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Abstract:

The purpose of this study was to: (a) investigate preferences among fifth graders for illustrative style
found in basal readers (i.e., realism, cartoon, abstract, impressionistic, photographic) when the
illustration accompanies a particular literary form (i.e., legend, poem, biography); (b) examine
illustrations from all the selections of the five major basal reading series texts written for middle grade
children in order to classify the type of illustrative styles found in them; (c) read, evaluate, and
categorize as to literary form, the approximately 800 selections from the same five basal reading series
texts written for middle grade children.

The problem was investigated by: (a) a review of literature related to the problems; (b) a review of the
five major middle grade reading texts; (c) an investigation of 521 fifth grade children's preferences for
illustrative style; and (d) a tabulation, analysis and comparison of data gathered.

The major conclusions of the study indicated that: (a) the rank order of literary selections in five major
middle grade reading texts was: informational article, poetry, reading activities, con- temporary
realistic fiction, traditional literature (including legend), biography, modern fantasy, historical fiction,
and drama; (b) the highest percentage of illustrative styles for legend, poetry, and biography in the
same texts was impressionistic, photographic, and photographic respectively; (c) there was a preference
among fifth graders' for illustrative style when the illustration accompanied the literary forms legend,
poem, biography; (d) there were significant differences between the following when the illustration
accompanied a particular literary form: male and female fifth graders' preference —poem; Mexican
American and Caucasian fifth graders' preference— biography; Native American and Caucasian fifth
graders' preference— legend; non-Caucasian and Caucasian fifth graders' preference—legend.

The major recommendations of the study were (a) all persons responsible for the purchase of material
to use in the teaching of reading to middle grade students should receive training in critically
evaluating illustrations as well as the text, due to the large amount of space and dollar outlay
committed to illustrations and the resulting expense to schools districts; (b) photographs were utilized
highly by publishers and students in the study tended to choose photographic styles for poem and
biography. Personnel who are evaluating reading texts for use with middle grade students should be
aware of these preferences. The trend in published materials to include more photographs should be
encouraged.
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ABSTRACT

The purpose of this study was to: (a) investigate preferences
among fifth graders for illustrative style found in basal readers
(i.e., realism, cartoon, abstract, impressionistic, photegraphic)
when the illustration accompanies a particular literary form (i.e.,
legend, poemn, blography), (b) examine illustrations frofa all the
selections of the five major basal reading series texts written for
middle grade children in order to classify the type of illustrative
styles found in them; (c) read, evaluate, and categorize as to
literary form, the approximately 800 selections from the same five
basal reading series texts written for middle grade children.

The problem was investigated by: (a) a review of literature
related to the problems; (b) a review of the five major middle grade
reading texts; (c) an investigation of 521 fifth grade children's
preferences for illustrative style; and (d) a tabulation, analysis
and comparison of data gathered.

The major conclusions of the study indicated that: (a) the
rank order of literary selections in five major middle grade reading
texts was: informational article, poetry, reading activities, con-
temporary realistic fiction, traditional literature (including legend),
biography, modern fantasy, historical fiction, and drama; (b) the
highest percentage of illustrative styles for legend, poetry, and
biography in the same texts was impressionistic, photographic, and
photographlc respectively; (c) there was a preference among fifth
graders' for illustrative style when the illustration accompanied the
_ literary forms legend, poem, biography; (d) there were significant
differences between the following when the illustration accompanied
a particular literary form: male and female fifth graders' preference
—-poem; Mexican American and Caucasian fifth graders' preference——
biography; Native American and Caucasian fifth graders' preference--
legend; non-—Caucasian and Caucasian fifth graders' preference--legend.

The major recommendations of the study were (a) all persons
responsible for the purchase of material to use in the teaching of
reading to middle grade students should receive training in critically
evaluating illustrations as well as the text, due to the large amount
of space and dollar outlay committed to illustrations and the result-
ing expense to schools districts; (b) photographs were utilized highly
by publishers and students in the study tended to ¢hoose:-photographic
styles for poem and biography. Personnel who are evaluating reading
texts for use with middle grade students should be aware of these
preferences. The trend in published materials to include more’
photographs should be encouraged.




Chapter 1
INTRODUCTION

The continued research in the téaching of reéding is.necessary
becéuse it places the instructional program on a scienfific basis, aids
in answering un?eSOlved questions, and élarifies conditions that
influence its effective devélopment (Weiﬁtraub in ﬁobinson, 1971). This-
continued research in the teaching of reading stemmed in part'from thé
fact that helping children to develop competence in'communiéation has
' béen acééptéd as one of the major objectivgs for elementary education

in America (Klausmeier and Ripple, 1971). _Fitzgerald and Fitzgerald
4(1965:v) noted that ". . . language training and reading instruction
affect immeasurably the actiQities, progress, and 6utc§mes of cﬁildrenfé
lives."

Reading proves to have its unique concerns~as part of the total

instructional program in the elementary schools. 1In order to improve
- the teaching of reading, educational researchefs have ‘investigated some
of the conditions which influence the effective development of réading.l
In doing so, a great amount of published scholarship was accumulated -
u(walcutt, 1974:3). Numerous controversies have "ﬂ . . surged back and
forth_over reading theory during the past-twenty-five of thirty years

M (Waleutt, i974:4). One area of controversy has been the use

‘of basal readers as the main tool for the teaéhing of reading in the

elementary school (Cruiscuolo, 1967 and Ragan, 1966). Criscuolq
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(1967i and others (Chall, 1967, Huck, 1967, R. Smith, 1976) ha?e noted,
however, that the curfent practice in most- elementary schools is to
éelécf a_set,of basal readers for thé basic instructional pfogram. In
a'reﬁiew of reading methods and matérials which included basal reader
programs, R. Smith (1976:117) noted: hIt must be reiterated that no
method or'material is a panacea." Harris (1972:24) stated that
teachers have to ". . . adjust to the strengths and weaknesses of each

system." In order to make such adjustments, teachers need valid

information about the nature of reading readiness; the reasons and

methods behind vocabulary control; the stages of children's development;

the reading tasks.required of the content fields; the values of

" supplementary tools; the methods of grouping students; the role of oral

and silent reéding; the nature of word attack skills; and the relation-
ship of'writing style, material format, broadened content, and
illustrétive style to student interest (Spache; 1965).

ﬁeintraub pointed out that this information is not always
available:

Positive claims and counterclaims are often heard among
persons who uphold particular practices, techniques, or materials
in teaching beginning reading. Rarely are the proponents of

' various materials able to substantiate claims with more than the
heat of argument of an undying devotion to their cause. Often-~
times this is so because there is little or no research on which
to base one's convictions. Sometimes this is so because the
research that has been done confuses rather than clarifies so
that contradictory results can be cited (1966:61).

o
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Harfis (;972!24) concluded that innovative'reading progréms containgd
few real differences in teaching method. Essentially these programs ‘
consisted of new materials with parts corresponding to the basic
components éf readiness, preprimers, primeré, readers, workbodks,
teacher's manua;s, tests, and supplement;ry books (R. Smith, 1976:94-
102). The inStfuctional program in the basal readers inciuded strands
or skill areas such as phonology,‘morphology, syntax, semanticé,
rhetofic, interpretation and comprehensioﬁ, and study skills (Walcutt,
1974).. Disputes about somé of these components parts.have continued
as to the timing, degree of emphasis, and othgr adjustménts to be made
within a component‘witﬁin a plan (Harris, 1972).

R. Smith (1976:91) indicated that before making purchases, the
persomnel of the school needed to apply guidélines for evaluating basal
reading .material. He urged consideration of such things as philosophy
of the.program, treatment of ethnic, racial, and sex groups, inferest
value of the children's book, quality of illustrations, development
of word identification skills, emphasis of comprehension activities
and questions, usefﬁlﬁess of teache;'s manuals, and recommendations
for individualization and érouping. The actﬁal story content and it;
presentation; for exémple, exert an influence on childfen's,reading..
understanding, attitﬁde, and skill. Yet Pellowski (1973:117) noted
that, "The history and criticism of children's literature has tended

to ignore the reéding textbook and what it contains.”
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_One of the unresolved questions in reading research concerning

basal readers involves the manner in which stories are illustrated.

Read (1950:340) noted that, "Pictures have always been important aids

to the teaching of reading. They ggewghe_link between reality and the

new strange symbols we call words." Yet, other writers (Hall, 1964,

‘and Bloomfigld, 1961) implied that satisfactory beginning reading texts

should not have illustrations. As recent as 1966, one teachers'

edition of & reading program contained the following statement pertain-

ing to illustratiomns:

In order to focus the pupil's attention upon the reading
materials themselves, pictures must be excluded from the basic
experience. Experience has consistently demonstrated that
a) pictures constitute a distracting element in the process of
learning to read, and b) because pictures furnish clues to meaning,
they lead the pupil's to guess at words rather than to read them.
(Incidentally, the absence of pictures permits the release of
highly individualzed creativity when the pupils are encouraged to
illustrate the stories, for they are not hampered by the inter-
“pretation of another 'artist'.) (Merrill, 1966:6).

Anderson stated that:

- If the purpose of reading is mérely to independently decode
words, then such deletion (of pictures) might be significant.
However, if the purpose of reading is to obtain meaning, and if
an important aspect of reading is the expansion of concepts, then
the children's readers should be selected with the best possible
illustrations (1968:169).

Although one series (Rasmussen, 1964) contained illustrations
thaﬁ had little to do with story content, pictures ordinarily are

designed to accurately repreéent the text. They also ". . . help

develop the story's mood, reveal characterization, and can even




5
"portray action without words" (Nelson, 1972:26)} Lewis (1976:82)
gtatéd thaé the iilustrations when done well expand ". . . the eﬁjoyment
of the text as the'text expands the details of the drawings."

Authors of children's reading textbooks and educational
résearchers have freelf expressed their con&ictioné about the quality
iand éppropriateness of the illustrations found in eiementary school
textbooks. Dow (1951:101),vdiscussing iiiustrations of textbooks in
general, stated that, "Illustrations in.texfbpoks are generally poor
and are often so wretched as to detract from the interest and dignity
of the subject." Although Dow was speaking of texts in géﬁeral, his
comment that illustrations were the '"textbook makers last—minute.chofe"
séemed appropriate for pre-1950 basals. He pointea out that thgre had
beén sporadic improvemept in illustrative techniques and tﬁat theré
was a gap bétween What_was puBlished and what could be. He further
' noted .that students expe;ted_numerous and effective pictures: "visﬁal
evidence is no.longer méfely optional in‘most textbooks gnd ouéht no
longer to be tawdry, or irrelevant" (Dow, 1951:108). Children today
expect even better illustrations due to their exposure to higher
qﬁality children's literature:

Today's trade boéks for children are more beautifuliy and
meaningfully illustrated, more sensitively written, and embody
more enchanting literary style than any other generation has
ever known (LePere, 1967:243).

Huck pointed out that basal text publishers have responded to
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this demand for better illustrated material:

As children mature they can appreciate more abstract and
sophisticated art design. Basic readers for the middle grades
reflect the maturity and a few provide a real education in art
itself. When selections have been made from beautifully
illustrated books in children's literature, several series have
obtained permission for the original art work. This serves to
introduce students to some of the best illustrations of children's
literature today. Examination and comparison of even the covers
of basic readers at present as contrasted with those of ten years
ago give a sampling of the many changes that have occurred in :the
"technological aspects of publishing books today (1967:239).

Weintraub noted, in a summary of research, that certain styles
and qualities of illustrations were preferred by children:

Similarly, general findings can be summarized about children's
preferences for various kinds of illustrations. Colored illustra- .
tions tend to be preferred over black-and-white, and the more
colors used, the stronger the appeal to children. Saturated
primary colors are most appealing to young children, who also
select realistic drawings over those of a more fanciful nature.
Realism appears to be a more potent factor in picture preference
than does color. Furthermore, illustrations that depict animals
and children and their activities, including action suggesting
the story sequence, are preferred (1971:197).

Research conducted on children's preferences for illustrationms,:
however, does not necessarily coincide with adult views on the .
appropriateness of illustrationms (Rudisell, 1952). .Teachers of €lemen-
tary school children, who use the literature from basal readers to
teach reading, need to be aware of children's preferences for
illustrative styles since more often than not, the teachers select the

materials for their classes or serve on adoption committees (Newton,

1960:131). Illustrations are a part of the message in reading. They
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que up‘Fpace (Rudiseil, 1952), Concénhon (1975:254) commented thét;-
"A11 t&o’;ften.;h; be;;ty’of the illustratioﬁs becomes a strbngﬂselling
point along with raising the cost of the text." Exémination of
" basal readers showed that more illustrations and more expensive
techniques were used in modern reading textS'(Huck, 1967:239). A
determination:of child;en's preferences for illustrations could there-'

fore be an important factor in the productidn of reading texts and in

the selection of basal series for use in a school system.

Statement of the Problem

Huck (1967:237) found that basic readers were used ". . . in
some 95 percent of our primary grades and in 88 percent of the middle

1"

grades. R. Smith (1976:92) urged consideration of many parts of
these materials before making purchases. TIllustrations of these basié
readers have changed significantly (Huck, 1967). In order to determine
the illustrative preferences of children, writers (Stewig, 1974 and
Huck, 1976) have identified qualities such as disposition on the ﬁage,
.color, detail, coordination with the text, size, tension, shape, aﬁd
media. The most common styles of illus;rations uséd in children's
reading materials may be grouped in the followiné categories:
realistic, photqgfaphic, cartoon-like, impréséionistié, and abstract’
forms (Lictieg;'l975, and Lam, 1969)."

Should the styles of illustrations in presently available
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readiﬁg Aatefial'not be, in line wifh pﬁildrenfs preferences, the
efficiehcy of reading instruction might be decreased. ?herefofe,'
thgre is a need for a knowledge of children's preferences-for
illustrations.

The.problém of this study was to investigate the type of a?t
" style preferred by fifth graders in selected Montana schools.
Specifically the study attempted to answer the question: Will there
be a preference among fifth graders for'illustrative style found in
basal readers (i.e., realism, cartoon, abstract, impressionistic,
pho;ographic) when the illustration accompanies a pafticuiar 1iterary
form.(i.e.? legend, poem, biogréphy)? Another purpose was to exéming
'illustrations from all the selections of the five major basal reading
'series texts Written for middle—grade children in erder to c¢lassify thé
typé of illustrative style found in them. Anothgr'part'of the study.
entailed the reading; evaluating, and categorizing of approximately
800 selections from the same five major basal ¥eading series texts

written for middle-grade children.

Need for the Study

Weintraub (1971) repbrted that cqhtinpous research in reading
was a neceséity. Yet, Pellowski (1973:117) noted fhat,'”The history
and criticism of children's literature has tended to ignore the‘reading

textbook and what it contains.”" Russell (1970:143) stated that -
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". . . children, and especially-young children, are attracted to books
by their physical format."

In order to evaluate illustrations in children's books,
Anderson (1968).iden£ified qualities of good illustratiéns. Lam (1969:
137), however, implied that illustrations should also be liked by
children: "The likes and dislikes of children should be considered in
the style of art incorporated in these books."

There have been studies dealing with children's preferences of
illustrations. Rudisell (1952) studied children's preferences for
color versus other quaiities in illustfatipns. A search of ERIC
materials for fhe period of January, 1970 to October, 1976, however,
yielded no studies of fifth grade children's preferences for illustra-
tive styles in-relation to story context in middle-grade basal readers.

The proposed study investigated these preferénces and their relation-

ship to context of the accompanying literary material.

General Questiéns to be Answered
| 'Questions to be answered by the study were:

1. What are the "milestones" in the history of the use of
illustrations in reading materials and basal readers?

.2' What are the semantic functions and utilit§ of illustrations
in reading materials?

3. 'What are the controversies in the use of illustrations?
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4. What are the research findings pertaining to children's
preferences for illustrqtions?

5. What, is the distribution of illustrations among the fypes
of illustrative style in the five major basai reading texts written
for middle grade children?

6. What is the distribution of selections among literary forms
”in the five majqr basal reading texts written for middle grade
.children?

. 7. Will there be a:preference among fifth graders for illus-
trative étyle (i.er, realism, cartoon, abstract, impressionistic,
photographic) when the illustration accompanies the literary form --
legeﬁd?

8. Will there be a preference among‘fifth.graders for
illustrative style (i.e., realism, cartoon, abstract, impressionistic,
photogfaphic) when the illustration accompanies the literary form —-
poetry?

'-9. Wiil there be é preference among fifth graders for
illustrative style (i.e., féalism, cartoon, abstract, impressionistic?
photographic) when the illustration accompanies the'litgfgrf form --
biography? |

| 10. -Wi;l there be a difference in preference among male and
feﬁale fifth graders for illustrative style (i.e., realism, cartoon,

abstract, impressionistic, photographic) when the illustration
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accpmpanies the literary forms -- legend, poetry, biography?
| 11. Will there be a difference in preference among Mexican
Americaﬁ, Native American, and Caucasian fifth graders for illustrative
style (i.e., realism, cartoon, abstract, impressionistic, photographic)

when the illustration accompanies the literary forms -- legend, poetry,

biography?

General Procedures

The general procedures followed in this study were:

1. The writer conducted an extensive .review of literature

‘pertaining to the use of illustrations in basal reading texts. This

review reported studies in the following subcategories: .1) "milestones"
in tﬁe history of the'use of illustrations in reading materials and
basal readers; 2) semantic functions and utility of illustrations in
reading materials; 3) contrqversies in the use of illusfrations;

4) children's preferences for illustrations -- style, theme, and color.

2. An examination of illustrations from all the selections of

the five major basal reading texts (as determined by.national sales)

‘written for middle-grade children was made in order to classify the

type of illustrative style found in them (i.e., realistic, impression-~
istic, photographic, cartoon, abstract).
3. An examination of the approximately 800 literary selections

of the same five major basal reading texts written for middle-grade
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children was made in order to categorize them as to the basic kinds
of literary form théy represent (i.e., fantasy, infdrﬁational article,
poetry, traditional narrative - including myth, epic, legend, tall
tale - contemporary fiction, biography,‘drama, historical fiction).

4, Three selections were choseﬁ frqm a middle-grade basal
reading text;on the Basis that.they fairly represented subjects, themes,
characterizations, and forms which regularly appear in fifth grade
reading programs.

5. Illustrations in each of the five categories of style
(i,e.,‘realistic, cartoon, photographic, impressionistic, abstracp)
were prepared for a part of each selecfion. Each illustration was
prepared by an artist of reputation who had experienée with children's
illustrations.’ Thg photographer was a recognized professional
photographer. The illustratiqns were reﬁroduced on 35mm slideé in
color.

A6. The writer deVeioped an instrument for the subjeét's
recordiﬁg of his or her preference for an illuStratioq. The instrument
was prepared.in the form of a ballot. A sample of the instrument
appears.in Appendix B;

7. The stimuli (illustrations prepared in. five styles and
reproduced on 35mm slides) were presented to the subjects. A taped
‘reading of a'selection was presented to the class and the tape was

stopped at the section to be illustrated. The stimuli (an illustration
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prepared in five étyleé and reproduced on %5 mn slides) were
preéeﬂéed:to the subjects. Subjects wefe then asked to mark their -
choice of £he preferred slide on the instrument.

8. The writer reported results obtained from the instrument
uéed with the subjects. jTableé were constructed to answer the
questions proposed and to fulfill the purposes of.the problem., An
array was displayed of styles compared with each liéérary fofm to shéw
' possible relationships between style choice and literary form. The

chi square statistic was used to make decisions on retaining or

rejecting the null hypotheses.

Limitations

The study was limited in the following ways:

1. The majority of sources for this paper were from the
Montana State University Library, a persoﬁal library, other libraries
:through inter-library loan, and extensive dserf ERIC resources. The
review of literature was limited to research reports for the period
" of Jaﬁuary, 1970 to chober, 1976. Studies listed under the following
descriptbrs were inélﬁded: preferences, textbgok Eias, children's
literature, pictures, basal readers, reading interests, and iliugtra—
tions.

2. The research in ‘this study was conducted in selected
schools throughout Montana. Ability to draw generalizétions from the

’findings in this study was limited in that only these selected Montana
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public school fifth grade children participated'in the study.

