionals and

. were recorded in this paper. |
Evaluation. Evaluation by the 1nstructor determined the degree,
‘through observation, of a student's interest in .a subject or in a
project. A lesser degree of emphasis was placed on the finished product
itself; Consideration was aiven to the student's art ability and his v
past~experience. ’ | ) | 4. ' ' ‘ _
pr :; oc . Any undertaking which is planned a.nd carried out with

‘a purpose in mindo

‘ 3Smith, Krause, and Anderson, The Educator 'S Encyclopedia ,-;
'(Englewood Cliffs, New Jerseyx Prentice H 5315, Po- SBh.

\"_,T"
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III. RESEARCH DESIGN

Instruments;i The instruﬁentS‘used:in this study were questiou-
naires, personal interviews and observations. In this study teachers
who showed a wide variety of number of'years taught:and also had a raried
geographical background in teacher training were selected at random. The
"'teachers werse asked to identify the types of motivation which they used
for an art class -and which were found to be most successful. The _T

- question and the discussion can be found in Chapter IV°
IV. DELIMITATIONS OF THE STUDY

‘This study h'as.‘oeenf delimited to grades ‘K-12 in the public '
schools° Questionnaires, 1nterviews, and. observations were used on
the eleuentary and,secondary 1eve1.‘ The research for this study was
conducted durihg'l?é?\to l969,and delimited_to‘theﬁschools.gs outlined

in the -selected studies.
V. _QRGANIZATION oF {fI‘ﬁESTUDY- |

Chaptsr I includes a discussion of the problem, ‘the method of
research employed, and outlines the organization of the remainder of
> the study°
Chapter II presents the importance of the studies and the role
a‘d that the teacher playso The Review of the Literature also includes : H

ths importance of motivation and an introduction to some of the results
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of certain fechniquesa

Chapter IIT discusses many techniques that could motivate studen£s
in the art room, These methods were fouﬁd functional.by the.authqr and
aré supported by research in literature. e

Chapﬁef IV includes various methods that could be.used fdf
pregeﬁting an art lesson, TFindings of the study and othe; methods of
motivation that could be.applicable in the classroom are outiined.

| .Chaptef V presents a'summanf of the study, its‘findings, and the

conclusions-derived therefrom. Possible recommendations based on the .

study are also preéénted in this final chapter,




CHAPTER II

REVIEW OF THE LITERATURE

In taking up the problem of motivation, two aspects to keep in
mind are: (1) the 1mportance of motlvation, and (2) how to mo+ivate.,
The 1mportance will be brought out in this chapter. New ideas may result

from the process of motivation, but more important is having the expe-

riepces derlved,from‘creat1v1ty up to the completed objective,

The reasons for.motivation seem to overlap .and have some corre-
lation with one another,',Thg,Educational Policies Coﬂmiséion‘of ﬁhe‘
National Education Association states, "The central role of the teacher
remains the stimulation of learning for 1nd1v1duals and for grou.ps,"1

E. B. Hurlock in his book, Child Growth and Develqpment, helps emphasize

further the functlon of the teacher in 1earn1ng and the close relation-
ship of motivation and learnlng, for he states°

When motivation appears to be lacking in students, the
teacher's role is primarily that of motivating them so that
learning can take place. It is possible to develop the
learner's acceptance of the teacher's goal as his own; !
however, a higher aim is to establish goals on which both , J
"teacher and learner- can agree,? - j

The teacher's motivation'is always important in a claésrodm for
the studénts of any age. Even those with outstandlng abllity must have

some need Or_réason_for doing_a task, Most teachers can teil us that to

10n the Role of ‘the Teacher, A Report Prepared by the hduca-
tional Policies Commission of the NEA (Washlngton, Do Coy: 1967), pe 1o

2%, B, Hurlock, Child Growth and Develquent (New York: McCraw-
Hill Book. Company, 1966), p. 5860

r— = r—— - T - —TT T T
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walk into a classroom end say in so many words,’"Draw a picture," with
no build-up or enplanation will find the students sitting there wondering
what to do. A picture of what? How large? With what media”i What kind
of paper° These points must be explained as part of the instructional
procedure, A pupil wants to know and should know' what to do and what
his freedons for enpression‘ere. ‘These directions can be conveyed to
him by the teacher and developed into a mutual understanding ofithe
objectives, A gtudy by McVitty states: | N
The motivations which involved the personal factor" of
a student-teacher participation resulted in the greatest -
degree of creative growth as indicated by the criteria used.
Mare participation by the student alone does not guarantee
learning° : 4
The above statement does not mean that a student should always
or continuously be guided, especially in a creative experience. There
are times when he_should bevhy himself to concentrate and bring forth
his own ideas. | | o

Basic factors of‘motivation; The teacher, the atmosphere he

| presents, the classroom, the relationship between students, the interest
rin the subject, the materials, the past experiences, the teacher's expla-

nation of the unit or project--these‘are some of the:basic factorsnin‘ |

‘ starting to consider motivation. | | . |

Importance of the teacher° The beginning of the motivational

“experience should cemmence with the teacher,‘ The mental attitude of

3MCVitty, 22» 2}20‘, po9l° -
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the teacher.is one of the primary, important asoects of motivation. He

or she should try, through personal interest with the use of the voice,

facial expressions, and even body movement, to create an exciting,
intéresting introduction or atmosphere that will carry over to the
students. It is this interest shown by the instructor that will gi&e

" an attentive and enthuéiastic start to art instruction.,. Manual Barken

speaks of the teacher, "They can create the atmosphere that can make the -

art laboratory a haven for personal development. and self fulfillment."h
The imbbrtance of the teacher, especially during the introductory period
of a lesson or a unit, is pointed out again by Barken when he states:

The conditions created by a teacher in which social inter-
action occurs are as potent a force toward creative action as
the development characteristics of the children themselves.
In fact the development capacities of children can grow to
their optimal level only when the educational situation
encourages their growth, )

The development which Barken speaks of here is an important development

* which begins as the teacher begins to dévelop the interest.

Through the interest created, the teacher hopes.inspiration will =

follow, However, in Manfred L. Keiler's book, The Art of Teaching Art,
he points out ﬁhat one cannot force inspiration,‘but thaﬁ once it is

.preSent, iy roquiresAproper guidanceAtoward‘a‘dosired.goal.é Some

hManual Barken, A Foundation for Art Education (New York* Ronald
Press Company, 1955), p. 221,

5Ibid., p. 219.

6Manfred L. Keiler, The Art of Teaching Art (Unlversity of .
Nebraska Press, 1961), P US.




-‘.1mportant technlques for this necessary guidance will be brought ‘out in o

' the next chaptero

‘ Objectlves of the lessona. When motivating the etudent,'itoie-

_very important to p01nt out that the completed project for the lesson
belng‘presented is not the only objective, The main objective is the'"
" expression of‘experienceé° A child whose anxiety about representatlon 3
is appeased by a sense of achlevement is often Hilling to go further in ‘
a creative way than a child who is stymled‘because he feels he can't
draw."7 This is when the proper motivation‘to prevent the hinorance‘of
~ a student's creativeness is important° The individuel‘difference for an
assigned end result must be acknowledged;. "The final product is only
the result of the preoluding experience, 1f the child cannot 1dent1fy
himself with the experience, the_finel product will necessarily show
it,n8 | |

Instructor s influence on the studento The teacher can use any :

number of technlques in alding the student who is creating a product

not only to complete the work but also to develop his own style in doing
it. The importance of the teaoher in the above process cannot be over-
empha31zed, as pointed out by Burkhart's statement'

Only those teachers with somé breadth in thelr trainlng and
background in art education were able to help their pupils

THelen Merrit, Guidlng Free Expression in Children's Art (New
York: Holt, Rinehart and Winston, Inc., 196h), Po 56 '

Byiktor Lowenfeld, Creative and Mental Growth. (third edition,
New York: The Macmillan Company, 19377, Po 25. E
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develop their own individual styles of work in ways that could
not be readily identified with their teacher's own paintings.
Though in art education our predominant concern is to help all
our pupils to work in any one course, to help each pupil dis-
cover ways of becoming more creative in his own particular and
individual ways of work,9

Talent° This raised the question: Should the."non-talented"
person be encouraged to-take art? To evaluate a student 's talent
reqoires some knowledge of the student's background. Talent, accordihg
to McFee{s study, appeérs to be a complex factor; for she states:

"Talent" in art has never been clearly defined, The tradi-

tional concept that one is born with talent is too simple to
‘explain the complexity of a child's development in art. Mendel-
~owitz considers talent mainly a matter of opportunity and reward.

* These are certainly important factors, but there seam to be
inherent traits that "talent" also comprises--intelligence,.
eye-hand coordination, and intensity of drives.

