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Abstract:

The belief that valid and reliable criteria for the evaluation of English composition at the twelfth grade
level could be established led to this investigation. An examination of literature revested that during the
first two decades of the twentieth century emphasis was placed upon comparison scales. In the attempts
to establish criteria after 1920, numerous criteria were presented by different studies. In the studies
where the criteria were tested for reliability and validity, the correlation coefficients were found to be
low.

Criteria in this study were selected from nine sources in literature which were published from 1951 to
1962 by The National Council of Teachers of English, state English associations, national testing
services, and individuals of national importance in the field of English. The criteria were ranked in
terms of importance by nine college and 22 high school experts. Ranking was tested at the one per cent
level for validity by Kendall's coefficient of concordance, "W," and agreement was found.

The ranking was as follows: (1) Development of Ideas, (2) Coherence and Logic, (3) Organization
Through Sentence Structure and Paragraphing, (4) Diction, and (5) Emphasis. To determine reliability
of the criteria, 30 high school English experts from 26 different high schools rated, according to each
criterion, 20 themes which were selected from 256 written by the seniors of four Montana high schools.
Fourteen tests were made to test at the five per cent level the ratings given each theme according to
each criterion by each of the 30 experts by using an analysis of variance test and chi square tests. A chi
square test was also used to test at the five per cent level the overall grades given the themes. The
homogeneity of the mean grades that teachers give each theme, of the grades that students received on
themes, and of the total markings given by the experts was tested. Each criterion was tested separately
for a group of 20 experts and a second group of 10 experts whose ratings were received about a month
after the first ratings. Agreement was found for "Organization Through Sentence Structure and
Paragraphing" for the group of 20 experts and for "Emphasis" for the group of 10 experts. Since this
was the only agreement, reliability of the criteria for the evaluation of English composition was not
established.

Validity of the criteria for the evaluation of twelfth grade English composition was established by
agreement in the ranking in terms of importance by college and high school English experts.

Perhaps the only conclusion justified by this study is that, although teachers of English composition
may feel that criteria are important in evaluating themes, there is no evidence of consistency in the
employment of such criteria.
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ABSTRACT

The belief that valid and reliable criteria for the evaluation of
English composition at the twelfth grade level could be established led
to this investigation. An examination of literature revedted that during
the first two decades of the twentieth century emphasis was placed upon
comparison scales. In the attempts to establish criteria after 1920,
numerous criteria were presented by different studies. In the studies
‘where the criteria were.tested for reliability and validity, the correla-
tion coefficients were found to be low, '

Criteria in this study were selected from nine sources in litera=
ture which were published from 1951 to 1962 by The National Council of
Teachers of English, state English associations, national testing services,
and individuals of national importance in the field of English. The cri-
‘teria were ranked in terms of importance by nine college and 22 high
school experts. Ranking was tested at the one per cent level for validity
by Kendall's coefficient of concordance, '"W,' and agreement was found.

The ranking was as follows: (1) Development of lIdeas, (2) Coherence 'and
Logic, (3) Organization Through Sentence Structure and Paragraphing,

(4) Diction, and (5) Emphasis. To determine reliability of the criteria,
30 high school English.experts from 26 different high schools rated, ac-
.cording to each criterion, 20 themes which were selected from 256 written
by the seniors of four ‘Montana high schools. Fourteen tests were made to
test at the five per cent level the ratings given each theme according to
each criterion by each of the 30 experts by using an analysis of varjance
test and chi square tests. A chi square test was also used to test at the
five per cent level the overall grades given the themes. The homogeneity
of the mean grades that teachers give each theme, of the grades that stu-
dents received on themes, and of the total markings given.by the experts -
was tested. Each criterion was tested separately for a group of 20 experts
and a second-group of 10 experts whose ratings were received about.a month
after the first ratings. Agreement was found for '"Organization Through
Sentence Structure and Paragraphing' for .the group of 20 experts and for
"Emphasis'' for the group of 10 experts. Since this was the only agreement,
reliability of the criteria for the evaluation of English composition was
not established.

Validity of the criteria for the evaluation of twelfth grade English
composition was established by agreement.in.the ranking in terms of im-
portance by college and high school English experts.

Perhaps the onfTy conclusion justified by this study is that,
although teachers of English composition may feel that criteria are im-
portant in evaluating themes, there: is no evidence of consistency in the
employment of such criteria.




CHAPTER 1

INTRODUCTION

Lt -may be argued that a student has difficulty in becoming profi=
cient in his writing when there is disagreement among his instructors in
the way they rate written composition. A studént may have one English
instructor with one set of standards for evaluation, but. his next Eﬁg]ish
teacher may use a completely different means for judging compositioris.
Studeﬁts ére often expected to progress and to develop in their writing
with different standard% used by different teachers.

Two eminent educators with divergent views, John Dewey] and Robert
. M. Hutchins,2 agree that tgachers have a duty to ;oung people that_QOeE far
beyond the traditional conception of the teacher's pléce in,the school.
They contend that before acceptance, appreciation, and learning can be ex-
pected, rapport must be . established between the student and his teacher.
In the relations between the English teacher and his students in.written1
cOmposition, it is very essential fhat this rapport exist if improvement
.in the ability to write is to occur. The belief long held by the writer .
has been that the availability of suitable criteria fqr the evaluation of
English composftion'would bring about a type of standardization in. the
evaluation of written composition that would develop this rapport and

which would result in” improvement of 'students' ability to write. The

]DeWey, John, The School and Society.

2Hutchins, R. M., No Friendly Voice.
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desire to find these suitable criteria was the mg%ivating force in. this

invesfigation.

Statement of the Problem

The'major purpose .of this study was to deve]op.a‘set‘éf criteria
for the evaluation of En§lish composition. -In the development of the
criteria, there were three major considerations: (1) selection of cri-
teria, (2) establishment of validity, and (3) estdblishment of relia-
bility. Once the validity and reliability of the critéria were estab-
lished, the cf?teria could be coﬁsidered-as.a usedble instrument or
scale Whigh would give a standard means for the éQaluétion-of Enqlish

composition.

Procedures

The procedﬁres used to éélect criteria, establish validity, and

establish reliability dre treatéd in'dqtafl in the following sections.

Selection of criteria. Selection of.criteria wés made from nine

sources3 which were carefully seleétedffrom'1iteratuhe4 The criteria

— H L -

3The sources from which the criteria for' the scale were devised are
as follows: (1) California Association of Teachers of English, A Scale
for Evéluation of High School :Student Essays;”(2) College Entrance Exami-
nation Board, ''lReport of the 1961 Western .Advanced Placement English
Conference,' Oc¢idental College, Los Angeles, California; (3) Dusel, W.
J., "How Should Student Writing be Judged?'' English Journal 46:263~8,
May, 1957; (4) Educational Testing Service, A Brief--Cooperative.
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these nine sources contained were considered representative of criteria
7 .
for evaluating compositions. The criteria were then sent to college

English experts throughout the United States to be ranked.

Establishment of validity. - The selected criteria were ranked by

the college experts, and their numerical rankings were treated statisti=
éaily. In order to establish validity of the criteria, Kendall's coeffi~-
cient of concordance, '"W'", was used to find the amount of agreement among
the experts in the ranking of the criteria., High School English teachers
were also selectéd to rank the criteria. Their numerical rankings were
tested by Kendall's coefficient of concordance, 'W'.

Establishment of reliability. Thirty teachers were selected to

grade themes by marking each theme (1) poor, (2) average, and (3) better
than average according to each criterion, and the consistency with which
they graded was determined by stgtistical analyses of their numerical
grades. To determine reliability an analysis of variance test was used
to test the differences in the grading of high school English teachers,
and the chi square test was used to determine the significance of the

‘grading by high school English teachers.

Sequential ‘Tests of Eﬂucational Progress; (5) Grose; L. M,, Miller,
"Dorothy, and Steinberg, E. R., editors, Suggestions for Evaluating Junior

High School Writing; (6) 111inois Association of Teachers of English,
I11inois English Bulletin, "Evaluating Ninth-Grade Themes,'' and "Evalu-
ating Twelfth-Grade Themes;" (7) Indiana Council of Teachers of English,
'Standards for Written English in Grade 12," Indiana English Leaflet, 3:
1-24, October, 1960; (8) National Council of Teachers of English,. "ldea-
form Paper;' and (9) University of the State of New York, The State Edu~-
cation Department, Suggestions on the Rating -of Regent's Examinations in

English.
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Themes which were used in the ‘study mere obtained from four Montana

high schools. The subject, ''Neighbors, Good and Bad--People,'' was one for
which the writer be]ieved that the students had -equal preparation. Length
of the themes and time aflowed for writing'were set by the writer in order
to prevent the.themes from being either tod lqng or too short and to give:
each student equal opportunity tb handle his sdbject. Grade twelve was |
chosen to write the themes beCause twel fth grade students were considered
to have a great interest’ih the!pebpfe about them. .Care was aglso taken to
obtain an“equivalent number of themes written: by members of each sex.
Every thirteenth théme was se]ected to be graded accordlng to the speci-
fied crlterla. The themes were not sorted rh -any partlcular fashion be~
fore seieet}oh_but were mimeogiaphed so that;prejudices'due'to any ex-
traneods faetors would be eljmfnateda

,Teachers were bhosen from Montana high school English staffs to
judge the compos1t|ons The mimeographed themes, as well as.a copy‘of
the prepared crlterla, wWere glven to the- hlgh schodl teachers for eva]u-
atlonY These teachers were.asked to numerlgally,ratelthe compositions
aceordiné to the eriteria,and to make any cdmments pertihent to their
evaluatidn, To determine reliability statistical analyses were used on

the numerical grading of the themes by high school English ‘teachers.

Limitations and Controls

In this study, there were certain limitations. The writing of
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themes was limited to twelfth grade students from four high schools be-
cause at the twelfth grade level high séhool:students are consideré& to
be at their highest leve] of developﬁent, ana a.suffiélent nunber. of them
themes for this study wa$ obtained from.this gron, No attempt was made
to control the.Way teachérs conducted their classés.aside from the spe-
cific instructions for writing themes.

Controls placed on the study'Were (1) that each of the high school
téachers possess a‘BacEeior of Arts, Bachelor of Science, or higher
degree, and have a major in English; (2) that each teacher have at
least two years' teaching experience in the field of ﬁnglish; (3) that
the teachers prepare students to write the themes according to specific
instructions; and (4) that the 1imit of 200-300 words be observed.

It was considered an important first step.to show what literature
had revealed regarding the general status of the evaluation of English
éomposition and.to select criteria suitable for the evaluation of
English composition. The rgsults of this survey. are preéented in:

Chapter 2.




CHAPTER |11

REVIEW OF LITERATURE

Many attempt§ have been made to bring about uniformity and objec-
tivity in the grading of English compositions. By 1903, composition: had
come into its own.in the schools, and serious questions about dependa-

‘bility of theme grading and the factors that go fo make up a good theme
began to be considered. Early graders,.while agsuming that ;heme-crit?-
cism aids the student, did little to unify their standards. Inconsist-
encies among judges or with one judge when evaluating at different
beriods of time were prevalent. The lack of reliability orayali&i;y in
grading began to be studied at the.beginning of the twentieth century.
After 1903, serious efforts were made to establish consistency in

theme grading.

Between 1903 and 1950, two general approaches were que in an at~
tempt to establish a grading scale for English COmposition;. One’ approach
consisted of-deveToping a scale by combining grades of several or'many
readers to establish standards. The scales developed in this manner were
called comparison scales. The other approach used to establish standards
was to arbitrarily set up standards and have them tested by. graders.

After 1951, many English éxperés made efforts to make grading of
English compositions more uniform. .Some of these people wrote articlés
which indicated-that they were content to show inconsistencies, while

others attempted thro;gh demonstrations of theme grading to indicate the




el e e e e e

7

proper manner of grading. Some authorities proVided criteria for judging

themes but did not establish reliability or validity for their criterfa.
Scale development isAhistoriqa]ly sepafated i'nto two major divi-

sions because of the interruption of activity due to World War Il and

its aftermath. Ren;wed activity was not vigorously -commenced until after

19513 therefore, the studies that took place-in the lTate 1940's were

placed with the earlier group. The review of literature from 1903 to

1950 is now preéented.

Attempts at Developing a Scale for the Evaluation of
Compositions, 1903~1950
In 1903, Rice] selected typical themes as a. result of combining
grades of seQeral'readers for one theme and used these themes as examplies
for judging other themes. He read a story to more than 8,300 pupils of
various schools and asked the pupf\s to reproduce the story in.writing,
The ‘themes were graded by a process of sorting.into five groups and,
from this, computing distributive class averages. Sample copies of the
reproduced story were selected as guides for further scoriﬁg. These
copies of the reproduced story were used as a comparison scale by Rice.
-He found that when teachers used his comparison scale agreement among

graders was fairly high. In 1904, Rice, after "a Tong and circuitous

IRi"ce, J. M., ""The Results of a Test in Language,'' The Forum -
3:269-273, October, 1903,
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search for a .scientific system of marking composition,''2 was convinced
that a theme must be judged as a unit.

In 1911, Thorndike3 developed a comparison scale for the measure-
ment of quality in handwriting., A year later-Hillega34 published a com-
parison scale and used methods similar to.those of Thorndike to devise
his sca]e5 Instead of having many pupils write papers-to be judged by

a few judges as Rice had'done, Hillegas had over 400 competent judges

determine quality in compositions by comparing themes of variant quality,

In determining his scale, Hillegas also devised some sample themes for
grading, According to Trabue,5 the Hillegas scale was one of the most
useful measuring instruments in the whole field of education. In 1917,
Trabue® devised a further modification of the Hillegas scale by using
actual themes of school children instead of devising some samples as
Hillegas had done.

Two scales which used uniform intervals between samples were

2Rice, J. M., "The Need of a New Basis. in Education,' The Forum

35:443, January, 1904 .

3Thorndiké, E. L., "A Scale for Merit in English Writing by Young
People,' Journal of Educational Psychology 2:361-368, September, 1911,

4Hi]1egas, M. B.,‘“A Scale for the Measurement of Quality.in
English Composition by Young People," Teachers: College Record 13:5-8,
September, 1912,

>Trabue, M. Ri, "Suppliementing the Hillegas Scale,' Teachers
College Retord 18:53-55, January, 1917.

6ibid., pp. 53~55.
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published by Hudelson/ in-1923. Huxtablés bgtWeen'1929 and 1935 prepared
a scale concentrated on thought content which she divided into five
levels, Each level was divided inte‘tWo or m;re kinds of thought content,
and each kind ''defined" in evaluative terms But without '‘numerical dimen-
sions, A specialiéed scale, which was sfhilar ‘to thét of Hudelson's,
was developed in 1934 by Stewart? for rating hiéH school journa]lém
artjcles°

During 1935, Anderson and Traxler!O made an.attempt to relate the
components of writing to each other and to the whole, HoweVe}, the
assignment of values was purely arbitrary. They used a teh-point system
wherein a weight of two was given to ''completeness and accuracy,'' three
to- "mechanics,! and five to '"coherence.! Using the same themes, they
then developed a 60 point scale in which six points each were given;to

' and '‘language

"accuracy,'' !'completeness,'" ''spelling," 'punctuation,

errors,' and 10 points. each for ''coherernce. bétween main divisions,"

7Hudelson, Earl,. English Composition;‘lté Aims;,Methongandv
Measurement, pp. 77-78. o

.SHUXtable, Z. L,,_ﬂdffteria for Judging Thought Contenht in Written
Compositien,’ Journal of Educational Research 19:190, March, 1929,

9Stewart, Marietta, "A Scale for Measuring theé .Quallty of Conven~
tional News Stories in High.School Journalism,' English Journal 23:221=
222, March, 1934, '

]OAnderson, H, A., and Traxler, A,.B., "Reliability of an Essay
Test in ‘English.'" (As related in Anderson, H. A,, -and Traxler, ‘A. B.,
. ""The Reliability of the Reading of an-.English Essay Test:. A Second
Study,' School Review 48:523-525, .September, 1935.),
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''organization of paragraphs,' and ''organization of sentences.' Only the
items of ''spelling' and ”punctuationf even approached objectivity, and
the remaining i tems depended; as would be ex;écted, almost enti?é]y upon
.the grader's judgments.

In the June, 1939, “Comprehensive.Exapination in Englishn‘at the
University of Chiéago, a scale was used, The total possible grade on any
theme was eleven, with three points awarded’to "organization and para-
graph structure,'" four to ''accuracy in writing and technique of compo-
sition," and four to ""general knowledge aﬁa skill in the use of books
required by the topic;”]]

McKean!2 in 1947 .wrote an article entitled "If the Shoe Fits'' in
which he—asked for clear, meéninéful sentences in.which there was inter-
relation ameng both sentences and paragraphs. He said, ''Some Instruc-
tors, who must' run the rfék of being called fanatics, could even go-on to
demand that fre;hman writing avoid‘errors of fact.“]3 He referred, of

course, to the writing of college freshmen, but their writing Is closely

related to that of high school seniors.

]]NOyes, E. S., '"Recent Trends in the Comprehensive Examination.in
Eng]ish," Educational Record (Supplement 13) 21:118, January, 1940.

12McKean, Keith, '"If the Shoe Fits,! College English 8:260, Febru~
ary, 1947, -

]3Jbid?, p. 260,
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Wiseman!4 ih an_article written in. 1949 providéd evidence .of the.
possibility of developing reliable marking of themes:. He reported that
when four experienced persons graded the same 200 papers twice and sepa-
rated their grading by a time interval of %our mohth§ there was a cor=
relation of .946 between the aggregate marks.

Travers!5 in 1948 stated that evaluation procedures were ''still in
theiy infancy,' and that there was a pressing need %or the development of
hew appraisal methods for compositioa, Huddleston!6 bluntly said a few
years later that there h;d so far appeared no evidence to indicate that
adequate essay tests could be devised. | |

The early research (1903-1939) was filled with reports of attempts
to secure increased validity of essay tests and improve reliability. among
judges, but none of them proved to be overwhelmingly satisfactory.. A
noticeable decrease in the number of inveétigations in theme grading took
place during the years of World War 11. During the 1950's and early
1960's; the number of efforts to find a suitable scale for érading qual=

ity of English composition greétly increased.

]AWiseman, Stephen, ''Grammar School Selection: Marking an Essay
Reliably,'" Times Educational Supplement 1771:213, April 9, 1949,

]STravers, R. M. W., "A Review of Procedures for the Evaluation of
the Outcomes of Teaching English,' Journal of Experimental Education 17:
331, March, 1954,

]6Huddleston, E. M., 'Measurement of Writing Ability at the Col-
lege Entrance Level: Objective vs. Subjective Testing Techniques,"
Journal of Experimental Education 22:204, March, 1954,
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Scale Developments, 1951-~1962

The . attempts to make gradlng of Engllsh composition uniform con-
tinued In the era, l951~1962 with reneWed emphaSIS. Huddleston]7 in 1952
used a rating system which evaluated themes for "material- and organiza~-
tion,!" 'spelling," ”bunctuation,“‘“syntax;“ and.''sentence structure.”
During the. same year, Coward!8 reported on a similar rating scale used to
judge essay examinations for foreign service applicants. It included the
seven variables of “material,' 'organization. and style," ''spelling,'
"punctuation," “grenmman*_,"l "diction, and "rhetoric," |

Two booklets were published by the I1linois Association of
Teachers of Eng]ish]9‘in'1953. While one was designed to help in the
evaluation of ninth~grade themes and the other for judéing twelfth-
grade themes, they were both much alike in nearly all respects., The
booklets stated a common belief that one of the‘résponsibi]ities of an
Enél?sh teachér is to evaluate composition-~'"to weigh and find whéf is
Wanting; to attach a symboi that tells the student that his work is good

or poor, and to write a comment that will help the student to improve his

171bid., p. 190.

