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Abstract:
This study identified the relationship that exists among public school superintendents and selected
variables based upon the classification of the school district that they are employed in. The study also

determined the manpower needs for the position of district superintendent in the state of Montana
through the year 2000.

The population for the study consisted of 188 public school superintendents employed in the state of
Montana during the 1986-1987 school year. The data were collected using a modified instrument
developed by the American Association of School Administrators.

Chi Square Test of Independence at the .05 level of significance was used to analyze the statistical
hypotheses. The analyses indicated that there was a significant relationship between eleven of the
variables and school district classification. They were: Age of the superintendent; Prior administrative
experience; Mobility patterns of first superintendency; Total years of educational experience; Salary
received by superintendents; Length of superintendents' contracts; Educational preparation of
superintendents; Decentralizing large districts; Reorganizing smaller districts into larger units;
Maintenance of effective in-service programs and Professional memberships that superintendents hold.

Based upon the data, the following conclusions were drawn: Class III school districts have the
youngest superintendents; Aspiring superintendents will enhance their employability by first becoming
building principals; Class III superintendents have less continuous years of employment than do the
other two classifications; Class I superintendents have more total years of experience, a longer
employment contract, higher levels of formal preparation, higher salaries, a need to maintain effective
in-service programs and are more concerned about decentralization than are Class I and III
superintendents; Reorganizing smaller districts into larger ones was not an issue of concern to Class |
superintendents; Professional membership for Class I superintendents was equally distributed among
AASA, ASCD and PDK; and notwithstanding other variables, better than 50 percent of the practicing
superintendents will reach minimum retirement age in the next 12 years.
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ABSTRACT

This study identified the relationship that exists
among public school superintendents and selected variables
based upon the classification of the school district that
they are employed in. The study also determined the
manpower needs for the position of district superintendent
in the state of Montana through the year 2000.

The population for the study consisted of 188 public
school superintendents employed in the state of Montana
during the 1986-1987 school year. The data were collected
using a modified instrument developed by the American
Association of School Administrators.

Chi Square Test of Independence at the .05 level of
significance was used to analyze the statistical
hypotheses. The analyses indicated that there was a
significant relationship between eleven of the variables
and school district classification. They were: Age of the
superintendent; Prior administrative experience; Mobility
patterns of first superintendency; Total years of
educational experience; Salary received by superintendents;
Length of superintendents' contracts; Educational
preparation of superintendents; Decentralizing large
districts; Reorganizing smaller districts into larger
units; Maintenance of effective in-service programs and
Professional memberships that superintendents hold.

Based upon the data, the following conclusions were
drawn: Class IITI school districts have the youngest
superintendents; Aspiring superintendents will enhance
their employability by first becoming building principals;
Class III superintendents have less continuous years of
employment than do the other two classifications; Class I
superintendents have more total years of experience, a
longer employment contract, higher levels of formal
preparation, higher salaries, a need to maintain effective
in-service programs and are more concerned about
decentralization than are Class II and III superintendents;
Reorganizing smaller districts into larger ones was not an
issue of concern to Class I superintendents; Professional
membership for Class I superintendents was equally
distributed among AASA, ASCD and PDK; and notwithstanding
other variables, better than 50 percent of the practicing
superintendents will reach minimum retirement age in the
next 12 years.




CHAPTER I
INTRODUCTION

In the public school system, few employees in the
district have more visibilitv than the superintendent of
schools. During the school year, events occur when other
"employees draw the attention of the media and the public
for various reasons but in a majority of districts, the
superintendent is the person who represents the school
district. Formal images of the role.of superintendent are
not hard to identify according to Blumberg (1985). Thesé
images are often observable in recruiting brochures that
are published by most school districts when conducting a
search to fill the vacancy’for superintendent. He
suggested that the superinténdent's job can be divided into
four parts: (1) improving educational opportunity, (2)
obtaining and developing personnel, (3) maintaining
effective relations with the community, and (4) providing
and maintaining funds and facilities; Dolce (1976)
suggested the superintendent of schools tends to be the
most visible aspect of a school system and plays a symbolic
as well as a management role...Wheﬁher or not the
superintendent is greatly influential in policy decisions,

s/he is perceived to be influential. The superintendent is
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an easy symbol for accolade or disapproval and is
associated with the weaknesseé and strengths of the
district as well as the ménagement of all employees,
students and fécilities. Metaphorically speaking,
superintendents describe themselves as being both a
producer and director in a theatrical production, an
orchestrator, a coach, a manipulator, a judge and a
politician (Blumberg, 1985).

A superintendent is selected by a lay board of
citizens who have been elected by the public.
Superintendents not only execute policies that are enacted
by the lay board but become advisors for that board and
other groups in the community. In carrying out the'
mandates of the board of  trustees and acting in the
capacity of'advisor, the superintendent's ideas are
some times deemed unacceptablg. Consequently, conflicts
arise between the board of frustees and superintendents
and/or between the supérintendents and the community. 1In
analyzing the interrelationship that exists in any school
district, Dolce (1976) contended that boards of trustees
are really outside of an organization. They represent an
institutional function and they represent society.
Teachers, principals and assistant superintendents
represent the organization. Teachers represent the
technical aspects of aﬁ-organization. Principals and

assistant superintendents represent the management aspects.
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The position of the superintendent lies between society's
representatives, the boafd,rana the organization--teachers,
principals and other administratoré.'-Wheneve; thefe ié a
gap between‘soeiety and the organization, the most fragile
point is that of the superintendent.

Burlingame (1977) noted that conflict ma? force career
changes of public school superintendents but not all career
changes are the result of conflict or are filled with.
bitterness. Many superintendents leave a district for
reasons other than conflict. Some leave for enhanced
salaries. Mobility is.characteristic of a career-bound
superintendent (Gerardi, 1981). Others depart becauee they
want to be an influencing force in a larger district.
Burlingame (l97§) found a higher rate  of turnover existed
among superintendents in Illinois school districts which
had enrollments of fewer than 500 students.

Linked into the problem of mobility for
superintendents is the issue of supply and.demand. Baeed
upon existing mobility patterns, whatever they may be, is
the question of whether there are enough certified public
school superintendents availanle to serve teday!s school
districts. Even though public school enrollments have
declined, doctoral degree reécipients in school
administration have increased substantially (Downey, 1985).
The need for additional administrators has not been

documented. The education brofession might be edging
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toward disharmony between supply and demand (McCarthy, Kuh
& Zent, 1981). While an oversupply of potential job
incumbents can have some pqéitive effects on the profession
(e.g., strengthening certification requirement$ and
preparation program standards), without sufficient
knowledge of supply and demaﬁd trends, the profession
cannot adequately respond to market changes. The education
profession could be on the brink of another personnel
imbalance similar to that between teéchihg positions-and
qualified candidates which characterized the 1970's. The
negative consequences of a.diSproportionate supply and
demand ratio among school superintendents can péssibly be
avoided if a data-based portfayal of the market situation
is made available to interesped stakeholders (é.g.,
potential administration stﬁdents, employed administrators,
preparation program faculty and state department
personnel).. In a West Virginia study (Martin & Andes,
1979), the supply of school administrators outétripped £he
demand. The demand or need for'admihistrators included 240
vacant'positions as compafed{to the certification of 325
new public school adminisfrafors. McCarthy et al., (1981)
found an apparent oversqpply of building administrative
positions, especially at the elementary level. 1In a six
state study that included California, Georgia, Indiana,
Massachusetts, Nebraska and Texas, the only administrative

positions for which an increase in demand was indicated
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were special education directors/supervisors and
supervisors of federal programs. This seemed to be, at the

time, related to federal funding priorities.

Statement of the Problem

Using the school years 1977-1978 through 1986-1987,
the problem of this study was two-fold: (1) to determine
whether a relationship existed between the deﬁendent
variables, school district size, classification and the
following facéors:.tenure, mobility, experience as a
superintendent, total edgcationalAexpériane, age,
educational preparation, saléry, membership in professional
organizations, gender, educational issues and future plans
of employment; and, (2) to determine the manpower needs for
the position of district supgrinteﬁdent in Claés‘I, IT and
III districts in the state of Montana through the year

2000.

Need for the Study

Few researchers have spent much time, effort or energy
inspecting closely the profeséional lives of pgblic school
district superintendents (Burlingame, 1979). Downey's
(1985) statistical analysis of school board members and
superintendents speaks forfitsélf. Both groups aré among

the least studied in the field of education.
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Mobility studies of district superintendents and what
the future holds for such positions in the state of Montana
are non-existent. The state of affairs in a number of
states (McCarthy et al. 1981) resulted in data 1iﬁitations
that precluded the formulation of concrete conclﬁéiéns.

The Nebraska staté department pérsohnel could provide data
only on the number of certified administrators who held
positions for the the 1979-1980 schéol year. In Indiana, -
certification data have been available only since 1978
because statistics had been combined for the preceding
twelve year period. 1In Indiana, Georgia and Massachusetts,
data are recorded by calendar years as compared to
California, Nebraska and Texas that ﬁtilize fiscal year
data. In California, the numbér of certificates issued each
year includes newly certified individuals as well as
certification renewals that are required every fivé years.
Consequently, California data reflect an unknown number of-
persons who are not entering the educational administration
availability pool for the first time.

In addition to the varied practices associated with
record keepipg and certification, there are other variables
affecting supply and demand that cannot be aésessed
accurately. A case in,point is that some states had é
large number of individuals who were practicing
administrators but who did not'hold proper administrative‘

credentials (Martin and Andes, 1979). Availability of
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pgrsonnel.from other states and the characteristics of
incumbents themselves (professional aspirétions,‘mobility,
age, etc.) affected the supply and demand picture. Another
‘variable to consider is the incentives for early
retirement. One such incentive is "buying out" an
administrator by offering a sizeable sum of money fof early
retirement. This is a préctiqe'that is currently taking
place in Alaska.

In summary, McCarthy et gl., (p. 9) indicated that...

At the present time, the education profession
cannot make enlightened policy decisions based
on the current data available from state
departments or from various institutions of
higher education. Educational policymakers
might be reluctant to take action. based upon
what appears to be incomplete supply and demand
data. Both supply and demand are nebulous,
elastic concepts, having many of the properties
of an invisible gas which expands, contracts
and takes different shapes as the result of
external forces. Scientific investigations of
these concepts without the assistance of
sophisticated controls and techniques is
therefore hazardous to say the least, all of
which may explain why investigators have
reported few studies of this nature.

" Without sufficient knowledge. of supply and demand
trends, the profession cannot.adequately respond to market

changes.

General Questions Answered by the Study

This study answered the following questions:
1. Are years of experience in current position for

superintendents independent of school district size?
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2. 1Is the chronologicél age of superintendents
independent of school district classification?

3. 1Is the gender of superintendents independent of
school district classificatibn? |

4. Are years of priof classroom teaching experience
for superintendents independent.of school district
classification?

5. Is experience, prior to appointment as
superintendent, in other adﬁinistrative or subervisory
positions independent of school district classification?

6. Are the mobility patterns of superintendents
independent of school district classification?

7. Are total years of experience as a superintendent
independent of‘school district classification?

8. Is total educationail experiénce for
superintendents independent of\séhool district
classification? |

9. Is the salary.receivéd by éuperintendents
indepeﬁdent of school district classification?

10. Afe the number of states that the superintendent
has served as the chief school administrator independent of
school district classifiéat;on?

11. TIs the length of thg superintendént's employment
contract independent of schﬁéi district classification?

12. 1Is the non—educational employment of

superintendents independent of school district size?
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13. fs the career path of superintendents independent
of school district classification?

14. 1Is the educational preparation of superintendents
independent of school district classification?

15. 1Is the degree of satisfaction with course work
leading to superintendency certification independent'of
school district classification? |

16. Are the issues and challenges currently facing
superintendents independent of échool district |
classification? |

17. Are the possible reasons for leaving the
superintendency independent of school district
classification?

18. Are the inservice programs that superintendents
need to maintain their effectiveness independent of school
district classification?

19.‘ Are the number of hours per week devoted to the
superintendency independent of school district
classification?

| 20. Are tﬁe number of evenings devoted to the
superintendency in a typicaliweek independent of school
district classification?

