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Abstract:

The number of certified secondary public school teachers has increased dramatically over the past two
decades. The "teacher shortage" of the war years and the 1950's and 1960's has all but vanished. These
facts coupled with lowering public school enrollments due to birth rate decreases throughout the United
States and Montana have placed severe burdens on secondary school teachers looking for new
employment.

Montana district superintendents of schools are usually empowered by district school boards to
recommend to these boards secondary teachers to be hired to fill vacancies in teaching staffs. Because
of the large numbers of secondary teachers presently available today, district superintendents of
schools can afford to be very selective when filling these vacant positions. A prospective secondary
teacher must therefore give himself every advantage in this highly competitive job market. A
prospective secondary teacher should have beforehand knowledge of the job market's (1) most
desirable or least desirable single-field subject competency, (2) the most desirable multi-field
major-minor subject areas, (3) the range of years of classroom teaching experience most preferred by
hiring district superintendents of schools, (4) the professional preparational levels preferred most by
hiring district superintendents of schools, and (5) the influence previous superintendency experience
hiring district superintendents of schools might have on hiring preferences for applicant secondary
teachers. A prospective teacher with this information will have provided himself an employment
advantage over the competition.

Among the conclusions obtained from this study are college-bound students considering education or
college students enrolled in education curricula need be aware of secondary teaching subjects in highest
demand among hiring district superintendents of schools. Practicing secondary teachers also need be
aware of possible hiring preference changes of district superintendents of schools brought on by
increased classroom teaching experience and/or advanced certification resulting from earned fifth-year
endorsements, master's degrees, or doctorate degrees. This study points out there are indeed definite
hiring preferences shown toward applicant secondary teachers in the areas of professional educational
preparation, the number of years of classroom teaching experience, and whether the applicant teacher is
endorsed in a single-field or a multi-field subject area.
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. ABSTRACT

. The number of certified secondary public school teachers has
increased dramatically over the past two decades. The "teacher short-
age' of the war years and the 1950's and 1960's has.all but vanished.
These facts coupled with lowering public school enrollments due to
birth rate decreases throughout the United States and Montana have

placed severe burdens on secondary school teachers looking for new
employment.

Montana district superintendents of schools are usually
empowered by district school boards to recommend to these boards
secondary teachers to be hired to fill vacancies in teaching staffs.
Because of the large numbers of secondary teachers presently available
today, district superintendents of schools can afford to be very
selective when filling these vacant positions. A prospective secondary
teacher must therefore give himself every advantage in this highly
competitive job market. A prospective secondary teacher should have
beforehand knowledge of the job market's (1) most desirable or least
desirable single-field subject competency, (2) the most desirable
multi-field major-minor subject areas, (3) the range of years of class—
room teaching experience most preferred by hiring district superinten-
dents of schools, (4) the professional preparational levels preferred
most by hiring district superintendents of schools, and (5) the influ-
ence previous superintendency experience hiring district superintendents
of schools might have on hiring preferences  for applicant secondary
teachers. A prospective teacher with this information will have
provided himself an employment advantage over the competition.

Among the conclusions obtained from this study are college-
bound students considering education or college students enrolled in
education curricula need be aware of secondary teaching subjects in
highest demand among hiring district superintendents of schools.
Practicing secondary teachers also need be aware of possible hiring
preference changes of district superintendents of schools brought on
by increased classroom teaching experience and/or advanced certifica-
tion resulting from earned fifth-year endorsements, master's degrees,
or doctorate degrees. - i

This study points out there are indeed definite hiring prefer-
ences shown toward applicant secondary teachers in the areas of profes-—
. sional educational preparation, the number of years of classroom
teaching -experience, and whether the applicant. teacher is endorsed in
. a 51ng1e—f1eld or a multi-field subject area.




Chapter 1

INTRODUCTION
)

Public secondary school teachers entering the teaching profes-—
sion for the first't;me and those teacﬁers re—-entering. or changing
yschools for personal réaéons are finding hew‘teéching positions
" extremely difficult.to ob;ain (Graybeal, 1971).. Few will'quéstion that
during the past twq:decades American colleges and universities'engaged
in teacher education have been pouring'graduétes in educatién into .a
1a$or markef that has gradually been dimi#iéhing in size (Gféybéal,
1971). - _
' In 1969, the increasing supply of teachgrs finally caught- up
with the demand for.newnciassroom teachers. The now familiar fteacher
surplus" fesultgd (Grieder, 1972).

| This'sgrplus-of teachers must not be“confused with the literal

" There are many areas in

iﬁterbretation of the word "surplus.
secondary teaéhing wheré.theasﬁpply,has ho£ caught up with or exceeded
the demapd for teachers_(Lightfbét, 1972). Tﬁere are also those areas
where the market has beén saturated wiph.available‘téaching personnel.
These are the "crowdéd" areas.

It‘wéuld béhéove the beginning or experigncéd teacher seeking
new employmen£ to be able-to identify these areas and plan his compe-

tency expansion accordingly in order to better increase prospects of

securing a,desired.teaching pqsitidﬁ.. The immediate future seems to




2
hold no promise for general relief of the teacher surpius situation.
Both teachers and;teacher prospectives must plan and act accordingly if -

they inﬁen&‘to practice in their profession. .

STATEMENT OF THE PROBLEM

L

A problem of this ‘study was to detefmine: A !

1. ,If’significént Aifferencés exist in hiring‘preféfénces
between Montané blass I, II, or III seégndarf school distriét superin~
-tendents of schools toward teachers seeking employment at the secondary
level in Montana public schools ﬁith multi-field @ajor—minor endorse-
meﬁts_and th6§e secondary teachers sgeking employmené-with_oniy'bhe
endorsement or single-field area.

2. .If significant differenceg gxiét in hiring preférences
between Montana Cléss I, II, or III secondary school.district Sﬁperin~
tendents of schools toward teéchérs seeking employment at the-éecondary
level in Montana public schools withrﬁfofessiohgl,preparatioq at the
bachelor's degree level, the fifth-year eﬁdorsement level, the master's
degree level, or the doctqréte degree level.

3., 1If significant differénces exist in hiring prefereﬁces
between Montana.Classvi, II, or III éecondary_school district superin-
" tendents of schools toward secon&ary ﬁgachers seekiﬁg émployment in
Montana schools wiéh zero to two years classroom teaching experignée,

three to five years classroom teaching experience, or six or more years




classroom teaching experience.

4. 1If significant différences exist between the hiring prefer-
ences of Montané Class I,‘iI; or III secohdgry school dis;rict superin-
tendents'of scﬁools and their perceived importance of advanced college
training when selécting applicant éecdﬁdary teachers fbr.pASitidns in

their school districts.

5. TIf significant differences exist between the hiring prefer-

" ences of Monfana Class I, Ii, or III secondary schéql district superin-
tendents of schools and their percéiveé importance of previous class~
room teaching experience when selecting”applicant secondayy teachers
for positions iﬁ their school districts.-

6. If significagt differences exist between: the hiring prefer-
ences of Montana district superintendeﬁts of schools with one to three
years superintendency experience, four to six yeérs_superinténdency
experience, and seven or more years superiptendency experience toward
- teachers seeking employment a£ the se;ondary level in Montana schools
with multi-field major-minor endorsemeﬁts and those secoﬁdary teachers

seekiﬁg employment with only a single-field area endorsement.

7. 1If significant differences exist between the biring prefer-

ences of Montana district superintendents of schools with one to three
years superintendency experience, four to six years superintendency
experience, and seven or more years superintendency experience toward

teachers seeking employment at the secondary level in Montana schools
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with professional preparation at the bachelor's degree,. fifth~year
endorsement, master’s degree, or dbcto;ate degree level.

8. If significant differences exist between the hiring pre-
ferences of Montana district supefinten&enfs.of schools with one to
three years superintendency experience, foﬁrlto six ?ears superinten-
dency experience, or seven or more‘years superinfen&ency'experience
toward teachers seeking employment'at the secondary level in Mbhtana
schools with zero to two years classfoom teaching experience, three to
five years classroom teacﬁing experience, or six or more years class-— -
room teaching'experience.

9. 1If significant differences e%ist betweeﬁ the hiring
preferencés_of Montana district superinteﬁdents of schools with one to
three years superiﬁtendency experience, four to six years superinten-
dency experience? or seven or more years superintendency exberience and
their perceived importance of édvancédAcollege training Whén selecting
applicant secondary teachers for their schdol,districts.

10. 1If sigpificant'differences exist between tﬁe preferences
of Montana district superintendénts of schools with one to three years
supériﬁtendency experience,_foﬁr to six years superintendency experi-
ence, Oor seven or more years superintendency experience and their
perceived importance of previous classroom teaching experience when
sélécting apﬁlicant secondary teachers for their school districts.

11, 1If significant differences exist ‘between Montana Class I,

1
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II, or III secondary school district superintendents of schools and
placement officialé at five Montana colleges of education offering
placemeﬁt'services to secondary.feéchers‘seeking employﬁént in Montané
and the Moﬁténa Security Employment Service as to hiring preferences of
these district superintendents of schqols and'the'average relative dif-
ficulty of teacher placement experienced by these placémént offiéialsA
pertainiﬁg to singlé—field or mul£i—field major-minor secandary endorsé—‘
ments.

12.. If Sigﬁificant differences exist between Montana Class I,
II, or IIIL secondary school district supérintendents pf schools and
placement officials at five Montana colleges of education offering
placement officials at five Montana colléges of education offering
placement services ?o secondary teachers séeking employment 'in Montana
and the Montana Security Employment Service as to hiring'preferences of
these district superintendents of schools and the average relative dif-
ficulty of teacher placement experiencéd by theée placement officials
pertaining to the professional preparation level. of apbliéant secondary

teachers.

13. 1If significant differences exist between Montana Class I,
II, or III secondary school dist;ict superintendents of schools and
placement officials at five Montana colleges of education offering place-
ment services to secondary teachers'seeking employment in Montana and the
Montana Security Employment Service as to hiring preferences of these

district supefintepdents of ‘schools and the average relative difficulty
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of teacher placement experienced by .these placement officials perfain—
ing to the number of years of pfevious cléssroom‘teaching experience
" claimed by applicant secondary teachers. | |

An ad&itionél problem of this sfudy was to:

14. Identify single~field seéondary school subject teéching
areas presently noted by Montana secondary schooi district Class I, II,
of III supetiﬁtendenté'of schools as beihg most:difficﬁlt or least
difficuit in which to locafe cértified teachers when aftempé£ﬁg to
fill vacancies in their school districts..- |

15. .Identify multi-field major—minor secondafy schoal subject
. teaching areas presently noted bvaontana éecondary school Class I, II,
or III superintendents of schools as being most difficult to locate
certified teachers when éttembting to f£ill Vacancieé in their school
districts.

16. Identify single-field secondary school subjec; tgaching
areas presently noted b§ five Montana college placement officials and
the Montana Security‘Emplbyment Service as being mést difficult or least
difficult to locate certified teachers'wheﬁ aftempting to £1il1ll vacancies

in Montana school districts.

17. Identify multi-field majér-minof sécondar& school subject
teaching areas pfesently ﬁofed by five Montana college.placement
officilals and tﬁe Mon;ana Security Employment Service as being most
difficult to locate certified teachers when attempting to fiil‘vacan—

cies in Montana school districts.
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PURPOSE OF THE STUDY

The purpose of this study is to examine advantages helpful in
'obtainiﬁg teaching employment in a market where tﬁe suppl&’has‘éxceeded
the demand for teachers in ce?tain subject areas. Prospective teachers
and those teachers relocating or considering advanced degrees in sub-
ject areas need be cognizant of crowded subjgct teéching areas and
also be aware of hiring preferences evidenced by~hiring district
superintendéﬁts of schools toward both claséroom teacﬁing éxbérienée
and advanced professional preparétidn, ’

Placement officials knowing of the demand in various subject
areas at the secondary level can inform class advisotrs of the crowded
' condifions in these fields and thereﬂ& direct prospective teachers into
other less crowded teaching areas. Previouély certified teachers can
be made aware, by placement officials and class advisors, of.current
preferential trends of aistrict superintendents of schoolsAtoward both
advanced professional préparation and classroom teaching experience.

Indications show that the.overSuépiy of secondary teachers will
not diminish until the turn of the century (N.E.A.,1972). 1In prder to
eliminate or minimize‘the prospects of wérsening teacher placement
difficulties, crowded teaching areas must be identifiedland éppropriate
action taken on those'enteriﬁg-teachéfsvto avoia an ovérfilled sitﬁa—

tion.’




g
GENERAL_QUESTIONS TO BE'ANSWEREDH

The .general questiogs to have been anewered were:

1. Did significant differences exist between the hiring.
preferencee of Montane~secondary school district Class I, Ii,.or 111
superintendents of schoois toward aprlicant secondary teachere iﬁ
Montana and those secondar& teachers having mglti—field ﬁejor—minor :
endorsements or these secdedary teachers héVing enly a éingle;field
endorsement? |

| 2. Did significant differences exist between the hiring
preferences of Montana'seéondary school district Class I II, or III
superintendents of schools toward applicant Secondary teachers in ‘
Montana with professional preparation at the bachelor s degree, fifth—
year endorsement certification, master" s_degree, or the doctorate degree
level?

'3. Did significant differences exist betﬁeen the ﬁiring
breferences of Montana'secondary school district Clase I, II,;or ITT
superintendents of schools torard apflicant secondary teachers in
Montana having from zero to two years classroom teaching experience,
‘from three to five years classroom teaching experience, or from six to
more years of classroom teaching experience?

4., Did‘significant'differencee exist between the.hiripé
preferences of Montana secondery school district superintendents of

schools with one to three years superintendency experieﬁce,lﬁith four
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to.six years superintendency experience, or with seven or more years
superintendency experience toward seeondarf teachers in Montana having
from zero to two years classroom teaching experience, three toyfivé
years classroom teaching experience, or six or more yeers classroom
teaching ekperience?

5. Did.significant differences exist between the hiring
_preferences of Montana seéondary school district superintendents of
schools with one to three years superintendency experience, with four to'
six years superintendency experience, or .with seven or nofe years
superintendency experience toward applicant secondary ;eachers in
Moneana having a single—field-endorsement*or-a mnltiffield major-minor
secondary endorsement?

‘6. Did significant differences exist between’the hiring pre-
ferences of Montana secondary school district superintendents of schools
with onelto three years superintendency experience, with four to six
years superintendency experience, or WiFh seven Or more years superin-
tendency experience toward epplidant secondary teachers in‘Mbntana having .
the bachelor's degree, fifth-year endorsement, master's degree, or the
doctorate degree level of professionaljpreperation?

7. What single~field secondary subjec;s were noted by Class I,
II, or IIT district supenintendents of SChdois in'ﬁontana as-Being most‘_

difficult to locate certified teachers'when attempting to fill vacan-

cies in their secondary school districts?
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8. What single-fileld Subiects were noted by Class I, II, or
ITI district superintendents of s;hoéls in Mbntana as being least
difficult to locate certified teachers when atfempting to fiil‘vacan—
cies'in their sécéndary'school.districtsé |

9. What multi-field major-minor subjects were noted by Class I,
II, or III district superintendeﬁts of - schools in Moqténa as being most
difficult to locate certified teachers Wﬁen attempting to fill vacan-
cies in their secondary schooi'districts.

10. What single~fi¢1d secondary subiects.were noted by‘five
Montana -teacher training plécement officials and the Montana Security
Employment Service as being most difficﬁlf in which to pléce'applicant
secondary teachers in ﬁontana? |

11. What single-field secondary subjecté Were'noted‘by,five

Montana teacher training ﬁlacement officials and the Montana Security

Employment Service as being least difficult in which to place applicanf“

secondary teachers in'Monténa?

12. What multi-field major—minor secondary subjects were nofed
by five Montana teacher traiﬁing placement officials and the Montana
Security Employment Service as beiqg most difficult in which to plaée
applicant secondary teachers iﬁ Montana? '

13. Did significaﬁt differeﬁces exist betweén'Moﬁtana-college
placement officials and the Montang Security Employmént.SerQice and

Montana .district superintendents of schools of Class I, II, or_III

=TT
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districts concerning district preferences and difficulty of teacher
placement noted by placement officials for those applicant secondary
teachers having a single-field endorsemgnt?

14. Did significant differences exist between Montana collegé
placement officials and the M?ntaﬁa,Security Employmept'Service and
Montana disfrict-suﬁerintendents of schools of Class I, II, or III
districts concerning district preferencés and difficulty of‘teacher
placemen; noted by placement officials féf those applicant secondary
feachefs having a multi—field.maﬁor—minér‘end6rsemenf?

15. Did significanf differences.exist between Montaﬁa college
placement officials and the Montana Secufity Employment Service and
Montana district superintendents of schools of Class I, II, or III
districts concerning district .preferences and difficult§ of teacher
placement noted by placement- officials for those applic;nt secondary
teachers héving zero to two years classroom‘teaching experience, froﬁ‘
three to five years classroom teaching experience, or six or more
years classroém teaching‘experience?_

16. Did significant differences exist between Mon;ana bollege
placement officials and the Montana Securify Eﬁployment_?efvice and
Montana dis;ricf superintendents of.schools of Class I, 11, or III»
diétricts concerning district preferenées.and‘difficulty 6f teacher
placement noted by placemént offi¢ials for those appliéant sécoﬁdary

teachers having.professidhal preparation at the bachelor's degree,
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fifth-year endorsement, master's degree, or the doctorate degree

level?
GENERAL PROCEDURE

The procedure gmployed by thié fesegrcher.wgs ?o distribute an
opinionnaire to the.district superinFendent of:sbhools for each high
_ school district in Montana.‘ Another opinionnaire was distributedﬁto
placement officials of five Montana teécher-trainiﬂg'institufions and
the Montana Security Employment Service.‘-A samplé of these instrumeﬁts
appeafs as Appendix B, pages 174-177, and Appendix E, pages 180-181,
respectively. | '

These instrumenté furnished information as to thé secondary
subjects Montana Class I, II, or IIL &istrict superintendents of
schools and the selected‘placement officials felt were most difficﬁlf
to locate or place secoﬁdéry teachers ﬁo'fill.vacancies in Méntana's
sécondary school diétricts? The opinionnaires also suppliéd iﬁforma—
tion as.to hiring preferénces of Moptana's district superintendents of
schools pertaining to single-ﬁield teacher applicants and multi-field
major-minor subject teacher applicants.

The opinionﬁaire.distributed to distriqt‘superinfendents of
schools also sampled the hifing preferences'of these Class I, II, or
III Montana district superintendents of schools pertaining.to‘those

secondary teacher applicants possessing advanced professional
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preparation’as well as applicant sécéhdary teachers with standard
bachelor degree certification. |

These data were analyzed'to determine if significant differ-
ences in perceived hiring preferences existed between MontanavdistfiCt
superintendents of schools of each of the three class size.districté in

Montana and (1) whether applicant secopdary teachers have a single-
field.or a multi-field teaching.area endorsement, (2) whether applicant.
secondary Eeachers have 6; have not advanced college professional
training, (3) whether'applicant secoﬁ&gry téachérs have frevious
classroom teaching experiénce as outiineé‘By this study, or (4) these
single—-field or'multi—field teachihgléuﬁjects most or least[difficﬁlt
in which to obtain certified secondary teache?s.in Montana;

These data were analyzed to determine if significant_diffefénces
in perceived hiring preferences existed between Montana éistrict super-
intendents of schoolé having had one to three years superintendéncy
experience, having had four to six years superintendency experience,

Or seven Or more yearé'superintendenéy experience and (1) whether
applicant secondary teachers have a.Siﬁgle—field or a muiti—field
teaching area éndorsement; (2) whethe;_aﬁﬁlicant secondary teachers

have or have‘not advanced college professional training, or (3) whether
applicant secéndary teachers havé.previous classroom teaching e%periénce
as outlined by this study.

Data from the five Montana teacher training institution
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‘placement officials and the Montana.Security Emplo&mént Service were
analyzed to determine single-field‘teacﬁiﬁg subjects and multi-field
major-minor_teaching.subjects most difficult or least diffiquit and
which'sing1e~field or multi-field teaching‘subjeéts afe ﬁost or least .
difficglt‘in which to,obtaiﬁ secbndary tea@hefs iﬁ Montané'é sédondary
Schoolé. | |

Data were analyzéd to determine if therg.were sigﬁificant.
differences betweep Montana superintendenté'of schéols of Class I,
ClasslII, or Class 1II sized districts and five plaéement officiais
_from teécher—training institutions in Monéana and the.Mbntana
Security Employment Service as to perceived placement difficulty
between: (1) épplicant secondary teachers with single—-field or multi-
field teaching endorsementsy (2) gpplicént secondary té;chers With Zero
to two years previous classroom tgachiﬁg experience, with éhree to five
yga?s previous classréom teaching experience, or Wifh six or more
‘years previous classroom teachiﬁg exﬁérieqce; and (3) apﬁlicant
secondary_teachers having brofessiongl préparation'at the bachelqr
degree 1¢vel, the fifth-year endo?semeht level, the master degree_
‘level, or the doc£orate degree professional 1eve;..

Current literature wés researched to seek out_other valﬁable

information and cast light upon the problems pertinent to this study.
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LIMITATIONS

This study was liﬁifed to all sécondary school district
superintendents of schools in Montana. No limitétion was ﬁlaced on
these superintendents of schools as to administrative éxperienbe in
any one particuiar échéol district. Those district superintendents of
schools just beginning Superintendency in the profession, those with
less than one year superinﬁendeﬁcy experience, were excluded from this
study.

This study was limited to those‘public Montana teacher-training
institutions operatiné‘an active placemen£ office and offering teacher
placement services to teaching candidétés.f.The study also considered
information furnished by the Montana feaéher training institutions
operating an active placemenp office and offering teacher placement
services to teaching candidates. The study also considered information

furnished by the Montana Security Employment Service.
DEFINITION OF TERMS

Beginning teacher. "A person who has completed a regular

course, including practice teaching, in a teacher~training institution
and is legally certified to teach, and who is just entering upon the

work of his first teaching position (Good, 1973)."

Single~field major. "A field of major concentration that
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includes courses from related subjeéts or departments (Good, 1973)."

Multi~-field major-minor system.- "The.practice‘of establishing
definite requirements for degrees or graduation in terms of academic
major and minor fields at the éecondary of college level, a definite
number of courses, credits, or hours being required in respective

academic areas (Good, 1973)."

Egpérience, supervised oécupétionél.~‘"On—the—job experience of
a worker in a specifiéd occupation, in Qﬁich he léarns,the skills aﬁd.
knowledge required by that occupation, under tﬁe supervision bf-an
employer, a t;aining sponsor, and/or the teacher-coordinator (Géod{

1973)."

Preparation, professional. '"The total formal preparation for

teaching that a person has completed in a teacher educatiomal institu-
tion; more usually it is understood to include, in addition, the aggre-—
gate of his experience in positions involving educational activities

(Good, 1973)."

Logistical factors. ''Those factors involving school finance,
the number of classrooms, the number of teachers, the number of stu-—
dents, grade level, and the assigned teaching load existing with a

school (Good, 1973)."
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- SUMMARY

The major goals of ihis study Weré to ascertain aé.fo Ghéther
Class I; iI;'or iII distfict superintendéhts of schools:in Montana have
significant differences ip hiring prefefences between applicant
secondary teachers éndorsed in a siﬁglé—field subject.area as con—
trasted to those secondary teachers éndorsed in mplti—fieid.majdr—
minor subject areas.

Invéstigations were also made:of these same Montana district
superintendents of schools to determine hiring preferences between
applicant secondary teachers with from zero to two years classroom
teaching experience, or froﬁ si# to mére'years of classroom teaéhing
experience.

It was deterﬁined if significant differeﬁces in hiring prefer-
ences exist between Class I, II, or III secoﬁdary district'Superintén+
dents of.schools i; Montana concerning applicént secondéry teacher
p?ofessional preparation at the bachelor's degree, fifthjyear'certifi—
cate endorsement, master's degree, or Fhe doctorate degree 1eve}.

It was determined if significant differences in hiriﬁg prefer-
ences exist between Class I, II, or III secondary diétrict superinten-
.dents of schools in Montana concerning applicant secbn@éry teachers
and the importance of these teachers to possess advanced college
degrees or the imﬁortanceﬂplaced'on pfevious classrobm teaéhihg

experience.
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Additional goals of this study were to determine if Montana
~district supeéinténdents of échoois,ﬁaﬁiﬁg-%érious‘numbers of‘yeérs of
superinfendehcy expériencé have hiring'pfeferences between applicant
secondary teachers Wiéh a singie—fiel&'or'multi—field major;min5r
'endorsement, or between applicant secondaryAteachers with zero to two
years, three to five years, or six or more yearé of classroom teaching
éxperience, or between applicant secondary teachers with professiongl
preparation at-the_ﬁacheio;'s degfee, fifth-year éeftifiéate, master's
degree, or the doctorate degree level. | |

The study also,determined'if Mbntana district superintendents :
of schools and Montana teacher training institutions, including the
Montana Security Employment Service, haﬁe different hiring preferences .
or perceive placement difficulties for teachers with single—fiéld or
multi-field majqr—minor,endorsementé, or between applicaﬁt secondary
teachers with zero to two years of classroom teachiné-experigncé,
three to five years classroom teaching'éxﬁérienée, or six or more
years of classroom teaching experience. It was also determined if
these district superiﬁtendents of schools Fegistered significant
differences concerning applicant secondary teachers with professional
preparation at the bachelor's degree, fifth—year endorsement, master's
degree, or thevddctoréte degree level. ‘ | ‘

Additionally, the study has deterpined which single-field and

multi~field secondary eﬁdqrsements'arefmqst or least desired among’
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Montana's Class I, II, or III district superintendents of schools and
also which single—field_and multi-field endorsements are most or least
difficult iﬁ which to place apblicant-secéndgry teachers accdfding to

five Montana teacher-training placement officials and the Montana

Secﬁrity’Employment Service.




Chapter 2
REVIEW OF LITERATURE

The method of organization of the,reiated literature 'has been
to provide a setting fo£ this stu&y by showing the recent abundant’
sqpply of public school teachers has created new‘demaﬁds for wider
teaching area coﬁpetencigs for teaching pefsonnel.._Additidnally, recent
studies have shown the numbef of students pef public school class has ,
been decreasing, while the nuﬁber of teachers,available to teacﬁ in the
classroom has Seen increasing. This is t£ue ﬁot‘only.on,a national "
scalé but holds as well for Montana.

Subsequently, in Chapter 5, the findings whiéhﬁreléte sch601
district size and district’superintendent experience to -single-field
teaching majbrs, multi—field.major—minof endorsements, teacher ciassroom
experiencé, teacher professional preparation, and teaching employment

i)rospectus have been made.
TEACHER SURPLUS

After two decades of teacher shortage, there now seems to be a
serious 6versu§ply of certified teachefs, thus produéing a new and
larger pool of unemployed (Gfieder, 1972). This sudden éﬁrplus has
frustrated many potential teachers.seeking employmgﬁt (Smith, 1972).