Therefore, it would seem that most everyone has some artistic
knack but might not have the ability to express it. Usually, all one
needs is the opportunity to develop creativity, Howevef, if a student
does not show his talent, it becomes the obligation of the teacher to’
motivate such a persoh throughout the entire lesson, ;1f anyone is
properly‘motivaﬁed, his creative aptness can be uncovered. This is one

of the objectives of the art teacher,

' Motivating the inhibited. Another obJective of the art teacher

is to help the inhibited art student., To overcome inhibition w111 take

9Robert Go Burkhart, Spontaneous and Deliberate Ways of Learning

(Scranton, Pennsylvania~ International Textbook Company, 196“7, Pe Y0

105une King McFee, Preparation for Art (San Franc1sco. Wadsworth

Publishing Company, Inc., I361), p. 207,

7\ Ti—ar —
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more motivation for that student than it will for an individual with
uninhibited ability or with experieﬁpe‘ Here again, as stated aﬁove;
the student's background is importént, Viktor Lowenfeld fﬁund that:

A child who says YI can't draw" has become inhibited in the

spontaneous creative expression of his experiences, We are

- often apt to believe that it may be an. indication of lack.of
skill, that is, inability to represent things "adequately,."
That this is not so is borne out by the fact that children
actually have no external standard for *"adequate expression." .
Since all children express themselves differently according to
their individual differences, there is actually no "right" or
*wrong." If the child camnot. express hii filf something must
have interfered with his self-confidenceo

Giving such a person the guidance that will give him the security to

create is essential,

Motivating the self-conscious, As a child gets oldér,@he becames

more self-conscious about -his work. Some students will not ohly“need

motivation to be creative and overcome this self-consciousness in an art

class, but will aiso need some incénti?e to take an art.course in the

first place. This would be true especialLy in an upper-grade s1tuat10n
where art is an electlve, and a student may be 80O self-conscious that
this inhibltion wlll keep h1m from taklng a course, Here ls‘thewcase i
when sameone should motlvate a restralned person to take an art. course
‘ in school, for the student may have a talent but lack the courage to'

make use of ite:

Motivating the uninterested. Many‘timeéla studerit is assigned

11Viktor Lowenfeld, Your Child and Qis Art (New York The :-

-   Macmi11an Company, 19)5), PP 28-29° T
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to an art class who is not the least interested in art, With the proper
motivation, an interest can be instilled. 'Agsin,'as with the non=tal- |
ented and inhibited student, a little extra stimulation is necessarj, If
the uninterested student is stimulated correctly and shown‘hoﬁ much art
is surrounding him and how much his everyday life is involved, he is
likely to became interested.

Motivation from guest artists. There may be some instances when

the teacher feels inadequate to help the students become involved with
a certain project° In this oase the teacher should not feel frustrated.
For many‘years art teachers have called in others to demonstrate or
discuss certain aspects of their subject area.' Guest artists. in the
classroom may be termed tools of motlvation, consequently, the regular

- instructor could increase enthusiasm and interest by inviting in a guest

teacher,’

Over-motivation, 'Aeother_very_imoortant phase of motivation is
to know when to draw the fine line betweeh‘motivation_and_over-moti—
vstion. Too much talk or demosstratioevcosld be boring, As important
'as;it is to‘motivate,ithe teacher shou;d always be observant'enooghtto
note how much is needed. A-student might get very excited and inte-
rested in an idee eeriy during an introdﬁction.. A teacher's ability
in timiné in many ihstances is extremely important. Continued moti- |
vation~may be cerried oﬁt during a more personal contact at a 1ater
f.time with other students. - |

In summarizing, ‘the . astute teacher of art is one who guides his
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students with the best motivational and instructlonal procedures by being
congtantly aware of what is useful to them and what is useless° Tha role .
of the discerning teacher is vital, as Keiler reiterateS°

In addition, the teacher must be thoroughly familiar with
his own student attitude toward a subject in order to decide
how far he can incorporate or utilize their wants and wishes,
and to what extent he must ignore them. for their own benefit.
This form of interaction between students' wishes and the
teacher's knowledge and pedagogical skill must take place
before the instructor can discharge his obligations effec~ .
tively, However, the final responsibility for the conduct of
a course always rests with the teacher; no one else can carry
'this responsibility for him, least of all his students,l2

lzKeil_er,'-gE‘p E_}_‘Ejo, ‘po Sio




CHAPTER IIT.

.

TECHNIQUES TO MOTIVATE IN THE ART CLASSROOM

Intrinsic and extrinsic motivation. In this chapter intrinsic

and extrinsic motivational techniques will be discussed, Iniggg

Educator's Encyclopedia these two techniques are explained ass

the

Motivation resulting from goals or purposes developed or
recognized by the person himself is referred to as intrinsic
motivation., Motivation resulting from goals or purposes that
are accepted from others or developed and recognized as the
result of outside influences is referred to as extr1n51c
motlvatlon.1

Regardless of the iechnique used, the most important factor is
teacher, Vincent Lanier states it very well when he says:

Underlying all of these motivational devices is the one -
essential ingredient in the phase of methodology--teacher
enthusiasm, - Without it most of. these techniques can easily
be unproductive of the desired results., With it they are
sometimes unnecessary, The art teacher who can be sincerely
excited by the wonder of art and by the thrill of seeing his
pupils experience this wonder, can infect a group with the
same feeling. At times this is the only motivation that is
needed.2

Whax makes a good teacher, Innumerable studies have been made

“ on the qualitles and characteristics of a nood art teacher, the results

have been either inconclusive and/or conflicting. There are many kinds

of successful teachers, for one has only to go back over his own past

experiences as a student to~find‘many good: qualities and characteristicé

. 1Smith-Krause-Anderson, 0P 01t., p. 58L.

2Vincent Lanler, ‘Teaching Secondary Art (Scranton, Pennsylvania

International- Textbook Company, 1964), p. 133,

e e e e iy = e r— |l s o e Tt 2 | i
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of his teachers, The matter of sayiﬁg what an-éffective teacher should
‘be like is difficult; at worst,‘imposéiblé., Therefore, we should keép in
mind that there are a number of good characteristics which a teacher
should have, but that he has them in a mmber of degrees and combi-
nations.3 Some of the good qualitieé of a.teapher~whidh will helﬁ to
motivate in the arf room are brought out in the foliowing ?aragraphs.

Keep in mind, when introducing any unit wifh any kind of technique,
in order to have it well receivéd—by the students, the teacher should
start out with enthusiasm not only for teaching hi§~special field of
interest but also to teach other areaé (water color,jdesign; ceramics,
etc,) of art reqﬁired of him by?hiS‘adminiétration; Because art involves
emotion, the'teacher must feel he wants to be‘involved in a number of‘ 
ways, To show enthusiasm, one would: (1) show interest in the sfudents,
(2) show interest in the subject, (3) be receptive to ideas, (L) know
and understand the needs of'tﬁe students, and (5) develop competency in
areas that are taught. i

As stated above, the start of the motivatlonal procedure rests
with the-teacher, and before anything further is said, strong points are
the appearanéé and the exﬁression'of.the teacher,. Thesé‘ére.important
right from the beginnlng 1n order to present a pleasant atmosphere in

the classroam; unless a gloomy one is desired for certaln effects.

3Reid Hastie and David Templeton, Art Education in the Secondagy
. Schools (University of Minnesota, Research Report 1-63,—EinneapoliS“<
Minnesota: Department of Art Educatlon, 1963), p. 82, -

ey




If a teacher doesn't feel well and there is good rapport betueen the
teacher and the students; he should relsy his feelings to the class.
They will ﬁsually be more cdnsiderate in their attention and behavior,
This is uaually important because of the often informal atmosphere in
an art studio classroom, Viktor Lowenfeld stresses the importance of
the introductory perlod when he writes:
It should be stressed in the beginning that there is no

single. approach to freeing children or adults in their crea-

tive potentialities, or to making them more sensitive toward

‘themselves and their enviromment. However, it can be said -

that.whatever a teacher does in stimulating creativeness

greatly depends on three factors; (1) his own personality,

of which his own creativeness, his degree of sensitivity,

and flexible relationships to enviromment are an important

part; (2) his ability to put himself into the place of others, -

and ¢(3) his understanding and knowledge of the needs of those
whom he is teachingoh

A good appearance is sometines overlooked. There are sone
teachers who indicate carelessness and forget that a magnetic teacher
should: (l)'dreSS approprietely, (2) dress ettractively,i(B) be neatly

- groomed, (4). not be "extreme in appearance," (5) wear cloth1ng and
grooming appropriate to complexion, height, weight and personality, and

(6) have a pleasant facial expression,s This does not mean the teacher

mast always dress formally when in the classroom. When working with clay

and paper‘mache, informal clothes would be appropriate, Furthermore, if

byiktor Lowenfeld, Creative and Mental Grouth, (thlrd editlon,
New York: The Macmillan Company, 19977, Po. 3o .