21. Are the number of Saturdays devoted to the
superintendency in a typicél month independent of school

district classification?
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22. Are the number of Sundays devoted to the.
superintendency in a typical month independent.of school
diétrict classification? ‘

23. Are the fuﬁufe plans that superinfendents haye
independent .of school district ciassification?

24. Are years femaining‘for minimum retirement
independent of school district classifiéation. |

25. TIs the membership éuperinteqdents hold in
professional organizations independent of school district
classification?

26. Is the manpower needs for the position of
superintendent, through the year 2000, independent of

school distirct classification?
/

General Procedures

This study began with an extensive review of the
literature as it related to public school district
superintendents and their mobility patterns, continuous
employment as a superintendent, size of district(s) served,’
and manpower needs. |

Relative to Montana supgrintendents and fulfilling the
purposes of this study tﬁe following tasks were completed:

1. Using the school-law book, School Laws
. 0f Montana, 1585, the definition of

school district classification sizes--




The results of the survey were statistically analyzed

and findings presented. From the findings, conclusions and

11
Class I, Class II and Class III--were
establisheq
Using Directory of Montana Schools,
1985-1986, all public school
districts, both elementary and
secondary, having certified
superintendents were classified
according to definitions of Class I,
IT and III districts
After gaining permission to use a survey
deQeloped by the American Association
of School Administrators, a field study

of the instrument was conducted by

~ asking practicing superintendents to

fill out the survey

After the begipﬁing of the 1986-1987
school year, 188 Montana certified
district superintendents were

surveyed using the AASA instrument.

recommendations were drawn for future needs of certified

district superintendents in Montana.
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Limitations and/or Delimitations

The limitations of this study were as follows:

1. The study was restricted to the state
of Montana

2. The study was restricted to district
superintendents in Class I, IT and III school
districts

3. The study was restricted to numbers of

certified superintendents who are endorsed
to practice in Montana whether or not they
have a degree in school administration

4. The study was restricted to the school years
1975—1978 through 1986-1987.

The delimitations of this study were aé follows:

1. Change of status of school district
classification during the school years
1977-1978 through 1986-1987 .as a result of
population fluxuations. These population
changes will cause a district to be
reclassified

2. The study deals with the demand for
superintendents and not the supply of

superintendents.
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Definition of Terms

Activism. A designa;ion for the .characteristic of
any person or group of being continually busy to no
significant end (Good, l97§:8).

Attack. An assault with unfriendly or bitter
words (Good, 1973:47).

Career-bound Superintendent. One who has held two

or more superintendencies and first became superintendent
at an age younger than the median age of all
superintendents in the study (Gerardi, 1981:604).

Career Choices. The progress or general course of

action that a person chooses, as in some profession or
undertaking; the occupation or profession, espéqially one
requiring special training, followed és one's lifework
(Good, 1973:79).

Class I School District. A first class district

has a (community) population of 6,500 or more (School Laws
of Montana, 1985) MCA, 1985, 20-6-201.

Class II School District. A second class district

has a (community) population of 1,000 or more but less than
6,500 (School Laws of Montana, 1985) MCA. 1985, 20-6-201.

Class III School District. A third class district

has a (community) population of less than 1,000 (School

Laws of Montana, 1985) MCA, 1985, 20-6-=201.
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Decentralization. Delegation of more authority

and duties to subordinates (Good, 1973:135).

District Superintendent of Schools. The chief

executive and advisory officer charged with the direction
of schools in a local school administrative unit, as in
district (Good, 1973:571).

Educational Preparation. The total formal

preparation that a person has completed in an educational
institution; more usually it is understood to include, in
addition, the aggregate of his experience in positions

involving educational activities (Good, 1973:434).

Employment Contract. A formal agreement, usually
in writing, entered into by -the employee and the eﬁploying
authoriéy, stating the salary to be paid and the length of
the term of the contract and setting forth general duties
to be performed by the employee (Good, 1973:134).

Federal Involvement. Any control exercised by the

Federal government (Good, 1973:237).
Inservice. A program of planned activities
designed to improve the guality of service rendered by the

employee>(American Educators Encyclopedia, 1982:268).

Manpower. A portion of the nation's population
that is capable of engaging in productive employment. It

includes all who are potentially employable fThe

Encyclopedia of Education, 1571:54).
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Militancy. The term appliedAto the movement of
being more effective, having a greater &oice in making
educational policy and taking collective action to achieve
ends (Good, 1973:367).

Mobility. The ability'to move oneself from one's
present position to one's desired position in anothef part
of the environmment (Good, 1973:370).

Mobility Pattern. A mode where one has the

ability to move from one's present position to one's
desired position in another part of the environment (Good,

1973:30)..

Noneducational Employmept. Any employment that is
performed. for purposes other.than the discussion of
policies, practices and methéds related to teaching and
operation of a school system- (Good, 1973:402).

Place-bound Superintendent. One whé holds only

one superintendency and has become superintendent at an age
older than the median for the entire study (Gerardi,
1981:604).

Professional Organization. A framework of

relationship in which the personnel is set up to facilitate
the accomplishment of some mission by promoting cooperation
and facilitating an effective .exercise (Good, 1973:402).

Qualified Teacher. The education, exXperience and

physical, social and mental characteristics of an
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instructor that determines his fitness for an educational
position (Good, 1973:464).

Race Relations. Any bond or connection that

renders one entity in any way relevant to another (Good,
1973:487).

Reorganization. A change.in the geographic area

included in an attendance area or administfative unit
(Good, 1973:490).

Sanction. A principle of morality that urges or
makes binding an action; dﬁty or judgment because of
conseguences kGood, 1973:507).

Student Norms. A single value or range of values

constituting the usual performance of students (Good,
1973:388).

Student Values. Any characteristic that is deemed

important by a stﬁdent because of psychological, social,
moral or aesthetic considerations (Good, 1973:636).

Supply and Demand. The ratio between the number

available and the number of vacancies (Good, 1973:576).

Support Staff. Personnel that perform tasks in a

manner that will uphold and stiengthen other personnel in
achieving results properly éxpegted of each (Good,
1973:553).

Tenure. The length, usually expressed in years,
of service in a single position or school system (Good,

1973:594).
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Visibility. The degree or extent to which

something or someone is noticed (Good, 1973:641).
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CHAPTER IT
REVIEW OF LITERATURE

Introduqtion

~

This chapter reviewed the literature of tenure in
position and supply and demand of public school
superintendents. Under these two major headings are a

number of variables that are reflected in the literature.

Tenure In Position

Initial points exist for causes of turnover among
superintendents in different sized districts regardless of
the time and geographic location. Lutz (1963)
distinguished nine major factors related to tenure of
superintendents. The firs£ factor identified was district.
size. ’Other factors includea short tenure of teacher
staff, short-term contracts for superintendents, short
tenure in prior positions by superintendents, iow perépupii
evaluation, énd lower quality of external accreditation
visits. In interviews with some superintendents, Lutz
identified community instability, inadequate living
conditions, inadequate cqmmunity serﬁices, partialify by

the superintendent to certain board members (overly
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supportive as compared to less supportive of others),
involvement in board elections and undeéirable personality
trait; in the superinténdent as reasons for turnover of
superintendents. "Specializing" in building new
facilities, closing under-utilized schoois, revamping
curriculum offeriﬁés, and "cleaning house" so a -successor
may rebuild a disfrict were éddition@i turnover factors
sﬁggested by Burlingame (1979). Peters (1978) found two
general explanations of supérintendent turnover ih rural
Illinois public schools, personalistic and political
issues. Personalistic issues reflected the personal
gualities of the superintendent. Such qualities included
poor judgment in distinguishing board decisions from those
that should be made by the superintendent, failure to keep
informed and lack of opennesé with the board that generated
suspicion and distrust. Political issues were the result
of social and/or economic changes. Revisions in school
policies do not keep pace with the demands of factions
requesting change. Failure to coordinate change with this
demand frequently results in political involvement by
unrepresented elements of the community. The involvement
of new political interest groups usually causes resentmént
among members of the old power structure and, in the end,
results in further politiéal éegregation. If the new.
political forces are strong, they will change the

(
composition of the board to represent their values
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' concerning education. Changing the composition of the
board often results in a "new" superintendent.

A variable that influences the tenure of
superintendents is how Weii the administrétive s£yle of the
superintendent matches the working style of the board of
trustees (Katz, 1985). Katz (1985) felt that corporate
school boards (boards that are similar to thé mythic
corporate board that meet in an awesomely impressive
boardroom complete with flip charts and.computer printouts)
had a good matchup with superintendents who were highly
task-oriented. fhe opposite, but nevertheless a matchup,
was the board of trustees that acted in a familial manner
with a sqperintendent who was relationship-oriented. The
mythic familial board would be a board that gathered in an
intimate boardroom and behaved rather like a group bf
family elders, making decisions for a large, loosely
connected clan of cousins, children and in-laws.
Mismatches cause conflict and can result in superintendent
dismissal. Katz (1985) felt that recognition of these
styles could defuse problems‘ahd lead to better working
relationships between the chief schooi officer and the
board of trustees.

Career-bound versus place-bound career mobility was
addressed by Carlson (1972)-in looking at superintendents'
careers and performance. Career-bound superintendents

occupied a higher place in the social order, enjoyed a
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' greater status among peers, were more prone toward
innovation, more readily confronted the environment to
bring about change.and usually became'involved in the
social network of interéctién. The place—ﬁound
superintendent conversely feflected the traditional values
of the school community, was usually bromoted to his or her
position from within the district and, as was implied,
hoped to remain in the district. S/he placed a higher
value on retaining the position rather than on other
educational,concerns. The place-bound superinténdent
seldom brought much change to the school district. The
career-bound superintendent waé much more likely to induce
change. |

Burlingame (1979) suggests that training programs were
a cause for length of tenure :in position of
superintendents. Too much of what happened in small rural
districts appeared to be the results of self-choice by
individuals and not conscious consequences of training
programs. More knowledge is needed about small rural
districts, their superintendents and the relations beéween
clients and professionals in sucﬁ settings. Until that
kind of knowledge base can be incofporated in the
development of pre;service'and in-service training for
small rural district superintendents, it is regretfully

suggested that instead of a matter of winning some and
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losing some, small rural superintendents will win few and
lose frequently. |

Not all of the factors identified as contributing to
tenure in the superintendency’ha§e been adequately studied.
Where the research focused in detail on. selected factors
contributing to tenure in position or lack of it, a
detailed discussion of the findings concerning those

factors follows.

School District Size

Burlingame (1979) in his exhaustive review of research
done on the factor of school district size and the tenure.
of the superintendent begah with reports prepared in the
1950's at the Midwest Administration Center of the
University of Chicago andvby the American Association of
School Administrators.'.The two reports had a consistent
finding, the turnover rate of §uperintendents wés greater
in smaller school districts.than it was in larger school
districts. While there were differences in ways that
districts were classified, e.g., whether numbers of pupils
or teachers determined size of district, the evidence |
always pointed to above_average rates of tufnover in
smaller or less-populated districts. In a l7-year study
(covering thé years 1960-1976) of 89 school districts in
Illinois, Burlingame (1979) noted the “"safest" (continuous

employment) districts for superintendents were in districts
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with an enrollment of at least 1,000 students with 2,000 or
so student enrollment being the best of all possible worlds
of employment for a superintendent’ seeking long tenure.
The mean years of continuous employﬁent for the
superintendent was 6.3 years for districts of 1,000 to
1,500 students and 6.8 years for districts that enrolled
2,000 students. Districts which had enrollments of 500 or
fewer students, employed superihtendents who ﬁad a mean of
3.82 years of continuous employment followed by 4.93 years
of employment for districts with enrollments in size of ‘500
to 999 students; 5.8 years for enrollments of between 2,000
~and 4,999; and 5.4 years for districts which exceeded
enrollﬁents of 5,000.

In a ten-year study conducted in Arkansas (Sales &
Taylor, 1984), superintendents eﬁployed in the smallest
school districts with enrollments of 249 or less had a mean
of 6.7 years of continuous employment while districts that
had student enrollments of between 1,000 to 1,999 employed
superintendents who had a mean of 13.2 years of continuous
employment. A cloée second for continuous emp;oyment was
superintendents who were employed in districts with
enrollments of between 2,000 to 3,999 students. Their mean
years of employment was 12.7 years. Superintendents
employed in districts with enrollménts of 500 to 749
students had 10.4 years of continuous employment.

Districts with enrollments of 250 to 499 students employed
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superintendents who had a mean of 9.2 years of service.
Districts with enrollments of 750 to 999 and 1;500 to
1,999, respectively, employed superintendents that had mean
years of 8.l.énd 8.7. In the Arkansas study, the mean
years of experience for a superintendent in one‘position
werel9.9‘years.

In a recently completed study of 265 rural school
districts in Kansas (Wilson & Heim, 1984), an average of
32.33 superintendent changes. occurred per year for the six
years between 1978-1979 and 1983-1984. A majority of the
districts maintained a high degree of stability with 113
districts retaining the same superintendent for all six
years. One hundred twelve districts had two |
superintendents during the same period of time. In this
particular study, the mean student enrollment for rural
Kansas districts was 663 students.