The United States Office of Education has estimated that public

_SChpol enrollments'will drob on the,average by mo;eAthan half a million
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students a year through 1982 (Leaining, 1974)..;wﬁilé thereiéan bé'ﬁo
question as to the possible validity of this stafement; it_éoes bear
clarifying, a§ there still remain areas of‘agute teacher,shdrtageé.  '
Certain subject area teachers are stillfvery much in demand in the
following fields on a national scale:i‘special education, elementéry
and secondary library, vocational aﬁa technical fiel&s, women's phyéical
'educafion,‘and the’educétion for the'disadvaﬁtagéd are all in short
éQPply (Mcheal and Hughes, 1971). .

It appears thﬁt the market for the méjority of the subject.area
teaching might not'be as tightly'qiosed as it,appegfs from a éasual
 glance at the current literature (McGreal and Hughes, 1971). The:‘
opportunity exists for those graduates in the éop positions'of thei?
classes. Despite the surplus of teachers, the out;tanding candidatés
have experienced few problems in obtaining positions in theif teaching
fiélds (Indiana State University, 1970). |

Two unique characteristics ha&e-been touched off by the présent
teacher oversupply: a marked decrease in tgacher'turndver and an up-
| grading of credentials, partly for the ;ake of the indiyidﬁal teacher's
security. Therefore, the major éontributors to the present tight joﬁ
market for teachers appeafs not to Be one of ﬁiain teécher over—
abundance. Reasons currently cited for the oversupply include:

1. Steadily decreasing enrollments at the elementary level

subsequently resulting in fewer teaching positions being available at




22
the secondary léQel.

2. Less turnover and dropout from teaching because of h;gher
salaries and the general unstable condition of the nation's economy
which makes moving from one position to aﬁother less attractive than
has been in the past. |

3. The increas;ng number of studenfé enrolled in colleges and
universities,throughout the United States (see Table 1, page 23).

4, An increasing number of teacher candidates being prepared
by.our colleges and universities for a 1eésening schéol-age population
(Riggs, 1976). | | |

'Undoubtedly, each of these regs;ns is éontributing to shrinking
the teacher job markef. ﬁ;wéver, one'frequently ové?looked reason for
difficult teacher placement is that of self;imposed restrictions placed

by the teacher on himself (McGreal and Hughes, 1971).

SELF-IMPOSED RESTRICTIONS

Restrictions and limitations take the form of geographic, job-
level, grade level, workload, téaching,major and minor, or single-field
subject area choice and any other sélf-imposed demographic gnd logisti-
cal factors. These are the major factors éontributing to the contem-
porary idea that a severe 6versupply of teachers exists today throughout
the United States, as well as in Montana.

The fact that a certain number of épﬁlicants may apply for a

position in a given school district in Montana creates what might appear
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Table 1

Total Degree-Credit Enrollment in Four-Year Institutions
of Higher Learning, United States 1968 to 1981

Total Per cent increase

Year Men Women Enrollment previous year
1968 3,337,000 2,302,000 | 5,639,000 ——

1969 3,509,000 2;447,000 5,956,006 5.62

1970 3,683,000 2,607,000 6,290,060 5.61

1971 3,714,000 2;677,000 6,391,000 1.61

1972 3,704,000 | 2,731,000 6,435,000 0.69

1973 3,825,000 2,903,000 5,728,000 4.55
1974 3,897,000 3,047,000 . 6,944,006 3.21

1975 3,968,000 3,193,000 7,161,000 3.13
1968-75 26.99
PROJECTED

1976 4,039,000 3,321,000 : 7,360,000 2.78

1977 4,110,000 3,439,000 7,549,000 2.57

1978 4,181,000 3,538,000 7,719,000 2.25

1979 4,253,000 3,611,000 7,864,000 1.88

1980 4,324,000 3,670,000 7,994,000 1.65

1981 4,395,000 3,715,000 8,110,000 1.45
1976-81 10.19
1968-81 43,82

U. S. Department of Health, Education, and Welfare
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as a severe oversupply of personnel for tﬁe position. This deos not
necessarily mean that there are not addifional unfilled positions
available to these applicants in less personally desirable geographic
or teaching;regions. |

Many reports of teacher supély and demand are based on indices
éet up by comparing: new teachers.employed with the number of teachers
.newly qualified to éeach (N.E.A., 1973). This does not give information
as to. how many existing Qpeﬁings are left unfilled, of Were:filled by;
non—-qualified personnel becauseé full§'Qualified~ﬁeachers1simply did not
apply. . | _

It remains that there are still 1argg numbers_of poorly trained
teaéhers in our schools today. These aﬁparent.surpluses may blind us- to
the fact thaﬁ in several important subject areas, at specific gradé
1evels.and in special schools in certain geographical areas, critical
teacher shortageé still exist (School and‘Society,A1971).

Many of the "unemployed qualified teachersf are in this position
only because they have not removed these limiting restrictions and not.
because fhere are no'acfual vacancies available. Many are;s in the
United Sfates'and Montana'afe still extremely short on qualified coﬁpe—
tent applicant teachers in all teaching areas. While the job market in '
the teaching profession hgs tightened‘coﬁéiderably over the:past,years,
teachers still enjoy an adequate supply of vacancies.pfovided they are

willing to do something to remove the‘self—fmposéd restrictions, many of




25
- which, for one reason of apother,‘feél Fhey‘musﬁioperate'uﬁder (Dropkin
and Cas£iglione, 1969). | |

Some of thesé restgiétiéns are iﬁpossible to overcome; However,
future teachers should,try to expand the geogfaphical locations they
feel are suitable for employmént, expand thé grade levels in which
certification is held, consider all.éiées of sghodls rather than just
large or small schools, and be more flexible in-teaching responsibili—
ties. A large number of restrictions. creates é virtually impossible
situation for the pbtential teacher éeekiﬁg a position. .'

In the.days.of relati&e teaéher surpluées,'it was probably true
that many fegchers accepted positions in districts where they found they
did not fit (Olberg, 1973). Recent;y, it’hés become incréasingly
difficult for a graduate from an_education program'to seéﬁre.employmeqt
in a town or geographic areé of his choice. Most of the teaching
opportunities today exist in‘geographiéal‘areas of high population
density; areas abundant with acute teaching related problems. However,
a need does exisﬁ in rural areas for tﬁosé.ngw teachers who are willing
to accept positions in smaller communities. These individuals are in a
much more favorable positionltq secure teaching employmept. Students
who "have majored in one of the.crowded subject areas will more than
likely have to accept positioﬁs in anyfgeographical aréas where posi-
tions are available if they intend to teach- at all (Léarning, 1974).

As in previous yeérs, geographic restrictions are most certainly
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a factor in securing a ;eaching position (Steadman, 1974).. Analysis of
data from the follow—ﬁp of.teacher education graduates from Montana
State University reveals this quite élearly. Eighteen per cent‘of the
-teacher education gradﬁateé in thé ¢lasé of 1972 were festricted geo-—
graphically, while 27 per cent were restricted geographically.in 1974,
and 14 per cent'nge restricfed'ggogfaphically in 1975. Fifty-four per
cent of the teécher education gfadﬁates in the clags'of 19§2 Qere
restricted geographically and rééeived no'teaching.coﬁtracts. InI1974
52 per cent were restricted geographicaliy_and received no teaching
.contracts, and in 1975,37 per cent Wefe festriqteq geographically and

received no teaching contracts (Pierce, 1975).
CURRENT'ENROLLMENT TRENDS

More than 45.4‘millioq étudents were enrolled in full-time
public elementary'and secondary day schools in the United States in the
fall of 1973. This represents a.decreasg of approximately 335,000, or
0.7 per'cent,. from the number enrolled in the fall of 1972. The;
decrease from the fall of 1971 to Fhe fall of 1972 was 337,000 students,
or 0.7 per cent. Full;timé publid.school eiementary ana_secondary
enrollments continuea to decrease to thé fall of 1974. This decreése_
;mounted to 408,805 students, a decreasglrate 6f almost 1 per cent pef
year since 1971. While public échool enrollments in the United States

continued to increase until the fall .of 1971, the amount of annual

I
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.increase had diﬁinishea from year to-year.- ﬁhile-enrollﬁents in the
United States in elementary programs Qere increaéing from‘26.2_miilion
in 1964 to 27.2 million in 1972, overail poﬁﬁlation of children in. the
three-to-five years old age group was decreasing from 12.5 million in
1964 to 10.2 million in 1972 (Digest of Educational Statistics, 1975).

Table 2, pége 28, shows the Moﬁtana public elementary and: |
secondary enrollment amounts as well és tﬁe annual per cent of dhangéw
ffdm,l966 té 1975 and thé prpjected enrollment numbers to 1980.

Dynamic changesuﬁéve‘also‘occu;red:in'public.elementary and
secondary school systems in . the éeveﬁ—yeaf period from 1968 ;9 1974,
At a'fime when £he total pubiic school enfqllments in the:Unite&fStates
had risen little more than 1 per cent, tﬁe'number of teachers in this
area increased by 12.5 per cent. This resulted in a sub;tantial
reduction in the‘pupil—teacher ratio, from 23.5 pupils.per teacher in
1968 to 21.8 pupils per teacher in 1974} The growth in the number of
yogng'péople in their late teens is reflected in a 15 pef cent increase
in high school graduates between 1969 and 1974 (Digest.of Educational
Stétistics,‘l975).

Pupil-teacher ratio statistics for Montana reflect a similar
direction to that of the United States; T;ble 3, page 29; shows the
actual pupil-teacher ratio from school year 1965-1966 to 1974-1975.and
the per cent ch;nge from‘each prévious academic year in Montana public

schools. There has been a decrease in the pupil-teacher ratio in
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Table 2

Montana Public Schooi Enrollment 1965~66 Through 1974-75
and 1975-76 Through 1979-80 Projected

. Per cent
Elementary High School Total Increase Over

Year - (1 - 8) . (9 - 12) (1~ 12) Previous Year
1965-66 114,931 47,431 162,362 - ——mmm
1966-67 114,959 . 48,600 163,559 + .74
1967-68 . 116,484 50,055 - 166,539 . s.82.
1968-69 . 115,773 51,486 167,259 .+ .43
1969-70 116,260 '52,299 . 168,559 . + .78
1970-71 . 115,964 53,333 169,297 SRV
1971-72 114,328 53,695 168,023 - .62
1972-73 112,167 54,721 166,888 - .68
1973-74 109,379 56,007 165,386 - .90
1974-75 106,448 56,368 162,816 -1.55
1965-78 +0.28
PROJECTED »
1975-76 102,970 56,988 159,958 - -1.76
1976-77 100,357 57,542 . 157,899 -1.29
1977-78 97,932 57,213 155,145 ~1.74
1978-79 95,162 55,895 151,057 =2.63
1979-80 93;333 53,850 147,183 -2.56
1975-80 o © o ~7.99
1965-80 -9.35

Montana Schools Statistics, 1975.
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Table 3

Montana Pupil—Teacher'Ratio

i Academic N Per cent Change:
Year "Ratio from Previous Year

1965-66 15.26° e
1966-67 14.83 ~2.82
1967-68 '14.60 -1.55
1968-69 14.32 -1.92
1969-70 13.84 -3.35
1970—71.' 13.88 +0.29
1971-72 13.40 -3.46
1972-73 13.20 ~1.49
1973-74 12.66 ~4.09
1974-75. | -1i.84  “6.48

~22.41

1965-78

Montana Schools Statistics, 1975
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Montana schools of more than -20 per cent during fhe past‘deéade.
However, the ﬁumber of studént; in Montana's public elementary.and
secondary schools has been decreasing (réfer to Map 1, page 315 and
is projected to continue to'do 80 unéillthe,i980"s'dMontaﬁa School
Statistics, 1975).

The oversupply of teachers on today‘s market can be largely
attributed to the baby boom subsequent to World War II (Chambers, 1970);
However, the birth rate in'the United étateé began to decline in 1962,
therebylproviding fewer students in éhé early grades of elementary
school for forthcoming years. Although thé national birth rate leveled
off In 1957, the,substantial decline in actual population. did not .take
place in the public schools uptil 1962. This meaﬁs that there has feen
a dec;easg-in enrollmenés iﬁ the first grades at the element;ry level
(Riggs, 1976). In additioﬁvto this, Riggs”sta%es that by 1982 the
United- States' school-aged population will be approximately one million
less than it was in 1960 and about‘seven million less than it was in
1972, Public school eﬁrollment is expected to decline throughout the
19503 and 198034

In the face of these decfeasing.enrollments, many school systems

.are spending less money and sometimes eliminating teaching positions
-from individual schools (N.E.A., 1971). The same N.E.A. report states
that among 83_larger schoél systems in the ﬁnited States, thirty-seven
indicated that more than 90 per cent of'the pupilé are in sys£ems whose

financfal conditions "are slowing, arreéting, or reQising receﬁt trends
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toward improving school programs and staffing."

So, in the light of shrinking enrollﬁents, it appears that few
districts have taken the initiative to reduce student-teacher ratios.
Few other districts have retrained and redistributed staffs to provide
alternative programs and additional services to their students. Other
districts have witnessed alert teacher/organizations writing clauses
iﬁto contracts thus pfeventing the release of any perﬁénent teacher

because of enrollment drops (Brodbelt, 1973).
EMPLOYMENT PROSPECTUS

America's teachers find themselves facing increaéingly:bleak
employment prospects. A few years ago the country was in the midst of
a severe teacher'shortage. This has all changed, and the country is
presently experiencing a teacher surplus of approximately 100,000
teachers per year (Wolf, 1973). | |

In 1973 a record of 337,619 new teachers qgalified for certifi-
cation, but only 197,000 additional positions were created during this
time. For new graduates thé position worséned- by the competition from
older teachers returning to work. 1Imn 1972 the propoftion of new
teachers finding positions immediately after graduation had fallen to
53 per cent from the 6d.p¢r cent fhe pfevious year had recorded (Wolf,
1973).

Havighurst (1973) says'there ié’ﬁow‘an oversuppiy_of certified
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teachers, and this numbef will grow greater during the next ten years.
According to R;fferty (1973)5,£his oversupply of teachers will intensify
and will haﬁe‘"perfectly splendid spin-offs." There was a concerted
effort in 1967—1968 and in later years toward ﬁpuﬁiic ser&ice" career
. preparation; things like VISTA, the.PeacefCorps, écology, and welfare
work were popular. This has-switched‘many‘college graduateg from
careers in bﬁsiness and science-to careers directly connectéd,with
teaching.. There is no indication'thgt'this étafe of affairé is going
to change much ip the foréseeable'future; -Uniqﬁe since;the depression
days of the past, adminisffafofs wiil be able to exércise.more‘selec—

tivity in hiring new téaqhers (Rafferty, 1973).
DISTRIBUTION PROBLEMS

New teachers ready for the 1971-1972 teaching year increased by
5 per cent at the elementary level over the 1970-1971 teéching year; at
the secondary level an increaselof 8.8 per cent was recorded, and in
special education an incréése of 16.1 per cent was noted for the same
period. Ihe_major‘problem'in thehtgécher supply'and demand situation
continues to be in the distribution among‘the'méjor t&beS‘of assignments
ragher than actual sho;tages in the t§£al ﬁﬁﬁﬁer prepared to enter |
teaching (Grant and Lind, 1974).

Some of the‘probléﬁs of the supply and demand for teachers .on a

national scale results from faulty distribution rather than an actual
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numerical ovef—abundance of new teachers. The rapid increase of new
teachers is helping remove éhortageg'in those subject areas where
shortages once did exist. This will produce c;o&ded subject areas,
becépse the supply is oﬁt—of—séeﬁ with demand (Indiaﬁé étate University,
1970).

Education is considered to be the country's largest enterprise
" in terms of numbers of people involved an& the dollars spent (Encyclo-
pedié of Educational Evalﬁation, 1975). Thirty per cent of the nation's
population is 6ccupied by education. In 1974 in the United States,
there were 58.6 million students, 2.3 million elementary and secondary
teachers, 300,000 elementary and secondary séhool administrators, and
some 606,000 college and.uniyersity instructors (Digest of Educational
Statistics, 1975).

However, the 58.6 million aggregate students in the nation
,repfesents the smallest enrollment iq four years, but at the same time
the most expensive, costing $108 billion to educate (Digest of Educa-
tional Statistics, 1975). The Digest reports that in 1974.kindergarten
through eighth grade enrollments dropped by~2.1 per cent-to 34.4 miliion
while high school freshman through the senior class enrollments weﬁt up
" 1.5 per cent to 15.6 million students. The total cost of the nation's
kindergarten through senior high school students rose to $62 billion,
an increase of 11 per cent over 1973. The country is spending on fhe

average of $1,360 per public school student for education.
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College enrollment increased in 19?4 by an amount of 100,000
students to 8.6 million.r Totai expenditures.in this area were $40 |
billion (Digest of Educational Statistics, 1975). '

The demand for teechere iﬁ a school system is a function of
enrollment. Enrollment, in turn, is a funetion of population. -The
population of schoql-eged children varieer War-tiﬁe baby Booﬁs, hard
‘times, times of relative affluence ell help te create waves in the
population trends. These %evee.are not-confined te those spaee of time‘
in which they-first dccurj they rebouqd, ereating further population
waves in subsequent years.' The teaching life of a teacher normally
extends throuéh a number of these population fluCtuatioes. These:
changes create more demand for teachers in some' years than in other
years (Gustafson, 1973).

Montana school enrollmeﬁts are also affected by growth rates.

. Growth rates are ettributable to birth rates and miération (refer_eo
Chart 1, pege'56)n .A;,With other asbectS‘of populatiop change in
Montana, 1erge diversities exist among Mbntana's counties.. Refer to
Map 2, page 37 Chart 1 éhows the numBer of live birehs regietered in
Montana since 1950 on through 1974 There was a'ﬁaximum reach in 1ive
births recorded in the 1ate 1950's followed by a sharp decline in the
blrth rate until the present. This lowering of the amopnts of new ‘
stedenrs to be a&aileble_for public school education in Montana will

become more apparepteeeithe-end of this decade approaches. The suﬁmary
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of changes of live birthé registefed in Montana by county count from
1950 through to.1973 are shown in Map 2, ﬁage 37. While Montana as é
whole gained 2.9 per centlin population during the decade i960—1970,
only fifteen counties gained in population. Forty—éne counties
declined in population, fourteen counties registering aldecline greater

than 15 per cent (Gustafson, 1973).
SINGLE-FIELD MAJORS

School éyétems; in the face of.the so-called teacher sﬁrplus,
continue to point out that while applican;s meet minimum state certi-
fication requirements they still do not meet the district's own
standards. Positions may vary or be filléd but not'always'ﬁith the
specialty or qualifications the particular school district requires.

At present whén a local educational agency reports its teacher
"surplus" or "shortages,”" the report may not refléct whether the
staffing pattern of that &istrict is based on the actual needs of
its students and community. The truth is that the gap is widening
between what the edﬁcational needs are for a community and what
these communities areIWilling to accept and support financially (Grant,
1973).

During the 197l‘academic year, 49 per cent of the graduates

" in secondary teacher education from Montana State University were
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placed in teaching posifions. In 1972, 52 per cent wére placed in
secondary teaching ﬁositiqﬁs;,in 1973, 45 per cenf were placed in
secondary teaching pogitions; in 1974, 51 per.cent were piacgd in
secondary teaching positions; and in 1975, 52 per cent were placed
inlsecondary teaching pqsitions. Thgre éré maﬁy conditions inflﬁ—
"encing the fact that just;over half of the graduating'senioré in
education teéch theirgfirst year ouf_of gchool.i A tightening
economy, famii§ pré;suréé: miiitary obligatiqnéf Vocafional chdices,
and other additionai influences are some contriﬁuging,féétors.
However, it appears that subject matter restrictions greatl§ affecf,-'
the numﬁer of teacher education graduates who. actually teach (Steadman)
1974).

New candidates can enhance future employmgnt prosﬁects in the
crowded fields by enlarging areas of subjects they are cértified to
teach by completing minor subject areas which are in relatively high .
demand. 'Larger districts like‘smaller districts afe hesitant t§
hire new teachers Wﬁo aré-narrow or éingle—field_candidates (Steadman, -
1974). A prospective teacher éapablezéf handling‘multiple areas will,
obviously, be a more "practical' investment than oﬁe who can teach
in only one field. This is to say a new teacher enddrsed to teach‘
in only the earfh science field will enrich his chances for finding
employment if he branches out into the associated fields of-biology'

and chemistry (Indiana State University, 1970). Other fields of
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study experience the same problem. By exﬁanding areas of cqmpetgﬁgy
certification, a‘prospective teacher increases his usefulness fo an
employer, thereby standing a better chance of finding a pésition
(Steadman, 1974).

It appears hiring officials tend to be 1odking for combina-
tions which involve more'than one teaching area. Therefore, prosﬁec—'
tiﬁe teachers entering the teaching field are expected to be quali-
fied in ﬁore than one specific field. Officials often clearly indicate
that if graduates could not teach in more than one area fheir'éhanqes
of being hired were very slim. The preference for a major and minor
rather than a single—-field major was expressed Qy hiring officials of
large schools as well as tﬁe.hiring officials for smaller schools
(Pierce, 1975).

The argument most commonly advanced for a teacher to specialize
in only one subject area at the secondary level is that additiomal
courses taken will add greater depth and understanding to the subject
matter, thereby better qualifying the teacher in his narrow area of
specialty. However, it seems there are other aspects to consider.
Recently the demand for additional teachefs has sharply declined.

Very nearly all schools in Montana and the United States have experi-
enced a similar reduction in teacher hiring. And, of course, to

accompany this decline in hiring has been the increase in the number
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of teaching candidates graduating from colieées each year (Steadﬁan,
1974).

It appeérs that teacher supply and demand are in a proéess of
change. Employers are enjoying greater selectivity, whilé teécher
candidates are féced with a shriﬁking'mafket. A-studeﬁt might consider
armiﬁg‘bimself with a multi—fie}d major—ﬁinor competency rather than
6n1y a single competency area. This is especially'trué ifltﬁe teacher's
field ié in oﬁe of.the more crowded dreas (Indiana State Uniﬁersify,

1970).
CURRENT DEMAND TRENDS

About 3.7 million full-time equivalent‘employees,.bofh'profes—
sional and ndn—professional, were serving.eleﬁentary and secéndafy
public schools in the United States in the fall of 1974 (Eoster; 1974).

| The 2,125,094 full-time publiclglementary and secondary séhool
teachers in the United States in the fall of 1973 represented an |
increase of approximately 22,000, or 1.1 per cent, over the number of
teachers in the fali_of.1972. The fall of 1974 saw 2,131,000 public
elementary and secondarylschool teachers ip the United States. This
represented an increase of approximately 6,060 teaghérs, orl3.3 péf
cent, over the fali of 1973. The drop in the increase in ﬁhe'number 6f
teachers in the United States public elementafy and seconda;y schools

\

from the fall of 1972 to the fall of 1973, and the fall of 1974 to the
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fall of 1975 was 16,000 teachers, a demand drop of alﬁost 73 per cent
(Digest of Educational Statistics, 1975).

Ffom 1971 to 1974, the total number of classroom teachers
increased mérkedly by 68,089, or 3.3 per cent. This is equivalent to
an annual average rate of 0.8 per cent. From 1969 to 1971, the‘total
number of teachers increased by 45,789, or 2.03 per cent. From the
fall of 1973 to the fall of 1974, the total number of teachers in
elementary and secondary public schools in the United States rose from
2,125,094 to 2,131,000, or an increase of 5,906 téachefé, or only 0.28
per cent (ﬁigest of Educational Statistics, 19755. |

Probable reasons for the reduction'in thé rate of increasehfor
these two periods of time are décréase in studént enrollment, budgetary
problems, and the fact that some districts have met their quota of
teachers needed'(Fosterb 1974).

‘Statistics fo; the same periods of time in Montgna’s public
schools show 8,639 elementary and secondary teachers in the fall of
1972. Refer to Tablé 4, page 43.

Montana's rate of teacher growth is ahead of that of the
United States by approximately 2 per cent per year for the designated
period of time (Educational Statistics, 1975).

The National Education Association reports of teacher over-
supply result from the observation of: (1)'an éctual.surplus of

qualified applicants for available open positions, and (2) the outlook
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that unless present trends change, the sﬁpply of qualified applicant
teachers will also exceed the qﬁality—based level of demand in- the near
future. Presently it is'thought.that if ‘educational standards were
upgraded to.only.an acceptable minimum,'thé teacher surplus would
vanish. However, constant swelling of the supply of teachers will sobn‘
eliminate this shortage aﬁd a severe oﬁerage of'qualified teacheré‘will

certainly result (NlE.A., 1973).

Table 4

Elementary and Secondary Public Schdol Teachers for
Selected Years — United States and Montana

School Number Teachers U.S. . Number Montana
Year e T Per Cent Teachers Per Cent
: United States ~ Change Montana = . Change
1971-72 2,062,920 @ ——-m— ' 8,532 ' m————
1972~73 2,086,000 +1.12 ’ 8,500 ~0.38
1973-74 2,125,000 +1.87 8,639 +1.64
1974-75 2,131,000 +0.28 8,994 +4.11
1971-75 ' 4+3.30 4 +5.41

U. S. Department of Health, Education, and Welfare
Montana Schools Statistics, 1975

It appears the number of graduating éollege students with
teaching credentials wquld be inadequéte if the market included those
pésitions which should be incorporated in the school program. Addi-
tional openings would include day-care ééfvices for the pré:school

children, improving recreational and educational experiences for people




Montana Full-time Public School Professional Personnel
1964-65 Through 1974-75°

b4

Table 5

1964-75 +17.30

School  Number Per -cent Other® Per cent To;al Per cent
Year - -Teachers Increase ._Increase Increase
1964-65 7,438 e ey E— 7,660 . --——-
1965-66 7,530 441.24 365 +13.35 7,895 43007
1966-67 7,751 . +2.93 374 42,477 . 8,125 - 42,01
1967-68 7,976 £2.90 450 +20.32. 8,426  -+3.70
196869 8,084 +1.35 519 415.33 8,603 +2.10
1969-70 8,402 +3.93 515 . - §.77" 8,917 +3.65
1970-71 8,356 -0.55 683 +32.62 9,039 +1.37
1971-72 8,532 +2.11 541 220,79 9,073 +0.38
1972-73 8,500 -0.38 637 +17.74 9,137 +0.71
1973-74 8,639 . +1l.64 .715 +12.72 9,357 +2.41
1974-75 8,994 4411 718 0.00 9.712 +3.79
+122.98 " - +26.79

*Includes librarians, guidance counselors, instructlonal superv1sory,

and adminlstrative ass1stants

Montana Schools Statistics, 1975
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in all age groups and provide help to those individuals that suffer
physical, mental, and emotional handicaps (Instrﬁctor,~l97l)..

In addition to currently employed staff, the present supply of
teachers consists of former teachers who hﬁve interruptedutheir careers,
college graduates just entering the field, graduatés who have remained
in college to obtaiﬁ a&ditional specializatibn and training before
starting teaching, former teachers returning to the élassroom from
educational supervisory positions, and those embarking on a second
career (N.E.A.P 1969).