SHoward Conant and Arne Randall Art in Education, (Peoria,
Il1linois: Charles A. Bennett, 1963), Pe 36°

rore— - — T T
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a teacher is too %dressed up,” he or she might.be-tbo conscious about
’.their clothing and hinder the informality of an art foom. |

' Coupléa with an attractive outward appeérahce, the teacher must,
' possess those genﬁihe inner traits that daily enhénce‘his-teaching in
the eyes of his students such as: (1) friendliness to all, (2) an
ability to work gith people, not over them, (3) a willingness to share,
(L) a real sincerity, (5) enduring patience, (6) the ability to drama-
tize, and (7) a well-developed seﬁse of humor,

.Not only. should the students know the feelinéé of their teacher
for a better understanding, but the teacher should glso know the kind of
student he has--hié background, interests, and feelings toward him,

" These things cannbt-be known at the first.élaéé session but are learnsd
" over a period of time,

Teachers' ideal working conditions. Factors, pleasant or

unpleasant, which inﬁluencé a teacher, will rqach‘inbo the classroom,
An art-minded community and a decent home life for the teacher will
bensefit the teacher's interest in motivation. For thevteacher to feel
enthusiastic about his teaching in the art i-oqzn, his room should be
appealing to the students. Excellent working conditions, congenial
fellow‘workéf§,_and a cooperative édministfaﬁiqh add to the composifion
of désirable conditions; Also, necess;ry matéfials shquld be féadily

availablé°

Students' classroom conditions, Students can get frustrated

and discouraged if the classrooms are t00 browdéd. Overcrowding will
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present at least two problems; one is that the teacher cannot reach all
of the students for individual help, and the other is the lack of the
necessary space to carry on many of the art projectsffespecially the
three~dimensional projects. If a shfgor self-conscious student is placed'
"in this undesirable, croﬁded situation, hie creative expression will often -
be inhibited. If the student can sit.with friends or if he can have a |
little pfivacy, he might express himself more freely. Keiler points out
how essentisl to the creative process these things are when he writes:
Impatience, impetuousity, fearfulness, aﬁd a lack of confi-
.dence are deadly enemies of the. creative process, Patience
and trust in oneself are essential, and both can be developed

through guided experiences in the art rocm.6

Artist-teacher, "Art education can fulfill its'function'only

under the competent guidance of a well-trained art teacher, "7 In the
field of art education, much has been said aoout the artist-teachef
role. One cannot be the first, leave out the second, and be an educator
of worth, An artist, no matter. how well trained or talented he may be
in the arts, does not alw&ys make an outstanding teacher. If an artist ‘
is not interested in the "teacher" aspect, he will probably teach only
skills with little reason or theory behlnd them, A good artist-teacher
is one who usually teaches to share the'experiences of ert° However, to
become a good art teacher is a goal. that is not acquired solely through

education. It is an inward feeling coupled with knowledge and

6Keﬂer,: 92. Eé-_;b_og P. llgo

7Ibid., p. 49
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experience, The importance of the artist-teachsr is ﬁell stated in

Understanding Children's Art for Better Teaching: -

Creative work in art deepens the teacher's understanding
of her pupils' work. It enables her to experiénce at first
hand both the satisfactions and the frustrations that are
part of all creative endeavors. From observation of her own
difficulties in creative undertakings she can gain valuable
insights into the problems her pupils face. From her way of
overcoming diffigulties, she can learn how to help children
overcome theirs,® ' ' . ‘ ‘

Importance of introduction. Of the characteristics that point to
a good teacher, one of the most important is the ability ts motivate.
- Pecause of numerous new materials and techniques being developed, it is
difficult for the teacher to keep informed and to be experienced with'
all of them. If a teacher is presenting a lesson using a new media or
techniqus, the individual, if properly informed and motivated, can have
a successful experience. Thé importance of good motivation at the intro-
duction isfstressed by Smith, Krause, and Anderson: .
- One of the teacher's major roles in instruction is to moti-
vate the student. Establishing goals or purposes that are
accepted by the individual often presents a problem,
The school itself can provide a sett1ng that leads to
intrinsic motivation, Activities that. afford opportunities
for the student to probe his own interests and his own partic-
ular aptitudes and talents, Such probing amid a variety of
experiences often provides the stimulation that is needed in

motivating students in the learning process,

Since motivation may be aroused by outside influences,

S

: 8Betty Lark-Horovitz, Hilda Present Lewis, and Marc Luca, Under
st g%§§ Children's Art for Better Teachggg (Columbus, Ohio. CharTes B
BooEs, Tnc.,_T§677_ p. IB§ o |
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certain teclmiques or devices may be used successfully for
this purpose. In introducing a new lesson or a new topic,
teachers often refer to the introduction as motivation for

the lesson, It is during this period that the teacher, as

the outside influence, attempts to use his knowledge of the
pupilst interests, needs, and abilities in arousing them to
action, He hopes to establish purposes for the lesgon ahead
in such a way that students adopt the purposes as their own
and are stimulated to action to achieve them,

The teacher may assume that interest alone_will motivate
the students only to find that although the students seemed
to be highly interested in the toplc or problem at hand, no
action results,
. Teaching aids which can be used élong with the teacher's moti-
vation can also help if mechanical or other aids .are used correctly.

Here again, the teacher must be able to judge how much and how many

- examples to use as aids,

Class discussion. The alert teacher can tell by obéerving;his
class how long a discussion should last; Whether the discussion is
during the introduction, a review, or a project critique; student
" interest can be held for only soylong.' During the introduction to.a
project, the students'éould Be anxious to start working. . When such
festlessnesq begins, it is time to conclude the discussion of get them
more interested in the discussion with a different appréach if ﬁore:

information is essential. Observation of individual differences is

important here, In the classroom situation, the.attention span during.

a discussion will vary with each individual's interest.

During'the‘diécussion, vhether it is during the introduéfion of

9Smith-Krause-Anderson, OPe giﬁ,;-pp, 584585, ;
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a unit or at a point within the unit, the objectives should be stressed
continuously, The value of a clear knowledge of the purposo of the
assigrmment or the objectives to give the students more interest is
pointed out by Shumsky when he writes: . _
It is evident that guiding the students to formnlame the
“lesson's objective tends to emphasize the common task facing
the group, raises a meaningful goal to be achieved, and
encourages freedom and initiative to think and participate.
The cooperative identification of the lesson's objective is
an attempt to alleviate a major difficulty inherent in a.
lesson planning the involvement of children learningo1
Points that might be included in a discussion are: (1) past
experiences of the students and the teacher, (2) appropriate ideas for
the materials involved, (3) numerous variations on a theme, if one is

‘being used, and. (L) the objectives or goals of the assignment,

Use of themes with discussion. With nearly any -medium or

technique, a theme may be assigned for a guide., Often a class will
receive an assignment with a paint hedium apd not know what subject to
paint, Natalie Robinson Cole says that, %The child must have-histmind
and emotions aroused, Time should he‘spont‘discussiné past'experienceo
'to build up an interest for expansion of a subject matter,"1 Given
‘one-word themes‘such as water, tree, or old house, students can come

forﬁh with many.finé jdeas, If the teacher selects one word and asks

loAbraham Shumsky, In Search of Teaching Style (New York:
Appleton-Century-Crofts, 1'988), p. 133.

11Natalle Robinson Cole, The Arts in the Classroom (New York
* John Day Company, l9h0), PPe B-ha ) | .
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the clﬁss to éee how many ideas can be derived from that one word, such
as tree; they hay respond-with hanging treg, lone pine, windblown,
gnarled, dead, logging.camp, stump, orchard, and mény more beginning
ideas. Themes for holidays seem ta be overworked; yet.a new idea for
an old custom always.makes an interesting chéllengé. Other ideas for
themes, which are unending, might include'méking music, haunted house,
lost, the good old days, a wish, occgpations,.water,'sports, tfanSpsr-

tation, weather, and fire,

Blanche Jefferson in her book, Teaching Art to Children,Adiscusses
usiné themes for motivating students and how much morérenthuéiasm they
put into their art work after discussing them, ®As a result of such
motivation, Debby drew a much more complex, detailéd, and interesting
pictureo"lz Jefferson also goes on to say, "Children need‘ﬁhe sugges-~
tions that they gaiﬁ from their classmate's statements, as well éa the
stimulation‘of‘their own thinking through tﬁe teacﬁef's quesiibns.‘"13

Use of examples. Durlno the discussi on, or after, examples of

work may be shown, Often a_Student wants to have some visual ;dea of

. what his final product or goal is so, therefore; the sho&ing of certain
techniques may be beneficial because the student could lack perception
of what his goal is, 'Showing examples of an objective is not always

desirable. So -often when a student has limited ability‘or is self-

‘ 12Blanche Jefferson, Teaching" ATt o Chiidren (Boston. Allyn aﬁd
Bacon, Inc., 1965), PP 6&-667 ' :

13Ibldo, Pe 679
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conscious about his work, he will tend to dublicate from examples or

from parts of them, Many times when a teacher is emphésizing creativity;

the showing of examples might inhibit the objective,

Here, consideration can be given to the objectives; Should just
an explanation be given? Should examples of work be shown and then put
away? Should examples of the objective be lsft vigible throughout the
unit? These questions can be answered by a teacher's observation of his
class, He should know his class, his objectives, and the extent to whlch
he should-use examples, wWIf they do become fixed too soon, they may fall
into a mannerism. They need most of all to remain open and flexible in
the way they work."lh The importance of the'téécher's.judgment in the
extent of his use of examples and ideas presented to students is noted
by Hiram Williams:

The good art teacher passes on principles to his student,

- principles useful to the exploitation of ideas, As best as he
can, the teacher helps the student recognize ideas and how to
unfold possibilities, He makes an effort to stay out of the
student's experience with unfolding form and gives advice only.
at that point where the student-painter is unquestionably bogged
in a hopeless quandary, Above all, the good art teacher, tries
his utmost to refrain from st1f3¢ng the student with his .own
prejudices, his biases, and his styls, The real task of_the -
art teacher is to be what we might call a freeing agent.