After surveying 226 superintendencies. in bregon,'W.W.
Charter, Jr. (1972) compiled information on tne mobility
patterns for the school years‘1966—1967 through 1967-1968.
Out of a potential 76 school districts'with student
enrollments of 400 or less, 16 school districts had a
different superintendent at the end of that two—yeaf period .
of time. School districts nith student enrollments' of
between 400-999, had a turnover of 12 superintendents for
the two years. The second laégest school districts

(student enrollments of 1,000 to 3,999) had 11 different
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superintendents for the two years. The largest districts
'in the state (student enrollments of 4,000 and over) had a
turnover of four superintendents.

Sampling 100 Illinois school districts, Burlingame
(1977) traced the career patterns of superintendents
beginning in 1960 and concluding in 1976. During that
period of time, 11 aistficts were‘consolidated. In those
17 years, districts which had student enrollments of less
than 499 had a mean of 4.4 superintendents. Districts with
student enrollments of between 500-999 students had 3.45
superintendents. Districts thatvhad between 1,000-1,499
students and 1,500-1,999 students had approximately the
same mean number of superintendents in 17 years, 2.7 and
2.5 respectively. School diétricts with the second largest
enrollments, 2,000-4,999 students, had a mean of 2.93
superintendents. The largest districts, 5,000 or more
students, had the third highest mean rate of superintendent
turnover for the 17 year périod, 3.14 superintendents.
Burlingame (1977) noted that the superintendency seems to
be a mobile profession but the tenure.in position'of
superintendents-employeé in smaller aistricts is less.

Utilizing the information gathered from 45 states, a
study conducted at Brigham Young UniQersity (Barker; 1983)
found the mean tenure of experience for superintendents to
be less in smaller districts. Digtricts that had 300 or

less students employed superintendents for an average of

PP
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5.5 yearé. Districts that had student enrollments of 301
students to 900 students employed superintendents for an
average of 6.9 years.

Place-Bound Versus Career-Bound

Superintenderit ﬁobility'is a factor which influences
tenure in position. ~Some superintendénts are place-bound
to the extent that they have careers that are completed in
a single district.. Other superintendents are career-bound
and move from district to district. This type of mobility
assumes superintendents have choices. Burlingame (1979)
noted career-bound superinteﬁdents moved from district to
district in a vertical fashioﬁ. They not only soﬁght to
increase their income but they also wished to serve in more
prestigious districts. School boards looked at such
individuals as outsiders andabrought career-bound
superintendents into the distriqt'to upset the status quo
and Be change agents. On ﬁhe other hand, place-bound
superintendents were insiders who were retained by school
boards to continue current policies and practices.
Place—bound‘superintendents, in many cases, were insiders
who started out in the systemias classroom teachers and.
moved up through the ranks‘to the.position of tﬁe chief
school offiéer. If there was any voluntary mobility among

place-bound superintendents, it was usually vertical

movement to another district of the same size.
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Biackmon & Petley (1976) conducted a one-year study in
1975 of 66 public school superintendents in Louisiana. In
the data profile sheet developed by the researchers, a
comparison of demographic data of other superintendenfs in
other states fouﬁd that Louisiana superintendents tended to
enter a given district and, once there, were.not very
mobile. The same conclusions were drawn about
.superintendents in West Virginia (Martin & Andes, 1979).
Profiles in both of these studies demonstrated that most
public school administrators were place-bound.

Among Illinois superintendents, Burlingame (1977)
found approximately- two out of every three superintehdents
were place~bound. Those superintendents who moved
generally accepted a superintendency of the same type, size
and in the same geographic région as the one they left.
Such changes are viewed as being horizontal changes,'not
vertical changes of the career-bound.

In a recent study of 231 Masséchusetts schooi
superintendents, Gerardi (1981) defined two types of
superintendents; career-bound and\flpl‘ace—bound°
Career-bound superintendents were so classifiéd if they had
held two or more superintendéncies and had first be&ome
superintendents at an age younger than the median age for
all suberintendents in the sfudy, a study of 231
Massachusetts school superintendents. Place-bound

superintendents were so classified if they had held only
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one superintendency (in the district in which they had
previéusly been employed) and had become superintendents at
an age older than the.median for the entire sample. 1In
this study, career-bound superintendents first became
superintendents an average of 12 years earlier in their
careers than did place-bound superintendents. Career-bound
superintendents saw moving as a part of their career and
expected to move an average of once every fiye years.
Place-bound superintendents'Valued the particular
communities in which they lived and formed strong social
networks within their distriéts. They waited'for'the
superintendency to fall vacant in their communities and
once hired, defined their'position as permanent and
expected to fill it uﬁtil they retired.

Using some recent nationélly accumulated figureé,
Downey (1985) noted superintendents in recent years seemed
more inclined to longer tenure. In 1970, almost 25 percent
of all superintendents had servea as chief executive in
three or more schools. 1In 1984, bnly 15.5 percent had been
as mobile as the 1970 superin£endents. During these same
periods of time, the mean age of‘superintendents was 36.7

and 38.9 years, respectively.
Politics
The notion that the school superintendency is a

political venture and that effective exercise of the role
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requires keen poiitical sensitivity combined with shrewd.
political skills is one that many people find distasteful,
including some superintendents. Education is for children.
Education is too important and sacred a function to be
mixed up in politics. Educators should maintain a position
that is not corrupted‘by the political battles that occur
in the community and conscioﬁsly seek to ensure that the
schools will be unscarred by such battles. Decisions that
are made aboﬁt the schools should be ones based on what is
best for the education of children and not on the basislof
any special ipterest group or simply to keep the system
functioning with a minimum of conflict. If schools and
their operation have ever been conceived as being
non-political, that is cléarly no longer the case
(Blumberg, 1985).

Being the chief executive officer of a school system
puts the superintendent in poli£ics. Being a
superintendent inevitably involves the“manipulation.and
exercise of organizational power. This is essentially a
political activity as are the mobilization of community
support and the management of conflict. These are
activities that take a great deal of a superintendent's
time and concern and, in some cases, can result ih a
superintendent "moving on" if a conflict results between
superintendent and boara and/or superintendent. and

community (Blumberg, 1985).
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Superintendent turnover subsequent to a change in the
composi£ion'of the school board is a factor to be
considered when étudying the length of tenure of
superintendents. Four southern California counties and 117
of their school districts were the focus of a research
report that utilized data spanning 15.years from 1951-1965
(Walden, 1965). Part of the study dealt with
superintendency turno%er as the result of the defeat of a
single incumbent board membe;., A significant relationship
was found between selection 6f a new superintendent and
incumbent board member defeat. The data strongly suggested
that defeat of incumbent school board members and the
political instability of the school districts were related
to the superintendent not having his or her contract
renewed. The incumbent board member's defeat was a
reflection of.a struggle for power between an emergent
power clique and an incumbent group. Aftér an incumbent
school board member defeat, involuntary superintendent
turnover was found; superintendents were being asked to
leave via direct dismissal or:by not being offered a
contract renéwai or because of conflict with the school
board.resignation wés requeéted. Voluntary turnover in
these districts was characterized in this study as being
when the superintendent retired, left the district with
evideqce of support from'thé school board or no evidence of

conflict with the board existed. Iannoccone (cited in
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Cambron-McCabe & 0Odden, 1982) attributed political
realignment of the school board and superintendent
dismissal to turning-point election periods (TPEPs). TPEPs
are intense disrupfions of traditional voting patterns that
result in policy changes and can result in replacement of
incumbent superintendents. Peters (1978) suggested the
politics of superintendency turnover was the result of
changes in the community which first lead to changes on the
school board. Demands by new community members for changes
in the curriculum, for example, either were met by the
board and superintendent of else the newcomers eventually
gained control of the board and dismissed the
superintendent.

All of the superintendent's educational
expertise—-curriculum development skills, knowledge of
teaching and learning, knowledge of educational theory, for
example--are for naughf if the superintendent does nbt |

survive in the position (Blumberg, 1985)..

Personal Conflicts

Closely associated with the political demise of
superintendents are the personal conflicts that arise
between superintendents.and'séhool boards. Peters (1978)
made reference to such conflicts as personalistic and
viewed them as a factor that resulted in supeyintendent

turnover. Unclear expectations between superintendents and
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school boards, communication‘failures between school boards
and superintendents and failure by superintendents to
implement board policies fell within the.category of
personalistic problems. Leading to dismissal and inclusive
of personalistic problems would be allowing différences on
issues to become personal on the part of the

superintendent, and failure to not only implement board

policies but support policies.

Professional Preparation

Burlingame (1979) felt training programs need to look
deeper into the personnel, programs, problems and joys of
school districts, particularly rural districts in order to
reduce conflicts that develop between superintendents and
school boards and superintendents and communities.

Conflict situations seemed to be the result of poor
judgment on the part of superintendents and possibly
consequences of training programs. Hersey (1977) feit that
assessment centers could define standards for judging
satisfactory performance of administrators by developing
defined competencies. The result of the assessment centers
would indicate to a practicing or aspiring administrator
where his/her strengths and weaknesses Qere and what types
of training were needed. .Burlingame (1977) felt training

programs needed to understand the nature of small
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districts, their patterns of social and educational change
and their unique problems and advantages.

Arkansas superintendents (Sales & Taylor, 1984) felt
their training programs needea to emphasize the human
relations skills, knowledge of educational and sdcial
chénges, systems skills and computer skills.,

Over the years the perceived rieeds of professional
preparation of school administrators has not always kept up
with the times. The American Association of School
Administrators (1960) and the Kellogg Foundation did a
cooperative study on the supefintendency. The study
revealed the professional preparation of school
superintendents to be badly in need of complete
overhauling. To help alleviate these shortcomings, it was
recommended that professionalEpreparation programs include
instruction in accounting for'funds, making budgets,
leading discussions, organizing prbgrams, studying the
community, interviewing applicants, formulating objectives,
building curricula, impro?ing instruction, evaluating
programs, working with groups, makiné decisions, studying
theory and on-the-job learning. More recently the American
Association of School Administrators (1982) identified
seven competencies needed to strengthen the profession of
school administration. Amo@g the major reasons listed by
AASA for development of thgsé guidelines were

"strengthening the profession" and "refining" certification
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and doctoral programs in educational administration. These
seven competencies focused on course work that: (1) |
evaluate, design and implement school climate improvemeht
'prograﬁs; (2) develop an undersfanding of political theory
at the local, state and national level and applying
political skills; (3) develop a systems approach to
curriculum design; (4) plan apd implement an instructional
management system; (5; develop an effective staff
develépment and superviéion pfogram; (6) deve;op an
understanding of the necessary finances for the educational
program and securing quality people to implemeht the
educational program; and (7) develop capabilities to
conduct research and utilize research fiﬁdings.

In a study conducted by The National Conference of
Professors of Educational Administration during the early
1970's (Vaienti, 1983), niné concepts were recommended
after investigating the programs of five southern
universities that prepa;ed educational administrators. The
concepts provided instruction ofustudeﬁts in the following:
(1) accommodating to change within orgaﬁizations in a
larger society, (2) developing concern for individuals and
the directing of management technology and resources in the
attainment of individual goals, (3) buiiding the team
concept of administration and the concept of cooperation of
tﬁe educational enterprise with commﬁnity agencies, (4)

developing leadership and teamwork in the direction of
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specialists, (5) developing géal—centered authority
relationships among educational faculty and administrators,
(6) providing knowledge of the nature of organization which
enables members to train and function more effectively, (7)
developing the concept of accountabilify for the success of
students in relation to speciﬁied outcomes, (8) providing
basic research on learning and behavior, and (9) the proper
use of research knowledge and skills in the solution of
educational problems.

Providing for the adequéte preparation of school
administrators should not be left to_any'oné group or
institution. Practicing school administrators, bbards of
education and professors of educational administration need
to continually assess the needed competencies for

educational administration programs (AASA, 1960).

Economics

Economic conditions within the 'school district and the
salary paid the superintendent are factors that influence
how long a superintendent will stay in a district.
Assessed.valuation of property measures the gross wealth of
a school district and reflects the social class of a
community. Walden (1976) noted that changes in assessed
valuation of a district reflected changes in land uses. As

assessed land valuations change, so do assessed valuation

per child in average daily attendance in a school district.
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Both suggest changes in the social class composition of the
school district's population and can be the beginning of
political "problems" between. the incumbent board and new
arrivals to the community. As was ;he case in several
districts in southern California (Walden,‘l976), the
economic changes in the district and the change in
incumbent board member led to the termination of employment
of several supgrintendents.