.18deard, A, F., "A Comparison of Two Methods of Grading Eﬁg]ish
Composition,' Journal of Educational Research. L6:82, October, 1952,

19111 1nois Assocnatlon of Teachers of English, l1linois English
Bulletin,, ”Eva]uatlng Ninth-Grade Themes," and ”Evaluatlng Twelfth-
Grade Themes.'!
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future writing In some way.”20 "If students are to become.better
writers, they must write, and what they write must be judged by a sympa-
thetic and competent critic who knows what good wriping is and who knows
what students!' capabilities are."2! The Illinois booklets contained
checklists and the graders of themes were asked to please eheck ''good,'
"fair," or ''poor'" for every iéem, The eleven criteria were:

. Quality of content

2, Originality of treatment

3. Unity

L. Coherence

5. Emphasis

6, Paragraphing

7. Diction

8. Grammatical usage .

9. Sentenee strueture

10. Spelling

11, Pqnctuatton

Sample themes with markings, comments to the student, final grades, and
comments for teachers appeared in the pamphlets, and the committee be=

lieved that this materfal could be used-both by teachers and. by -students,
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In an Educational Testing Service Bulletin of 1955, Diederich22
related that few men of genlus have excelled in criticism and that their
judgments were not infallible'in regard to certain words, Diederich
listed and explained what he referred to as artificial difficulties that
graders created for themselves, ''Cocksureness,' he defined as the proc-
ess of beginning with modesty ana fear, but after gradihg'ZO papers
starting to feel quite sure that no other judgment except one's own was
correct, He went on to relate: !'The practice fills the judge with sin-
ful pride. When we snort violently and say, 'This, by God is an F,' we
should be particularly on guard, Perhaps God is not a partner to the
decision.“23 Other downfalls according to Diederich are "timidity,"
"hypersensitivity to any certain fault or good in a paper,' and the
"question-answering concept of an examination.'”zl+ However, he felt that
it was considerably more difficult to state-things to do. A letter grade
for composition was determined by-Diederich by sorting the papers into
five groups with coneentration on A's, C's, and F's. B's and D's were
considered borderline cases. He attempted to explain what a paper should
contain at each of the three main letter grading levels. 'Althdugh.he es-

tablished no scale and claimed throughout that his methods of grading.were

. 22Diederich, P. B.; Notes on Grading Essays, Educational Testing
Service, November 22, 1955, pp. 1=6, '

23)bid., p. l.

241pid., pp. 2-3.
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devised from his personal opinion, Diederich did give information and in-
struction to the average grader.
During that same year,.l955,'WOlfe,.Geyer and chers:sent to press

the second edition of‘en English textbook, Ehjoying English. Within the

bounds of this text were several evaluation charts. The authors point
out that the student should check his topic sentences, paragraphs,
varlation of sentences, use of dialogue, perfods, and spelling. The
following ''Self=Judgment Chart" was designed for the;topic, "Friendship!
lt was not only an example of all the charts but was pertinent torthe

topic as a whole,

1. In your topic sentence have you given your attitude toward
the friendship you are discussing?

2, Are you specific in your paragraph? Have you told the im-
portant facts: where you met your friend, who he is, the
details that explain your attitude in the topic sentence?

3. Are your sentences varied in pattern? Do-some open with
phrases or clauses telling when or where? |In at least one
sentence, after an opening phrase have you used a dependent
clause beginning with when, while, -or as?

L, ' Have 'you used dialog where it helps to characterlze your
friendship?

5. Have you spelled correctly such words as descrlgtlon, ac
qualntance, eXIstence, occurTence, dissappoint, possession,
experience, occasnon Ionellness separate, humorous725

The book was desighed to give various ''Self-Judgment Charts'' for diffehi
ent levels,

Also during 1955 the Natlonal Council of Teachers of English

25Wolfe, D. M., Geyer, E. M., and others, Enjoying English, p.

105.
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produced what was known as ''ldeaform Paper.!" On one side of this paper
were lines where the theme was to be written. On the other side, there
_was space provided for an overall grade, comments on the .ideas or con-
tent of the theme, other comments, and a ranking of ''good,'' '‘fair,' or
"poor'' in terms of the evaluatioﬁ criteria which were:
. Organization

2, Devélopment

3. Silncerity of purpose and expressioh
L, Sentence structure and punctuation
5. Paragraphing

6. Usage

7. Choice of words
8. Spelling

9. Penmanship and general appearance

'"Ideaform Paper'' was approved by both the High School Section Committee
and the immediate past chalrman of the Conferenge on College Composition
and Communic;tion and was designed to glve the student greater skill in
the writing of English gompogftion,

Qne.other booklet came into being at approximately the same time
.when Wolfe, Diederich, The National Council of Tgachers of English, and

the {11inois committee wetre making their various studies. This booklet
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which was titled Suggestions for Evaluating Junior High School Writing26.

was organized to provide a frame of reference to which a beginhing
teacher could refer - as a basis for grading English comﬁosition and to
provide the experienced teacher with samble themes which were corrected
and graded by other teachers so that she would know how her grading com~
pared with theirs. The booklet contained themes for seventh, eightﬁ, and
ninth grade.levels, but no attempt was ﬁade to regulate the approach or
bring about exacting consistency. Three main principles for evaluating
Junior high schobl theme; were enumerated In. the booklet.27 These
three main principles were content, form, and mechanics under each of
which appeared the following questions:

CONTENT

1. Dees the student have semething to say?

2. Has the student expressed his jdeas with sinceflty and con=
viction and an earnest desire to communicate?

3. Does the student display a touch of freshness and originafn
ity in his viewpoint, offer an idea, an obsgrvation that is
distinctly his own? i

L, Are there traces .of the student etched ‘into ‘the theme that
give it substance and vitality?

FORM

1. Does the theme have unity?

26Grc_>se, L. M., Miller, Dorothy, aha Steinberg, E. R., editors,
Suggestions for EValuating.Juhioi'High School Writing.

271bid., pp. 4=5.
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.2, Does the theme have coherence?
3. Is the theme effective?
MECHANICS

1. Is there freedom from fragmentary or run-together sentences,
and from brokendown or muddled sentences?

2. Is there freedom from dangling or misplaced modifiers; from
constructionis showing lack of agreement of subject and
verbs, of noun or pronoun and antecedent; from mutilated
verb forms; and from inconsistencies such as shift in per~
son, mood, voice, or tense? '

In 1955, Thomas28 published a booklet designed to ald teachers in
correcting themes. She used many-.samples of corrected themes as a basis
for future evaluation. No evaluation scale or set of specific criteria
was established.

In a Kentucky Engllish bulletin29 published in 1956, no criteria as
such were established but the -author's opinfon on the proper method of
correcting themes was demonstrated by showing many theme examples that
contained grading notes and comments. In the preface was stated what was
expected of the writer of a theme. The relative values which must be
considered by the grader and methods for the reader to use were also

given. These values conslsted of ''contents vs. mechanics,'' whether a

"system of penalties' was sufficient, '"pros and cons in the.use of

2~8Thomas, E. S., Evaluating Student Themes.

29Ward, W. S., editor, "Principles and Standards in Composition
for Kentueky High Sehools and Colleges,' Kéentucky English Bulletin.
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marginal notations,' and ''the use of terminal comments.:'' It was cone
cluded that, while the terminal comment was prgbably of most use to the
student, the grader of compositions should alsé make marginal comments
and mark mechanical errors. | |

The Educatlonal Testing Service in 1957 published a bullet|n30
containing an English composition evaluatlon sca]e, Under the sub=title,
"What are the Writing Skills Tested?' were .listed the following:

1. The ability to express oneself logically in writing.

2. The ablility to organize materials: in the whole passage, in
'the paragraph, and in the sentence.

3, The ability to write appropriately: to the purpose, the
occasion, the audience.

L, The ability to write effectively: word choice, emphasis, de-
tails, reasons, examples, comparisons, exactness and clarity,
'simplicity, economy, variety, imagination, force. (This 1ist
is not exhaustive nor does it mean that all characteristics
should be expected in one selection,)

5. The abjility to use the conventions of writing: 1in basic
form mechanies, in syntax mechanies, in word=form mechanics,

It was also noted in this bulletin of the Educational Testing Service
that emphasis should be pléced on the total wfiting precess and not be

given to minor matters, gross errors, or to the niceties of usage,.

Dusel,3] in Fn article published in May, 1957, suggested four

b

30Educatlonal Testing Service, A Brlef-~Coeperatlve Sequential
Tests of Educational Progress, p. 12.

3]Dusel W. J., ""How Should Student ertlng be Judged?'' English
Journat 46:263 -8, May, 1957.
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standards of judgment for written expréssion, These were as follows:
1, Honesty~and sincerity
2, A growing awareness of complexity
3. Order in the pupils' writing
a. Appropriateness in style
b. Correctness in stylem=diction that deals with boys and
girls, sticks and stones.
Dusel also insisted on standard spelling, staﬁdard punctuation, and
standard sentence patterns for written expression., He stated that we
should respect accuracy In writing~-“The ability -to reveal to the reader
exactly what the writer intends to reveal and 'no.mq,re.”32 Dusel seemed
to be keenly awaFe of the complexity of grading as shown in his state~
ment: '"'ITf only we could judge writing without having to face the writer
the next day=~or haVing to teach them to write better~-how easy the job
would bel'33 Other than suggesting and explaining the four points, he
mdre or less avoided any type of 'solid=base for evaluation. The article
seemed to indicate that Dusel‘s-plurpose was to force realization of
grading variation and offer ‘guidance, but lTeave the final decisions up to
the Individual.
In 1958, MIller developed, used, .and tested grading scales, The

two=fold purpose was to develop a reliable method of grading freshman

e
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themes and, at,the_same.time, to determine the improvement in writing
made by freshman .English students. at.the University of anneséta; . Themes
were given an over=all or éomposite grade., Grading was also done accord-
ing to the scales Miller developed. After grading took place, it #ﬁé
found .that graders disagreed significantly on all but the comma splice

and dangling modifiers, as shown in Miller's statements

A rating scale was devised, including an over-all grade, .

- three Items of structure, three of content and presentation, . and
seventeen errors in mechanics, or weaknesses in construction.
The scale was applled by five graders to 100 randomly selected
impromptu themes written.in 1949~-1950 and 1950~1951, The median
correlation between graders for the over=all 'grade was .375, and
the reliability coeffieient .73, The variabllity among the
graders was even greater for the other ltems‘

The scale was revised to contain an over=all grade, six
{tems of quality of writing, and sevén mechanigcal errors, and
applied independently by three graders to 200 randomly selected
pairs of themes, written at the beginning and end of the school
year. The median correlation for grades and qualities was .46,
and the median reliability coefficlent .73. There were statisti-
¢ally significant disagreements among-the graders on all but two
of the items, the comma splice and darigling modifiers,3

Miller concluded that nelther of the two rating scales he devised

achieved satisfactory reliability. He stated that: "The graders dif~

feredlwidely in thelr evaluations of the over~all grade and. the qualities

of writing; and those errors which could be the Teast freqﬁent and the

Vi

i

34Mi1ler,.J\ W., An'Analysis of Freshman Writing at the Beqlnnlng
and End of a Year's Work”i__ComeSJtlon Doctoral dlssertation
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least important in affecting writing quality.'35
A series of conferences held throughout 1958 by members of the
American Studies Association, College English Association, Modern Lan-
guage Association, and National Couﬁcil of feachers of English brought
into being a booklet36 designed primarily to define and elarify the pos~
sibilities, limitations, and desired effeets on methods of grading
English compositions, No effort was made in the booklet to answer the
question of whether or not national standards for students' writing in
various grades could be established or what their value would be; how-
ever, the problem of the grader and the consequent misconceptions that
arise in the minds of pupils were presented. The problem of the grader;
as stated in the following quotation, was whether to mark mechanical and
~grammatical efrors only, to mark very subjectively, or to use a combina-
tion of error marking and subjectivity:

..x Some overworked teachers mark only mechanical and gram-
matical errors, leaving the students with the impression that
learning to write well is a negative matter=-the avoidance of such
errors. Others go too far in the other direction and grade very
subjectively, leaving the student with the Impression that the art

of writing well is merely the knack of. appealing to the tastes and
whims of his particular teacher.37

351bid., p. vil.

30American Studies Association, and others, The Basic lssues in
the Teaching of English. (Published as a supplement to College English
21:1=15, October, 1959,) .

37ibid., pp. 9-10.
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Vickery3 undertook a study in 1959 to establish.as objective a

. scoring system as possible to be used as part of a composition testing

device in the North Dakota State Teachers College's testing program.
He39 advocated a liberal system -based upon the 'Willing Composition

Scale.!! He stated that this scale provided for evaluation of compo~
sitions for ''story value'' and 'form value!"

Story value.is determined by comparing the papers to be
evaluated with a series of eight samples of student writing of
Increasing value, numbered 20, 30, 40, 50, 60, 70, 80, and 90,
Value indexes are assigned according to the number.of the sample
which a glven paper most closely resembles. Form value is deter=
mined by noting all errors in usage in a given®paper. The total
number of errors is multiplied by 100 and divided by the number
of words. The resulting quotient Indicates the number of errors
per 100 words.40

Vickery decided to disregard "story value' and to concentrate on '‘form
value' or technical combetence. At the time his .introduetion was written
the program had been in operation for five quarters and seemed to be

proving successful.

Christ*! recommended the materials published by the Natienal

38ipersonal letter written by Dr, Kenton F. Vickery, North Dakota
State Teachers College, Dickinson, North Dakota, to the writer on March
15, 1962, " . '

39Vfckery, K. F.y The Use of Objective Méasurement of Writing
Techniques. (Published in the North Dakota Teacher, September, 1959) .

HO(pid., p. 3.
4]“Personél letfer written by Henry l. Christ, Head, English. Da-

partment, Andrew Jackson High School, New- York, N, Y., to the writer on
May 15, 1962." '
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Council of Teachers of English in reply to a request for information
about the grading of Engllish eomposition. 1In.1960, Tresslér and Christ

were co-authors of an English text, English in Action, which was pub~

"lished with variations on the ninth, ténth, eleventH, and twelfth grade

levels, This series contained a wealth of tables and scales designed to

improve student writing. In checking for good paragraphs, the authors

\

pointed out.that the péragraphs should be worth reading, that the para-

graphs should be clear, that they should have a strong beginning and end,

and that the parégraphs should hang together. Speiling and grammar
should ' be correct. The follewling questions whichfappear in Chapter 5,

English in Action, Course Two, are called. a ''Check List for Good Para-

graphs:!

. Have you something to say that is worth reading?
2. s the point you are trying to make perfectly clear? Is your
topic narrow enough? _ :
3. Will your opening areuse euriosity, interest, agreement, or
even antagonism?
Weak beginning: | don't 1ike fashions, and | wish | could
¢hange -them.
Better‘beginning; Last night | dreamed l:was a fashlon
dictator.
L. Do you keep to the point? - _
5. - Have you ‘uSed pointed details, forceful examples, striking
comparisons, and convincing reasons? -
6. Does the paragraph hang together? Are the details arranged in
logical order? .
7. - 1s your ending forceful or does it sSputter to a stop?
Weak ending: These are some of the reasons why | like hockey
Better endingv That's hockey~-the world's fastest sport and
my favorite.
8. Is every word spelled correctly?
9, 'Is your grammar correct threughout?

pam—
-
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10. Have you crossed out every unnecessary word?42

Examples were used by Tressler and Christ to clarify for the student the
meaning of certain criteria.
In 1960, a s'cudyl+3 involving the objective analysis of composition
was made which was concerned with students! -writing when they were writ=
ing about literature. The author suggested that the instructor begin by
considering the student's presentation in regard to ''process,'' '"'synthe~
sis,' and ''originality." The first of ‘these '‘process,' Ruoff indicated
as the problem of whether or not the student's argument was substantiated
and fully developed when he said:
... Wwhether the student's argument--and every literary analysis
is, ultimately, an argument--is adequately substantiated by tex-
tual reference and allusion, fully developed as an argument,
Togically deduced as a series of logical propositions, and, per=-
haps most important, expressiy cognizant of al] the complexities
pertinent to the problem treated in the essay?

Ruoff related that synthesis demanded that the student ''...take into ac-

count the salient features of his problem and bring these together into a

significant relationship.”LPS He indicated that knowledge, together with

hzTressler, J. C., and Christ, H. 1., English in Action, Coufse

Two,

43Ru_of1", James, 'Evaluating Student Essays.in Literature: A Plea
for Objective Criteria,! College English 22:35-7, October, 1960.

bhipid., p. 36.

45ibid., pp. 36=37.
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discovery and revelation, made a composition original., The following
statement brings out the importance he attached to discevery:
Flnally, consistent with the principle of originality the ‘
student is required to propese In his essays answers suggestive N
of somethlng beyond, and perhaps even different from the Tnstruc~-
tor's expressed formula or Cleanth Brooks's ingenicdus dissection,
and this on the sound theory that literature, since it entails not
facts but values, exists above the pedestrian level of mere infor=
mation, and ought therefore to pertain to knowledge, which has to
d0‘with discovery and revelation~-with what is experiential and
uniquely personal,
Ruofft!s criteria in many ways were found to agree with the ideas of
Dusel,47‘ While the criteria were not exactly the same, either sét.could
be of importance to the student in.writing compositions.

Appeafing in 1960, was a pamphtlve’c)"E8 prepared by the California
Association of Teachers of English whieh stressed bringing Increased co~
herence to the English teacher's job of improving student writing, In

!
this pamphlet were 1isted topics and sub=topics, and the pamphlet care~
fully explained questions that should be defined so that they might be
used in the evaluation of essays. The three main criteria appearing in

. the pamphlet of the California Assocation of Teachers of English were

'content,'' "organization,'' and ''style and mechanics." The three were

61pid., p. 37.

b7see Chapter. 2, pages 17 and .18 for the iddas of Dusel.
48catlifornia Assocation of Teachers of English, A Scale for
EValuatlen of High School Student Essays. \
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presented as follows:

l L

1.

(1,

Content: Is the conception clear, accurate, and complete?

A.

B.

Does the student discuss the subject intelligently?

1. Does he seem to have an adequate knowledge of his
subject?

2. Does he avoid errors in.logic?

Does the essay offer evidence in support of generali=

zation?

Organization: Is the method of presentation clear, effec~
tive, and interesting?

A.

F.
G.

H.

Is it possible to state clearly the central idea of the

essay? )

Is the central idea of the paper as a whole sufficiently

developed through the use of details and examples?

Are .the Individual paragraphs sufficiently developed?

Are all the ideas of the essay relevant?

Are the ideas developed in loglcal order?

1. Are the paragraphs placed in natural and logical
sequence within the whole?

2. Are the sentences placed in natural and logical
sequence within the paragraphs?

Are the .transitions adequate?

Are [deas given the emphasis required by their impor=

tance?

[s the point of view consistent and appropriate?

Style and Mechanics: Does the essay observe standards of
style and mechanics 'generally accepted by educated writers?

A,

Are the sentdnces clear, idiomatic, and grammatically

correct? (For example, are they reasonably free of

fragments, run-on sentences, 'comma splices, faulty

parallel structure, mixed constructions, dangling modi~

fiers, and errors of agreement, case, and verb forms?)

Is the sentence structure effective?

1. s there appropriate variety in sentence structure?

2. Are uses of subordination and coordination appropri-
ate?

is conventional punctuation followed?

Is the spelling generally correct?
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E. Is the vocabulary accurate, judicious, and sufficiently
varied?H9

The California Assocfation also formulated symbols to be used in marking
the essays and demonstrated with the use of several compositions the
principles of both the critefia and the markings.

Another pamphlet50 of Importance was published in Indiana during
1960, The main purposes of the authors of this pamphlet was to suggest
criteria for the grading of written work. The scale presented in the
pamphlet was broken into ''content,' ''organization of the whole theme,"
"sentence structure,' ''diction;'' and ''grammar, punctuation, spelling.!' A
table was presented in the pamphlet In.which the superior, average, and

unacceptable categories were described as follows:

CONTENT
Superior A significant central idea perhaps imaginatively
(A=B) conceived, but at any .rate clearly defined, and

supported with econcrete, substantial, and con=-
sistently relevant detail -

Average Central idea apparent-but trivial, or trite, or too
- (€) general; supported with concrete detail, but detail
: that Is occaslonally repetitious, irrelevant, or

sketchy
Unacceptable Central . idea .lacking, or confused, or unsupperted
(D=~F) with concrete and relevant detail '

50|ndiana Council of Teachers of English, ''Standards for Written
English in Grade 12,'" Indiana English Leaflet, 3:1=24, October, 1960,




Superior
(A-B)

Average

(c)

Unacceptable
(D=F)

Superior
(A-B)

Average

(c)

Unacceptable
(D~F)

Superior
(A-B)

Average

(€)

Unacgeptaﬁle
(D-F)
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ORGANIZATION OF THE WHOLE THEME

Theme planned logically, se that it progresses by
clearly ordered and necessary stages, and developed

with originality and.consistent attention to pro~-

portion and emphasis; paragraphs unified and effec~
tively developed;. transitions between paragraphs
explicit and effective

Plan and method of theme apparent but not con-
sistently .fulfilled; developed with only occasiocnal
disproportion or inappropriate emphasis; paragraphs
unified and generally effective in their develop~
ment; transitions between paragraphs weak or mechan-
ical’

Plan_and purpese of theme not apparent; undeveloped-
or developed with frrelevance, redundancy, or incon=
sistency; paragraphs incoherent, not unified, or un=
developed; transitlions lacking

—

SENTENCE STRUCTURE

Sentences sk[llfully constructed (unified, coherent,
forceful, effectively varied)

Sentences correctly constructed but tacking dis=
tinction

Sentences not unified, fused, Incomplete, monoto-
nous, or childish

DICTION

Distinctive: fresh,.precise, economical, and
idiomatie

Appropriate: clear and Idiomatic

Inéppropriatea vague, unidiematic, or substandard -
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GRAMMAR,; PUNCTUATION, SPELLING

Superior Clarity and effectiveness of expression promoted by
(A-B) consistent use of standard grammar, punctuation, and
spelling
Average’ Clarity and effectiveness of expression weakened by
(c) occasional deviations from standard grammar, punctua=

tlon, and spelling
Unacceptable Communicatlon obscured by frequent deviations from
(D~F) standard ;grammar, punctuation, and.spelling5!
As in other studies, the Indiana pamphlet gave examples in whieh use of
these criteria was made.