3. Geﬁeralizations drawn from the data produced in the study
were further limited in that three litgrary forms and five illustrative‘
styles were used. Three different illustrations were used.

4. The study was limited due to the particular.artist;s
perception of the style. |

| 5. While the writer originally intended to determine illus-
trative preferences of Black students as well as Native American,
Mexican American, and Caucasian students, the two schools having the
greatest number of fifth grade Black students had but nine children
who were in this ethnic category; this was not considered an adequate
sample size to conclude differences.

6. Since the biograpﬁical selection concerned a person who
lived before the development of photography, a realistic portrait was

used for photographié style.

Definition of Terms
Certain terms were considered in the following contéxt:
Abstract. Any art in which the depiction of real objects in
nature has been subordinated or entirely discarded, andlwhoseéesthetic
content is expressed in a formal pattérn or structure of shapes, lines
and colors (Mayer, 1969:1), Abstract art may be further characterized

by having two dimensional qualities and justaposition of forms out of
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their natural order.

Basal Reader. A textbook, usually part of a grade series, used
for instruction in reading (Good, 1973:57).
Biography. Writers of children's biography are not bound by

definition to an attempt at recreating the subject's 1life as full as

possible, With‘complete detail and careful documentation. Instead the
biographer may use several forms such as the picture—fook biography,
the simplified biographf, or partial biography. A complete biography
spans its subject's lifetimg, but may be relative;y simple or
difficuit.(Huck, 1976:561).

Cartoon. An often humorous or satirical drawing or series of
drawings, the main interest of which is the subject matter rather
than the style of execution. Cartoons are generally rendefed in a
simple, 1inear manner. They are uéually entertaining but may also
" serve the purpose of instruction and political or social commentary
(Mayer, 1569:63).

Children's Literature. Published reading material of a

superior quality written for children by expert writers; published
reading materials of a superior and lasting quality acdepted by
-éhildren and read by them with pleasure (Good, 1973:342).

Contemporary Realistic Fiction. Contemporafy-realistic

..fiction may be defined ‘as that imaginative writing which accurately

reflects the life as it could be lived today. Everything in such a
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story can conceiyably hévg happened to real people living in our
natural, physical world, in contrast 'to fantasy where impossible
happenings are made to appear quite plausible, even though they are
not possible. Historical fiction portrays life as it may have beeﬁ
lived in the past, while'contemporary realism focuses on the problems
of living today (Huck, 1976:394).

Drama. A stofy told by means of dialogue and action; writ£en
to be performed on the stage by actors. Plays for children are
.usually arranged in order that thé children may perform them.

Drawing. The delineation on a surface of shapes and forms.
It may be further elaborated with appiications of color, highlights,
and shading with hatching or washes to produgeithe efféct of light

and shadow (Mayer, 1969:115).

Historical Fiction. Historical ficfioﬁ attempts to providé-
young people with the vicarious experience of participating in thé
life of the past. Forms include imaginative stories in which authors
deliberately reconstruct fhe life and tiﬁes'of a period in the past:
books written from an author's memory of an earlier period, or Books
that have taken on an aura of the past. simply by being around a long

time (Huck, 1967:469).

Illustration. ". . . By illustration we mean any form of

exposition of elucidation. The degree it elucidates or reveals is
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the degrgé_of iFsIgoodnesé or badness. It can exiét'on its own, Br it
may need:to be'amplified By words. Or it can itsélf ampiify a text.
It can also serve‘decorative ends. It can be a drawing, a painting, a
collage or a photograph; it can also be a thuﬁb—print, a geometrical
diagram, an ink blot'or-anything else that communicates. It should
aiways be judged by the effectiveness of its statement and the me&ia
in which it appears" (Gill and Lewis, 1964:34).

Impressionism. Art work characterized by discontinuous

brushwork and by the breaking up of light into its component parts.
Artists creating impressionistic work break away from the traditional
technique'of'continuous brushstrokes, from the representation of

cleafly outliﬁéa objects{ and from preconceived notions of the color
tﬁat things have in nature. Such art work may be further characterized .

by the artist's play with light and shadow (Mayer, 1969:192-193).

Informational Article. Informational articles are ones which
are designed to convey facté, or interesting comments about a particular
subject. Usually such articles are written by people who are
authorities in their fields; or they are written.by writers who study

subjects, interview specialists, and compile the data (Huck, 1976:526).

Instructional Material. Any device with instructional content
‘or function that is used for teaching purposes, including books,

textbooks. . . (Good, 1973:307).
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Middle-grades. A term commonly applied to grades 4, 5, and
6, or to any two of these grades in an elementary school (Good, 1973:

366).

Modern Fantasy.v Modern fantasy contains some imaginary elements
~ that are contra?y to feality as we know it.today. " Writers of ﬁodern‘
fanfasy may personify animals or toys, create new worlds, change the
size. of hﬁman béings; give humans unusual powers, or manipulatg time

-patterhsﬁ An example of .a well-known féntasy is Charlotte's Web, by

E. B. White. Common forms and topics'in modern fantasy include: modern
fairy tales, strange and curious worlds; imaginéry kingdoms, animal
féntasy, thelwotld of'toys and dolls, Liiliputian worlds, fabulous
flights, eccentric characters and preposterous situations, magical
powers, tricks with time, overcoming evil, suspense and supernatural,
science fiction. The modern literary fairy tale utilizes the for@ of“
'tﬁe old, but has an iaentifiable authort In many instances, modern
féiry tales are fgréical versions of the Qld fairy—talé férm. The
_stofy may be,éet in the-days of kings aﬁd queens and beautiful
prinéésses, but the conflict may have a.modern twist (Huck, 1976:251-
257). | |

Photograéh. A faithful representation of an object obtained
by the éction of the sun's réys upon é chemically prepared plate
(Adeline's, 1927:302).

Poetry. Carl Sandburg made the statement that "what can be
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explained is not poetry. . . . The poems that are obvious are like.

. the puzzles that are already solved. They deny us the joy of seeking

and creating." Poetry for children differs little from poetry for
adults, except that it comments on life in dimensions that are meaning—‘
ful to children.” TIts langﬁage should be poetic and its content should
appeal directly to children (Huck, 1976:310).

‘Preference. Favorgble evaluation of some object. . . as
¢omparé& to other.possibilities that are rejéctéd; a selection thap may
be intellectual or emotional in origin, that is always volitional at
leasf in the act of choosing, and that concerns any of the value realms

such as aesfhetics or moréls (Good, 1973:433).

Primary Grade. Any one of the first three grades of an

elementary school (Good, 1973:263).

Reading Activity. Reading activities include pages within the

“student's éoPy of the basal which pro&ide exercises or practice for
reading or reading-related skills (i.e., literary skills, study skills,
comprehension skills) (Weiss, 1973).

Realistic. . In general, the depiction of huﬁan figures, real
objects,‘or scenes as they appear in nature, without distortiom or
étylization (Mayer, 1969:322).

Tréditional Literature. The traditional folk or fairy tale

usually has no identifiable author. Originally the tales were passed

from one generation to the next. Although names such as Grimm, Jacobs,
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and others have become associated with some of these, they did not
write (in the sense of create) the stories, Names attached to such
traditional forms are usually referred to as the compilers of the
‘tales as opposed to the_éuthors. These are stories that are said t6
have  been born 6f'the oral tradition. Common forms in traditiopal
literature include folk taies, fairy fales, fables, myths, epics, and
Bibie stories. Fables are.brief, didactgc tales in which éqimals, or
ocbasionally.the elements, speak as human‘béings. ﬁyths deal wi;h'
- human relationships wi#h gpd; with the‘relationships of the gods
-among themselves, with the way people accept or fulfill their deétiny,
and with the struggle of people within and without themselves between:
" good and evil forces. The epic is a long narrative or cycle of stories

clustering around the actions of a single hero (Huck, 1976:251).

Summary

The'cqntinued'résearch in the teaching of reading is necessar&
because.it'places the instructional proéfam on a séientific basis, aids
in answerihg unresolved questions, énd clarifigs conditions that
influence its effective development. Téachiﬁg children to réad has long
been én accepﬁed responsibilify for elementary education in America.

| Because of its‘complexity, reading instruction poses unique
problemé for the teacher. Researchers have inyestigatedfthe teaching

. of reading in order to solve some of these problems, Although much

v




21
pqéliéﬁéd,schoiafship has accumulated, numerous controversies have
appeared during the past thirty years. The use of basal readers as, the
main tooi for teaching reading has been one such contfoversy. No
particular basal readiﬁg system should be considered a panacea.
‘.Teqchers have been encouréged to adjust to the strengths and weaknesses:
of each systeﬁ; In.qrder to make such adjustments, however, teachers
need valid infopmatioﬁ about many aspects of the readiﬁg process., Data
for'méking thése adjustmeéents, however, have not always been available
- or reliable.

Smith (1976) indicated that individual components of reading
programs should be placed under close scrutiny before purchasing a
égries. »This kind of evalﬁation, however, has not always takéﬁ place.

One component of baéél_reading series that desgrves scrutiny
is the use of illustratioms. Opinions as to the value, style, media,
color, and otﬁer qualities have been eXpréssed by many writers (Hall,
1564; Read, 1950; Fries, 1966; Anderson, 1968; Rasmussen, 1964). Ophgr
write?s (Dow, 1951, and LePere,:l967) pointéd out that today's .
children not onl& expected illustrations, but alsé expected higﬁer
qﬁality ones. Hﬁck (1967) noted that modern basal publishers
responded to this: demand by using new technology for the printiné of
instructional materials.

Adult view on the appropriateness of illustrations, however,

have not always coincided with children}s preferences (Rudisell, 1952).
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Illustration production has assumed more Space and has raised the brice:'
of materials. A determination of children's preferences for illusﬁra—
tions could, therefore, be an important factor in the selection of a
basal series.

Since basal readers were fouﬁd.toibe used by many ;choolg'g
. knowledge of the values that children place on illustrations_would be
helpfui to tgachers.and other séhool personnel. Should thé st&ieé of
illustrations in pfesently available basai.readers not be iq line with .
children's preferences, the efficiency of réading instruction might
be decreased. The purpose of this study was to investigéte the type
of art style'preferred by fifth gradé pupils in selected Montana
schools. fAnothér purpose was to examine iilustrations from all of the
five mgjor basal reaaing texts written for middle-grade children in
order to classify the type of illustrative $ty1e ﬁoupd,in them., Another
part of the étudy éntailed.the reading; evaluatiné, and cétégorizipg
of approximately 800 séleétiéns'from the same five;maﬁo; basal reading
series texts written for middle—grade children. -

| Although the writer found studies dgaling with various aspeéts-
of children's ﬁrefefences for illustrations, a search of ERIC materidls
for the period of January, 1970 to Oétober, 1976 yielded no studies of’
fifth grade children's preferences fo£ illustrafive styles in relation
to sfory cbntext iﬁ middie—grade basalzreaders. The proposed study.

investigated these preferences and their relationship to context
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.of the accoﬁpanyiné literary material.

The étudy attemptea to answer questions as to the 1) history
'of the use éf illustrétions'in basal reading materials; 2) the semantic
funétions and utiliéy of illustrations iﬁ reaaing materials; 3) contro-
, _véfsies in the use of illustrations; 4) research findings pertainiﬁg
to children's preferenceé for illustratiﬁns; 5) the distribution’ of
illustrations among the types of illustrative style ip the five major
‘basal reading texgs written for middle grade children; 6) the
distribﬁtion of selections among litera?y forms in the same five ﬁajor
basal reading texts writtén for middle grade children; 7) the
preference among fifth grades for illustrative style when the
illustration accompanied a particular literary form; 8) the differences
in preferences among male and female fifth graders for illustrative
style when the illustrationxaccompanied-a particular literary form;
9) tﬁe differences in pfeferences among Mexican, Nati&e American;
and Caucasién fifth grade;s for illustrative style when the illustra-
tion accompanied a particular literary férm.

General procedures for the study were outlined as follows:
1) a review of 1iteratufe was coﬁducted; 2) an examination of illustra-
tions of five major‘reading series was ﬁade in order to classify the
type of illustrative style in them; 3)'an examination of seléctions
in the five major reading series was made in order to ca£eg6rize them

as to literary form; 4) three selections were chosen from three major
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literéfy fpfﬁsi 5) illustrations were prepared for each of fivé )
‘categories of‘style; 6) an instruﬁent in the foirm of-ahbéllot was
" prepared for the recording of subjecfé' preferences; 7) subjecté.were
presented the stimuli and askgd to mark their preference; and 8) data;
findings, conclusions and recommendatioﬁs were reported.

One limitation of the study was that the majority éf sources
for the paper were taken from the Montana State University Library,

a personal library, available sources through_iﬁter—library léan, and
ERIC materials for the period‘of January, 1970 to October, 1976.°
CAbility to draw generélizations from thé findings was limited: 1) in
.that only selected Montana pﬁblic school fifth grade children partici-
pated in the sfudy, 2) in that fhree literary forms, five illustrative
étyles, and three illustrations'%ere used, and 3) in‘that iﬁdividual
artists prepared the illustrations in the different stylés;

The follbwing terms were defined: abstréct, basal reader,
biography, caftoon, children's literature, contemporary realistic.
fiction, drama, drawing, grade, historical fiction, illustration,
impressionism, informational article, instructional material, middle- §
grades, modern fantasy, photograpﬁ, poetry, preference, primary grade,
readiﬁg activity, rgalistic, and traditional literature,

The next topic in this paper will be‘tﬁe éresentation and
discussion of the procedures used iﬁ this study. ' This will be

' found in Chapter 2.




Chapter 2
PROCEDURES

The purpose of this study was tolinvestigate the type of art
éﬁyle preferred‘by fiffh graders in selected Montana schools. |
Specifically the,étudy attempted to answer the question: Will there
be a preference among fifth graders for illustrative style.féund in
basal readers (i.e., realism, cartoon, abstract, impressionispic,
photographic) when the illustration accompanies a particular literary
form (i.e., legend, poem, biography)? Another purpose was to examine
illustrations from all the gelections of the five major basal reading
" series texts written for middle gréde children in order to classify
'the\£§pe of illustfati&eiétyles found in them. Another part of the
stddy entailed the reading, evaluating, and categorizing of approxi-
mately 800 selections from the five majér basal reading series texts
written for midﬁle grade children. |

The proéedufes used in this étudy will be discussed in tﬁis
chapter. The first section of the chapter will élaborate on those
procedurés dealing with the review of literature, the classification
of illustrations, and the categorization of 1iterar§ seléctioné. The
second section of the chapter will‘discugs those procedures for the
investigation of the type oftart style prefepred by fifth gfade

students. The procedures discussed in each section will appear in the

order in which they were completed by the . writer.
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SECTION ONE

The procedures usgd in fhis part of the study included the
following parts: 1) the statement of questions answered in part one,
'2) major elements réviewed iﬁ the related literature, 3) examination
of middle-grade selections for illustrative styleé, and 4) examination

of middle~grade seléctions for literary forms.

Questions to be Answered
1. What- are the‘"milestones" iﬁ the history of the use of
.illustrations in reading materials and basal readers?
‘2. What are the:.semantic functions and utiligy of illustrations
in readiné material?
3. What are the controversies intfhe use of illustrations?
4. What are the research findings pertaining to the children's
preferences for illustrations? | | -
5. What is the distribution of illustrations among the t&pes
_of illusfrative style in the five majgr basal readingvtexts written.
for middle-érade children?
6. What-is-the distribution of.éelections émongfthe literary
forms in the five'major basal reading textg'ﬁritten for middie—grade

children?
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Rejiew of-Literature

| The writer conducted an extensive review of literature
pertaining to the use of illustrations in basal readiné texts, This
review reporfed studies in the following subcategories: 1) "milestones"
in the history of the use of iliustratiqns in reading materials and
. basal readers; 2) semantic functions and.utility of illustrations in
reading materials; 3) céntroversies in the use of illust;ations; 4)
children's'prefe:ences for illustrations -~ style, theﬁe, and color.
Approppiéte studies were reﬁorted from th&se holdings available ffom

the Montana State University Library. Studies listed in the ERIC

_Index, the Education Index, éhd Dissertaéion Abstracts for the period
of January, 1970 to Octéber, 1976 and listed under tﬁe following
descriptors were included: preferences, textbook bias, children's
literatﬁre,,pictures, baéal readers, réading interests, illustrations.

Examination of Middle—Gfade'Selections
—-— Illustrative Styles

‘An examination of illustrations from all the sélections of the
five major basal reading texts Written'for middle—grade children waé"
made in order to classify the type of illustratiye styig found in them>
(i.e., realistic, impressionistic, photographic, ca?toon, abstract);

The five majqr‘basal reading series were those which had the
highest national salés according to a repoft by Mérket Data Retrieval,

1974. A copy of appropriate information from this report appears in
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~ Appendix G,
A table was‘preparéd to record the occurrence of illustrations
in the categories.
The grade designation provided by the publi;hers was used
to classify readers as-middle—grade.

Examination of Middle-Grade Selections
-— Literary Forms

This part of the study entailed the reading, evaluating, and
categéfizing of‘approximately-eight hundred selecfions from the'Same
five major basal reading series texts written for middle—érade
children.

Selections were categorized as to the bésig.kipds of literary
forms thef reprgsehted, that is: modern . fantasy, draﬁa,-poetry,
traditional literature (including myth, epié; legend, tall tale), -
contempdrary realistic fictién, biography, hiséorical fiction, and
informational article.

A table was prepared to present the numbéer of selections for
each literary form listed above.

The grade designation.provided'by the publishers-was used to

classify texts as middle-grade.
SECTION TWO

The procedures used in this part of the study included the
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following parts: l? a statement of the questions to be answered,‘
2). populatioe descriﬁtion, 3) experimental procedures (i.e., choice
of literary selections, preparation of illustrations, preparation of
'the instrument, and the method of presénting the stimuli to subjects),
aﬁd 4) analysis of data.(i.e., method of organiéing éed repor;ing

data and- analysis of data).

Research Questions

1. Will there be a preference aﬁong fifth graders for illus-
trative style (i.e., realism, cartoon, abstract, impressionistic,
photogfaphic) when the -illustration accoﬁpanies the literary form -~
legend?

2. Will ehere be a preference among fifth graders for’illusi
trative style (i.e., realiém, cartoon,zabst?aet,'impressionistic,
photoéraphic) when the illustration accompanies the 1iterary‘form -
poetry?

- 3. Wiil there be a preference among fifth graders for
illustrative style (i.e., fealism,‘cartoon, abstract, impressionisfic,
pho;ographic) when the illustration accompanies the literary form —-
biography?

4. Will there be a difference in preference among mele and
iemale-fifth graders for illustrative style'(i.e., realism, cartoon,

abstract, impressionistic, photographic) when the illustration
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accbmpénies the 1iteréry forms -- legeﬁd, poetry, biégraphy?

5. .Will there be a difference in'préference among Mexican
American, Native American, and Caucasian fifth‘graders for illustrative.
sgyle (i.e., realism, cartoon, abstract,>impressionistic, photographic)

when the illﬁstration accompanieé the literary forms --' legend, poetry,

biography)?

Statement of Null Hypotheses

1. Ho: There will be no preferenée améng fifth graders for
illustrative style (i.e., realism, cartoon,_abstract, impressionistic,
photographic) whéh the illustration accompanies the litefary form,
legend. |

2. Ho: There will be no preference'améng‘fiffh graders for
illustrative‘style (i.e., realism, carfopn;'ébstract, impressionistic,
photographic) when the illusfration aécompanies the literary fqrm,
poem.

| 3. Ho: There will be no preference among fifth -graders for
illustrative style (i.e., realiém, cartoon, abstract, impressionistic,
photographic) whén the illustration accombanies the .literary form,
biography.

4. Ho: There will be mno significant difference in pfeference
between male and female fifth gradefs for illustrative style (i.e.,

realism, cartoon, abstract, impressionistic, photographic) when the
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illustration accompanies the literary form, legend.

‘5. Ho; There will be no significént difference in“tHe
preference.bétween male énd female fifth graders for illustrative
-étylg (i.e., realism, cartoon, abstract, impressionistic; photogréphf

ic) when'the illustration accompanies the iiterary form, poem.