The consolidation of school aistricts and the salaries
paid to superintendents reflect mobility patterns of
superintendents. A study conducted in Kansas (Wilson &
Heim, 1984) showed that superintendents movéd because of
school closures. Declining student enrollments and
ineffective operations forced consolidation. Salaries paid
to superintendents for performance of duties could be a
reason for superintendency mobility. In the study of
Illinois rural superintendents (Burlingame, 1979), saiaries
of ten superintendents who moved reflected no consistent
péttern. In most cases, there were modest salary increases
of four percent. Smaller éized school districts reflected
a smaller salary being paid to the superintendent (Barker,
1983). Districts that had studéﬁt enrollments of 300 or
less reported twice as many superintendents making‘leSS
then $35;000 as compared to districts that had student
enrollments of between 301 and 900. Looking at |

career-bound versus place-bound superintendents (Gerardi,
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.1981), career-bound superintendents averaged five percent

more salary than did place-bound ‘superintendents.

Tenure Statutes

Tenure statutes for superintendents vary in states and
are mirrored in superintendent ﬁobility (Gerardi, 1981). In
Massachusetts, where tenure for a superintendent is et the
discretion of the school board, career-bound
superintendents more often.-have tenure than their
place-bound countefparts. Weischadle (1977) identified
the tenure statutes in 24 states for superintendents.
Tenure was synonymous with continuous employment and
extended contracts. Lifetime tennre for superintendents
was unique in two states, New Jersey and Minneeota. In
South Dakota, a continuing contract was provided to
superintendents with a pefmanent employment etatus as was
the case in Illinois, Iowa, Wisconsin and Wyoming. The
'remaining 17 states in the study had statutes whereby

superintendents were considered for continuous employment a

year at a time.

Supply And Demand

The first part of. this chapter looked at the factors
that influence public school superintendents and their
"tenure in position. A variety of reasons have been noted

for superintendents being mobile.
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The concluding part of this chapter reviewed the
literature as to the supply and demand of public school
superintendents and looked at the factors that have
influenced supply and demand:

To begin with, mobility and length of contracts are
factors in the tenure of superintendents when one considers
the manpower needs of the sﬁperintendency. McCarthy et al.
(1981) felt there was a decreased amount of mobility of
incumbent superintendents and, as such, longer lengths of
tenure resulted. 1In 1970, 37.4 percent of the
superintendents had only one-year contracts. In 1984,
approximafely 68 percent had contraéts of three years or
longer (Downey, 1985). Such information would indicate
that longer contracts decreased mobility of superintendents

and affected the demand for superintendents.

Certification

When the supply of qualified superintendents exceeds
the demand, efforts to raise entrance requirements to the
superintendency usually are accelerated (McCarthy et al.
1981). These authors suggeéted it was time for the
profession to identify the competencies necessary for
"satisfactory administrative performance and to reflect
those performances in certifica;ion requirements.

As the competition for fewer administrative openings

became increasingly keen, criteria for judging applicants
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for available‘positions became more ekplicit. Local
districts or regional cooperatives might institute
assessment centers in which administrators would receive
feedback on performance and assistance in designing .

professional improvement plans.

Formal Preparation

As public school enrollments have declined,
superintendents with doctoral degrees in school
administration ﬂaQe increased substantially (McCarthy'et«
al. 1981). Gerardi (1981) found career-bound
superintendents had a doctorate more often than did
place-bound superintendents.. Downey (1981), in a national
study, found superintendents holding doctorates were up

almost 38 percent in the 15-year period from 1970-1984.

Gender

Changes in the supply and demand piéture have
implications for affirmative action efforts (McCarthy et
al. 1981). As the job ﬁarket becomes increasingly tightgr,
perhaps males, who. have traditional;y had more
opportupities for entry level administrative posts, will
fare better than women in securing iine leadership. The
ﬁumber of women superintendents increased by 130 bercent
between 1970 and 1984 but the small'number of women who
served as chief executives made the percentége increase

almost inconseéuential (Downey; 1985). 1In additional
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sﬁudies (Burlingame (1977), Sales & Taylor (1984) and
Martin & Andes (1979), women who were at fhe helm of school
districts varied from one such woman in the first two
studies to no women in the third.

Maienza (1986) felt that the socioeconomic status of
womeﬁ may affect access to the superintendency. Her study
examined access to the superintendency for ten men and ten
women, with particular emphasis on predictorsiof access for
women. Data analysis indicated that women differed from
men on certain personal; career and family variables.

Women did not receive the sponsorship of professional
networks but rélied on visibility across school districté.
Social class appeared to have a strohg effect on access to
the superintendency for females. Jones and Montenegro
(1983) concured. Women were reared to defer to men énd to
be nurturing rather than aggressive. 01d attitudes,
prejudices and child-rearing patterns conditioned men to E
assume leadership positions while'women provided supporting'
roles. Society's values and beliefs affected men's and

women's behaviors.

Age
Looking at the age of superintendents, the data
suggested superintendents in 1984 were more settled in and

were slightly older than their counterparts were in 1978

(Downey, 1985). Fofty_three percent of the superintendents
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in 1984 wefe between 40 and 49 years of age while in 1978,
42 percent fell in the same age range. Paddock<(1978)
found the mean age of women superintendents slightly higher
than men superintendents. The mean age for women was 49

yvears and men were 48.

Number Of Superintendencies Held

After reviewing the number of districts served in fhe
15-year period‘énd some implications for supply and demand,
superintendents were more "settled in" and did not serve as
many districts as they had in past years. Downey (1985)
profiled 87 percent of the superintendents in 1970 as
having served iﬁ one to three‘districts, In 1984, 94
percént of the superintendents had served in less than
three districts. " Downey's study implied that | |

superintendents were less mobile.
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CHAPTER III

PROCEDURES

Introduction

The problem of this study was: (a) to determine

whether there is a relationship between tenure, mobility,

‘experience as a superintendent, salary, membership in

professional organizations, gender, educational ‘issues and
future plans of employment as district superintendehts in
Class I, II aﬁd IITI school districts in the State of
Montana; and, {(b) to determiné the manpower needs for the
position of district superintehdent for Class I, II and III
districts in the state of Montana ﬁhrough the year 2000.
This chapter included the folléwing topics:
1. Population Descriptions and Sampling
Procedures

2. Methods of Colléctiqg Data

3. Statistical Hypotheses to be Tested

4. Analysis of Data

5. Precautions Taken for Accuracy.

™ “TT™T
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Population Description: And Sampling Procedure

The population of this study consisted of 17 Class I,
102 ClgSs II and 69 Class III public school districts which
employed a district superintendent of schools during the
school years of 1977-1978 through 1986-1987. The to£a1
population for the study included 188 public school
districts. The sampling of this study included all of the
188 public school districts and the 188 public school
district superintendents employed dufihg the 1986-1987
school year. There are 550 (1984-1985) public school
districts in the State of Montana serving 154,412 students
but only slightly more than one-third employ a district
sﬁperintendent of schools (Directory of Montana Schools,

1985-1986).

The Methods Of Collecting Data

The researcher utilized the ten issues of the

Directory of Montana Schools, beginning with the

1977-1978 issue and concluding with the 1986-=1987 issue.

The Directory of Montana Schools is published in

Helena, Montana, by the Offiée of Public of Instruction.
The information in the difectory is alphabetized by county
and lists each school district in the county by name-and
number, the chairperson of the district; thé clerk of the

district, the superintendent of the district (if there is
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one), the building principal (if tﬁere is one) and, in some
cases where an administrator is not employed in the
district, a supervising teacher. Additional information
includes.schobl building telephone numbers for the
administrators and clerk and a hoﬁe telephone number for
the chairperson. The directory also includes grades served
and student enrollments for the preceding school year. 1In
the concluding part of the directory, all schools‘and
personnel listed in the diredtory are in alphabetical order
for easy reference. Having identified the 188 school
districts that have certified superintendents, the ten
issues of the directory "tracked" each of the 188 districts
to see how many superintendents they had in ten years. The
information contained in the directories was used to
analyze the mean tenure of superintendents by school
district classifiéation.‘

The remaining information needed for the study was
collected by using an instrumént developed by the American
Association of School Aaminiét;atofs. This data gathering
instrument was used by the AASA ig two national surveys:

The American School Superinténdency, 1971 and, most

recently, The American School Superintendency, 1982, A

Full Report,.

In order to assure content validity, a pilot study was
conducted using superintendents who were currently chief

school administrators. Based on responses made by these
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individuals, some wording changes were made in the
instrument.

Approxim?tely three months into the 1986-1987 school
yvear, the final instrument,’together with a cover letter
explaining the survey, was mailed to the bopulation. A
self-addressed, stamped envelope was included for the
respondent to return the instrument. Two weeks after the
instrument was mailed out, a follow-up letter was sent out
to those superintendents who had not responded. Four weeks
after the initial mailing, non-respondents were contacted

by telephone and encouraged to respond.

Statistical Hypotheses Tested

During the course of tﬂis study, the investigator
tested the following null hypotheses:

l. Ho: The years of experience in current
positions for superintendents are
independent of school district
classification.

2. Ho: The chronological age of
superinfendents is independent
of school district classification.

3. Ho: The gender of superintendents is
independent of school district

classification.
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Ho:

Ho:

Ho:

Ho:

Ho:

Ho:

Ho:
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Years of'prior classroom teaching
experience for superintendents are
independent of school district
classification.
?rior to appointment as superintendent,
e;perience in other administrative or

supervisory positions is independent

" of school district classification.

The mobility patterns of
superintendents are independent of
school district classification.

Total years of experience as a
superintendent are independent of
school district classification.

Totel years of educational experience
for superintendents are independent of
school district classification.

The salary received by superintendents
is independent of school aistrict‘
.classification.

The number of states that a
superintendent has served in is

N

independent of school district

classification.
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12.

13.

14.

15.

l6.

17.

Ho:

Ho:

Ho:

Ho:

Ho:

Ho:

Ho:
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The length of the employment contract
for superintendents is independent of
school‘district,classification.
Noneducational employment of
superintendents is independent of
school district classification.
The career choices of superintendents
are independent of school district
classification.
The educational preparation of
superintendents is independent of
school district classification.
The degreé ofvsatisfaétion of the
course work leading'to the
superingendent being certified is
independent of school district
classification. ‘
Social—cﬁltural issues such as race
relations, integration or segregation
that superintendents face are
independent of school district
claSsificationﬂ
Issues of_negotiations, strikes,
sgnctioﬁs or some form of teacher

militancy that superintendents face are
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18.

19.

20.

S 21.

22.

23.

Ho:

Ho:

Ho:

Ho:

Ho:
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- independent of school district

classification.

Issues of student underground

newspapers and student strikes 'that
superinfendents face are. independent
of school district classification.

The issue of decentralization that

~ superintendents facé is independent of

school ‘district classification.

The reofganiéation of small school
districfs into larger school districts
is an issue that superintendents face
and is independent of school district
classification.

Cﬁrricuium issues that superintendénts
face are independent of school
district:classification.

Teaching and operafion of educational
prbgrams are issues the superintendent
faces and are iﬁdependent of school
district.classification.

Financing the educational program is an
issue facing superintendents and is
independené of school district

classification.
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26.

27.

28.

29.

Ho:

Ho:

Ho:

Ho:

Ho:

Ho:
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Accountability of the educational
program-is an issue that féces the
superintendent and is independent of
school district classification.
Growing subpqrt for non—public'schools
is an issue facing superintendents and
is independent of school district
classification.
Federal involvement in education is an
issue that superintendents face and'is
independént of school district

classification.

'Membership on the board of trustees. of

local school districts is an issue
facing~éﬁp§rintendénts and is
independent of school district
classification.’

Decliné in student enrollment is an
issue facing sqperintendents and is
independent of school district
classification.

Greater visibility of the
superintenden£ is independent of

school district classification.
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3.

32,

33.

34.

35,

36.

Ho:

Ho:

Ho:

Ho:

Ho:

Ho:

Ho:
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increesing attacks on the
superintendent are independent of
sehool district classificetion.
Use of drugs in the schools is an issue
facing the superintendent and is
independent of school district
classification.
Change of student values and norms is
an issue facing superintendents and is
independent of school district
classification,
Obtaining qualified teachers is an
issue that superintendents face and is
independent of school district
classification.
Employment of qualified support staff
is an iesue facing superintendents and
is independentvof school district.
classification. '
Sociai—issues such as race relations,
integration or segregation will cause
superintéendents to leave poeition and
are independent of school district-
classification.
Issues of negotiations, strikes,

sanctions or some form of teacher
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37.

38.

39.

40.

41.

Ho:

Ho:

Ho:

Ho:

Ho:
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militancy will cause superintendents

to leave the position and are
independént of school district
classification. |

Issues of_student underground newspaper
and student strikes will cause the
superintendent to leave the position
and are independent of school district
classificatién.