An abundance of reports of work in the area of establishing cri=
teria for correction of quality in English cemposition appeared during
1961, Lynch,52 in ene report, related that a grade was based on ﬁontent
and style, as well as correctness. He felt that, in these areas--content
and style=~there was much indefiniteness in grading. Part o#fthe dif=
ficulty in precision in the grading of centent .was attribqted to Fhe
tendency of the elements of style aﬁd content to merge into each.ethér.'
Lynch believed that the only criterion for evaluating content alone was
the judgment of.tHe teacher. He revealed that in tHe area of style such

specific measures as these given in the following statement may be es=

tabTisheds

5TIbid., p. 3.

521 ynch, J. J.; ""The Achievement of Excellence in Compositlon I
The High School Journal L5:16, October, 1961,
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Originality, novelty, imagery, diction, and rhetorical devices,
such. as figures of speech, are then understood to be part of

the evaluation and must be considered by the_student for the
exhibition of genuine excellence In writing.

In April, 1961, Ko<~:lanes,5l'+ after ample review of several notable

studies suech as that of Traxler and Anderson,55 decided that it.was pos~

sible to evaluate compositions If the meaning of evaluation were limited.

'Koclanes indicated by the following statement his belief that eriticism

could be given to help Improve written composition if it is directed at

improvement of ability and not grading:

If by evaluatien, then, we mean criticism with the inten-
tion of teaching individuals how to Improve their written. ex=
pression, and not the grading of compesitions, l:believe that the
question in the title of this paper é”Can We Evaluate Compositions?'’)
can be answered in the affirmative,?

Koclane557 apparently favored stress on ability over grading because he

found that in essay testing the usual correlation of the grading of sev=

eral teachers was low,

The College Entrance Examinatjon Board's General Composition

531pid., p. 16.

54Koc1anes, T. A., '""Can We Evaluate Compositions?'' The English

Journal 50:250-257, April, 1961,

55Trexler and Anderson, op. cit., pp. 534=539,
56Koclanes, op. cit., p« 253«

SZIbfdﬂ, p. 252. (Citing Stalnaker, J. M., and Stalnaker, R. C.,
""Reliable Reading of Essay Tests,'' School Review 42:599~605, 1934.)
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Test38 for 1961 provided for a four=part rating scale for themes. The
points on this scale were as follows:

1. Appropriateness of topic, not necessarily scientific but
definitely not trivial )

2. logical development which went beyond mere neat paragraphlng
or obyious step by step develepment of process

3. Organizational pattern, such as definition, description of
process, and consideration of result

L, Correctness and gfaee of style

The points on the rating scale were part of the détailed analysis of the
standards by.@hieh.the four examination questions that were given were
seored and férmed the basis for the defense against the only two major
critiecisms that had been made of the 1961 examination. At thé 1961
Western Advanced Placement English conference,. the two major criticisms
were that one gréde'was gfven-for‘litérature and composition and that the
prose analysis should not have been aaded‘ Bor_den59 felt that the objec~
tion of a compositeAgrade:could‘be refuted by the humbef éf students who
handled the.amount of materials well and:by the need for a question on

prose analysis, The examinations, therefore, stood firmly without

58001]ege Entrance Examination Board, ''Report of the 1961 Western
Advanced Placement English Conference,'' Occidental Cellege, Los Angeles,
California, p. 3.

59These were comments of Professor Arthur R. Borden, Washington
and Lee University, Lexington, Virginla, at the 1961, Western Advanced
Placement English Conference, Occidental College, Los Angeles, Califor=
nia, on June 22~-24, 1961, ’
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changes being made.

Estrin®0 In December, 1961, wrote an article titled "How Do You
Grade A Composition?'' To answer the question in his title, he wrote the
Departments of English in 100 colleges and universitFéSJ From the re~
sponses of 80 of: these colleges he was able to develop a scale for cor-
recting themes. In remarkfng about the scale, it was polinted out.thét
gross érrors such as comma splices and fused sentences will almost auto-
matically cause a paper to fail, In the scale he listed the following
criteria in descending order of importancéz. ‘

1. Sentence structure’

2. Paragraphing and paragraph development

3. Logical organization and outlining
L, Content
5. Spelling

6. Punctuation

7« Capitalfzatlbn
8. Dictlon

9. Idiom

10, Originality and viger

60Estrln, H. A., "How Do You Grade A Composition?" College Comgo~
sition and Communicatlon 12:234; December, 1961,
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The University of the. State of New York supplied a pamph]et6] to
New Yerk high schools for rating the Regent's examinatlion in English com~
position. .This pamphlet included the criteria for evaluation of English
comﬁositions liséed helow:

1. Introduction and conelusion

_2; Emphasis

3. Thought coherence

L, Word coherence

5, Deslign

6. Use of idiems

7. Word order

8. \Vocabulary

9, Spelling

10, Mechanics

A grading form included per eent grading scheme from ''excellent' to ''re-
jected.! Examples of. theme grading were included in the pamphiet to give
the grader of themes some.idea on how to use the secale.

The teleyision program, 'College qul,“62 sponsored a theme
y

6]University of the State of New York, The State Education Depart-
ment, Suggestions on the Rating of Regent's Examinations din Englishﬁ.n.d,

62”College Bowl,'" "Why | Want to go to College,'" (General Electric
Series), produced by ABC Television Network, Broadcast by KXLF T, V.,
Butte, Montana, 3:30 p.m., Feburary 25, 1962. Master of ceremonies for
the series was Allen Ludden.
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writing eontest in 1962 which was open to all students in grades nine
through twelve who would not be 21 before the closing date of the con=
test. The subject to.Be.w}Itten about was ''Why | Want to éq to‘CoIlegé,”
and the final judgment of the themes was made under the supervision of -

the editorial staff of World Book Encyclopedia. In the contest, 40 per

cent of the grading was based on ”organizatidn and presentation of
thought," Another 40 per cent went éo ""elarity and originality of ex~
pression,' and 10 per cent weAt to ‘each of the following criteria:
""eorrectness of spelliné and appropriateness of language" and ''legibility
and neatness; !

During this period, 1951~1962, comparison scales were occasionally
evident, but the trend seemed to be to attempt to establish spécifie cri-
teria for evaluation ofNEnglishveomposition‘

In. this survey of literature from 1951=1962, the writer felt that
there were nine publications which presented criteria for the evaluation
of English composition which were representative of all publications,
These publications were prepared by what the writer considered some of the
best quafified experts in the field of English in the United Stétes since
they represented state English associations, national teéting services,
the National Council of Teachers of English, and a nationally known. indi-
vidual in. the field of English! These publications were considered very
important because the individuals and groups who pfepared them we}e of

high prestige 'in the field of English and because the scales were to be
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used or were used in the grading of compositions of a large segment of our
stugent population. Two very important examples of the importance of the
criteria are the scales of the College Entrance Examindtion Board and that
of The Educational Testing Service, These scales were used in determining
the future careers of many college students., The nine publications were:

. 1. California Association of Teachers of English, A Scale for
Evaluation of High School Student Essaxf '

2, College Entrance Examlnatlien Boérd, '"Report of the 1961
Western Advanced Placemeht English Conference,'' Occidental
College, Los Angeles Califoﬁnia,

3. Dusel, W. J., "How Should Student Writing be Judged?" English
Journal 46:263~8, May, 1957,

L, Educatlonal Testing Service, A Brlefe:Cooperatlve Sequential
Tests of Educational Progress

5. Grose, L, M,y Miller, Dorothy, and Steinberg, E. R,, editors,
Suggestions for Eva1uating,Junior:High School-Writing.

6. lllinois Association of Teachers of Englleh, 111inois English
Bulletin, "Evaluating Ninth=Grade Themes,'' and "Evaluating
Twelfth~Grade Themes:'

7= lnéiana Council of Teechers of English, ''Standards for Written
English In Grade 12,'" Indiana Erglish Leaflet, 3:1-24, October,
1960.

8. National Council of Teachers of English, ''ldeaform Paper.'

9. University of the State of New York, The State Education De=
partment Suggestions on the Rating of Regent s Examlnations

in Engllsh

Summary

Composition scale development in the early twentieth century was
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net considered successful since no scale .becameé standard for Judging writ=
ten composition. Cemparison scales were used to arrive at objectivity in
grading -but weré very limited in their use and success. A comparison

scale for measuring quallty in English composltien was established in

1912, and modifications of this scale were made In 1917. In 1923, two

scales were publishéd‘which used uniform intervals among samples as cri=
teria. During the perlod, 1929<1935, in the -development of criteria for
Judging quality of compositions, different types of thought content were
found te be used as criteria. Thought content.was Broken down.into a
number of components in most of the studies after 1935, and work was done
to establish reliability and yalid{ty for some of the scales without too
muech successx Scale i{tems such as organization and paragraph structure,
as well as accuracy and technique, were considered in such tests as the
"Comprehensive Examination.in English' given at the Unlversity of Chicago
fn.1939. During the years of World War I, 1ittle activity took place.
After the war there was a noticeable rejuvenétlon of attempts to es=
tablish scales for the evaluation of English composition.

Between 1951 and 1962, many concerted efforts were made to estab~
1ish eriteria for the evaluation of English cemposition for the specific
use of a particular group or for a particular test., Many‘scales for‘tﬁe
evaluation of English composition were developed by groups and individuals
but when the scales were tested, reliability and validity were found to be

low, Since this was true, the writer decided to select criteria that
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appeared in several competent sources in.literature and test that criteria
_ for relfablllty and Vajldify‘with thé expectation. that the scale builders!
concerted opinions on the Importance of scale points were. correct, 1t .was
felt that criteria from nine selective sources would.be represenféti?e of -
all criteria in.llterature.

The basic difficulties In using any scale.ih the judging of writing
has probaEly begn the Individual tastes of the graders and their disagree=
ment as to whether a certain theme does or does not contain a certain cri-
terion,

There has been a vast amount of 1iterature written about the sub~
ject of whether or not criteria can or should be established for judging
value in compositions, .and, if so, what the various criteria should be.

No two writers have actually reached agreement on the peints to be in=
cluded, but many of them have approached agreemént by including many of
. the same ideas.

The major purpese of. the present study was to develop a set of eri=
teria for the evaluatioen SF'Engllsh compositions. The purposes of;Chapfer
2 were to Investigate literature, to report the history, and to present
selected criteria for the evaluation of English composition. Establisﬁg
ment of validity for. the criteria was a major consideration. - The results

of this second.step are presented in Chapter 3.
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CHAPTER 111
SELECTION AND VALIDATION OF CRITERIA FOR THE EVALUATION
OF ENGLISH COMPOSITION

The selection of criteria for the evaluation of English composition
was made from literature written by people of high prestige in the field
of English. As a basis for this selection, nine sources! were chosen
which con&ained criteria representative of criteria presented in.llitera-
ture.

Validation 6f the criteria was established by college English ex-
perts and high school English teachers who were experts in gradiné English
composition. These experts ranked the criteria in order of importance and
statistical analyses were made of their numerical rankings. [If these ex~

perts agreed in the manner of ranking the criteria, then the criteria

would be considered valid,

I The sources from which the criteria for a scale were-devised.are:as
follows: (1) California Association of TeacHers of English, A Scale for
Evaluation of High School Student Essdys; (2) .College Entrance Examination
- Board, 'Report:of the 1961 Western Advanced Placement English Conference,"
0cc1dental Coliege Los Angeles, Californias (3) . Dusel W, J., "How Should
Student Writing be Judged7“ Engilsh Jourhal 46: 263-8 May, 1957 (4) Edu~
cational Testing Service, A Brief==Cooperative Sequentlal Tests of Edu~
cational Progress; (5) Grose L. M., Miller, Dordthy; and Steinberg, E.
R., editors, Suggestlons for Evaiuating Junlor High School Writing;

(6) 111inois Association of Teachers of English, 111inois English Bulle-
tin, ”Evaluating Ninth=Grade Themes," and “Evaluatlng Twel fth=-Grade .
Themes,” (7) Tndiana €ouncil of Teachers of Englidh; ""Standards for Writ~-
ten English in Gradé ]12," Indiana English Leaflet, 3:1=24, October, 1960;
(8) National Council of Teachers of -English, “IdeaFokm Paper;'' and

(9) University of the State of New Yérk, The State Education Department,
Suggestions on the Rating of Regeht s Examinations in English.

h~
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The method of selection of the criteria was to survey all pertinent

literature and select criteria, The method of establishing validity was
to obtain agreement of experts in the ranking of criteria.  The procedures
involved in selecting and validating. criteria are presented in.the follow=

ing sections,

Selection of Criteria for the Evaluation Scale

Criteria fof the evaluation of Eng]ish composition were selected
from criteria présented by three state assdciatfons of teachers>of
English, from one state education department, from the National Council of
Teachers of Eng]ish, from two natjon-wide testing services, and from one
article written.by a nationally known English expert, These were chosen
because they all contained actual composition scales, were published and
uUsed in the ten year period just previous to this study, and contained
criteria which were in English composition scales.

Although there were additional ¢riteria bresentéd in.litdrature, a
frequency count was kept while. the survey was taking place, and the most
frequently occurring items were selected. THefe were actuélly seven cfi-
teria selected, but because of similarity 6f meaning cohefeﬁce and logie
were combined into ;ne criterion as wés organizétion through sentence

structure and paragraphing. The emphasis given each of the five selected
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criteria in each of the nine sources? of national importance is shown in
Table 1. Some of the‘selected‘qriteria appeared as parts of other cri=-
teria in the nine sourcesl For example, the Indiana Council of Teachers
- of English placed emphasis under '"Organization of the Whofe Theme,'' and
. the California Association -of Teacheré of English placed logiec under
""Content: Is the conception clear, accurate, and complete?'' and under
""Organization: |s the method of presentation clear, effective, and in~’
teresting?'!' The five criteria which were chosen on the basis of frequency
of occurrence in_literature were as follows:
1. Coherence and'Logic

2. Development of ldeas

3. Diction

L. Emphasis

5. Organization Through Sentence Structure and Paragraphing

‘None of the nine scales used as a Basis>f0r selection of criteria
for the evaluation of English composition was tested for validity, buf the
writer felt that since the authofs mere of high prestige in the field of
English that representativé criteria selected from their suggested scale
points could be tested and found to be valid. A detailed discussion of
the selectioﬁ of c¢riteria follows:

‘"Cohereérice and Loéic“ includes thought and word coherence, logical

25ee Chapter 3, page 39, for a list of the nine sources. .
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TABLE 1. EMPHAS!S GIVEN FIVE CRITERIA IN THE NINE SOURCES

Criteria as Listed in Sources

Organization

Educ. Dept.

Source Through
, Coheren?e Development{ biction Emphasis| Sentence:
and Logic| of ldeas Structure and
} Paragraphing
Calif. Ass'n. Part of Part of Part of Part of
of Teachers another another another another Selected
of English criterfon| criterion {criterion| criterion '
College Part of : Not Not ‘Not
Entrance another Selected selected | selected | selected
Exam. Bd. criterion )
Part of Part of Part of Part of Part of
W, J. Dusel another another another another another .
criterion| criterion criterionf criterion criterion
Educational . Part of ‘Part of Part of
Testing Selected | another another | another | Selected
Service criterion criterion| criterion criterion
Grose, Part of Not Not Part of
Miller, and Selected | another selected | selected | another
Steinberg criterion criterion
111. Ass'n, - ’
of Teachers Selected Selected Selected | Selected | Selected
of English
Ind. Council | . Part of Part of Part of
of Teachers another another Selected | another Selected
of English criterion] criterion’ criterion
Nat. Council Not : Not
of Teachers Selected Selected Selected | Selected | Selected
of English
Univ., State
of N.Y., State| Selected | Selected Selected | Selected | Selected
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planning of the:whole theme, and intelligent discussion of the subject.
Eight of the nine sources from which crfteria were selected in this study
either considered coherence and logic as one criterion or named them indi-
viduaHy.3 Since coherence ana logic were used by a majority of the ex-
perts in the literature considered, they were combined and selected as a
criterion for the evaluation of English éompositiéq.

''‘Development of ldeas'' was chosen as a criterion because it was
selected as important by all nine of the sources, as shown in Table 1.
.This criterion includes overall éfféctiveness, content, introduction and
conclusion, evidence in support of generalizations, orig{nality of treat-
ment, honesty in expression, and sincerity in expression.

"Diction'' is used fn this study to mean correct choice of words or
appropriate wording. Because of its fmportanceAas expressed by the ex-
perts in seven of the nine sources, 'Diction' was selected as one of'tﬁe
criteria for:the-evaluatiodn.of TEnglish compositfion, .

"Emphasis'' was consiQered impértanf in six of the nine sources.
The meaning of "Emphasis'' as it was used as a criterion for the evalua-
tion of themes can be best pointed out with the use of the question, ''Has
the student used the correct gmphésis to make his writing appropriate to
the purpose and Fhe occasion?'!

The criterion, '"Organization Through Sentence Structure and

3See Chapter-2, pp. 6-38 and Table .1, page 42,
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Paragraphing;' was used in some form by all the sources except the College
Entrance Examination Board. Sentence structure or paragraphing and in
some cases both were used by the other eigﬁt sources. Since sentence
structure and paragraphing are strongly related, these were incorborated
into a single criterion,

The most frequently occurring criteria for the evé]uation of
English composition in the nine sources were (1) Coherence and Logic,
(2) Development of ldeas, (3) Diction, (4) Emphasis, and (5) Organiza=-
tion Through Sentence Structure and Paragraphing. Experts were chosen
from representééive areas to rank the criteria, These experts were asked
;o rank the eriteria in terms of its imporpance and statistical analyses
of the numerical rankings were used to esta@lish validity. Two groups,

college English experts and high school English experts, were asked to

rank the criteria in order of its importance.

Validation-of Criteria by College English Experts

Validity of the five selectedreritéria for the evaluation of
English composition would be established if theré was agreement in their
ranking by collegé experts. The methods used in the selection of experts,
and the statistical treatment of their numerical rankings follow:

Selection of college experts. [t was decided that the rankings of

==

bsee Chapter 2, pp. 6=38 and Table 1, page 42,
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approximately 10 college English experts would be necessary to test for
validity of the criteria for the evaluation of English..composition, Since
statistical authorities® indicate that about one=half of the people who
" receive questionnaires answer them, it was decided to send questionnaifés
to 23 college experts. Tﬁénty-one of the 82 English composition and {ita
erature readers for the Advanced Placement Examination of the Educational
Testing Service and two college EﬁgliSh experts In Montana® were contacted.
This sélection‘was made from the May, 1961, list of readers for the Edu-
cational Testing Service., In order to make the sample as neaf]y repre=
sentative as possible, .these experts were selected as representative'of
various areas of the United States and from institutions of various sizes.
The writer personally knew two English experts who.taught first year stu=
dents in Montana colleges, and these were considered to be representative
of college English experts of'Mohtana.

A letter stating the purposes of this study and giving an explana~
" tion of what was to be done was sent to 23 college English expefts, and a
request for assistance7 was made, An‘itemization of the five criteria

.for the evaluation of English composition .and a further sheet explaining

—

5Downie, N. M, and Heath, R._W&, Basic Stapistfcaf Methods,
pp. 103=10L4, - '

6Appendix B contains a complete list of the experts selected.

/See Appendix B for copies of letters sent.
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each.of the criteriad were also sent. The college experts were asked to
rank in order of importance the cr.iteria,listed.9

Nine of the 15 college English experts who answered were selected
to rank the criteria. Six others withdrew as' rankers because ;hey'dﬁd not
feel that criteria for the evaluation of English compositidn should be
ranked,

Pooley, although not requested to rank the five criteria, felt that
criteria for the evaluation of English compdsitIOn had value but that
there was difficulty in getting teachers to use them, as shown in the
following statement:

I would be p]eased to help you with your study of composi-
tion.but l regret to say that | have no first-hand information of
any other analyS(s of the type you have:in mind. Most of the
composition scale studies were made in the 1920*s and 1930's.
There seems to have been very little activjty In this connection
.in.more recent years. | .suppose the reason is that while composi-

tion scales are valuable in themselves, it.is exceedingly difficult
to get teachers to make use of them,!!

8Appendix B contains a copy of the itemization and definition of
the, crlterla sent to the college experts for ranking.

9n the items listed, number one was' to be the most important and
number. five was the least important. The experts were requested not to
mark any items that they thought.should not have been included.

loAppendlx B gives the llst of co]lege experts, indicating those
who withdrew as rankers. :

]]Personal letter ‘written by Dr. Robert C. Poaley, Head of the De-
partment of Integrated Liberal Studies, Unlversity.of Wlsc0n51n, Madison,
Wisconsin, and author of Teachlng. Eng1|sh Usage, 1946, and’ Teachln
English Grammar,. 1957, ‘lLetter written.to the writer on May 1k, 1962.
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The statistical tréatment of the numerical raﬁkings of thé-criféria
by nine college English experts with Kendall's coefficient of concordance,
'"W,'"' used to test the numerical rankings follows,

Statistical treatment of numeri¢al rankings by college experts.