6. Ho: Thérg Qill be no significant difference in the
preference between male and female ‘fifth graders for illustrétivel
style (i.e.,.realism, cartoon, abstract, impreésionistic, phqtogrép—
hic) when the illustration accompanies the literary form, biography;

7. Ho: There will be no significant difference in preference
between Mexican American aﬁd Caucasian fifth graders for illustrative
stylei(i.e.; realism,'cértoon, abstracf, impressionistic, phbtograpﬁ~
ic) when the illustration accompanies the literary form,,@egend. |

8. Ho: There will be no significant difference in préferéncé
'between Mexican Amgricén.and Caucasian fifth graders for illustrative
- style (i.e., realism,‘carfoon, abstract, impressionistic, photograph-
ic) when the illustration accompanies the literary form, poem. -

9. Ho: There will be no significant difference in preference
between Mexican American and Caucasian fifth graders for illustrative
style (i.e., realism, cartoon, abstract, impressionistic,-photograph—
ic) Qhen the illustration gcéompanies'the literary form, biogrqphy.

10. Ho: There will be no significant difference in‘preferen—

ce between Native American and Caucasian fifth graders for.illustrative
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style.ki.eta_realism, cartoon, abstract, impreééionistic, photographic)
when the illustration‘accompanies the literary form, legend.

11. Ho: There will'be no sigﬁificant difference in preference
betwegn Native American aqd Caucasian fifth gréders for illustrative‘
style (i.e., realism, cartoon, abstract, impressionis;ic, photographic)
wﬁen the iiiustratién—accompanies the literary form, poem.

~12. Ho: There will be no significant,difference in preference
between Native American and Céucasian fifth graders for iilustrafivé
style (i.e., realism, cartoon, abstract, impressionistic, photographic)
when the illustration accompanies the literar& form, biography.

13. 'Ho{ There Wiil be no significant difference in preference
between Caucasians and non—Caucasian‘fifth graders for illustrative
étyle.(i.e., realism, cartoon, abstréct; impressionistic, photogrépﬁic)
whén the illustration aécompanies the literary form, 1egeﬁd.

1l4. Ho: The;e'wiil be no significant difference in preference
Between Caucasian and non-Caucasian fiftﬁ graders for illustrative
style (i.é.; reaiism, cartoon, abstract,’impressionigtic, photographiéj
when the illustration accompanies the litérary férm, poem.

15. Ho: Theré will be no significant difference in preferencé
‘between Caucasian and non-Caucasian fifth graders for illustrative
styie (i.e., realism, cartoon, abstract, impressioﬁistic, phofographic)

when the illustration-accompanies the litera;y form, biography,
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Population Description

All subjects participating in this study were fifth grade
sFﬁdents from selected schools in Montana. Classes were chosen which
contained a high proportion of Mexican American, Native American, and
Caucasian_étudents. |

Twenﬁy—seven fifth grade classes were chosen. Five hundred
twenty-one students from‘ten schools participated in.the study. :Scﬁools
selected were those identified by a representativé of the State
.Depértment of Public Instruction and school district principals-as
"having a high proportion of the ethnic groups ﬁoted above. Schools
participating in the study included the following: 1) Garfiéld and
Taft in Billings, 2) Crow Agency and Wyola on the Crow Reservation,
3) Loy and Emerson -in Grea; Falls, 4) Belgréde, M;nhattan, Monforton,

and Willson in the Bozeman area.

Experimental - Procedures

This section will describe the choice of literary selections,
preparation of illustrations, preparation of the instrument, and the
method of presenting the stimuli to subjects.

Choice of literary selections. Three selections were chosen

from a middle-grade basal reading text. Two of the selections were
prose and the third was poetry.

En order that the selections be representative of 'the literary
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forms in middle-grade basal readiné texts, each selectibn was chosen
from a different literary. form. These selections:weré éhoéén from 6ﬁe
publisher's fifth grade text.

The selections wefe chosen on the basis that they féirly
represented subjects, theﬁes, characterizations, and'forms which regu-
larly appeared in fifth grade readiné programs. A transcript of each
selecti&n appeérs in Apﬁendix A,

Preparation of illustrations., ITllustrations in each of the

five categories of style were prepared for.a part of each selectidn.
The phogographic style for“biqgraphy, however, was a-phqtograpﬁ of‘7
a painted portrait; .The éectioﬁ of the story of poem illustrated was
one which was illustraéed by the publiéhéf.‘ Thg section was also one
in which an iliustration was iﬁtended to extend the text and reveall
the story mood and. action. Eaéh.illustration was prgpared fy an
artist or photographer of reputation who had experience withchildreﬁ's
illustrations. The photographer .was a recognized professional photo-
grapﬁer. Ihe'illustration from the original te#t was also used.
Listed in Appéndix D is a description of the qualifications of each -
pe?son who prepared the illustrations.

Thé illustrations used in the s;udj were all of £he éamé ’
general shape, size, and érrangement.‘ The illustrations were
reproduced on 35mm siides. The styles of illustrations used in the.

study were 1) :cartoon, 2) impressionistic, 3) realistic, 4) photo-
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graphic, 55 abstract. Eaéh sli&e was prepared with a number and
alphabetical lettér so that when projected onto the screen, it was
identifiable by tﬁe child. Half-tone photographs of the illustrations
appear in Appendix ‘E.

Preparation of instrument. The writer developed an instrument

‘for the sﬁbject's recording of preference for an illustration. The
‘instrument consisted of a baliét, printea on a regular eight and one-
half by éleven inch paper. A number and letter appeared on‘the ballot
in order thét-the preference could be marked. An informal check on the
reliability of the instrument was made by conducting a pilot study with
fifth graders ét Monforton, Belgrade, and Manhattan séhools, Bozeman,
Montana. A description of the pilot study appeafs in Chapter 4.

Method bf.présenting stimuli. The five slides of illustrative

étyies for a singlé selection were arranged for presentation by assign-
ing each a random number (1-5). A copy of the random .number assignment
éppears in'Afpendix F.
Copies of eaéh of'tﬁe three selections were provided each

~student in order thaé he or she could read along with the oral taped
réading of the selection; Instructions. on how to mark the ballot were
givén. .At this time students were asked if they could see clearly the
screen located at the front of the room. Those who could not were
repositioned. The classroom teacher was asked to indicate on paper .

those students who were color-blind., The responses from the color-
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- blind students were included in the data'apalysis. A taped readiﬁg of
a selection was presented to the class and the tape waé‘stopﬁéd at the
section to.be illustrated. The'tape was reéorded by someone othe; than
. "the experimenter. The subjects were asked to conside? the slide as if
Lit,accompanied the selection just listened to and read.
The five slides.of illustrative styles for a single illustra-

tion were shown twice to allow students to review.them beforé mékiﬁg

a choice. Subjecfs were asked.fb mark their choices on the instruments.
Slides were projeéted'fbr ten seéonds.' instruments were collected.

The total time involved for these procedures was approximately thirty

minhutes.

Analysis of Data

Results obtained from the instrument used with-the subjects
were tabulated b§ means of descriptive statistics. Tables were .
constructed to answer the questions proposed and to fulfill the
purposes of the problem.' The tables were constructed to provide
information concefning the subjéct;s‘preferences for illustrati&e
étyle whén accompanied by a specific.litefary form.

An'arréy was'disﬁlayed of styles compared with each literary
forﬁ-to show bossibie'relafionships betweén style choice and literary
form. The chi square statistic was used td'make decisions on retéining"

or rejecting the null hypotheses. A null hypotheses was rejected if
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the chi square statistic was significant at greater than or equal to

the .05 level of significance.

Summary

?he-purposes of this study were 1) to investigate the type of
art.style preferred by fifth graders, 2) to classify the illustrations
in middle—grade basal readeré as to type of style, and 3) to categorize
selections in middle-grade basal readers as to literary form.

To accomplish the first purpose of.the study, dillustrations in
five styles were prepared for three literary selections. Five huﬁdred
-twenty-one students in twenty-seven fifth grade classes were asked to

listen to and read the selections, after which they were shown the

. slides; students were given ballots on which they were to indicate '

their preference for a particular slide.

To.accomplish the second purpose of the study a review of
literature was cénducted; illustrations in middle-grade basal selections
were classified as to style; and selections in middle-grade basal
selections were categorizéd as to literary form.

‘The data was compiled and analyzed to test the.stated
hypotheses. The chi square statigtic was used to anaiyze the data
at fhe five percent level of significance. The data was then presented
inlappropriate‘tables for drawing conclusions and making recommendations.

The next topic in this paper will be the review of literature.




This will be found in Chapter 3.
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Chapter 3

\

REVIEW OF LITERATURE

Literature relative to the role of illustrationms in basal
reaaers appears to fall into four major subcategories. The first
section of this chapter recounts "milestonesf in the history of the
use of illustrations in reading materials and basal feaders. The
semantic functions and utility of illustrations in reading materials
afe.discussed'in thé second subcategory.v'A third cluster of writings
looks ét'the controversies in the use of illustrations.. A fourth
group contains those studies devoted to aspects of children's
preferences for iilustrations. Style, theme, and color pieference
'will be reported.

.History of Illustrations in
Reading Textbooks

"Not every child who picks up an attractive ‘book in school
todgy realizes that behind such features as good paper, readable type,
and'interesting.illustrations there is a long and colorful story"
(Russell, 1961:53). |

The history of the use of illustrations would probabiy begin
with the earliest cave drawings and progress through étone insc;iptions
to modern pho£6graphic and silk screen'colof proéesses; The invention .
of papyrus in the Nile region, parchment (made from the skins of shéep',

and cattle) dating back to 500 B,C.,, the reed or quill pen, Chinese
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rag paper, the development of libraries by the Sumerians, the
"Babylonians, the Chaldeans, and the Agsyrians, the invention of
printing with moveable type, the first printing of bopks in Peru -~ a
full century before it began in English spegking countries, the arrival
.of the pfinting press in Massachusetts in 1638, and the mass paper
production of the 1700's, all contributed importaﬁt elements in'the
hiéto;y of reéding maferials and the use of illustrations (Russell;
1961). |

Before there was an alphabetic system of writing, pictographic
and ideographic symbols were used. The development of these systemé
_p&int to theleérly importance of communicating a message via illustra-
tions. Durkin (1974:191) noted that pictographic symbols related
‘directly to the visual appearance of their referents. A drawback in
such a system was that the message was not always capable of being
pictured. This drawback led to the develﬁpment of the ideographic
system of writing:

An ideograph is a .conventionalized character substituted for
the pictograph. The Dakota Indians symbolized 'plenty' by a

buffalo head. . . . with the ideograph-the direct relationshiﬁ'-
or origin of the symbol becomes difficult to trace (Russell,
1961:50). ‘

Durkin (1974:191) noted that the ideographs often showed .". . .. mo
relationships to its sound and, generally, none to its meaning either."
Durkin (1974:191) demonstrated that written English, although not

ideographic, has some. ideographs. Examples were mathematical signs
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(+,=), numerals (4, lO),Iand abbreviations (Ms., Co.). A person

¢

reading these ". . . either knows or doesn't know that 10 is read as

'ten'." There is no way a person can reach that conclusion from the -
ideogréph alone.

In the alphabetic system of writing, words are represented by
.'.1etters (graﬁhémes) that, over their years of use, have: been aésigned
speech sounds.(ﬁhonemes)...Although written English is alphabegic it
does not have a‘mutually exclusive phonetic—graphemic relationship.

The languége has approximately forty-six sounds but only twenfy—six
letters to represént these sounds. Even though comBinatibns of.these
letters allow the English writer to form written messages, many meésageé
are still not capable of being communicated by the alphabetic system
alone. Illustrations are:félt £o be'one meéns of extending the written
language into more complete realms of communication.

John Amos Comenius (1592-1670) is credited by most éuthorities

as first emphasizing the need for illustrations to extend learning

beyond the written phases. Hymen (1966:105) stated that "His book

Orbis Pictus (World in Pictures) established the method of using

illustrations for elementary students. His work set the stage for later
educational reformers years later."
Witty; et al (1966:24-25) noted that progress in the teaching

~ of reading . may be best appreciated by tracing the development

of the reading textbook." A review of the history of reading texts
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'poiﬁfgd‘to the changing concepts in thought about the réading procesé,
‘the progress in educational theory and practice, the influence of
. research in child development, and the developing concepts in the
learning process. The changing attitudes toward the role of illustra-
tions and tﬁe increasingly technical advancements in producing
iilusfrations also played important roles in the his£ory of reading
' materials.

Oné of the firsf reading books was the Hornbook, which really
was not a book but a wooden paddle. On this paddle, a sheet of paper
was fastened and covered by a transparent sheet of horn. Appearing
on most '"'paddles" wére the letters of the alphabet, vowels and vowel-
consonant combinations, a benediction, énd the Lord's Prayer.
Occasionally, a cross was placed on the parchment. Except for this,
there was no other illustratidn on the Hornbook. This particular
symbol was appropriate, however, since it was the "01ld Deludef Law
of 1647" which required townships to establish schools so that
children could learn to read the scriptures and the cross was intended
to eméhasize the‘réligious function of reading (Hillway, 1964:20).

After 1750, the Battledore was déveloped (Huck, 1976:61).

This book of instruction v, . consisted of cardboard or other
material folded to form three leaves." Although the book had no

specific religious teachings, it contained the letters of the alphabet

in both lower and upper cases, numerals, easy reading lessons, and
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woodcuts of animals. Huck (1976:61) pointed out that "Probably these
were the first books of pictures that could be handled by children

. themselves."

The New England Primer (1792) is usually described as being the
~next main reading text after the Hornbook and the Battledore. Tyack

(1967:3) stated that The New England Primer was ". . . morbid at best

and sadistic at worst." The primers of this time ". . . indicated
Values-which were.cpnsciously inculcated in the young" (Tyack, 1967;'
179). Tyack (1967:179) addéd that "Religious orthodoxy and anxiegy
about salvation in early America spoke through the pages of The New

England Primer (of which over 2,000,000 copies were sold.)"

The frontispiece in the Primer was usually a portrait of the
reigning British monarch at the time the edition was priﬁted. During
the Revolutionary War, these pictures were replaced with engravings
of American patriots. These frontispiece engravings showed a
nationalistic rather than a reiigious objective for learning to read.

A serieé of pictures about one inch by two and three-fourths
inches in :size accompanied the verses in the Primer which were designed
to teach the letters of the alphabet. "All of these pictures were
"woodcuts in black and'white, crudely drawn, poorly proﬁortioned, and
altogether unattractive and inartistic" (Smiﬁh, 1965:22). The.pictures
often emphasized the dismal message of the verse. For example, in

teaching the letter "y" one finds the verse "Youth forward slips/Death
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soonest nips." The accompanying illustrations show a hideous figure
holding a huge spear in his hand.which is.pointed at the head of a
young child who stands nearby (Smith, 1965). Print aﬁd illustrations
of this "Little Bible of New England" were necessarily small (Witty,:

et al. 1966:25).

Following the extensive . use df The New England Primer, a number
of spelling books came into vogue. Perhaps the mosf successful of the

1700's was.Thomas Dilworth's A New Guide to the English Tongue. The

1770 edition was'féur by.six inches in size and bound in‘leather.
The'spelier, howevef, added a feature not found in any of‘the others —-
a series of twelve crude little woodcuts (Smith, 1965).

| In 1790, Noah Webster published his famous "0ld Blue Back

Speller" -- The American Spelling Book. The book is. said to have

feached a total distribution of fwenty—four'millidn. The firsf picture
in an early edition was supposed to be a likeness of Noah Webster,
showing him with.haif standing upright in horn—like spikes, which gave
him a most "uncouth" aﬁpearance. This portrait brghght'so much
derision upon the author that it threatéhed‘for a time to ruin the
future of his books. .The speller, however,‘had so much merit thaf thes
public soon forgot the strange looking author who appeared in the
frontispiece and accepted the book on its own worth. The other'
pictures in the speller'were black and white woodcuts gséd to

illustrate the fables and were of a highly moral character. The
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picturgs occupied appfoximately one and one-half percent of the'tétal ’
space of the book (Smith, 1565).
Lyman Cobb has been frequently noted as being one of £he great
educators of his time. He was a prolific writer of réading texts. = The

most popular of Cobb's books was the North American Reader which

appeared in 1835. The book contained but one illustration -- a black
and white repréduction'of "Washingtén's Head-Quarters, Newberg, New
York." |

George Hillard was another author who cohceived of the idea

of preparing a set of readers. The authoris_summary of The Improved

Reader noted that'his book ". . . provides fdr the instruction of éhe
learner in regard to- the usiﬁg éf many wérds . » . while it entertains
him with moral talés and many sketches in nafural history" (Smith,
1965:57).

| E#cept for the Bible ". . . textbooks were sometimes the oﬁiy
contact a school child had with the broad-world beyond his immediate
community. . ." (Tyack, 1967:178). 'Textbooks often revealed what
their writérs —— and those Qho purchased the books -~ took to be a

national consensus" (Tyack, 1967:179). Hence, many factors contributed

to the popularity of ‘the McGuffey Eclectic Series, used from 1836-1920.

Emphasis was given to commendable character traits, Books were
organized into a program of individual books for different gfade levels.

Illustrations were also included in the reading series: "The pictures
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in readers for beginners became more plentiful and more direcfly
representative of objects familiar to children and experience of child
life" (Smith, 1965:85). The books became the most popular of all
textbooks by 1920. Tyaék (1967:181) stated that the author, William
Holmes McGuffey was: »

. « . born in Pennsylvania and raised in Ohio,'the best-known
American textbook writer. A college professor, McGuffy was mo
businessman; he signed a contract with his publisher, Truman
and Smith, limiting his royalties to $1,000, a fact which must
have proved painful when he saw about 50,000,000 copies of his
Readers, bought before his death in 1873. About 122,000,000
copies of his series were sold between 1836 and 1920, making
them by far the most popular of all the textbooks.

David B. Tower was one of the authors who’ attempted to bridge

the gap between the alphabet method and the. word method. His text,

the Gradual Primer, contgined a few black and ﬁhite pictures., They
depicted horses, cows; and often childhood experiences sucﬂ as Wéding
in a brook. '"The figures of the children are badly proportioned --
the heads being too large for the body and thé legs too short" (émith,‘
1965:111). -

The Ward Rational Method was developed by»Edward E. Ward,

Superintendent of Public Instruction in Brooklyn, New York. It was
published in 1894 by Silver 'Burdett and Company.

The greatest innovation was two full-page colored illustra-
tions. This was probably the first school reader in which
.colored pictures were used. One of these showed two children
walking down the road with their mother, and the other depicted
four children riding in a little carriage drawn by two goats.
Both illustrations were labeled 'A Picture for a Story.' There
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were several small uncolored pictures; some occupied the upper
half of the page; others were set into the reading text at various -
places on the page, The animals were drawn very well, but the
human figures were stiff, expressionless, and often out of propor-
tion. Approximately sixteen percent of the book was occupied by

_ pictures—-a decided increase in picture space (Smith, 1965:135).

Cne of the later series of readers which made use of a highly

systematized method of phonics was the Beacon Readers published by

Ginn and Company in 1912 and'l913. Iﬁ examining the primer one sees

in this book a £rend toward the use of color pictures. Yet, that trend
had not quite developed. All pictures-in the first eighty pages were
in color but from page eighty onward the pictures.weré in black and

. white. Approximately eighteen percent of the book was made up of
~illustrations (Smith, 1965:139).

The Reading-Literature Series by Row-Peterson and Company

-included a large number of illustrations drawn by Frederick Richardson;
They typified a trend'toward an increaséd percentage ofﬂillustratioﬁs.
These reéders.contained illustrations on thirty-one perceént of the
pages (Smith, 1965:150).

By 1925, the mechanical makeup of readeré had- reached a high
degree of excellence. Beginning readers often devoted as-muéh”aé forty
peréeﬁt of Fheir space to vivid three color combinations. The readers
for the grades above the first grade éontained more pictures; however,
the fourth, fifth, and sixth grade readeré génerally contained black

and white illustrations, Eleven out of sixteen series published after
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1925 had blue covers (Smith, 1965:215).