Unless there is a considerable change in the. emphasis given to
teacher education, it appears likely that thié number of teaching can-
didates will continue to grow in proportion to the number of college
graduates. The yearly supply of qualifiéd graﬁuates available for
teaching positions was between 65,000 and 90,000 in the 1950's,
increased to 198,000 iﬂ the 1960's, and réaéhed over 195,000 in 1971 .
(Educational Statistics, 1975). The supply of qualified teachers was
266,000 in 1975 (Educatioﬁal Statistics, 1975). This number is expectea
to increase to 308,000 by 1979 (Projections of Educational Statistics,
1972).

‘ The demand for beginning and re-entering teachers for replace-
ment and enrollment changes is the actual demand: for teachers for any
given year. The distribution of this actual demand among subject areas
is estimated by applying the distribution of the numbers of new teachers

reported to have been employed the preceding year. As a result, the
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najor source of demand for new teachers during this decade will not be
increased enrollment due to the.decline in the‘birth rate, but rather
improveménts in staffing quality and those teachers réqﬁired to affect

normal_teachér turnover (N.E.A., 1970).
'UPGRADE INSTRUCTION

Morrison (19725 says:

Because cfitical and urgent needs exist in educétioﬁ~now,'it
is imperative that school boards make better use of the present
abundant supply of qualified teachers-—the greatest.sugply in- the
past two decades—-to vastly improve the quality of education for
all our students.

Some sources have reported a shortage of teachers in some
subject areas‘and an adequate supply iﬁ_other academic areas. Other -
sources report a general continuation'éf teacher shortage and that a
definite shortage certainly would exist if educational sténdards were
brought up to a minimum.qualiéy of staffing (N.E.A.:/l970).

In recent years, the National Edugatibn Association has reported :
on the educational attainpent of membefs.of_the teaching professibn in
a series of studies entitled "Status of the Aﬁérican-?uﬁlic School
Teacher." These repérta indicate that a teacher without a bachelor's
degree is becoming a rarigy.' The percentage of elementary schoﬁi
teachers not holding a bachelqr's degree déélinéd frém 34 per cent in

1956 to only 4.6 per cent in 1971. The decrease'for secondary teachers

during the same period was from 3 per cent down to 1.1 per cent. These
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data, alonghwith‘recént:declines in Fhé nuﬁéér of pupilé per teacher
_and with increases in teachers' salaries from én anhﬁal'mean in the
United States in 1969 of $8,840 to an annual mean of $11,185 in 1974,
and in Montana from $8,100 to $§,77é for the same periods, are hopeful
indicators of a generai upgrading of thé teaching professién (Depértf
ment of Health,_Education, and Welfare, 1975). Today's school-age
chiidreﬁ are slated to Ee the Beneficiarieg of these encouraging
developmen?s (N.E.A., 1974).

Upérading of our échools thréugh sﬁéller'classes and special
education projects'could consume the overagé of teachers on today's
market. While the increase of the number of new teaching positions in
1974 had dropped in 19,000 (Department of Health, Education, and
Welfare, 1975), the lowest in twenty yeafs, the graduating new teachers
coming out of college more than tripled:(Depértment of Health, Educa-
tion, and Welfare, 1975). This means that there are more new teachers
coming out of college than ever before in history. It'is claimed that
if the minimuﬁ quglity sfan&ards were met in educational staffing, the
' apparent surﬁlus would.fever; back to the ﬁore familiar éhortége
(Morrison,, 1972); Aécording to Morrison (1972), an immediate attainment
of minimum standards of qQality would result in é shortage of over

v

500,000 teachers.
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" ADMINTSTRATIVE CRITERTA

In a study by Drofkin and Castigione (1969), it was shown that .
what is deemed iﬁportantvin teacher crgdentials among school adminis-
trators does not occui randomly among institutions but syséématically
as coﬁditions in the schools vary. Items varying in usefulness include
existing differencgs Eetwéen pfiorities in smail'and large school dis-
tricts. 'The'stﬁd& aiéo linked teacher recruitment difficuities with
certain priorities and thé factors influencing the choiCeé.bf itéms
considered important for ‘recruitment.

Noteworthy among these items was. that of.the reiativeisize of
the school iﬁvolved. There was a relationship between scﬁbol size and
teacher éredentials among recruiters. It was also shown that there‘
existed relationships between the usefulhess of the credentialed items
and the relative difficulty of recruitment (Dropkin and Castigione,
1969). The study also poiﬁééd out that while potential employers place
heavy emphasis on past behavior in tﬁe claésroom as the best prediptor 5
of future performance,.they'alsq regard very useful the course content
of college curriculums perspeétive teacheré ha;e cbmpleted.- These.iteﬁs :
}deal With'speéific cou?seé taken by thé canéi&ate along with the grades
received for the course work. In othér words, .prospective employers
seem to place greatest reliance on the mds; recen; evaiuation of a can-
didate's teaching behavior. ’Tﬁis researcher féels there is little doubtl'

that the above applies at this_iater.date. These criteria seem to be
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unaffectéd by the siée of the student body (obviously directly reléted‘
to the school district &ize) in the hiring school district.

This is not to say that two potential employers view a candi-~
date's transcript in the exact same manner. It ié possible tha£ hiring
officials might be looking for specific courses on a tramscript and each
place different importaﬁée on those -courses taken by the candidate. It
is possible that difficulty experienced by personnel.in obtaining a
position may be due 1afgely~to a specific level of acceptability, rather

. than the actual kind of information they possess (Brodbelt, 1973).
APPLICANT TEACHER EXPERIENCE

often, in a ﬁove to economize, many school distficts have hired
the least expensive teachers—--those teachers just out of college with
no previbus teaching egperience and minimum professional preparation
(Brodbelt, 1973).

Faced with rising costs and the necessity of employing a large
staff, many school boards try to hold down operating expenses by hiring
only teachers with either a limited number of years of teaching exberi—\
ence or no experience at all. According to Griener (1967), this two-
beginners—for~the-price-of-one-veteran approach to staffing.is’unwise
and, if maintained, eventﬁally results in seriously handicapping the -
students who attended such schools.

Implicft in the design of any salary schedule is theiprinciple

that experience and education both help to produce more effective
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teachers. A salary scheéule's purpoge is defeated when the more
experienced teachers, the teachers With.experience and advanced
education and professional preparation, are turned away in favor of thé'
"cheaper" teachers, those who lack the very qualities the bargaiﬁing
parties designated for reward (Keeler, 1973).

For many years we . -have blamed insufficiencies in the schools
~on the teacher shortége (Brodbelt, 1973). If there are now enough .
teachers to<deménd qualification of all; and even to6 raise standards,
then how can schools be improved if districts'refusé to.ﬁay for - the
higher standards?

By comparing experienced with.nbn—expérienced teachers, Adams
' (1970) reports prior éeaching experience seems to be neither an asset
or a liability as a factor in the selectioﬁ of classroom feachers.
However, other recent studies héve found éignificant differences do
éxist.between student achievemeﬁt and' teacher experience (Keeler, 1973);
Schools with high achieving students tend to have a mofe expe£ienced
staff. One view of this relationship is that more experienced teachers
raise stﬁdent achievement by better readiﬁg,‘theréby increasing the
general level of achievement throﬁghbut the entire school (Keeler, 1973).

It appears that téaching expe?iencé doé§ help the teacher
achieve mastery of his discipline and enable him to discover effective
unique techniques of material presentafion. dn the other hand,.it

would be easy to list arguments against a school system that subscribed
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to hiring only veteran teachers. The best staff appears to be a
balénced one consisting of Béth.%eteran and novice teachers (Kéeler,
1973).

ADVANCED DEGREE PREPARATTON

Public school teachers held higher degrees in the year ending
1971; more bachelor's,master's, and ddétorate.degrees were awarded. to
education graduates then than in any preQious yearly period. More than
95 per cent of all pubiic,school eleﬁentary.and secondary, teachers in
the United States held'a,bachelor'sldegree (Educational Statistics,
1975). The total number of baccalaureate and graduate degrees graﬁted
in 1970;1971 exceeded. 1.1 million, there being 840,000'baché10r,
- 231,000 master, and 32,000 doctorate degrees gfanted. The number of
céllege degrees grantéd in the United States in education totaled
approximately 117’000'. Theré were 93,98; bachelor degrees, 22,492
master deérees, and 431 doctorate degreesvawardéd in educatibh iﬁ
1970-1971 (Educational Statistics, 1975). |

As a'compérison, thérnumber of béchelor degreéé conferred in
1971 more than doubied the number awardeq in 1961. The increase in
master's degrees over the same ten-year period was élmést threefold,
while the number of doctorate degrees more than tripled (Digést of
Educational Statistics, 1975). ‘These increaseg reflect ﬁot only a very
substanfial rise in colleée—age population during the past deca&é; but

also rapid growth in the proportion of ybung people who complete four -
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or more years of college work. These recent upward trends'in the
percentage of teachers wiéﬁ.bachelor, masfer,-and doctoraté,degrees
along with recent decliﬁes in the numfer éf students assigned per
teacﬁer may signal an upward trend in the quality of education aﬁailabie
to our young people (Grant, 1974). |

Ironically, local school districts in Montana are turning dowm
bond issues in unprecedented'numbers (Montana School Statistics, 1975).
Some say this is because money is tight. The présent'finanqial crisis
in education may indicate a lack of confidence in the school today
(Corrigan, 1974).

Today we are beginning to see clearly how the public really
views education. If the-above is true, teachers will hesitaté about
returning to college, af least until they attain tenure (Grant, 1973).
Tenure itsélf may become less secure. Salary schedules may drop.
Competent people may drift away from the'teaching profession, a conditiom
neither Montana or any other state can hardly withstand.

The next trend in education may be that teachers will refuse to
work for advanced degrees, for to do so might price them out of a joB.

According to Corrigan (1974), a recent statement in Today's Education.

quoted an administrator who admitted that a large portioﬁ of positions
were filled with minimum credentialed teachers because it helped "keep
‘the budget down.h And although‘thé teacher shortage is supposédly over,
emergency certificétes are still being honored in some areas (Cofrigan,

1974).




53

McNeilﬂtlgésl mentions tests~con&ncted of teachers to measure
ability to bring about:specified changes_in learners.' In these tests,
the performance of advanced certified-teachers was compared With the
perfcrmance of minimum credentialed teachers; The results of these
studies substantiate the traditional heiief that teachers who have
more advanced credentials are more effective in.the classroom than
those teachers withnminimum teachrng preparation.

Brodbelt (1973) felt that- perhaps it is time to upgrade the .
‘ certiflcation standards of all teachers to a fifthryear minlmum level

of preparation.
SUMMARY *

Only until recently has the seller's market for teachers, nhich
has existed for the last three decades, been supplanted b& a condition
of adeqnate supply of teachers and even an oversnpply in.some teaching
areas. Heretofore, it was frequently required by administrators to
seek teachers for their school systems in localities distant fron the
hiring school districts. A buyer's market now-exists,.and,the ccmpeti—
tion is keen among candidates.in many teaching fields, |

While the requirements to be‘net by future teachers will vary'
from district to district and frcm school to schopl, some'regulatiqns
seem to be prevalent in the hiring of new teaching perscnnel in-school

distrfcts. Recent studfes point out that almost 75 per cent of the
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hiring-sbhools prefér employing teachers with other than one comPétencY“‘

or single~field area. Those teachers with a major in one area and a

minor in anéther area are to be pfeferre& over a’single—field COmpéfency
accordiqg;to a recent surve& made bylﬁontana étate Uni?ersity.

In the same light, the quest for those teachers witﬁ master's
degrees is not as rigorous as one might be led to believe. Research '
shows only about 25 per cent of superintendents questioned‘deeﬁed the -
master's degree as important as a hiring criterion. Howéver, 86 per
cent of those suberintendents questiénéd felt the ﬁaster's'degree
shoﬁld be earned by the end of the tenth year of teaching.

From fésearcﬁ‘reviews, it was furfh;f~§hown that those teachers
with limited areas of'ceftification have a béttef chaﬁce of oBtaining
employment in iarger systems, while the size of the éystem had ﬁ§
direct relation to the hiring of personnel holdiﬁg the master's degree.

It should be obvious from the above that hiring officials desire
to hire teachers with more than one teaching compefency. A .strong
preference exists to be able to recruit teacﬁerg who will be able to
legally teach in more than one subject area. Employment of these
teachers allows considerably more scheduling flexibility in séhbols.

Self—imposeq restrictions placed by bfospective teachers
regar&ing tﬁe geographical 1ocation_of.secondary schools with available
teaching posi£ions are to be considered one of the most coﬁmpn forms of.

limiting employment opportunities. Additional demographic self—imposéd

e —
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restrictions frequently éﬁcountersd aﬁong job séeking secésdary
teachers include speéific socio—-economic sfea‘preferences and spécific
ethnic group preferences, |

Other restrictions greatly'lessening possibilities for emﬁloy;
“'ment include logistical'fsctors such as specific grade level seacﬁing'f
assignments; patiicuisr sslary-requiréments, the,numﬁer of siudents a
-tsacher~isuﬁiiiihg to have in class, and the isacher's willingness so

share'in assigned extracurricula.duties. .




Chapter 3
METHODS AND PROCEDURES

The statement of the problem was ag,follows: To:dete;mine if
significant differences eiisted in hir;ng pfeférences between Class I,
IT, or IIT district superintendentsvof schools in Montana toward
secondary teachers seeking employment at the seéondary level in ﬁontana
ﬁublic schools between multi~field éndorsed'secondary teachers and
secondary teachers with only the single-field endorsement.

The study further attempted to determine if significant differ-
ences existed betwegn Class I, II, or IIT Montana district superinten-
dents of schools in hiring preferences for certified secondary teachers‘
with varying numbers of years of classroom teaching experience. . In
addition, Ehe study attempted té discover if Significant differencés
existed among the aforementioned superintendents of Moﬁtané secondary
school districts in their hiring preferences for those secondary
teacheré holding the bachelor's degﬁee, the fifth-year endorsement,
the master's degree, or the doctorate degree level of professional
preparation.

The study additionally attempted to determine if significant~
differences existed between élass I, IT, or III district superintendénté
of schools in Montana concerning the iméortance qf the possession by"
appliFant éecondary teachers of édvanced college degrees or the import-

ance of previous numbers of years of classroom teaching experience
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applicant secondary teachers may possess.

Additionally, the study investlgated to find if significant
differences existed between Montana district superintendents of schools
‘with various_numbers of years of superintendency experience and their.
preferenceslnoted for single—field or-for multi—field major-minor |
endorsements. 'These same'experienceugroups of district superintendents
"of _schools were tested for significant differences in preferences for
applicant secondary teachers having various numbers of years of class— -
room teaching experience. ‘These same experience groups of district
superintendents of schools were tested for significant differences in
preferences for applicant secondary teacliers having tﬁe Bacnelor'slr'
degree, or the master's degree, or the fifth-year endorsement, or the f
doctorate degree level of profess1onal preparatlon. |

The studyrfurther identified those secondary teachingnsingle-
field or multi-field major—minor areas presently most—advantageous_for
" an applicant secondary teacher to possess as perceived by'Class I, II,
or III Montana distrlct superintendents and the placement officials
from five Montana colleges and universities and the Montana Security
Employment Service.

The study also determined 1f significant differences existed in
the manner Montana college and university placement officials, the
‘Montana Security Employment Service placement officials, and Montana

district superintendents of schools of Class I, II, or IIT size
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districts viewed secdﬁdary teacher enployment prospectus dealing with"
the three argas.under'consideration in this study. These areas are
the single~field or multi-field endorsement, or the number of years of
classroom teaching éxperience, or the level of pfofessional preparation
indicated by applicant secondary teachers.

Hiring practices.and preferences of school boards are ﬁore
likely reflected by the local school administrator or placed.difectly
in the hands of the supefinténdent of schools for the district. The
latter case undoubtedly represents the more common apprdach-to teacher
hiring practices in Montaﬁa. Applicaﬁ£ teachgrs are screened by the
hiring official as fé ;ppérent subject competency, desirability, and
maximum utilization prospects. It is in this 1ast categéfy thgt the
hiring official exercises his options when making the final choice of

a particular applicant for an unfilled position in his district.
POPULATION DESCRIPTION AND SAMPLING TECHNIQUES

This study sampled each district superintendent of schools from
every high sch061 district within Méntana. These superintendents of
schools were ;ent an instrument by mail allowing them to express ﬁheir
opinions pertainingftd the subjects of this study. This provided the
necessary data from these sources.and permitted testing of the proposed

statistical hypotheses in light of these data.

The study also obtained employment information by use of an

/’Q
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instrument ffom placement officials of five Montana colleges and uni-
versities éngaged in teacher training programs.: These institutions
were: Mpn;éna State University, Bozeman; University of Montana,
Missoula; Eastern ﬁontana.College, Billings; Western Montana College,
Dillon; and Northern Montana College, Havre. The Teachef Placement‘

Division of the Montana Security Employment Service, Helena, was also

contacted for information pertinent to this study.
DEFINITION OF CATEGORIES

Categories included in this study were the hiring preferences
of superintendents from Class I, II, or III secondary échéol districts
within Montana as defined under Section 75-6503, Revised Codes of
Montana, 1971. Each secondary district shall be a Class.I district if
it has a population of six thousand five hundred or more; each district
shall be a Class II district if it has a population of omne thouSapd or
more but less than six thousand five hundred; or each district shall
be a Class III district if it has a population of less than one
thousand. Provisions were made to include the hiring preferences of
Montana district superintendents pf.schools having various amoﬁnfs of
superintendency experience.‘ These amounts of superintendency experience
include: one to three years, four to six years, Oor seven Or more years
of superintendency experi;nce.

Categories for applicant secondary teachers included: single-
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field endorsed secondary teachers and multi-field major—ﬁinor endoréed
secondary teachers.

Provisions were made for different levels‘of classroom teaching
experience. Included .in these levels were those applicant.seéondéry
teachers with zero years previous classroom teaching experience up to
and including two years classroom teadhing experience, having three
years classroom teaching experience up to and including five yeafs
classroom teaching experience, or with six years or more ciassroom
teaching experience.

Provisions were also madg to inclﬁde applicant secondary
teachers having various levels of professional preparation. These
levels included: the bachelor's degree, the fifth-year endorsement,
the master's degree, or the doctorate degree in the chosen sedpndafy
teaching field.

Provisions were made for noting the relative difficulty five
Montana college and university placement officials and the Montana
Security Employment Seréice felt existed for applicant secondary

teachers possessing the aforementioned single-field or multi-field

.subject endorsements, having the aforementioned levels of professional

preparation, or having the aforementioned numbers of years classroom

teaching experience.
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METHOD OF COLLECTING DATA

Data was collectéd by the use of Ewo opinionnaires. These
instruments furnished data subsequently used to determine hiring
preferences of Montana Class I, II, or III secondary school district
superintendents pértaining to differences-bgtween applicagt secondary
‘teachers with a single-field teaching competency and those applicant
secondgry teachers with a multi-field major-minor téachinglcompetency.
Appendix B, pages 174-177, contains a_saméle of this instrument. This
opinionnaire a;so suppliéd data as to hiring éreferenées of the three -
different. classes of Monféna district‘superintendents of schools
concerning4cétegories of applicant secondary teacher classroom experi-
ence and selected applicant secondary teacher proféssional preparational
levels.

The opiniommaire furnished data concerning the importance of
the possession of advanced college degrees and the importance of previous
classroom teaching experience claimed by aﬁplicant secondary teachérs
as noted by Class I, II or III Montana district superintendents of
schools.

This same opinionnaire also furnished data about Monténa district
superintendents of schools as to -the number of years of superintendency
experience each district superintendent had accrued to the time of
responding to the instrument. The information was subsequently used

to determine if significant differences existed among Montana district
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superintendents with one to three yeérs superintendency expérience,
with four to six years superiﬁtendeﬁéy experience, or with seveh'of
more years superintendenéy,experiencé and those applican;,secondafy
teachers Witﬁ single~field or multi-field endorsements, between the
catégé%iég of éelectéd number of years of classroom teachiﬁg.experienée,
or bet@ééﬁ'the selected levels of préfessional preparation.
A second opinioﬁnaire, a sample 6f=which-appears as Appéndiﬁ E,’

_pages 180-181, was used to record data SGPPIied by fﬁe piacement 6ffi-
cials of five teacher training coileges and universities within Montana
and the Montana Security Employment Sef&ice as to felevant difficulty
these sources have experienced when atteﬁpting to place applicant
secondary teachers in Montana's secondary schools fegaydiné.single-
field or multi-field endorsements, the number of years of classroom
teaching experience claimed by applicant .teachers, or the specified
: leyeis of professional preparation earnéd by these appliéant teachers
that are under study by tﬁis researcher. ‘ |

| These opinionnaires were composéd of quesfioﬁs and statements
of a specific nature requiriné the inclusién of the distric; supérin—
tendent's opinions and data usually on file at each district secondary
school. The same can be sald for the instrumént sent to pladement‘:'
officials in the five,selected Montana colleges and universities and
the Montana Security Empibyment Service. |

There were no special unique tééhniques required to respond to
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the items .on either instrument. Directions on how to respond were of

a general nature and were suppiied with each instrument.
RESPONSE SCALE

A four-point scale was used to measure preferential responses
of each district.superintendent of schools within the three size classi-
fications of Montana's high school distriets as well as the eategofiesj
of district superintendenf of schools' superintendency expepience underf
consideration in this study. |

There are.e numbef of techniques.commonly used to essess
eftitudes or epinions. Few of these techniques can be used with much
confidence if the geal is exact assessment of the attitudes of a
particular person. However, if the meesurements are carefnlly‘mede,
groups can be assessed with relative accuracy (Selltiz,.l959).

In an effort to devise procedures ehat would make it possible
to place individuals on a scale with least likelihood qf error, care-
fully worded statements were constructed by the reseafcher. Here
each individual district superintendent expressed his agreement or
disagreement with a number'of statements relative to his opinion
concerning the various subjects of this study. On the basis of tnese
responses, each district class size and district superintendent of
schools experience category was assigned a frequency score for each
of the problem areas under studf by this researcher.

The rating sEale used by the researcher was a set of opinion
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’items, all of which were cons1dered of approximate equal "attitudlnal -
value." The: district superintendents responded to each of the items
with various degrees of agreement or disagreement (intensity judgment).
The frequency of‘the responses for each of the items for each of the
three district class sizes was then taken as the.indiyidual district
superintendent's preference frequency score for any item. The purpose
of the four-point rating scale was to firmly place each superintendent‘
on an agreement-disagreement continuum for the preference area in N
question. |

The opinionnaire used to gather data from selected placementd1'
" officials from.five Montana colleges and uniyersities presently:engaged
in teacher preparation and the Montana Security Employment Service J
consisted of items ‘similar to those used in the instrument recording
responses of the district superintendents‘of schools‘employed in this
study. The data obtained from this instrument was more factual'in_
nature rather than opinion oriented.

In order to identify significant differences hetweeanlass I,

II, or III Montana district superintendents of schools and the placement
officials involved in this study, the four response categories used in
the district superintendents' instrument were combined into two cate~
gories. This was accomplished by adding "Strongly Agree" reSponse:
frequencies to "Agree' response frequencies'and;adding "Strongly Disa-

gree" response frequencies to "Disagree" response frequencies. This

process gave two composite "Agree" or "Disagree" categorles of
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. preference rankings. Because placement officials are not'difeétiyh'
involved with,thé actual hiring .of distrikt teaching personﬁéi, the
rgsulting agree or disagree raﬁkings Qeré felt to be'ﬁuétified; thereby
placing district.superintendents of schooléﬁand placement officials on
the same “hiring plane"-fof domparigag in this study.

Plécement Affiéials‘ responséé were grouped togefher to ascef—
tain fhose single;field and multi-field majof—miﬁor teaching suﬁjects
as beinglleast or most difficult in,whicﬁ to pléce applicant secondary

" teachers in Montana public schools.
CONTENT VALIDITY

The content Qalidity o% a test should not vary from one school’
setting to anather. To evaluate the opinionﬁaire'é vali&ify for an
individual hiring superintendent, ongjﬁust judge whether fhe opiﬁion; :
naire assesses aspectsxof hiring preferences relevant to individual
preferences and school district needs and'réquiréments'concerned with
the problems of this study.

To assess validity for individual respondents, it was necessary
to study the opinionnaire's content items and local supefintendené's
preferences for secondary feachéfs;

To assure content validity of the opinionnaire distributed to

district superintendents of schools throughout Montana, the researcher

presented the instrument to a summer workshop group of Montana school

administrators held at Montana State.ﬁniversity. A number of Montana
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district superintendents of schools representing each.district class
size in Montana participated in this evaluation. The group of adminis-

trators was asked to respond to the instrument as if they had received

‘the opinionnaire In their mail. The researcher requested"each superin—f

tendent of the group his comments on each opinionnaire item aszto
clarity and relevance and to respond overall to the instrument as to -
its intent and to suggest improvements which would add to the effective-

ness of the instrument.

Suggestions from the group of administrators were carefully

- noted and considered. A revised opinionnaire was then constructed in '

light of these suggestions and recommendations. It was this revised
edition of the opihionnaire that was sent to each district superinten—

dent of schools in Montana.

The opinionnaire distributed to placément officials selected, for

this study was comprised of items entirely factual and therefore less
opinionated than that sent to the district‘superintendents. For this
reason, it was felt no validity check was necessary. There were no

attitudinal measurements made or required of these placement officials.

Additionally, the researcher sought. the advice and expertise

‘of university staff members and graduate students at Montana State

University from whom it was felt helpful suggestions relative to this
gtudy may have been obtained.

At the present time most meagures of attitudes are Based on

self-report. From what evidence there is concerning the validity of
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'-dlfferent .approaches to the measurement of attltudes, it is concluded’
that self;report offers the most valld approach currently avallable to
attitude assessment (Nuna}ly, 1967). |

Self-report measures of attitudes ere limited essentially to
whet the individual recognizes about his attitudes and. is willing to
relate. Therefore, to.the extent to which anonymity of responses, was
assured, the'self—report'measures of attitudes 1ogice11y"shquld not
have been strongly influenced by a lack of frankness on the part ef the

Montana district superintendents of schopls.
METHOD OF ORGANIZING DATA

:The method used to organize the data'bbte;ned from the responses
to the opinionnaires sent to the district superintendents of schools
throughout Montana and the selected placement officials wae that of"
tables.

These tables provided a matrig for the recording of the fre-
quency of attitudinal responses for each class size secondary school
district and number of years of superintendency experience for those
superintendents of schools completing and returning the opinionnaire.
Preferences for professional p?eparation of prospective applicant
secondary teachers, preferences for single—field or multi-field
endorsed secondary teachers, and preferences for those secondary

teachers having varying amounts of classroom teaching experience were

made possible by a statistical analysis of these data.




68

Matrix tables were also used to organize data inpnt'from_the
five Montana teacher training dimstitutions and the MontanaESecurity‘
Employment Service. Provisions were made to permit these officials to“ h
note the relative difficnlty encountered in attemptiné to place
applicant secondary teachers in Montana's public secondary achoois with
a single—field or multi—field endorsement with varying levels of
professional preparation, or with varying amounts of previous classroom
teaching experience.

| Lists were formulated from data input oy those'responding"'i

district superintendenté of schools and placement officiala as to
single~field secondary subject areas deemei to be nost difficult in
which to obtain qualified secondary teaching persomnnel. A list was
also formulated from data input by these respondents as to ainéle—tield.'
subject areas deemed by the various secondary school .district superinrQ‘
tendents and placement officials as being:least difficult to obtain
qualified teaching personnel.