There are different ways of showing examples, just as there are

different media to use for various demonstrations, ‘Besidés-having‘two-

Ligobert, C, Burkart, op. cite, pe 9e

lSHirdm Willlams,'"On Teaching Art," Art Educatlon, Valume 21:
Number 5 (May, 1968), 7. ' v
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dimensional examples to show, the teacher nay ﬁse:movies, slides, tele-
vision, filmstrips, and'drawings on a chalkboard. 'Demonstrations‘énd
the use of examples could be synonymous,'fOr the demonstration itself
is an exémple. Depending on the situation, sdme-examples might be
better, and some do have limitations. Bugelski points out both the
advantages and the disadvantéges of using a film:

What the teacher is more interested in is whether or not
televigion and motion pictures can be used to Instruct. The
answer 1is easy: If a "live!" lecturer or demonstration can
teach, so can a photographed one. The teacher on film or
tape can talk as well as the one in the classroom, perhaps
better., He can demonstrate more effectively, because in a
gense, it 1s possible for him to take the students with him
to a foreign country, the bottom of the ocean, a surgery, or
a launching pad. He can use equipment that would be prohib-
itively expensive for any single class or school., His one
weakness is that he cannot see his students and cannot judge
{to the extent that this is possible for the live teacher)
whether he has the class "with" him or not. He cannot ask
the class 1f some point should be repeated or illustrated
further. The filmed teacher cannot see that some students
are not paying attepjion. In fact, he might be talking to
an empty classroom. ' : ‘ '

Proper care and use of eqﬁipment. Before or durlng the initial.

demonstraxlon.or any demonstratlon ‘that mighx take place throughout a

unit, the proper distribution, care and use of tools and materials
should be continuously emphasized. This statement may not seem pertinent
to motivation, but it is. As Lowenfeld p01nts outs

Matters of apparently pure technical 1mportancé, such as
the preparation and distribution of art materials, may some-

16B R Bugelski, The Psycholo , 2£’Le A lled to Teach
(Indlanapolis, New York: B65bs-Mérril “Company nc,, 5 DD
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times be decisive for the success or failure of an art
teacher's ability to motivate his pupils effectively.

The preparation and diatriéution of art materials belong
as much to a good art teacher as the motivation,1’

It takes persistent motivation to;encourage the proper use and care of
materials and tools, Lowenfelq also points out that to motivate the
students for proper care'éan be attained by giving them sone ofxthe
respon51b111ty for the preparatlon, distribution, and collecting of
" the art materlalsala
" The fact that the.samé'tools will be used by the ciass again
sﬁould be encouragement for the.students'to take care of'tﬁem. The care
of the tools, whether they belong to the school or te the student, is
equally important. When an understanding of these vélues is reached,
the maintenance of tools and materials should improvs,
" The greaﬁér our éffinity to materials the more we”wili regard
‘them as precious, This is not for mere economy but as an
important educational means, for without this "emotional® rela-
tionghip to art media, no art expression is possibla."l9
To motivate students in the proper use and care of the tools and
equipmeat, the teacher or a moniter could check.things as ihej are
returned at. the end of each class session, A roster giving each student

a turn at the end of each session to see that things are returned in

order is useful., The need for tools to be kept in good condition is an

17Vixtor Lowenfeld _E° cit., p. 8k,

. lgIbld

'19Ibid., p. 85,
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. -obvious incentive.

Developing skills and techniques. The proper use of certain

tools, such as those used for carving, is necessary for the safety of
the students. Not only is the proper precautionary use of tools an
important factor, but also the correct use of a tool should be known°

The corréct use will ald in obtaining éertain desired end rgsults° If

a gtudent has a certain objective, he should have the technical skill to -

manipulate the necessary tools., As a sﬁudent's skills grow and as he
matures physically, his desire for further development will increase as
Munro reiterates:
Older students need and demand more techniqué, become dis-

satisfied with mere play, and want to know how to do a thing

well (as Judged by contemporary adult standards) if at all,

They become more self-critical, impatient of awkward groping

and mere sslf expression; they delight in learning a technique

for its own sake; as an interesting game, _ ’

"If the student has the necessary know-how with a tool, he will
‘possess a greater incentive for experimentation; ekploration, and the
'creation of new ideas. The Natibnal Art Edﬁéatidn Association points .

out that one of the objectives of an art program should be "working
-,vith toolslappropriate to the students"abilities in order to. develop

1'manipulative skills needed for satisfying aesthetic expreséibnf"gl

20Thomas Munro, Art Educatiéd, I£S'PhiiOSophy and Psychology
- (Indianapolis, New York: Bobbs-Merrill Company, Inc., 1956}, p. ldﬂ.

2lNational Art Education Association, The Essentials 22 a Qualitz
School Art Program (Washington, D. C.: National Art Education Associ-
ation); Part I, C i
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For example, a student would miss some of the éatisfaction of using
water color techniques if he used‘énly a brush and never implemented
with the use'of a razor blade or a knife for varied effects, Similarly,
iﬁ creating a wood sculpture; the student could vary the textire of the
form of the work by possessing the‘knowledge of various techniques that
cgrtain toolé can.give.

Learning techniques is part of extrinsic motivatidﬁ.-'As Munro
says of technique: %It is skill in executing the details necessary for
expert production or performance, It is learned ability, as contrasted
with innéte; it involves ability to profii by accumulated cultural
experience, 22 |

A student, then, should have a basic kno&ledge of tools so that
‘he can proceed ﬁith an idea withoﬁt being inhibited., Often he may have
a creative urge and be held‘back, evén frustraﬁed, because of the lack
_of tecﬂnical knowledge; The technical knowledge'of tools and equipment
may'also lead to a'new creative end result with this kind of motivation.

"The pafiicular skills upon which production in the visual arts
depends are manipulative and perceptual, _The pupil can be trained both
to use his hands and to see more efficiently throﬁgh art aqtivity,"23
The importance of manipulative skills has been discussed up to this

point, Some of the perceptual factors ‘that can serve. as aids in expe-

22}1‘1’11‘0, 229 Eii._;t..’ pb 1050

23La.nier, 220 .Ei_t'o, Po 96,
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riences and motivation will be examined bélow,

Field trips. Field trips to museums or other art exhibits are
often motivational to young people. Such places usually have a wide
variation of media and subgect matter exhibited which could give
students a background of many experiences. If the olass cannot go as
a group, attending an exhibit may be an outside assignment and can be
‘discussed later in the classroom. The teacher may point out aspects
of art which the students should be aware of before they attend an
exhibit individually. &n exhibit usually gives the student a high
quality of art to expér_ience° Irma Paine writes about the important
part a teacher can play with the use of added experiences,

No child can create or grow mentally without stimuli and

challenging experiences. A goal of this sort may not be
achieved through presentation of materials alone. ' Guidance
must be available as the child progresses, shows growth,
falters, loses assurance, regresses, or shows no advancement,
An understanding teacher, not necessarily an artist, would
inspire and advance her charges through her undoubted enthu-
siasm and unbiased evaluation,

Motivation can be developed and maintained when the student has
had a variety of experiences outside the olassroom. The theory behind
the unit, the hiétory, the association with contemporafy activity both
inside and outside a classroom, and the sklll all enhance one another

in the motivation of an. idea. Herbeérholz points out that groundwork

vbefore‘tpe field trip'is essentlal, A dlscu331on or listing of specific

2hIrma Littler Paine, Art Aids (Minneapolls, Minnesota' Burgess
Publishing Company, 1905), pe 1o
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points to obéerve will make a student more aware of what to look for,
Emphasis by the instructor upon: (1)-"What.the shapes and functions of
things are, (2) What the textures are, (3) What odors will be encoun-
tered, (L) What colors he might look for, (5) What noises he mlght hear,
and (6) How these findlngs are related to those things which he already
knows"eJ will aid atudents in gaining more from the trip.

Because some individuals will feel inhibited because of-a lack of
outside experiences, the teacher should encourage and stimulste an
interest for them, "Most individuals have the natural endowments
necessary to beéome more creative Persoﬁs. However,.not everyone's
creativeness has been st;":i'.rred."'26 Pfesenting‘some of the above functions
are part of the teacher's objectives to stir this cfeativeness. If‘a
teacher waats to motivate students into being creative, he must keep in
mind the aims of art education and what art is a3'statéd by I. L. Paine:

Art is a way to enrich individual awéfeness‘and understanding

of the world of nature and the world of man through an increased
development of the sensory mechanics, i.e., learning to observe,

feel, listen, smell, and taste,

Art is a way to develop skills in the use of art materials
through experlmentation, manipulation, and practlce°

Art is a way to enrich appreciation of artists, art works, and,
aesthetlc forms. ‘ . :

Art is a way of becdming'a creative person,

25Herberholz, _E° cit., p. 66,

26Earl ¥, Linderman and Donald W, Herberholz, Developing Artistic
and Perceptual Awareness (Dubuque, Iowa: Wm, C. Brown Company, 196&),
Pe 1o
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Art is a way to becéme a flexible, confident person through
telling and saying your ideas in a visual languagse.