New basal reading systems published between'1940 and 19SQ
emphésized reading readiness, The art work occupied still more_sbace.
The colors on the whole were more vivid, and colors were used more
freely in intefmediate grade readers. It was no# uncommon'to find
" full page iliqurationé in the upper grade readers (Smith, 1965:278).

The 1950's éaw értwork beéoming more colorful-apd profuse at
the early levels and a reintroduction of some black—aﬁd—white illustra-
tions. Fuil page illustrations and double page spreads seemed not to
‘ be used as much as in‘previous periods (Sﬁith, 1965:328).

Duriné the 1960's illustrations usually were placed at the
tops and bottoms of pages. Color was used more generously in the
upper grade readers. A unique featuré‘occurred in that actual
phofographs were ﬁsed-in the upper grade readers.(Smith; 1965:333).
The Macmillan reading program of the lat£er sixties seemed to break
the pattern of only placing illustrations in rectangleslat téps and
bottoms of pages. In this series illustrations occurred‘anywﬁere
on Ehe page and even extended down the édges of the pages or blended
in wifh the written script. Additional improvement in the basal
readers was noted by Huck (1967:239):

It was once thought that the mark of é#cellence-of illustra—

tion in a reader for any grade depended upon the securing of
one artist for an entire book. No longer is this the case.

Just as no one literary form can serve the many purposes that
the content of basic reading must serve, no ome stylg or technique
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.or medlum can serve the many purposes of 1llustrat10ns. However,
in most first grade reading materials, illustrations are realistic

and character dellneatlon must be consistent throughout the
stories.

The iinguistic movements of the 1960's saw illustratioﬁs
omitted entirely from the reading textbooks but this seemed sho;t—lived.
The 1970's found illustrations returning to a position of impor£ance
in all major‘readiqg texts. Huck (1971:112) called attention to the
various ways that contemporary artists used média in their illustra-
tions; finger painting, printing from lace paper dollies, collage, and
cut paper were all examples.  The use of these techniques has inflﬁenced
the producéion of illustrations in basal series.

From the information concerning the history of illus;rations
in reading textbooks, the ﬁriter has noted that by the véry‘nature of
graphic communica;ibn, illustrations have been important. At the
same time, pictures glone were not capable of communicating some ideas.
The alphabetic system of writing provéd more adaptable to the
éxpreséion of complex ide;s. Pictufes or illustrations, howevef, were
still_fouhd to be cap;ble of communicating some things very well.

Several viewpoints seemed to héve influenced the development
of illustrations for'reading textbooks. These included illust;éting
for'embéllishment, religious symbolisﬁ,ypa;riotic symbolism, moralistic
symbolism, Illustrations were also provided in qrder to provide
entertaimment, additional experience, increased comprehengion,

motivation, and aesthetic appreciation.
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} I
Semantlc Functions and Utillty
of Illustratlons

Most linguists, as well as reading authorities, have long
recognized the utility of the use of illustrations in the teaching of -
réading. This utility, hgwever, has not been universally accepted by
authorities in these fields.

The semantic fﬁnctién of the use of illustrations has been
deécribed'in:almost every style of writing, from the g%trémely colorfu;
narrative to the highly theoretical. Lundéteén notea tﬁat:

An illustration is to a book what'mglésses is to a pancake.

It increases the nourishment, makes it more tasty, and adds a
flavor of its own (1976:222).
Other authorities have madé the following claims and observations:

Picture clues provide necessary vicarious experiences and. .

often bridge the gap between a real experience and the printed -

symbols of that experience (Smith, 1972:255).

A good picture fascinates a child and is an approach to
the context (Fitzgerald and Fitzgerald, 1967:178).

Illustfatibns in children's books arelvisuél presentations
by which the discursive text is illuminated and extended in rich-
ness of meaning (Smith, Goodman, and Meredith, 1976:329).

‘Language by itself as.an idiom for knowing has'limitations
(Smith, Goodman, and Meredith, 1976:328).

The nondiscursive idiom, or symbolic presentation, can
present concepts involving emotional overtones and significant
particulars more effectively than can lines of dlscourse
(Smith, Goodman, and Meredith, 19763329).

Ability to read a picture well will ultimately help a child
to read the printed symbols that appear under it (Smith, 1972:255).
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.bgher writers have pointed to other -language afts abilities
‘related L; the reading act, which may be aided by the use of illustré—
tions. Sﬁith (1972:161) notgd that "Pictures ﬁay be used very
effectively for bﬁi}ding an enriched oral Qaéébuléry;" - He also
spoke of thé capability.of pictures to ". . . evoke a group of
. expressive words" (Smith, 1972:161).

Besides adding to.pral vocabulary, pictures and illustrations
have been used in pre-reading tasks and readiness testing: 'Subtests
concerned with ability in visual disciiminafioﬁ also uéed pictures"
(Durkin, 1974:115).

Some teaching and reading authorities have urged children to
create their own iilustratiéns or to seek illustrations thét make the
seléétion meaningful: |

Anéther way of,usiﬁg pictures in reading is to have chilaren
‘bring in a.picture that they think looks like a character in a
story they are reading (Flanigan and Boone, 1977:8).

Nof gll authorities agreéd as to the degree that reading texts shouid
be illustrated:

They (illustrations) should not dominate a book and rob the
text of its vitality, nor should they be so subsidiary to the
words that they merely decorate (Smith, Goodman, and Meredith,
1976:329).

As will be noted later in the following sections on controversies in

the use of illustrations, some authorities claimed that:

Picture clues.are a distraction from the main task of
recognizing the printed form of the language (Smith, 'Goodman,
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. and Meredith, - 1976:329).

R

d}be qoted that some linguists have pointed to the limitations

%

It sﬂéul
of symbolé in geﬁe;al. A postulate of general semanfics may be
'helpful here in dealiﬁg with préblems of language and symbqlisg: the
mép is not the territory. The map never represeﬁts all of the‘
territory; The word is not the thing. The symbol is not the object.
A distinction is made between the symbol and its referent; .Hayakawa
(1963:13) explained Korgbyski's concept of the "extensional orienta-
tion" in the following way:A-it is the ". . . habit of oOrienting
oneself in ‘terms of the nonvérbal realities .for which woras presumably
.stand, to which words aré often an imperfect ggide, and from which
we~aré;£60.often_shielded by verbal smoké écreens.". This strategy,
ﬁaihtéiﬁiug an extensioﬁéllérientation, allows for many poésiBilifies
in improved human perception. An illustration, then, couid clarify
‘and extend thé worldﬁof wqrds but would still be a symbol.

According to these author's statements, illustrations_éerve
maﬁy functions in teaching children. Something valuable.is added by '
the presence of an illustration. The child's world, as suggested by
the.wriferﬂs quoted in this section, is one of experience. Written
language in the early stages of learning is certaiﬁly sfragge to the
child. Pictures bridge the gap between.;he real world and written
1anguégé. Piétureé can exﬁléin very quickly_the unique setting of a

_ story, the emotional tensions of characters, and the animation that
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written language may not -— at first —- provide for the child.

Controversies in Use of Illustration

Controversies in the use of illuStratiqns in basal readers have
increa;edlstgadily since the 1920's. This is understandable becéuse
.of the fgcognition that aspects of illuétration influence chiidren's
attitude'towérd materials. Fo£ the purﬁoses of this paper controver-
‘sies centered éroﬁhd the following areas will be discussed: 1) rela-:
tive value of illustrations, and 2) ethnic and sex bias in
illustraéions for basal te*tﬁooksi

The production of a variety of styies, the usé of several
illustrative techniques, and the increase of illustrations in general,
were well éccepted in the 1960's according to authorities in the
field of reading such as Smith (1965) and Huck (in Ffost, 1967). One
may find illustrations in almost all the basai reading materials since
the conéep;ion of thg graded reading matgrials in the earl& part-bf
the eighteenfh century. 'As'ﬁas describéd in thé section on the history
~of the use of illus;rations; progress ﬁgs made toward technical
perfection of illustrations. With the advent of numerous iinguistic
approaches in the-teéching of reading came a-challenge to tﬁg aéceﬁtéd
._principle that illustrations should be inéludgd in all bgsal texts.

Hence, many authorities who believed in the valué of illustrations had
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to assefﬁ the reasopé for including them-in‘basal readers.

Hildreth (1958:156) supported the view that "The use of
picture clues is similar to the use of context clues for deriving
meéning of new or forgottén words." A picture was described by this
author’as having the power to give.the key_to the action going on in
the story or Fhe impiications of the plot and details. A character-
istic. of Well—cohstfucted books, according to this author, was that
they contain "attractive pictures on néa;ly every page that furnish
cluéé Ebiméanings in tﬂe text" (Hildreth, 1958:156).' Manzo and
Légénza (1975) argued that pictures have a'ianguage sfimulationl\
.vélue and that cérfain cémponents of pictures contributed to this‘
value.. These authors listed such potency factors as,significant.things_
in the pictﬁre, different colors, actions in prdgress} ﬁumber éf
children present, number of fhings with potential for movement, eﬁpathy,
and other aspects.

Anderson (1968:169) pointed out that adults often look at
,illustratiéné in. books and magazines ". ; . .to get a mental image that
word explanations‘alone cannot gi&e." Shé further noted that "It-is
a mistake to think that children use_pictpres only to guess at what
is printed below theﬁ."} The use of illustrations in reading material
was viewed as very iﬁportant: ", . . if the purposé of reading is to
obfain meaning, and if an iﬁportant aspéct of.reading is the explana-

tion of concepts, then children's readers should be selected with the
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besﬁ'pdssiﬁle'illgstrationsf>(Anderson;‘1968:169).k‘

Sgﬁe ling;ists,'howeQer, advocated the opposite of-éuéh
views. Bloomfield (1968), for example, actuall& advocated the use of.
a linguistic éﬁproach to reading early in the twentieth century.
Barnhart (in Bloomfield, 1968:9) reported that Bloomfield encouraged
the use of such a system in-1937; Bloomfield's essay entitled
"Linguistics and Reading,'" appeared in 1942 (Bloomfield, 1942). His
definition of reading was based upon the premise that "In o?der to
read alphabetic wfiting,‘one must have an ingrained habit of producing
the phonemes. of one's language when one seeé the writtén marks which
conventionally represent these phonemes'" (Bloomfield, 1968:10).
Esséntially the argument emphasized the iﬁportance of phonemiq—graphemié
relatioﬁships and de;emphaéized the role of meaniﬁg and illustrations’
for beginning reading.

The subsequent arguments in.educétional circles and the
widespread publicity of the system or‘systems'of linguistically Based
reading programs have continued throughéut this period, from 1940 to
the present. Publications of many linguistic texts for éhildren
carried a 1960 copyright data; hence, current references are made to

the linguistic movements of the 1960's., The Merrill Linguistic Readers

was an example of a reading series which proposed that including

illustrations had a negative effect on teaching a studeht to read.
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In order to focus the pupils! attention upon the reading
materlals themselves, pictures must be excluded’ from the basic
series. Experience has consistently demonstrated that (a) pic-
tures constitute a distracting element in the process of learning

- to read, and (b) because pictures furnish clues to meaning, they
lead the pupils to guess at words rather than to read them.
(Incidentally, the absence of pictures permits the rélease of
highly individualized creativity when the pupils are encouraged
to illustrate the stories, for they are not hampered by the
interpretation of another 'artist' (Fries, 1966:6).

A different principle has been used in most major reading series as
determined by.national sales. Publishers in the 1970's made positive
claims for their illustrations:

A major function of our series is to suggest something of what -
lies beyond the covers of the books, the infinite multitude of
subjects that are enjoyable, instructive, and exciting. One of
the most rewarding and exciting dimensions of our work was with
the, de81gners, artists, and 1llustrators Each of the selections

" by virtue of its uniqueness demanded an individualized pictorial
treatment. Today's pupils live in an extraordinarily visual
world: TV, magazines, newspapers, books, city streets, museums,
department stores, advertisements-—all struggle for visual atten-
.tion. Illustrations in a reader should have a dynamic connection
with experience. They should provide a delightful enhancement of’
written language, and our designers so employed their art that
each illustration —- the covers, the Tdbles of Contents, and the
unit openers -- excites curiosity and suggests a unity through-
out the various segments of each book (Weiss, 1973: 4).

Even the visuals of Reading 360 help guide the young learner
to creative thought patterns. The wide variety of styles and
techniques used by the artists demonstrate that there are many
ways of perceiving ‘reality' .and that .each is as valid as the
other. Many of the illustrations also say a great deal 51mply
by the things left undefined -~ an empty area of quiet next to
vivid color can speak to the emotions much more forcefully and
directly than a fully drawn, conventional picture (Clymer, 1973:16).

Richness and variety of vetrbal content are complemented by
the contributions of more than 100 of the finest contemporary
book illustrators and artists, offering fresh and sensitive
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V1sual 1nterpretat10ns of literature new and old. An imaginative

' sampllng of techniques, styles, and media expands children's
visual horizons and deepens their understandlng of art and artists
(Durr, 1976:3). '

The appeal begins with the cover illustrations that adorn
both pupil's and teacher's materials: picnics and playground
games. Clowns and balloon peddlers, TFall's bold sunsets.
Winter's icy cold. Spring's soft promise, The lazy days of
summer. Sports. Work.  Happy faces, Cities, towns, and
countrysides. Cats and dogs and more curious creatures.

The illustrations are the work of many different children from
many different cultures. Still, they have one thing in common.
.Each plece seems to say- 'Come inside this book. YOu'll like it
‘here.' '
Once you've got children 1n51de Reading Unlimited you'll find
a wealth of stimuli to sustain their interest: many different
kinds of illustrations fill the pages of Reading Unlimited --
black and white and full-color pictures, photographs, cartoons,
and collages. The illustrations jolt, surprise, excite, delight
as they help children learn to read. Page formats are designed
to appeal to the eye as well as to parallel the content (Aaron,
1976:8-9).

There has also been much concern ". . . over inaccurate and

inadequate represéntation of ethnic groups 'in instructional mate;ial"_
(Dunfee, 1974). Textbooks have aléo béen under examination for

", . . their failure to portray accurately children's gctivities;
family situations,.intérperéonal relationships, and the dress and
occupation of womepﬁ . ." (Fishman, 1976:443). Dunfee (1974) spoke.
of the."; . . COgnizgnce of the need to aﬁalyZe instructional

1"

materials for ethnic bias." 1In the following section, studies shall

~ be reported which speak to both ethnic and sex bias.
Simms reviewed racism in textbooks and categorized it as

either commission or omission:
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.The first encompasses one or more of the following: stero-
typing ethnocentrism, Eurocentrism, and use of prejudicial
statements or caricatures that demean minorities. This wariety
of textbook bias is the most blatant and therefore the simplest
to spot, The second form is much more subtle and insidious,
being rooted in what the writers leave out. This deficiency may
be attributed to lack of scholarly integrity, a lack of sensitivity
and awareness, political demands made on textbook writers; or
a continuation of our marriage to the Eurocentric view of history
to the exclusion of all others (1975:;201-202),

‘Dunfee (1974) reported that text writers are becoming more
aware of such biases:

Publishers are joining with writers and developers of teaching
materials to emphasize the contributions from each of the many
groups that make up our country, to emphasize diversity as an
aspect of the unity needed in American society, and to enrich
American life by including differences rather than excluding
some that do not fit old stereotypes. . . . Many of the ethnic
groups in American society have been inadequately and inaccurately
represented in instructional materials.

Klineberg (1967:225) raised questions regarding the basal
readers' contribution to ". . . children's picture of American society,’
the atfitudes and modes of thinking which are presumably developed, and
the desire to read further." Klineberg (1967:230) suggested that
readers could give children a more complete and adequate picture of
‘American Life. Russell stated:

The charge of 'middle class bias' has been made'frequentl§
against modern readers, especially in the primary grades. The
children are always too clean and well dressed, have too many.
possessions, and live in a too beautiful single family dwelling
(1970:141).

The purpose of a study by Marten and Matlin- (1976) was to

compare vefy recent textbooks with those published before 1971.
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Tbe ;utﬁéfs examined the proportion of women in illustrations, as mdin
characters, and in active roles. Sixteen books were examined, eight
at the first.grade levgi and eight at the éixth grade levgl. The texts
rep;esented five publishers. Half of the books were published prior

to 1971.. The other half were published since then. Texfbooks were
selééted'so thatieach publisher was represenfed by both a new‘and old
version of the first.and'sixth grade~readers; The authors found data
“that ". . ; demonstrated that females are now being represented slightly
more in illustratiéns and as.thé main charaéter'in stofieé, though they »
still appear much less often than males" (Marten, 1976:764). The
study, however, was limited to readers published by Harcourt, Brace,al
Lyons and Carnahan, Lippincott, Holt, Rinehart and Winston, and-Scott
Forésman.:.Only two of theée puBlishers (Scott Foresman, 'and Holt,
Rinehart and Winsfon) appearéd as the top programs in sales accprding
to Market Déta Retrieval (i976). The informatién in the study will be
preéented here, however, to demonstrate what Marten described as a
slight increaée in female representation in'basals. In the older
’texté, females constituted only thirty percent of all péople in-
illustrations. By combining the two grade levels, twenty-eight

percent of the older textboog illustrations and thirtyvthrge'percént-
of the new were female. This increase was found statistically
significant using a cﬁi square analysis, When examined separately,

however, in first grade there was a slight but insignificant iﬁcrease.
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' For sixth 'grade there was a "Elear cut incrgase." The authors
coﬁkludeélfhat in the textsleXamined,z". .. femaleétare nog being
shown slightly more often in illustrations, and as main characters'in
stores, in comparison to the older texts" (Marﬁen, 1976:767). Accord-
ing to Marten and Matlin (1976:767) ". . . progress has been made,
hoﬁever, (females) are seriously misrepresénted." In othéf.wags-the
. representation of females had not changed:

Pgrhaps more important, the ﬁature of their activitiés has
not changed substantially in recent years. Textbooks still

give the impression that independence, initiative, and innovation
are traits reserved for males (Marten, 1976:767).

A g’tudy entitled Dick and Jane as Victims (Allroy, 1972)
examined sixteen reading series for evidence of sex stereotyping.
There were 1,447 stories found to have‘featured.males; 495 stories
featured femalésm Illustrations in these stories were also exémined
for such’stgreotyping. Females, as depicted in the illustrations, wérgn
limited in bodily activity and in geographical setting (that is, c;ésg
to home, nearby, at school). Girls' faces were empty and without
exﬁreséioﬁ; their bodies were passive. Males, as depicted iﬁ the
illustration, however, were capable of many activities andlﬁlaying_
rough games.' Several paraliel situations are described by the stuay.
The éuthors found:thét boys appeared clever and ﬁnitated their fathers,
implying.that they acquired skills outéide the home. Girls, however,

imitated their mothers, implying that helping mother meant doing routine
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"dirty work or waiting on fathers and brothers. Illustrations depicted .
boys receiving money and thanks for thetwork they did; whereas girls .
received only thanks.

There have been c;ititisms that this study deglt with readingv
texts fﬁét aré no ldhger published or ig.wide circulation. Fishman
(l976;443)'warnéd that thé vast amount of'criticism of children's

texts ". . . is simply no 1oﬁger appropiiate because it attacks texts

which are no longer being published or are entirfely out of circula-

tion." Of the sixteen series examined in Dick and Jane as Victims

(Allroy, 1972) only five were described by Fishman as currenf.
Fishman concluded:

If elementary reading texts are to continue to be criticised
for sexism, and if that criticism is to be taken seriously,
more research on current textbooks is necessary. Unless and
until new studies are made, it is impossible.either to’'accept
the charges of pervasive sexism in textbooks, or'to praise those
publishers who have in fact revised their texts to present a more
realistic depiction of girls and women (1976:443).