In order to reach an objective decision on the basis of the data collected

in this study as to whether or not college English experts differ signifi-

" cantly in.their ranking of the criteria, certain procedures were necessary

prior to actual computation of the values in the statistical tests. It
was necessary to state the null hypothesis (Ho) and the alternative hy-
pothesis (H;) for the rankiﬁg of the'#riteria by the college English ex-
perts. The null hypothesis was, that there was no difference in the
rankings of the criteria by the college English.experts at the five:per.
cent level. The alternative hypothesis was that the rankings of the cri~
teria by college English experté were not thé same, The rankirgs of the
c}iteria by the nine cq?lege English experts is shown in Table 21
KendaH-‘s']2 coefficlent of contordance, 'W," was used to test the
null hypothesis because it is well adapted to ranked data., W!3 was found
to equal .75 which is significant a£ the one per cent level, and the null
Hypothesis may be accepted; therefore, there is no significant difference

émong college experts throughout the United States in their ranking of

12pownie and Heath, ;g,‘pit., pp. 147~56.

131n Kendall*s coefficient of concordance, ''W,'" perfect agreement
is indicated by W-= 1 and lack of agreement by W = 0,
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TABLE 2. RANK GIVEN BY EACH OF THE NINE COLLEGE ENGLISH EXPERTS FOR IM-
PORTANCE OF EACH CRITERION

—
Number of experts in

Criteria each rank Rank Order
1 2 3 L 5

Coherence |

and Logic b b 1 ‘ 2

Development

of ldeas > b 1

Diction ' 1- 3 5 1 4

Emphasis : ‘ L 5 5

Organization

Through Sentence 5 1 t 3 | 3

Structure and

Paragraphing

14

the ériteria.
Since the literature of leading authorities in the United States

. was‘uséd as the basis for the selection of criterfa for the evaluation of

English composition in this study, and since the college experts did have

high compos i te agréement.on.thé rankThg of ‘the criteria, the cifiteria

used in this study were'considered by the writer to haQe face or construct

validity.

Wn Appendix -A, Table 20, the results of the statistical computa-
tions relative to agreement of college experts are presented,
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Validation of Criteria by High School English Experts

The criteria were also validated by-haviné high school English
teachers rank the same points. :The same:method used to check the rankings
of the criteria given by the colleée English experts. was alsé used to
check the rankings of the criteria given by the high school English
teachers.

Selection of high schooltexperts. Letters were sent to 187 high

schools in- Montana requesting the assistance of English teachers. These
teacherg.Were asked to rank the criterialand to grade 20 themes according
to the critgria. Forty teachers!5 from 30 different schools agreed to
take part in the study. Of th}s number,-30 teachers from 26 different
school; were selected. Of these 30 teachers, 22 ranked.the crH:eria.]6
The high school Engliéh teachers did not éuggest using any other criteria
for judging English composition, Their comments constituted constructive.
critfcism of the scale sent to them for evaluation, An §x§ngelbf this!
type of criticism was thatlef MacDenald. She didn't béﬁiqve thét emgﬁa-

sis should be lisfed as a division and stated her.beliéf as follows:

15Appendix C cohtains a complete list of high school teachers who
agreed to participate in the study.

16For additional qualifications of high school English teachers
.who took part in the study, see Chapter L4, p. 57. ‘
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‘Even thoughllﬁhave given'Iower'ratings“en"the emphasis than
on any other division of the criteria, | do not. thlnk that it
should be listed as a division. | believe that lI should be in-

cluded in the definition of Development of Ideas. It is my opinion
that introduction and conclusion should be an addition to Organiza~
tion, which should be an overall picture of the theme.!7

Many of these high school English teachers felt that high schools should

émphasize correct grammar, correct spelling, and proper word meaning.

Most of the high school English teachers felt that all the criteria .

were important or that some of the eriteria should be combined. Seme of
them expressed the feeling that the criteria should have included mechan~-
ics as a specific item.

Stafispicel treatment of the numerical rankings by high school ex-

perts. Kendallls coefficient of concordance,‘“w,” was usedato determine
the relationship among the rankings given the eriteria by the high school
experts, -and.this is showniipn Table 3.

The null hypothesis of ne difference in the ranking was tested in
the same manher as with the rankings of ghe college experts. W was found
to equaT'.65 which is significant at the one perqcent'leyer,.end the nutl
hypothesis may eéain be accepted.,]8 | |

In the ranking of the criteria, the college English experts had

agreement of W = .75, and the high school English experts had agreement

“17Thesé were .comments written by Dorothy K., MacDonald, Whitefish
High School, Whitefish, Montana, April, 1962, to the writer.

]81n Appendix A, Table 19, the results of fhe statistlcal computa=
tiens relative to agreement of high school English teachers are presented.
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TABLE 3. ' RANK GLVEN BY EACH OF THE 22 #I-GH"SCHOOL ENGLISH “EXPERTS FOR-
IMPORTANCE OF EACH CRITERION. BN

Number ‘of high ‘sého
a experts‘!n . hl'“

Criteria Rank Order

Coherence 6 ‘;’i3 -  3:i o 2
and Logic ‘ ' . : - .

Development of . -
{deas th 6

Diction . | o2 b ek ere )3 4

Emphasis | .",""3.1‘”-: 2 | 17 5

Organization . ) N .
Through Sentence 2 9. 4.8 1 .8 2 3
Structure and - 1

Paragraphing

of W= .65.]9 With these sfgniffcanﬁ:fjg@}es, the criteria'were found to
be valid at the one per cent TeveI: $Tﬁéb¥éﬁE'gTven to each of the cri~-
teria by the college experté'}é.p}éééhi&&fiﬁwfésie,2, and the rank given
to each of the criteria by thexhigh~scﬁo§i5éxpérts is pfesented in Tabl§

3.

© Summary T, ¢

Nine sources were selected -as the basis.from which criteria were

determined for the evaluation Qf‘éﬁéffsﬁ:ébﬁpéﬁlfioh; Examples of the

]9See footnote 13, bage L7, Tgr'intefbretétion of the significance
of W. ' : R
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sources used are thé-CaIiforn%a Association of Teachers of English, the
National Council of Teachers of English, ana the College Entrance Examina-~
tion Board.. [mpprtani”cﬁiferiérfﬁrrthéze&a!haﬁjémqpf'Ehgliéhbcomposition.
were selected through an extensive examination of literature and were val=
idated by college and high school Engli;h experts. These criterié were
(1) Coherence and Logic, - (2) Development of ldeas, (3) Diction, (4) Em-
phasis, and (5) Organization Through Sentence Structure and Paragraphing.

The criteria were ranked by nine college English experts and 22
high school English‘experts. .The rankings of the experts were tested by
Kendall's coefficient of concordance, 'W," W was found to equal .75 for
the college experts, and W equaled .65 for the high school experts. In
both cases, there was significant agreement at the one per cent level.
Since the experts were in significant agreement in their rankings, face
or construct validity was estaBlished‘ The compésite agreement of the
rankings in terms of importance by both the cellege and high school ex-
perts was (1) Development of ldeas, (2) Coherence and Logic, (3) Organi-
zation Through Sentence Structure and Paragraﬁhing, (4) Diction, and
(5) Emphasis.

The next step in the investiggtiOn was to establish reliability of
the criteria. The rating of the themes to establish reliability for the

criteria for the evaluation of English compositlbn follows in Chapter 4.




CHAPTER 1V

"ESTABLISHMENT OF RELIABILITY OF THE CRITERIA FOR
THE EVALUATION OF ENGLISH COMPOSITION

Reliability of the criterla was tested by having 30 high school
English teacher experts Gorrecf.the same thémes according to the vali=
dated criteriaA] In testing for reliability, an analysis of variance
test was used to test.the differences in the .high school teacher experts'
ratings of themesiaccording to the critgrfaa and chl square tests were
used to determine the significance of the ratings of the themes according
to the.criteria. |

Four high schools in Montana were selected where twelfth grade

students wrote themes2 for this study. ''Neighbors, Good and Bad==People''

was chosen as the topic for the.themes with the length of 200~300 words.
lnstructions3 were sent to the teachers to follow when administering the
writing.

Every thirteenth theme was selected to be used from 256 received
from four high schools, These themes were then graded by 30 teacher ex-

perts according to the validated criterlia, and statistical analyses were

1The validated ‘criteria were (1) Coherence and Logic, (2) Develop~
ment of ldeas, (3) Diction, (4) Emphasis, and (5) Organization Through
Sentence Structure and Paragraphing.

2See Appendix C for copies of student themes,

3See Appendix C for a copy of the instructions which the teachers
were to follow when adminjstering thé writing of the themes.,
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made of their numerical ratings. In the rating of each theme'accordfng to
each criterion, teachers ysed a mark of ''one'' to denote poor, ''two'! for
average, and '‘three' for better than avepagé, As a check upon £he ratings
given the\theyés aécording to each criterion, over=-all ratings were given.,
The numerical ratings of the themes according to each criterion and ac~
cording tq the over=all ratfngs Were:checked by stathtieallanalyses.

The selectlon.ef themes follows,

Selection of Themes Written.by High Schoel Students

[h the selection of themes, certain procedures were followed. . In~
structions on how the themes were to be written were sent to the teachers
who supervised the writing of the themes im four Mentana high schools, A
n;ndoh se]ection‘of‘themes to be u#ed In this study.was made from those
which were submitted.

Instructions for writing themes.. ''"Neighbors, Good and Bad~=

Pegple'' was ehosén,as the topic, and the incident which was to bé wrlitten
about was to héve taken place In one day or less. It was felt‘that the
students! interest level was such-that they would be motivated suffi-
elently to put forth thelr best efforts. This feeling that these stu=
dents have an immense interest in the people about thém developed from
the writer's teaching.experignge at the twelfth grade.level;

When deciding upon the length of each theme, certain questions

arose: How long should it be in order that the themé contained emough
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information, and how short shouia it be so that readers would not spend‘aé
excessive amount of time in,evaluétioﬁ?  A good length had to take these
things into consideration,, The‘writer-;qHsidered 200-300 WOrds, chosen
arbitrarily, as the lengfh'ofupﬁemes;

A time Timit was also ;et;' Not more than one class period was to
be utilized in which studeﬁ;s.werezto“Wthe themes in order to give each
student an equal chan;é ahéito éVoiH méking tEe‘task burdensome‘for the

teachers who supervised the'wfitfng"

How themes were selected. The methods used to gain the coopera-

tion of the schools where the themes would be written and to actually ob-
tain themes were determined. Four schools in which the writer personally
knew the English teachers were selected; and contact was made with the

L

individual teachers. These teacHers agreed to supervise_the writing of

themes and working agreement;‘With-the writer wére established. Agree~-

ment was reéched that all the 6ompositfons were'to be written during the

same week in an effort to minimize differences due to regular instruction
. , 5

in the students' scheduled_classes. Directions’ were sent to the four

teachers who were selected to superviée the writing of themes. Two

hThe four teachers who supervised the writing of themes were Mr,
Neil McFadgen, Havre High School, Havre, Montana; Mr. Morgan Sherlock,
Conrad High School, Conrad, Montana; Mi. Duane Hoynes, Fort Benton High
School, Fort Benton, Montana; and Miss Gertrude Conwell, Sweet Grass
County High School, Big Timber, Montana.

5Appendix C contains the directions sent to high school teachers
who supervised the writing of the themes.
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hundred and fifty six themes were completed and received by the writer..

Twenty themes were.arbitrarily chosen as the number to be used in
this study in order to simplify the Judging process., The raﬁqom,sample
of 20 themes was made by choesing every thirteenth theme from the 256 com=
pleted themes when they were not sorted in any particular way. The writer
decided that 10 thgmes written by boys and 10 themes written by girls
would be desirable to elimin§te any sex variable In the statistical anal-
yses. The selection was a cémpletely random one, and it was found that
10 themes were written by boys and 10 themes were written by girls, TEe
destribution of boys and girls by four schools was as fol lows:

Havre High School-~five by boys and six by girls

Conrad High Schoolmmtwé by boys and two by girls

Fort Benton High Scheol=-two by boys and nene by girls

Sweet Grass County High School==one by a boy and two by girls

The next step in this study was the preparation of these composi=-
tions for mailing to 40 high schoal English t eachers who were . to rate the
20 themes according to the valldated criteria and give over;all grades to
the themes. Each of the thémes was typed to eliminate prejudiceg that
often occur due to paper size, handwriting style, and similar variables,
and [n order to simplify and minlmize time In the evaluation, The fol~
lowing materials were mailed to.the Lo high school English teacher; who
agreed‘to participate in the study: the typed themes, a copy of the

rating sheets on which evaluation would be made, and a copy of directions




|

57

for judging. The establishment of reliability of the criteria follows,

Establishment of Reliability of the Criteria
by High School English Experts

Reliability of the five'se]ected criteria for the evaluation of
English composition would be established if the high school experts agreed
in the ratings given each theme éccording to each criterion. The mgthods
used in the selection of the experts, and the.statistical treatment of
their numerical ratings foilow. | |

Selection of high school English experts. A form 1etter6 was sent
to 187 high schools in Montana asking for teachers to judge themes ac~
cording to specified criteria. 'These teachers were to have a Bachelor of
Arts, Bachelor of Science, or higher degree, have a ;gaéhing major in
English, and-have at least two Yéars experience in judging ?hemeg. It .was
also decided not to use more than three judges from any school since an
over=balance in the judging could result }f teachers who had woﬁgéd
closely together for a numbef of years graded the themes, A totai of-
Lo instructors from 30 differeqtyschools agreéd to participate. A.second

7

form letter’ accompanied by the criterta for evaluatien of English com-

position, themes, directfons, and grading sheets was mailed to the Lo

6See Appendix C for a cepy of the form letter sent to the 187 high
schoels in Montana., - ) :

/see Appendix C for materials sent to high school English experts.
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teachers, and 30 completed ratings from 26 different sehoole were returned.
Ten of these completed ratings were received through a follow-up letter

sent to 20 teacher experts who had not returned the rating sheets, The

I
i

ten ratings received after sending the follow-up letter were used as a
check upon the first 20 ratihgs since the last group of 10 teachers had.
more time to consider the grade given each theme. Due to the "end of the
year'' period inywhich!compjetién was to be made, 10 teacher experts were
unable to finish the evaluation. The statistical treatment of the numeri=
cal ratings given each.theme by each of 30 high school teacher experts
with an analysis of‘varidnce test and chi square tests used to test the

numerical ratings follows,

Statistical treatment of the numerical ratings‘of the thh school

English experts. In order to reach an objective deCIslon ‘on the basis of

the data collected as to whether or not Montana high school English®
teacher experts differ significantly in evaluating themes according to
validated crtteria, certain procedures were necessar% ﬁrior to actual
computation of the values in the statistical tests. The preliminary pro=
cedures involved (1) the statement of the hypothesisland (2) the choice of

the statistical techniques.

The first step in the statistical procedure was the statement of

_the null hypotheSIS (H ) and the a]ternative hypothesis (H ) for the eval-~

uation of themes according to validated criteria. The null hypothesis was

that there were no differences among high school English experts of Montana
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in the evaluation of student themes for-quality in the content-af the five

per cent level when using the validated criteria, The alternative hypoth=-

esis was that Montana high school English experts would djffer in the

evaluation of student themes for. quality of content when using the vali~

dated criteria,

To reach an objective .decision on %he.re]iability of the scale used

by the high school- English experts in marking of the themes, it was neces~

An

among the

-sary to test the following:

The differences.among the experts in.rating the themes when
using the rating scale

The differences amohg the.students in-writing the themes

The homogeneity of the overall grades given by 20 high school
English experts:who corrected the themes

The homogeneity of the oyerall grades given by the other 10
high school English experts

The homogeneity of-the grades for-each of the criteria--the
grades given by 20 high school English experts Wwho -corrected
the themes

The homogeneity 6f the grades for each of the criteria-=~the
grades given by the 10 other high school English experts

The homogeneity of ‘the total markLngs-of the five criteria
by the first 20 high school English experts

analysis of variance.tests\WaS'chosen to test for differences

experts in rating the themes by the rating scale, and to test

for differences .in the writing of the themes among the. students, To state

—— ——

8AppendJX¢A contalns the analysis of varfance calculations,
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this in another way, .the followihg questions can. be asked: (1) Was there
.any difference in the rating of the themes by:the,individué] experts?
(2) Was there a variation in the quality of the themes according to the
way the experts rated them?

The chi square test'was'used to test the homogeneity of the:overa]l
grades given by the first 20 of the high school English experts and to test
the homogeneity of the overall grades given by the last 10 high_SChool
English experts. After testing for hoﬁOgeneity of the overall grades given
by the first 20 and the fast 10 Eigh school Engjish experts; the chi square

test was used to test:each criterion for homogeneity for the first 20 ex-

-perts and then for the last 10 high school English experts. The chi square

test was also used to test to see if there was homogeneity in the total
markings of the five .criteria by the first 20 high school English experts.
The chi square method:Waé used because the calculation procedures for
homogenefty and chi square are exactly the same according to Cramer.?
When the 40 high school English experts agreed to participate in

this study, they were sent six-grading sheets together with 20 themes

"which were to be graded, One of the grading sheets was provided for each .

criterion and one grading sheet was provided for-an overall grade.10

The scheme for grading the-quality -of ‘themes when using the five

criteria was that the mark of ''one'''was for poor, ''two'' was for average,

9Ckamer, Harold, Mafhématﬁbaf.Methods of Statistics, pp. 445-9,

105ee Appendix C for copies of grading sheets.
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and ''three'' was for better than average. The ratings for-all criteria
were combined for each theme for each expert. The lowest possible score
on.a composition.by any expert was five since there were.five criteria;
fhe highest possible scﬁré was fifteen since three was the highest grade

and there .were .five criteria.]]

12

From this information an analysis of
‘ 13 '

was constructed,
- In the statistical analyses, an.analysis of variance .was used to

test the significance of the differences among the teachers in rating the

-themes when:usfng'the criteria of the rating scale or stated In.another

way, the mean grades of. teachers did not dIffer except.by chance, [t was
féund.that the F ratio was 4.314 with.]9 and 361 degrees of freedom which
was a significant figure at the five per cent level. The null hypothesis
was rejected and the alternative hypothesis that Montana high school
English teachers would differ in the evaluation of student. themes for
quality of content.when using the. specified criteria was accepted,
An.analysis of variance test was also used to test the differences
among the students in.writfng the themes or stated .in.another way, the
mean grades of the students did not différ except by chance. 1t was found

that the F.ratio of. 15.375.with 19 and. 361 degrees of freedom was a

]]Appendjx A, Table 6, contains cumulative scores of teachers'
grades,

12546 Appendix A, Table 7, for'analysis of variance table.

]3Downie, N, M. and Hearth, R. W., Basic Statistical Methods,
pp.. 4h5-9. '
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signrficant figure at five per-ceht.'l’evel,“+ and the null hypothesis was
rejected. The alternafive hypothesis that Montana high school English'exf
perts would differ in the evajuated criteria was aceeptedm
‘ On the overall grading_sheets]5 received from 20 high school

Engiish experts, a grede of l‘_.one” was given as the lowest possible and
""five'' as the. highest possible'grade. The grades given for the ratings
were added and compiled in a cehtingency table for the observed and ex-
pected frequencies from which the chi square value was obtained. For the
30 teacher experts, the value of chi square was obtained by the same
" process for the 20 experts who served as the original group as for the 10
remaining experts, |

To test the null hypothesis that there was homogeneity of an over=
all grades glven by 20 hlgh school Eng]lsh experts marking .20 themes the

. 16 )
chi square test was used, A contingency table " was set up wherein the

value of chPISquare was found to equal 114.57 with 76 degrees of freedom.

This figure was significant at the five per cent level. The null hypothe=

sis was rejected and the alternative hypothesis that Montana high school
English experts would differ in the eva]uation of student*thémes for qual~-

ity in content when using the specified rating scale was accepte@t

]ASee Appendix A, Tghie'j, for‘anelysis of variance table,
]5See Appendix C for g copy of'the oyerall grading sheet.

]6Append|x A contains Table 8 which shows the frequency of an.over=
all grade glven by 20 hlgh school Engllsh teachers marklng 20 themes.
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The nulil hypothesis that there was homogeneity of an over-all grade
given by the Iast 10 high school English experts marklng 20 themes was
tested by the chi square test. A contlngency tab]e]7 was set up and the
value of chi square was found to be 99.32 with 36 degrees of freedom.
This was a significant figure at ‘the five per cent level, and according to
the '"Distribution of Chi?2 Tab]e,”]8 the null hypothesis was rejected, and’
the alternative hypgfhesis thaflManténa high school English experts would
differ in the evaluation of stuéénf themes for quality in content when
using the validated criteria was aé;eptédl

It was found that the expgrgs did not agree in their grading of %he

20 themes presented, according to the overall grades given. Since sta-.

tistically sngnlflcant flgures dld not show rellability -of the criteria at

the five per cent level, rellablllty when using the grading scale as a

"basis for grading could not be estaplished.