Decentralization of the'school districf
will cause the superintendent to leave
the position and is independent of
school'district classification.

The reorganization of school districts
will cause thé superintendent to leave
the position and is independent of

school district classification.

Curriculum issues are issues that will

cause a superintendent to leave the

position“and'aré independeﬁt of school

"district classification.

Teaching and operation of educational

programs are issues that will cause

‘the superintendent to leave the

position and are independent‘of school

district classification.
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43.

44.

45.

46.

Ho:

Ho:

Hb:

Ho:

Ho:
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Financing the educational proéram is an
issue that will cause the
superintendent to leave the position
and is independent of school district
classification. -
Accountability is an issue that will
cause the superintendent to leave the
position and is independent of school
district classificafion.

Growing support of non-public schools
is an issue that will cause the
superinténdent to leave the position
and is independent of school district
classification.

Involvement of the Federal government
in education is an issue that will
cause the superintendent to leave the
position and is independent of school
school district classification.
Membership on the board of trustees

of the local school district is an

. issue that will cause the

superintendent to leave the position
and is independent of school district

classification.
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47.

48.

49,

50.

51.

52.

Ho: -

Ho:

Ho:

Ho:

Ho:
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Declining student enrollment is an
issue that will cause the
superintendent to leave the position
and is independent of school district
classification°
Greatet visibility is an issue that
will cause the superintendent to
leave the position and is
independent of school district
classification.
Increasing attacks on .the
superintendent are issues that will
cause the superintendent to leave
the position and are independent
of school district classification.
Use ofidruds in the schools is an issue
that wili cause the superintendent to
leave the position and is independent
of school district classification.
Change'of student values and norms is
an issue that will cause the’
superintendent to leave the position
and are independent of schooi district:
classification. |
Obtaining qualified teachers is an

issue that will cause the
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53.

54.

55.

56.

Ho:

Ho:

Ho:

Ho:
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superintendent "to leave the position
aﬁd is independent of school district
classification.
Employment oflqualifiéd support staff
is an issue that will cause the
superintendent to leave the position
and is independent of school district
classification.
Maintaining effective in-service
programs -is an issue that will
cause tﬁe-superintendent to
leave the position and is
independent of school district
classification.
The houps per week the
superintendent devotes to the position
are an issue that will cause the
superintendent to leave the postion and

is independent of school district

classification.:

The number of évenings per week a
superintendent devotes to the position
is an issue that will cause the
superintepdent,to leave the position
and is ipdepéndent of school district'

classification.
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58.

59,

60.

61.

Ho:

Ho:

Ho:

Ho:

Ho:

" 55
The number of Saturdays in a month
the supefintendent devotes to
the position is an issue that will
cause the superintendent to leave
the position and is independent of
school district classification.,
The number of Sundays in a month that
the superintendent devotes to the
position is an issue that will cause
the superintendent to leave the
position and is independent of school
disﬁrict classification.
Plans of the superintendent are
independent of“school.district
classification.
Years remaining in the
superintendency beforé reaching
minimum rgiirement age are
independent of school district

classification.

"Membership the superintendent has

in azprofession§1 organization is
independent’ of school district

classification.
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Analysis Of Data

Chi Square (X2) Test of Independence at.the .05 level
of significance was used to determine whether a variety of
variables of school district superintendents are
independent of school district classification. Thé Chi
Square formula used in this study was:

x?= (0 -E )2

"O" represented the observable outcomes while "E"

represented the expected outcomes.

Williams (1979, p. 106) has stated that there is a
reason for using Chi Square.

...there are times when measurement involves

nothing more than assigning observations to

different categories in a set of well-defined,

mutually exclusive categories. Usually in this

§ituation, called nominal scaling, we are

interested in comparing how samples differ in

terms of assignment into the categories. The

typical statistical model used in such cases,

and one having widespread utility in

communications and education research, is

chi-square.

The .05 level of significance‘was chosen to guard
against the Type I error, which occurs when an alternative
hypothesis is accepted, but when the null hypothesis should
be accepted. Kerlinger (1973, p. 169-170) states that the
.05 level means an obtained result that is significant at

the .05 level could occur by chance only 5 times in 100

trials. The .05 level was originally chosen and is,

considered a reasonably good .risk. It is neither too high
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‘nor too low for most social scientific research.

The investigator wés prepared toAaccépt a 5 per cent
probability of making a Type I error.  The consequences of
doing so, i.e., rejecting a true-null, were not critical to
the nature of this study. The reéult of finding
independence when there really was dependence did not
result in any serious consequénées to a school district

superintendent or a school district.

Precautions Taken For Accuracy

In an attempt to eliminate error, each survey
instrument was hand chéckea by the researcher for omissions
and discrepancies. For responées that were missing, a
telephone call to thé superintendént conéerned enabled the
researcher to obtain most of the missing data.

The researcher utilized“thefservices of Montana State
University computer center using the CP6 system and the
software package of SPSS, Statistical Package for the

Social Sciences.
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CHAPTER 1V
RESULTS

During the school year, 1986—;987, this study was
conducted to determine whether there was a relationship
between public school superintendents and the
classification of schoolldiS£}ict in which they were
employed. Se]eéted variables were tested that might assist
in explaining their employmeﬁt'as the chief school
administrator of the school district. The study also
investigated the manpower needs for public school
superintendents in the.state.of-Montana through the year
2000.

Thé results of this study are presented in three
sections. First, the populafion used in the study and
information relafive to the.reéurn rate are discussed.
Sécond, the results from testing_the 61 statistical

hypotheses are presented. Finally, an interpretation of

the findings is pfesented.f

Reépbhdents

The populatioh used in this study consisted of 188
public school superintendents employed in the state of

Montana during the 1986-1987 school year. The rationale

I
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for surveying the-entire population of pnblic school
superintendents was to nelp ensure the respondents were
representative of each of the variables to'be tested.

Of the 188 superin;endents surveyea, 17 were employed
in Class I school districts, 102 in Class II districts and
69 in Class III districts (see definitions on p. 14).
Responding to the survey were: 15 Class I superintendents,
(88.23'percent); 86 Class II superintendents, (84.31
percent); and, 61 Class III superintendents, (8é.41
percent). The combined percennge‘of all superintendents
that returned the survey was 86.19 percent, 162

superintendents.

Statistical Hypotheses

The 61 statistical hypotheses in this study were
tesfed using the Chi Square Test of Independence. The null
hypotheses were teeted at the .05 level of significance.
In.tne contingency tables used to illustrate the responses
to the survey instrument, each cell of the table has
numbefs in the upper-right hand corner which are expected
values. The other numbers in each cell represent the
observed values, i.e., the.actual responses of those
gueried. An explanation of the direction of the responses
for each null hypotheeis will follow each. table.

Hypotheses one through'thirteen test the reiationship

‘between superintendents'’ persbnal and professional
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characteristics relative to the classification of school
district where they are employed. 'The next two hypotheses,
14 and 15, test the relationship of superintendents and
their satisfaction with the formal educational preparation
they received. Hypotheses 16 through 34 test'the
relationship between superintendents and the educational
issues they face in their employmeﬁt. Hypotheses 35
through 53 test the'relationship between sﬁperintendénts
and the educational issues tHat will caﬁse them to leavé
the position. Hypothesis 54 tests the relationship between
superintendents and their perceptions of the importancelof
inservice for their district. The next four hypotheses
k55—58) test the relationship between‘superintendents and
the amount of time spent on ﬁhe job: Hypothesis 59 tests
the relationship between superintendents and their plans
for the future. Hypothesis 60 tésts the relationship
between superintendents and the years they have until
minimum retirement. The last hypothesis (61) tests the
relationship between superihtendents and‘the professional
memberships they hold.

Table 1 illustrates the relationship between
superintendents and years ofaexperience in current
position.

Null Hypothesis One. The years of experience in

current position for superintendents is independent of

school district classification.
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Table 1

Current Position Experience and Classification

Years of Experience

Very Very

Low Low Medium High High Row

Classification (0-5) (6-10) (11-15) (16-20) (20+) Total
9.5 3.8 1.1 .3 .3

Class I 10 2 0 0 15

_ 54.7 21.8 . 6.4 1.6 1.6 .

Class TII 45 8 2 2 86
. i 38.8 15.4 4.5 1.1 1.1

Class III 48 2 1 1 61

Column Total 103 12 3 3 162

df=8 Critical X2:15.51

The data shown in
“the null hypothesis at

~years of experience in

the .05 level of significance.

; 2
Calculated X =12.51 Significance=.13

Table 1 were the basis for retaining

The

current position for superintendents

are independent of -school district classification. .

Table 2 illustrates the relationship between

" superintendents and their chronological age.

Null Hypothesis Two.

superintendents is‘independént

The data shown in Table 2
the null hypothesis at the .05
Chronological age is dependen£

classification. Approximately

The chronological age of

of school district class.
were the basis for rejecfing
level of significance.

of school district

49 percent of all Class II
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superintendents'and 71 percent of all Class III

superintendents are 45 years or younger in age, whereas

Table 2
Age and Classification

Classification

. Row
Years of Age Class I Class IT Class III Total
Youngest .1 «5 _ o4
(Less than 30) 0 0 1 : 1
Younger .5 2.6 . 1.9 .
(30-35) 0 . 0 5 5
Younger Middle 2.5 : 13.7 9.8
(36-40) 0 ' 13 13 26
Middle | 4.5 24.3 - 17.3
(41-45) 3 24 19 ' 46
Older Middle 3.2 17.4 12.4 ,
: (46-50) 8 17 8 33
older 1.8 . 10.0 7.1
(51-55) 2 12 5 19.
Oldest 1.4 7.4 5.3
(Over 55) 1 4 10 - 3 14
Column Total 14 76 54 : 144

df=12 Critical x°=21.03 Calculated X’=26.0 Significance=.01
the same age range for Class I superintendents accounts for

approximately 21 percent of the superintendents. In this
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age span, Class I superintendenﬁs tend to be older than
Class II and ITI superintendents.
Table 3 illustrates the relationship between
superintendents and gender.

.Null Hypothesis Three. The gender of the

superintendent is independent of school district
- classification.

Table 3 _
Gender and Classification

Classification

’ .- Row
Gender Class I Class II Class ITII Total
_ .9 5.3 3.8
Women 1 2 7 10
14.1 80.7 57.2
Men 14 84 54 152
Column Total 15 36" 61 162

df=2 Critical X2=5.99 Cachlated X2=5.16 Significance=,07
The aata shown in Table 3 were the basis for retaining
the null hypothesis at the .05 level of significance.
Gender of superintendents is independent of school dist;ict
classification. |
Table 4 illustrates-thegrelationship between

superintendents and classroom. teaching experience.
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Null Hypothesis Four. Years of prior classroom

teaching experience for supefintendents are independent of
school district classification.

Table 4
Teaching Experience and Classification

Years of Experience
Very ‘ Very

Low Low Medium High High Row
Classification (0-5) (6-10) (11-15) (16-20) (20+) Total

6.4 5.4 2.4 .5 .4
Class I 9 4 . 2 0 0 15
, 36.6 30.8 13.8 2.7 2.1
Class 1IT 39 30 11 2 4 . 86
26.0 21.8 9.8 1.9 1.5
Class III 21 24 13 3 0 61
Column Total 69 - 58 ‘ - 26 5 4 162 .

df=8 Critical X2=15.51 Caléulateé X2=9.27 Significance=.32

The data shown in Table‘4 Qere the basis for retaining
the null hypothesis at the .05 level of significance.
\Approximately 88 percent of all superintendents have 10
years or less of teaching experience. Years of prior
classroom teaching experience for 'superintendents aré
independent of school district classification.

Table 5 illustrates the relationship between

superintendents and other administrative experience.
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Null Hypothesis Five.
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Prior to appointment as

superintendent, experience in other administrative or

supervisory positions is independent of school district

classification.

Table 5
Prior Administrative and. Supervisory Experience

Classification

Other ‘ Row
Experience ) Class I Class 1I1I Class III . Total
1.9 - 10.6 7.4
Asst. Principal 4 12 ’ 4 20
7.4 41.0 28.6
Principal 7 46 24 77
1.0 5.3 3.7
Supervisor 2 5 3 10
.8 4.3 3.0
Director 2 3 3 8
Assistant .2 1.1 .7
Superintendent 0 1 1 2
Response 0 16 23 39
Column Total 15 83 58

156

df=10 Critical X2=18.3 Calculated X2=19.1 Significance=.04

The data shown in Table 5 were the basis for rejecting

the null hypothesis at the .05 level of significance.
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Prior administrative experience is dependent upon
employment as a superintendent. Approximately 55 percent
of all Class II superintendents had experience as a
principal‘priof to becoming a superintendent; vFor Class I
superintendents; approximately 47 percent had experience as
a principal as compared to a lesser percentage, 41 percent,
for Class III superintendents.