In 1975, an expanded edition of the book Dick and Jane as

Victims -contained‘an analysis of new books from niné bublishers.
Some improvements were noted, but the authors stated that there was
still a great unevenness between the treatment of males.ana females.
~Several publishers included excellent stories showing girls as competent  1
persons but:the:ratio of male centefed stories to feﬁale centered:
stories rémgined.eésentially the same. Girls were pictured working

with a saw and hammer, playing with boys on a fire engine, and winning
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prizes. Bgys were depicted as crying and‘capable of sentiment.
~Blatant sexism wa; described as gone from the newer texts; but subtle
forms of éegism still existed., The authors pointed out that.a clever
girl in oné.story did overcome a languagé barrier, but she was still
iilﬁstrate& with her hands ﬁehind her baék. Other subtle wéys éf
stéredtypipé or examples of stereotyping were evident to the authprs:
é gifl wﬁo s;id she Wanfed to be a doctof of hurse when she grew up
wés.illﬁstrated as a nurse. The next textbooks still exhibited séme
formé of sexism in their illustrations. The authors concluded by -
stating that curriculum materials shoﬁld Ee developed which encourage
all children to devélbp their full poteﬁtial regardless of their_sex
(Allfoy, 1975).

W#itings presented in this section dealt with the investigétibn '
of children's ppeferences for illustrative style, color, themé;
position, complexity, and tension. Additionally, studies which inveéti—
gated adult'preferences verses children's preferencés were reported.
This writer noted that many of the findings of research conflicted with

general beliefs of textbook writers and reading authorities.

Children's Preferences for Illustrationms
\ Reading ability is of little value to a person unless he or .

she puts it to use in reading different materials voluntarily. : How

much a child will read on his own depends upon his interest.. Interests
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“induce hiﬁ to resPond eagerly to many thinés in his 1ife. Bond aﬁd
Tihkeru(l§57:395)hnoted'". .e. interests can grow greater in intensity
and breadth or they may fade and die out altogether " These euthors
(1957 395) further p01nted out that ". . . nothing is more important
in teaching reading than maintaining stronglmotivation."

Interest brings about motivetion and'includes the dfive needed -
for learning. Bush and Huebner (1970:189) pointed out that'"rewards |
.and satisfaction accompany the satisfyiﬁg of needs ‘through brain
stimﬁlus and social approval. Performance depends on both motivation
and learning."

When reading is associated with satisfying psychological -
-heeds it becomes a meéningful activity that the child is apt to repeat.
interest_in rea&ing is acquired by the individual based'qn his own-
upiquenesses (Bush and Huebner, 1970). Ihe term interest may best
be undéfstdsd by recalling activities that were participated in during
a person's childhood. These activities were often the result of need
for expression (Witty, in Barbe, 1965). Interest has Eeen defined in-
several ways:

An interest-is a learned motive which drives the individuele
to act in accordance with that interest, It is defined as
preoccupation with an activity when the individual is free to
choose; when the child finds an activity satisfying and continues
to be an interest (Wltty, in Barbe, 1965: 259)

Interest possesses the four qualitative criteria: persistent

‘attention, feeling, activity, and direction.  Interest has been defined .’
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as{

. a characteristic disposition organized ;hrouéh éxperi—
ence which impels an individual to seek out particular objects,
activities, understanding, skills, or goals for attention or
acqgisition (Witty, in Barbe, 1965:259),

Authorities in the field of réading have pointed out that the
development of interests in reading is ", . . Dot only one of the basic
aims of reading instruction but also an essential condition for sturdy
growth in reading ability'" (DeBoer and Dallmann, 1970:336).‘.Succesé
in reading then deﬁends upon the drive that comes within the learner.
6utward compulsion achieves little progress., One must determine:and
deve;op the interests that cause a child to seek the printed page.

| Readers #re strdngly influenced by several aspeéts_of the
material:z‘l) story'céntent, 2) information; 3) humor, 4) surprise
elements, 5) illﬁstrations, 6) conflict, 7) clear language, 8) charac—
ters, and 9) action.

One of the ways to better ensure that children will be
motivated to read voluntarily and more wi&ely is, tﬁen, to proyide
them with‘materials.that contain components designed in an interesting
manner. As was mentioned earlier, many aspects of printed'material
have a potentigl fgr influenéing the intérest of.childrén. Illustra- .

- tions of children's basal‘readers, being one of these aspects, have

received particular attention by authorities in the field. Researchers’

"have éought to  determine the type of illustrations that would interest
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children_@ost by s?udying children's preferences for illustrative
stylé, technique,lcolor,.and éhemé.

Authors have found that there is a close'relationship between
a child's interest and book illustrations:

One who is interested in jet airplanes will likeiy by

excited about a picture book with wvarious types of aircraft
(Fltzgerald and Fitzgerald, 1967:37)..

The studies desqr;bed in the following section of this paper
exemplify findings pértéining to children's preferences for illustra-
fions iﬁ reading material. As early as the 1920's trends'weré evident
in regard.to the color of binding and cover designé. Dr. Bamberger,
in 1922, published a study in which she concluded ". . . the color of
the céver exerts an influence. Brightﬂess is a pleasing facqu td
children. Blue, red, and yellow are the favorite colors fé; covers"
(Smith, 1965:214).

Béw gnd Lopeé (1953) studied the preferences in colors and
illustraéions for books of the Puerto Rican e;ementary schobls, as‘
exp?essed'in the chdices of the students themselves. Because of the‘
lack of méterials_sﬁited fqr Puerto Rican children, the authoré proposed
to'carry.out researcﬂ to determine 1) the colors that Puerto Rican
children preferred for the covers.aﬁd pictures of their reading books,.
2) the types of illustrations they preferred for their books, and 3) the
part of the page where children wished the illgstratipn to appear.

A sample of 2496'e1ementary pupils in grades 2, 4, and 6 were
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individually presented pictures 1) in different colors, tones, and
color coﬁbinations; 2) in'different drawing styles; and 3) in different
positions on a page. - ‘ -

Children were asked to select their preferred color, t&pe of
drawing, and positibﬂlof illustration.on the pagé.

Bow and Lopez found that Puerto éican children preferred:
1) blue (except age. 7) in monochromatic preference, 2) primary colors
to secondary colors, 3) dark tones'éf each color, 4) blue-red in the
bichromatic combinations, and 5) orange—blue—yellqw in the tri-
chromatic combinations. Reélistic.drawings were the most popular for
all grades. Illustrétions occupying a full page or the upper half of
the page had the approval of the students of all grades. On the
basis of these and other findings, the authors suggested the foilowiﬁg
ﬁroposals be utilized in writing or buying textbooks for the childfen
of Puerto Rico:

1; Covers for the books 1ntended for the prlmary.grades should

be done in a rich tone of blue or red. The books assigned to the

higher grades of the elementary school may have covers with blue,
green or yellow as the main color. Elementary school children

will like, also, bichromatic covers in blue-red, blue—v1olet, and

blue-yellow. If three colors are preferred for the covers, those
which will most likely meet the highest approval are blue-orange-
yellow, blue-red-yellow, and blue-red-green. 2. Illustrations
should be as life-like as possible, and in the favorite colors

of children, These illustrations should occupy either a full
page, or the upper half of the page. They should not divide or
1nterrupt the prlnted part of the page (Bow and Lopez, 1953).

The authors also suggested that interest in'color and drawing may be
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subject to change. Other needs of children, interests of society, and
the opinion of experts should be taken into consideration and a counter-
weight to children's own subjective judgment.

The drawback to many studies of children's preferenées in
illustrations, according to Stewig (1974), is that children respond to
actual illustrations from books. It is impossible to generalize beyond
the specific books used. 1In a study of children's picture preference,
Stewig (1974:1012) identified visual components of illustrations
that could be isolated and treated experimentally., The five variables
were color, shape, proportion, detail and space:

1. Color: very realistic color; contrasfed with unrealistic

color.

2. Shape: very flat objects contrasted with modeled shapes '’

presenting a three-dimensional quality.

3. Proportion: very realistically proportioned objects

~contrasted with objects having very exaggerated proportions.

4. Detail: dillustrations containing many details contrasted

with ones which contained very few details.

5. Space: illustrations with a.very flat picture. plane

contrasted with ones featuring a deep space.
Four independent variables were grade level, sex, social class, and
race. The dependent variables were the visual elements, The number
of times a particular choice was made was invesfigated. Stewig
manipulated one of these variables at a time. There were, in all,
1,078 subjects, No significant overall differences due to grade level,

sex, social class or race were found. Several significant interactions

between the four independent variables and the individual tasks were
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revealedﬁ. Conclusions were: 1) older children prefer realistic color
significantly more often than do younger children, 2) younger childfen_
preferred pictures with few aetails; pictures with shallow, rather than
deep space, 3) analysis of éil sex by task interaction revealed no
significant differences though males choée shallow space slides less
often than did femaies, 4) upper class children chose the few details
slides and the shallow space slides significantly more often than the
middle class childfen, and 5) Wﬁite subjecté chose realisticvcolor and
flat shape slides significantly more often than did black subjects.
Black subjects chose few détails and shallow space slides significantly
~ more often than did white subjects.

6ne study (Bloomer, 1960) was concerned with the influence
of style and theme on comﬁunication and‘stimulation. lBloomef
~ investigated the responses of 336 elementafy school pupils to estéblish
a direc;ion tow;rd differéntiation of picture effectiveness on thebasis
of the purpose the pictu?e served. The children were shown pictures
preﬁared in three differént styles and three themes. Each theme was
illustrafed in line draﬁing, shaded line drawing, énd shaded.line
drawing with color wash. Two‘themes embodied positive tension and
negative tension; the thifd theme was positive with no tension. The
children were asked to indicate which picture they liked bést'and which -
leést, and to tell whaf was’happening in any one of the pictufes; .Thé'

answers were written while pictures were still in view. Results
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indicated that children-ﬁe:e stimulated more by pictures they disliked
than by those they liked. Oﬁ the basis of this and other findings,
‘Bloomer suggested the following proposals be utilized in the sglection
of iliustrations to serve particular purposes: 1) when pictures‘are
to stimﬁlate_interést and produce realistic thought about a‘subject,
" they should be-line.drawings with negative tension themes related to
the subject, and 2) when ﬁictures are to stimulate fantasy, they should
5e.presented in color. |

. Concannon‘(1975) summarized research on the effect on com—-
,prehensioﬁ of illustrations in texts. She concluded that-tﬁe limited’
research indicatea findings that pictures serving as motivafingfactorsf_
dq not céntribute significantly to the child’'s abilit&‘to decode.

:The major aim qf a study by Wohwill (1975) was to iﬁvestigate-
chi;dren's'respoﬁse éo stimulus complexity in mganingfﬁl pictorial
materials. The.study aiso focused on the distinction between two types
of response measures: 1) differential looking time -- the amount of
voluntary exploration of the stimulus to gain information; and 2)
degreg of liking —- the preference of a subject for one of two st'imuli°
By examining the résponses of 192 students in grades one to eight,'
thwiil attempfed to test the hypothesis that "preferenée shoﬁid‘éhow‘
. a peak at lower levels of di&ersity thén would looking times" (Wohwill,‘
1975:344), Subjécts were presented two'différent sets of stimuli; one

involving stimuli that had been previously scaled for complexity
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(6£érationalized in terms of amount of diversity, with respect to
specific stimulus dimensions), and the other made up of configurations
of meaningful stimuli, with ‘differing.levels of diversity of the
.elementé of copfiguration.being built into the material, Tﬁe first
set of pictorial stimuli consisted of a series ofvld slides representing
scenes froﬁ the physica; environment, ranging from pictures of
Antérctica at one end to a'view of the heart of Jersey City at the
other. 'The.second set consis;ed of sets of postaée stamps, arranged

in four by five méfrices, i.e., 20 stamps to a set. For tﬁe exposure
time part of the étudy, subjects individually looked at each slide for
as long as they'liked. For the preferénce—judgement part, subjects
were run in groups of three. Subjects weré asked to indicate wﬁich
.picture of the pair they liked better by placing a circle §r a éfoss

in an appropriate space‘of a data sheet. Wohwill found that résults,
in the case of the environment set, gave suﬁport to the hypothesis that
the two response measures feiate differentially to diversity, with
looking time increasing monétonically with divefsity; whereas,
preferences peaked in the middle of the divéréity scale, félling off
irrégulérly to  either side. For the st;mp set the difference betWeen:.'
the two functions became lesé. Wohwill discussed the results of the
study'in relation té theories postﬁlating incréases with -experience in
preference for complexity. Wohwill found 1it£lé evidence for the

increase with age in preferred level of complexity of pictorial stimuli.
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’Rydisell‘é study (1952) concerned the high valuation that

adults placed on color in pictures for children regafdless of the other . .~

characteristics of the plctures. By investigating the responses of

approximately 200 children in grades K-6, the researcher sought to

determine the importance which children themselves place on color and

on other qualities which gave illustrations an appearance of realism

(life—likeness) or the reverse. Subjeéts were presented with pictures
of three subjects.executed in five styles, The styles were 1) the
ﬁncolored photograph, 2) the colofed photograph, 3) the colored
drawing realistic in form and cblor, 4) the outline drawing, realistic
in form but outlined in color without regard for realistic effect, and
5) éhe colored drawing, convéntionalized in form, decorative but
unrealistic in color. The children in grade 1-6 were asked go VOté '
between pictures of a pair by encircling on a ballot the number of the
prefgrred picture. Each kindergarten child voted by pointing to fhe

picture of the pair he liked better. ‘In order to obtain an estimate

of the extent to which adult judgment -of children's preferences would

agree with the children's own choices, a vote was taken in a coilege
assembly composed of students, faculty members, and townspeople. Seven
hundréd twenty-five adult votes were obtained. Rudisell found that:

1. Typical adult opinion over—emphasized the importance of
color per se and underemphasized the importance of other qualities
in illustrations for children. , .

2. In looking at a picture, a child apparently seeks first to
recognize its content.
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3. Any picture (assuming a certain content) proves satisfying

to the child in proportion to its success in making that content '
appear real or lifelike, Whether it is colored or uncolored is
less important than the appearance of realism.

. 4. A perfect visual representation of realism. includes color,
and color .in pictures proves satisfying to the child in proportion
to its success in increasing the impression of realism or life-
likeness.

Rudisell concluded that color was only one variable in children's
preferences. Under some conditions children preferred less colorful
pictures which were more realistic,

Other authors of books on children's literature have freely
expressed their convictions about what illustrations should be and
therefore, implied that children prefer certain styles, techniques,
and other aspecfs of illustrative format,

Arbuthnot (1972) stated that pictures should be synchronized,
expressive of action, and detailed.

Lickteig stated:

Books for children,aré special. kinds of books. They must

adhere to the same standards of literary excellence as books
for adults, but there are differences.

When comparing children and adult books, Jean ‘Karl says that
'outlook' is .one basic difference. The outlook characteristic
of children's books, according to Karl, include the ability to
look at life with hope, a sense of wonder about the world,

a sense of adventure, and a feeling that life is valuable
(1975:7-8).,
Llcktelg (1975) further noted several characteristics and values for

illustrations in books for children. Although these comments were- not

directed specifically toward basal readers, they deserve mention here
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due to.the-trend of including complete children's books or excerpts in
basal readers.

No one particular kind of illustration seems to be the favorite
of all children, but effective illustrations need to have certain
characteristics. Illustrations should be. coordinated with the
text. It is important that the written text and the accompanying
illustration appear on the same page. Children pay close attention
to detail, so the illustrations must be meticulous about detail
and agree.with the text on size, number and color of objects
that are shown. It is important that the illustrations carefully
follow the story line so-that a child can retell the story by
using the illustration. -Children respond favorably to pictures
which show action when action enhances the illustration (Licktieg,
1975:48). . :

An important part of any informational book is the illustrat-
ing, as it can d4id greatly in the reader's understanding of a
concept and in making the book more attractive. Effective illus-
trations must be coordinated with the text and should appear on
or opposite the page that has the explanatory text. Accuracy of
illustrations is, of course, as important as the accuracy of the

text. It is also important that the illustrator give some

indication of the actual size of the object illustrated. The
illustrations should be clear and aesthetically pleasing (Licktieg,
1975:98). '

Nelson (1972) noted that variety in illustrations was
important for children's interest:

;]. . . no one style is most appropriate for children. Realistic
pictures are not inherently 'better' than impressionistic or
abstract illustrations (Nelson, 1972:28).

Lewis (1976:83) .pointed out that children ". . . don't seem to care
) whether the pictures are full color, part color, or no color."
Furthermore, according to this author, "The artistry of the best

black-and-white illustrators does not depend on color for its perfec-

tion" (Lewis, 1976:83).
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General comments by authorities in the field deserve to be

reported:

Let us remember, however, the critics often use adult standards
to judge basic texts, disregarding the vast amount of research and
_preparation that has gone into wr1t1ng them (Criscuolo, in Frost,
1967:236).

Like the findings concerning children's reading preferences,
those dealing with illustrations are of a general nature only and
refer to groups. Individual children may have unique preferences
quite unlike any that have appeared in the studies reported

'(Welntraub in Robinson, 1971:197).

Similarly, general findings can be summarlzedabout chlldren s
preferences for various kinds of illustrations. Colored illus-
"trations tend to be preferred over black-and-white, and the more-
colors used, the stronger the appeal to young children. Saturated

primary colors are most appealing to young children, who also
~select realistic drawings over those of a more fanciful nature.
Realism appears to be a more potent factor in picture preference
than does color. Furthermore, illustrations that depict animals .
.and éhildren and their activities, including action suggesting
the story sequence, are preferred (Weintraub, in Robinson, 1971:
197). : ‘

As children mature they can appreciate more abstract and
sophisticated art design. Basic readers for the middle grades
reflect this maturity and a few provide a real education in
art itself. When selections have been made from beautlfully
illustrated books in children's literature, several series
have obtained permission for the original art work. This serves
to introduce students to some of the best illustrations of
children's literature today. FExamination and comparison of even
the covers of basic readers at present as contrasted with those
of ten years ago give a sampling of the many changes that have
occurred in the technological aspects of publlshlng books today
(Huck, in Frost, 1967:239- 240)

Wr1t1ngs presented in th1s sectlon have pointed to the steadlly
: increasing issues related to the quality, purpose, placement, -and
. . 7

quantity of illustrations in children's reading textbooks. The
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increase@ poésibilities of .technical perfgction caused‘writers to
challenge publishiﬁg cgmpanies and textbook authors to make illustra-
ting a Higher priority. ’Illustrations were described as gxtremely
impdrtant in exciting curiosity among students and in encouragiﬁg

students to look beyond the covers of books.

Summary -

A review of literature included sections concerning the
history of the use of illustrations in basal readers, the semantic
functions and utility of illustrations in reading materials,
controversies in the use of illustrations, and studies which soughp to
determine children's preference for illustrations.

_ The histoiy of the use of illusérations would probably begin -
with the earliest cave drawings and progress throuéh.stoﬁe inscriptipns
to modern photographic and silk screen color processes. The invention
or development of papyrus, parchment, Chinese rag paper, ancient
libraries printing with moveable type, and modern printing processes
each added an important development to the history of reading materials
and the use of iilustration.

The alphabetic system of writing replaced pictographic and
ideographic writing processes, Many messages are still not capable of
being communicated by the alphabetic syétemvalone. Illustrations:afe

felt to be one means of extending the written language into more
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complete realms of communications.

John Amos Comenius (1592—1670) who wrote Orbis Pictus, is

credited by most authorities as first emphasizing the need for
illustrationé in children's materials. A further traéing of the
hiétqry of reading texts points to thg changing condeﬁts in thought
about the reading process, the progress in educational theory and’
pracﬁice, the influence of research in child development, the
developing concepts iﬁ the -learning process, the changing atéitudes
toﬁérd ﬁhe role of illﬁstrations, and the increasingly technical
advancements in ptoducing illustrations.AA |

Recognized as one of the first reading texts was the HornB§ok.
On most "paddles" wére the letteré of the alphabet, vowels and
vae;—éonsonant éomfinations, a benediction, the Lord's Prayer, and
occasionally a cross. This single illustration was intended to
emph;sizg the religious funétion of reading.

The firét book of pictures that could be handled by éhildren
themselves was the Battledore, consisting of cardboard folded to form
three leaves.

Crude beginnings of illustrations were also evident in The

New England Primer;- The frontispiece in the Primer was usually a
portrait'bf the currently reigning English monarch. During the
Revolutionary War engravings of American patriots replaced the monarchs

in the American edition. A series of crude woodcuts in black and white
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accompanied the verses designed to teach letters of the alphabet.