To test the nullXhypothesis that there were no differences among

high school English experts of Montana in evaluating student themes for
quality in content when using the validated criteria each criterion was

tested separately.

In testing each criterion separately, thée chi square test was used,

]7See Appendlx A, Table 9, for the frequency of an overall grade
glven by the Iast 10 hlgh school Engllsh teachers marklng 20 themes.

]8LeW|s Edward E. Methods of Statlstlcal Ana]ysus in Economics

and Business, pP 283 and 160 161
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]9'was set up for each criterion, and Table 4 shows the
values of chi square with 38 degrees of freedom for each of the criteria

for the first 20 experts. The null hypothesis that there were no differ-

ences among high school English experts of Montana in the evaluation of

.student themes for quality in the -content when using the validated cri- ..

teria was accepted at the one per cent level for '""Organization Through
Sentence Structure and Paragragphing.'' For the remaining criteria the chi
square values were large, and the null hypotheses of no differences wefe-
rejected., The alternative hypoéhesis that Montana higH school English'ex-
ﬁerts would'differ in the evaluafion of student theﬁes'for qualit* in con-
tent when using the validated criteria was accepted.

TABLE 4, VALUES OF CHI SQUARE WITH 38 DEGREES OF FREEDOM FOR EACH OF THE
CRITERIA FOR THE FIRST 20 EXPERTS

Criteria ‘ Values of Chi Square
Coherence and Légic ' 80.698
Development of ldeas < - 71k.53
Diction B . 72.386
Emphasis | o 60,301
Organization Through Sentence s L
Structure and Paragraphing 54.076

The ratings. of the iOAQQdifional teachers were tested separétely\by

19Appendix A. Tables'IO through 14, inclusive, contain. the fre~
quericy marking of eagh individual criterion for the first 20 teachers,
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20

using the chi square method. A contingency table”“” was set up for the

criteria and Table 5 shows the values of chi square with 18 degrees of

TABLE 5. VALUES OF CHI SQUARE WITH .18 DEGREES OF FREEDOM FOR EACH OF THE
CRITERIA FOR THE 10 ADD!T!ONAL EXPERTS

Criteria Values of Chi Square
Coherence and Logic ' L0.973
Development of Ideas 57.116
Diction : ' 64,428
Emphasis 24,516
Organization Through Sentence _

Structure and Paragraphing 56.545

freedom for each of thé criteria for the 10 additional experts. The null
hypothesis that there were no differences among high school English ex-
perts of Montana in the evaluation of student themes for quality in the
content when using the validated criteria was accepted at the five per
cent level for '""Emphasis.'' The remaining criteria had values of chi
square that were large, and the null hypothesis was réjected. The. alter-
native hypothesis that Montana high school English experts would differ in
the evaluation of séudent themes for quality of content when using the
validated criteria Wag accepted.

In testing the criteria individually, it was found that for the

20Appendix A, Tables 15 through 19, inclusive, contain the fre-
quency markings of each individual criterion for the last 10 experts.
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first 20 experts the only‘siénificant agreement was for the criterion
nOrganizatioh ThroUgh Sentenée %trﬁcture andearagraph;ng.“ For the next
10 experts the on]y-signifigﬁntlagreement was for the criterion
"Emphasis.' In all other cases the alternative hypothesis that-Monéana
high schooi English expertg woyld differ;inlthe evalgation of.studeht
themes for quality of content'when qsing'the validated criterié was ‘ac-
cepted.

By combining the markings of the first 20 experts for all themes
for all five criteria, the nulflhypothesis that there were no differ-
ences among high school English experts of Montana in th§~eva}uation of
student themes for quality in the content when using the.validated cri=
teria was checked, The scores éach expert gave to all 20 théméé for all
the criteria_wére added to‘obtqin qvtotal marking for the combined cri-
teria, In this marking ''one! éqﬁaied poor, ”twod equaled average, and
""three'' equaled better than avg?age, There.were five criteria‘for 20
themes marked by each expert for é_total,of 100 marks for each of the éo
experts. The null hypothesis £hat there was homogeneity of the total
markings of the five criteria by the 20 high .school English expérts was

21

tested by the chi square test, A contingency table‘' was set up, and

the value .of chi square was found to be 256.997 with 38 degrees of free-

dom. This was a significant figure, and the null hypothesis was rejected.

The alternative hypothesis"ghégmMontana high school English experts

2156? Appendix A, Table 20, for contingency table.
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differed in the evaluation of student themes for quality in cgntént when
using validated criteria was accepted.

When using the validatéd criteria, in all but two of the 15 tests
made in checking the reliability of the grading scale for the evaluation
of English composition the null hypothesis. was rejected, and the alterna-
tive hypothesis that Montana high school English experts would differ in
the evaluation of student themes was accepted. The two tests where the
null hypothesis was accepted were. for. individual criteria; however, one
criterion,. '"Organization ThrqugH‘Sentence‘Structureuand Paraéraphing,”
‘was in the sample of 20'expert§, and the other criterion, '"Emphasis,' was
in the sample of 10 experts. . Because .of the acceptance of the alterna-
tive hypothesis, that Montana high school English teacher experts would
differ in the evaluation of student themes fqr'qQality in content when
\us}ng the validated criteria, re]fability for the criteria was not es-
tablished.

The writer felt that since the criteria presented in this study
‘were used more often than other criteria by The Natiomal Council of
Teachérs of English, by-state English.associations, by national testing
services; and by nationally known experts in the field of English that
these criteria should have been valid and re1iab}e. The criteria did
prove to be valid but not relijable. . In addifion, the teacher experts
did not agree on tHé over-all grades given toxﬁhe themes.

Since reliability was not found at the five per cent level when
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testing the ratings given the 20 themes by 30 ‘teacher. experts according
to the validated criteria or according to pver-all grades, it is probable
thattindiyidﬁa] differences amoﬁg the teacher experts in their opinions
of quality caused lack.of reliability for the-criteria even though they
did. agree In the ranking in.terms of- importance. |

A

Summairy

Reliability of the criteria fér'the.evaluation of English composi-
tion was determined by the use of an analysis of variance test.and chi
square tests. The criteria were -selected. from nationally known sources
jﬁ literature, and each of the 20 themes wascorrected according to each
-criterion by each of 30 high.school:ﬁnglisﬁ experits.

In one check for:re1iability, the-mean grades that teachers gave
each theme according to each criterion were tes;ed to determine if the
grades differed significantly.at the five per.cent level. An analysis of
‘variance test'was used, and it:was found tha£ the F ratid.was 4.314 with
19 and 361 degregs of freedom. The mean grades .of teachers did differ at
the five per-cent level, and reliabijlity of the criteria.was not found.

In the gecond test for reliablility of the criteria, the mean
grades fhat'students reqeiyed'on each-fheme.according to.each criterion
- were tested to determine If the grades differed significantly at the five
per cent level. The same:analysis. of varlance test as that used to test

the mean grades of tedchers was used to test the mean grades of students,
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and it was found that the F ratio.equaled 15.375 with 19 and 361 degrees
of freedom. 'The mean grades that students received did differ-at the .w
five per cent level, and reliability of the criferia was not found.

In tests for-reliab?iity of the criteria for the.evaluation of
English composition that followed the use of the analysis of variance
test, chi square tests were used. Each criterion Was tested separately
for reliability of the group of 20 teachers rating each theme .according
to each criterion and for the group of 10 teachers rating each theme
according to each criterion. For "Organization Through Sentence Struc-
‘ture and Paragraphing™ for the firét,group of 20 teachers, chi square was
found to equal 54n076 with 38 deérees.of'freedom, and there .was agreement
at the five per-cent level. . For the first group of 20 teachers, agree;
ment was not fouAd at the five per cent level for any of the other cri-
teria. For the criterion, "EmpHasis,' agreement was found at the five
per cent level for the group of 10 teachers., Chi square was found to
equal 24,516 with 18 degrees of freedom. For the secon& group of 10
teachers, agreement was not found at the five per cent level for any of
the other criteria. Because égreement:was for-different criteria for
each group of teachers, reljabjlity of the criferia was not established.

In another test for Feliabi]ity of the.criteria, the chi square
test was used to test for homogeneify of the total markings of the five °

criteria by the first group of 20 experts. Chi square was found to

equal 256,007 with 38 degrees of freedom., Homogeneity did not exist at
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the five per cent level, and reliability of the criteria was not found.

Reliability of the criteria for the evaluation..of English compos i -
tion was not found sincé there was not'sign[ficant:agreémént at the five
per cent level among Montana high school English experts in ;he evaluation
of student themes according to the validated criterfa. The criteria which
were tested for reliability were (1) Coherence and Logic, (2) Development
of .Ideas, (3) Diction, (4) Emphasis,.and (5) Organlzation Through Sentence
Structure‘ana Paragraphiné.

The .homogeneity of overall ratings glven-each theme by each teacher
expert was tested by the chi square.method. For the first 20 .teachers chi
square was found to equal 114,57 with 76 degrees of  freedom, and homogene~
ity did not exist:at the five per cent'level. For the second group of 10
teachers, chi square:was found to equal 99.32 with 36 degrees of freedom,
and homogeneity did not exist at the flve per cent level, The summary,'

conclusion; and recommendations. appear-in Chapter 5.
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CHAPTER V

SUMMARY; CONCLUSION, AND RECOMMENDATTONS

The major purpose .of this study-was to develop a set of criteria
for the evaJuatTon.of'EnglIsh-compositiong Literature was‘e%amlned, and
~criteria] were carefully selected from nine.sources2 which were considered
important because of their repeated occurrence and because of their pres-.
entation by-state or'nationwide .authorities. Validity of the criteria was
tested. by using Kendall‘é coefficient of concordaﬁce, "W," and an analysis
ofi/ variance test together with chi square tests were used to test for re-
liability of the criteria. Validity of the criteria was established by
agreement at the one per cent level in the rankfng of the criteria by col=

3

lege énd high schoo‘lLF experts, ‘Twenty themes were randomly selected
from 256 which were wrftten by the seniors of four Montana high schools.

. In order to establish reliability of the valfdated criteria, statistical
analyses were made of the numerical ratings of 20 themes by 30 teacher ex-

perts from 26 Montana high school English staffs. These 30 experts also

gave overall ratings to the themes, and these ratings were also tested to

'The criteria selected were (1) Coherence and Logic, (2) Develop-
ment of ldeas, (3) Diction, (4) Emphasis, and (5) Organization Through
Sentence Structure and Paragraphing.

23ee Chapter 2, page 39, footnote #1, for a list of the nine
sources.,

3See Appendix B for a list of the college experts.

uSee Appendix C for a list of the high school experts.
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determine reliability.

Summary

During the first two.decades'of the fwentieéh century, comparison
scales were devised by selecting représeniative themes for each letter
grade .and using these themes as.a basis for. other grading. With the aid
of the comparison scales, some . consistency inlgrading‘English composition
seemed evident, but when the.early scale developers checked their scales
for validity and reliability, they found that cofrelation coefficjents
were low,

The first.reported attempts to establish cfiteria for  the evalua=-
tion of English compositions took\p]ace during the period following World
War 1. From that time until 1962, numerous scales were devéloped which
used criteria in the evaluation process with spel]ing;-punctuation, and
.organization emphasized as the most important criteria, but validity and
reliability were not established.

In.this study, criteria were éelected from nine pamphlets or arti=
cles of national iﬁportance.which were published from 1951 to 1962 by The
National Council of Teachers of English, state associations of téachers of
English, national testing services, and individuals of national importance
in the field of English, and these crfteria were not tested for reliabil-
ity of validity. It was believed by'the:writer-that criteria which were

‘used most:often by these authorities in literature should prove to be
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valid and reliable.
The validated criteria used in this study -were ranked in terms of

importance by nine.college English experts and 22 high school English ex-

-perts, The significance of the..numerical ranking was determined by

Kendall!s coefflicient of éoncordance, ”W“;’ W equaled..75 for the college

experts, and W equaled .65 for. the high échoollexperts. Agreement was
found at the .one per ecent level for both groups, and validity was estab~
lished., The égreement In fhe ranking of the criteria was as follows:
(1) Development of ldeas, (2) Coherence.and Logic,. (3) Organlization
Thirough Sentence Structure and Paragraphing, (4) Diction, and (5) Em-
phasfsq -

Twenty themes were selected from 256 which were submitted from
four Montana high schools., The topic of the. themes was ''Neighbors, Good
and-Béd;~Peop1e,”-and each'student'wrote 200~300 words. Reljability of
the validated criteria.was measured by testlng the ratings given the 20
themes according to each criterion by 30 high school. English experts.
Reliabllity of the overall gradeﬁ given each theme by each high school
teacher expert.was also determined.

Reljability of the criteria was not:found at the five per cent
Teyel~wHen an analysis of variance test was made to test the mean grades

that teachers gave each theme according to each criterion and to test the

.mean grades that ‘students received on each theme according to each crite=

rion. . Reliabllity was found in.two of the chi square tests which were
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made. Chi square was founq to equal 54,076 with‘38 degrees of freedom,
and reliability was found at the one per cent level for the first 20
teachers for '"Organization Through.Sentence Structure and Paragraphing.!!
Chi square was found to equal 24.516 with 18 degrees of freedom, and re-
liability was found at the one per cent level for the last 10 teachers for
"Emphasis.'" "Since the agreement was for a different criterion in each
group, this was not conclusive evidence of reliability for the two cir-
teria. Chi square was found to equal 256.997 with 38 degrees‘of.freedom
when combining the five criteria and testing tHe numerical rankings.
There was not.agreement at the five per cent level, and reliability was
ﬁot established. An‘ove;allnrating was givén each. theme when not using
the criteria. Rellability was not established at the five per cent level
for the overall ratings since chi square was found to egual 114,57 with
76 degrees of freedom.

Literature révealed-that comparison scales and criteria for the
evaluation of Eng1fsh composition did not prove to be valid and reliable
when tested. In this study, the criteria of (1) Cohérence and Légic,

(2) Development of Ideas, (3) Diﬁtion, (4) Emphasis, and (5) Organization
Through Sentence Structure and Paragraphing were foﬁnd to be valid, but

reliability was not found.

Conclusion

Perhaps the only conclusion justified by this study is that,
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although teachers of English composition may feel that criteria are im-
portant in evaluating themes, there is no evidence of consistency in the

femployment of -such criteria.
Recommendations

Since it is probable that reliability of the criteria would be
found if themes were rated by a group of English.theme-raters whq_worked
closely togethef, it i; recommended that in.a future study use be mgde of
the criferialwhjch Were'valid;ted in this study. 'Although the writer de-
fiﬁed each.criterion fqr the use of the teacher experts, he believes that
reliébility:wou1d-be established for the.criteria if high school éngLiSh
{experts'from the same high school;were'oriented for theme graQing accord~
ing to the criteria before rating themes. It is fhg writer'sibelief that
if the validated’criferia were treated individually.qné defined with spe-
cific points agreed upon by the raters under. each criterion, ;heﬁ relia-
bility of.the crjterié would be established. |If English teachers would
.meet on a reg|onal basis and agree on the usage of each of the valld cri-
terla found in this study, then appllcatlon'of this lnstrument would most

]lkely show reliability.
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Analysis of Variance




TABLE 6. CUMULATIVE SCORES OF TEACHER'S GRADING ON EACH THEME FOR COMBINED CRITERIA¥

Ratings of 20 Teachers
Themes| 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20| Total (Zx) zxz

i 8 7 6 9 13 15 8 9 11 7 6 5 7 9 10 6 5 10 6 6 163 1463

2 6 5 7 8 7 1 5 8 5 6 5 6 7 6 6 5 5 8 6 9 130 . 886

3 6 7 8 9 7 & 8 7 5 5 510 511 5 6 6 11 7 10 143 1105

L 1o 12 10 13 15 15 14 15 9 13 7 12 9 W 5 12 10 11 13 15 234 2888

5 9 15 14 13 15 15 15 7 12 15 It 10 & 14 10 7 11 12 i2 12 243 3079

6 8 10 12 8 11 15 10 2 iy 13 7 14 10 7 10 13 8 9 6 13 207 2265

7 5 8 10 6 13 10 9 10 7 7 5 12 5 12 5 12 6 8 8 15 173 1669

8 6 7 8 7 7 5 6 6 6 7 5 11 7 11 5 6 6 6 5 13 140 1072

9 1M 15 9 14 14 15 9 9 14 11 10 15 13 6 10 9 6 10 9 M 220 2572

10 9 16 9 13 11 5 13 9 6 1o 10 6 7 12 9 9 5 11 11 13 188 1890

11 1t 12 7 13 7 15 9 13 & 10 13 8 11 11 10 8 10 8 10 11 211 2327

12 10 14 12 13 13 15 14 13 15 12 4 7 12 6 15 7 14 8 7 11 232 2866

13. 9 8 5 6 11 1o 5 9 9 12 10 5 6 15 15 5 11 12 5 8 176 1748

14 12 14 15 13 15 15 14 13 11 13 1k 15 15 12 15 6 13 13 12 15 265 3597 &
15 9 11 10 15 11 15 10 13 13 14 10 1V i1 9 14 13 8 11 11 10 229 2701 .
16 6 5 9 8 7 10 5 6 5 7 5 5 5 710 5 5 8 5 10 133 953

17 {810 13 9 7 5 8 14 6 7 5 8 6 6 510 8 7 5 14 161 1453 [
18 7 15 10 15 14 7150 14 15 9 {0 8 13 13 12 10 13 -9 10 11 14 237 2935 ]
19 8 11 8 9 13 10 7 1 8 7 5 9 7 7 10 5 7 9 9 -12 176 1670
20 9 91 9 6 5 512 7 7 5 7 6 9 10 6 11 11 7 13 164 1458

2 X = 1.67 205 192 210 217 225 188 215 183 193 160 189 176 196 189 163 164 193 165 235
1465 1972 2557 1998 1881 1480 1754 2013 1494 ° 1501
Z X2= 2303 2378 2875 2493 2041 1999 2090 1499 1929 2875

G = 3825 , :
o ZY = 40597 ]

*Poor = 1, average = 2, and better than average = 3.

i1 T )

I
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Analysis of Variance~=Calculation Procedures

To test the hypothesis that all mean grades of teachers are equal

(to test the difference among the teachers in rating the items of the

rating scale) calculate:

F = _Sum of mean square-~teachers

(sst) .

sum of mean square-=error

To test the hypothesis that mean scores of students are equal (to o

(sse)

test the difference among the students in writing the themes) calculate:

sum of mean square-=students

(sssu)

sum of mean square=-error

TABLE 7, ANALYSIS OF VARIANCE--F RATI0S CALCULATED FROM SUM OF SQUARES

DEGREES OF FREEDOM, AND MEAN SQUARES

(sse)

b

Sum of Squéres

Source of Variation df Mean Square F

Teachers 448, 29 19 23.594 b.314
Students 1597.63 19 84.085 15.375
Error 1974.52 361 5. 469

Total 4020, Lk 399 10.076
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Ana]ysis_of Variance--Calculation Procedures (continued)

or Table 7 and Calculationf for Analysis of Variance
5.5.T. = Sum of Squares--Teachers
§.5:Su. = Sum of Squares--Students
$.S.E. = Sum of Squares--Error
T = Total Sum qf Squares
sst =  sum of mean square-~teachers
sssu =  sum of mean squarg--students
t = total sum of mean square
2. |
Y = See Table 6
G = See Table 6
2
.G
T =Zy2_ - T = L0597 -
Loo . .
T = L4020.44
T ’ s
¢ = ‘ . ¢ = 90,20,44.4
df : 399
t = 10.076 oy
3
i=l G2
s.5.T. = — - —
20 Lo0o
| " 7hokg7
s.s.T. = 2L 36,576.56
20
$.s.T. = Lb8.29
. T L4482
T L sst = 9
df 19
sst -= 23,594

(3825) 2

koo
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Analysis of Variance-~Calculation Procedyres (continued)

20
, :
2 |
$.S,Su, = _i= _ @
20 Lo
S.S.Su, = _/63483 36,276.56
20 ‘
S.S.Su, = 1597.63
sssu = S25:SUs sssu - = _1521;92___ sssu
df 19
S,S.E. = T.- $S.T. =~ S.S.Su.
S.S.E. = 402044 ~ L48.29 =~ 1597.63
S.S+E. = 1974.52
sse = _S.S.E: sse = 1974.52
af 361
sse = 5,469
F = sst F = .23.59h4 F
sse 5m469
F = _sssu F = _84.085 F
sse 5,469

8L. 085

L, 314",

15,375

*For interPf?tatTon of ""F ration,' see Downie,
W., Basic Statistical Methods, Table V, pp. 268~273..