It was also recorded from the data gathered from these tno .
sources which multi-field major-minor teaching secondary areas nould
be most beneficial for an applicant secondary teacher to possess if

presently seeking a teaching position in Montana's public schools.:

' STATISTICAL HYPOTHESES

The following statistical hypotheses were tested by this

study.
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‘Hypothesis 1. There was no significant difference at'the .05

level of significance between the hiring preference of Montana district
superintendents of schools of Class I, II, or’ IIT secondary school
districts toward secondary applicant teachers endorsed in only a

single~field teaching area.

. Alternate Hypothesis 1. .There was a significant difference at
the .05 level of significance between the hiring preference“of Montana"'
district superintendents of schools ‘of Class I, IT, or III secondary
:school districts toward applicant secondary teachers endorsed in only
a single~field teaching area.'

Hypothesis 2. ‘There was no significant difference at the .05

level of significance between the hiring preference of hontana district
superintendents of schools of Class I, II, or III secondary school

districts toward'applicant secondary teachers endorsed in a mnltitfield l
major-~minor area. |

Alternate Hypothesis 2. There was a significant difference at

the .05 level of significance between the hiring preference of Montana
district superintendents of schools of Class I, II, or III secondary

. school districts toward applicant secondary teachers endorsed in a
multi-field najor—minor area,

Hypothesis 3, There was no signifiCant difference at the .05

level of significance between the hiring preference of Montana district

superintendents of schools of Class I, II, or III secondary.school
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districts toward applicant secondary teachers having the bachelor
degree level of professional preparation..

"Alternate HypotheSis 3. There:was a significant difference at’

the .05 level of significance between the hiring preference of Montana -
: district superintendents of schools of. Class I, II, or III secondary
school districts toward applicant secondary teachers having the
,bachelor degree IeveI of professional preparation.

'Hypothesis 4. There was no significant difference at the .05

level of‘significance hetween the hiring preference of Montanavdistrict;‘
superintendents of schools of Class I, II, or III secondary schoolf
districts toward applicant secondary teachers having the fifthfyear
endorsement level of professional preparation. o

Alternate Hypothesis 4. There was a significantudifference at

- the .05 level of significance between the hiring preference of Montana
district superintendents of schools of Class I, II, or III secondary
school districts toward applicant secondary teachers having the fifth-'

year endorsement level of professional preparation.

Hypothesis 5. There was no significant difference at the .05
level of significance between the hiring preference‘of Montana district
superintendents of schools of Class I, II, or III secondary school |
districts toward appIicant secondary teachers.having the master degree'_

level of professional preparation.

Alternate Hypothesis 5. There was a significant difference‘at
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the .05 level of significance between the hiring preference of Montana
district superintendents of schools of Class I, II, or III secondary
school districts toward applicant secondary teachers having the master
degree level of‘professional preparation.

Hypothesis 6. There was no significant difference at the .05

level of significance between the hifing preference of Montana district
superintendents of schools of Class I, II, or III secopdary échool
districts toward applicant secondary teachers having the doctorate
degree level of professional freparation.‘ |

Alternaté Hypothesis 6. There was a significant difference at

the .05 level of significance between the hiring preference of Montana
district superintendentg of schools of'Class I, 1T, or III secondary
school districts toward applicant secondary teachers having the
-doctorate degree level of professional preparation.

Hypothesis 7. There was no significant difference at the .05

level of significance between the hiring preference of Montana district
superintendents of schools of Class I, II, or III secondary school
districts toward applicant sécondafy teachers having from zero to two
years previous classroom teaching experience.

Alternate Hypothesis 7. There was a significant difference at

the .05 level of significance between the hiring preference of Montana
district superintendents;of schools of qlass I, IT, or III secondary

school districts toward applicant secondary teachers having from zero
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to two years previous classtoom,teaching:experience.

Hypothesis 8. There was no significant difference at the .05

level oflsignificance between the hiring preference of Montana district
superintendents of schools of Class I, II, or III secondar& schéoi
districts toward applicént secoﬁdary teachers having from three to[five
years previous classroom teaching experience. '

Alternate Hypothesis 8. There was a significant &ifferende at

the .05 level of significapce between the hiring prefefence oflMontana‘
district supgxigtendénts of schools of Class I, II, or III sécondary
schooltdistricté toward applicant secondary teachers having ffom.three
to five years previous classroom teaéhing experience. |

Hypothesis 9. There was no significant difference at the .05

ievel of significance between the ﬁiring preference of Montana districé
superintendents of schools of Class I, II, orVIII sécoﬁdary'school
districts toward applicant second;ry teachérs‘having six or more years |
previous classroom teaching'experience.

Alternate H&pothesis 9. There was ? significant difference at

the.fOS }gvel of significance between the hiring preference of Montana
disf?ict.éuperintendents of schools of Class I, II, or IIT secdndéry
"school districts toward applicant secondary teachers having six or ﬁore'
years previous classroom teaching experieﬁ;e. |

Eypbthesis 10. There was no significant difference at the .03

level of significance between the preference of Montana,district
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superintendents of schoolé of Class I, II, or III secondary school -
districts in placing importance on the earning of advanced college
degrees to provide professional growth for secondary teachers.

Alternate Hypothesis 10. There was a significant difference .

at the .05 level of significance between the preference of Montana
district superintendenfs of schools of Class I, II, or III seéondary
séhool districts‘in piacigg importance on the earning of advanced
collége degrees-to prdvide professional‘growth'for éecondary teachers.

Hypothesis 11. There was no significant difference at the .05 ‘

1ével of significancé between -the preference of Montana district
superintendents of schools of Class I, II; or III seéondary school
districts in placing little importance on the earning of advanced
college degrees to provide professional growth fof secondary teachers.

Alternate Hypothesis 11. There was a significant difference

at the .05 level of significance between the preference of Montana
district superintendents’of schools of Class I, II, or II1 secondary
school districts in plécing little importance on the earning of advanced

college degrees to provide professional growth for secondary teachers.

Hypothesis 12, There was. no significant difference at the .05

level of significance between the preference of Montana district super-
intendents of schools.of Class I, II, or III secondary school districts
in placing importance on previous classroom teaching experience when

considering applicant secondary teachers for positions in their school

districts.
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Alternate Hypothesis 12; There was a significant difference at
the .05 level of significance between the preferences of Montana
district superintendents-of schools of Class I, II, or Ill secondary
school districts'in placing importance on previous classroom teaching
experience when considering applicant secondary teachers for positions
in their school districts.

Hypothesis 13. There was no significant difference at the .05 o

level of significance between ‘the preference of Montana district
superintendents of schools of Class I II, or III secondary school
districts ‘in placing little 1mportance on previous classroom teaching
experience‘when considering applicant secondary teachers for positions
in their school districts. - .

Alternate Hypothesis 13. There was a significant difference at

'.the .05 level of significance between the preference of Montana districtllu
superintendents of schools of Class I, II, or III secondary school |
~districts in placing little importance on preyious classroOm teaching
experience when‘considering applicant secondary teachers for positions

in their school districts. , | |

Hypothesis 14. There was no significant difference at the .05

level of significance between the hiring preference of Montana district
superintendents of schools with one to three years of superintendency, N L
experience, or with four to six years of superintendency,ekperience, or

with seven or more years of superintendency experience.and applicant
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"secondary teachers endorsed in only a single-field teaching area.

‘Alternate Hypothesis 14, There was a significant difference

-at the .05 level of significance between the hiring preference of
Montana district superintendents of schools w1th one to three years
superintendency experience, or with four to six years superintendency>
experience, or with seven. or more: years of superintendency experience
and applicant secondary teachers endorsed in only a single—field

teaching area.

ﬂypothesis'lS There was no. significant difference at the .05

:1eve1 of significance between the hiring preference of Montana district
superintendents of schools with one to three years superintendency
experience, or with four to six years superintendency experience, or.
with seven or more years of superintendency experience and applicant

secondary teachers endorsed in a multi—field major—minor teaching area.'

Alternate Hypothesis 15, There was a significant difference at
the .05 level of significance between the hiring preference of Montana |
district superintendents of.schools with one to three years superinten—_
dency experience, or with'four to six years superintendency,experience,.
or with seven or more years superintendency experience and.applicant

fsecondary teachers endorsed in a multi—field-major—minor'teaching area.

Hypothesis 16. There was no significant difference at the .05

level of significance between the hiring preference of Montana district

superintendents of schools with one to three years superintendency
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experience, or with four to six years superintendency experience, or
with seven or more years superintendency experience and applicant .
secondary teacﬁers having,professiona} preparation at the bachelor

degree level.

Aiternate Hypophesis 16. There was a significant difference
at the .05 level of sig;ificance between the hiriné préferenge of |
Montana distfict supérintendents of schools with one éo thrée years
superintendency experience, or four to six years superintendency .
experience, or with seven or more years supérin;endéncy experience'and
applicant secondary teachers having professional preparation at the
bachelor degree level.

Hypothesis 17. There was no significant difference at the .05

level of significaﬁce between the hiring preference of Montana district
superintendents of schoéis with one £0“three years superintendency
experience, or‘with.fdur'tb six years superintendency experience, or
with seven‘or more years of superintendency experience and applicanf
secondary teachers having professionél preparation at the fifth—yéaf
endorsement level.

Alternate Hgﬁothesis 17. There was a significant difference at

the .05 level of significance between the hiring preference of Montana
district superintendents of schools with one to three years superinten-
dency experience, or four to six years superintendency experience, or

with seven or more years superintendeﬁcy experience and applicant
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secondary teachers having professional preparation at the fifth-year

endorsement level.

Iﬂynethesis.18w There was no significant difference at the .05
leVei.ef significance between the hiring nfeference nf Mbnténe district
superintendents of schools with one to three yeafs superintendeney“
experience, or nithﬂfour to six years superintendency experience, orn
with seven or more years of superintendency enperience and applicant
seeondary teachers having professional preparation at the mesferldegree
level. ‘

'_ Alternate Hypothesis 18. There was a significant difference

at the .05 level of significance befween the hiring preference of
Mentana district snperineendents of schools with one to three yvears
sdperintenqency experience,'ox with.fouf no six yeers.superinpendencf'_
experience; or with seven ep more years. of superintendency ekgerience .
and applicant secéndary teaehers“having professional preparation etﬂ

the master degree level.

Hypothesis 19. There was no significant difference at the .05

level of significance between the hiring preference of Montana district

superintendents of schools with one to three years superintendency

experience, or with four to six years superintendency experience, or
with seven or more years superintendency experience and applicant

secondary teachers naving professional preparafion at the doctorate

degree level.’
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Alternate Hypothesis 19. There was a significant difference

at the .05 level of significance between the hiring preference of
Montana district.superintendents of‘schobis with one to three years
superintendency experience, or with four to six years superintendency
experience, or with gseven or more years of superintendency experience
and applicant secondary‘teaCHers having professional_preparation at

the doctorate degree level.

Hypothesis 20. There was no significant difference-at the .05
‘lerel of significence between the hiring preference of Montana district
sﬁperintendents oflschools‘with one fo-three years superintendency
experience;uor with four to six years superintendency experience, or
with seven or more years.snperintendency experience and applicant .
. secondary teachers having zero to two years previous.classroon teaching

experience.

Alternete Hypothesis 20. There was a significant difference
at the .05 level of significance between the hiring'preference of
Montana district superintendents of schools with.one to three years
superintendency experience,,or with four to six years superintendency
experience, or with seven or more years of superintendency experience
"and applicant secondary teachers havrng zero to two years prev1ous e
' classroom teaching experience.

Hypothesis 21. There was no significant difference at the .05

1eve1 of significance between the hiring preference ‘of Montana district
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superintendents of schools with one to three years superintendency
experience, or with four to six years superintendency experience, or
with seven or more:yeaﬁs superintendency experience éﬁd apﬁlicant
‘égcoﬁdafy'teachers having-f;om three fo five years previqus-classroom

teaching experience.

Alternatejﬂypbthesis 21. There was a significant difference
af the .05Aléve1 of significancé between the hiriﬁg preference of:
'Moﬁtané disﬁric; supe;intendents.of schools with one to three_yéars
sﬁperintendency'experiende, or with four to six years superintendencf‘
experience, or with séveﬁ or more yearsvsuéeriﬁteﬁdency.expgrieﬁce and.
applicant secondary teachers having from three to five years previous
classrooﬁ teaching.exberience. | |

Hypothesis 22. There was no significant difference at the .05

level of significance between the hiring prefereﬁce of Montana district
superintendents of schools with one fo three years.supefinfendency
ekperience; or with four to six years_superintendency experience, or
with seven oylmore years superintendency experience and applicant
secondary tééchers having éix or more years previous.élaésroom teaching
experience. |

Alternate Hypothesis 22, There was a significant difference at

the .05 level of significance Between the hiring preference of Montana
district superintendents of schools with one to three years éupefinten—

dency experience, or with four to six years superintendency expeiience;
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or with seven or more years superintendency experience and applicant

secondary teachers having six or moré years previous classroom teaching:

l.experience.

Hypothesis 23. There was no significant difference at the .05

. level of significance between the hiring preference of Montana district

superintendents of schools with one to three years superintendency
experience, or with four to six years superintendency experience, or with
seven or more years superintendency experience in placing importance on
the . earning of advanced college degrees to provide professional growth
for secondary teachers.

Alternate'Hypothesis 23. There was a significant difference at

the .05 level of significance between the hiring preference of'Montana

- district superintendents of schools with one to three years‘superinten-

dency experience, or with four to six years superintendency experience,
or with seven or more years superintendenc& experience in placing‘
inportance on'the,earning of advanced college degrees to provide
professional growth for‘secondary teachers. | |

Hypothesis 24, There was no significant difference at the .05

level of_significance betﬁeen the hiring preference of Montana district
superintendents of echools With one to three years superintendency
experience, or with four to six years superintendency experience, or
with seven or more years superintendency experience in placing little

importance on the earning of advanced college degrees to prov1de
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professional growth.fdr secondary teachers.

Alternate Hypothesis 24. There was - a significant difference

at the .05_1eve1 of significance bétween the hiring preference of

' Montana diétrict superintendents of schools with one to three yearé
superintendency experience, or with four to. six years superintendency
experience, or with seven or more years superintendency experience in
placing'little importance on the earning of aévanced college degrees

to pfovide professionai growth for secondary teachers.

Hypothesis 25.- There was no sighificant difference at the .05
‘level of siénificance between the hifing préference of Montana district
fsuperinteﬁdeﬁts of schools with oné to thrée years superintendency.
experience, or with four to six years superingendency experience, or
with seven or ﬁore yearé superintendency experience in piacing import-
ance on previous classroom teaching experience when considering applicant
secondary teachers fér positions in their school districts.

‘Alternate Hypothesis 25. There was a significant difference

at the .05'1e§e1 of significance between the hiring preference of
Montana district superinténdents of schoolé'with one to three years
superinténdency experience, or with four to six years superinten@ency
experience, or with seven or more'years superintendency expérience in

- placing impbrfance on.prévious classroom teachiqg experience when
cénsidering éﬁplicanf seééﬁdar& féachérs"fbr éosiﬁions in théir:schole

districts.
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Hypothesis 26. There was no significant difference at the .05

level of significance between the hiring preference of Montana district
-.sﬁperintendentg of schools with one to three years superintendency
-experiénce,.oi with four to cix yeérs snperintendency.experience, or
with seven or more years superintendency experience in placing little
importance on previous classroom teaching cxperience when considering

applicant secondary teachers for positions in their school districts.

~ Alternate Hypothesis 26. There was a significant "difference
at the .05 level of significance between thc hiring prefefence of‘I
Montana district supcfintendents of schools with one to three years "
superintendency exnerience, or witﬁ four to six years supeiintcndency
experience, or with seven or more years superintendency experience in
placing little importance on previous classroom tcaching expcrience thn
considening applicant seccndary teachers for‘positions in tncir school

districts.

Hypothesis 27. There was no significant difference at the ,05
level of significance bctween tne hiring pfeference of Montana district
superintendents of schools of Class I, II, or III secondary schqol
districts and the relative difficulty pldcement officials of- five
‘Montana teacher tfaining‘insticutions and the Montana.Security Employ-
ment Service cxperience in.placing apnlicant secondafy teachers with a

single~field endorsement in Montana'public schools.

'Alternafe'HyPOthesis'27.' There was a significant difference .
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at the .05 level of significance between the hiring preference of
Montana district superintendents of schools of Class I, II, or III
.7secondary school districts and the relative d1ff1culty placement
officials of five Montana teacher training institutions and the Montana
Security Employment Service‘e#perience in placing applicant secondary
teachers with a single—field endorsement in Montana public schools.

Hypothesis 28. ,There was no significant difference at the .05

level'of significance‘between the hiring preference of Montana district,
superintendents of schools of Class I, II, or IIT secondary school
districts and the relative difficulty placement off101als of five
Montana teacher training institutions and the Montana Security Employ;_
ment Service experience in-placing applicant secondary teachers .with
the multiffield major—minor endorsement in.Montana puhlic schools.

Alternate Hypothesis 28. There was a significant difference

at the .05 level_of significance between the hiring‘preference of
Montana district superintendents of.schools of Class I, II, or III
secondary school districts and the.relative difficulty placement
officials of five Montana teacher training institutions and the Montana
Security Employment Service experience in placing applicant secondary
-teachers with the multi-field najor—minor endorsement in Montana public:
schoolsf" | |

‘Hypothesis 29. There was no significant difference at the .05

level of significance between the hiring preference of. Montana district -
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superintendents of schools of Class I, 171, or III secondarp school
districts and the relative difficulty.placement officials of five
Montana teacher training institutions and‘the Montana Security Employ-
ment Service experience in placing applicant secondary teachers with

the bachelor degree in Montana public schools.

" Alternate Hypothesis 29. There was a significant difference

at the <05 level of significance between the hiring preference of
Montana district superintendents of schools of Class I, II, or‘III
secondary scnool districts and the relatine difficulty placement offi-
cials of.five Montana teacher training.institutions and the.Montana
‘Security.Employment Service'experience in placing applicant secondary
_teachers with the'bachelor degree in Montana public schools.

Hypothesis 30. There was no significant difference at the .05

level of significance between the hiring preferences of Montana district
superintendents of schools of Class I, II, or IIT secondary school
dlstricts and the relative difficulty placement‘officials of five
Montana teacher training Institutions and the Montana Security
Employment Service experience in placing applicant secondary~teachers
with the fifth-year endorsement in Montana public schools.

Alternate Hypothesis 30. There was a significant difference at -

‘the .05 level of significance between the hiring preference of Montana :
district superintendents of schools of Class I II, or III secondary

school districts ‘and the relative difficulty placement officials of
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five Montana teacher training institutions and the Montana Security
" Employment Service experience in placing applicant secondary teachers

with the fifth-year endorsement in Montana public schools.’

Hypothesis 3l. There was no significant difference'atﬁthe .05:
leyel of significance between the hiring~preference of Montana district
superintendents of schools of Class I, II,.or III secondary school
districts and the relative difficulty placement officials of five
Montana teacher-training,institutions and the Montana Security
Employment Service experience in placing applicant secondary teachers
with the master degree -in Montana public schools.

Alternate Hypothesis 3l. There was a significant difference

at the .05 level of significance between the hiring preferences of
Montana district superintendents of schools.of Class I, II, or'III
secondary.school districts and the relative difficulty placement

officials of five Montana teacher training institutions and the Montana .
Security Employment Service experience in placing applicant secondary

' teachers with the master degree in Montana public schools.

Hypothesis‘32.:’There was nofsignificant-difference at the .05
1evel‘of eignificance between the hiringﬂpreference of Montana districtl
gsuperintendents of schools'of Class I, II, or III secondary school
districts and the relative difficulty placement'officials of five‘
Montana teacher training institutions and the Montana Security Employ;

ment Service experience in placing applicant secondary teachers with
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the doctorate'degree in Montana public schools.

Alternate Hypothesis 32, There was a significant difference

at the .05 level of significance between the hiring preference of
Montana district superintendents of schools of Class I, II, or ITL
secondary school districts and the relative difficnlty placement
officials of five Montana teacher .training institutions and the Montana
Security Employment Service experience in placing applicant secondary
teachers with the.doctorate degree in Montana public schools. o

Hypothesis 33. There was no significant difference at the .05

1eve1 of significance between the hiring preference of Montana district
| superintendentszof schools of Class I, II, or IIT secondary school
‘digtricts and the relative difficulty placement officials of five
Montana teacher training institutions=and-the Montana Security
Employment Service experience in placing applicant secondary teachers
nith zero to tno years previous classroom teaching experience in -
Montana public schools. '

Alternate Hypothesis 33. There was a significant difference

at the .05 level of significance between the hiring preferences of
Montana district superintendents of schools of Class I, Il, or Ill
secondary school districts and the relative difficulty placement
officials of five Montana teacher training institutions-and the Montana
Security Employment Service experience in placing applicant secondary

teachers with zero to two years previous classroom teaching experience
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in Montana public’ schools.

‘Hypothesis 34. There was no siénificant difference at the .05
level of significance between the hiring preference of Montana district
superintendents of‘schools'of Class I, II, or III secondary school
districts and the relative difficulty placement officials.of.five
Montana teacher training. institutions and the Montana Security Employ—
ment Service experience in placing applicant secondary teachers w1th
from four to six years previous c1assroom teaching.experience,in
Montana public schools. | | |

Alternate Hypothesis 34, There was a significant difference

at the .05 level of significance between the hiring preference of
Montana district superintendents of schools of Class I, II, or‘IIIZ
secondary school districts and the relative difficulty placement
officials of five Montana teacher training institutions and the Montana
Security Employment Service experience in placing applicant secondary
teachers with.fromlfour to six years previous classroom teaching |

experience in Montana public schools.

Hypothesis 35. There was no‘significant difference at the .05
level of significance between the hiring'preference of Montana district
superintendents of schools of Class l,‘II, or III secondary-school
districts and the relative difficulty placement officials of five’
Montana teacher training institutions'and the Montana Security |

Employment Service experience in placing applicant secondary teachets
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with from six to more years previous classroom teaching experience' in

Mbntana public schools.

Alternéte HypothesiSIBS; There was a significant difference
at the .05 level of significance between the hiring preferepce of
Montana district superintendents of schools of Class i,.II, or IIT
secondary school districts.and the relative difficulty placement .
officials of five Montana ;eacher training institutions and the“

' Mdntana.Security Employmgnp Service experiencé in placing applicant
secondary teachers with from six to more years previous classroom
teaching expefience in Montana public schoéls.

Thié study has glso provided information és to:

1. Secondary'school teaching single—field éubject endorsements
as noted by Class I, IT, or III Montana district sﬁpérintendents of
schools as being most difficult in which to obtain certified geconda¥y
teachers to f£ill vacancies in their secondary school d;stricts;

2. Secondary school feaching single-field subject éndqrsements
as noted by Class I, II, or IIT Montana district superintendents of.
schools as being least difficult in which to obtain certified secondary
teachers to fill vacéncies ip their secondary schbol»districfs.

3. Secondary school teaching single~field subject endorsements
as noted by placement'oféicials of five Montana teacher training

institutions and the Montana Security Employment Serviée as being least

difficult in which to place applicant secondary teachers in Montana
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public schools.

' 4. Secondary school teaching single-field subject endorsements
as noted by placement officiéls of five ﬂontana teacher training
institutions and the Montana Security Emﬁloyment Servicé as being most
difficult in which to place applicant secondary teachers in Montana
public schools.

5. Secondary scﬁsol teaching multi-field major-minor subject
endorsemenf areas as noted by Class I, II, or III.Montana district
superintendents 6f schools as being most advantageous for an applicanf
éecon&éry téacher to'poésess when seéking.empioyment in Montana's

'public schools.

6. Secondary school teaching multi-field major-minor subject
éndorsement areas as notéd by five plaéement officials from Montaﬁa'
teacher training institutions and the Montana Security Employmen;
Service as being most advantageous for an applicant secondary teacher

to possess when seeking employment'in Montana's public schools.
. ANALYSIS OF DATA

Analysis of th; data was -accomplished by use of the chi sduare
statistic. This statistic was selected to permit the simultaneous
investigation of two or more of the independent variables and one of
the dependent variables under study. ‘ : {

The chi square statistic was selected to test if there were
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significant differences at the .05 level between the three district
class sizes .in Montana'é secondary school districts gnd (15 selecfed-
le§els of teacher professional preparation, (é) singlé—field or multi-
field subject endorsement preferences, and (35 various numbers of years.
qf previous classroom teaching experience claimed by applicant
secondary teachers. This was accomplished by'pairing two diffefént
school diéyrict sizes with one of the dependent variables under study.
This eésentially produced three chi square caléulatiops for each 6f the
three dependent variableg for each opinionnaire opiﬁion item. This
analysis provided the necessary information ko enable the résearcher to
recognize if significant differences existed between some or éll of the
different class size Montana secondary school districts andleach of
the dependent variables ﬁnder study.

Additional statistical testing was done using the chi square
statistic to no?e if significant differences existed betweenlMontana's
district supefintendents of schools having from one to three yéars
superintendéﬂcy.experiencé,-or having from four to six years superin-
tendency experience, or having seven or more years superintendency
experience and those applicant secondary teachers with single-field or
multi-field majéf—minor subject endorsements. Statistigal testing was
done on the same groupings of Montana's district superintendents of

schools to determine if significant differences existed for applicant

secondary teachers with the selected levels of professional preparation
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and elso the selected numbers of years of" classrcom teacning experience.

These tests were accomplished by statistically comparing,.at
the chosen level of significance, the three selected experience 1evels
of superintendency experience among:Montana s district superintendents
of scﬁools1with.dne ofltne dependent variables concerning this studf.

| .This analysis provided the necessary<information tc enable the

' researcnet to recognise if significant differences between the selected
ievels of superintendencf experience or the district class sise for -
each of the dependent variables'under study did exist.

Statistical.testiné was.slso perfotned to ascertain-whetner
significant differences existed between the Class I, II,.or II1 Montans :
district superintendents of schools and the six plecement officisls
selected by this study pettaining to appiicent-secdndaty teecher hiring
preferences and'single—ﬁieid or multi-field major—mincf endersements,
the number of years of previous classroom teaching experience or the
professional preparational level of the applicant secondary teacher.

Data pertaining to those teaching subjects noted by district
superintendents of schools in Montana as being most or 1east'difficult
in which to obtain replacement secondary teachers was analyzed by the
use of percentage relationships. | ' ‘. |

bate pertaining to those teaching_sﬁbjécts neted'fy‘the place—"
ment officials as being,nost or least difficultlin which‘to‘plece .

applicant secondary teachers in Montana's secondary schools ‘wds analyzed.
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b& the use of percentage relationshipé.

The cell collapsing technique was used in coﬁtingency tables
whére 80 per cent or more of the cells had frequencies of five or less.