Tables 6, 7 and 8 illustrate the relationship between
superintendents and the length of timeﬂthey stay in a
school district. |

Null Hypothesis Six. The mobility patterns of

superintendents are independent of school district
classification.

| Hypothesis Six statistically analyzes the data for the
amount of time that superintendents have held their first,
second and third superintendenciesi

The data shown in Table 6 were the basis fot rejecting

the null hypothesis at tneﬂ.OS level of significance. The
same mobility patterns of superintendents are dependent on
school district classification for the first
superintendency. More superintendente in Class I school
districts have retained their first superintendeney longer
than superintendents in Class II ‘and Class III sehool

districts.
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. Table 6
Mobility and Classification-First Superintendency

Number of Years Classification Row
" Served Class I AClass I1 Class TIII Total
5.5 29.6 17.0
1- 3 3 27 22 52
\
2.8 - 15.3 8.8
4- 6 3 17 7 27
1.1 5.7 3.3
7-10 4 5 ' 1 10
.6 3.4 2.0
11+ 0 5 1 6
Column Total 10 54. 31 95

df=6 Critical X2=12.59 Ca;culated X2%15.13 Significance=.02

The data in Table 7 were the basis for retaining the
null hypothesis at the’.05'1evei of significance. The
mobility patterns of superintendents are .independent of
school district classification for the second
superintendency. |

The data in Table 8 were the'basis for retaining the
null hypothesis at the .05 level of significénce for the
third superintendency. There is .no relationship between
superintendents mobility patﬁefné and school district

classifcation.
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Table 7
Mobility and Classification-Second Superintendency

Number of Years ~Classification Row

Served Class T Class II _ Class III Total
1.3 5.9 2.8
1- 3 1 6 3 10
1.4 6.5 3.1
4- 6 1 7 3 11
1.1 5.3 2.5
7-10 1 5 3 9
.3 1.2 .6
114 1 1 0 . 2
Column Total 4 ' 19 9 32

df=6 Critical X°=12.59 Calculated X2=3‘17 Siénificance=.79
The data -shown in Table & were'the basis for |
retaining the null hypothesis at the .05 level of
significance for the the third supérintendency. There is
no relationship between superintendents mobility patterns
and school district classification.
| In summary of Hypothesis Six, for the first
superintendency, the mobility,patterns of superinfendents
are dependent on school diétrict classifcationa For’thé
second and third superintendency, thé mobility patterns of
superintendents are independent of school district

classification.
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Table 8 :
Mobility and Classification-Third Superintendency

Number of Years o Classification Row
Served Class I ~ Class II Class III Total
.4 2.5 2.1
1- 3 0 4 1 5
.3 2.0 1.7
4—- 6 1 1 2 4
.3 2.0° 1.7
7~10 0 2 2 4
.1 .5 .4
11+ 0 0 1 1
Column Total 1 7 6 14

df=6 Critical X*=12.59 Calculated X°=5.87 significance=.44

Table 9 illustrates the relationship between
superintendents and total years of experience}as a
superintendent. l |

Null Hypothesis Seven. Total years of experience

as a superintendent are indépendent of school district
classification.

* The data shown in Table 9 were the basis for retaining
the null hypothesis at the .05 level of sigﬁificance.
Total yeafs of experience for superintendents, in the
position, are not dependent on'schqol district

classification.
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Table 9 ‘
Years Experience as a Superintendent and Classification

Years of Experience as a Superintendent

Very Very

Low Low Medium High High Row
Classification (1-5) (6-10) (11-15) (16-20) (20+)Total

5.6 4.2 3.0 .9 1.3

Class I 5 4 4 . 0 2 15
32.4 23.9 17.0 5.3 7.4
Class TII 24 24 22 7 9 86
23.0 16.9 12.0 3.8 5.3 .
Class III .32 17 6 3 3 61
Column Total 61 45 "32 10 14 162

2_15.51 Calculated X>=13.99 Significance=.08

df=8 Critical X
Table 10 illustrates the relationship between
superintendents and total yeérs of educational experience.

Null Hypothesis Eight.. - Total years of educational

experience for superintendents are independent of school
district classification.

The data shown in Table 10 were the basis for
rejecting the null hypothesié at the .05 level of
significance. Total years of, educational experience are
dependent upon school district;classificationp The larger
the schooi distriét is, the loﬁger'the superintendent has

been in the profession.
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Table 10

Educational Experience. and Classification

-Classification Row
Total Years Class T Class II Class IIT Total
Very Low 1.1 6.4 4.5
(5-10) 0] 2 10 ’ 12
Low 2.3 13.3 . 9.4
(11-15) 0 11 ' 14 ‘ 25
Low Average : 4.3 24.4 -17.3
(16-20) 2 27 . 17 46
High Average 3.0 17.0 12.0 '
(21-25) 5 18 - 9 32
High 3.0 17.0 12.0
(26-30) 7 18 7 32
Very High 1.4 8.0 5.6
(30+) 1 10 4 15
Column Total 15 86 61l 162

df=10 Critical X2=18.3 Calculated X2=28.2 Significance=.001

Table 11 illustrates the relationship between

superintendents and salaries.

Null Hypothesis Nine. The salary received by

superintendents is independent of school district

classification.
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Table 11

Salaries and Classification

Classification Row
Salaries Class I Class II Class III Total
.8 4.3 2.9
26,000-30,000 0 1 7 8
4.0 . 23.1 15.9
31,000-35,000 0 10 33 43
2.8 16.1 11.1
36,000-40,000 0 19 11 30
3.6 20.4 ’ 14.0
41,000-45,000 2 30 6 38
2.1 11.8 8.1
46 ,000-50,000 4 17 1 22
.9 5.4 3.7
51,000~-55,000 3 6 1 10
.7 3.8 2.6
56,000-60,000 5 2 0 7
Ol 05 .4
61,000-65,000 0 1 0 1
More than ' .1 .5 .4
65,000 _ 1 0 0 1
Column Total 15 86 59 160

df=16 Critical X2=26.3 Calculated X2=111.5 Significance=.00
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The data shown in Table 11 were the basis for
rejecting the null hypothesis at the .05 level of
significance. Superintendents' salary is dependent upon
school district classification. The larger the size of the
school district, the higher the superinténdent's salary is.

Table 12 illustrates the relationéhip between
superintendents and the states in which they have served.

Null Hypothesis Ten. The number of states that a

superintendent has served in is independent of school
district classification.

Table 12
States and Classification

Classification Row

Number of States Class I Class II Class III Total
14.0 ' 80.2 56.9

One 12 79 60 151
.9 5.3 3.8

Two 3 6 1 10
.1 .5 .4

Three 0 1 0 1

Column Total . 15 86 61 162

2
df=4 Critical X2=9.49 Calculated X =8.12 Significance=.08

The data shown in Table 12 were the basis for
retaining the null hypothesis at the .05 level of

significance. The number of states superintendents are
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employed in is independent of school district
classification.
Table 13 illustrates the relationship between
superintendents and the length of their employment
contract.

Null Hypothesis Eleven. The length of the

employment contract for'superintendents is independent of
school district classification.

Table 13
Length of Contract and Classification

Classification Row
Length of Contract Class I Class I1 Class III Total

8.7 49.1 35.2
One year 6 40 . 47 93
2.1 12.1 8.7 )
Two Years -3 16 4 23
4.2 23.8 17.0
Three Years 6 29 10 45
Column Total 15 , 85 61 161

df=4 Critical X2=9.49 Calculated X2=15.4 Significance=,003
The data shown in Table 13 were the basis for
rejecting the null hypothesis at the .05 level of
significance. The length of the employment contract for
superintendents is dependent of school district

classification. The larger the size of the school
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district, the greater the length of employment contract for
superintendents.
Table 14 illustrates the relationship between
‘superintendents and employment outside the field’of
education.

Null Hypothesis Twelve. Noneducational employment

of superintendents is independent of school district
classification.

Table 14 .
Noneducational Employment and Classifiction

Types of Classification Row

Employment Class 1 Class 1T Class 1III Total
S 1 1.1 .9

None . 0 : 1 o 1 2
_ .4 6.4 5.1

Military 1 7 ‘ -4 12
1.5 21.5 17.0

Business 1 21 18 40

Column Total 2 29 23 54

df=4 Critical X2=9.49 Calculated X =1.31 Significance=.86
The data shown in Table 14 were the basis fdr
retaining the null hypothesis at the .05 level of
significance. 'Noneducational employment of the
superintendent is independent of school district'

classification.
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Table 15 illustrates the relationship between
superintendents and their choices of careers.

Null Hypothesis Thirteen. The career choices of

superintendents are independent of school district
classification.

Table 15
Career Choices and Classification

Classification Row
Career Choices Class I Class II Class III Total
11.2 64.2 45.6
Superintendency 12 63 46 121
Another Type of .9 5.3 3.8
Educational
Administration 1 5 4 10
2.8 15.9 11.3
Noneducational 2 17 11 30
.l .5 4
No Response 0 1 0
Column Total 15 86 61 162

df=6 Critical X2=12.59 Calculatea.X2=l.3 Significance=.97
The data shown in Table 15 weré the basis for

retaining the null hypothesis at the .05 level of

significance. Career choices of superintendents are

independent of school district classification.
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Table 16 describes the relationship between
superintendents and their educational preparétion.

Null Hypothesis Fourteen. The educational

preparation of superintendents is independent of school
district classification.

Table 16
Educational Preparation and Classification

Classification Row
Preparation Class I Class 1II Class III Total
_ 7.7 61.8 43.5 .
Master's Degree 5 59 - 49 113
Master's Degree ' 1.5 12.0 8.5
Plus ‘ 2 14 6 22
Sixth Year L7 5.4 3.9
Specialist 1 8 1 10
| .1 1.1 .8
Doctoral Degree 2 _ 0o . 0 2
Doctoral Degree .1 .6 .3
Plus . 0 : 0 1 1
Column Total 10 - 81 57 - 148

.df=8 Critical X2=15.5 Calculated X2=35;6 Sighificance=.001
The data shown in Table 16 were the basis for

rejecting the null hypothesis at the .05 ievei of

significance. Approximaﬁel§ 30 percent of the Class I

superintendents have an Educational Specialist degree or
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higher. For Class II superintendents, approximately 10
percenf have a Educational Specialist degree or highér.
Only four percent of Class III superintendents have a
Educational Specialist degree or higher. Thé larger.tﬁe
school district is, the higher the educatioﬁal éreparation
for superintendents.

Table 17 describes the relationship between
superintendents and satisfaction of course work leading to
certification of superintendency.

Null Hypothesis Fifteen. The degree of

satisfaction of the course work leading to the .
superintendent being certified is independent of sqhooi
district classification.

The data shown in Table 17 were the basis for
retaining the null hypothesis at the .05 level of
éignificance.‘ Thevdegreé of satisfaction of COurse‘wo;k
leading to the supérintendeth is dependent of scﬁool‘
district classification.

Table 18 illustrates the relafionship between
superintendent and the-sécialfcultural issues they
encounter.

Null Hypothesis Sixteen. Social-cultural issues

such as race relations, integration or segregation that

superintendents face are  independent of school district

) e . : U
classification.
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Table 17
Satisfaction and Classification

Row
Classification Excellent Good Fair Poor Total
1.5 8.1 4.8 .6 )
Class I 2 10 2 1 15
_ 8.6 "45.7 27.4 3.2
Class 1II 9 ‘ 49 25 2 85
5.9 31.2 18.7 2.2
Class III 5 . 26 24 3 58
Column Total 16 85 51 6 158

df=6 Critical X2=12.59 Calculated X2=6.31 Significance=.39
The data shown in Table 18 were the basis for . |
retaining the nuli h?pothesis at the .05 lével Qf
significance. -Cultural issues sre independent qf school
district classification.
Téble l9iillustrates the relationship between
superintendents and issues of schdol staff rélations.

Null Hypothesis Seventeen. Issues of

negotiations, strikes, sanctions or some éorm of teacher
militancy that supérinténdents face are indepehdent of
school district classification. | |
The data shown in Table 19 were the basis for
retaining the nuil h?pothesis at the .05 level of

significance. The issues of school relations that
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superintendents face are independent of school district
classification.