Black and white woodcuts also aécompanied the fables in the

Blue Back Speller published in 1790 by Noah Webster. A series of

twelve crude woodcuts appeared-in Dilworth's A New Guide to the English

Tongue.

‘Lyman Cobb's North American Reader (1835) contained but one

illustration -- a black-and~-white reproduction of "Washington's Head-

Quarters, New York." Hillard's Improved Reader contained sketches
in natural history.

Many. factors contributed to the popularity of the McGuffey

Eglectic Series. One féctor.was that pictures in the beginning readers
-wefe mqre'plentiful and ﬁore representaﬁive of objects and experiences
faﬁiliar to chiidren. These textbooks sold 122,000,0Q0 copies

between 1836-1920. a

Horses, cows, and childhood experiences were depicted in

' David B. Tower's Gradual Primer. Smith (1965:111) noted, however,-

that the figures of the ¢hildren.were badly proportioned.’

The greétest innovation of Ward's Rational Method in Reading .
- was two full—page:éoiored illustrations. One showed children walking
" down the .road with their mother. The other depicted four children

Triding in a little carriage drawn by two goats.

In examining the Beacon Readers published by Ginn and Company

1912 and 1913, one sees a trend toward the use of color pictures,




78
though the full use of color had not yet arrived., All pictures in
the first eighty pages were in color but from page eighty onward tﬁe
pictures were in black and white (Smith, 1965).

" The large number of illustrations in the series by Row-
Peterson and'Company typified a trend to an increasea pe?cenfage of
illustrations. 'Thirté—one percent of the pages contained illustrations.

By 1925, Fhe mechanical ﬁéke—up-of readers had reached a
. high degree 6f excellence with beginning'readers often having as much
. as forty percent of the space devoted to three color combinations.
Readers for the fourth, fifth, and sixth grades generally contained
black and white illustrations.

Still more space was occupied by artwork for basal reading
systems published between 1940-50. Colors were.uséd more ff§e1§ fo;
intermedi;te grade readers. Full page illustrations were found_not'
uncommonly in upper grade ¥eaders.

Although fuli page illustrationS'énd‘double page spreads
were nog'used as much as in previous periodé, thg 1950's saw artwork
Beéoming more colorful and p;ofuse at the early levels. At this time
some bléck and.white illustrations were fe—introduced.

Actual photograﬁhs were a unique feature for the readers of
the 1960's; the illustrations were usually ﬁlaced at the tops and"
bottoms of pages: The Macmillan Reading Program broke this.pattérnf

Illustrations occurred anywhere on the page and even extended down the
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edges of tﬁe ﬁages or biendéd in with the written script.

Huck (1967:239) notéd an additional improvement in basal
readers; no longer was one-artist secured to illustrate an entire
béok. Numerous styles, techniques, artiéts, and media were used to
serve the purposes of illuétra;ions.

Although the linguistic movements of the 1960's saw illustra-
tions 6mitted entirely froﬁ some reading textbooks, the 1970's, found'
illustrations returning to a position of importance in all major
reading texts.

Contemporary artists use media in various ways and the use
of many techniques has influenced the produption of illustrations in
. basal .series. . |

AlfhoUgh most lingqists and reading authorities have recognized
the utility of the use of illustrations_in the teaching of reading,
this utility has not been universally accépted. The semantic function
of the use of illustrations has been described in very colorful and very
theoretical ways. Lundsteen (1976:272) noted that '"An illustrétion is
to a book what ﬁolaéses is to a pancake. It increases the nourishment,
makes it more tasty, and addé a flavor of its own." Illustrations
were noted as providing necessary vicarious experience, a fascination
for children, an extension of meaning, significant pérticulars’ a help’
for the child in learning go read, and a dramatization of the spokén

word. Pictures were described as providing an effective method for
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building an orai vocabulary. Other authorities warned that although
illustrations have value, they should not doﬁinate a book, Smifﬁ,:
Goodman, and Meredith "(1970:329) warned that picture clues were a
distraction from the maip task of recognizing the printed férm of
language. 'Symbbls, in genefal, were noted to have limitations.

General semanticists, such as Korzbyski, explained that words were an

imperfect guide to the nonverbal realities of life. He compared this

to the stétement that the méf is not the territory. An iliustration,
then, could clarify'the world of words, but illustrations still are
symbols.

" Controversies in the use of illustrations in basal readers
have increased steadily since the 1920'3. The relative value of
illustrafions and ethnic and sex bias in illﬁstrations.for basal
tégtbooks were two areas considered important to the:study.

| The production of a variety of styieé; the use 6£ sévefél

illustrativg‘techniques, and,the increase of illustrations in -

genefai Waé wéli accepted in the 1960's accordipg to reading

aﬁthérities, ‘The~va1ue of illustrations, in providing-thé kéy to tﬂe
,actiop, the clue to:meaning of words, and language stimulation, was

described by Hildfeth (1958) and Manzo (1975),

Although some publishers in the late 1960's and early 1970's

- adopted therﬁiew that pictures constituted a distracting element in

the‘process of learning to read, most major basal textbook publishers
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oérthe ¥?70's made positive claims fof illuétrations.

‘ ‘:&éxtbooks have also been under examination for sexual
stereofypiﬁg aﬁd-ethnic bias. Racism ﬁas been labeled és'either a
form of commission or omission. Dunfee kl974)-reported that text
writers wefe becoming more aware of such biases. Klineberg (1967) -
sqggesﬁed that readers coﬁld give children a more complete picture of
-Amefican life. Martin and Matlin (1970) compared recent' textbooks to
"~ those publisheq.by the same company in 1971. By examining the
proportion of womén.in 1llustrations, as main characters, and in
active roles, the authors found data that "females are now being
represenéed slightly more in illustrations and as the main character
in stories, though they still appear mﬁch less than malesf (Martin‘
and Matlin, 1976:764). Textbooks, accérding to tﬁe‘authors of this
study, étill gave the impféssion that indepéndénce, initiatiye, and
innov?éion were traits feserved for males.

Auﬁﬁors of the study entitled Dick and Jane as Victims (1972)

examined sixteeﬂ reading series for evidence of sex stereotyping.

Most stories‘were found.fo have featured males rather than females.
Illustrations in these stories were also examined for éucﬁ stereo-
typing. Females, as depicted in many of the illustratioms, 1aéked
common sense, needed help fgom other males, were 1imitéd in geographipai
settings, and were 1imited in bodily acfivity. Males, as depicted in

the illustrations were capable of many bodily activities, were
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indépendent, and were rough when the situation called for roughness.

Fishman (1976) criticized the Dick and Jane as Victims sfudy

by stating that it attacked texts no longer published or those out.qf
circulation. However, in 1975, an expanded edition of the book:
':c6ﬁtained an.analysis of new texts from_nine,publishers. Although
some improvements were noted, there was sti;i an unevenness between
the tréatment of males and females. The ratio of male centered
stories to female centered storieé remained essentially the same.
Blatant sexism was described as gone from the newer texts. Hdwever,
subtle forms'of sexism still existed.

Mény of the illustrations.in the newer texts were considered

to still be exhibiting sexism. The authors concluded by stéting that

curriculum materials should be developed which encourage all children

to develop their full potential regardless of their sex.
" Reading ability.is described as having little value unless a

person chooses to read different materials voluntarily. Interests

induce a person to respond eagerly to many things in life énd‘likewisé‘

§

brings about mofivapion. One may see then, that the development of
interests in réadiqg‘is both an aim and a condition for growth in
reading.abiliéy. One must determine and develop the interests that
cause a child to geek the printed page. |
Many aspects of material may influence a child's response to

materials -- story content, information, humor, surprise élements,
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illustfé?%ons, Eopflict, clear Ianguage, éhafacters,land actioms,
One.bf'fgé ways|po}better épsure that children will be'métivated to' 
read voluﬁtariiy is to provide them with materials that confain
componentg designed in,aﬁ interesting manner. Illustrations, as one -
of these compdﬁents, have received particular attention by authorities
in the field. Researchers have' sought to determine‘the type of
illustrations that would interest children most by-studyiﬁg children's
. preferences for illustrativé style, technique, color, and theme.

"The studies described in this paﬁer served to examplify the
findingé pertaininglto children's preferences for illustrations in
:reading,material.

_Bamberger's study (1922) iﬁflueﬁced the covers of basal texts:
blue, red, and yelidw.&ere the favorite coloré for covers. Bow and
' Lopez.(l953) stuaied'the preferences of ?uerto Ricgn children for
colors and illustrations of books. The authors found that the children
~ for the most part, preferred Blue, primary colors, dark tones, blue-
red, and‘ofange—blue—yeliow. Realistic drawings were preferred. On.
the basis of their findings, the authors recommended Fhat in writing
.or buying textbooks for the children of Puerto Rico? illustrations
should.be as 1ife;like as possible and in the favorite.colors of
children. | |

Stewig (l974)lidentified visual'componenfs of illustratiéns

that could be isolated and treated experimentally. The five variable
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. ‘components were identified as colof, shape, proportion, detail, and
space. Although no signifiqént overall differences due to an
independenf vériablg were found, severgl.significant interactions
Between the four indepéndent variables'ana the indiyidual tasks were
revealed.  -Realistic color was preferred by older children. ~Younger
children'preferred pic;u?es with fewer details.

Bloomer (1960) invesfigated.the iﬁfluence of Stylé and theme
on communication aﬁd stimulation, The researcher inve;tigated
"elementary pupils' picture preferences to establish a direction toward
differentiation of picture effectiveness on the basis of -the purpose
the picture served. Results indicated that children were stimulated ’
more by pictures they disiiked than by those they liked. Bloomer
conciudéd that when pic;ures are to stimulate interest and-prodﬁce“
realistic thougﬁt about a subject they.sﬁoula be line draﬁings Qith
negative tension themes. When pictures are to stimulate fantasy,
they should be'presénted in color.

Concannon (1975) in a summary of research on the effect on
coméfehension illustrafions in texts, concluded that pictures serving-
as motivational féqtérs do‘not coﬁtribute significantly £6 the cﬂild:s
ability to decode.

Wohwill (1975) investigated children's response to stimulus

_complexity in meaningful pictorial materials., Subjects were presented

two different sets of stimuli--one involving stimuli that had been
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previously scaled for comple#ity and the other made up of.configuf~
ations of meaningful stimuli, with different levels of diversity of -
the elements being built into the material, The researcher foupd
_ that results, in ;he case of the ehvironmeﬁt set,. gave support tb the
hfppthesis that the two response measures relate differentially-to
diversity. Wohwill found little evidence to support‘the claim that
with age increasé there is an increase in preferred level of complexity
"of pictorial sfimuii; |
ﬁy invesfiéating thé'responses of children Rudisell (1952)

sought to determine the impo;tance which children themselves place

on cplqr and on other qualities which give illustrations an appearance:
of'reélism or the reverse. The children were presented pictures of .
three sﬁbjects—executéd in five styles: 1) uncoiored.photog;éph,

2) colored pﬂotograph, 3) coloréd drawing realistic in form and color,
4) outline drawiné, realistic in form but outlined in”color.witﬁoﬁt'
régard for realis£ic effect, and 5) the colored drawing, conventional-
ized in'fOrm; decorative but unrealistic in color. The researcﬁet‘f
_found that typical adui; opinion over—emphasized the importance of.
colq? per se an& underemphasized the importance of other qualities
iﬁ_illustfations for children. Rudisell concluded that color was‘only
one variaﬁle ip children's preferences. Under some conditions
children preferred less colorful pictufes which were more realistic.

Other authors of books on children's literature have‘freely. '
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expreSééa'Fheir cghvictions about what illustrations should be.
Arbuthnot (1972) stated that.pictures should be synchronized,
expfessive of actiop, and detailed. Lickféig (1975) claimed that
books for children must adhere to the same standards of liter;ry
excellence as books for éduifs. Lickteig (1975)'further noted several
charécteristics and values for illustrations in books for children.
The author's comments were deemed necessary in view of the trend.of
inélu&ing.either complete children's books or excerpts‘froﬁ them in
baéal readers. According to Lickteig, iliustrations need to be
codrdinatea with the text and appropriate in detail. They should
follow the story line.

‘ Other authors' opinions seemed to contradict the findings of:
research. Nelson (1972:28) qlaimed that no one partiéula? étyle:ﬁés:*
. most appropriate for children. Lewis (1976:83) éuggested thatf 
children didn't seem to care about color in pictures. Weintraub (1971)
warﬁed that research findings on children's preferencés for illustra-~
tions aré qf a genefal nature only and refer to gfoups. Individual
phildren, according to this author, may have unique preferences unlike
any that appears in studies. WeintrauB went on to state that general
finding; indicated children's preferences for color, realism, and
chiidhood.experiences in illustrations. Huck (in Frost, i9§7) séated
that as éhildren mature they can appreciate more abstract and sophié¥

ticated art design.




Chapter 4
ANALYSIS OF DATA

. The purposé of this study was to investigate the.type of
illustrat%vé‘style preferredlby fifth graders in seiectéa Montana
schéols when thé illustration accompanied.differént literary forms.
Specificaliy3 the study attempted to énswef the question: " Will theré
Bé a.preference among fifth graders for illustrative style found in
basal readers (i.e;, realistic, cartoon, abstract, impressionistic,
photographic) when the illustration accompanies a particular literary
fo?m-(i.e., legend, poem, biography)?

Another purpose was.to examine illuétrgﬁions‘from all the
‘selections of the five major basal reading series texés writteﬁ;for
'middle grgde éhild#én:in order to classify the types of iliﬁstrative o
styles fophd in them.. An gdditional element of the study entailéé
thé reading, evaluating,‘and‘categorizing as to literary form

-approximatély eight hundred selections from the same five major basal

reading texts written for middle grade children.

Pilot Study

In order to test the reliability of the instrument, the clarity ..
of instructions, and the efficiency of the-procedures a pilot study
'was conducted by the researcher. The procedures used in the pilot

study will be described in this sectiom. Procedures'shall be
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desc?ibed in the order by which they were completed,

Selection of subjects. Seventy~three fifth gréde students

were chosen from the following public schools: Monforton Eleﬁentary,
Belgrade Elementary, Manhattan Elementary;' There were two fifth
grade classes in the Belgrade'Elementary,,one fifth grade class at

Monforton Elementary and Manhattan Eleméntary.'

Egperimentalldesign. The design for the pilot sfudy‘was a’
"before—éfter“ desigﬂ} The pilot study was cgnducted by gathering two -
méaéures of subject's preferences. The second measure followed one
week (7 days) after the initial session.

To obtain experimeﬁtal évidence it was necessary to set up the
project as foilowé: |

1. Order check: This experimentaligroup consisted of thirty-
six fifth graders. -The subjects in this group were preseptéd.fhe
slides in a different or&ér during the ﬁ05£ test paft of thg study-’

2. keiiabiliti check: This group of children’consiéted of
‘thirty-seven fifth graders. The subjecés'in this group were preéeﬁted

the .slides in the same order during the pre-test and post-test part of

the study. A descfiption of the instructions given the students appears

in Abﬁendix‘c.

Limitations, The pilot study was limited 'in the following

ways:

1, Seventy-three subjects participated in the pilot study.
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Approximately one-half of this number was subjected to treatment
number oﬁe (i.es, all sliées presented in thé same order). The
remainder of this number was subjected to treatment number two (i.e.,
order of slides changed for the post-test segment).

2. Even though one purpose of the study was to investigate
differences in prefgrences for illust;ative style among ethnicé groups,
all subjects participating in the pilot study were Caucasian.

Analysis of Data. One of the main purposes of the pilot

study was to gather informatioﬁ on the reliability of the manner by
which preferencé was to be investigated. It was assumed that students'
preferences .should be relatively the same -during the first and second
sessions. Analysis of data included a comparison’of studentsf
preferences in session one and session two. Percentage of subjects
who markéd ballots ?he same during both sessions is reported for
both the order check group and the reliability group in Table 1
and Table 2. |

. 7 .

Table 1 contains the test—refest information for students'

preference for illustrative style. The data was collected by present-

ing slides in the same order for both tésts;
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Table 1

A Comparison of Test and Retest Preference Indications for
Fifth Grade Students: Same Order Presentation

' Total N Consistent Percent
School Selection on Test - on Retest Consistency
Belgrade - '"Mud Ponies" 25 19 . 79.27%

Manhattan  "Mud Ponies' ' 13 : 12 : 92.2%
Total : ‘ 37 ) 31 83.3%
Belgrade .- "Buffalo Dusk" 24 19 79.2%
Manhattan  "Buffalo Dusk" 13 8 61.5%
Total _ 37 27 73.07%
Belgrade "Thomas Jefferson" .24 17 . 70.1%
Manhattan "Thomas Jefferson" 13 ' 12 92.2%
Total ' 37 29 ) 718,47

The data from Table 1 indicated that there were no percent consistenciés,
"below 61.5% perceﬁt qulthé'reliability check groﬁp.

~ Table 2 coﬁtains the test—fetest information for studentsf
preferencé for illustra;ive style, Tﬁe aata were -collected by ﬁresent—
ing'tﬁe slides in a different order for the reteét. :The lowest

percent consistency in Table 2 was 54.5 percent.
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Tablelz

A Comparison of Test and Re-Test Preference Indications for
Fifth Grade Students: Different Order Presentation

_ . L. Total N Consistent Percent
School Selection on Test on ReTest Consistency
Belgrade "Mud Ponies'" - 25 18 - 72.0%
Monforton "Mud Ponies" 11 6 54.5%
Total : ' 36 24 ' 66.7%
Belgrade "Buffalo Dusk" 25 21 . 84.0%
Monforton "Buffalo Dusk" 11 8 '72.7%
Total _ 36 29 80.5%
Belgrade "Thomas Jefferson" 25 15 60.0%
Monforton "Thomas Jefferson" 11 . 9 _81.8%
Total _ 36 26 . 66.,7%

The déta from Table 2 indicated that there were no percent consisten-
cies below 54.5 percent for the order chéck group; This‘déta appearéd
to support the statement that order was not a majér factor in the |
preference of fifth grade students for an illustrative style.

From the‘dafa depicted in Tables 1 and 2, it‘can be concluded
that percent copsistencies of test-retest preference indications.for

the order check and reliability check were above the 50 percent level.

Sample énd'Number Sampled

All subjects participating in the study were fifth grade:
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students from selected elementary schopls in Montana. Classes wefe
chosen which contained a high froportion of Mexican_Americaﬁ,:Nativé
American, énd Caucésian.stﬁdents. |

Twenty—se?en fifth grade classes were chosen. Five hundred '
twenfy—one studenté from tén schools partiéipated in the study.
Schools selected wére~those identified By'é'representative of the
~ State Department of Public Instruction anq School district principals
aé having a high prpportion of the ethnic groups noted above. Schdois
participating in the study included the following: 1) Gaffiéld and
'Taft.in Billings;.Z) Créw Ageﬁcy and Wyola on the Crow Reservétion,
3) Loy and Emeréon.in Greap Falls, 4)'Belgrade, Manhaftan,.

Monforton, and Willson in the Bozeman area.

Data Tabulated

Tdbles are presented whiéﬁ depict the disfributiqn of students
aﬁéng l)-éthnic groufs, 2) Caucasian/non-Caucasian categbries and
'35 female and mgle categories, 4) Belérade, Manhattan, Monforton, and
‘Willson in Ehe Bozgmah area. |

In insfances wheréin data are reported for differencés.ih
pfeferéncé'for illustrative style among Caucasian an& non—Cauéasian
fifth graders, Black and other fifth graders were'inélﬁded.in the
non—Caucasian groups. The data and ;ﬁalysié are alsé'présented for'»

each of fhe_hypo;héses. ‘Each table presenting data_on fifth g;ade'A




93

stﬁdeﬁtg' preferences for illustrations includes frequency of.
response, precentage of response, ahd-the calculated_?aiue of chi -
square. . |

The responses of all fifth graderé were cérefull& hand
' tabulatéd and reqhecked before cémputer analysis of the déta. The
.Sigma Seven computer at Montana State‘Univerity Waé utilizéd té
perform,calcﬁlations. |
l The tabies.presentiﬁg data on fifth gradefs’ preferences for
‘illﬁst;ative style are followed by an analysis of each hypothésis
presented in Chapter 2, A discussion of each table follows.