Yétes' cofrection.for continuiiy was used for éach chi square
determination.- All'hypﬁtheses were tested at the .05 level of_signifi—
._qance;' The researcher was responsible féf the gatﬁer£ng and prdceésiﬁg
'.of:the'éata. Each chi square value_deéermination Qas calcﬁiétq&}a
number of timeé by the researcher ﬁsing an eleétronic'caléulat6r fo:

guarantee computational accuracy.
SUMMARY

' The chi square statistic was used to ascertain whether signifi-
cant differences existed at fhe .05 level of significance in hiring
preferences between superintendents of schools of Montana Class I,
Class II, or Class III districts and applicant secondary teachefs

endorsed in single-field or multi-field subject areas, the Vaiious_'

defined levels of professional preparation, and the.selected number of

years of classroom téaching experience claimed by apblicant seéondary
teachgrs..

'. The chi square statistic was used to test fo; significant
differences at the .05 1§vel of significance in hiring preferences
between‘Montana district'superinteﬁdents of schools having ffom one to’

three years superintendency experience, from four to six years
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superintendency experience, or seven or more years superintendency
experience and applicant secondary teachers endorsed in s1ngle—f1eld

or multi- field areas and also the various defined levels of profes—

: s1onal preparation and the selected number of years of classroom

teaching experience claimed by applicant secondary teachers.

The chi square statistic Was also used to determine‘it signifi; )
cant differences existed between the hiring preferences of Class I,
II, or III Montana district superintendents.of schools and the relative'
difficulty college and.university placement officials and the Montana

Security Employment Service have experienced in placing_applicant

- secondary teachers in teaching jobs in Montana with a.single-field

endorsement area or a multi-field majorrminor'endorsement area, various
numbers of previous classroom teaching.experience, or different levels
of professional.preparation.

Pertinent data was gleaned from major sources throughout Montana
actively engaged in the selection, hiring, and placement of secondary
teachers: the district superintendents of schools and placement
ofticials of Montana's teacher training institutions, and the Montana -

Security Employment Service.




Chapter 4
ANALYSIS OF DATA

The number oftéfinionnaires distributed to ali Montana district
superiﬁtendents of schools totaled 179. The number of fhese opinion-
ngirés reéurned énd subsequently used to ﬁrovide data for this study’

" was 148, répresenting 82.68 per cent of all the district supefintendgnts,
Three returned opinionnaires weré not éonsidéred or their data inélﬁdéd
in" this study; because thé superinteﬁdents of schools, of  these diétfiéts'
‘claimed zero years of Superintendencyrexpefiepcé.' This ﬁés~a iimitation
specified by the study. . Table 6, bage 95 , pfesgnts én& suﬁﬁérizes data
regarding,district class size and the number of years of éuperiﬁtendency
experience claimed by reéponding Montana district superintepdénfs of
schools.

In order to determine whether or not significant differences
gxisted between the frequencies of responses of Montana district super-
intendents of schodls and placement officials from the five Montana
teacher training iﬁstitutions and the Montana Securit& Employment
Service to the h&potheses items under study by the researcher, thg chi
square’stgtis;ic was used. All hypotheses were tested at qlpha equgi
to .05. This level of'significance'was.selected as it prb&ided reaéon—.
.. able proteétion from mékiﬁg either a type I or a type II error.

o 'Because of the'nﬁmber of hypothesés'tested and analyzed, this -

researcher chose to consider each opinionnairé item separately with
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related sets of data in order to maintain 'a high degree of continuity

throughout the study.

Table 6

Class Size and Experienée Levels of Montana

District Superintendents of Schools

Class i

Total = .

Class II Class III
Number of opinibn— - )
naires distributed 17 92 70. 179
Number of opinion- . ' " _
naires returned . . 11 71 69. 151
Per cent retutrned 64.71 77.17 98.57 84.36"
Number of superinten- ' '
dents with 1 to 3 , .
years experience . . 1 12 19 . 32
Number of.superinten-—
dents with 4 to 6
years experience 0 11 18 29
Number of superinten-
dents with 6 or more :
years experience 10 45 29 84

Frequency of responses by Montana's district superintendents of
q P

schools between Class I and Class II distficts were compared, frequen-—

cies of responses between Class I and Class III districts were compared,

and the frequency of responses between Class II and Class.III,districts

were compared to determine if differences‘eXisked at the .05 level of

significance among theééﬁgroups for each of the opinionndire's agree;

disagree items.
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Table.7 presenfs and snmmariZes data . for the fesponding district
supe;intendents of schools for opinionnaire item 1: "When considering
apnlicant secondary teechers for npsifions in my district, I prefer
tnose applicants endorsed in two or mofe subject areas.
Table 7

District Class
Size, Multi-field Preference

District

Class, N ' SA:- A D :sp  Cdf. - x2
Size R . S

T 1L & 4 3 0

II ' 70 - 47 19 4 0 2 4.7562

I ' 1 4 4 3 0 ‘
'III 65 55 | 8 2 0 2 10.2083%*
11 70 47. 19 4 o0 |

III 65 . 55 8 2 0 2 5.175

Critical value of X?{ alpha .05, 2 degrees of freedom is 5.9915
*% Significant at .05 '

At the selected lével of significenceffthere Were no,significant;
differences between Ciass I and ClasszII distfict'supeiintendents of
schools and no significant.diiferences between Class II and Class iIf
district superintendents of schools for item 1.' However, a significant
difference was recorded for Class.I.and Class III district snperinten—
dents of schools at the .05 level of significance for item 1, thereby.
reqniring acceptance of alternate hypothesis 2.

Alternate hypothesis 2 states there was a significant
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ﬂdiﬁfereﬁce at.the .05 level of-signifiégéce between the hiri§g ﬁ;efer—:
ence of Montana district superintendeﬁté bf schools of’Cl;ss i, Class E
II, or Class III schqol districté towarq aﬁplicanﬁ éegoadéry feaghers
endorsed in a.multijfield major-minor‘érea,. B

The difference ﬁdtéd,between the multi-field préférencé of
*Class I~distriét sdpérintepdents of séhooié énd Class IIT distric£
‘supérintendeﬁts of schbéls may very possibly be attributed to financiall
1imitation§ imﬁoséd onlsmaller districts father than an actual desire:
not to hire highly specialized single—field endorsgd secondary teéchefs.
Additionally, a one—subject—per-téachef schoolhrequireg,a larger number
of available classrooms, a luxhry very few'Montana Class I;I distriéts
enjoy. | | |

Data obtained by apportioﬁing-aﬁd-glaciﬁg the frequency of
responses of Montana district suferintéhdénts of schools‘in grouﬁs
correspondiﬁg'to one.to three years sﬁperinfendency experiencé, from
four to six years superintendency experience, or from seven to ﬁore
years superintendency expérience and theilr preferences for multi—fieid
endorsed secondary applicant teachers for item 1: "When considering
applicant secondary teachers for’positions in my district;'I'prefer
those applicanﬁs endofsed in fwo or more subject.areas;'is pfesented
in Table 8, page 98.

There were no siénificant diffgreﬁces aftthe .05 level of

significance between the three experience level groups of Montana’
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district superintendenté of schools and their stated preferences for
multi-field endorsed secondary teachers. Therefore, hypothesis 15

which statés there was no significant.difference at the .05 level of'
significance between the hiring preference of Moﬁtanaudistrict super-—
intendents of schools With one to three yéars superintendenc§ experience,
or with four’to six years superintendency experience, orlwith_seyen or

more years of superintendency experience and applicant secondary

teachers endorsed in a multi-field major-minor teaching area, was

accepted,
From the above data, it appears the number of years of superin-

tendency experience of Montana's district -superintendents of school

bears no significance at the selected level on choosing from applicant

secondary teachers endorsed in multi-field major-minor areas.

Table 8
Superintendency Experience
Level and Multi-field Preference

pperitenens w4 oo e ¥
1 to 3 years 32 25 6 -1 - 0

4 to 6 years 29 23 5 1. 1 0

7 or more years 84 55 23 6 0 4 2.4109

Critical value of Xz, alpha .05, 4 degrees of freedom is 9.4877

Comparing each.of Class I, Class II, and Class III district

superintendents of schools' frequency of responses with those response
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frequenciles of the six placement officials resulted in no significant

differences recorded at the .05 level. Hypothesis 28 which.stétes

there was no significant difference at the .05 level of sigpificancé

between the hiring preference of Montana district superintendents of

schools of Class I, Class II, or Class III secondary school districts

and the feiative_difficulﬁy placement'officials of the five Montana

teacher training institutions and the Montana Security Employment

Service experience in placing applicant secondary teachers with the

multi-field major-minor endorsement in Montana pubiic secondary schools,

was accepted. Therefore, Montana district superintendent of schools'

preference for multi-field endorsed secondary teachers and the relative

difficulty placement officials experienced when placing multi-field

endorsed teachers in Montana's secondary schools are in agreement.

These data are recorded and'summarized in Table 9.

Table 9 _
Placement Officials/District Class Size,
" Multi-field Preference

Placement Official/ 2
District Class Size N A D df X
Placement Officials 6 6 0

Class I Districts 11 8 3 1 1.9870
Placement Officials 6 . 6 0 : _
. Class II Districts - 70 66 4 1 0.3619
Placement Officials 6 - 6 0 :
Class TIT Districts 65 . 63 2 1 0.1900

Critical value of X%, alpha .05, 1 degree of freedom is 3.8415
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Item 2: "When considering applicant secondary teachers for
positions in my district, I prefer those applicants en&orsed in only a.
single teaching area,''dealt with the single-field endorsement prefer-—
ence. Frequencies of responses of Montana district superintendents of
schools for.Class I and Class II, or Class I and Class III districts
recorded no significant differences at the .05 ‘level. Data from Class‘
II and Class III districts did record a significant difference'at the
.05 level. This.data is recorded and summarized in Table 10.
Table 10

District Class
Size, Single-Field Preference

District N SA A D SD df x2
Class Size :

I 11 0 o1 6. 4

11 70 0 1 42 27 2 0.2505

1 11 0 1 6 4

111 65 0 2 22 41 2 1.8209
IT 70 0 1 42 27

III 65 0 2 22 41 2 . 8.8852%%

Critical value of X2, alpha .05, 2 degrees of freedom is 5. 9915
%% Significant at .05

s

These data resulted in alternate}hYpofhesis-lrwhichfétatee.'
there was a significant difference at the .05 level of significance
between the hiring prefereﬁce of Montana district superintendents of
schools of Class I, Class II, or Class IIL secondary.school'distrietej

toward applicant secondar? teachers endorsed in only a single-field
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teaching area, being accepted.

Although a significant difference ﬁas recorded between Class
IL and Class I1I district superintendenté of schools for item 2,
. reference to Table 42, page 144, shows there is a modest degree of
‘ agréement among all class size distriét superintendents of schools
concerning this itémi fhese data indigaee ; difference at the selected
level of significanée fpr'this item. This meéns the district superin-
tendents from the three éléss size districts within Montana. do not |
share the same preferences when selecfiﬁg~from applicant secondary
teachers endorsed in 5 single~field subject teaching area. The noted
differencg may be related to the unequal intensity wvalue placed by
Class ITI or Class III district superintendents of séhools; thus
accounting for the difference registered af the .05 level.

ﬁata obtained by apportioning and placing the frequency of
responses of Montana district superintendents of schools in groups
corresponding to one to three years superinéendency experiencé, f;om
four to six years superintendency eiperience, and from Seveﬁ Or more
years superintendency éxﬁgrience and their preferences fo; siﬁgle-field
endorsed secondary applicant teachers for itém 2: wYhen cénsidering
applicant secondary teachers for positions in my diétrict, I prefer
those applicants endérged in only a singlé teacﬁing area,'is preseqtgd
in Table li, page 102,

There were no differences at the .05 level of significance
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between the three egperience level grbups of Moﬁfaﬁa district suberin;
’tendents of échoq;s'and their stated preferenées for sihgle—field
endorsed secondary feachefs. Therefore, hypofheéig 14 which s;ates
there was no Significant difference at the .05 level of significance
'between the hiring preférence of Montana district superinteﬁdents of
schools with one to three years of superintendency experience, or with
four to six years.of'superintendency experience, or with seven or more
years of spperintendency experiencé and applicant secondary teachers-
endorsed in only a single—field teéchiﬁg area, was accepted.

ihesé data indicate diétriét suﬁefintendents-of schools- in
Montana with vqrying,amounts of superintepdency eXperienée aré in
agreement énd share the same'preferencés wﬁén seleéting from applicant’

secondary teachers endorsed in a single-field subject teaching area

for their districts.

Table 11

Superintendency Experience Level, Single-Field Preference

ey a » e ¥
1 to 3 years | 32 0 -0 14 18.

4 to-é_years 29 - Y 1 13- | }5

7 or more years - 84 'l 3 ' ._42 3 38  6 71.9856

Critical value of X2, alpha .05, 6 degrees of ffee&om'is 12.5916
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Comparing each of Class I, Clasé II, and Class II& district
superintendents of schools' frequency of preference for'single—fieid
endorsed secondary teachers with those response frequencies for rela-
tive difficulty experienced by the'six placement officiais in placing
single-field endorsed secondary'teachers resulted in no significant
differences recorded at the .05 level. These data are recorded and
summarized in Table 12.

Table 12

Placement Official/District Class Size,
Single-Field Preference

Placement Official/ . "2
District Class Size N A : D df. . X
Placement Officials ' 6 0 6

Class I Districts 11 1 10 1 0.5795
Placement Officials 6 0 6 .
Class II Districts 70 1 69 1 0.0869
Placement Officials 6 0 6

Class III Districts 65 2 63 1 0.1900

Critical value of X%, alpha .05, 1 degree of freedom is 3.8415

Therefore, hypothesis 27 which étgtes there was no significan;
differencé at the .05 lével of significance bgfween the hixiqg prefer—l
ence of Montana district,supérintendénté of schools af Cléss-l; Class
II, or Class III secdndary school distric;s énd‘the relative difficulty .
placement officials of five Montana tgachér traiﬁiﬁg instiéution; and

'the Montana Security Employment Service experience in placing applicant
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secondary teachers with a single-field endorsement in Montana secondary
public schools, was accepted.

These data.indicafe no differences at the selected .05 level of
significance between Montané superintendents of schools of Class I,
Class I1, or Class III districts preference for hiring applicant
secondar§ teache?s with?é‘single—field'endorsemehtiaﬁd the reiative
difficulty the five_plécement officials and the Montana Sgcurity"'.
Employment Service havetin'placing:single—fiéld endorsed sépondary
teacheérs in Montana éublic secondary schools.

Item 3: '"I prefer to consider only those applicant secondary
teachers for positioné in my district having just the béchelor's
degree,'" concerns prefefences for applicant segondary teachers having
the bachelor degree as the highest level of professional preparation.
There were no significant differences at the .05 level between Class I
and Clasé'ii, between Claéé I and Class III, or befﬁeen Class II and
Class 1IIT Moqgana distridt superintendents of schools for Item 3.
Data'for this i£em are reco;ded and sgmmarizéd in Table 13, page 105.

These data resﬁlted'in hypothesis 3 which stafes there was no
sigpificant difference at the .05 level of significance between the
:hiring preference 6f Montéqé'distfict superiptendents of schﬁols of
Class I, Class II, or Class III secondary school districté.towara
applicant secondary teachers having the bachelor degree level of

professional pfeparation, being accepted..
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These data indiCaté no gignifiéant &iffergnces between the
district superintendents of schools in'Monfana's three ciags siée-
districts.:_These superintendents of séhools are in agreement éon—

cerning the hiring preferehce toward those applicant secondary teachers

having a bachelor degree level of professional preparation.

" Table 13

District Class Size, Bachelor Degree Preference

District

, : A 2

Cless Sise N SA A D SD af X
.Class I - -~ 11 . 0 1 8 2 ,

Class II 70" 0 17 44 9 2 0.6703
Class I ° .11 0 1 8 2
Class III 66 3 19 - 32 12 3 2.0514
Class IT 70 -0 17 44 9 ' o
Class III 66 3 19 32 12 .3 3.5942

Critical value of XZ, alpha .05, 2 degrees of freedoﬁ is 5.9915
Critical value of X2, alpha .05, 3 degrees of freedom is 7.8147

Item 3: "I prefer to consider only these applicant secondary‘
teéchers for positions in my district having just the_bachelér's degree?
yielded no significant differeﬁces at the. .05 level between the three
experience level grogps.of Montana disfrict superintendents of éghools
éﬁd theirﬁgpéted.pfefefences fqr-the.béchglor §eérgé preparéd épplicant
secondar& teachers. Data from the th?ée expgrience level groﬁfs:of

Montana district superintendents of schools. is presented- and summarized

in Table 14, page 106,
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Table 14

Superinfendency Experience Level
Bachelor Degree Preference

jperimtendeney -y w4 v ow e ®
1 to 3 years 32 1 6 19 6

4 to 6 years 29 1. 11 14 3
7 or more years 84 1 20 48 15 6 3.4369

Critical value of XZ, alpha .05, 6 degrees of freedom is 12.5916

‘These daﬁé resulted in hypotﬁesis 16 which states there was ﬁo
siénificant difference'at the .05 ievel of significance.betwegn the
hiring preference of Mbnfané district éupérintendents of schools with
one to three yearé supefintendency experienée, or with four to six
years supérintendency experience, or with seven or more yéars superin-
tendency experience and applicant secondary teachers having professional
preparation at the bachelor degree level, being accepted.

These data indicate agreement between the district superinten-—
-dents of Montana's school districts with varying amounts of superin-
tendency experience toward sélecting:applicant secondary teachers for
their districts.having.thg bachelor degfeéﬁleve; of professional prepara-
tion. : . | |

Comparing eaeh of Class I, Class II, and Cléés_ili Montana

district superintendents of schools' frequency of responsés'for
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preferences- for bachelor degree level of professional preparation for
applicant secondar& teachers with those freqﬁency_of responses of the
six placement officials concerning the relative diffiéulty ekéerieﬁced
in placing bachelor degree préfessionally prepared secondary teachers

resulted in significant differences at the .05 level. These differ-

ences were recorded between Class I district superintendents of schools

and placement officials and Class III district superintendents of
schools and placement officials. These data are recorded and summar-

ized in Table 15.

Table 15"_‘

Placement Official/District Class Size,
Bachelor Degree Preference

P%acewent Officiél/ N A D af _ X2
District Class Size .

Placement Officials 6 5 1 ok
Class I Districts il 1 10 1 9.3703
Placement Officials 6 5 i - ok
Class II Districts 70 17 53 1 9.3681
Placement Officials 6 5 1

Class ITI Districts 66 22 4 1 5.8667*

Critical value of X2, alpha .05, 1 degree of freedom is 3.8415
*%. Significant at .05 .

These data resulted in alternate hypothesis 29 which states
there was a significant difference at the .05 level of significance
between the hiring preference of Montana district superintendents of

schools of Class I, II, or IIT secondary school districts and the
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‘relative difficulty placement officials of five Monténa teacher
training institutions and the Montana Security Employment Service
experiencg in placing appiicant secondary teaghers'with thé.bachélor
degree in ﬁontan;'publié schools, being accebted;

These data indicate differencés in.the three'distfict class.
size superinten&ents of séhools' hiring prefefences apd the relative -
difficulty Montana placement officia;s experience when attemptiné_to_
place applicant secondary teachers with the bachelor degree level of
professional preparéfion in Montana'sécondar§ schools.

These différences may.be due to the preferences of district
superintendents of schoolé in attempting to create a staff possessing
a variety 6f préfessional_preparations.‘.Supe;inteﬁdepts of scﬁools-
are undoubtedly aware, as was pointed out elseﬁhere in this study,
that a varied staff is probably the best éﬁéff.

TItem 4: '"T prefer to consider oply those secondary applicant
teachers for positions in my'district having'the fifth-year certificate
concerns preferences for applicant ;econdary teachers having the fiffh—
vear endorsement as the highest level of professionai preparation. “
Tﬁere were no significant differences at the .05 level between Class I
and Class II district superintendents of schools, 6lass I and Class
III district supefinteﬁdents of schools for item 4. The data for item
4 is presented a#d-summafized in Table 16, page 109.

These data resulted in hypothésis 4~whiéh states there was no
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significant difference at the .05 level of significance between the
hiring preference of Montana district superintendents of échools of
Class I, Ii, or ITTI secondary school districts toward applicant
gecondary'teachers'having the fifth-~year epdorsement level of profes-

sional preparation, being accepted.

Table 16

District Class Size, Fifth-Year Endorsement Preference

District \ ' 2
Class Size N SA A D ASD df X
Class I il 0 0 8 3
Class II 71 0 5 51 15 2 0.0761
Class I 11 0 0 8 3
Class III 64 1 3 40 20 3 1.1719
Class II 71 0 5 51 15
Class TIII - . 64 1 3 40 20 3 1.8108

Critical value pf_Xz, alpha .05, 2 degrees of freedom is 5.9915
Critical value of X", alpha .05, 3 degrees of freedom is 7.8147

These data indicate agreement between the superintendents of
schools of the three district class sizes concerning their preference
toward hiring applicant secondéry teachers having the fiftﬁ;year
endorsement level of professional preparation.

'There were no significant differeﬁces at the .05 level of
éignifiéance between the three experience. level groupings of Montana
diStrict.suPeriﬁténdents 5f schools an& their stated prefer;nces for

those applicant secondary teachers with the fifth-year endorsement as
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the Highest level of professional breparatioﬁ. These data for item 4:
"I prefer to considgr pniy those secondary applicant teachers for
positions in my distridt having the fifth—yéar certificate,” are

presented and summarized in Table 17.:

Table 17

Superintendency Experience Level,
. Fifth~Year Endorsement Preference

reiieriel,  woos o4 > s ar ¥
‘1 to 3 years 32 . 0 11_ 19 12

4 to 6.years . , '29,2 0 i 23 5

7 or more years 83 1 6 - | 55 21 6 4.4091

Critical value of Xz,_alpha .05, 6 degrees.of freedom is 12.5916

These data resulted in hypothesis 17 which states there was no
significant difference at the .05 level of significance between the
ﬁiring preferences of Montana district superintendents of schools with
one to three years superintendency experience, or with four to six
years superintendency experience, or with seven or more.years of

‘supe;intenQency experience and appliéant secondary teachers having
professional'prepérétiqnfat the fifthiyeéf'eﬁdoresemegt levél; being
acceptgd.

These data indicété good agreement among Montana's dist%icfa

superintendents of schools with varying amounts of sﬁperintendency
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experience concerning preferences toward hiring applic;nt secondary
Feachers with the fifth-year endorsement for éecondary schools within
their secondary dist?icts.

Comparing ‘each of Class I, Class II, and Class IfI Montana
district superintendents of schools' frequency'of responses for prefer--
ences for fifth-year éndorsed secondary teachers with those frequency
of responses of the six‘plécement officials concerning the relative
difficulty experienced in placing fifth;year endorsed secéndary teachers
resulted in significant differenceé at the .05 level. These differences
were réecorded between Class I district superintendents of schools and
placement officials, Class II district superintendents of schools and
Class III district superintendents of schools and placement officials.

These data are recorded and summarized in Table 18.

Table 18

Placement Official/District Class Size,
- Fifth-Year Endorsement Preference

Placement Official/ , 2

District Class Size N A D df X
Placement Officials 6 5 1 o
Class T Districts 11 0o . 11 1 12.9861
Placement Officials 6 5 : 1 - e
Class II Districts 71 5 66 1 28.4953
Placement Officials 6 5 1 . "
Class III Districts 64 4 .60 1 29.0923

Critical value of XZ, alpha .05, 1 degree of freedom is 3.8415
*% Significant at. .05 '
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These data resulted in alternate hypothesis 30 which states
there was a significent.difference at the ;05 leﬁel of significance
between the hiring prefefeﬁce_of Montane district superintendents of
schools of Class I, II, or III secondaf}_school districts aed the
relative difficulfy placement officiais of five Montana teacher training
institutions and the Montana Security Employment Service experiepce in
placing applicant secondary teachers with the fifth-year endorsement
in Montana public schools, being accepted.

The noted difference between the Class I, Class II, and Class
III district superintendents of schools and placement officials may be
attribetea to the process used by the six placement officials to rank'
the relative difficulty of placing the various levels of professional
preparation ueed by this fesearcher.: Fifth—year endorsements ranked
only second most difficult for placemeﬁt officials to find.positions for
applicant secondary teachers. Yet, data from this study indicate a
preference ratio of almost five to one in favor of only the bechelor
degree level of professional preparation among Montana district superin-
tendents of schools. While placement officials have relatively little
difficulty placing these fifth-year applicants, district superintendents
in Montana doing the hiring do not necessarily demand or prefe¥ this
advanced level of professional preparation.

Item 5: "I prefer to éonsidef only those applicant secondary

teachers for positions in my district having the master's degree,
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addressed the preferences of Montana district supe;intendents of schools
for applicant secondéry teachers with the master's degree as the highest
level of profession%l preparation. There were no significant differ;'
ences at éhe .05 level between Class I and Class II, Class I and Class
ITI, or between Class II and Class III district superintendents of

schools for item 5. The data for item 5 is presented and summarized

in Table 19.
Table 19

Class District Size, Master's Degree Preference
District N sA A D SD aE - X
Class Size :
Class I . L0 0 6 5
Class II 70 0 4 39 27 2 0.0273
Class I 11 0 -0 "6 5
Class III 65 0 2. 33 . 30 2 0.2060
Class IT .70 o 4 39 27
Class III 65 0 2

33 20 2 0.7144

Critical value of XZ, alpha .05, 2 degrees of freedom is 5.9915

These data resuited in hypothésis 5 which states gﬁere was no
gignificant difference at the .05 le;;i of significancé between the '
hiring preference of Montana district superintendents of schools bf'-‘
Class I, 11, or III secondary school districts toward applicant
secondary teachefs having the master degree level of profgséional

preparation, being accepted.
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These data indicate agreement between the superintendents of
schools of ﬁontana's three district class sizes and their hiring
prefereﬁcgs thard-appli@ant secondary teachers having the master
dggree level of pfofésgional preparation.

‘There were nofsignificant differences at the .05 level of
significance betwéen the three.experiencé lével-groﬁpiﬁgs of Montana
district superintendents of schools éndltheir statgd ﬁreferénées for<,'
those apéiicant secondary teachers with~the master's degree as the
highest level of professional prepargtion. Thesé data for item 5: "I
prefer to consider only those applicéntlsecondary teachers for posi-
tions in my district having the master's degree,"are presentéd and

summarized in Table 20.

Table 20 -

Superintendency Experience Level,
Master's Degree Preference

Superintendency N SA A - D SD df x2
Experience Level '
1 to 3 years 32 0 1. 16 . 15

4 to 6 years 29 0 1 15 13

7 or more years 84‘ 0 4 46 34 4_ 0.4685

Critical value of XZ, alpha .05, 4 degrees of freedom is 9.4877

These data resulted in hypothesis 18 which states there was no -

significant difference at the .05 leﬁel'of significance between the
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hiring preference of Montana district superiﬁtendents of s;hools with
one to three years superinténdency ekperience, or with %our to six
years superintendency experience, or.with seven or more years of
Superintendency'experience and applicant secondaryvteachers having
professional preparation at the master degree level, being accepfed.