Art is a way to clarify and fix ideas in the mind through

visual reiteration, by snrengthenlng what has been learned
about something.27 ,

As it was mentioned above, one of the teacher's objectives is to
teach awareness to the world around us and to develop sensory observa-
tions, Most students have an interest of some sort in the natural
things around them. There is such én enormous variety of the natural
materials that we‘can utilize, The teacher can develop and should
develop an awareness of these in the students. This awareness of nature
can be most stimulatirig to art students as Robert Henkes explains:

Seeing in nature is similar to perception. To perceive

means to know, to see, to think, and finally, in an artistic
sense, to express. The expression of nature demands an idea
or a series of ideas., To express nature visually suggests

the lack of artistic segments necessary for a complete expres-
sion, Nature should be the motivational or stimulating force
responsible for the finished product. It is the stimulus that
generates the artist igto action, It should challenge the
child in like manner,?

To_excite‘thegchild's interest, many natural materials can be
brought into the classroom, Students céh bring‘examples‘fromitheir.own
excursions, or the class can go out as a group and collect things.

~ When the weather.permits,-the ciasé may work outside with whatever media

might be practical. There is usually some area near the school that can

271rma Littlef Paine, op. 01t., p, 6.

28Robert Henkes, MNature: A Way of aeelng Thlnps," School A.rts,
Volume 67: Number 5 (January, 1968), 33.. - .
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furnish some nstural material, Teschiné‘the auareness to the things
around-them is an important goal of the teacher, To motivate this
awareness is an art teacher's privilege, regardless of the students' art

ability. Art and the Adolescent points out the fascinating things one

can see if he only looks for them: -

The world has become a storehouse of fascination, for art
has taught ‘me to observe, and observing has opened a world I
never knew existed, A plain ordinary house has become an
amazing maze of windows, doors, trimmings, and color that I
looked at bafore but never §aw,

Sub;ect matter. Following .a' certain theme was mentioned above

as an:important agpect for some units, Along the sems line as "theme"
would be subject matter for such an experience as drawing or painting a
still lif_e° Vases and flowers can get boring and uninteresting, To
spark.a little more interest for all the class, the instructor should
‘have a variety of objects with appeal for many. If a vase and flowers
are included in the still life; a gun, decoy, stuffed animal, skull, |

stone, or carving could be added, A variety of objects can motivate

1nterest but, to avoid clutter in a composition and give more freedom, .

allow the students to eliminate some objects or to place them in their

‘composition in an original arrangement. In this ‘way they receive inspi-

" ration and an opportunity to experience the organization of their own
: parrangementc When a student is’ given freedom while doing a proaect, he

.~ has grsater opportunity to be more creative._

"29Youldon'C, Howell, Editor, Art and the . olescent (Kutztown,

-—-{ ti Wo )Jlo

Pennsylvania: National Art Education As
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Time limitations. Freedom comes into play, also, for completing

a project. .Some students are mors experienced or talented with certain
criteria or havé an inspiration right at the intrbduction of a unit and
are able to finish‘sooner. Other students are 5aturally slower, Setting
a deadline for. an assignment can inhibit creativity and good work., If a
student wants to prefiment a little more or is more'deliberaterthan.
other students,.these peéple should be ziven extra time.v Projects do
not have to be collected or checked on a specific date; the units may
overlap. Introduce the new unit.whén most- of the ciass is finished and
let the élowef ones complete the previous project Qp their"own time,
There is less chance.for confusion ﬁhen gveryone w@rks‘on the Same
project siﬁultaneously. The instructor-can give«vérbal directions, and
any gquestions the students might have cén‘be shared and dis;ussed by all
- of the students.

| There are no hard and fast‘rules'in setﬁing a time:iimit for a
project; hoﬁeve:; if a teacher'wanﬁs action ahd freedom gsed in a
.project, it might bg best to sét a time limit occasibnally. When.
figure drawing which incérporates action or working with water colors,
wet on Wet’.a rapid response is callsd for on the part qf thé students,
A brief time limit.in these cases would be appropriate.

- Changing activities. Ancther way to keep both the teacher's

and the students' interest‘motivated‘is to change_the activities often.
Do not stay with one medium too long. The teachef's power of. obser-

vation_iS'impqrtant here, During the introduction and body of a unit,
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he can see how the interest fares. If it is nécessary to use the same
medium for an extended period of time, perhaps the ﬁheme could be
changed, Use variety to keep the students' interest and to avoid
monotony apd repetition. A variation in art activities can be extremely

beneficial as Creativity in Teaching states:

Materials that are prlmarnlv associated w1th the graphic
and plastic arts--clay, paint, wood, paper, paste, glue,
crayons, to name a few--have the wonderful quality of being
available to teachers for all kinds of purposes. They may
be made accessible to children for purposes of exploration
and manipulation or, when familiarity with the materials is
-achieved and skills are maturing, for purposes of expressing
an idea in some relatively finished form, It is at the time .-
of exploration that teachers can provide a variety of mate-
rials and create the atmosphere of friendliness and helpful-~
ness in which pupils may become increasingly well acqualnted
with the possibilities of art media,30

Variety may also be added by chanrlng from individual to group
projects from time to time., Lowenfeld points ou;_that it has been
experimentally proven that individual motivation is noﬁ aiways the most
effective, Classroom or gfoup motivation can become "contagious" just
as éxcitement ddes at a crowded footbéll game;3l Gfoup projects will
~often help a student get acqxalntpd w1th classmates, help him to relax,
“and aid him in expressing himself m,ozje‘.rea.dn.]_j,r.o Under the grpup project,
which makes th¢ class atmosphers mqfe infofmgl, a betﬁer‘}slationship

" can be achievad between students and. teacher,

, 3OAllce Miel, Creativity in Teaching. (Be;nont California:
Wadsworth Publlsnlng Company, Inc., 1962), p. 171,

31Lowenfeld op. cit., Pe 3.
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Group projects. Because the varied art talent usually found in

a class is én asset, the group project may-feap these benefits for all,
After a teachér knows each student's ability rangé, a more talented
student can be assigned to one gfqup for a'érojectqf‘Oné examﬁle would
be: One studént-will do the drawing; one may mix colors; others can
paint, Besides.having a certain goal to work‘for, the students are
learning to plah, to work, and to cooperate with each other. Robert
Reiff states in hisg writings:
I firmly believe that students learn more from one another
than from their teacher, certainly as much, From such frequent

Ygroup shows" students work, see a range of possibilities, and
hopefully, acquire some concept of what is good design,32

'

Student evaluation and criticism. During an evaluation session

‘the teacher may stress an awareness of the nnmeroﬁs‘eléments of each
compositipn° Each student can.be asked to expreés.his‘own thoughts
cbncerning the subject being discussed., In such a situation the
students without developed ability are included;ifor evéryone should

be able to e#press some reaction to a visible eiperience.

| ‘ Motivation thfough evaluation takes much consideration concerning
when it should be done énd how much should be said, First of ;11,
confidence can be built up by starting wiﬂh:simple procedures sd thatv
the student feéls‘Sucqess. 'HershOuld,be_praised»éndffeel‘Cdnfidént -

that he can.do well. He -should be helped to understand that he cannot

32Robert Helff, "Confessions of a Des1gn Teacher," School Arts,
Volume 67: Number 5 (January,. 1968), lh°
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do some things as well as others, June King MéFee in her book, Prepa-
ration for Art, says that, "The @eacher>can-help the.chiid by makiﬂg
certain he has some kind of success - on whicﬁ to build furthef success, "33

Sincere praise during an activity will givelﬁhe student confi~
dence to proceed freely ﬁith his creativity. For the teacher to convey '
31ncerity and confldence to the student, the teacher must choose the
better parts in the work and explaln why . he is pr3151ng them, Lowenfeld
" expresses this point well when he‘sayé. ‘

Your praise should boost the confidence of your child in
establishing more and more sensitive relationships to his
experiences, for the more sensitive his relationships to
his experiences, the richer will be hils art expression.

The teacher can be highly instrumental in helping the studenf to

understand, aé was mentioned eaflier, that seldom, if ever,‘do.artists
“handle éll media equally well, If the_teécher knows the background of
the student's wéaknesses, ﬁe may- encourage him ﬁoﬁwork with ﬁaterial in
which he will expefience success. McFée‘points oﬁtuthat, "Often in art
aétivities a éhild can get his first real success experience, if the
teacher helps him tO'select:avme&ium and‘érécess in which he:is likely‘

to _succeed.“35 SﬂeialSO points.but'thét encouragement can Se motivating |
especially if a student is at é‘plaﬁeau'or is regressing. "Constrﬁctive ‘
criticisﬁ iniths upper. grades partiéuiarly, is needed in keeping the -

~ child motivated to develop his értistic botenfial;"Bé

3hLowenfeld, Your Child and His Art, ops Cl‘b., p. 19,

BMcFee, op. cit., p. 1220 36Ibid.
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Teacher evaluation. When all of these and:other methods of

motivation are evaluated by the teacher, how shall he know that they

are truly helpful and that he, the teacher, has accomplished what heﬁ!_'

set out to do? Donald and Barbara Herberholz help answer this’queé%i@n
by writing:

A motivation may be considered effective when a majority
of the children have shown a highly personal involvement with
the subject matter presented. If a wide range of responses
are given by the class, the motivation was broad and divergent
4in scope and was successful- in encouraging unlqueness,37




CHAPTER IV
REPORT OF FINDINGS
I.  REVIEW OF THE PROBLEM .