Table 18
Social-cultural Issues and Classification

Classification Row
Degree Of Class I Class II Class III Total
Of Great .8 ' 4.8 3.4 _
Significance ) 1 : 4 4 9
: 2.6 14.9 10.5
Significant 6 14 8 28
Of Limited 5.2 - 29.7 ' 21.1
Significance 4 28 24 . 56
Little or No 6.4 36.6 26.0
Significance 4 40 25 69
Column Total 15" ' 86 | 61 162

9 o
df=6 Critical x2=12.59 Calculated X =7.43 Significance=.28

Table 20 illustrates the rélationship between
superintendents and student activism.

Null Hypothesis Eighteen. Issues of student

underground newspapers and student strikes that
superintendents face are inaependent of school district
classification. The data shown in Table 20 were ﬁhe basis
for retaining the null hypotheéis at the .05 level of
significance. Student aéfivisim issues are iﬁdepenaent of

superintendent and school district classification
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Table 19
Issues In School Staff Relations

Classification . Row
Degree Of Class I Class II Class III  Total
Of Great 5.4 30.8 21.8
Significance 5 33 20 58
6.5 37.2 26.4
Significant 7 37 26 70
Of Limited 2.7 : 15.4 10.9
Significance 3 13 13 ' 29
\
Little or No .5 2.7 - 1.9
Significance 0 3 2 5
Column Total 15 86 61 162

. df=6 Critical X2=12.59 Calculated X2=l.7l Significaﬁce=.95

Table 21 illustrates-the relationship between

superintendents and the issue of delegating‘more authority

and duties to subordinates.

Null Hypothesis Nineteen.

The issue of

decentralization superintendents face is independent of

school district classification.

The data shown in Table 21 were the basis for

rejecting the null hypothesis at the .05 level of

significance.

Approxiamtely -83 percent of the

superintendents felt the issue of decentralization was an

issue of limited to no significance.
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Table 20
Student Activism

Classification Row

Degree Of Class I - Class II Class III Total
Of Great .3 1.6 1.1
Significance 0 2 1 3
1.7 9.6 6.8
Significant 2 8 8 18
Of Limited 5.2 . 29.7 21.1
Significance 5 . 31 20 56 -
Little or No 7.9 45.1 32.0
Significance 8 .45 32 85
Column Total 15 86 61 - - 162

df=6 Critical X2=12.59 Calculated X2=1.06 Significance=.98
Table 22 illustrates the relationship between
superintendents and the issue of reorganizing small

districts into larger districts.

Null Hypothesis Twenty. The reorganization of
small districts inté larger units of administration is an
issue superintenden£s fape and is independent of school
district classifica£ion.

The data shown in Table 22 were the basis for
retaining the null hypothesis ét the .05 1level of.

significance. The issues superintendents face
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in organizing small districts into larger units are
independent of school district classification.

Table 21
Decentralization of Large School Districts

)

Classification Row

Degree Of Class I Class I1I Class III Total
Of Great .8 4.8 3.4

Significance 0 5 ' 4 9
1.7 9.6 6.8

Significant 5 4 9 18
Of Limited 4.4 ' 25.0 ' 17.7

Significance 3 26 18 47

Little or No 8.1 46.7 33.1 .
Significance 7 51 30 88
Column Total 15 86 61 162

df=6 Critical X2=12.59 Calculated X2=l2.9 Significance=,04
Table 23 illustrates the relationship between the
superintendent and curtriculum issues.

Null Hypothesis Twenty-One. Curriculum issues

superintendents face are issues that are independent of
school district classification.

The data shown in Table 23 were the basis for
retaining the null hypothesis at the .05 level of
significénce. Curriculum issues superintendents face are

independent of school district classification."
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Table 22
Reorganization of Smaller Districts

Classification Row
Degree Of Class I Class II Class III Total
Of Great 3.0 17.0 12.0
Significance 2 14 16 32
5.8 33.4 23.7
Significant 7 32 24 63
Of Limited 3.6 20.7 14.7
Significance 4 19 16 39
Little or No 2.6 14.9 10,5
Significance 2 21 5 28
Column Total 15 86 61 162

df=6 Critical X2=12.59 Calculated X2=8.32 Significance=.,22
Table 24 illustrates the relationship between
superintendents and the issues of instruction.

Null Hypothesis Twenty-Two. Teaching and

operation of educational programs are issues
superintendents face and are independent of school district
classification.

The data shown in Table 24 were the basis for
retaining the null hypothesis at the .05 level of
significance. Operation of educational programs is an
issue faced by the superintendents and is independent of

school district classification.
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Table 23
Changing Priorities In Curriculum

Classification ' Row
Degree Of Class I Class II Class III Total
Of Great 2.3 13.3 9.4
Significance 3 12 10 25
8.4 48.3 34.3
Significant 9 53 29 91
Of Limited 4.0 22.8 16.2
Significance 3 20 20 43
Little or No 3 1.6 1.1
Significance 0 1 2 . 3
Column Total 15 86 61l 162

df=6 Critical X2=12.59 Calculated X2=4.32 Significance=.63
Table 25 illustrates the relationship between
superintendents and the financing of schools.

Null Hypothesis Twenty—Threé. Financing the

educational program is an issue facing superintendents and
is independent of school district classification.

The data shown in Tablé‘25 were the basis for
retaininglthe null hypothesis at the .05 level of
significance. The issue of financing schools that
superintendents face is independent of school district

classification.
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: Table 24 .
Ways of Teaching or Operating Educational Programs

Classification. Row
Degree Of Class I Class 1II Class III Total
Of Great 3.8 21.8 15.4
Significance 8 20 13 o 41
7.4 42.5 30.1
Significant 7 ‘ 40 -33 80
Of Limited 3.6 20.7 14.7
Significance 0 24 15 39
Little or No ' 20 1.1 .8
Significance 0 2 0 2
Column Total .15 86 61 162

df=6 Critical X*=12.59 Calculated X’=11.53 Significance=.07
Table 26 illustrates the relationship between

superintendents and the issue of educational outcomes.

Null Hypothesis Twenty-Four. Acéountability of
the educational program is an issue that faces fhe |
superintendent and is independent of school district
classification.

The data shown in Table 26 were the basis for
retaining the null hypothesis at the .05 ievel of
significance. The issues of educétional outcome
‘superintendents face are indebendeht of school district

classification.
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Table 25
Financing Schools

Classification ‘Row

Degree Of Class I - Class II Class III Total
Of Great . 12.8 72,2 51.2
Significance 14 75 47 © 136
2.2 12.7 9.0
Significant 1 10 13 24
Of Linmited T2 1.1 .8
Significance 0 1 _ 1 2
Column Total 15 86 61 : 162

2.9.49 calculated X2=3.88 Significance=.42

df=4 Critical X
Table 27 illustrates the relationship between

superintendents and the support for non-public schools.

Null Hypéthesis Twenty—Five.: Growing support for
non-public schools is an issue facing superintendents and'
is independent of schéol district classification.

The data shown in Table 25 were the basis for
retaining the null hypothesis at the .05 level of
significance. The issug of non~pubiic schools that
superintendents face is ipdependent of school distfipt

classification.
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Table 26
Assessing Educational Outcomes

Classification Row

Degree Of Class I * Class II Class III Total
Of Great ' 1.6 9.0 ' 6.4
Significance 3 8 6 17
8.2 47.2 33.5
Significant 9 51 . 29 89
Of Limited : 4.4 25.5 18.1 »
Significance 3 23 22 48
Little or No 7 4.2 3.0
Significance 0 : : 4 4 8
Column Total 15 86 61 162

df=6 Critical X2=12.59 Calculafed X2=5.05 Significance=.54.

Table 28 illustrates the relationship between x
superintendents and the issue.of federal involvement in
public education.

Null Hypothesis Twenty-Six. Federal involvement

in education is an issue that superintendents face and is
independent of school district classification.

The data shownlin‘Téble 28 were the basis for
retaining the null hyupothesis at the .05 level of
significance. The issue of Qrowing federal involyement in
public education superintendents face is independentnof

school district classification.
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Table 27
Support of Non-Public Schools

Classification Row
Degree Of Class I - Class II Class III Total
Of Great ' 2.0 © 11,7 8.3
Significance 2 - 13 7 _ 22
1 4.7 . 27.1 - 19.2
Significant 6 27 18 51
Of Limited 5.1 29.2 20.7
Significance 6 29 20 55
Little or No 3.1 18.0 12.8
Significance 1 17 16 34
Column Total 15 86 61 162

2=12.59 Calculated X2=3.28 Significance=.77

df=6 Critical X
Table 29 illustrates the relationship between
superintendents and the caliber of persons that are elected

or removed from boards of education.

Null Hypothesis Twenty-Seven. Membership on the

board of trustees of local school districté is an.issue
facing superintenaents and is independent of school
district classification.

The data shown in Table 29 were the basis for

retaining the null hypothesis at the .05 level of

significance. Approximately 43 percent of the respondents
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felt the issue of persons serving on the board was of
significance.

Table 28 _
Growing Federal Involvement

Classification Row
Degree Of Class T - Class 1II Class III Total
Of Great 1.2 ' 6.9 4.9
Significance 0 8 5 13
5.4 30.8 21.8
Significant 4 33 21 58
Of Limited 6.2 35.6 25.2 .
Significance 9 33 25 67
Little or No 2.2 &+ 12.7 9.0
Significance 2 12 10 24
Column Total 15 . 86 61 162

df=6 Critical X2=12.59 Calculated X2=3.54 Significance=.74
Table 30 illustrates the relationship between
superintendents and the issue of declining student

enrollments.

Null Hypothesis Twenty;Eight. iDecline in student .
enrollment is an issue facing suberiﬁtendents and is
independent of school diétrict}classification.

The data shown in Table 30 Qere tﬁe basis for
retaining the null hyupothesis at the .05 level of

significance. Approximately 66 percent of the
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superintendents responding to the survey felt the issue was
of limited significance to significant.

Table 29
- Caliber of Local Boards of Education

Classification Row

Degree Of Class I Class II Class III Total
Of Great 5.2 , 29.7 21.1°

Significance 6 30 20 56
: 6.5 37.2 26.4

Significant 8 33 29 - 70

Of Limited 2.3 13.3 , 9.4 ‘

Significance 1 15 9 ' 25
Little or No 1.0 _ 5.8 4.1

Significance 0 8 3 11

Column Total 15 86 - 61 162

df=6 Critical X2=12.59 Calculated X2=4.4 Significance=.62
Table 31 illustrates the relationship between
superintendents and their visibility.

Null Hypothesis Twenty-Nine. Greater visibility

of the superintendent is indépendent of school district
classification. .

The data shown in Table 31 were the basis for
retaining the null hvpotﬁesis“at the ;05 level of

significance. Approximately 74 percent of all
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superintendents responding to the survey felt the issue of
visibility was of limited significance to significant.

Table 30 .
Decreasing Student Enrollments

Classification Row
Degree Of Class I - Class 1II Class III Total
Of Great 3.6 20.7 14.7 /
Significance 2 20 17 39
5.4 30.8 21.8
Significant 5 32 21 58
Of Limited 4.6 ' 26.5" 18.8
Significance 7 23 20 50
Little or No 1.4 8.0 5.6
Significance 1 : 11 3 15
Colum Total 15 86 61 162

df=6 Critical X =12.59 Calculated X =5.48 Significance=.48

Table 32 illustrates the relationship between
superintendents and the issue of attacks on
superintendents.

Null Hypothesis Thirty. Increasing attacks on the

superintendent are independent of school district
classification.

The data shown in Table 32 were the basis for
retaining the null hypothesis at the .05 level of

significance. Approximately 66 percent of the
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superintendents responding to the survey felt the issue of

attacks on superintendents was of limited significance to

v

significant.

Table 31
Visibilty of Superintendent

Classification Row
Degree Of Class I Class 11X Class II1I Total
Of Great - 2.3 13.3 9.4
Significance" 1 11 13 25
. 7.3 . 41.9 29.7
Significant 11 - 41 27 79
Of Limited 3.9 22.3 15.8
Significance 3 22 : 17 42
Little or No 1.5 8.5 6.0
Significance 0 12 4 - : 16
Column Total : 15 86 61 162

df=6 Critical X2=12.59 Calculated X2=8.53 Significance=.20

Table 33 illustrates the relationship between

superintendenté and the issue of drugs in the schools.

Null Hypothesis Thirty-One. Use of drugs

schools is an issue facing superintendents and

independent of school district classification.

The data shown in Table 33 were the basis

retaining the null hypothesis at the .05 level

significance. Approximately 76 percent of the

in the

is

for

of
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superintendents responding to the survey felt the issue of
drugs in the school wés of limited significance .- to
éignificant.