These data indicate agreement among district superintendents of
Montana school districts with varying amounts of superintendency:
experience foward hiring preferences of applicant secondary teache;s
having the master degrée lgvel of profgééional preparation.

Comparing eacﬁ.of Class I, Class:II, and Class III Monténa
district suberintendents of schools' freqqency of résponse for prefer;
ences for the master's dégree level of professional preparation for
secondary teachers with the frequency of responée of the six ﬁlacement
officials concerning the relative difficulty experienced in placing:
master's degree holding secondary éeachers resulted in significant
differences at the .05 level. These.differences were recorded between
Class I district superintendents of schools and placement officials,
Class II district superin;endents of_schbols and placement ofﬁicials,
and Class I;Ildistrict é#perintendents of schools and placement offi-
cials. These data are rgéorded and éﬁﬁmafized.in Table 21, pége 116.

Thesé data reguiféd in alternateuhypothesiszgi whigh states
there was a significént.differgnce at the .05 level of significance

between the hiring preferences of Montana district superintendents of
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schools of Class I, II, or III secondary school distridts and the_'
relative difficulty placement officials of five Hontene teecher
training institutions and the Montana Security Empleyment Service
experience in placing applicent secpndery'teachers with the ﬁasterﬁ

degree in Montana public schools, being accepted.

Table 21

Placement Offic1al/Dlstr1ct Class Size,
: Master s Degree Preference

Placement Official/ .’ - ' - ' S 2
District Class Size N A T D df X
Placement Officiais- 6 ' 2 ‘4’ o :
Class I Districts - 11 0 11 1 4.1556**
. / ' .
Placement Officials 6 2 4. ) s
Class II Districts 70 b 66 1 5.7974
Placement Officials 6 2 ’ 4 L -
Class III Districts 65 _ 2 63 1 9.4585

Critical value of X2, alpha .05, 1 degree of freedom is 3 8415 |
#*% Significant at .05 :

Again; as with the fifth—year‘endprsement preference; this
researcher-teeis the recorded differenees are caused byyranking of the.
Iprofess1pna1 preperatlonal levels and thevnoted preferences.ef Montana s f:
d1strict superlntendents of schools.' Master degree profe351ona11y
prepared secondary teachers appear to be little in.demand by Montanel
district superintendents of schools., However, they are not the moét‘

difficult for placement officials to find positions in Montana's
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secondary schools.

Item 6: "I prefer to consi&er only those applicant secondary
teachers for positions in my district having the doctorate degree,"
dealt with preferences of Montana district superintendents of schools.
preferences fpr apﬁlicants secondary teachers having the doctorate
degree as the highést levgl of professional preparation. Tﬁere were no
sigqificaﬁt diffefences at .the .05 level of significance between Claés
I and Class II, Class I'and Class III, or between Class II and Class
IIT Montana district sﬁperintendents 6f schools for item 6. The data

for item 6 are presented and summarized in Table 22.

" Table 22

District Class Size, Doctorate Degree Preference

District N SA A D SD af x2
Class Size

Class I 11 0 0 2 9

Class II 69 0 0 18 51 1 0.1344
Class I 11 -0 0 2 9

Class I1I 64 0 0 - 12 52 1 0.0978
Class II 69 0 0 18 51

Class 111 64 0 0 12 . 52 1 1.0232

Critical value.of Xz, alpha .05, 1 degree of freedom is 3.8415

These data resulted in hypothesis 6 which states there was- no
significant difference at the .05 level of significance between the.

hiring préference of Montana district superintendents of schools of
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Class I, II, or III‘secon&éry school distficts toward appliéant
éecondary teéchers haviﬁg the doctorate degreé level of préfessional
preparation, being accepted.

These data indicate agreement at the selected level of
significance among the district superintendents of schools in Montana
concerning preferences toward applicant secondéry teachers with
doctorate aegreé level.ofiprofessional preparation for secondary
teaching positions~in fhe%r school districts.

Tﬁeré were no sigpificant differeéces at the .05 lévél of
significance bétween the three éxperiéncé level groﬁpings of Montana
district éuperintendents of schoo;s and théir stated preferences’for
those applicant secondary teachers with tﬁe doctorate degree aé the-
highest level of professional preparation. Thése data for item 6: I.
prefer to consider only those applicant sécondary teachers for‘positions
in my distriﬁ; having the doctorate degree, are presented and summarized

in Table 23.

Table 23

'Superintendency Experience Level, Doctorate'Degree Preference

Superintendency N - sA A D . SD  df x2
Experience Level ‘ :

1 to 3 years 32 . 0 0. 7 _ 25

4 to 6 years 29 0 0 6 23 |

7 or more years 84 0 0 .19 65 2 0.0477

Critical value of X2, alpha .05, 2 degrees of freedom is 5.9915
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These data résulted in hypothesis 19 which states]therg was -no
significant difference at the .05 level of sigqificange\between the
. hiring preference of Montana district sﬁpgrintendents of séhools with
one to three yéérs supérintendency experience, or Qith four to six
. years supérintendency experience, or with-seven or mdre yeérs super-
intendeﬁcy experieﬁce and applicant secéndary teachefs having profes-
sional preparation ét the doctorate degree level, beiﬁg accepted.

These data indicate agreement among Montana's district‘éuperinj
tendents of schools with varying amounts of superinteﬂdency experience’
concerning hiring preferences toward applicant secondary teachgrs with
the doctorate degree level of professional preparation.

Comparing each of Class I, Class II, and Class III Montana
district superinteﬁdents‘of schools' frequency of resﬁonée for prefer-
ence for fhe doctorate degree of professional preparation'for applicant
secondafy teagherg with'tﬂose frequency of responses of the six
placement officials concerning the réiative difficulty experienced in
placing doctorate degree holding second;ry teachers resulted in no
significant differénces at the .05 level. These data are recorded and
summarized in Table 24, page 120{

These data resulfed'in ﬁypothesis 32 which states there was no
significant difference at the .05 level of.significance'between the
hiring preference of Montana distriét,superintendents-of schodls of

Class I, II, or III secondary school districts and the relative
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difficulty placement officials of five Montana teacher training
institutions and the Montana Security Employment Service experience in
placing applicant secondary teachers with .the doctorate degree in

Montana public schools, being accepted.

Table 24

Piaqémeht‘Official/Distfict Class Size,
" Doctorate Degree Preference

'Plademéntldfficial/

District Class Size : ,N " A ‘ Do df. X
Placement Officials . 5 0o 5 o

Class I Districts 11 0 11 1 0.0000 =
Placement Officials 5 0 5 o
Class II Districts §9 0 69 . 1 0.0000.
Placement Officials .5 0 ' 5

Class III Districts 64 0 - 64 1 0.0000

Critical value of X%, alpha .05, 1 degree of freedom is 3.8415

Y'Thésé data indicéfe agreeﬁenf émong the district superinteﬁdents
of scthools of the'fhreé.cléss-size disprgcﬁé within Montana as to their
hi?ing breferencés-pér£aining to hiring applicant sgcoﬁdéry‘féachers.
-with the dpctoraté deéree for their secondary séhéolé.

Item 7: "I feel the earning of advanﬁéd c&lleééldegrees aq&
endorsements is not essential to.professional growth,"in§olvéd.préfer—
ences of Montana -district superintendents'of schools conéerning‘tﬁe
lack of importanbé placed by them an the garning of adéaqced dollegé

degrees twoard secondary teachers increasing their professional growth.
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There were no significant.differences at the .05 level between_tﬁe
frequency of responses of Class I and Qlass II, Class i and Class IIT,
or between Class II and Class III Montana district superintendents of

schoois for item 7.  These.data are recorded and summarized in Table 25,

Table 25

District Class Size, Advanced Degrees Not Essential

District g ) - . 2
Class Size N ) . SA A D . SD df . X
Class I - 11 1 4 5 1
Class II 71 17 34 16 3 0.6831"
Class . 11 1 4 5 1
Class III 64 4 11 25 24 3 2.8633
Class IIL 71 4 17 34 16
Class III 64 4 11 25 24 3 3.9275

Critical value of Xz, alpha .05, 3 degrees of freedom is 7.8147

These data resulted in hypothesis 11 which states there was no
significant difference at the .05 level of significance between the
preference of Montana diéffict superinténdents of schools of Class i,
II,.ér I1T seconéary~§choql districts in placing little importance on '
the earning of advéﬁéé&,college degrées to provide professional growth.
for secondary teachers,.béing acceptéd., -
fhese daté'indicqte agreement between_the supérintendenté 6£ _

schools of the three class size districts within Montana concerning the

importance they place on the earning of advanced college degrees to
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provide professional growth for applicant éecbﬁdéry teacheré being";
considered for émployment in their districts.

There were no significant differences at the .05 levél bgfween‘.i)
the three experiepce level groupings of Montana district éuperintén—
. den;s of schools.-and their stated lack of - importance of garﬁing advanced
collegé dégreé; Foward increasing pr;féssional growth; item 7. These
‘data.for item 7: ‘I féei the earning qfﬁad%ahbed.gollege dégrees and
éndorséments ié not es;éﬁgial té prafessiohal growth;'ére récdrded‘and

summarized in Table 26Q

Table 26

Superintendency Experience Level,
Advanced Degrees Not Essential

e I
1 to 3 years 32 1 . 3 17 11

4 to 6 yea;s__“. . ‘28 2 8 8 11

-7 or more yéars SQZZ 7 21 . :'58 17 6 8.8553

'Critigal value of X2, alpha .05, 6 déegrees of freedom is 12.5916

These data-résdlted in'hypotheSisl24 which states gherg wéé no
significant difference a£ the ;05 1eve1‘of sigﬁificaﬂce bétWéenlthe
hiring preference of Moqtana-district supéfintendents of séhools with
one to three years superintendenéy experience, o; with four to six‘.

years superintendency experience, or with seven or more years

i

v .
aro?
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superinteﬁdenéy‘experience in placing iittle'importanqe on the éafning=
of advanced college degrees to prdvide professional gfowth for secondary
teachers, being accepted.

These data indicate agreement between Montana's district

’shperintendents.of schools with varying amounts of superintendency

experience toward plécing little importance on the earning of advanced

college dggrEes to_pfo?ide,professionaifgrowth among the applicant
secondary teacheré beinglgonsidered for eﬁplo&ment in £heir'séhool
districts. |

‘Ttem 8: “I. feel the earning of advanced college degrees is
essential to professional growth;'invqlvea preferences of Montana'ﬁis-
trict superinteﬁdents of schools concerning the importance of earﬁing'
advanced college degrees toward téacﬁers iﬁcreasing professional growfh.
There were no'siéﬁifica;t=differences at‘the-.OS level between the

frequency of responses of Class I and Class II, Class I and Class III,

or between Class Il and Class III Montana district superintendents of

schools for item 8."Thesé data are recorded and summarized in Table 27,

page 124.

These data resulted in hypothesis 10 which states there was no
significant difference at the .05 level of éignificancg between the *
preference of Montana diétrict_superintendénts of schools of Ciass I, .

II, or III secondary school districts in placing importance on the

earning of advanced college degrees to ppovide professional growth for
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secondary teachers, being accepted.

Table 27

District Class Size, Advanced Degrees Essential -

District

' A 5. 2
Class Size N SA ' A D 5D df . X
Class'IT- 11 - 0 7 4 0 o ,
Class II "~ 68 11 34 21 2 3 . 1.4992
Class T = ;:iliﬂ.~ 0. 7 - '4: 0 S '
Class III =~ 65" 15 33 15 2 3 2.4292 -
Class IT 68 11 6 - o212, ‘ |
Class III 65 15 33 15 2 3 1.7684

Critical value of Xz, alpha .05, 3 degrees of freédom is 7.8147

These data indicate agreement between Montana district super-
intendents of schools of Class I, Class II, and Class III school
districts when placing importance on the earniné of advanced college
degrees to provide prqfessional grpwth for applicant secondary
teéchers'seeking éﬁploymént in their school districts.

There were no significant differences at the .05 level of
;significance béfweén_thg three éxperienée ievel grouﬁinés §f ﬁon£ana'
district sqgerintendenté of schools and fhéir stated impofténpe of .
egrning advanced college degrees toward increasing professiohal teachef
growth. These data for item 8: "I feel the ea;ning qf advanced college-'
degrees is essential ﬁo-proféssional growth,"are recorded énd -

summarized in Table 28,.pégé 125.
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Table 28

Superintendency Expe;ience Leﬁel,_Ad?anced Degrees Essential

prelendney oy s 4 0w e X

1 to 3 years : 32 _ 7 20. 5 | 0

4 to 6 years . 28 6 12 : 10' 0

7 or more years . 82. 12 br - 25 4 6 5.4115_

Critical value qfoz, alphé .05, 6 degrees of:freedom is 12.5916 -

' Thesg datatresulted in hypotﬁésis 23 which séates there was no’
significant aifferenée ét:the .05 1eVél'o£ sigﬁificance betﬁeen the
hiring preference»of'Montané district sﬁperinteddents of schools with
one to three yearé superintendency experience, or.with four to six
years superintendency experience, or with seven or more yeérs.suferiﬁ~_'_
tendency experience in plécing importance on the earning éf advanéed
college degrees to provide professional growih for gecondary teachers,
being acceﬁtéd.“ o |

.iThéée data indicéfe agreement between Montana.éistrict superin-
tendents,éf ébhoélé with varying amounts of suﬁerintendency experiencé
when plaqing‘impqrténcé qﬁ the earniﬁg of advanced college'degrees_to
providé professional grqﬁéh for applicaﬁt secﬁndary teachers séekiﬁgl
employment in their,scﬁool districts. | |

Item 9: '"When considering épplicapt secondary teaéhefs.fér my

school district, I prefer those applicant teachers with two or-less
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years of,class%bbm teachiﬁg expériencé;"dealt with preferences of
Montana district superintendents of schools for.appiicahf secondary
teachers having two or.less years of.CIQSSroom teaching prerien¢¢;
There wefe no significant differences'ét the .05 le?el of éignificanée
between Class i and‘Class II,.Class I and Class III,'ar between Class
IT and Class III Montana district superingendenté of schools'for iteﬁi..

9. These data are presented and summarized in Table 29.

‘Table'ZQZJ

. District.Class Size, Zero to Two Years Teaching
Experience Preferred

District N 'sA A D SD' df x?
Class Size : L . ‘
Class I 1. . o0 19 1 . :
Class II 69 2 17 45 5 . 3 1.2588
Class I 11 "0 1 9 1 _

+ Class IIT 64 -3 19 38 4 3 1.7703
Class II . 69 2 17 45 5

4

Class III ‘ 64 3 19 . 38 3 0.5142

Critical value of XZ, alﬁhé .05, 3 degrees of freedqm is 7.8147

.im fhese'data fesdiféd in hypothesis 7 which states there was no
Signifiéant differenéé‘ét{the'.OS level .of significance between thg
hiring préfefencé oflgbhéana distfic£ éﬁpéfiﬁténden£s of séﬁools of
Class I, II, or III secpﬁdary school districts toward applicant
secondary teaqhgfs having from zero to two.years‘brevious-qlassroom:l-

teaching experience, being accepted.




127

These data indicate agreement betﬁeen superiﬁteﬁdenté‘ofz
schéoisloﬁ‘Montana's thfeg class size distript§-and hiring preferences.
. toward. applicant secondar? teachers fbr“thé;r diétficts:having from *
: Zéro to éwo years previous élassroém teaching experience.

There were no significant differencés at the .05 level of
significance between the three experieﬁée level groupings of Montana
district suﬁerintgndents of schools and-their stated.preférénces for.
those applicant”secondary'teachers with two or less years of claésroog
teaching expefience. Thesé data for item 9: ‘Wﬁen cqnéidéring appliqaﬁf'f
secondéry teachers for my school distric;, I prefer those épﬁlicant
" teachers with'twé or less'?ears of classroom teacﬁing experiencé;'are

presented and summarized in Table 30.

Tablel30

Supérinteﬁdency-Experience Level, Zero to Two Years
Teaching Experience Preferred

brperience tevel N SA A b s ar X
1 to 3 years 31 0 13 17 1

4 to. 6 years o 29 1 7 8 - 3

7 or more yeéré ' 84. 4 i7' 57 - 6 6 5.7890

Critical value of Xz,-alpha .05, 6 degrée§ of freedom is 12.5916

These &éﬁéﬁreSultgd in hypothesis 20 which stafes there was noe

significant difference at the .05 level' of significance between the




128 - - .
h;ring preference ‘of qutana district_éuperintendents of éqhools with
éne to threé'yeafs superintendency expegience, or with four tb six
- years superintendegcyuexﬁerience, or with séven or more yearé supefiﬁ_
tendéncy experience and_applicant secondary féacﬁeps'having zero to
two yeafs previous giassroom teaching exférience, being accepted.

These data indicate agreement between the superintendency 
experience groupings selected in this.study and their preférénce toward
applicént secoﬁdary teachers having zero'to’two years previous cléss—

. room teaéhing‘experienée.

Comparing eéchhoffClass‘I, Clasé I and Class III Montané
disériét superintendenps'of schools; fredﬁéncy of respomnse for prefer-
ences for secohdéry téachers Qith zero to two'year; cléssfdom'teaching
experience with those fféqﬁency of responsés of six placement officials
concerning the relative difficulty experienced in placing those
secondary teachers with zero to two years.classroom teaching experience
resulted in significant differencés at the .05 level. These differencég
were recorded between Class I district superintendents of schools'and .
placement officials, and Class III district superintepdents of schools
;nd placement'officials“‘:These data are summarized aﬁa recorded in
Tabie 31, page;129.. |

‘Thegg'&atg resuiééd in'alterﬁape hypothesis 33 théh;sfatgs
.there was.é.significa&f difference at the .05 level of significance

between the hiring preféréqces of Montana district-superinténdents of
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schools of Class I, II, or III secondary~school'aistricts and the
relatiﬁe difficulty placement officials of five Montana teacher
training institutions and the Montana Security Employment Sérvite
experiencé in placing applicant secondary.téachers with zero to two
years previoué classroom'feaching experience in Montang public schodls,

‘being accepted.

Table 31

Placement Official/District Class Size, Zero to Two
Years Teaching Experience Preferred

Placement Official/ ' 2
‘District Class Size N A D df X
Placement Officials 6 6 . 0 A s
Class I Districts 11 1 10 1 12.8089
Placement Officials 6 6 0 ) s
Class II Districts 69 19 50 1 13.0435
Placement Officials 6 6 °~ 0 :

Class III Districts - - .64 22 42 1 9.8438%*

Critical wvalue of X2, alpha .05, 1 degree of freedom is 3.8415
%% Significant at .05 ° ‘

The differences noted between superintendents of schools of’ail
district sizes and placement officials ma&lbe due to'the large number
of beginning teachers and. those teachers having lesé than three years
classroom teaching experience méintaining'credentials With.the‘placemeéf.

offices at the college or -university from which these teachers

graduated.
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This number’of.secondary teachers may4be‘iarge enough to .
register ajsignificant'difference whén contrastéd to those other leﬁels
of claésropm teaching éxpe#ience.concerﬁing this study. |

Item'lO: "When considering appiicant secondary teachers for my
school district, I prefer those applicant teachers with from three to
. five years of classroom teacﬁing expefienceJ'dealt with preferences of
Montana district superintendents of schools for applicant secondafy
teachers having from three to five years of classrooﬁ teachiqg experi~
ence. There were no significant diffgrences recorded at the .05 level
- of significance between Class I and Class 11, Class 1‘and Clasé 111, or
between Class II and Claés ITT Montaﬁa &istriét'éupérintenaents of

-schools for item 10. These data are presgpted and summarized in Table

32.
Table 32
District Class Size, Three to Five Years Teaching
Experience Preferred

Class Size .

Class I 11 1 4 6 0

Class II 69 . 8 40 20 1 3 3.2749

Class I 1 - 1 4 6 0 L Ce
1'C1ass_III 65 - 10 25 28 2 3 0.3530

Class II 69 . 8 4 20 1 ‘
. Class. III - 65 10 25 = 28 2 3 4.8425 .

Criticalivalue pf-Xz, alpha .05, 3 degrees of freedom is 7.8147
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These data résulted in hypothesis 8 which states there was nb_
significant differepce at the .05 level of Significénce‘begween the
hiring preference of Moﬁ;épa district.superintendents of'schools of
Ciaés I, Ii, or IIi secbndéry school districts toward applicant
sgcondary-teéchers having. from th}ee to five yeafs previous classroom
feaching experience, ‘being accepte&.

'These data‘indiqate agreement betweeﬁ the_superintendents of
schools of Montana's‘three class size districts and their hiring prefer-
ences toward applicant secondary teachers having three to five years
previous classroom teaching experience.

There were ﬁo significantvdifferences recorded at the .05 level
of significance between the three experience level groupings of Moﬁtana'
district supé?intendentsubf schools and thei? stated preference fre-
quencies fdr thqse'applicaﬁt secondary teachers having‘from three to
five yeafs classroom teaching experieqce. These data'for item 10: "When.'
considering applicant secondary teacﬁers for my school district; I
prefer those applicant teachers with from three fo five years of class-
room teaching experience;'aréIpresented and summarized in Table 33,
page 132, |

These data resulted in hypothesis él which stateé,there was.no - .
significant difference at the .05 level of significanée.bet&ééh'thé

hiring preference of Montana district superintendents of schools with

one to tﬁreé years superintendency experience, or with four to six .-.
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years superintendency experience, or with seven or more years superin-
tendency experience and applicant secondary teachers having from three

to five years previous classroom teaching experience, being accepted.

. Table 33

‘Superintendency Experience Level, Three to Five
Years Teaching Experience Preferred

oisare L BN S ST N BN SES
1 to 3 years 31 3 -9 8 -1

4 to 6 years ' 29 3 15 .10 1

7 or more years 84 13 45 25 1 6 8.4681

Critical value of X%; alpﬁ; .05, 6 degrees of freedom is 12.5917

These data indicate agreement between the superintendency
experignce grOuping§ selected for this study and‘their preference for
hiring applicant secondary teachers having from three to five years
previous classroom tgaching experience.

Comparing each of Class I, Class II, and Claés ITT Monténé

district superintendents of schools' frequéncy of response for preféf—

ences for secondary teéqﬁe;s with three to five years classroom teaching . '

experience with those frequency of responsés'of six placeﬁent officials’
conéérning the relative difficulty experienced in placing those
secondary tééchéfs with three to five years classroom teaching experi-

ence reéulted(ip no sigﬁificant differences at the .05 1evei. These
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data are recorded and summarized in Table 34.

Table 34

Placement Official/District Class Size, Three to Five
Years Teaching Experience Preferred

Placement Official/ 2
District Class Size N A Do df X
Placement Officials 6 3 3 : ,
Class I Districts 11 5 ) 1 0,0322
Placeﬁent Officials .- 6 "3 3 .
Class II Districts X 69 48 21 1 0.9711
Placement Officials 6 3 . 3 )

Class III Dist;icts " 65 35 30 1 0.0327

Critical value of Xz, alpha .05, 1 degree of freedom is 3.8415

These data resultéd in hypothesis 34 which states.there was no
significant difference at the .05 level of significance between the
hiring preferénce of Montana district superintendents of schools éf'
Class I, II, or III secondary school.distficts—and the relativé diffi-
culty placement officials of five Montana teacher training institutions
and the Montana Sécurity Employmgnt Service experience in placing‘

applicant secondary teachers with from four to six years previous

classroom teaching experience in Montana public schools, being accepted.

These data indicate agreement between the superintendents of
schools of Montana's three class size districts and placement officials
as to hiring preferences and relative difficulty experienced by place-

ment officials in placing applicant secondary teachers with four to
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six years previous classroom teaching‘experienCe in Montana public
secondary échoolsﬂ

Item.11: "When considering applicant secondary teachers for my
school district, I prefer those appliégnt teachers wiﬁh from six to
more years of classroom teaching experience,"dealt with preferences of
Montana district superintendents of schools for applicant secondéry
teachers haviné six or more yéars classroom teaching experience. There
were no significant differences'recorded at the .05 level of signifi;'
cance between Class I and Class II, Class I and Class III, or Eetwéen‘
Class II and Class III Mpntana distric# sﬁperintehdeﬁts of séhoois for

item 11. - These data are recorded and'summgrized in Table 35,

Table 35

District Class Size, Six or Moré Years
Teaching Experience Preferred

District N SA A D SD df X%
Class Size :

Class I 11 0 2 - 6 3

Class II 70 0 9 52 _ 9 2 1.1904
Class I 11 0 2 6 3

Class TII 63 1 10 43 9 3 - 1.7240:
Class II 70 0 9 52 9 o E
Class III 63 1 10 43 9 .3 0.4328

Critical value of XZ, alphé .05, 2 degrees of freedom is 5.9915
Critical value of X~, alpha .05, 3 degrees of freedom is 7.8147
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These data resultéd in hypothesis 9 which states there Qas no
significant difference at. the .05 level of significance between the
hiring preference of Montana district supefinténdenfs of -schools of
Class I, II, or IIT éécépdary school districts toward'applicant
seébn&ary téachérs ha&ing six or more years pfevious classyoom teaching
experience, being accepfed.

These data indicate agréement at the selected level of signifi—
cance between Montana superintendents of schools of Class I, Class II,"
or Class III districts and their hiring preferences toward applicgnf
secondary teachers having six or more years pfevious class;oom feaéhing
experience. | | |

There were no significant différéﬁCES at gﬁe'.QS léﬁei of
significance betweenlthe‘éhree superihteﬁdgncy experiencé'level groupQ
ings of Mon;ana district superintendents of séhools and their stated |
preference frequencies qu those applicant secondary teachers having
six or more years of classroom teachinglexperience. These data for
item 11: 'When considering applicant secondary teachers for my school
district, I prefer those.applicant teachers with from six to more
years of classroom teaching experience,"are recorded and summarized in
Table 36, page 136.

These &ata resélted in hypothesis 22 which stéfegfthere-&és no
significan£ difference at the .05 level 9?'signifiganéé:be;ﬁeen:thg

hiring preference of Montana district superintendents of schools with




136
one fo fhree years.éﬁpérihtendency experience, o?.with ﬁouf to six
vears supérintegdency expérience, or with”séven or moré yéa?s sﬁperin-
tendency experience and applicant secondéry teachers having six or

more years previous classroom teaching experience, being accepted.

Table 36

Superintendgncy Experience Level, Six or Mofé:
Years Teaching Experience Preferred

,Superinteﬁdéncy

" Experience Level -NE SA _ A , D- SD odf :. X
1‘to.3;years - N 3iyli 0 | 3 ,' 22 6
4 to.6 years - 29" 0 2 23 4
7 or more years . 83 1 6 55 11 6 3.8338

Critical value of Xz, alpha .05, 6 degrees of freedom is 12.5916

These data indicate agreement between Montana district superin-—
tendents of schools having the three superintendency experiencé levels
concerned in this study a;d their hiring preference toward applicant
secondary teachers having -six or more years previous élass:oomlteaéhing
.experience.