Thie study was to dstermine which~Pecheique3'teachers found to be
most beneficial for motivating art students in the public schools in.the
~state of Montana, In the spring of 1968 after et least a year or more cf
teaching experience, four hundred teachers of the kindergarten through
the twelfth grade were asked_to complets a questionneireo The question-
naire consisted of a survey which was directed to the question of moti- _
vatioh as it was utilized in the teaching of clasercom art, It read as
follows: "Please describe in a few sentences the form of motivation
“which you have found most effective in pfeparing a child for an art
experience, (i.e.) materials, demonstfatioﬁ, displdy of art objects,-

clagsroom discussion, poems, mugic, stories, field trips, sensory

- experiences, teacher Enthusiasm; teacher's art background, etc. cheh?"‘

About an equal percentage of forms werecreturned.for each grade
level with approximately thfee hundred'teachers or seventy-five per cent
responding to the questlonnalre. The quéstioe‘was asked of teachefs at
| all grade levels to ascertain if there were any variation of techniques
ior methods  of inspiring, regardless of the students' ages. ‘Table I,
page 38 lists nine methods of motivation, These nine methods were.
mentioned with the greatest.frequency 1n‘the‘survey;

| Some of the teachers who were interv1ewed were approached at a

Montana Educatlon Associatlon Conference in Helena durlng the sprlng of

T T
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TABLE I )
PERCENTAGE OF MOTIVATIONAL FACTORS WHICH WERE FOUND'TO BE MOST EFFECTIVE

BY GREAT FALLS TEACHERS FOR AN ART BEXPERIENCE
ACCORDING TO GRADE LEVEL

| N = 300 | ;
'Grade level K 1 2 .,3 ' hi 5 6 : 7mel2
Motivational
Technique
vary media c e e e 0 3 _9 7 k21 6 l_>

related experiences, 13 L 9 iy 1 13 0 33
films, sensory . . . 9 25 25 11 37 13 ° 20 o
display. o o « » s » 5 22 20 37 Ly 29 70 56

teacher enthusiasm . 50 37 16 29 ‘52" 28 25 o LS

fieldtrips. o e oo 9 - 9 5 5 L 13 6 2
Stories,quems; mﬁeic 50 48 1O 22 .16 5 9.. .0
discussion o « o o o 21 55 30 S2. L5 40 b3 1

demonstrations o'o'ob 11 ho . 60 62 621“ 56 ‘-62 !. 78

, Some teachers indicated more uhan ‘one technlque, therefore, the‘-
sum.was not. necessarily equal t0. one hundred percent°
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1969, Other interviewses listed were fullwtime‘teéchgrs attending sumﬁer
| school for advanced study at Western Montana College. A complete list
of interviewees‘is.given in Appendix A. The teachers who were inter-
viewed were asked, "What type or kiﬂd of motivation did you use that yéu
found to be most successful for motivating your art students?®
The techniques that are discussed in this chapter were found to

be stiﬁulating to the students by the teachers surveyeduand interviewed.
II. FINDINGS

Motivational factors for Kindergarten. The highest percentage of

motivational factors found in the survey Table I for the kindergarﬁen
ﬁere teacher enthusiasm and'the use of stories; poems and music., In a
personal interview a kindergarten teacher stated that reading books was
very beneficial and that she read to the students and showed them some of
the illustrations. But she cautioned against showing thém too many -
illustrations because she wanted the students tolcreaté their own ideas
from what was read to them. Show the students just enough to give them
some ideas from which to work,t

Another teacﬁer pointed out that building up interest éhéad of
time by talking about a project (discussion) aﬁd teaﬁher enthﬁéiésm were -

the most Beneficiél art project motivators for-heroz.

lStatement by Marga;etbeodrow, personal interview,

2Statemenx by Lyda-Satterly, personal interview,
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Both discussion and enthusiasm ranked high in Table I in the
kindergarten. The use of display ranked low because of the tendency for
youngsters to copy., Also, at the kindergarten level, tp vary media
ranked low in the survey; whereas, demonstration ranked high, which it
does on all grade levels. The use of music, which is grouped with
stories and poems, was used.by a teacher interviewed and was found highly
motivational ‘She felt thﬁt children were more creative and expreSsed‘
themselves more originally through muslc.3 ”

Motivational factors for first grade. The highest percentagé for.

a sﬁccessful motivatlng technique as shown on Table I was discussipn.:
One first grade teacher used discussion and a story period, which also‘
ranked high on Table I for grade one, But she also stated.that at this
-grade level students seemed to need little motivation bepausa they are so
interested in everything ahd are eager to learn..h Another first gradé
teacher who used discussion found what the children's interests were to
facilitate the planning of future art activities, .Theﬁ she always kept
these materials handy so that when a étudent had some free time.hé could’
work on his own.S A primary rural teacher found that éorking‘on group

projects (which do not show on the survey table) had great motivational

3Statement by Marion Zink, personal interview.
st atement by Hazel Olson, personal interview,

5Staﬁement by Lyda Satterly, personal interview,
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value for art.,6 Group projects were mentioned as an important factor
during interviews at several grade levels, -A group préject‘ﬁhax could
involve more than one student woqld be the planning and the exscuting of
a mural, putting up a display, ofganizing holiday &ecorations,'or making
a social studies diorama, Each student would perform a funCtion-similar
to one which he or she had completed successfully in the past.

The second highsst-rated technique in Table I for firsﬁ_grade was
stories,.poems, and music., One teacher stated that thé stories from
children's books, either rea& by them or to them, were beneficial§ and
with this method discussion always entered in.7

Another technique that was successful for first grade motivation,
not listed in the'sufvej table but mentioned during interview discuésions,
was having short projects, those that last one or two periods, for them,
The shorter projects for primary people were important because of their
short attention span and because bfief, completed projects gave‘them the
feeling of accomplishment.8

Though the survey table has a low percentage Séore for relaﬁed
experienceé at gfade one and at other grade levels, du:ing'theEinterviéws
most of the teachers used this method, A teachér from West Glacier

stated that the students liked to relate their art projects to things

bstatement by Alice Miller, personal interview,
TStatement by Jeane Heller, persohal,inter&isﬁq

BStatement by Hazel Olson, personal interview,
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that they were familiar with and that she worked the art in simulta-
neously with social study units.’ Another- primary teacher related art |
projects to other experiences and with groups had them make 3-D murals
to fit the subject. First, students made animals from clay.aﬁd ﬁhen they.
put the appropriaﬁe'léndscape around the animal,l® This partiéﬁlar
teacher, and others, mentioned how youngsters liked to work with paint
because it is messy and fun; and they could create with it what they

wanted because they felt freer,

Motivational factors for second grade. For the- second gfade’and
grades that follow, Table I indicates that demonstration is the most
effective form of mofivation. The children are becoming aware of the
different art techniques, and after seeing something new being demon-
'strated, they are eager to try it themselves, One -teacher mentioned how
successful dehonstrating on the chalkbqard was, When‘she wanted them
to be creative, she started with a design and the studénts found ideas
in the design, such as animals and people, She, too, mentioned that
_ she did not use examples often as some students copied them.1! Most
teachers interviewed said that they ﬁsed exaﬁplés to a limited éxment;

| Though'the use éf related.eiperiences has a low percentaée'in ﬂhe

survey, related experiénces can be tied in with stories; poems, and

IStatement by Patrlcia Cartpr, personal interview.
105tatement by Alice Mlller, personal interview.

11Statement by Ila- Deighton, personal interv1ew, .