N. M. and Heath, R.
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TABLE 8. FREQUENCY OF OVERALL GRADES™ GIVEN BY 20 HIGH SCHOOL ENGLISH

© EXPERTS MARKING 20 THEMES
Observed Frequencies (0)
Ranking of 20 Experts

Rank|{1 2 3 4 5 6 7 8 910 11 1213 1415 16 17 18 19 20 Total
(1){5 & 2 4 3 1 6 3 6 0 9 4 2 4 6 4 L4 0 5 1 73
()5 3 5 5 4 3 7 2 3 7 3 495 4 7 9 7 71 100
(3|7 7 8 4 2 6 4k 8 7 3 4L 6 4 5565612 6 5 115
W35 45 4 7 3 435 2 4L 3542 3.1 1 2 7 72
(5)Jo 1 1 2 7 303 15 22 22 21000 6 Lo

' ‘ " Total 400

Expecte&'Frequencies** (E)
Ranking of 20 Experts ]

Rank{ 1 2 3 4 5 6 7 8 91011 1213 14151617 18 19 20 Total
(1) 13.65 (Expected frequencies are the same in each rank, 73
(2) |5.00 (1) through (5), for teacher experts one through 100
(3)15.75 20, ' : 115
(4) |13.60 72
(5) {2.00 Lo

Total Loo

Key: df = degrees of freedom 2

r = the number of rows in the - (0 - E)2
contingency table E
c = the number of columns in ’ 2

_ the contingency table

df = (r=1)(c-1) = 114,57

df = (g)(l9)

*In ranking, (1) equaled the.lowest poss;ble grade and (5) equaled
the highest possible grade,

““Downie;

N.. M. and Heath, R, W.,

Basic Statistlical Methods, p. 150,

‘can be seen for explanation of method.
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TABLE 9. FREQUENCY OF OVERALL GRADES™ GIVEN BY THE LAST 10 HIGH SCHOOL
ENGLISH EXPERTS MARKING 20 THEMES

A

Observed Frequencies (0)

Ranking of 10 Experts

Rank ] 2 3 4 5 "6 7 8 9 10| Total
(1) 2 0 3 0 0 0 4 6 4 13 32
(2) 3 6 3 1 6 0 3 7 6 5 Lo
(3) 7 10 6 13 7 14 7 1 5 2 72
(4) 4 2 2 5 5 5 3 3 3 0 32
(5) L 2 6 1 2 1 3 3 2 0. 2k

Total 200

m - - _

Expeqted'Ffequencies (E)
Ranking of 10 Experts
Rank 1 2 3 4 5.6 .7 8 9 10| Total
(1) 3.2 v ' 32
(2) 4.0 (Expected frequencies are the same Lo.
(3) 7.2 in each rank, (1) through (5), for 72
(4) 3.2 experts one through 10,) - : 32
(5) 2‘.LI- 24
Total 200
df = (r=1)(c-1) ‘ )
. 2
df = (&) (9) o , i><; = ;; (0 E E)
df = |

99.32

36 o O>K;2

*In ranking, (1) equaled the lowest possible grade and (5) equaled
the highest possible grade. ~ : '
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TABLE 10, FREQUENCY OF GRADES FOR THE FIRST 20 EXPERTS WHEN THEY GRADED
CRITERION NUMBER ONE-=''COHERENCE AND LOGIC"

e s T ———

Observed Ffequencies (0)
. _ Ranking of 20 Experts
Rank 1 2 3 4 5 6 7 8 91011 1213 14 15 16 17 18 19 20 Total
1 . '
Poor 7 4 3 7 8 5 6 411 711 9 7 5.611 9 211 3 } 136
9 : .
Ave. {10 813 6 3 5 9 5 6 7 6 5 9 7105 914 8 6 151
3 ~ .
Good: 38 4 7 910 511 3 6 3 6 4 8 4 4L 2 4 1NN 113
: Total Loo
Expected Frequencies (E)
Ranking of 20 Egperts
Rank f1 2 3 & 5 6 7 8 91011 1213 141516 17 18 19 20 | Total
1
Poor }6.8 136
2 (Expected frequencies are the same in .
Ave. 7.55 each rank, (1) through (3), for experts 151
3 one through 20.)
Good {5.65 ‘ . 113
M Total 1 400
df = (r=1)(c=1) . . |
' 2 _ ) (0 - E)2
df = (2)(]9) - "E
df = 38 '

80.689

X
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TABLE 11. FREQUENCY OF GRADES FOR THE FIRST 20 EXPERTS WHEN THEY GRADED

CRITERION NUMBER TWO--“DEVELOPMENT OF IDEAS"

Observed Frequencies (0)

Ranking of 20 Experts

Rank| 1 2 3 4 5 6 7 8 910 11 12 13,14 15 16 17 18 19 20

Total
1 , .
Poor|10 5 4 6 8 5 5 4 9 512 6 7 5 6 910 2 10 1 . 129
Ase, 0 914 6 4 5 9 7 611 5 8 6 510 7 816 9 9 C 164
Gzod 0 6 2 8 810 6 9 5 L 3 6 710 4 4 2 2 110 107
Total

Expected Fréquehdies‘(E)

Loo

Ranklng of 20 Experts

Rankj 1 2 3 4 5 6 7.8 9 IO 11 12 13 14 15 16 17 18 19 20 Total
e
Poor| 6,45 129
2 (Expected Frequencies are the same in
Ave,| 8.20 each rank, (1) through (3), for experts 164
3 one through 20.)
Good| 5,35 107
| ~ Total 400
df = (r=1)(c=1) |
: (o - E)2
df = (2)(19) . X ;
df = 38

GX 71.53
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TABLE 12. FREQUENCY OF GRADES FOR THE FIRST 20 EXPERTS WHEN THEY GRADED
- -CRITERION NUMBER THREE=-"'DICT!ON"

Observed Frequencies (0)

Ranking of 20 Experts

Rank | 1.2 3 4 5 6 7 8 91011 1213 14 15 16 17 18 19 20| Total

o

Poor L 5 1 2 51 1 9 7 8 712 9 611 8 8 8 3 131

Ave. |15 7121312 5 510 5 811 9 6 710 6 910 7 11| 178

Good | 1 7 36 610 4 9 6 5 1 4 2.4 4 3 3 2 5 6| 9

Total : L4oo

Expected Frequencies (E)

Ranking of 20 Experts

Rank | 1 2 3 4 5 6 7 8 91011 12 13 1415 16 1718 19 20| Total

Poor | 6.55 131

2 (Expected  frequencies are the same in each
Ave. | 8.90 rank, (1) through (3), for experts one 178
3 through 20,)
Good | 4.55 91
: Total 400
o 7
1]
df = (r=1)(c=1) _ . 2
| - Ny, _(0 - B2
df = (2)(]9) /,z' E
L)
df = 38

72.386

X
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TABLE 13. FREQUENCY OF GRADES FOR THE FIRST 20 EXPERTS WHEN THEY GRADED
-+ -CRITERION NUMBER FOUR--'"EMPHASIS' ‘

Observed Frequencies (0)

Ranking of 20 Experts

Rank 1 3 L5 6 7 8 91011 12 13 14 1516 17 18 19 20 | Total
: .
Poor 6 6 2 4 5 7 7 7 712 7 8 6 610 9 3 9 2 130
2
Ave. | 14 1M1 7 5 9 9 710 510 91011 8101511 9 190
3 : .
Good | O 3 7910 4 4 633334321 209 8
S "~ Total 400
Expected Frequencies (E)
Ranking of 20 Experts
Rank 1 3 4L 5 6 7 8 910111213 14151617 18 19 20| Total
: .
Poor | 6.5 , ) 130
2 (Expected frequencies are the same in each
Ave. | 9.5 rank, -(1) through (3), for experts one 190
3 through 20.) ‘
Good | 4.0 ' _ 80
' - Total 400
df (r-1) (c-1) a2
df (2) (19) _ X "
df = 38 . ’ 2

I
o
e
W
o
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TABLE 1k,
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FREQUENCY OF GRADES FOR THE FIRST 20 EXPERTS WHEN THEY GRADED

CRITERION NUMBER FIVE-~'""ORGANIZATION THROUGH SENTENCE STRUCTURE AND
PARAGRAPHING'!

Observed Frequencies (0)
Ranking of 20 Experts
Rank | 1 2 3 4 5 6 7 8 91011 12 13 14 15 16 17 18 19 20 | Total
1 ' - - ‘
Poor |10 6 6 7 3 5 7 8 6 8 9 6 7 9 61310 4 8 2| 140
2
Ave. |10 610 8 7 5 8 6 9 5 9 910 710 3 814 8 8] 160
.3 ’ ' ) '
Good 0 8 4L 51010 56 6 5 7 2 5 3 4L 4 4L 2 2 4 IQ IQO
' Total ' 400
Exbected Freéuencies (E)
Ranklng of 20 Experts
Rank 1 2 3 4L 5 6-7 8 91011 12 ]3 1415 16 17 18 19 20 | Total
i .
Poor | 7.0 - 140
2 (Expected frequencies are the same In each
Ave, | 8.0 rank, (1) through--(3), for experts one 160
3 ' through 20,)
Good | 5.0 . 100
Total L0o
df = (r=1)(c=1)
| 2 (0 - £)2
df = (2)(19) | —
df = 38 2

)

54,076
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Distribution of Chi? Beyond 30 Degrees of Freedom

| t.was .necessary to calculate ChiZ for 38 degrees of freedom at the
1% .and 5% levels since Chi?2 tables do not erdinarily show distribution
beyond 30 degrees of freedem, The formula for these procedures and the

calculations are as follows:

5 formula for space under normal curve
\iz 7%; - JZn -1 = for correct percent level as given
“in the normal .table®

At the.1% .level, ChiZ wds calculated as follows for 38 degrees of

freedom,
\;X—Z- - \|_2:_~_1_ = 2.326 W = 10.92
\-;X»—z - W = 2.326 | 2 “X’Z = 119,25
TEXT - 8.6_6’+ 2‘326,- )& = 59;é3

At the 5% level, Chi2 was caleq1ated as follows for 38 degreeé of

freedom:
2 XZ - 2n = 1 = 1.645 \[ X = 10,305
ZXZ | - 75 . = 1.645 2 X = 104,19
= 52,09

2 XZ | - 866 + 1.645 XZ

’*LeWIS Edward E., Methods of Statistical Ana]ysns ln Economucs and
Business, pp. 283 and 160~161.

N
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FREQUENCY OF GRADES FOR THE LAST 10 EXPERTS WHEN THEY GRADED
CRITERION NUMBER ONE--''COHERENCE AND LOGIC'

Observed Frequencies (0)

| “Rankings of 10 Experts

Rank 1 2 3 L g 6 7 8 9 10 Total
1 . .
Poor 8 8 7 5 11 ] 7 L 3 8 62
2
Ave, 5 10 9 12 9 10 7 8 12 10 92
3
Good -7 2 L 3 0 9 6 8 5 2 L6
Total 200
fxpected Frequencies (E)
Ranking of 10 Experts
Rank ] 2 3 L 5 6 7 8_ 9 10 Total
] - -
Poor 6,2 62
2 - (Expected frequencies are the same
Ave, 9.2 in each rank, (1) through (3), for 92
3 experts one through 10.)
Good L.6 ' L6
Total 200
df = (r=1)(c=1) 2 )
| (0 - ©)
df = (9)(2) E
df = 2

18
v,

X

40.073
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57.116

TABLE 16. FREQUENCY OF GRADES FOR THE LAST 10 EXPERTS WHEN THEY GRADED
- -GRITERION NUMBER TWO-~'"'"DEVELOPMENT OF IDEAS"
Observed Frequencies (0)
Ranking of 10 Experts
Rank | 1 2 3 4 5 6 7 8 9! 10 Total
T — : :
Poor 8 9 6 18 L L 8 6 3 L .70
2
Ave, 6 9 10 2 12 5 5 6 15 - 9 79
3
Good 6 2 A4 0 L 11 7 8 2 7 51
' ‘ Total 200
e —= —=
Expected Frequencles (E)
» Ranking of 10 ‘Experts
Rank 1 2 3 T 6 7 8 9 10 Total
l :
Poor 7.0 70
2 (Expected frequencies are the same
Ave. 7.9 in each rank, (1) through (3), for 79
3 expérts one through 10,)
Good 5.1 ~.51
Total 200
— == — ==
df = (r=1)(c=1) 2
- (0 = E)
= @) ,. ———
df = .
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TABLE 17, FREQUENCY OF GRADES FOR THE LAST 10 EXPERTS WHEN THEY GRADED
CRITERTON NUMBER THREE=~"'DICT{ON'"
Observed Frequencies '(0)
‘ Ranking of 10 Experts
Rank 1 2 3 4 5 6 7 8 9 10 Total
Poor 5 8 3 20 5 1 2 3 5 8. 60
Ave. 11 9 12 0 11 13 9 13 13 9 100
Good L 3 5 0 L 6 9 L 2 3 Lo
Total 200
—— — ——— —— ———
Expected Frequencies (E)
Ranking of 10 Experts
Rank 1 2 3 L 5 6 7 8 9 10 Total.
] :
Poor 6.0 ‘ 60
2 (Expected frequencies are the same
Ave. 10,0 in each rank, (1) through (3), for 100
3 , experts one through 10.)
Good L.0 ' Lo
' - Total 200
df = (r=1)(c=1) 2 '
) (0 - E)2
df = (9)(2) : —F
df = 18
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TABLE.18. .FREQUENCY OF GRADES FOR THE LAST 10 EXPERTS WHEN THEY GRADED
CRITERTON NUMBER FOUR=-''EMPHASIS!

Observed Frequencies (0)
Ranking of 10 Experts
Rank 1 2 3 4 5 ) 7 8 9 10 Total
i : : - .
Poor 3 8 7 a 3 2 9 7 3 7 60
2
Ave. | 12 8 11 9 1+ 14 8. 9 10 1 106
3 .
Good 5 L 2 0 3 L 3 L 7 2 34
Total 200
Expected Frequéncies (E)
Ranking of 10 Experts
Rank 1 2 3 4 5 6. 7 8 9 10 |Total
1
Poor 6.0 o - 60
2 . (Expected frequencies are the same . ,
Ave. | 10.6 in each rank, (1) through (3), for 106
3 experts one through 10.)
Good 3.4 34
~ Total ' 200
df = (p=1)(e-1) ° ' 2 )
' = (0 - E)
df = (9)(2) _ ' E
df = 18

-

X

24,516
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TABLE 19, FREQUENCY OF GRADES FOR THE LAST 10 EXPERTS WHEN THEY GRADED
CRITERION NUMBER FIVE-=''"'ORGANIZATION THROUGH SENTENCE STRUCTURE AND
PARAGRAPHING"

Observed Frequencies (0) ]
Ranking of 10 Experts
Rank | 1 2 3 L 5 6 7 8 9 10 Total
I . .
Poor 9 8 5 20 2 3 3 3 L 7 64
2
Ave.: 5 10 13 0 14 10 11 14 12 7 96
3
Good 6 2 2 0 4 7 6 3 4 6 Lo
| ' Total 200
e e —
Expected Frequencies (E)
_ Ranking of 10 Experts
Rank 1 2 3 L 5 6 7 8 9 10 Total
] :
Poor 6.4 . 6k
2 (Expected frequencies are the same
Ave. 9.6 in each rank, (1) through (3), for 96
3 teachers one through 10,)
Good L,0 Lo
Total ' 200
df = (r~1) (c=1) 2
df = (9)(2) @><a )
df = 18
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-BY .THE - FIRST 20 HIGH SCHOOL EXPERTS

Lokd L1L.{L

.. FREQUENCY OF GRADES FOR THE TOTAL MARKINGS OF THE FIVE CRITERIA

Observed Frequencies (0)

Ranking of 20 Experts

Rank | 1 .2 3 4 5.6 7 '8 91011 12 1314 1516 17 18 19 20 | Total
] ' ) .
Poor |37 28 24 23 25 25 38 24 42 34 52 35 41 34 30 54 46 19 L6 11 666
2
Ave. |59 39 60 44 33 25 40 37 33 41 36 41 LO 36 51 29 L4 69 43 43 843
3 K :
Good | 4 33 16 33 42 50 24 39 25 25 12 24 19 30 19 17 10 12 11 46 | 491
- Total 2000
Expécted Frequencies (E)
Ranking of 20 Experts
Rank |1 2 3 & 5 6 7 8 91011 12 I3 1415 16 17 18 19 20 | Total
: .
Poor |33.30 ‘ 666
2 (Expected frequencies are the same in °
Ave. |42,15 each rank for experts one through 20.) 843
3
Good |24.55 Lot
Total . 2000
df = (r=1)(c=1) 2 2
. - (0 - E)
df = (2)(9) . T E
df = 18 S 2

>

256.977.
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TABLE 21.

CALCULATION OF THE COEFFICIENT OF CONCORDANCE, THE DATA CONSISTING OF THE

- RANKING OF THE FIVE CRITERIA BY MONTANA HIGH SCHOOL ENGLISH EXPERTS

Ranking by 22 E_xperts Sum
Cri- ‘ , o ' of
teria|1 2 3 4 5 6 7 .8 91011 12713 14 15.16 17 18 19 20 21 22 | Ranks |Order| D} D2
1 22 2 12 1 1 2 2 2 2 2 21 2 1 313 3 2 2 L 2 25| 625
2 T 1t 21 2 241111 4k 2 1721 3 1 1 11 35 ] 311 961
3 134 433 4333 44 L4 5 5 4 5 L4 2 2 4 4 3-8 | 4 1419
L |5 5 5 4 5 5 5 5 5 5 3 5 3 3 5 4 5 5 5 5.5 51| 102 5 13611296
-5 L 3 3 5 4 3 4 1 4 3 5 3 1 4 3 3 2 4 4k 2 3 4 72 3 | 6] 36
' 330 3114
Key: D = Difference of the 2
sum of the ranks ED = 330 z = 3114
N = Number of criterla - z 2 '
m = Number of judges W = ‘]2 D
m2(N) (N2 - 1)
D = z Total |
No, of criteria w o= 12 (3114)
480 (5) (25 ~ 1)
D = 330
5
W = ,65
D = 66
N = 5
m = 22

€01’

ool

T

™

1)
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TABLE 22. CALCULATION OF THE COEFFICIENT OF CONCORDANCE, THE DATA CONSIST~
ING OF THE RANKING OF THE FIVE CRJTERIA BY NINE COLLEGE ENGL]SH EXPERTS
Ranki b in
Bask IR Bohits Sum
. : 2
Criteriaj1 2 3 4 5 6 7 8 9 Ranks Order D D
1 2 1 2 2 2 1 3.1 1 15 2 |12 14k
2 12 1 1 1 2 1 2 2 13 ] 14 196
3 L 5 4L 4 3 L L 3 3 34 L 7 Lg
L 5 L § 5 4L 5 5 4L 4 L1 5 {14 196
5 3 33 35 3 2551 32 3 5 25
-E= 135 | = 610
Key: D = Difference of the '
sum of the ranks A 12 z p?
N = Number of criteria W = -
_ . - 2 )
m Number of judges m” (N) (N,Z -1
12 (610)
., Total W =
D 81(5) (25 - 1)
No. of criteria
135 W .75
D P —
5
D 27
N 5
m 9




Lot

| (| ISR W S

Appendix B

Materials Pertinent to the College Expert Ratings of the
Scale for Grading English Composition
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College English Experts Contacted

The following list names the readers of May 1961 for the Advanced

Placement Examination of the Educational Testing Service who were con-

tacted in this study,

i.

6.

alonts
v

iy

Armstraong, Ray L.
Lehigh University
Bethlehem, Pennsylvania

Arp, Thomas R.*¥
Bowdoin College
Brunswich, Maine

Ashin, Mark®
University of Chicago
Chicago, Il1linois

Barry, James D.*
Loyola University
Chicago, l1linois

Bliss, Frank W.
St. Olaf College
Northfield, Minnesota

Borden, Arthur, R., Jr., Chief Reader
Washington and Lee University
Lexington, Virginia

Burbank, Rex™

San Jose State College
San Jose, California
Campbell, Jackson J,**
Princéton, University
Princeton, New Jersey

*The readers' names.that are starred helped

in this study,

**The readers' names that are .doublé starred withdrew as- rankers. .




I O Y O R

107

ol
late
riviy

9. Coles, William E., Jr.
Amherst College
Amherst, Massachusetts

10, Coolidge, John S.*
Swarthmore College
. Swarthmore, Pennsylvanlia

1. Goldstein, Malcolm
.Stanford Unlversity
Stanford, California

12, Hamilton, W, Paul
Montclair. State College
Upper Montclair, New Jersey

13. McKenzie, Dorothy C,*
Los Angeles State College
Pasadena, California _ '

14, Main, Charles F.
Rutgers University
New Brunswick, New Jersey
15,. Muirden, Marjorie™”
- Portland State College
Portland, Oregon

16. Roellinger, Francis X.*
Oberlin College
Oberlin, Ohio

17. Royer, R. Christine
Columbia Uriversity:
New York, New York

18, - Schweik, Robert C.