Table 32
Attacks On Superintendent

LLI

Classification Row
Degree Of Class I Class II . Class III Total
Of Great | 2.4 - 13.8 9.8 |
Significance 1 .14 11 26
4.4 25.5 18.1
Significant 2 24 22 48
Of Limited . 5.5 31.3 22.2
Significance - 11 : 30 18 ‘ 59
Little or No 2.7 15.4 ©10.9
Significance 1 18 10 29
Column Total 15 - ‘86 61 162

2-11:3 Significance=.08

df=6 Critical X2=l2.59 Calculated X
Table 34 illustrates the relationship between

superintendents and students values and behavorial norms,

Nuil Hypothesis Thirfy—Two. Change of student
values and norms is an issue.facing superintendeﬁts and is
independent of school district classificétion.

The data shown in Table 34 were the basis for
retaining the null hypothesis at the .05 level of

significance. Approximately 79 percent of the

2
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superintendents surveyed felt the issue of student values
and behavorial norms was of limited significance to
significant. |

Table 33
Drugs In The Schools

Classification Row

Degree Of Class I - Class II Class TIII Total
Of Great l.6 ‘ 9.0 6.4 .
Significance 1 10 6 17

6.0 34.5 24.5
Significant .8 " 37 : 20 65
Of Limited 5.4 30.8 21.8
Significance 4 29 25 58
Little or No 2.0 11,7 8.3.
Significance 2 10 10 22
Column Total 15 86 61 162

df=6 Critical X°=12.59 Calculated X?=3.5 Significance=.74

Table 35 illustrates the relationship between
superintendents and the issﬁe of employing &ualified
teachers; o

Null Hypothesis Thirty-Three. Obtaining qualified

teachers is an issue superintendents face and is
independent of school district classification.
The data shown in Tablé.35 were the basis for

retaining the null hypothesis a the .05 level of
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significance. Approximately 82 percent of all
superintendents responding to the survey felt the issue of
employing qualified teachers was of great significance éo
significant. . R

Table 34 .
Students Values And Behavioral Norms

Classification Row

Degree Of Class I Class II Class III Total

Of Great 2.4 13.8 9.8
Significance 2 13 ‘11 26

. 7.2 41.4 : 29.4 :

Significant 7 45 : 26 . 78
Of Limited 4.6 - 26.5 18.8
Significance 6 : 23 21 50
Little Or No 27 4.2 3.0
Significance 0 5 ' 3 8
Column Total 15 - 86 61 ‘ 162

df=6 Critical X?=12.59 Calculated X2=2.97 Signifiéance=.8l
Table 36 illustrates the relationship between
superintendents and the'employment of qualified support

staff.

Null Hypothesis Thirty-Four. Employment of
qualified support staff is an issue facing supefintendents

and is independent of school district classification.
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The data shown in Table 36 were ;he basis for
reﬁaining the null hypothesis at the .05 level of
significance. Approximately 67 percent of fhe
superintendents responding to the survey felt.the issue of
employing qualified support staff was of great significance
to significant. | |

Table 35
Employment of Qualified Teachers

fald il AL i, i

Classification Row

Degree Of Class I Class 1II Class TIII Total
Of Great 6.2 | 35.6 25.2
Significance 7 34 ' 26 67
6.0 . 34.5 24.5
Significant 7 34 24 65
Of Limited 2.1 ‘ 12.2 8.7 ,
Significance 1 . 15 7 23
Little or No .6 . 3.7 ‘ 2.6
Significance 0 : 3 _ 4 7
Column Total 15 “ 86 6l 162

df=6 Critical X2=12.59 Calculated X2

=3.41 Significance=.75
Table 37 describes .the relationship between
superintendents and social issues that would cause them to

leave the position.

Null Hypothesis Thirty—~Five. Social issues such

as race relations, integration or segregation will cause
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superintendents to leave the position and are independent
of school district claSsificatién. |

The data shown in Table 37 were the basis for
retaining the nuil hypothesis at the .05 level 6f
significance. All superintendents responding to the survey
felt the social issues facihg éﬁperintendents would not
cause them to ieave the position, | |

Table 36 :
Employment of Qualified Support Staff

Classification Row

Degree Of " Class I - Class II Class III Total
Of Great 3.7 21.2 - 15.1

Significance 4 25 . 11 40
6.6 37.7 . 26.7

Significant 7 . 34 , 30 . 71
Of Limited - 3.7 21.2 : 15.1

Significance 3 - 21 16 40
Little or No 1.0 - 5.8 4.1

Significance 1 6 4 11

Column Total 15 - 86 61 162

df=6 Critical X2=12.59 Calculated X2=2.78 Significance=.84
Table 38 describes the relationship between
superintendents and the issues of school staff relations

that would cause a superintendent to leave the position.
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Null Hypothesis Thirty-Six. Issues of
negotiations, strikes, sanctions or some form

militancy will cause superintendents to leave

of teacher

the position

and are independent of school district classification.

Table 37
Social-cultural Issues and Classific

ation

Classification Row
Response ' Class I Class 1II Class IIIX Total
. /

0.0 0.0 0.0 4
Yes 0 0 0 "0
15.0 _ 86.0 61.0 o
No Response 15 . " 86 61 162
Column Total 15 86 61 162

df=2 Critical X2=5.99‘Calcuiated x2=0.0 Signif

The data shown in Table'38 were the basis
retaining the null'hypotheéis at the .05 level
significance. Approximatley 93 percent of the
felt it was not an issue that would cause them

position.

iqance=.999
for
of
respondents

to leave the

Table 39 describes the ?elationship between the

superintendent and the issués of student activ

ism that

would .cause superintéendents to leave the postion.

Null Hypothesis Thirty-Seven. TIssues of a student

underground newspaper and student strikes will

cause the




(oY (T 7 R RN SN X S N | I O L

100

Table 38
Issues In School Staff Relations

Classification . Row

Response Class 1 Class 1II Class III Total
1.0 . 5.8 4.2
Yes ' 1 ' 7 3 11
13.9 80.2 56.9
No Response - 14 , 79 58 o - 151
Column Total 15 86 61 162

df=2 Critical X2=5.99 Calculated X2=.59 Significance=.69
superintendent to leave the position and are independent of
school district classification.

Table 39
Student Activism

Classification - Row

Response Class I Class II Class III Total
.1 .5 .4
Yes 0 1 0 1
14.9 85.5 60.6
No Response 15 85 61 161
Column Total 15 86 61 162

df=2 Critical X =5.99 Calculated X =.89 Significance=.63
' The data shown in Table 39 were the basis for

retaining the null hypothesis at the .05 level of
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significance. All but one respondent indicated it was not
an issue that would force superintendents to leavé the
position.

Table 40 describes the relationship between the
superintendent and the issue éf delegating authority to
subordinates that will cause the superintenden£ to leave
the position.

Null Hypothesis Thirty-Eight. Decentralization in

the school district will cause the'superintendent to leave
the position and is independenf of school district

classification.

Table 40
Decentralization of Authority

Classification ‘ Row

Response Class I Class 1II Class III Total
.1 5 .4

Yes 0 1 0 1
14.9 85.5 60.6

No Response - . 15 85 61 161

Column Total 15 86 61 162

df=2 .Critical x?=5.99 Calculated X2=.é9 Signifiéange=:63
The data shown in Table‘40gwere the basis4for |

retaining the.null hypotheésis af the .05 level of

significance. All but one respondent indiéated

decentralization of authority is not an issue. that would
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cause a superintendent to leave the position.
Table 41 describes the rélationship between
superinfendents and the issﬁe of réorganizipg smal ler
districts'into larger unifs which would éauée

superintendents to leave the position.

Null Hypothesis‘Thir;y—Nine. The reorganization
of schoolhdistricts will cause the superintendeﬁt'to leave
the position and is independent of school district
classification. |

Table 41
Reorganization of Small Districts

Classification Row

Response Class 1 <> Class 1II Class III Total
1.4 7.9 5.7

Yes 0 5 10 15
13.6 78.0 55.4 .

No Response 15 . 81 - 51 147

Column Total 15 86 . 61 162

df=2 Critical X*>=5.99 Calculated x?=6.44 Significance=.04

The data shown in Table 41 were the basis for
rejecting the null hypothesis at the .05 ievel of
significance.’ Reorganization of small districts into
larger units will cause superintendents to leave the
position and is dependent on scﬁool district

classification. The smallér the size of the school
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district, the greater the chance the issue will cause the
superintendent to leave.

Table 42 describes the relationship between
superintehdents and the issugs'of changing priorities in
curriculum that would cause g;pefintendents to ieave the
positioh.

Null.Hypothesis Forty. Curriculum issues are-

issues that will cause a supérintendent to leave the
position and are independent of school district
classification.

Table 42
Changing Priorities In Curriculum

Classification . Row

Response Class I Class II Class III Total
. I_l : -5 ’ : .4

Yes 0 0 1 1
14.9 ) 85.5 - 60.6

No Response 15 86 60 ' 161

Column Total - 15 86 61 162

df=2 Critical x2=5.99 Calculated x2=1.67 Significance=.44
Thé data shown in Table 42 were the basis for
retaining the null hypothesis at the .05 level of
significance. All but one of the respondents felt the
changing priorities in curriculum would not cause

superintendents to leave the position.
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Table 43 describes the relationship between
éuperintendents and issues of teaching and operating
educational progfams that would cause superinténdents to
leave the position. |

Null Hypothesis Forty—Oﬁe. Teaching and operation

of educational programs are issues that will cause the
superintendent to leave the position and are independent of
school district claséification.

Table 43
New Ways of Teaching and Operating Educational Programs

Classification Row

Response . Class I - Class II Class III Total
.1 .5 .4

-Yes 0 0 1 1
: , 14.9 85.5 . 60.6

No Response 15 86 . 60 161

Column Total 15 . 86 61 162

df=2 Critical X2=5.99 Caiculated X2=1.67 Significance€.44'
The data shown in Table 43 were the basis for -
retaining the null hypothesis at the .05 level of
significance. One responaent?felt the issue-wouid cause
them to leave the position. |
Table 44 describes the rglationship‘between
superintendents and the.issuéhqf financing schoéls which

would cause superintendents to leave the position.
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Null Hypothesis Forty~Two. Financing the
educational schools is an,iésue that Qill cause the
superintendent to leave the position and is independent of
school district classification,

Table 44
Financing Schools

Classification Row
. Response Class I Class I1 . Class III  Total
2.6 16.0 11.4
Yes 3 . 21 6 30
11.4 69.0 49.6
No Response 11 65 55 ° 131
Column Total 14° 86 61 161

df=2 Criticai X2=5.99 Calcﬁla@éd X2=5.08 Significance=.08

Tﬁe data shown in Table 44 were the Basis for"
retaining the null hypothesis'at the .05 level of
significance. Approximately 81 percent of the respondents
felt financing schools would not cause superintehdents to
leave the position.

Table 45 describes the reiationship between
superintendents and assessing educational outcomes that

would cause superintendents to leave the position}

Null Hypothesis Forty-Three. Accountability is an

issue that will cause the superintendent to leave the
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position and is independent of school district
classification.

Table 45
Assessing Educational Outcomes

Classification " Row
Response Class I Class II Class III Total
.1 .5 .4
Yes 0 0 . 1 1
14.9 : 85.5 60.6
No Response 15 86 60 ' 161
Column Total 15 86 .61 161

df=2 Critical X2=5.99 Calculated X2=1.67 Significance=.44

The data shown in Table 45 were the basis for
retaining the nulljhypothesis-at the .05 level of
significance. With the exéeption of one respondent, all
others felt assessing educational issues would not cause
superintendents to leave.thé positioh; |

Table 46 describes the Felationship between
superintendenté and the growing preésure to support
non-public schools that will‘cause superintenaents to leave
the position.

Null Hypothesis Forty-Four. ' Growing support of

non-public schools is an issue that will cause the
superintendent to leave the'positidn and is indepehdent of

school district classification.
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Table 46
Support of Non-Public Schools

Classification ' Row
Response Class I Class II Class III Total
.7 4.3 3.0
Yes 1 3 4 . 8
14.3 -~ '8l.8 57.9
No Response 14 83 - 57 154
Column Total: 15 86 61 162

df=2 Critical X2=5.99 Calculated X2=.82 Significance=.65
The data shown in Table 46 were the basis for
retaining the null hypothesis. Approximateiy 95 percent of
the respondents indicated support for non-public schools
would not cause superintenaen£s to legvé the position.
| Table 47 describes the réiatiqnship between
superintendenﬁs and the federal involvement in education
that wouid cause superintendents to leave the position.

Null Hypothesis Forty-Five. Involvement of the

federal govérnment in education is an issue that will cause
the superintendeht to leave the position and is ipdepéndenﬁ
of school district classification. |
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