S B iy { B e
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music, which at this gréde level still‘has“a,high score; With the grades
to follow, stories, poems, and music, according to‘the survey, tend td-j
decline as useful forms of motivatiﬁn. Stories gave‘experiéncgs aﬁd.thén
the students created illustrations from their imaginations, a"teacher
stated. She also mentioned field trips,'parades, holidays, and the

imagination, all as forms of experienceé. She added that when students

had completed the art projects they were their own, and they showed pride

in their workolz

The use of display to stimuiate interest is shown as a ﬁoderately

important form of motivation in Table I, Its value was mentioned during

various interviews; for examplé, one second grade teacher mentioned that

she displayed everyone's art work, If less emphasis were placed on the

~ finished product, children would enjoy art more, 13

Using fiims and sensory experiences varies from one grade level to

another. The table indicates success in their use at-grade two. For usé‘

in creativity one teacher found that feeling and comparln textures
helped students to develop new texxtures..Lh

The table shows teacher enthusiasm as having the lowest value at °

this grade level. This can .be explained by cdmmeﬁts made by séveral of . L

" the primary teachers who were intarvigwed: A teacher need be concerned

123tatement by Jane Jumper, personal interv1ew.
13Statement by Ivy Criswell personal interv1ew.‘

,thtatement.by Katherine Forsman, personal inte:vieﬁ,
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only in a minor way about motivatlng the chlldren, they just love art.
They are always interested, and they look forward to it,

Motivational factors for third grade. Demonstration, according

to the sufvey results, ranks highest at all of the grade levels for
second and up; one exception, display, is éhbwn for the sixth grade, -

The usefulness of a good demopstration was further substantiated in an -
inferview with a third grade teacher when she wanted her students to be
original. Instead of using patterns, she showed them many different ways'
that a medium could be handled and encouraged them to experiment.ls'
Experimentation can be done with art materials; and, through demon-
stration, some techniques can lead to a search for others,

.With the use of demonstration and examples, discussion-shoﬁl&
evolve, Examples, i)lus discussion, éan point ouf various elements for a
better understanding of the lesson. One interviewee cautioned, as did
several, that when using examples one must be.carefﬁl’so that the gxample
is not duplicated,16 The séme caution can apply to a Aisplay, although é
display can be a show.of past work. To instruct studenfs to “draw some-
thing" usually leaves them void, _A teacher who teaches bothlﬁhird and
fourth grade stated thai the students needed to be guided into'thinkiné‘

of ideas for a project through discussion.t!  For example, the teacher . -

155t atenent by Donna McDowell, personal interview,

161114, .

‘17Statement by‘Ingrid‘WilloughBy, personal_int@rview;
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could guide discussion by asking questions about materials or objects -
that the students collected 6r by having the students cbmmeﬁﬁ about a
film or some other expserience that they might havé had or imsgined, One
teacher found that the'combination of the chalkboard and discussion was
more successful than other methods and with her diséussion brouéh£‘out |
the reasons "why" and ﬁha£ the students were to do.l8

Motivational factors for fourth grade. The survey table shows

teacher enthusiasm as one of the more effective motivational factors
for the foufth gra‘de.level° Teacher enthusiasm ranks quite high for all
grade levels, Thoﬁgh it was not mentioned during‘ﬁhe interviews, most
teachers.evidenced much enthusiasm when they discussed thelir various

art units and.techniqués.

Though the survey table shows related experiences with a rela~
tively low percentage, they were often mentioned in the interviews. One
teacher aSked tﬁe students to illustrate the seasons when they studied'
the science of weather, to draw prehistoric animals when studying
Bistpry, to .make three-dimensional maps when studying geography, and to
" {llustrate ideas related to a story.l’ One teacher stated that the art
work related to other subjects was the most successful motivatioﬁal
method for heft She also mentioned that students were always intérested

in making things for holidays, but here again, discussion always entered

185t atement by Avalon Billquist, personal interview,

1Istatement by Elizabeth Robinson, personal interview,
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in. Their art projects were preceded by a discussion of what they oould=
do,20 , ' o . S ;

During cne discussion with a teacher, she oxplainod how sho
related science to art, Her class was studying eiectricity and the
terminals of a dry battery, Terms, such as-oloS‘and‘minus, yes and no,
positive and negative, were anaiyzed This discu331on, which correlated
with science, 4interested the students in positive and. negatlve art | ‘
deslign as another way of expressing this concept,zl‘ | -

Motivational factors for fifth grade. The use of various media

is scmetimes limited in schools, as is the space to hove a variety of
material, Thesé could be factors explaihing the low percentage in this
area for most grade levels as listed in Table I, Ono axperienced féacher
solved this problem by organizing an art apprec1atlon class so that the
students could have some knowledge of the different kinds and technlquee
-jof art, She also aroused their curiosity by getting various art mate- - | L | F
rials out in advance of .an art class period°22 Materials do not, always | | 3
have to be expensive to be varied or new‘to the students, A fifth grade |

teacher found that working with tissue papef was a new experience to her

" art class, The same teacher, to add interest to a social Studiés unit

sbout Internstional Day, had students bring in artistic objects from

2OStatement by Billy Jean Rieoe,‘perSOnal interéiew; u
IR

ZlStatemont by Delilah Bauer, personal interv1ew,_- s o ?
‘ _ ) ol

]

2ZSta.tement by Marion Zink, personal interview.

| m Dy T "
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foreign countries that theif parents or relatives had gathered,23 The
use of these techniques auiamatiéally involved display, discussion and |
demonsfration, This teacher obviously had the enthusiasm to do all of
these things for a unit in art.,
| Here again,.asﬂhelpful as ali'of these variétions might have,been,-
the teacher must sﬁill constantly stress originaiityq The showing of
exsmples was often discussed during the interviews Qith teéchers,Abut_one‘
~ teacher mentioned tbat it is best to put examples away to avoid copyinég
This same teacher.used.art for teaching manipulation of a compass fof‘a
math class, The students learned to manipulate the'inétrument‘for math
by creating designe for art with the campasso2h

Motivational factors for sixth grade. The figures in Table I

“show display closely ranked with deménstration as the highest motiva-
tional factors at the sixth grade level, These two factors could be .
nearly synonymous, During an interview wlth a éixth grade teacher, he
stated that he used a display of finished projeéts from a previous
lesson.for a demonstration and found this to be his most successful
méthod to iﬁtereét thé gtudents in an aft project,25 Similarly, in the
use‘of display as a méthod to gather interest, a sixth grade teacher puf

out materials ahead of time to arouse curiosity, then incorporated the

?3Statement'by Janice Andersoﬁ, personal interview.
2histatement by Shirley Schwark, personal interview, -

25Statement by Jim Carpénter, personal interview,
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display with her demonstration.z6 This same téchnique,of displaying
materials to arouse interest was ﬁentioned.earlier by a rural teacher, |

The sixth grade teachers interviewsd often mentioned the use of
stories énd related experiences for éuccessful motivation, although the
table rates these very low., During one.interview.a feacher mentioned
different ways of_relating experienCes° First; the students made a mural
of local things they had seen; then they developed a three-~dimensional
diorama based;on the mural., In another unit, she combined math and art,
From angles drawn in math and from math graphas, her students created
designs, For use in a weaving unit, this same teacher had the students
bring in materials from their énvironment to add ihtéfest to the
project,2! Such things as weeds, small branches with different kinds of
bark, and various grasses are some materials. that could be iﬁcorporated
into the weaving.

Again it was mentioned how self-motivating art can be, especiaily
by using holidays.for a theme, Holidays were always most succeséful, fdr
they are always of great interest to children.28

A teacﬁer, who liked to work with holidays, seasons, and social
studies,‘demonstrated-wate; color technigues with the overhead projector

by painting directly on the film with the transparent'pigment. He also

26Sta.tement by Helen Davis; personal interview,
27Statement by Florence Pettapiece, personal interview,

285t atement by Walter Waters, personal interview.
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stated, as did teachers of other grade‘levels,.that one should ai&ays‘bs
" careful of copying., Furthermore, most children of this age group need
little motlvatlon because they like art so mach, 29 |

Motivational factors for seventh-twelfth grade. The grades seven

through twelve listed on the survey and those referred to in theée inter-
views are'grouped'into one bécsuse art is usually an‘siectivs subjeot

at these grade levels. In the grades below the seventh, art is a part

of fhe regular curriculum; whereas, in the upper grades, art is'usualiy
an elective selected by the studénts who have ‘an intérest in.ito Motiva-
oional factors, pefceotage;wise, varied.extehsively for'this group as
compared witﬁ 1ossr grade levels, For ekample, at»the 7--12 grade level
the survey rated discussion low because it was found usually incorpo-
rated with a demonstration, In the lower grades discussion rated high
on the'surﬁeya Another exanple of a low rating would be the use of
films, One high school teacher hesitated to use films bocause he felt
that they were the least effective motlvational factoro He stated the
‘disadvantage of films is that it is difficult to stop them so that the
~students can ask questions and disooss certain aspéots,_ Though this
same instructor_did_show‘various‘sxamoles ano tﬁen demoostrated, he

~ followed tﬁroogh withaindividual guidance;'which was hisfﬁost‘succsssful‘

method of_motivstion°30

- 295t atement by Rbbert,?arsoﬁs,'personal interview, L

BQStaﬁemsht by'Jamas Corr, personal interview, .
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Even at this grade level students must be gui&ed so that they do

not copy. Older students are very self-conscious.and are quite concernéd
with what their finished product will -look like. To overcome this self-
consciousness of the students, one junior high art teacher diéco%ered
that ﬁorking with imaginative subjects for inciting interest was
rewarding.. She éccdsiona.lly read "nonsense poetry" or'play.'ed music i‘"or_"‘
" a basic startlng point for creative ideas,31 |

| Besides demonstrations, an interviewee said that he liked to get
the students involved with all‘aspects of art, such as putting up
bulletiﬁ board displaysa He liked to get the studen£s to relax with

art .32 Gettiné £he:students involved could include doing research on
various artisps and styles, helping to pian lesséns, and preparing
mater;als. They are persona}ly involved when art is correlatsd with
related experlences.