Marguette University
Milwaukee, Wisconsin

*The .readers’ names that are starred helped in this study.

alaats,

""*The readers? nqmes that are double'starred withdrew as rankers.
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19, Soehren, Helén*
University of Oregon
Eugene, Oregon

20, Wallace, Robert A.
Bryn Mawr College
Bryn Mawr, Pennsylvania

21, Whitman, Robert F.
University of Pittsburgh
Pittsburgh, Pennsylvania

The following college English experts were selected from. Montana
collegés, These experts helped in the .study.-
1. Keller, Joseph Li
Northern Montana College
Hayre, Montana
2. Noyes, Robert H.

Eastern Montana College of Education
Billings, Montana

*The readers! names that are starred helped in this study.

I { L SN S
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Letter Sent to Eﬁglish Composition Readers of the
Educational Testling Service

March. 30, 1962

(Inside address)

(Salutation)

Since you have been a reader for the Educational Testing Service,
| feel that you are especially well qualified to help me with a special
project | am doing for my Ed.D. degree at Montana State College.

-1 have prepared a list of scale points from various literature
on.how te grade written.compesition for high scheol students. This
list of scale points Is presented on the following page and needs to
be ranked in order of Importance.

1 need your cooperation and will appreciate any help you can
give me. '

Sincerely yours,

Donald R, Fostvedt
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Letter Sent.to College English:Experts in Montana

March 30, 1962

(Inside address)
(Salutation)

As part of the thesis for my Ed.D. degree, it is necessary that
the five items listed on the following page.are ranked in order of their

importance by several English instructors from several colleges.

I will appreciate it very mucb-if‘you'Wili be one of the instruc~
tors to do the ranking and list the items as you believe they are in
importance,. :

Thank you for yourvtime-and\consideration.

Sincerely yours,

Donald R. Fostvedt
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Ranking Sheet Sent to Coellege English Experts

Please rank in order the importance of the major items listed
(number 1 as the most impertant and number 5 as the least Important) and
do not mark any that you. think should have not been included.

Coherence and Logic

Development of ldeas

Diction

Emphasis

. Organization Through Sentence
Structure and Paragraphing

It Is realized that thfs scale [s not abselute, and maybe you feel.
that one or more [tems sheuld be dlfferently arranged, If this is so,
please indicate thls below. Also, indicate any Items you feel should have
been on the scale that were net there~~major ftems as well as those in~
cluded below the major headings.
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Exp]anatlon of Grading Sheet Scale Points
Sent to Co]lege Experts

Grading Sheet;JSea]e Points

1. Coherencei and Logic
This includes thought and word
coherence, organization of the
whole theme (planned logically),
and dlscu5510n of the subject
lntelllgently

Coherence is defined as connection ’

or congruity arising frqm some
common principle or relationship;
consistency.

Logic is defined as tonnection, as
of facts or events, in a rational
way. '

3. Diction ‘
This |nc1udes use of idioms,
word order, yocabulary, and.
word choice, ' B

Diction is defined as choice
o% words to express idéas; mode
of expression in’ 1anguage

5. O0Organization Through Sentence
Structure and Paragraphing '

Development of ldeas

L,

This |nc]udes overall
effectiveness, content (s
the conception clear, '
accurate, and complete?

Is there a significant
central jdea?), introduction
and conclusion, evidence in
support ‘of generalizations,
originality of treatment,
honesty in expression, and

sincerity in expression.

. Emphasis

Has the student used the
cotrect emphasis to make
his writing. appropriate;
to the purpose, and the
occasion?
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Marking of Marjorie Muriden, Portland State- College, Portland, Oregon,
April 13, 1962, on the '"Explanation of Grading Scale Points"

Grading Sheet~-Scale Points

1. Coherence and Logic 2. Development -of ldeas
This includes thought and word This includes overall

effectiveness, content (s
the concept cléar, accurate,
qsand complete? Is there a

f significant central idea?),
*ntrodugtion and conclusion,
evidence, in support of
generalizations, originality
of treatment, honesty in ¥
expression, and sincerity in’
expregsion.

coherence, organization of the

whole theme (planned logically)3
and discussion of the subject
intelligently. '

common pririciplé or relations
consistency,

Logic is defined as connection,
of facts or events, in a rationa
way '

3\ Diction : . . '
tudent used ‘the

This includes use of idioms, Has' the
word order, vocabulary, and correct emphasis to make his
word choice. . writing appihQpriate; to-the

_ purpose, and the occasion?
Diction is defined as choice ’
of words to express ideas; mode ) \
. of expression in.language.

5. Organization Through Sentence
Structure and quagfaphfng

"This seems to include all the others."
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Educational Testing Service Norms Sent to the Writer by Helen Soeehren,
University of Oregon, Eugene, Oregon, April, 1962

‘ 'quinition of Norms:

I

_ STYLE: Advanced Placement writing Is characterized by precision,
economy, interest and vigor in the choice of words, (Verbiage,
such .as redundancy, academic jargen, and ''fine' or '1iterary"
writing, are to be penalized.) While employing a variety of sen-
tencé .structures, the candidate must be able to contrel the more
complex forms without loss of clearness. The phrasing should be
idiematicy it should avoid faulty and awkward eonstructions,
should have a pleasing cadence, and should be eonsistent in tone.

CONTENT: The question calls for selection of an I1lusion (or
idealization of 1ife) with which the candidate is familiar, and

for description of that illusion and of its special appeal, The
first requirement is therefore, the appropriateness of the par~
ticular subject chesen: does it lend itself te the required
treatment? The inherent interest of the material and the resource~
fulness with which it Is treated are important. Keeping in mind
that the .amount of detail needed may vary aceording to the subject
chosen, is the detail full endugh to give the essay welght?

ORGANIZATION: The question calls. for a basie two=part or three-
part structure of description, reactions and conclusioen. Any
scheme which embodies this requirement, with whatever variations,
is acceptable. A clear sense of progression by well=developed
paragraphs Is essential,

REASONING: .The questlon calls for a definite conclusion, How
valid and signifilcant is the candidate's conelusion? How incisive
Is his analysis of the particular illusion?

The parts of the essay should be legically consistent, and the
conclusion should be convlnc1ngly established by the eVldence
provided;
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Materials Directed to.High School Experts
Pertinent to.the Theme Judging
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12,
13,
14,

15,
16.
17.
18,

19.
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- High School English Teachers Who Agreed to
| Participate in the Study

ot

Mrse Margaret Maness,” Troy, Montana
Sister Tergsina;* Havre, Montana

Mrs. Ellen B. Skones,® Drummond, Montana
Mrs.‘Helen Smith,* Forsyth, Montana

Mrs. Almeda E. Mann,* Columbus, Montana
Mrs. Fern FTanagan,*'Stanforé, Montana

oL
r}

Pathiéfa Lee SteVens,: Caséaae, Moﬁ;ana
Miss Heien Rile_y,’vc Butte, Montana

Mrs. Hs H‘_Fraﬁcls,* Arlee, Méntana

Mr.. Robert Hammer;*‘Sidney, Mentana

Mrs. Robert Hutchin, Charlo, Montana

Mr, Harold Boe,*lMiles City, Montana

Mr, Ray,Mars,* Billings, Montana

M;s, Mary K. Holthaus,” Billings, Montana
Mrs. Olive Wehr,* WOff Point, Montana
Mrs. Agatha Dwyer,™ Wolf Point, Montana
Mr.. James G. Sloan, Whitefish, Montana
Mrs . Dorothy,MacDona]d,* Whitefish, Montana

Me, Charles E. Dillon, Victor, Montana

ﬁThglteachers names that actually participated in the study are

'starredm




20.
21,
22,
23.
24,
25.
26.
27,
28.
29.
30.
31.
32.
33.
3k,
35.
36.
37.
38.
39:
Lo,
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Miss Alicia Bingham,* Victor, Montana
Mr. S. Bewley,” Missoula, Montana

Mrs, E. Hal]m"ord,.’c Missoulg, Montana

‘Miss J, Isobel Eaton, Deér Lodge, Montana

Miss Th%lma Shaw,* Deer Lodge, Montana
Miss Winifred Lapp,-"r Deer Lodge, Montana
Mrs, V. K. Moen, Corvallis, Mentana

Mrs. Helen Micka, Corvallis, Montana

Mr. Robert Olson, Corvalllis, MBntana

Mr. Wilfred Lundberg, Dodson, Montana
Mr. William B. Black, Dodson, Montéana
Sister May Eileen,*'Helena; Montana

W. E. Lumpkin, Flaxville, Montana

Mr, Terence McCourt,* Neihaft, Montana
Mr. Ji’m.Ct’:ux,"< Ryegate, Montana

Mr. Rudolph Kruger,* Oilmont, Montana
Mr, Nell McFadgen,” Havre, Montana

Mr. Duane Hoynes,® ‘Fort Benton, Mentana
Mr. Morgan J. Sherlock,% Conrad, Montana
Miss Gertrude Conwell,™ Big Timber, Montana

Mr. Jack Gardner,® Broadview, Mentana

*The teachers names that. actually participated in the study are
starred. : :
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Instruetions to the Supervising Teachers of the Four High Schools
That Supplied Themes for This Study

Subjeet (Neighbors, goed and bad) (people)

Have themes written between February 26 and March 2 1962

The students will have erough. 'time to complete the themes in not
more than one class period

Write in ink

Length (200=300 wordsmr~a page to a page and one-half)

A1l students use the same size paper .
Have the students put their names on the papers (their names will
not be used later except to give their sex in the writing of thesis)
Ask students to write as accyrately as they know how

Do not let students know that this Is part of a study=~let them
think it is part of their regular class work

Mall themes right away to Donald R. Fostvedt, Eduecation Department,
Montana State College, Bozeman, Montana
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Letter Sent to the Heads of English Departments in Montana High Schools
Requesting English Teachers to Participate in This Study

Date: February 26, 1962

To: English Departments
Montana High Schools

From: Donald R. Feostvedt
Education Department
Montana State College
Bozeman, Montana

| am conducting a study at Montana State College to find the signifi=
cance of a scale for grading the quality of English composition in
high schoals,

Compositions have been obtained from four Montana high schools from

‘which twenty compositions shall be selected for evaluation.

If you have teachers on your staff that are qualified to participate

in this study, their cooperation shall be very much appreciated, The
qualifications are as follows: a college degree, a teaching major in
English, and at least two full years experience as an English teacher.

Those that take pari In the study shall receive the twenty thees about
April 1, 1962, and 1| would 1lke to have them returned by April 15, 1962,

Please let me know at your earliest convenience by return mail if you,
or any of the English teachers in your school, will cooperate in this
study,

Thank you.

Indicate below the names and addresses of English teachers that will
cooperate in this study.
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Packet Materials Sent to Individual High Sehool English Teachers
: Who Participated in the Study
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Education Department
Montana State College
Bozeman, Montaha
March 26, 1962

Dear English Teacher:

| wish to thank each of you that agreed to participate in this
study. It is indeed wonderful to know that so many.of the high school
English teaehers of Mentana are interested In improvement of grading
techniques for written composition.

You are asked to evaluate the themes according to scale points,
rank the importance of the major scale points, and give each themeé an
overall rating.

The scale points on the correction sheets have been compiled
from criteria established by experts in the English field,

The twenty themes that are enclosed are a random sampling of
twel fth grade student's themes. These twenty themes were chosen from
about two=hundred and sixty themes submitted by four Montana high
schools.

A few of the more pronounced errors in some of the themes were cor=
rected when typing for mimeographing, because we wish to grade for quality
of contenf, not mechanics as such,

! shall appreciate it very much if you will have the grading sheets
returned to me by April 15. You need not return the-themes, but | would
appreciate it if you don't destroy them until after you receive the re~
sults of this study.

Thank you ence more for your cogperation.

Sincerely yours,

Donald R. Fostvedt
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Please grade each of the twenty themes according to the five criteria

2. 3.
Average Better
Than
Average

given: '
1.
Criterion Number Theme Poor
Number
1. Coherence and Logic i.
This includes thought and word
coherence, organization of the 2.
whole theme (planned logically),
and discussion of the subject 3.
intelligently.
L,
Coherence is defined as connection .
or congrulity arising from some 5.
common principle or relationship;
consistency. .
Logic is defined as connection, 7.
as of facts or events, in a
rational way. 8.
9.
10.
1.
12.
13.
14,
15.
16.
17.
18.
19.

20.
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1. 2. 3.
Criterion Number Theme Poor Average Better
Number ' Than
Average
2. Development of ldeas 1.

This includes overall effective. .
ness, content (ls the conception 2.
clear, accurate, and complete?
Is there a significant central 3
idea?), introduction and con-
clusion, evidence in support of L,
generalizations, originality of
treatment, honesty in expression, 5.
and sincerity in expression

10.

11.

12.

]3v,
14,

15.
16,

17.
18.

: ]9r

20,
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1. 2. 3.
Criterlon Number , Theme Poor Average Better
Number Than
Average
3. Diction 1.
This Includes use of idlioms, '
word order, vocabulary, and 2.
word choice,
3’

Diction is defined as choice
of words to express ideas; mode L,
of expression in language.

15,
16.

17.
18.

19.

20.
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€riterion Number

L, Emphasis

Has the student used the correct
emphasis to make his writihg
appropriate; to the purpose, and

the occasion?

125

1.
Theme Poor -
Number

1,

2,
Average

3.
Better
Than

" .Average

1k,

15,

16, .

7.

18,

19.

20.

1

L
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Criterjon Number

5

Organization Through Sentence
Structure and Paragraphing

126
1.

. Theme Poor .

Number

1.

2.
Average

3.
Better
Than
Average

Th,.

15,

16.

17.

18,

19.

20,

I\

[V
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"Ranking Sheet

N

Please rank in order the importance of the major items listed
(number 1 as the most important and number 5 as the least important)
and do not mark any that you think should not have been included.

Coherence and Logic

Development of ldeas

Diction

Emphasis

Organization Through Sentence
Structure and Paragraphing

It is realized that this scale is not absolute, and maybe - you feel
that one or more items should be differently arranged. I|f this iIs so,
please indicate this below., Also, indicate any items you feel should
have been on the scale that were not there--major items as well as those
included below the major headings.
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Give each theme an overall grade of 1, 2, 3, 4, or 5 with a (1) as the
lowest grade and a (5) as the highest possible grade.

Theme Number 1. 2. 3. L, 5.

1,

2.

S~ W

Ut

9.
10,

11,

12,

13.
14,

15,
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Theme #1

Neighbors, Good and Bad

Who and what are neighbors? Neighbors are termed as immediate
people 1iving next door, In case of trouble or an accident they are
people you can usually depend upon,

To always be next to you when you need a friend the most is a
good neighbor, yet he does ‘not have his nose in.your affairs., He will
lend you instruments or goods when necessary without henpéecking you t6
return them, but he will oceasionally let you know you still have them.
To depend on'at all times is a role often played by a good neighbor.
Someone to swap receipts and ideas with over a cup of coffee is a role
of a good neighbor. A good neighbor is a friend indeed!

Bad neighbors are your friends, the ones that are so friendly they

know all your private affairs, and see to it that éveryone does, too.

He's a person that.loves to lend you needs, but boy, how he lets you know

it, henpecking he tells you frequently that you owe.him‘this; you bor-
rowed this, and never ceases to,anaoy you with his deeds, A perfect
neighbor and citizen, the bad neighbor tells the truth at all times, well
almost all the time, just a little exaggeration here and there. Lovingly
he pats you on the back with his right hgnd,'while he steals you blind
with his left. Yet, this bad neighbof will help you to his full ability
whenever help is needed.

Neighbors good or bad, are somethiné that this-modern day society
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Theme #1 (continued)

needs and depends on. Loving, crafty, and prejudice describes our neigh-
bors, yours and mihe, not jdst local, but national and wbrideide, for

today's society depends on all nations with its modern conveniences.
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Theme #2

Neighbors, Good and Bad

The neighbors that | have are mostly real nice people. The neigh-
bors on our right have two children. The oldest child is five and has
been blind all -her 1ife. The youngest child is two. They also have a
white German-shepherd dog, who always follows me around. The people on
our left are new. They used to live ub around Kafispell, but moved down
here when they bought a store. Tﬁey have three children and the kids are
well behaved most of the time.

The people who live in back of us are sometimes very noisy. The
father and mother drink quite a bit and fight even more. They have rab-
bits and dogs and neither is penqed up. They also have.about six kids=-
two boys, who are devils most of the time, and four girls. The neighbors
in front of us live in apartments and work or go to college, and | very
seldom see them.

Our one block has aboﬁt forty some children on it and twice that
many dogs. | think neighbors are essential, but not really necessary.
They can give some people a sense of security, but to me, most of them
give me a headache. Just about.all the kids on my bTock are real young.
| have to go three blocks both up and down before | meet someone my own
age. My family has lived in the same neighborhood for almost seven years
now. All the grown-ups around us work==including the mothers.

I think to be a good neighbor you have to be considerate of the
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Theme #2 (continued)

ones living around you. You must not think entirely of your own needs,
but those of others too.

Some of eur neighbors don't--meaning the ones who live behind us.
They burn awful smelliﬁg garbage. Their yard Tooks like white~trash.live
there and they swear so loud that.the whole block can hear them.

I enjoy all the rest of my neighbers, but i don't make a habit of
going visiting and vice~versa, | also do very little baby~sitting, be-
cause they know I:have pleﬁty te do with keeping my house and broethers
and sister up, and-also goihg to school and keepingva job.

i would say on the whole~~my neighbers are real swell people.
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Theme #3

Neighbors, Good and Bad

Neighbors are. usually pretty good people to have around. If one
runs out of people to talk about there is always spmething to say about
a neighbor. When there is nothing to do at home you can always go to
one of the neighbor's places and bother or help him. When a person is
in trouble he can usually equnf on his neighbors.

In 1945 our house -burned down, and times were pretty tough, but
the neighbors took care of us for about two weeks-;and at that‘tihe
that'!s aboug.all they could do is to feed themselves. They Shared
their foed and home willingly.’

With nelghbors there are usually kids. They are always more fun
tcrpléy'mith than your own borthe}s or sisters. But, as soon as you do.
something wrong they te]l'their parénts and thelir parents tell yours-=
and then you'ré in trouble. There Is no. comparison between the neighbor
of a large eity and-a small town. In the large city noebody knows his
neighbor and most of them don't care to know him. In a small town every-
body knoﬁs everybody and what they do all day long. That is why there:is

so. inuch gossip in a small town.
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Theme #4.

Neighbors, Good and Bad

What are neighbors? Well, neighbors have a different purpose and
meaning depending on where you Tive or how you use the word.

‘If . you-live in a city, your neighbors live in the house next to
yours or in the same block. Your neighbor's dog may bark all night and
their ehildren may throw footballs through your wfndows.. The tady next
door.may take singing lesson§ and practice all day long on her scales and
éxercises, But 6n the otﬁer hand, whenever you need help or advice, your
neighbors are the first to the rescue.

If you happen to live on a farm, neighbors mean something quite -
different. Your néighbors in the countr& méy live ten to twenty or five
miles from you., You see fHem only very seldom and visiting your neigHbors
in the country is a big occasion. These neighbor's cattle may break down
a fence on your property and feed on and tramp}e down your.crobq- Théy
may borrow a piece of machinery and never bring it back. But ne}ghbors in
the country will do your cheres while yqu're on vacatioﬁ, help you finisht
your harvesting and lend you the shirt off their backs,

Neighbors te me mean all these things, good=§nd bad, but’the.good

always overrides the bad.
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Neighbors, Good and Bad

Nearly all of u5’hqve neighbors of some.kind, Our charaéteristics
are the main factors which determine whether we are ''good'’ or ''bad" neigh~
bors.

Our natures determine who we think are our neighbors. To some
people everyone in the world iéla neighbor.’ Other people set up arbitrary
geographical Iimits-for example, everybﬁdy living within a ten-mile
radius of a person's house are his neighbors. Still othérs limit -their
neighbors to a certain race or rélijionv Some do not regard anybedy as a
neighbor, |

Those in the.last category usually make the poorest neighbors, -
They are unfriendly: they are constantly bickering with someone, Some of
these beépTe continually stir upicommotion with no regard for the peace of
the nei‘ghb-orhoo.dR They tend to make life unpleasant for th@sé near thémn

Those who are prejudiced against a certain type are usually incon=-
sistant and hypocritical, for they are pleasant and sweet to their own |
type,_but‘théy are obnoxious to other types, ‘

On the other hand, the unprejudiced, friend]y people who consider
the whole World their nefghbor tend to make 1ife more pleasantAforvotHersq
They enjoy being with people and spread cheer and warmth wherever they go.