ICompafing eacﬁﬁéfiClass I, Ciass 1I, énd Class IIIZMontana ¥
district.supéri;tendents of schools"frequeﬁcy of response for prefer-
enées for secondary teachers with six or more years of cléssfdom
teaching expefience with.fhose frequénpy of respbnses of six flacement

officials concefning‘the relative difficulty éxﬁexienced iﬁ.placiﬁgj
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.those secondary teachers with six or more years classroom teaching
experience resulted in no significant differences at the .05 level.

These data are recorded and summarized 'in Table 37.

Table 37

Placement Official/District Class Size, Six or More
Years Teaching Experience Preferred

Placement Official/

5 ,
District Class Size S '_A . D d? . X
. Placement Officials 6 0 6 -

Class I Districts N 2 9 1. . 1.2364 .
Placemént Officials 6, 0 6 Lo

Class II Districts ' 70 9 61 1 - 0.8751

. Placement Officials 6 0. - 6 . -

Class IIIL Districts 63 11 52 1 1.2463

Critical value”df:X?,'alpha .05, 1 degree of freedom is 3.8415

These data resulted in hypothesis 35 which states there nas no
significant difference at the .05 lenel of significance between the
hiring preference of Montana district superintendents of schosls of 
Class I, II, or iII secpndary school districts and the reiativenarffi—
culty placement officiais.of five Montana teacher.trarnrng institﬁtiéhs,

- and the Montana Securit§ ﬁmployment Service experience in.placing
appllcant secondary teachers w1th from 51x to.more years prev1ous . .ﬁ
'classroom teachlng experlence in Montana public schools,’ belng accepted
' These data 1ndicate at the selectec level of s1gn1f1cance

-agreement was found between the hiring preferences of Class I,.Class 11,
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or CIass.III distrigts and the relatiﬁe‘diffiéulty Montana flécement
dfficigls exﬁerience in placing applicdnt secondary tégchérsiﬁifh f;om
six to,ﬁoré‘years_préviéus classroom feaghihg,gxperiénce in“Moétana
public secoﬁdary sqﬁools.. |

| - Item 12: 'I blaée little importanceé on past teaching exﬁerience
when conéidering applicant teachers-for'my secondary‘;chool district,"
-coﬁsidered’little'importance as being plaéeé on previéus teaching
experience by Montana district superintendentg of.schools when.sélectiné
applicant secondary teachers for posipions‘in their school districts.
There were no_significant differences recorded at thé .05 leyel ambng -
_ the responding fréquencies between Class-I and Class 11, Ciéss I and
Class III, or betwéen“Claég Ii and Class III‘district,superintendehts pf-f

schools in Montana. These data are recorded and summarized in Table 38-

Table -38°

District Class Size, .Little Importance On
Previous Teaching Experience

District " - 2

Class Size N SA A D SD df - X
Class. I 11 1 2 7 1

Class II ' 69 1 5 34 29 3 3.1214
Class I 11 1 2 7 1 : _
Class TIT 65 4 4 29 28 - 3 ..3.6540
Class II 69 1. 5 . 3% 29 - S
Class TIT 65 .. 4 4 - .29 28 - .3 ° '1.0958

Critical value of x2, alpha .05, 3 degrees of freedomlis'7.8;§7
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These data reéuited in hypbthesis-lB Whiéh stétéé,thefe wés:no
significant difference a£ the .05 leVéljbf éignificaﬁce between .the
l‘préfgrence of Monfana district superintehdenté-dﬁ schopls of Class i;
.II, or IIi sééondary:sqhool diétricfs in placing little importance on
.previous classroom teaching experience when coﬁsideriﬁg appliéant
secondéry teacheré for ﬁositions in their ;chool districts, being
‘accepté&. |

Tﬁese data.indicéte at the seieéfed-lével of sigﬁificaﬁée
agreemeﬁt was found between Montana éﬁpefintendgntéﬂof'schools 6f
Class I, Clgss II, and Class III diséricts and_fheir plapeﬁent of
little importance on.previqus classféo% tegching experience wheﬁ con—
si&eriﬁg appiiéant secondary teacheré'fof empiéyment in:their diétricts,

vThere were no significant différences identified at then.OS
level between the three experience level groupings of Montana districf\
superintenden;s.of’échools and their stated opinion frequencies placing
little importance on previous clasgroom teéching experience fof aﬁpli—
-cant secondary teachers. These data'fop item 12: "I place 1i£tle
importance on past teaching experience when considering épﬁiicant .
teachers for my seconda?y school disérict;'are recorded.andlsuﬁ#g#izéd;ﬁ
iﬁ Table 39,‘pége 140;‘ | |

These data fesulted in hypothesis 26 which sta?ééfthe;g was no’
sign;ficant diffefence a#;fhe,.OS leﬁeijéf Signifiqancétbétwéen thé'.

hiring preference of Monﬁana district superintendenté of schools with
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one to three years sﬁperintendenc& experience, or Wifﬁ four to six
years superintendency experience, or.wigh seven or more-years superinf
feqdency experience in placing little importance on_previous‘giassrooﬁ
teaching_experiencé Whén considering-applicant éeéondary teachers‘fof:
nﬁositioﬁs in their schqql,districts, being accepted. |

Thesé'data’iﬁdicéte at the selectea level of significance .’
agreement was noted between the supefintéﬁdency experience éroupings
éf Montana's.district sﬂperinteﬁdents of schoolslwhen'placing liftle
importance on previous classroom teaching experience for apﬁlicant'

secondary teachers in their districts.

Table 39

-Superinfendency Experience Levél, Little Importance
' On Previous Teaching Experience

el w s oA b @ wf
1 to 3 years 31 1 s 120 14
4 to 6 years 29 2 4 1 12
"7 or morevyéars_ 84 3 -3 46 32 6  4.9807

"Critical value of X2, alpha .05, 6 degrees of freedom is 12.5916

Item 13: M place great importance on past teaching experience .
when considering applicant teachers for my secondary séhool-district,f'
considered great importance as being placed on previous c¢lassroom

teaching éxperience by Montana district §upefintendent§"of échools when
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séleéting applicagt secéﬁ@ary teachers for poéi;ions in their school
'distriéfél There were no-significant differeﬁdes at the .05 level
recorded by résponding frequencies between Class T and Claés 11, Class
I énd Class IIi, or betwgen Class Ii and Class III district superiﬁ—

tendents of schools in Montana. These data are recorded and summarized

in Table 40.
Table 40
District Class Size, Great Importance Oﬁiu
Previous Teaching Experience

District = - N .-SA A D sp -~ af - x°

Class Size S . .

Class I Co11 1 . 5 . .5 o _

Class II - 69 25 34 10 0~ 2 5.0762 -
‘Class I 11 15 5 0 .
- Class III . .- 65 C 22 _ 30 11 ' 2 3 4.0469

Class II - 69 25 34 10 0

Class III 65 © 22 30 11 2 3 .0.8244a

Critical wvalue of Xz; alpha .05, 2 degrees. of freedom is 5.9915
Critical value of X~, alpha .05, 3 degreeg of freedom is 7.8147

These data resultgd in.byﬁotheéis 12 which étagéé the;e was no
signifiéant differencé at. the .05 le&éi:of sigﬁifican%gtéétwée& the .i
preference éf Montéﬁa.diétfict supe;intendeﬁts_6f'sEhoolé éf Class I,
11, or III sééonda?y"séh961 districts iﬁ_placing importance on brevioué
tlassfboﬁ'feaching.;xperience'when cqhsi&ering:applicané sgcéhaéfy

teachers for positions in.their school districts, being accepted.
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These data indicafe at the selected level of significance
agreement was noted.betweén Montana‘supefintendents of'schools of
Class I, Class II, and Class III districts upon placing great 1mport—
-ance on previous classroom teaching experlence when con31der1ng
_applicant secondary teachers for emplqyment in thgir districtsi

There were no significant differences identified at.the:.OS
level between thé three experience level grgubings of Montana_diétrict
superintgnﬁents of school;-and their staté& op;niog freq@eﬁcies:blacihg
gréét imboffanée on_pfeyioﬁs classroomjfegchiné expe¥ieﬁ%é for_aféli—
éanf'sec@ndaryvteaéhers. These data fér iéem 13: I piaée great
importance én;paét'£éaching experience when coﬁsidering appligant
‘teachers for ﬁy secondary schooi districtg"are'recorded.énd suﬁma£ized

in Table 41.

Table 41

Superlntendency Experlence Level Great Importance On
Previous Teaching. Experience

el .on s A b @ oar X
1 to'3 years 315 9 16 6 0

% to 6 years 29 12 116 o

7 or more yéars v 84 | 29 39 "14 2 'H6' 1;6474f'

Critical valuerof.Xz, alpha .05, 6 degréeé of freedom is 12.5916.
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These data resulted in hypothesis 25'Which states there was no
significant difference at the .05 level of significance between-the
hiring preferénce of Montana district'superintendents of‘schools wi;h
one to three yéars suﬁerintendency experience, or with four to six
years suﬁefintendency experience, or with seven or more years suﬁerin—
tendency e#perienée-in p;acing importance.on previous classroom
teaching ekﬁerience when éonsidering applicant secondary teache?s for
positions in their school districts, beiﬁg éccepted.

These data indicate at the selected level of significance
agreement was noted between the three experienée levels of Mpntana
district superihtendents of schpols upon placing impoffance on previous
classroom teaching experiénce when considering applicant sécondary
teachers for employmenf in their districﬁé._

ﬁataibbtéined ffom responding Montana disfrict sﬁperintendents
of schools pertaining to overall agreement.or disagreement for opinion—
néire items were formulated by adding "Strongly Agree" (SA) and "Agree"
(A) frequencies together and by adding ﬁStronglleisagree" (SD) and
"Disagree" (ﬁ) ffequencieé together. This was done for each different
school district size for each opinionnaire agree-disagree item.

This technique provided an overvigw as to whetﬂer district
superintendents of each class—size'distriét in.Monténa geﬁerally agfeed
or disagreed with eachléf'the agreg—disagree‘items oﬁ thé opiqiﬁnnaife.

These data are recorded and Summarized‘inuTéble 42, page 144;
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Table 42

Distriect Class Size

" Item Agree - Disagree Percentages

Class II

Class III

Class I 'Aggregaﬁe
Item A% D% A% D% A% D% . A% ‘-DZ
L7273 27.27 . 94.29 5.71  96.92 3.08  93.84 . 6.16
2 9.09  90.91 1.43 .98.55} 3,08 96.92 ié;74_‘ 97.
3 . 9.09° 90,51  ‘2420 75.71 33.33 . 66.67. 27.21 72{79‘
4 0.0 100,00 . 7.04  92.96 6.25  93.75  6.16  93.84
5 0.00  100.00 571 94f2g"ff~§;osi 96.92 411 9.
6 0.00 100.00  0.00 100.00 0.00 10000  0.00  100.00
L7 45.45  54.55 2958  70.41 23.4h  76.56  28.08 71.92
8 63.64  36.36 66.18  33.82 73.85  26.16  69.44 30.56
O  9.00  90.91 . 27.54  72.46 34.38  65.62 29.17  70.83
10 45.45  54.55 69.67  30.43 53.85  46.15  60.69 39.
11 18.18  81.82 12.86  87.14 17.46 ° 82.54 '2151285 84.72
12 .27.27  72.73  8.70  91.30 . 12.31 '87.69 11.72 . -88.28
54.55 45, 51 14.49; 80.00  20.00 .

13

45

85.

80.69

19,

26 ..

89

31

5
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Arbitrarily selecting a maximum ratio of three to one for per
cent agree values to per cent disagree values as a.measure of "good
agreement' for ;he district class size'and agree—-disagree itemé; this
résearcher found overall good agreement within all three individual
class size disFricts and.the aggreggte‘per cent values for the opinion-
naire items.

Superintendents from Class III districts were in relatively
poor agreement on item 3: "I prefe; to consider only those applicant
secondary teachers for positioné,in my district having just the
bachelor's degree." On item 7: "I feel the earning of advanced college
degrees and endorsements is not esséntial to professional growth, "
superintendents from Class I districts were in relatively poor agree-
ment. Almost an equal proportionmenf between agree and disagree
opinions existed for this item for Class I district superintendents of
schools. The aggregate agree—disagree rafié also demonstrated rela-
tively poor agreement between Montana's district superintendents of
schools.

Item 8: "I feel fhe earning of advanced coilege degrees is
essential to professional growthMwas not in relatively good agreement
among any of the three district class sizes or the ‘aggregate. It would
appear from this data that Montana's district superintenden£s of schools
are not in perfect accord when asked if they feel the gérning of

advanced college degrees is essential to professional growth among
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secondafy teachers.

Class I1II district superintendents. of schools and, the aggre-
gate ratio for item 9: "When consideriﬁg applicant secondary fééchers
for my school district, I prefer those'applicant teachers with tﬁo or
less fears‘of classroom teaching experiencef'demonstrated ﬁoor.rélative
agreement among the agrée—disagree responses.

Item 10: "When considering apﬁiicant secondary teachers for my
schooi district, I prefer thosg applicant teachers with from three to
five years of classroom teaching experience,"also showed poor relative
agreement among agree—disagree responses for all three district class
sizes and the aggregate ratio. From this data it appears the general
disagreement among hiriné district superintendents may be a resistance
to tenure which falls within the teaching expefience range in item.lO.

Class I district superintenden;s of schools had almost a one to
one ratio of agreement to disagreeme;£'scores on item 13: "I place
gréa£ importance on past teaching experiénce when considering applicant

secondary teéchers for my secondary school district."” It would appear
that these district superintendents of schools are divided as to their
opinions on the value of past teaching experience when considering
applicant secondary teachers for employment in théir school dis;ricts.
Considering the above as a whole, this researcher feels that in

general good agreement exists between Montana's district superintendents

of schools regardless of district size. Reflection on this would
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pfobably reveal this és éxpected, Distficﬁ_éupérintendenté of échools-"
in Montana undoubtedly share many commén'insights, experiencéé, and
edﬁpationalitrainingé;'thereby 1esseﬁiﬁg the chanégs of’extfémel:v

diversion on hiring criteria.
PLACEMENT OFFICIALS

Daté'gathered from the opinionnaire distributed toAplaceﬁént
officials of fi&e Montaﬁa_teacher traininguinstitutibns and the Montana
Security Employment Sér#ice reveals eaéh'of_tﬁesg'placement officials
reporting multi-field éﬁaqrsed applicé@t_teachers aé_beigé éasief Eo
.place than single—field en&orsed secohdé?y teachers. zIﬁe;éfbfé; theéér
multi-field endorsed teqéhers eﬁjoyléﬁployment placément.advégtages
over gﬂoéevé?pliéant éecdnaary teachers endorsed in only one single~
field area.'

The majority of the placement officials' replies to item 2 on
the opinionngire distributed to these officiaié indicates applicant
secondafy teachers having the bachelor degree as the highest ievgl'of
p?oféssional ﬁreparation as being least difficul#-tp'ﬁigce in téaching
positions throuéhout Montana than an& 9f the advapqed_degree proﬁgssionalg
preparation levels. Two,éf the resppqéingiﬁlaceﬁent bffigiaié'idgnti—
fiea_the.fifth—year enaé;éeﬁgnt as beiné.easiest to pi;;é'abﬁlicanf
secondary tea;hers fﬁanﬁfhe other 1éveis“of professional prepérétién

suggested in this study. No placement official stated either the
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master's degree or the doctorate degree.lével of professional breparé—
tion as. being easiesf in which to find sécondary'téacﬁing.poéitions for
applicant secondary teachers in Montana. Iﬁ all-égsés,.thé’dbgtorate
and master'é dggrée leyeléléf professionai‘preparétioﬁ were noted as
being_moét difficult and next most difficﬁit, fespéctiVely, in which
té place_applicant secondary teachers in ﬁonténa's pﬁblic sécoﬁdary

schools. Table 43 records and summarizes these data.

Table 43

Difficulty Rankings by Placement Officials

Diffiéulty ) Bachelor Fifth-Year ' Maéter;é Doctqréte

Ranking Degree Certificate Degreée - Degree
Easiest ' 4 .2, ‘ g 0 ' 0.
Second Eééiest 0 3 . ’ 'il 0
:Third Easiest ‘ 1 0 | , :.4_ | 0
Most Difficult 0o 0 0 -’

Placement officials' replies to ifem 3 on thetopinionnaire
distributed to plécemeht offices indiéate& that in every instahbg
repgrted those applicant secondary teaqhefs having zerqlto~tﬁo years
.'cléséroom teachiné experienée were easiest to ﬁlace,ifoiigwéd:by thse.:
applicaﬁf secondary teachers with thrée to five yggrs:cléssréom
teaching expérience, and_lastly.those aﬁplicant seé;ﬁdarthg;cﬁé;s.

having six or more years classroom teaching experience, ' ‘This data is -
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recorded and summarized in Table 44.

Table 44‘

Difficulty Ranklngs by Placement Off1c1als,
Teaching Experlence

Difficulty "Zero to Two Three to Five Six or More
Ranking Years Teaching Years Teaching Years Teaching .
Experience Experience Experience
" Easiest _ 6 -0 ' . 0
Second Easiest 0 6 - 0
Most Difficult 0 ‘ 0 6

Data gathered'from fhe opinionnaire distributed‘to Moﬁtana's
district sﬁperinten&engs of schools récéfded the response:freqﬁencies
of these superintendépts of schools pergainiﬁg to singlé—fielé enddrsed
'subject_are;s as being most difficult or leést difficult‘in.whiCh to
obtain secondary teachers. These dafa are recorded and summarized in
Table 45, page 150. The single-field subjects most favored (most
difficult for district superintendents to find endorsed secondary
teaching personnel or least difficult for placement officials‘to place
secondary teachers) weré piaced in each of the three district size
.groups. The singie—field_subjecté 1éa$t févored (léast difficult:fof
district supérintendentsfto find endoréed secondary teaching ﬁErsonnel
or most difficult:fbr‘pi;éement officials'to,place sépé@dary“teachefsj

were placed in each of the three district class size groups.




Table 45

Single-~Field Endorsements Ranked'ﬁy District Class

Social Studies
Art :

AN NN W N

District Per Per
Class Size Most Favored. cent Least Favored cent
.Class I English 45,5 History and
Districts Special Education 18.2 Social Studies 63.6
Library 9.1 'Health and P.E. 18.2
Mathematics 9.1 Foreign Languages 18.2
Health and P.E. 9.1 ' T
Psychology - 9.1
Class II . Music .’ 31.8 History and - :
Districts English : . 28.6 Social Studies 63.2
Mathematics . 11.1 P.E. "17.7.
Special Education 9.5 Foreign Languages 5.9°
Industrial Arts 6.4 Science ' 4.4
Commerical 1.6 Art 2.9
Science -1.6 English - 1.5
Foreign Languages 1.6 " Home Economics ~ 1.5
Home Economics 1.6 Sociology 1.5
Speech 1.6 Philosophy 1.5
Library 1.6
P.E. 1.6
Business 1.6
Class III Music 34.4 History and ° .
Districts English 18.0 Social Studies . 53.
Mathematics 11.5 P.E, _ i6.
Home Economics . 8.2 Psychology 11.
Industrial Arts - 4.9 Art . 4.
" Special Education 4.9 Science S 3.
Science - 4.9 Foreign Languages- 3.
Library 4.9 English 3.
. Commercial - 3.9 - Sociology - 3.
P.E. 1.6 . Music 1.
" 1.6 -
1.6




" Table 46

\

Multi-Field Endorsements Ranked by District Class

Special Education

S~ O R

NNNNORNOO O NS

. District Major Per " Minor Per
Class Size cent ‘ cent
Class I English 37.5 Art .. 25.0
Districts. Mathematics 25.0° Science . 25.0

Music 12.5 Social Studies i
Home Economics 12.5 and History 25.0
P.E. 12.5 Mathematics -12.5
Commercial 12.5
Class II English 34.4 Library 24,
Districts Mathematics 28.1 Science 24.
Science 9.4 Mathematics 20.
Music 7.8 English 13.
Special Education 6.3 ~Counseling 7.
Industrial Arts 3.1 Speech 7.
Home Economics 3.1 Social Studies
Commercial 3.1 and History 5.6
Social Studies P.E. 5.6
and History 1.6 Foreign Languages 3.7
Foreign Languages 1.6 Commercial 1.9
Library 1.6 :
Class III English '36.2 Library 20.
Districts Mathematics 22.4 Mathematics 16.
Music 15.5 Science 13,
Science 10.3 ‘P.E. 13.
Home Economics 5.2 CArt 5.
' Commerical 5.2 Foreign Languages 5.
P.E. 1.7 Music 5.
Special Education 1.7 Commerical 3.
Library 1.7 Counseling 3.
: English 3.
Home Economics 3.
Social Studies
and History 3.7
1.9




152
Data gathere& from the opinionnaire distributed to Montana
diétrict superintendents of schools :eéordgd the response fréquéncies
of these superintendentsibf schools ﬁertaining to mﬁlti—field'major—
minor endorséd subject éreas as being ﬁost diffiéult or least difficult
in which to dbtaiﬁ secondéry_teachersf These da£a are,reéorded and

summarized in Table 46, page 151. The multi-field major-minor subjects .

most favored were placed in each of the thtee district class size

groups.
Data gathered from the opinionnaire distributed to five place~

ment officlals from five teacher training institutions within Montana

-and the Montana Secﬁrity Employment Service pertéining_to single-field .

endorsed subject area secondéry'teachers as being most diffigﬁit'of
least difficult in which éo place in Eeéchiﬁg positions_in Montana are
recorded and summarized.in Table 47, page 153.

The reader is cautioned not to expect.the sum of the individual
single-field endofsementg to total 100 fér cgnt. Each placement
official was comnsidered individually for each identified subject
teaching field. Therefore, an aggregate sum of greater than 106 per
cent will be noted in Table 47.

Data gathereé'from the opiniénnaire distributéd to five
piacement officials from five teacher training institutions within
Montana énd the Montana Secu?ity EmployméptZSérvice pertaining to .:

multi-field major-minor endorsed subject area secondary teachers. as
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Tabie,i7

Single-Field Endorsements Ranked
by Placement Officials

Least Difficult . Per Most Difficult Per
to Place cent’ to Place cent
Secondary Teachers Secondary Teachers
Mathematics 83.3 Social Studies and History 83.3
Music 66.7 Physical Education 66.7
Industrial Arts . .50.0 Art 50.0
Counseling . -33.3 English | 33.3
Science _ "33.3. Commercial 16.7
Special Education .. 33.3 Counseling 16,7
English 16.7 -
Home Economics © 16,7
being least difficult in which to place in teaching positions in
Montana are recorded and summarized in Table 48.
Table 48
Multi~Field Endorsements Ranked
by Placement Officials
Major Per cent . Minor Per cent
Mathematics . C 66.7 ~ Commercial 33.3
English T 33.3 " Library : 33.3
Music - 33.3 Drivers Education . 16.7
Industrial Arts . 16.7 Ecology : 16,7
Science - o 16.7 . .Foreign Language " 16.7
: Industrial Arts - 16.7
" Science co 1647
The reader is cautioned not to expect the sum of the individual

multi~-field endorsements to total 100 per cent. Each placement
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official‘was‘consideredvindividuallyhfor'each.identified suhject
teaching area. Therefore, an aggregate sum- of greater than 100 -per

cent will be noted in Table 48,
SUMMARY ‘

-Data‘obtained from responses by Montana district superinten—

dents of.schools and placement officials of five Montana teacher

.training’institutions and the Montana Security Employment Service were
“_,gathered and analyzed hy this researcher. The'.OS'level of signifi-
“cance was selected by this researcher to test all hypotheses, inasmuch
as thlS level affords suffic1ent protection from committing type I or :
" type II errors.

Comparing the results obtained from data analys1s, 1t appears
evident that s1gn1f1cant differences ex1sted in relatively few of . the '
employment condition. .areas under study. Noteworthy among those areas "
that did generate differences at the selected level of-significance
were Class I and Class III district superintendents of schools per~
taining to hiring preferences of multi—field major—minor endorsed-
applicant secondary teachers; Class II and Class 111 district superin-
tendents of schools registered a significant difference for hirlng
preference concerning applicant secondary teachers endorsed in only
single-field areas.. ‘ | ; '

The'largest nunber,of differences were noted:anong'plass“lb -
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Class IT, and Class III Montana district superintendents of schools and
placement officials concerned in this study. These differences were
noted for bgchelor degree, fifthrygar certificgte endorsements, master
degree levels of préfessional ﬁreparatioﬁ, and those épplican£s having
from zero to two yéars previous class?oom teaching expe*ience.

The following significant:diffefences were nbted‘by the',
researcher in this study: | |

1. Between Class I and Class III Montana district superinten-—
dents of schools and preferences for multi—field major-minor endorsed
applicant secondary teachers;

" 2. Between Class II and Clasg IIT Montana district superinten-
dents of schools and preferences for single-field éndoréed applicant
_secondary teachérsg |

3. Between Class I, Class II, .and Ciass 111 Montana &%Strict
superintendents of schools and the flacemeﬁt officials fo?.hiring
peferences and relative placement difficulty for bachelor degree'
professionally prepared applicant secondary teachers;

4. Between Class I, CiassliI, and Class III Montana district
superintendents of schools and the placeﬁént-officials for hiring
preferencesland relative placement difficﬁlty for fifth-year endorsed
applicant secondary'teaéhers;

5. Between Class I, Class II, and Class III'Mont;na district

‘superintendents of schools and the placément officials for hiring
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preferénces and relative placement difficulty-for master degree
professionally prepared épplicapt secéndary teachers; and

6. ‘Betweeﬁ Class I, Class Ii, and Class ITI Mdﬁténa disfiict
superintendents of.schools and the.pléceﬁeﬁt gfficials fpr hiring
preferences and relative flacement difficulty for those applicant
secondary Feachgrs having two or less.yeafs of classroom teaghipg
experience. | | |

It is brought to the attention of the.reader that in no caées
were significant differences noted among any-of the bpinionnaire'ifems
dealing with Montana district superintendents of schools' superipten—
dengy.experience levels. Additionally, Class I, Class II, and blass
ITT Mon;éna district su?erintendents,of_schools vigw.the opinionnairé '
items.almoét identiéaliy, except for thdse items_pfeviéﬁsly noted, The
item in best.agreément,among all three dis;;ict class ‘size éﬁperiﬁten—
dents appéars tq:be iéem 6: "I prefer to donsiaer only those secoﬁdary
applicant teachers for positions in my district having the doctorate

degree.”

Here each dis;riét size superintendent was in perfect agree-
ment inasﬁuch as doctofate degree prepared secondary tedchers were
not preferfed by any superintendents as teacher replacements. District
superintendenfs of schobls were in.perfect agreement by stating no
preference differences for fifthéygarlendérsed applicant secondary

teachers or the master degree profess;onally prepared applicant

secondary teachers as desirable replacements for teachers in their
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schdolldistricts.