.Table 3.depicté the nuﬁber of fifth graders distributed among
ethnic groups.

Table 3

Number of Fifth Graders Distributed Among Ethnic Groups
" In Selected Montana Elementary Schools

Ethnic Group S . N %

Caucasian L - 429 82,37
Black ' 12 2.3%
Mexican American . ' 26 5.0%
Native American .. : 48 9.2%
*Other - : | 6 1.2%

Total ' 521 +100. 0%

*0f Oriental background; Japanese, Thai
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Dété depicFed in Table 3 indicatéd thgt the larges; percéhtage of
stuéentszﬁére Cauéasian, and.the lowest‘percéntages %ere Japaneée.or
Thai and Blgck‘

Table 4 depicts the number of fifth graders distributed

between non-Caucasian and Caucasian groups.

Table &4 -

' Number of Fifth Graders Distributed Between Non-Caucasian and
Caucasian Groups in Selected Montana Elementary Schools

Grouﬁ o - . o N %
Non-Caucasian .92 17.7%
‘Caucasian : 429 82.3%

Total : ‘ s 521 100.00%

Data depicted,iﬁ Table 4 indicated that the largest percentage of .
students were Caucasian and'the lowest percentage was non-Caucasian.
‘Table 5 depicts the number of fifth graders distributed between

female and male groups.
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Table 5

Number of Female and Male Fifth Graders In -
Selected Montana Elementary Schools

Sex S Nz
Female - o : 267 51.2%
Male C ' 254 48.8%

Total - ' 521 100.00%

Data depicted in Table 5 indicated that females and males were fairly
evenly distributed with 51.2 percent females and 48.8 percent males.
Table 6 depicts preference for illustrative style among fifth

graders when the illustration accompanied the literary fdrm; legend.

Table 6

Fifth Graders' Preference for Illustrative Style When the
Illustration Accompanied the Literary Form, Legend

Cartoon Photographic Impressidnistic Abstract Realistic
N 2 N % N % N Z N A

Observed 51 9.79% 175 33,59% 220  42,23%. &4 © .77% 71 13.63%
Expected 100 20.00% 100 20.00% 100:  20.00% 100 20.00% 100 20:00%

Calculated Chi Square - 310.89

Nﬁll Hypothesis 1 - there is no preference' among fifth

graders for illustrative style (i.e.,’realism, cartoon, abstract,
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impressionistic, photograpﬁic) when the i;lus;ra£ion accompanies the -
li;erary form, legend,

Based on the analysis presented ip Table 6,‘§he critical value
of qhi square with df=4 eqﬁals 9.49, Siﬁce-the calculated chi
.équarelis greater.than table value at .05,-;he null hypothesis of no
preference is rejected.

From the data depicted in Table 6, it‘can.be concluded that
- there was .a preferenée” among £ifth gréders for illﬁs;rative étyle
(i.e., realism, cartoon, abstract, Iimpressionistic, photographic)
when the illustration acéompanied'the iiterary éorm, legend. The
rank order for fifth gr;deré' preferences‘was:

1. Impreséionistic

2. PHotograpﬁic

3. Realistic

4. Cartoon

5. Agstract
The data indicated that tﬁere was a tendency améng fiffh"graders to
chéose impressionistic style when the illustration acéémpaﬁied.the'
1iterary form,'legéﬁd; -

féble Z.depicté'préference fof'illustrative style among fifth~:

graders when the illustration accompanied the literary form, poem.
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Table 7

Fifth Graders' Preference for Illustrative Style When the
Illustration Accompanied the Literary Form, Poem

Cartson Photégraphic Impressionistic Abstract Realistic
N % ‘N % N % N % N A

 Observed * 40 7.68% 226 43.38%. 147 28.21% 2  .38% 106 20.35%
‘Expected 100 20.00% 100 20.00% 100 20.00% 100 20.00% 100 20.00%

Calculated Chi Square = 299.78

Nsil Hypothesis 2 ; there is no pfeference among fifth g?aders
for illustrative style (i.e., realism, cartoon, abstract, impfessionis-
tic, photographic) when the illsstration accompanies the literary
form, poem. |

.Based on the analysis presented in Table 7, the cfitical valus
of chi square Wi;h df=4.equals 9.49. ‘Since the-calculatsd chi squére
is éreafsrrfﬁan tabis vsiue at .05, the qﬁll hypothesis of no prefer-
ence"is feiected,' ‘

From the data depicted in Table 7, it can be concluded fhat

~ there was a_ﬁreference among fifth grs&efs for illustrative style'

. (i.e., realism, csrtoon, abstract, impressionistic, photographic) when
ths illustration accompanied the 1its£ary'fo¥m, pqeﬁ. The rank order
for fifth graders{ preferences was:

1. Photographic

2. Impressionistic
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'3, Realistic

4, Cartoon

.5. Abstract
The‘data ihdicéted tﬁat thére was a tendency among fifth graders to
choose photogréphié st&le whén the illustratiop‘accomﬁénied the
literary form, poem. | |

Table 8 depicts preference for illustrativé style among fifth

graders when -the illustration accompanied the literary form, bidgraphy.'

“Table 8

Fifth Graders' Preference for Illustrative Style When the
Illustration Accompanied the Literary.- Form, Biography

Cartoon -Photographic Impressionistic. Abstract Realistic
N % N % N 4 N % N %

Observed 92 17.66% 175 33.59% 45 8.64% 10 1.92% 199 38.20%

Expected 100 20.00% 100 20.00%Z 100  20.00% 100. 20.00% 100 20.00%

Calcuated Chi Square = 254;58

.Null Hypothesis 3 - there is no preference aﬁong fifth graders
for illusfrative style (i.e., realism, car;oon; abstracf, impressibn;
istic, photographic) whenlthe.illustrétioﬁ accomﬁanies the 1iterar§
-form, biography.

- Based on £he analysis presénted ithable 8, the critical value

of chi square with df=4 equals 9.49. Since the calculated chi square
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is greater than table value at .05, the null hypotﬁesis of no
ﬁreference is rejectgd.

From thé data depicted in Table 8, it can be concluded that
there was a preference among fifth graders for illustrative style
(i.e., realism} cartoon, abst;act, impreééionistic,'photographic) wﬁen
the illusfration accomﬁanied the literar§ form; biography...Thé rank

corder for fifth graders' preferences wéé:l |

1. 'Réaliétic |

é. Photographic ' .

31 Cartoon |

,4° Impressionistic

5. Abstract
Since the writer chose a biographical selection about an historical
character who lived priér to the‘perfecfion of‘photographié
inétruments, the reader should place limited value on the reéﬁlts of:
this item of the study. One could assume only that a realistic
style was chosen above cartoon, impfessiénistic, ér ébstraét style.
The preference fo;_photographic remaipslin doubt: |

"Téble 9 depiéfs the degree of indepeﬁdence in pfefergpée for™
illusf?ative style between male and female fifth graders when the

illustration accompanied the literary form, legend.
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Table 9

Male and Female Fifth Graders' Preference for Illustrative Style
When the Illustration Accompanied the:.Literary Form, Legend

Cartoon Photographic TImpressionistic Abstract- Realistic‘

N % N N 4 N % N A N %
Female 27 10.11% 98 36.70% 103 38.,58% 1 .37% 38.. 14.237%

Male 24 9.45% 77 -30.31% 117 46.06% 3 1.18%7 33 12.997.

Calculated Chi Square = 4.62

Null Hypothesis é - there is no significant difference in
preference between male and female fifth graders for illustrative style
(i.e., realisﬁ, cartoon, abstract, impressionistic, photographic) when-
the illustration accompanies the literary form, legend.

Based on the analysis presented in Table é, the critical value
of the cﬁi'square'test of independence with df=4 equals 9.49. Since

“the calculated chi square is less than .table value at .05{ the null
hypothesis of no significaﬁt difference is retained. | |

From the data depiéted in Table 9, it can be concluded that
there was no significant difference in pfeference between male and
female fifth gréders for illustrative style (i.e., realism, cartoon, '
abstract, impreséionistic, photographic) when the illustration
accompanied the literary form, ;egend. The rank order for female fifth .

graders! preferences was:
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l,' Impressionistic

2, Photographic

3. Realistic

4, Cartoon

5. Abstract
The ;ank érder for male fifgh graders' preferences was:

o 1. Impressionistic

2. Photographic

‘3. Realistic

4. Cartoon-

5. Abstract
The data indicated that there was é tendency for female and méle fifth
graders to choose impressionistic style'whgn the illustration
aécompanied t#e 1iter§ry'form, 1egend.. |

fable'iO depiéts thg degree of'independeﬁce in prqferencé for.
illuétrative styie betwéen.ﬁale and female fifth graders when the |

illustration-accompanied the literary form, poem.
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¢

Table 10

Male and Female Fifth Graders' Preference for Illﬁstrative-Style
When the Illustration Accompanjied the Literary Form, Poem

Cartoon Photographic Impressionistic Abstract Realistic
N % N % N - i N % N Z.

Female - 20 7.49%7 131 49.06% 55 20,60% 2 -.75% 59 22.10%
Male 20 7.87% 95 37.40% 92  36.22% 0 .007 47 - 18.50%

Calculated Chi Square = 18.09

Null Hypothesis 5 - there is no significant difference in
preference betweenﬁmale and female fifth graders for illustrative style
(i.e., realism, cartoon, abstract, impressionistic, photographic) when
the illustration accompaniee the literary form, poem.

Besed on the analysis ﬁreSented in Table 10, the criticai
value of the chi square test of Zindependenee with df=4 equals 9f49.
Since the calculated chi square ie greater than fable value at .05,
the null hypothesis of no sigﬁificant difference is rejeétedt

" From the data depicted in Table 10, it can be cqncluded,that
there was a significant difference iﬁ.preference between male and .
. female fifth éraders for illustrative style (i,e., realism, cartoonm,
" abstract, iﬁpressionistic, photographic) when the illustration
accombanied the literary form, poem. The rank order for female fifth

graders' preferences was:
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1. Photog?aphic |
2. Realié£ic-

- 3. Impreséianistic
4, Cartoon
5. Abstract

The rank order for male fifth_gradersi preferencés was:

1. Photographic |
2. Impressionistic
3. Realistic

4. Cartoon

5. Abstract

The data indicated that there was a tendency for female fifth graders -

to choose photographic, then realistic styles; whereas, -there was a

tendency for male fifth graders to choose photographic, then impréss—

ionistic styles when the illustration accompanied the literary form,

- poem.

Table 11 depicts the degree of independence in preference for

" dillustrative style between male and female fifth graders when the

illustration accompanied the literary form,'biography.
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Table il'f

Male and Female Fifth Graders' Preference for Illustrative Style
When the Illustration Accompanied the Literary Form, Biography

Cartoon Photographic Impressionistic  Abstract Realistic

N % N % N % N %2 N %
Female 42 15,73% 106 39.70% 21 . 7.87% 5 '1.87% 93 34.83%
" Male 50 19.69% 69  27.17% 24 9,45% 5 1.97% 106 41.73%

Calculated Chi Square = 9,25

Null Hypothesis’6 ~ there was no significant difference in
" preference betwéen male and female fifth graders for illustrative
style (i.e., realism, cartoon; abstract, imp;essioniStic, photographic)
:When the illustration accompanies tﬁe literary form, biography.

Based on the analysis presented in Table 11, £he critical
value of the chi square test of independent with df=4 equals 9.49.
Since the calculated chi square is less than table value at .05, the
null hypotheses of no significant difference is retained.
| From the data depicted in Table 11, it can be concluded that-
there was no_signifiéant difference in preference between male and -
" female fifth graders for illustrative style (i.e., realism, cartéon,
abstract, impfessionistic, photographic) when thé illustration | . . .i
accompanied the‘literary form, biography. The rank 6rder for femalé,‘

fifth graders' preferences was;
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1. 'Phopograpﬁic:

2, Realistic

3f Cartoon

4, Tmpressionistic

5. Abstract
The rank order fo? male fifth'graders‘ preference was:

1. Realistic

é; Photographic

3. Cartoon

4, Impressionistic

5. Abstréct

Althoﬁgh there was no éignificant differenqe in preferenégll
begween'fémale and male.fifth-graders for illustrative style when the
illustration‘accompénied the literary form, biography, the data
indicated that there was a tendency for female fifth graders to choose
photographic style; whereas, there was a tendency for male fifth
graders to choose realistic'style.

Iable 12 ‘depicts the degree of independence in preference for
i11UStratiVe style between Mexican Americén and Caucasian fifth

graders when the illustration accompanied the literary form, legend.
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Table 12
Mexican American and Caucasian Fifth Graders! Preference fof

Illustrative Style When the Illustration Accompanied the
Literary Form, Legend

Cartoon  Photographic Impressionmistic  Abstract Realisﬁic
N % N Z N Z. N % N Z

Caucasian 39 9.09% 129 . 30.b7Z 192 44,76% 3 .70% .66 15.38%

Mexican 519.23%2 11  42.31% 10 38.46% 0 00 0 00
American :

Calculated Chi Square = 8,20

Null Hypothesis 7 - there is no significant difference in
preferénce between Mexican American and Cauéasian fifith}graders for
illustrative style (i.e., realism, ;artoon, abstract, impressionistic,
photographic) wheﬁ the illustration‘accompaniés the literary form,
legend.

Based on the analysis presented in Téble 12, the critical
value of the chi square test of independence with df=4 equals 9.49.'
Sinée the calculated chi square is less than table value at .05, the
null hypothesis of no significant difference is retained.

From the data depicted in Table 12, it can be concluded that
"there was.no significant difference in preference bétween Mexicaﬁ
Américaﬁ and Caucasian fifth graders for illustrative‘style (i.e,,

realism, cartoon, abstract, impressionistic, photographic) when the
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illustration éccompanied the literary form, legend, The rank order
for Caucasian fifth graders' preferences was: -

1. TImpressionistic

2.. Photographic
3. Realistic |
| . . 4, Cartoon

5. Abstract'
‘The rank order.for Mexican American fifth graders' preferences was:

1. Photographic

2. Impressionistic

3. ’Cartoon

4. Realistic (same rank)

5. Abstract (same rank)

Althouéh fhére was no significant difference in preference
between Caucasian and Mexican American fifth graders for illuétrative
style when the illﬁstration qccompanied the literary form, légehd, £he
data indicated that there was a tendency for Caucasian fifth graders
to choose impressioﬁistic style; whereas, there was a tendency for
Mexican American fifth graders to éhoose photogfaphic style,

Table 13 depicts the degree of independence in preference for

: iliustrative styie between Mexican American and Caucasian fifth graders

when the illustration accompanied the literary form, poem.
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Table 13
Mexican American and Caucasian Fifth Graders! Preference for

Illustrative Style When the Illustration Accompanied the
Literary Form, Poem.

Cartoon  Photographic TImpressionistic Abstract Realistic

N g N % N 7 . N 7z N %
Caucasian 33 7.69%7 179 41.72% 128 29.84%7 - 2  .47% 87. 20.28%
Mexican .2 7.69% 15 57.69% 8 30.77% 0 0 1 3.85%

American

Calculated Chi Sauare = 5,02

4

Nuil Hypothesis 8 - there is no aignificant difference in
preference between Mexican American and Caucasiap fifth graderslfor
illustrative style (i.e., realism, cartoon, abstfact, impressionistic,
photographic) when the illustratioﬁ accompaniesithe literary form,:poem.

Based on the analysis presented in Table 13, the critical
"vaiue of the chi sqaafe test of independence with df=4 equals 9.49. .
:Since,the.aalcuiated chi Squaie is less than table value at :65, the l
null nypothesis of no significant difference is rétained.

:from the data depicted in Table 13, it can be cbncluded‘that
there was no sigﬁifiqant difference in preference betﬁeen Mexican
Aﬁerican‘and Caucasian fifth graders for illusfrative style (i.e.;
~ realism, cartoon; abstract, impressionistic, photographic) when tha

illustration accompanied the literary form, poem. The.rank order for
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.Caucasian fifth graders' pfeferences was

1. Photographic

2. Impressjonistic

3. Reaiiétic

4. Cartoon

5. Abstract
The raﬁk order’ for Mexican Américan fifth graders' prefefences was:

1. Bhotographic

2. Impressionistic

3.. Cartoon

4. Realistic

5. Abstract

The data indicated that there was a fendency for CaucaSian‘and>
Mggican Ame?icaﬁ fiffh gfaders to choose‘pﬁotographicfsty;e when the
illustration aécompanied the literary form, poem.

Table 14 depicts.the degree‘of indepen&eﬁce in preference
“for illustrative style befween.Mexican American aﬁd Caucasian fifth

graders when the illustration accompaniéd the literary form, biography.
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Table 14
Mexican American and Caucasian Fifth Graders' Preferences for

Illustrative Style When the Illustration Accompanied the
. Literary Form, Biography

Cartoon Pﬁbtographic Impressionistic Abstract Realistic

N 2 N % N % N %2 N %
Caucasian 76 17.72% 136-31.70% 34 7.93% 8 1.86% 175 40.79%

Mexican 4L 15.387% 15 57.69% 3 - 11.547% 0 00 4 15.38%
"American ) ) ' o

Calculated  Chi Square = 9.97

Null .Hypothesis 9 -~ there is no significant diffefenée-in
'bréference'between ﬁexicén-Americaﬁ and-Caucasian'fifth graders for
illustrétive style (i.e., realism, cartoon, -abstract, impressioﬁiéfic, -
.photographic) when thé iilustration acgémpénigs the litefary form;.
biography. | | :
| Based on the -analysis presented in Téble 14, the critical
yalue of the chi sduare tgst of independence with df=4.équals‘9.4§.
Since the célculatéd chi square is greater than table‘value'at the
;05, the nuli hypo£hesis of no significant difference is rgjeéted.
From ‘the data depicted in Table 14, ‘it can be concluded that
there was a‘significant difference in preference between Mekican
'Ameficén and Caucasian fifth graders for illusgrative style (i.e., f

realism, cartbon, abstract, impressionistic, photographic) when the
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ilf;sffaéion aqcémpanied the iiterary form; biogfaphy. The rank
order for Caucasian fifth gradefs' preférénceg_was:

1. Reéliétié

2, Photogfaphic

3. Cartoon

4, Impressionistic

51, Abstract
The rank order for Mexican American fifth graders' preferences was:

1. Photograph%c

2. Cartoon (same rank)

3. Realistic (same fank)

4, Impreséionistic'_

5. Abstract.

The data indicated that there was a tendency for Caucasian

fifth graders to choosé realistic then photographic styles; wheréas;“

there was a tendency for Mexican American fifth graders to choose
photographic:theh cartoon étyles when the illustration accompanied
the iite;ary form, biography.

Table 15 depicts the degree of indepéndenée'in preference for
,illustrativg style between Native American and Caucasian fifth. -

graders when the illustration accompanied the literary form, legend.
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‘ : ' Table 15
Nativé'Americaﬁ and Caucasian Fifth Graders' Preference for-

Illustrative Style When the Illustration Accompanled the
therary Form, Legend

Cartoon Photographic Impressionistic Abstract Realistié.

N % ‘N % N % N 2 N %
Caucasian 39 9.09% 129 30.07% 192 44.76% 3 .70% 66 15.38%
Native 3 6.257 28 58.33% 13 27.08% 1 2.087 3 6.25%

American-

| Calculated Chi Square = 17.49

Null Hypotheéis‘io -~ there ié no significant difference in
preference Between,Native Amgricah and Caucasian fifth graders.for-

- illustrative sfyle'(i.e.;.realism, cartoon, ;bstraét, impressionistic,
photographic) when the illustration accgmpanieS'the literary form,
1eg¢na. |

_BQSgd on thé analyéis presentea in Table 15, ;he cfitical
. value of the cﬁi équare test of indepeﬁdence with df=4 equals 9.49.
Since ?he calculated‘chi square is greater %hén table value'at..OS;"
the null;hypothesis of.no significant difference is rejected.
From the-data dgpicted in Tab1e215, it can be céncluded that
;here was a'sigﬁificant difference in preference beéweeh Native
' Americ;n ;nd Caﬁcasian fifth graders for illustrative'style (i°éta

" realism, cartoon, abstract, impressiohistic,_photographicf when. the
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illpstyétéon acco@pénied tﬁe‘literary form, legend. The rank order

‘

foriCaucésian fifth gréders',preferences was:

1. Impressionistic

2. ‘Phot§graphic‘

3. Realistic |

4, Cartoon

‘5. Abstract
The rank order- for Native American fifth gfadersf preferences was: .