Thus, the mere friends people tﬁink they have, the more they do

have.
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Theme #6

Neighbors, Good and Bad

| feel that a warm, frlendly relationship with the people living
about you is very important, In order to buildup these relationships
there must be coeperation, understanding and the ability to éompromise,

It is always said that every family should have children and these
children should have pets, Aany disagreements between nelghbors stem from
ei-ther of these two sources. .This situation occurs when hemes are too

-c{ose together for anyone's comfort, To settle thése types of problems
parents aﬁd friends should.look at both sides of the problem and try té
settle it reasonably,

It is often said that no one can Ilve without friendsl. A person
who can live in a comﬁunity and not assoclate with hfs.fe]low néighbors
will certalnly Be unhappy. |If a person realizes or finds he cannot gef
along with the people in his neighborhood he should try to fina the so@rpe
of trouble,

How can a person determfne whether he is a good ﬁeighber? It Is an
old saying that money cannot buy love and friendship. You must achieve
these thing; by giving yourself, not yeur money. If a person has a

pleasing and warm personality he can be considered a good neighbor and an

asset to his community.
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Theme #7 !

Neighbors, Good and Bad

| have one certain neighbor whom | absolutely -hate, She is about
ninety years old, and she is about the crabbiegt thing on earth, If you
get within thirty feet of her house.she comes barging out the door to see
who you are, She is almost totally deaf, If she has her hearing aid
turned up high and if yeu yell as loud as you can inte her ear, she can
almest understand what you are éaying.

This woman, of course, i1s ene of those old bitties who thinks that
the town owes her everything. She s never satisfied with the way the
town {s being run, |

On. the other hand, | have a neighbor who is the nicest man | can
think of. He never gripes about anything, and he is content to let the
proper authorities run the town, He is‘old:too, about ninety, but he
isn't crabby or susp"i’cio,usq

I' think that |:have two peffect examples of neighbors of being on
the two extremes. One is £he mos t érabby persoi 11ving, the other the
nicest. | think that this is true in the United States as a whole because
of different people being taught different‘thingsni

The two neighbors that | havg are sort of different though, because

they .are married te each ether.




I 5 )

138
Theme #8

Neighbors, Good and Bad

To one side of us !ivés a young divorcee with a half dozen brats,
She doesn't make them mind her or anybody else either,

" The kids walk out or run out inte the middlé of. the street jJust
asking to be hit, and usually during the most busy parts of the day when
traffic {s the heaviest.

They, the children, pick fights with all the other children in the
neighborhogd“ When the kfds ask them to join them in a game they don‘;
agree on how the game-shoqld_pe played; they say it is a sissy game; or
they always want te be the person who leads the game more orv1ess,,6r the
person whe is lt.

Then {f they don't feel Tike exercising véry much they get rockg
from the.alley and throw them at the cars as they go by,

It seems to me that ;hg mother should:be able to make them mind
better than that. And she 4oe$n't work so she Is there mest of the time
to watch them,

On the other side of us is an old couple who keep pretty much to
themselves, They are very friendly and nice to talk to. But they aren't
trying to snoep into anybody's businesé all the time 1Tke some peeple do.

Then In back of ‘us there is this old couple who are very friendly,
They are always ready to help if the need ari;esh They are. the kind of

. people that you can talk to ever the fence on a ni¢e summer day. Thay
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Theme #8 (continued)

are agreeable and quick to see your point of view; but they expect you to
see their's tooy If they don’t agree. Thils is.only right though,

Well, what can you say-about nelghbors? 1. don't think that there
Is an idea].neighborr_and ittwouid probably get mighty boring If all your
“neighbors were ideal. .Your nelghbors.are what they are good or bady and
you have to make the best:of it.

If you complain and fight with them all the time it affects every~
body. . If the parents fight all. the time they make their children stay
away frém'each.other. So don't: flght with your nelghbors, except for
your rights., It isn*t worth it.and the.rest of your family just gets the

‘worst from'lt.-




I

2, 140
Theme #9

.Néighbors, Good and Bad

In . the Bible one is taught:to love his nejghbor-as himself, . One
then Is caused to wonder who -is his nelghbor, This wasn’t explained in
terms-.of good .or bad neighbors but.éxp]alned.ln.the Bible with whoever is
in need of ones neighbor; Not-just the person. across from one . or the per~
son he lives next door to, ones neighbor may:be the starving famlily at th;
.other-end of town.or other slde of the.world. .One.can't decide whether
his nelghbors are good.or bad because of race, colory. or-creed, He'.
should love .them all, |

One:In school. has' so many neighbors because he.attends every cléss
with a different neighbor. They can be good .or 'bad depending upon his
taste of friends.

If one happens to be alone in a strange:country he may turn to his
neighbor for.-aid, His neighbor may speak.a strange tongue, but he is
sti11 a neighbor. The neighbor may be helpful to one and turn down help
to. ahother, because he:wasn't polite .asking for aid. One-cannot say he
is a bad neighbor because he helped one and not another.

One -must be a neighbor to have a neighbor so whether it's the per~
son .across from-one, next door,.or across the world if he wants a neigh=

bor--good or bad-~he!1l have to be a neighbor first:and remember to love

his neighbor as himself,
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Neighbors, Good and Bad

A neighbor s one who, In general, will mow the lawn while you're

on vacation, and take care of your trained dog. He, for the most part, is

a likeable character; he knows when to mind his own'buslness and, of
cdurse, knows when he's not welcome. He.is active in the local activities
and almoest always never misses a P,T.A. meeting. He is a flrm bellever in

establishing good relationships with his children.

The ardent church=goer Is he; never misses a Sunday unless it's for

one of those early fishing-grlps with the boys, Hé‘ll cover=up for you if
you‘ve.had'a fight with you} épou;e, but he doesn't like to get tangfed up
in a family war, To size him up very qulckly, we could say hets an'all=
around good Joe.

The bad neighbors are easily spotted in a neighborhood. "He's a
pill and his wife Is a talking taée recorderf She never shufs up for a
minute and .is constantly QH the telephone. He can't stand to have hls '

flower-beds disturbed, so what does he do? He sends his ITtthe bundle

of joys over to play in your yard, He has an over~sized dog, a mongrel as

a matter of facf, that ]oyes to raid your garbage can. And he's quite
clever. at this for it"s not every dog that can scatter your garbage all
ove; the yard., How clever can you get!!

His wife is Qne.éf tHose wbmen,who is a window-watcher; she knows

what you're doing every minute of the day, even when you use the toilet.

Lil

W T Y
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Theme #10 (cdntinded)

Your neighbor, all sized up in one package, is a big bore with a

wife who is too terrible for words,
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Theme #11

Nelghbors, Good and Bad

A neighbor is a petson with whom you associate day by day. . We
associate with good neighbors and bad neighbors. .We should know how to
get along with each kind, Té do this | feel. we should know what good
neighbors and bad neighbors are~-in ouf'own minds,

. I feel a good neighbor- is a person with whom you can.agree.and .
come to a mutual understanding wjthéut hurting .each other, . 1 don*t mean
by hurt, physical blows, but things.said or done.

A good neighbor is one that respects your beliefs as to religion,
morals, ideals, and so on. If you are~6f two different religions he won't
force his on you or he:won’t- try..to change your goals in .any.way. .He
should be treated by you-as a brother and you should be able to confide
in him; and when in need be .able to.go to him for help. But to be:a good
neighbor yoursélf‘you shouldn’t Burden your. neighbor with.every little
~problem that.comes;up.

A bad neighbor is a person that:when you confide in hlm he dis~
cusses your problem .around-with some.of his friends with whom it doesn’t
concern, |

He may‘be the type of person that is always gossiping or telling
you all of his troubles. ‘He does things on purpose that interfere:with
your goals or line of reasoning, To be brief, he is more bother than he

is worth,
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Good neighbors: can help each other. quite a bit, but.one selfish or

poor neighbor can ruin everything and what they stand for.
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Theme #12

, Neighbors, Good and Bad

Neighbors are persons who live near each other, and many of their
activities are based upon oné another. One can be blessed with good
neighbors, or one can be.afflicted'wifh bad neighbors.

Good heighbors are enjoyable, and the family cani.have.many .good: '
times together. Often people like to spend their leisure time with their
neighbors, enjoying some mutual activity. Also,'neighbors can really be
friends in need. They can help each other.with their work and get things
done faster. .and have‘fun doing it.

Bad neighbors can ruin a family's fun and make life miserable for
everyone. There are many ways in which bad neighbors can contribute to
the delinquency of the children, jfhey-cén do this by setting poor exam~
ples for children, .and chi]drén.are easily susceptible to the tréits of
older persons. Bad neighbors will not bring up their own children
properly, and thus some of this will rub off on other children. .Bad
neighbors will not help someone in distress as,will\good neTéhbors; they
‘are concerned primarily ‘with themselves. . In.a city bad neighbors do not
contribute to the Welldbeing of their neighborhoed. They do not try to
keep their homes and yards in good condition and are not concerned with
a better life for the whole community.

Good neighbors wish to.promote their neijghborhood and keep it in

top shape. They like to help their neighbors and.feel that they should
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Theme #12 (continued)

receive this same treatment in return.
Being a good neighbor should not be limited to the boundaries of
our country, but it:should be an important policy that we extend to all

other. peoples.
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Theme #13
Neighbors, Good and Bad
Neighbors are not only persons who live ﬁext.door to you. In my

opinion good neighbors can live clear across town. Bad neighbors can
1ive only on your block in town,

Having good neighbors means to have good friends and be in friendly
fellowship with others., Good neighbors are not for keeping the next house
clean or to-make yours nicé with a cut lawn, but they are for understand-
ing and réspect and ideas, Neighbors are not only for the extra cup‘of
sugar you need, nor a baby sitter in an emergency, but they are a neces=
sary organ of the comhunlty! |

Neighborg are human beings with human faults, Naturally many
people have more than their share of faults, |f, by unfortunate chance,
one lives beside you he is class}fied as a bad neighbor or just a plain
grouch. The reasons for this bad neighbor may not be clear to his other
neighbors, but to him they may be justifiable=~in his eyes. To him the
" community may be a despiteful, annoying nuisance which he wants‘nothing to
do with, In his eyes babies crying, kids ruining his lawn, dogs howling,
and teenagers aré his mortal enemies, He wants a sed1uded, quiet Tife
which seems strange to us. His private life is being invaded by these
chfldren, dogs, and teenagers, so he becomes ''grouchy''.

Neighbors, good or bad, belong in a community or any society. Bad

neighbors may be helped by becoming good neighbors yourseif.

{1
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Theme #14

Neighbors,. Good and Bad

We all have neighbors here in our town, We exchange friendly talk
about subjects of common interest while we work together to'get a stubborn
lawn-mower working, or while wé participate in a friendly game of cards,
Our goodlneigHbor sees us walking on a cold, raiﬁy day; he stops and offers
us a ride, He smiles as he passes us on the stréet; our whole day seems to
brighten and gain a new perspective. He is always ready.to give a helping
han& when it's needed; he's a friend.

But,  a neighbor is more than the fellow who happens to live next
door or across the street, We have never seen some of our best neéighbots
and will never know their names, .Our good neighbors are those men every-
where whg,'no matter againsf what odds, still retain their own thoughts
and strive for a better life.

Our good neighbor may be the hurigry Chinese farmer who toilsvcease-
lessly égainst cruel task-masters, nature. and man, and yet, in His own way,
and in the recesses of his heart, sends up a hopeful prayer that all men '
mfght be free from subjugation,

He might be one of the cocoa-brown peons, working. hard in the
sweating tropics so that people he has never seen might enjoy his bananas,
or coffee. He wishes that people everywhere might feel as happy and care~
free as does he.

Our good neighbors whom we have never seen wish for us the same as




- .

Theme #14 (continued)

we do for them--that men might someday live together peacefully and help=-

Fully.
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Theme #15

Neighbors, Good and Bad

Although physical features of an area pfay a large part in the
area, | believe that your nejghbors have a large role concerning your
happiness in a neighborhood. 1{t's probably to assume fhat the more you
stay at home the more contact you:will have with your neighbors.

A neighborhood of WQrm, frienafy people can’ indeed be-a;blessing.
Understanding and group cooperation can lead to a full, satisfying group
relationship. To achieve this relationship a few conditions should be
met. Neighbors that .have many thinés in common. usually get along a lot
better than others, A family with many young children may not fit in
an. area of retired peoples An older couple may ﬁotAéppreciate all the
neighborhood children.

Good neighbors many times have fun together. A neighborhood
barbeque or an evening get-together can add much to the enjoyhent of
group living. Good neighbors usually. are responsible neighbors. Late,
joud parties [n an area where many people go to bed early are not rgally
appreciafed, .Good neighbors usually take pri&evin the. neighborhoed,
They try to keep the'neighborhoed attractive by keeping their yards in a
pleasing state. A nelghbor whose yard is messy and unkept ‘doesn*t glve
much to the appearance of yoyrs. |

Being a good neighbor is something every family should try to be.

A neighborhood of happy ”sugar*borréwing” families can be a wonderful
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place in which to live.
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Theme #16

Neighbors, Good and Eéd

A couple of.years ago my grandfather had a stroke. . Being at
Christmas time, Mom,and'Daa,cduldn‘t'be home, Hgving heard about this
mishap, our néighbors offered to cook our dinner and get everything,ready
for Christmas day. |

Our neighbor's little girl was having her tonsils out and couldn't
be left alone. To sit by her qaﬁghter:with nothing to eat was a tedious
joby My mother offered to sit with her daughter a couple of hours a day,
so to give her time to eat, etc, Our neighborhood gets along fairly well,
considering all the little kids around.

In a neighbor's yard which was forbidden to go into, the children
of the neighborhood decided téAplay‘ Seeing .all the flowers she had
planted, the children pickgd them to bring to their mothers. When she
saw the flowers had been,p{cked, she went to each mother and collected
five -dollars from eachis . She must have very beautiful flowers for the
price she charged for the pjcked ones;

All in all, we have to have both good. and bad neighbors to balance

out the neighborhéod so that it doesn't get boring.
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Theme #17

Neighbors, Goeod. and Bad

When we lived on Second Avenue, the neighbor on our right was one
of the best. While the neighbor on our left was.the worst.

Harry, the neighbor on opr right, was ah old widower and the kids,
it seemed, could do a]most'ﬁo w?gngf He took me fishing a couple of
times and though we didn't éatqh much, | -learned a lot. When the time
for crabapp]es-came.wé all went to see Harry.  He said he didn't mind as
long as we were careful not to break any limbs off the tree. DBuring the

.summer Harry liked to tell stories,.so a little after supper most of. the
kids Qould.be over there. Everybody, as far as | know, 1iked ngryi

The Smiths livea on oar Jeft., They Were an ola.couple that had Ee; :
tired from the farm ana msved into town. -They wéreAa1Ways griping about
us kids making too much noise. Gn’the.left side of our house was a'wiqe
and long stretch of lawn, and.we liked to play football there. Well, we'd
be p]aying.football and anywhgré from one to two minutes after We:weuld
have gotten started Mr. Smith would come out and tell us to 'git', My
folks qwned that stretch of lawn, but when he came out we would leave.

Bne day when he came and told us to.!git! we decided to'stay and play.-
Weli,.he came out about four times before he called the cops. When the
cops came ‘we kept on playing. The football got loose and.rolled onto
Mr., Smith!é land, | took two jumps, pitked uplthe ball, and jumpea back.

The game continued. During all this time the police had been sitting in
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_Theme #17 (continued)

their car at the corner. Mr. Smjth came out, looked at the police, then
at us, then the police; The police.then drove away and Mr. Smith went
back into the house, very mad, We kids realized that we could do what we

Wwanted as long as we stayed on our own property, and so we made life very

miserable for Mr. Smith.
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Theme #18

Neighbors, Good. and Bad

The neighborhoad | Tive In.is like "one big happy family,'" each of
us being é brother or sister to ‘the others. Doing heipfui things for .each
othér, talking problems over,.drinkiﬁg coffee tdgéther.and discussing
everything from1w0rld problems to aomestic problems are characteristic of
Mthe block'. Durihé the Summers.ﬁarbecues‘are.he]d for no speclial reason
except for a get-togethér; Every faﬁily brings something and in no time
eVeryone iS'having a gogd time.

Helping ﬁith.tﬁé children, cooking the meals, and washing clothes
are jUSt'a.Few examples the néighbérs.share.when.a family has had bad luck
or an [llness. To take In a.v@sﬁ‘that is hahglng on the iines or to close
anytwindows that ﬁigﬁt have .been left open when,a storm unexpectedly comées
up meéns very much’to that neighPorhogd, ,Aﬁ.act of this nature haé hap~
pened.yery often in the ngfghhoﬁﬁoaa,

Because tﬁere.are,¢105e to thir§y~five chitdren on the block,
everyone has'grOWn,accustQméd to the noisg, Hearing.them.at play reminds
me of recegs time at schooly - If the neighborhoad was qulet,. it would. be
very odd,

One family complalned of the nofse, Mr. ''X's" children weren't
allowed out of the .fence and suffered very much. The pérénts never did
understand that the other 'mohsters' on our block were good and just

being themselves. 1 think it's too bad when parents won't permit their
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Theme #18 (continued)

children to run with the-othérs as they did. Soon their children became
withdrawn,

.éxcept for fhis Incident with family "X"y the néighborhoed has been
peaceful for the twelve years Welye lived there. . These are qeighbors fhat
are really wonderful, and make a family proud to say'théy;TTVe on "the

block,
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Neighbors, Good- and Bad

Neféhbors can be very §well people, but they can also be very bad.

* Now what would the‘good.neighbor‘be‘]ike? Well, it would be'kimd \
of hard to say, because people are not alike in most respects. The good
neighbors like to visit and just pégs time away=~especially in the morn~
ings~~say on Saturday morning, Drink coffee and smoke‘cigarettes, prob~
ably your cigarettes, are the two Saturday morning ocgupations of neigh~

bors. They like to borrow a cup of sugar, flour, etc. But without this
kind of person .what would you haye? =- Probably .nothing. Not to have
goad ‘neighbors is like having nothing to live for. You need friends and
friends nged you unlgss tbey‘re old ecrabs or grouahé;‘

.The crabs and grouches méke it bad for everyone. Now, say you've
just moved ﬁnto a neiw block or even.a new town, Everyone is a stranger.
The: couple next.door are in their mid-forties, a little older th;n yoLu.,
.0f course you try to make friends by talking over the -back fence with
something like this, "Hello there,‘lLVe Jjust moved here .and my name is
Van Gorden.“ By now you,hqve.noticed that5heuwés-Watering-the lawn, He
doesn't reply, looks at you and kind of makes a face. Thén he just keeps
right:on with:what he was doing. Well, you'think, thislis some person !
have for a neighbor, l‘wdnder if he likes people or even himself. He's
one of the kind who dogsn*f like people other than. himself. .;You might

call him.''take all he can get, but give nothing,"
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Theme #19 (continued)

We gll need others to get peace of mind and the rlght'people‘will
help if they can.. This Is true in all good neighborhoods and of good

neighbors.
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Theme #20

Neighbors, Good and Bad

A person can. have very nice neighbors, or he can haye neighbors
that are hard to get along with. |

On my block, a new nelghbor moved. In and at first l. thought she
was a nlice elderly woman. She.Mbqld come over and visit and have coffee.
Sometimes she would play the piano as she said she liked the piano. |
never thought. too much about it at first, until it got to the point where
she wéuld come over any time, no matter whaf I was doing; or if | had
company. | finally got to-the po{nt I eyen hated to see her come. She
must have.fihally realized [t, because she started deing anything that
would make me angry. First she would holler at my two smallfbrbther;
that were playing in the yard. 'Whgh'f,asked her the reason for this,. she
sald she couldn't reste, | then told my brothers they would have to play
quietly. Then one morning I noticed some yegefables wére taken from:the .
small garden out in the,baca of m? house. [l never said anything at first,
because ]. thought maybe Fhe'pther children in.the block had cqme'over~and
picked. them. But; as things happen, [. finally learned the truth. -The new
neighbor that was so nice ;i first had stolen them.and was still doing it.
It wasnkt fhe Idea of the vegetables, it Was that she took them without
.asking. | would have given‘them:to her if she would have asked me, I
finally caught her at it 6ne.day,and she never did it again. Then what do

you think she did next? She tried to cut the limbs off the trees we.had.
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Theme #20 (contiﬂyed)

planted. She said they made noise on the side of her house when thF wind
blew. We finally gof her to reafize that the trees would -do her mo}e
good than harm. . She nevér spoke much after that, as she was vefy angry.
! could go §n,and on about her, but there is no point In if,_because she
was just a bad neighbor,

Acrosg the street an e}derTy:couple.[ived,and they were such wonder~-
ful neigﬁborgf They ofteﬁ,times came over to visit or ask us over to
visit fhemv *They,WOuld always tell us to come over and watch tefevjsion.
Once in a-~while the&-Would care for my younger brother while I went
shopping on Saturday-afternoon. They always were friendly no matter-when
we saw them or where it happened toibe. 1 gﬁess a person'hqg nice neigh~

bors also,
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