Secondary teaching subject areas Were_listed according to
single-field endorsement or multi—field-major—minor endorsement areas.
Data was presented to identify those.single—field teaching endorsement
areas being most difficult or least difficult for which to obtain
applicant. secondary teachers for each of the three district size
classifications. Data was presented'to identify those single-field
teaching endorsement areas most,difficult-or least-difficolt in which
“to place'applicant secondary teachers in Montana public schools and
those multi-field major~minor teaching areas as noted by five Montana
placement officials from different teacher training institutioms
throughout the state. Similar data was also gathered and analyzed
'orlginating from the Montana Security Employment Service.

Complete agreement was not forthcoming concerning most desir-
able single-field endorsements as noted by Class I, Class II, or Class
III Montana district‘superintendents of schools. However, some single-
field subject endorsements\were noted as being most desirable for
applicant secondary teachers to possess by a majority of district -
superintendents. Among these single-field subject areas as noted by
all three'class siae district superintendents as being most desirable
_ were: English, music, mathematics, and special education. Home
economics and industrialharts were also placed high on the“most

desirable sﬁhject list as seen by Montana district superintendents of
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‘schools.

Those single-field teaching eubjecﬁ areas noted by Montana.
distr;et-superintendente of schools as being least desirabie were:
histery,'social science, physical education, heelth, and'foreign ,.;"‘
" languages. - B ) | |

Multiineld.majo;;minor enddféeﬁente nefed by the district
superintendents of ééhdélé as being:moet eesirable fp? anpiieant
-secondary teachers to nossess aceordiné to the;three clase siéed .
districts in Montana for major subjeets were: Englieh, naEhematics,
music,. and science. 'Desirable minors included: art, science, library,

and mathematics. ,This reeearcher assumes various combinations.of the
above mentioned desirable majof;minor subjecte to be beet for_enhenciné
employment nossibilities,in Montanais'eeeendary schools.

| 'Montena placemenf-officials 1@sted moét desirable single—field-
.endorsemente for applicenf secondarydeeaehefs to have as;> mathematicsb'j
music, and industriallefts. Listed as,least desirable single-field ~ .
endorsements are: .social science, hisfory; nnysicel'edueation, and
art. | |

These same Montana placement offieiels listed ee fhe:most
desirable major to possess with a muiti—field major—minor_endorsement
as: nathematics; Englisn, and music. Noted desireble minor snnject.
ereas.ef endorsementlincluded; cqmmercial'suﬁjects, linfafy, and

drivers education.




Chapter 5
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
SUMMARY'

Secondary public school. teachers seeking teaching positions in
" the areas of specific tgaching‘compétencies ére faced witﬁ'identical
supﬁly and demand problems as other émploymeﬁt prospectives. For any
InumBer of personnelldualifying for a position Fhere exists a number of
job openings. This number of-opénings ié 1érgé1y deiérmined by'fﬁe
‘demand for these pefsonnel. .Iq other words, employee éemand is a
_measure of employee scarcity.‘ QOmﬁodities that -are relatively scarce,
those difficult to obﬁéin because of ipadeqhate supply, may‘bé over-—
produced during the short supply durationzbecaﬁse bf'the favo¥able.
market exisfing for these materials:and the felative ease in Whicﬁ’
manufacturers can trade these items; The production of éommodities,
;hefefore, tends to surge as -market demands chapge, which is, in turn,
governed by the needs of society. But thé;sﬁpply and deméné cycles
“may not always be in.perfect.synchrénization. |

Until recently £he'edqcatiop prdfeésioﬂlﬁaé'chérac%erized-ﬁ& a
shortage of.qualifiéd public school'teaphers.. fherefp;e, thé‘peaching
market was attractive to those.ééllege—bound high.school stﬁdenté or
enrolled college students_ﬁndeciQed as to courses of s£udy to pursue.
The fa@orable market in e&dcatiqﬁ ﬁeént‘that a student gfadﬁafingvfyom

coliege inze¢ucati6n Wéé practically guaranteed a position teaching in
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. the puglic schbqis. . |

. The resﬁlts of the familiar‘ﬁosﬁ—Wbrld War IT baby.boom
suddenly began to'tapér:off during éhe end of #he 1950;8,.andltheffull
impact of numerically fewer school-aged cﬂildren‘wégtﬁelt in the late
1960's. By_l969, with fewer children to édugate and the pofularity
.of attending college still riding high, there were suddenly more |
qualified public:school teachers available-to teach -than were needed
to £ill the nation's classrooms; This number of classrooms waé also
decxeasihg in quantity because of sﬁrinking enrollments. The now
familiar "teachér surplﬁs" resulted. .’

Reyiew of curreﬂtiliteratﬁrg as lel.AQ-a study éf théIQata\
‘presented in this étudf will reinforce thellast statement. .Wﬁilé ther¢
are secondary teacﬁing ;ﬁﬁject éreas tﬁat have ample qualified teachers
available, there also are other areas iﬁ'which.the scarcity of.quali-
fied teaching personnel is still quite evideqt. This applies to the
United States as well és Montana.

To cope effectively with the current teacher's market, a
proépective teacﬁer qandidate must inspect the market and equip himself
with those qualifiqationé and credentials that will increase his employ-
ment desirébilitfcéo a prospective employer. It wﬁuld be bgnefic;él'

. for a.candidaté to kﬁow.ﬁﬁat teachingtguhjécts afétcurfently in high
demand and also fhéég'éféés wherein a shortage of_quaiifiéd téaéhingﬁ_

personnel still exists. Candidates should_élso know those subject areas
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not presently ideal for employment possibilities. Know1ng tbese'facts
will enhance the poss1bility for a teacher to find employment. As this
study bears out, those secondary teachers certified in only one subject
area, or s1ng1e—f1eld endorsed, greatly handicap themselves 1n a
market where employers attempt to get the most service from the1r
staffs. Multi-field area_teacbing endorsements should be considered
as more:advantageous to possess When attempting to find teacbing
positions:in Montana's public secondary scbools."Undoubtedly; this
statement:can:be generaiiaed to include tbe entire nation as well.'
With-a‘multi—field endorsement, as with a‘Singie;field endorsement;
consideration must be glven by teacher candidates to be certain they .
are training-in areas with high utilization appeal to hiring off1c1alsn:

These sub;ect areas as determined by this study include as
desirable single-field subject endorsements: English, music, mathema-
tics, and special education. Subject area endorsements'for a multi-
field major-minor certification include: English, mathematics,_music,d
and science. Desirable minors include: art, science, iibrary, and
imathematics;s Here; again; it is assumedvvarious combinations of the
aforementioned teaching subject areaslare to'be considered best pros-‘
pects for a secondary teacher seeking a’ teaching pos1tion in Montana s.
secondary public schools.J

Prospective teachers, whether'yeteran teacﬁers‘or thoséiﬁust

'beginning;fshould also consider lowering personal barriers.toward
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available teaching'positions. Especially self—imposed geographical.
restrictions that decreasg employmenf possibilities must be i&eﬁtifieé
and eliminated by future teacher candidatgs. Grade level selecpion is
another self-imposed restriction greatl& hampering the employment
seeking teacher when selecting certain schools or areas in which to
teach.

Teacher hopefuls should also be certain of market whims: con-
cerning Previous classroom teaching experience and advanced profes—
sional prepar;tion in‘the form of fiffh—éear en&orsements,'maétér's
degrees, or doctorate degfées. The imbSrtance plécéd by emplo&érs,
primarily district superintendents of scbools, on these items_may
gfeatly affect a teacher'candi&ate's‘desirability in the eyes of a
particular school district's hiring officials. How particular district
superintendents of schools view teacher candidaées because of previous
superintendency exﬁerience or district class size is also useful
information for prospective teachers to have available when looking
for teaching positioms.

A relatively new concept introduced to public‘education'in
some ‘states is éarly tgacﬁgr retiremént. -There is no question that by
retifiné teachers sooner ; more favorable market will be created.for
those teachers looking for employménf iﬁ public éduéafioh. This trend,
if coﬁtiﬁued; would obviously ease the preéent 6versupp1y condition

now being experienced in the United States, as well as in Montana. -
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As- previously indicated in this'study, population_trendé may
change. While the nation is presentlylexpériencing a very‘smgll
population growih rate,'£here are nuﬁerically ﬁorg peéple iﬁ fhe |
United States and"Montaﬁa thén ever before. It is feasible this'l#rge
population now finding family life mére attractive will start. another
surge in school-aged éhildfen that could be felt in the near futﬁre.
Researched literature indicates‘the.stroﬁg possibility of another
populé£ion increase before the turn of the century. |

Today's abundant supply of teachers has created a definite
need for continual research in this critiéal area., Some secondary
areas are crowded, while others remain relatively unfi;led (N.E.A.,
1972). Future secondary teachers muét;ﬁé aware of these areas and be
knowledgeable of those subject areas:offering the best opportunities
for employment once certification reéuireﬁeﬁts ﬁave beén_satisfied.

In addition to thé need mentioned above, it is obvioué‘that
further teacher production in the crowded subject areas will only
aggravate an already crifical situation. Prospective teachers, in
order to teach upon graduatibn from éollege, must be able to find
openings in their.chbsenvsubject areas. Placement officials and
college class advisors would do well to be able to direct prospective
secondary teachers away from subject are;s that offer poor émployment 
prospects.

/

College advisors should be able to offer assistance to those
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'individuals beginning in teaching training by recommending multi-field
subject maJor—minor certification, rather than 51ngle—f1eld subJect
. competency commensurate with the findings in‘this study;: This will R
increase employment~possibilities for beginning teachers.and also for
those experienced teachers‘seeking new positions.

The same may be said tor both the areas of advanced professional
A preparationjand the number of years of classroom teaching experience
applicant secondary teachers may possess. The‘analysis of the data
generated by this study bears out: that superintendents of schools _
charged with hiring teachers in Montana s secondary school districts do
indeed show preferential consideration for some professional prepara-
tional categories oyer-others. Effective counseling should-take place
for those teachers considering advanced certification., Teachers looking’
for positions in public education in Montana can be,made aware of the
class-size district that offers the best employment possibilities for
their particular certification.

Teachers seeking to relocate and-already having various amounts
'of classroom.teaching experience should benefit by knowing how hiring
officials view ‘theit particular position w1th regards to’ employment
prospectst In short knowledge concerning the employment market s
whims and trends is an important tool for' any teacher to,possessxwhen
considering a change in'school or changes in.educational.status;

M . _ , N . . o
In short, the more knowledge a prospective teacher has at his:
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disposal concerning the‘present market's biases for secondary teachers,
the better will be his chances to secure a teaching position:of his"
choice. Prospectiue teachers must also be aware of persoual limita-

tions which could act to reduce employment possibilities.
CONCLUSIONS

' The difference between prefereuces:of Class 1 district superin—
tendents'of schools and élass 11T district_superihtendents-ofTschools
concernirg item 1 may well stem from financial and'logisticallfactors
rather than WhimS;. Large districtss Class I dlStrlCtS, undoubtedly
have far more financial resources available than the smaller Class IIT
districts, enabling the'larger districts to enéage in cohsidering
employment of sinéle—field competency teachers to a higher degree.than
the Class III district. However, it is‘reemphasized that both sized
districts do prefer multi-~field endorsed secondary teachers. Smaller
schools must get as much "teaching ability" from a secondary teacher
as possible. To not do so might place unnecessary'strains oh budgets
in addition to the usual not—enough—classrooms dilemma with which many
smaller districts ‘are saddled. »

Because of the much larger student body associated %iéﬁfC1ass
I districts as compared With Class III districts, a high importance-
may be placed by Class I districts on single subject “teaching areas.

This will require an applicant secondary teacher.to possess a‘higher
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degree of competency or speciallzation in a narrow or 51ng1e—f1eld
area of.teaching. Normally, this condition is satlsfled by hirlng
teachers mho have specialized in these-areas. Similar requirements
may not be as:evident in smaller districts.

Table 42, page 14;, shows, however, that'only 1.4 per-cent of
Class IT district superintendents of schools and 3.8 per cent of
Class III district superintendents of schools agree with item 2:

"When considering applicant secondary teachers forypositions in my
district, I prefer those applicants endorsed in only a single teaching
area." From an inspection of the recorded frequency of responses,.the
difference noted appears to come largely from the differences between
.the two district.ciaes-Sizes as to the degree of disagreement.assigned‘
to:this opinionnaire item; Although.item 2 did show a significant
difference between Class‘II and Class‘III-district.snperintendents of
schools, the researcher feels there is, nevertheless, excellent agree-
ment between the three district classes of euperintendents of schools
in Montana and their noted preferences for single~-field endorsed
secondary teachers.

Significant differences were noted between the preferenées for
_bachelor degree protesaionally‘prepared anblicant secondary teachers
for each class size of district and the relative difflculty placement
officials of. five Montana teacher training institutions and the Montana

Security Employment Service have experienced when plac1ng secondary
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teachefs in Montana schools. with only the bachelor dégreé'pfeparatién.
This difference may be due partly because the majority of‘secondary
teachers in public schools in Montana. have only the bachelor degree
level of professional preparation. S

Table 42, page 144, shows over 27 per cent of all district.
superinfendents of_schoolé in Montana prefer to hire only applicant
secondary teaéhers with the bachelor's degree, while almost 73 per
cent prefer not to select only bachelor prepared seéoﬁaary teachers;
With a ratio of 2.7_t6 1 for district superintendents of schools.iﬁ
favor of hiring éecondary teachers with othér than jﬁst'bachelor
degrees as opposed to hiring those secondary teachers with only the -
bachelor degree, a reason for this différence becomes'more'apparent:
Many district superintendents of schools feel, as previously pointed
out in this study, that perhaps the best secondary teaching staff is
that which is made up of a fair cross section of experience and varied
professional training.

Significant differences were identified between the preférences
of each class size of'Montana district supérinténdents of schools and
the relative difficpltyiplacement offigials have experiénced in placing
" applicant secondary teachers with either fhe‘fifth—yearAendorsement or
the master's degree level of professional preparation. This researcher
found no significant Aifferences between these classes of district

superintendents of schools and these levels of teacher professional
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preparétion. This indicates a degree pf agreement between fhese
different class district'superintendenés of schools.

While the ﬁerceﬁfage of district superintendents of schools
preferring 6n1y the fifth—year certific;tion or the master's degree
was 6.16 per cent and 4.11 per cent,,fespgctiyely, the percentage for
preferences toward the bachelor preparation level was 27.21 per cenf,
indigating a preference ratio of almost five to one in,favér'éf the:
bachelor degree prepared teacher candidates. Placement officials state
the fifth-year and master's degree levels of professional preparation
are second and third most difficult in which to placé applicant
secondafy teachers in Montana's public secondary schools. This faét
is refleéted in the.véry.JOW preférence ranking placed by ‘district
superihtendeﬁts of schools on these'léﬁelg of professional preparation.

It is possible.a:majority of seconéary teacherg fegis;ered with
placement offices at teacher traininé institutions throughout Moﬁtana
have teaching credentials listing experience within this range. The
researcher feels it is axiomatic to assume newly graduating and first-
‘time credentialed secondary teacﬂers will register with the institu;
tion's placement office from which they graduate, thereby dispropor-
tionately increasiqg the number of po;ential teéchers registefed in
this experience range foward the 1ow:gnd of the experience contiﬁuum.
This méy account fog_phé“difference no;ed.Betﬁéen the district superin-

tendents of schoolé'tpréférences andvﬁhe placement official's difficulty
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when attempting to piace jéb seeking teéchérs in teaching positions
in Montana.

The researcher feels it is impdrtaﬁt to call aftention to thé
fact that no significant differences were identified between any of the
three levels of superintendency experience and the agree-~disagree items
on the distridt superinténdent's opinionnaire. lTﬁis>w9u1d indicate
Ithét Moﬁféna district-superintendents ;f échools, regardlessvbf their
éupgrintendéncy exﬁerieﬁce,_view the.s#bject of the agree—disagree
items on the opinionnaife in much thg same manner. Superintendency .
experience doeé not seéﬁ'éo alter the opinions of importaﬁce ﬁlacgd By
district supe?intendents‘of schools £oward professional,preparafion,'
number of years of classroom teaching experience or subject endorse-
ment, whether it be single-field or mﬁlti-field, of applicant secondary

teachers.
RECOMMENDATIONS

The oversupply'of,secondary school teachers is imminent where
it ha; not already béen félt (Fawcett, 1974).  Clegrly, thefe ié no
. easy énd quick solutipn to tﬁe p?obleﬁ.‘ It.appeafs‘unlikeiylﬁhgt
efforts to expand demand, for example less students per teacher, wbuld
prove either-economically feasible or politically prudent, To.diréct
attention at supply facto¥s seems a more realistic céursé té pursﬁe.

The following recommendations are offered with the knowledge they
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provide only the most general outline of -alternatives Which‘might bex
considered, modified, and employed only‘éfter the tailoring required
by the uniqueneéss of a givép situation.
. 1. Those college students curréntly enfolled in secondary

teaching curricula-sﬁou}d'be encouragéd to certify infsubjeci areés.
' whereiﬁvfhé'supply of'teaéhers is.nét expected'to greatly -exceed the
ldeménd! | o | . |

2? College studgﬁts cﬁrrenfly enroile&-inzsééénd;ry teéchiﬁg
curriqula éhould consider dual or eﬁéﬁ multipie.sébject ceftificétion;
thus increasing Both.dptions and teachiné fléxibilit&.

3. Efforts should be made to acquaint colléée—bound high
Aséhool students interested in education céreers with speéific aspects
. and trends rélating to the oversupply situations péculiaf to their
subject area or'regidns. |

DA Teéﬁhé? train{ng_colleggs and universitieé'shouid réView'

their current:prgéfaﬁs>aﬁd direct atteﬁ;ién toward ihétifufing addi- =
tionél pfofeésional_and-technical cur;icuia wherein fufﬁré demands are
more encouréging;_'

5. Teacher caﬁdidates be strongly -encouraged to avoid'singIeQ
field endorsement,

6. Teacher candidates be strongly encouraged to broaden

teaching subjéct areas with multi-field major-minor endorsements..

7. Lesser emphasis be placed by colleges upon the recrqitmenf
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of new feachervcandidatés.

8. Greater emphasis be placed by colleges involved in.feécher
training to improve the teaching techniques of exis£ing teacheré'and
those teacher candidates currently in training.

9. Stuﬂeﬁt advisors at both high school and college level
should becoﬁe more familiar with the-trepds in the demand for teachers.
- 10. Results of this study should be constantly updated to
provide timely infofﬁation to those teachers just entering the'profes—'
gion and to thoée secondary teachers relocating or considering a

change in proféssional status.

11,' Continﬁal research be undéftéken in the areas of fufﬁre
population chaqges that could affect teacher employment prospects. |

12. Further research be undertakén to identify thoée factors
contributing to differences in the hiring preferences of Montana
district superintendents of schools as noted ‘in this study.

13. Further reséarch'be undertaken to identify and predict-
future teacher supply .demands for various secondary teachiﬁg sﬁbjéét :
areas, B |

l&L_LFurther reéearch be undertakeﬁ to more accurately_ideﬁtify
those areas’ﬁheré diffefences betweeén ﬁqntana'distriét Superintendenfé

of schools and piacement.officials were noted in this study.
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Appendix A

Joplin, Montana 59531
30 September 1975

Dear Fellow Superintendent:

I have undertaken a study to determine the preferences of
school administrative officials, like yourself, concerning the profes-
sional educational preparation, number of years of classroom teaching
"experience, and subject—-area endorsements of applicant teachers seeking
employment in Montana's secondary schools:

It is hoped the information provided by this study will help
Placement officers and college class advisors throughout Montana to
recommend timely courses and fields of study for potential teacher
candidates. I am sure you will agree to the importance of effective
counseling concerning certified secondary teachers as to the advisa-
bility of additional professional preparation and/or. the value of class—
room teaching experlence ‘placed by school hiring officials cannot be
overemphasized.

Inasmuch as the District Superintendent of Schools usually
handles the actual hiring of new teachers, this instrument has been =
forwarded to you with the hope that you will respond and add your
valued expertise and experience to the study. Individual superinten-
dent, school, and district confidentiality will be respected. :

The Opinionnairé'contains 20 items. Directions for responding
are furnished with the instrument. It will probably take only 10 to
‘15 minutes of your time to complete these items.

Enclosed please find a stamped, self-addressed envelope for
your responding convenience. Please. complete and return the Opionion-
naire as soon as possible. Any comments you feel will be helpful to
this study may be made on the back of the statement sheets and will be
welcomed

Thanking you in advance for your.cooperation, I remain
Very truly yours,

Don Hills, Superintehdenf'
Joplin Public Schools
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Appendix B

A SURVEY:

lelng Preferences of Montana's
Superintendents of Schools

ThlS instrument has been de31gned to prov1de you the oppor-
tunity to express your opinions about your hiring preferences ‘concern—
ing the educational background, number of years of classroom teaching
experience, and the single or multi-subject endorsements of appllcant
teachers seeking employment in your secondary school district.

All responses will be held strictly COnfidentiél, and the
results of this study will be reported by school district.size only.

Please do not omit any items. -

DIRECTIONS FOR RECORDING RESPONSES ON OPINIONNAIRE

Please read each statement carefully. Then indicate whether
'you STRONGLY AGREE, AGREE, DISAGREE, .or STRONGLY DISAGREE with each

statement by c1rcling the approprlate response opposite each statement.

Mark your responses in the follow1ng manner:

If you STRONGLY AGREE with the statement, ,- A D 8SD|

circle "SA.," .

If you AGREE with the statement, circle "A." SA C) D Ssp-
ro If you DISAGREE with the statement, circle "D." BA A SD
- | If you STRONGLY DISAGREE with the statement, sA A D @D
e circle‘“SD " L S
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When considering applicant secondary teachers
for positions in my district, I prefer those
applicants endorsed in two or more subject
areas. . ' :

When considering applicant secondary teachers
for positions in my district, I prefer those-

applicants endorsed in only a single teaching

area.

I prefer to consider only those secondary
applicant teachers for positions. in my dis-
trict having just the bachelor's degree.

I prefer to consider only those secondary
applicant teachers for positions in my dis-
trict having the fifth-year certificate.

I prefer to consider only those secondary
applicant teachers for positions in.my
district having the master's degree.

I prefer to consider only those secondary
applicant teachers, for positions in my
district having the doctorate degree.

I feel the earning of advanced college
degrees and endorsements is not essential
to professional growth.

I feel the earning of advanced college
degrees is essential to professional growth.

When considering applicant secondary teachers
for my school district, I prefer those
applicant teachers with two or less years

of classroom teaching experience.

When considering applicant secondary teachers
for my school district, I prefer those
applicant teachers with from three to five
years of classrdom teaching experience.

SA ..

.SA

SA

SA

SA

SA

SA

SA -

SA

SA .

SD

1))
SD
SD”
SD'
SD
SD

SD

SD

SD
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12,

13,

14.

15.

16.
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When considering applicant secondary teachers

for my school district, I prefer those -

applicant teachers with from six to more

years of classroom teaching experience. SA° A D SD

I place little importance on past teaching
experience when considering applicant

teachers for my secondary school district. SA A D SD

I place great importance on past teaching

experience when considering applicant _ ) _
teachers for my secondary school district. " 8A A D SD
Please indicate by'circling the letter opposite the time period
best descrlblng your TOTAL experience as a pract1c1ng distrlct
superintendent of schools.

A. None

B. One to three years

C. TFour to six years

D. Seven or more years

Please name the secondary subject endorsement you feel would

presently be most desirable for a teacher in Montana with a single
subject endorsement to possess.

Please name the secondary subject endorsement you feel would
presently be least desirable for a teacher in Montana with a
single subject endorsement to possess.

In my opinion, presently in Montana the two teaching Subjecfs .
most desirable for a secondary major-minor teaching combination
endorsement would be:

Major

Minor
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19.

20.
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Please indicate your district's size by circling the letter
opposite the class appropriate to your district.

A, Class I (More than 6,500 district population)

B. Class II (Between 1,000 and 6,500 district population)

C. Class III (Less than 1,000 district population)

When filling vacancies in my secondary district, my school board
always hires those ‘applicant teachers I recommend for these

‘positions.

YES
No
I would like a summary of the results of this study.
yEs

NO

If you answered "YES" to item 20, please supply your name and address
below.
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Appendix C

Follow-up Up Letter to
District Superintendents of Schools

JUST A REMINDER

We are depending on you to
complete and return the survey
opinionnaire, "Hiring Preferences of
Montana's Superintendents of Schools."

Would you please take a few
minutes to complete and return it to
me today?

Thanks for your cooperation.

Don Hills, Superintendent

Joplin Public Schools
Joplin, Montana 59531
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Appendix D

Letter to Placement Officials

Joplin Public Schools: -
Joplin, MT 59531
1 October 1975 -

Gentlemen:

A study is currently being conducted to ascertain whether hiring
preferences exist among Montana s district superintendents of schools in -
relation to selecting new secondary teachers as to:

1. Single-field or multi-field certification,

2. Highest degree applicant secondary teacher holds, -and

3. The number. of years classroom experience reported by app11cant
, secondary teachers. :

“The beneficial effects of the resuits of this study are readily.
apparent. Equlpped with the above information college placement
officers,’ like yourself, guidance officials, and class advisors will be..
able to more effectively place and advise potential teacher candidates

- of major-minor.subject selection areas and the wisdom of electing to-

further advance formal profe881ona1 preparation beyond the bachelor
degree level.

Additional information is needed to effectively cope W1th the
present difficult teacher job situation, It is in this area that your
office can perform an invaluable service to this study. Doubtlessly,
there are secondary subject areas which you have noted as being pre-
sently greatest in demand by Montana schools and those secondary sub-
ject areas in least demand. It is of paramount importance to this
study that this information be obtained.

I am requesting that you please respond to the questionnaire -
accompanying this letter. Enclosed please find a self-addressed,
stamped envelope for your convenience. 'Please respond as soon as
possible. ' '

Thank you in advence for your kind cooperation, I remain

Sincerely yours,

Donald Hills, Superintendent
Joplin -Public Schools '
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Appendix E
Placement Official's Opinionnaire

Our placement office finds it ea51er to place appllcant secondary
teachers with (check one):

a single—field secondary éﬁdorsement

a multi~field secondary endorsement
Please rank the reiative difficdlty your office hasfexperienced in
placing applicant secondary teachers with the following profess1onal
preparations. Use numeral "1" to signify easiest through to numeral
"4" for the most difficult to place.

bachelor's degree

fifth~year endorsement

master's degree

doétorape,degree
Piease rank the relative difficulty your office has experienced in

placing applicant secondary teachers with the following number of
years of classroom teaching experience. Use numeral "1" to signify

.easiest through to numeral "3" for the most difficult to place.

zero to two years classroom teaching experience
three to five years classroom teaching experience
six or more years classroom teaching experience

Please list those three secondary teaching subjects your office has

found as being ea31est in which to place applicant secondary

teachers.

easiest

next most difficult

thipd most difficultl
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" Please list those three secondary teachlng subjects your office has

found as being most-difficult in which to place appllcant secondary

'teachers

- . most‘difficult

second ‘most difficulﬁ

third most difficult
What secondary teaching major-minor areas would your office consider
to be most advantageous for employment pOSSibllltleS for a new

education graduate to possess?

major -

minor

Please provide the approximate percentage of education graduates

from your college that. have listed specific geographical restric-

tlons as conditions for employment.

per cent
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