Further discu331on of motivatlonal factors. The use of films

ranks low for most grade levels on the survey table, The reason for this
can be understood with interviews of"teacherso It was often stated that
their school did not have the equipment'fqr movies or slides; otherwise,
the teacher would like to ﬁry using them. as a motivational technique.
Other teachers who did have some equipmenf commented‘thaﬁ films from the

state office were too old and to rent from film companies was too

3igtatement by Elizabeth Schwegman, personal interview,

_328tatement_by'Glenn Young, pe'rsohal-interview°

T=re—T
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expensive, Other teachers have used films and have foﬁnd them successful
motivators. |

The low scores for field trips.on the survey table correlate with
the brief mention of them during interviews;‘ Field trips could be partly
gynononious with relatéd experiences, As Hﬁs-explained earlier, field
trips nsed not be done by the clas; as a whole; but the students could
gain similar experiences on an individual basis,

Teachers commented that they used many different methods to moti-
vate, Some teachers found it hard to say which one technidue was best,
for each group of students reacted differently. "Interviewees_also stated
that because of Eertain phrases or wording that they used, one class
might be more creative than another.

| Therefore, the teacher should take into cbnsideration the students,
the objectives, aﬁd the situstion throughout én art lesson, There is no .
single motivational factor that qan be termed successful for‘all art

situations.

e R = pe— — - T




CHAPTER V
SUMMARY AND CONCLUSIONS
. I. SUMMARY

. v

A number of contributing factors for the motivation of art

students were identified in the literature consﬁlted, the written survey

of art teachers, and the personal interviews with art teachers., Soms of

“the hnportanf findings of this study were:

1.

3.

50

Lo

The teaceer's role is basically that of motivating students so that
learning and experiencing creativity can take place.

The teacher must eevelop the interest of each student and guide him
toward the creative goals.

There are many good teachers who make use of effective types of

motivation, Some of the important aspects of a good teacher are’

enthusiasm for what they are doing and an understanding of students.

It is important that a teacher know his students' abilities and

their likes and dislikes so that he may guide them with successful

types of motivation.

An art teacher shonld be well trained in his fleld and contlnue w1th‘:‘*

his own creaxlve experlences for a deeper in81ght of his students“ 
creative problems, although 1t may be dlfflbult for the teacher to

find time.

The proper art materials and equipment and their correct use and ,<':

care’ are import&nt motlvatlonal factors.

The 11mited use of films is. shown in the survey table° Dgringetheff




9.

10,

11,

12,

53 o
interviews a number of teachers frhm several grade levels stated that
they had little of no audio~visual materials té use and that héﬁy of.
the state films are outdated. This could be a successful method if
the teachers had access to better materials, |
The teacher's and the students' knowledge from past experiénpe‘is
important as it can be useful in the further development‘of creative
activities, |
The problem of copying by sthdents is constantl& éncouhtered at ail '
grade levels, especially whén displays and exampies are used.

Teacher enthusiasm, stories, poems and music were rated most
successful for mhtivating kindergarten students, The use of-display
and to vary media ranked"low at. the kindergarten level,

Teacher enthusiasm, the use of storles, poems and mu51c, and

discussion were indicated as successful methods of motlvating the

first grade students. The low ranking technique for this grads

level was to vary media.

The use of stories, poems, and music and demonstration were ratéd

the most successful methods of motivating"second‘grade studenféa

Teacher enthusiasm ranked low but this was explained bj teachers
during the interviews, The sthdents atsléwer‘gré@g levels seem to
need less motifation beéause of their enthusiasm and interest. in ért.
The enthusiasnm of the,teachers‘was obvibus by their high infefast and
elaboratlon when telling about their art students -and classes,

The use of demonstratlon ranxed as’ the most successful method of
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‘motivating for the third grade level, .To leave students with just

" the instructions to draw something is .not very successful, This

method usuglly leaves them wondering what to draw and what the
correct thing is to draw.

Teacher enthusiasm and relating art to other subjects were fbund to
be most successful forms of motivating art students at the fourth
grade level. To vary media and field trips had a low rating for
this grade level, though many teachers do use‘these‘methods and
find them successful,

Class discussion and the use of demonétration were rated the most
successful t}pes of motivation for the fifth grade, The use of
examples was kept limited to avoid copying.

The use of display and @emonstration were found to be the most

successful methods of motivation for the sixth grade level, Field

trips, stories, poems and music had a relatively low rank for the

sixth grade. This could be an indication that the sixth grade
teachers should try these low ranking'methdds which wére successful
for other grade levels.

Demonstrations were rated the most successful way of motivating -

secondary level students. . Films and sensbry (feeling, smelliné, :

hearing, seeing) experiences had a low rating for this grade level,

IT. CONCLUSIONS

From the findings it was concluded thats
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There was.an important interaction between the teacher and the
student during the art activity,.
Students, if properly motivated, could be creative during an art
project,
Successful methods of motivating the art students differ for the
various grade levels., This could be an indication that all teachers
should be more experimental and try other'méthods. |
Teacher enthusiésm’is a characteristic for successful motivafion of
art students in the lower elementary grades, kindergarten through
second grade., This &bes not mean to say that teacher enthusiasm
is not lmportant at all grade levels.
Stories, poems and music ars successful methods of motivating lower
elemeﬁtary students, kindérgarten through’second grade; but they

could be successful at other grade levels.

‘Films as aids ranked low as a method of motivating kindergarten

through twelfth gréde art students., This could be explained by

lack of school funds and obsqlete materials,

There is.no s;ngle motivational_factor.that‘can be,termea‘successful
for all art situations, The teécher should take into cbnéideration

the student, thé-objectivea‘and the situation throughout an art |

lesson.

- Art projects were often correlated successfully, the.teachers felt,

with other subject matter as a means of motivatlono.-"'

Direct interviews were more reveallng and conclusive than a wrltten:

v
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survey, for interviewees‘were questionedeﬁrther for clarity.on any
point, |
In most instances the results of the survey table correlate with the
personal intérvieﬁs; Thé interviewéeé did point out that teachers
have uéed a variety of motivational factors and that they‘did
experiment with new ways.
Art teachers used many forms of motivation., They did not rely on
any one certain method but incorporated several into an art lesson,
The moét guccessful motivational factors that were used by ert
teachers at all levels, K--12, were demonstration, teacher enthu-
siasm, displéy, and related experiences; all of which included

discussion.
TII. RECOMMENDATIONS

From the findings and conclusions it is recommended that:
Art teachers at all grade levels should attempt new ways to
motivate, The teacher should also try these new ways and incof-

porate them along with their successful,'praéticed techniques. A"

teacher should be aware of his results and constantly evaluate

them for the fiﬁest motiﬁation.

Audio-visual materials for.ért teachers should be obtained or
updated, fhese materials should»bé‘experimentea with as-g means .
of impr&ving motivation.

Excessive -use of displays and-examples in the art room should be
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avoided to help prevent copying by the students. The taacherlghould
observe the work of the students to see how displays and examples
affect their work,
More emphasis shouid be placed on the technique of motivation in
ihe art classroom through’the college methoas classes for brospecn
tive teachersiand through in-service programs for practicing |
teachers.
It is recommended that discussion, which is uwsually a éuccessful
motivational factor that involves the students, should be well
plénned, organized and utilized by art teachers, |
Teachers should read recent publications abouﬁ art education and
its philosophy in order to broaden their knowlédge and %o help

improve their teaching techniques,

‘Methods as identified by this study should be tried by the various

gradé lével'art teaéhers; however,'these‘methods may not be
favorable for all, As this papér’points out, there is né one
ceriain technique that is successful; and each teacher should
evaiuaxe‘his OWIle Thé‘teacher should not‘aééumé_thét-only certain

techniques will be successful; but he should be éble to adapt some

‘variance in procedure, according to the class size, the type of

students, the physical facilities, the subject matter, and the

" materials.
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APPENDIX A

List of interviewses including name, community, grade_tanght; and

years taught.

Name
Marian Zink
Margaret Woodrow .
Lyda Satterly
.Hazel Olson
Patriéia Carter
Alice Miller
Katherine Forsman
‘Ilé_Deighton
lJane Jumper
Ivy Criswell
Avalon‘Billquist
Donna McDowell -
Ingfid Willoughby
.Delilah Béuer _
Biliy Jeén Riese
Elizabeth Robinson
Janice Andersbn
-Shirley Schwark
Elizabéth Hahq |

-.Jim Carpenter

Address
Dillon
Butte

Butte
Kalispell
West Glacier
Richland
Great Falls
Three Forks
Dilleon

Clyde Park

' Anaconda

Seely Lake
Circle
Laurel

Butte

‘Sidney:'
Darby

-‘Thompson Falls

Troy

Ennis

Grades

‘Rural

Kindergaften
Kind., & 1

1

1&2

1, 2, &3

56

Years taughﬁ
10

7

10
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APPENDIX A
Name Address gégggg- » Years taught
Walter Waters. Ringling 5-—6‘ 2
| Helén Davis Butte .6 _ ' b
Florence Pettapiece Great Falls 6 | 18
Bob Parsons - Browning | 6 - ‘ 2
Frank Curnow Butte 6 " 9
Glenn Young Kalispell 7&8 . - u
Elizabeth Schwegman  Dillon 6--8

James Corr -« - Dillon" High School | 12

Lo
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