1. Photographic K |

2. Iﬁpressioniétic

3. .Cartoon (same ﬁgnk as .realistic)

4, .Realistic:(samé rank as carfoon)

5. Abstract

The data indicated tﬁat thére was a tendency'fpr Caucasiaﬁ
fifth g;gdefs to choose‘iﬁpressionistic style; whereas; there was -
a tendency for Native American fifth gradérs.to choése photographic o
étyle when £he illustrétioﬁ accompanied the literéry form, legend.

Table 16 depic;s:;he degree of independence iﬁ preference f6¥
 i1lustrati§e séylg‘between.Native Americéﬁ'and Cauca;ian fiftﬁ :

graders when the illustration accompanied the literary form, poem.
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Table 16-

Native American and Caucasian Fifth Graders' Preference for
Illustrative Style When the Illustration Accompanied the
Literary Form, Poem

Cartoon Photpgraphic Impressionistic . Abstract Realistic

LN % N % N % N % N %
Caucasian 33 . 7.69% 179 41.72% 128 ~ 29.84% 2 .47% 87 20.28% -

Native '3 6.25% 22 45.837 9 18.75% 0 00 14 29.17%
American . ) : .

Calculated Chi Square = 3.97

Null Hypothesis 11 —-there is no_significant difference in
preference between Nativé American and Caucasian fifth graders forn
illustrative-styie (irg.,:féalism, cartoon,_ébstract, impressionistic,
. phbtographic) when fhé‘illuétration acéompanies tﬁe 1iteréry form,
poem." |
Based on the énaiysis presentéd.in Table 16, the crifical
value of ?he chi square test of independence-with df=4 equals‘9.49.
Since the calculéﬁed.chi sduare is less than table value at 105; the
nﬁll hypothésis of no significant difference is retained.
Ffom‘the dafa depicted in Table 16, it can be concluded that
there was no significant difference inipreference between Native
American and Caugasién fifth graders for illﬁstrative style‘(i.é.,.

realism, cartoon, -abstract, impressionistid, photographic) when the
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il}dstraﬁion accoﬁpanied the literary'form, poem. The fénk order fér
Ca&casianjfifth gfaders' preférences'was:‘

1. Photographic

2. Impressioqistic

3. Realistic

4. Cartoon

5. Abstract
The rank order for Nétive American fifth graders' ﬁreferences was:

1. Photographic

2. Realistic.

3. Impressionistic

4. Cartoon

5. Abstract

The data indicated that there wés a tendency fér Caucésian and
Ngtive American fifth graders to choose photégraphic st&le wﬁen the
illustration accompanied the literary férm, poem.

'Table 17 depicts the degree of indeﬁendence in preference
for illustrative Style'between Native American and Caucasién fifth

graders when the illustration accompanied the literary form, biography.
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Table 17
Native American and Caucasian Fifth Graders' Preference for

Illustrative Style When the Illustration Accompanied the
Literary Form, Biography

Cartoon Photographic Impressionistic Abstract . Realistic

N % N % N % . N % N %
Caucaéian 76 17.72% 136 31.70% 34 7.93% 8 1;86% 175 40.79%
Native 6 12.50% 18 37.50% ;7 14.58% 2 4.17% 15 31.25%

American <

‘Calculated Chi Square = 5.44

Null Hypothesis 12 - there is no-significant differencé in
preférence between Native American and Caucasian fifth éréde;s fof
iilustrative style'(i.e., realism, cartéén, abstfact, impressionistic,
photographic) when the illustration accompanies the litefary form,
':biography..

Based on the aﬁaiysis presented iﬁ'Table 17, the criticgl
value of the chi square test of indepéndence_with df=4 equals 9.49.
Since the calculated chi.square is leés than féBle value at .05, the
null hyﬁothesis of no'éignificant differeﬁée,is retained,

From the data depicted in Tablé 17, it can bé coticluded that
there was no significant differénce in-pfeférence betwéen.NétiQe
Aﬁerican and Caucasian fifth graders for illustrative's£§ie (i;e.,

‘realism, cartoon, abstract, impressionistic, photographic) when the
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'illustrét%on.accoppanied'thé literary form,\biograpﬁy.: The fank
" oxrder for Caucasi;n_fifgh gfaders; freférences was:
1..IRealistic |
2, Pﬁot&grapﬁic_
- 3. Cartoon |
4. Impreséionistic.
5. Abstract
The rank order for Native American fifth graders' preferences was:
1. Photogréphic
2. Realistié
3. Impressionistic
4. Cartoon
'5. Abstract
Alfhough there was no significant difference in'preferenée“

between Caucasian and Native American fifth graders for illustrative

the data indicated thgt there was a tendeﬁcy for Caucasian fif;h
graders to choose realistic then photographic styles, wheréas, there
was avtendenéy for Native Américan fifth graaers ﬁo choose photo-~
grqphic fhen realistic styles.

| iable 18 depicts thé degree of independenée in p;eference for
iliustrgtive style between noq—Caucasian and éaucaéién fif£h gréders

when.thé illustration accompanied the literary form, iegend.‘

.style when the illustration accompanied the literary form, biogréphy,
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Table 18
Non—-Caucasian and Caﬁcasian Fifth Graders' Preference for'

Illustrative Style When the Tllustration
Accompanied the Literary Form, Legend

Cartoon Photographic Impressionistic .Abstract Realistic -

N % N % N % N % N %

Caucasian 39 9.09%Z 129 30.07% 192 44.7672 3 .70% 66 15.38%

Non- 12 13.04% 46‘ 50.00% 28 30.43% 11.09% 5 5.43%
Caucasian. ‘

Calculated Chi Square = 19.50

Null Hypothesis 13 - there is no significant.difference-in

" preference between non-Caucasian and Caucasian fifth graders for

illustrative style (i.e., realism, cartoon, abstract, impressionistic,'

_éhotégraphic) when the iilustration accompagies the literary form,
legend. | |

Based on the énalysis presented in Table 18, thg critical
value of the.chi square test of independence with df=4 equals 9.49.
Since the calculated chi square is greétér than table value at .05;
the null,hypothesis of ﬁo significant difference is rejected.‘

Ffoﬁ the data depicted in Table lS,'i? can be conéluded that
there was a significant difference in-preference between non-
.Caucasian and Caucasian fifth graders for illuétfative styié (i.e.;

realism, cartoon, abstract, impressionistip, photographic) when the |
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'illustratioq accompaniéd the literary form, legend. The rank order

for Caucaéian fifth graders' preferencesrwés:

1. Impressionistic

2,_:Photograpﬁic

3; Realistic

4. Cartoon

5. Abstract
The rapk order for non-Caucasian fifth graders'! preferences was:

1. Phot§graphic

2.‘ Impréssionistic .

3. Cartoon

‘ 4. . ﬁealistic

5; .Aﬁstrac;‘

Tﬁe défa indicgted that there was a tendency for Céucaéian
fifth graders to chqoéé iﬁpressionistic-stylé; ﬁhereaé,:theré Qas“g
?eﬂdency for non-Caucasian fifth graders to choose photographic
style, when fhe illustration accompanied.the literary form, legend.

| . Table 19 depicts the degree of indépendence in pfgfereﬁcé for
illust;ative style between non-Caucasian and Caucasian fifth graders

when the illustration accompanied the literary form,” poem.
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Table 19
Non-Caucasian and Caucasian Fifth Graders' Preference for

Illustrative Style When the Illustration
Accompanied the Literary Form, Poem

Cartoon Photographic Impressionistic Abstract ﬁealistic
N % N 4 N A N- A N

Caucasian 33 7.69% 179 41.72% 128 29.84% 2 .47% . 87 20.28%

Non © 7 7.61% 47 51.09% 19 20.65% 1 11 19 20.65%-
Caucasian . '

Caldulated Chi Square = 4.23

Nﬁll Hypothesis 14 - there is mo Significant difference in
preference between non-Caucasian and éauéaéian fifth graders for
~illustrative style (i.e.?‘realism,_cartoon; aBstract,‘iﬁpféssionistic,-
photographic) when the illuétration accompanies the literary form,
.poem.- |

Based on the analyéis presented in Table 19, the critical
"value of the chi square teét of independence with df=4 equals 9.49.
Since the calculated chi square is 1esé than tab;e value at';05, the
ﬁull hypotheses of no significant difference is retained. ;;

Froﬁ the data depictéd in.Tabié 19, it can be concluded that
‘there was no significant difference in preferencé be#ween non-
Caucasian an& Cgucasian fifth graders for illustrativé stylé (i.e:,

realism, cartooﬁ, abstract, impressionistic, photographic) when the -
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illustration accompanied the literary form, poem. The rank order for

Caucasian fifth graders' preferences was:

1.

2.
3.
4.

5.

Photographic
Impressiondistic
Realistic.
Cartoon

Abstract

The rank order for non-Caucasian fifth graders' preferences was:

1.

" 2.

3.

4,

5.

Photographic

Impressionistic (same as realistic)
Realistic (same as impressionistic)
Cartoon

Abstraét

The data indicated that there was a tendency for Caucasian

and non-Caucasian fifth graders to choose'photographié-style when

the illustration accompanied the literary form, poem.

Table 20 depicts the degree of independence in preference for

dillustrative style betweeén non-Caucasian and Caucasian fifth

graders when the illustration accompanied the literary form,

biography.
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Table 20
Non-Caucasian and Caucasian Fifth Graders' Preference for

Illustrative Style When the Illustration
“Accompanied the Literary Form, Biography

Cartoon _APhotographic Impreésionistic ‘Abstract Realistic
N 7 . N Z N % N %z N %

Caucasian 76 17.72% 136 31.70% 34  7.93% 8 1.86% 175 40.79%

Non 16 17.39% 39 42.39% 11 11.96% 2 2.17% 24 26.09%
Caucasian ’ s

Calculated Chi Square = 8.33

Null Hypgthesis-lS - therg is no significant difference‘in
preference between non—Caucasian and Caucasian fifth graders for
illustrative style (i.e., realism, caftéoﬁ, abstract{ iﬁpressionistic,
photographic) wﬁen.thé illustration accompanies the literary form,
biography.
| Based on the aﬁalysis presented in Table 20, fhe critical °
value of the chi_squafe test of'indepeﬁdencé with df=4 equals 9.49.
Since the calculated chi square is less than.table value at.,.05,
the null hypothesis of no-éignificant differeﬁcé is rétained;

From the data depicted in'Tabie 20, it can be concluéed
that ‘there was no significént difference in preference between
non-Caucasian and Céucasian‘fifth graders for illustrative style

(i.e., realism, cartoon, abstract, impressionistic, photographic) when
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the illusFration';ccompanied the lite;a?y form, bipgraphy. The rank
ordér fof.daucasién fifth graders' preferences was:

i. Reélistic

2. Photographic

-3. Cartoon

4. Impressionistic

5. Abstract
"The rank order for non-Caucasian fifth gradérs' preferences was:

1. Photographic

2. I.{e.alistic.

3. Cartoon

4. Impréssionistié

5. Abstract

Although thére was no significant difference in preference
between Caucasian and non;Caucasién fifth graders for illustrative
style when the illustratidn accompanied the literary form, biography,
the data indicated that there was a tendency for Caucasian fifth
graders to choose realistic then photographic style; whereas, there
was a tendency for non-Caucasian fifth'gfeaders to choose photo-

graphic then realistic style.
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Tables-Illustrative Style and
Literary Form

- Table 21 depiéts the number and percentage of literary
selections distributed among the various literary forms in the middle
grade textbooks surveyed. Also contained in Table 13 is the number
and percentage of illustrations distributed among various styles .for
particula? literary.forms,

The textbooké surveyed were those published by the following
companies: Scott, Foresman, Houghton Mifflin, Hérper ana Row, Ginn;

Holt, Rinehart and Winston.




Table 21

Number of Tllustrations and Literature Selections Distributed Among Illustrative Styles.and
Literary Forms in Grades 4, 5, and 6 Middle Grade Reading Texts

. . Contemporary
Traditlonal . Modern Realistic
Literature Drama Fantasy Poetry "Flction
Number of
Selections 100 - 22 48 186 143,
Percentage
of Total 10.35% 2.28% 4,97% 19.25% 14.80%
‘N % N b3 N % N % N %
Cartoon 135 29.03% 42 40.78% 57 - 19.32% 57 22.80% 134 14.32%
Photographic 13 3.87% 8 L 7.77% 1 347 99 39.60% 24 2.67%
Impressionistic 149 32.047% 6 5.82% 65 22.03% 33 13.20% 153 16.35%
Abstract 77 16.567% g 8.747 23 7.80% 34 13.60% 37 3.952
Realistic 86 18.49% 38 36.89% 149 50.51% 27 10.80% 587 62.712
Total Number of
Illustrations 465 103 295 250 936
Historical Informarional N Reading
Fiction Article Biography ’ Activities
Number of
Selections 34 233 56 . 144
Percentage . .
of Total 3.52% 24.127% 5.80% ) 14.91%
N % N % N K4 N Z
Cartoon 0 .00% 57 6.03% 13 4.90% 76 44.97%
Photographic 0 .00% 621 ©65.71%Z 103 38.87% 6 3.55%
Izpressionistic 61 34.86% IA] 4.55% 59 22.26% 3 1.78%
Abscract 3 1.71Z 21 2.22% 1 .38% 2 -1.18% |
Realistic 111 63.43% 203 21.48% 89 33.58% 82 48.52%
Total Number of L.
Illustrations 175 945 265 ° 169

AN
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From thg‘data depicted in Table 21 it can bé‘concluded that
vthe-highést percentage of illustrative’style for traditidnal litera-
ture (including‘legeﬁd) was impressionistic. The highest percentagé"
of iilust?étive style for poetry was phqtogfaphic. The highest
percentage of illustrative style for biography was also photographic.
The highest percentage of literary forms were informational artiéies,
poetry, reading activitigs, contemporary realisfic fiction, traditibn;
al 1iterafure{ biograﬁhy, modern_fantasy, historical fiction, and
drama. Although poem, legend, and biography ranked second, fifth;

and SiXth in occurrence, these forms were chosen for investigation

"in this study over others because of their recognizable and distinctive’

form. For example, cdntempofary realistic fiction can assume variéd
settings, characterization, and plot.
Table 22 compares illustrative style preference of fifth grade

students and styles used in published reading materials.




Table 22

Ranks of Preference by:Students and Utilization by Publishers of’
Illustrative Styles for Selected Litera;y Forms

Biography

Illustrative Legend : ' Poem _
Style Student Publishex Student  Publisher Student Publisher
Impressionistic 1 1 2 4 4 3
Photographic 2 5 1 1 2 1
Realistic. 3 3 3 5 1 2
Cartoon 4 2 4 2 3 - 4
Abstract 5 4 5 3 5 5

LTT
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It is of interest to note that both stuﬂents and publishers
'opted_fqr_impressionistic illustratiﬁe ééylé for legend. Publisheré
utilized caftoon_férm mofe often than pﬁotographic while étudents.
choée_phofbgrabhic aver carﬁoon.

Both publishers and students preferred a phofograéhic style
for the poem. Pﬁblishers} however,_util&zed cartoon and absfract -
forms more oftep than impressionistic and realistic.  Students-
preferre& impressioniétic and realistié styles over cartoon'andl
abstract styles. Photographic and realistic illustrations were
ranked és the first an&,second preference for bioéraphy by Both'

_ students and:publisheré.- Impressionistic‘and c;rtbon styles were
ranked ip'third and fourth p?eference and abstract illustrations

_were the least preferred style by both.

Summary

The purposé of this.study was to investigate_the type of
illust;ative style preferred by fifth graders in selected Montana
schools. 1In order to test the efficiency of the procedures and the
reliability of thg instrument used in the study, a piléf stud& was
conducted by éhe.resgarcher. Seventy-three fifth gradetstudents'in
four”classroéms were chosen from three.elementary schools. The
deSign.for the pilot study wds a "beforeééfté}"'design. qu'méasufes

.of subjects'1pfeference;for‘illustratiVe style were obtained. ”Thé
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second measure followed seven days after the initidl session. Subjects

iﬁ the ordér check group were'presented the slides in a different
order duripg the post—test'bart of éhe study. Subjects in the
reliability check group were presented the slides in the same ordef-
during the pre-test and post—-test part of the study.

) Tables were présentedito show the fercent consistencies of
fifth gradé-students"preféfence indications for an order check:aﬁd
a reliability‘cﬁeck;. The dééa indicated that peréehf consistencies:
of test—refes; preferehce.indicatioﬁs for both the order‘cheék and
reliabilify cheék were above the 50 percent level.

Féi;owing'the pilot study, the reseérchef.initiaéed'the
procedures. for the study. All fiye hundrea twenty-one subjects
participafing in the study were fifth grade students from twenty-
‘seven classes in elementary schools in Montana. Schools selected
weré those identified by a representativé of the State Departméﬁt.of'
Public Instruction and schoél district pfincipals as having a high
proportion of‘Mexicéh Ameriéan, Native American, and Caucasian
stﬁdénts."TéBie; &ére presented to show the number of fifth gradérs
distfibuted among ethnié groups; betweeﬁ noﬁ—Caucasian and Cauﬁgsian '
, grdﬁps, and between maie'and:female categories.

Data iﬁdicated that l).the largest ﬁercentage of students were
Cauqasian,_and the lowest percentages were Black and Japanese or

Théi; 2) the larger percentage of students were Caucasian and the
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lower i)e;;centage was non-LCaucasiaﬁ; and 3) femaleé and I_nales were'fairly
evenly distributed with 51.2 percent females-and 48,8 petcent males.

|- ' Tables were also presented to show the frequency of choice for
a particular illustrative st&le when thé illustfétion accompénied a
certéin literary form, the‘percentage of choice for a particular
illustrative style when the illustrationjaccgmpanied-a'éertain'litergry
:form, and the'calculéted valﬁe of chi sqﬁare. Each table was.followed
by aistatgment of hypothesis; a data analysis, and comﬁents on the
specific preferences of the groups of fifth graders and literary form
invquesfion.

‘The chi squafe goodness of fit calculatién for the hypothesis
of no preference for illustrative style indicated that there was a
preference among fifth graders for illustrative style (i.e;, realis-
tic, cartoon, abstract, impressionistic, photographic),wheﬁ the
" illustration accompanied the literary form, 1égénd. The fank order
for fifth éraders; preference was'l) impreséionistic, 2).photographic,
3) reaiistié; 4y cértqon, 5).abstract. The data indicéted that there-
was a teﬁdency amohg fifth graders to choose impressionistic style’
whén thé illustfatiéh accompénied the 1iterafy form, -legend.
The chi square‘goodness of fit calculation for the ﬁypothesis

of no preferenqe for‘il;ustratife style indicated that there was a
preference amoné fifth graders for illustrative style.(i.e., realis—:

tic, cartoon, abstract, impressionistic, photographic) when the
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il;gstration accompanied the literary form, poem. The rank order for
"fifth graders' preferences was 1) photographic, 2) ;mpressionistic,'
3) realistic, 4) cartoon, 5) abstract. Tbe'data indicated that there
was a teﬁdency'among fifth graders to choose photographic stfle when
the.illustratioﬁ gdcémpanied the 1iterary'form, poém.

.. The chi'squa?g goodness of fit calculation for the hypothesis
Sf ﬁo preference for iilustrati&elstyle indicated that there ﬁas a
prefefénce among fifth graders for illustratiye style when tﬂe
illusfratiqn accompénied the literary form, biagraphy. The rénk order
for fifth graders' preferences was 1) realiétic, 2) photographic,
3) cartoon, 45 iﬁﬁressibnistic, 5) abstract. The data indicated that
there was a tendency among fifth graders to choose Photoéraphic étyle
when the-illustrgtiqn accompanied the literary form, biography.

The éhi square tést_bf independence calculations forﬂthe null
hypotheses of no-sigﬁifiqant difference in preference for illustfafive
style:indicatéd that there were four gigﬁificant differences in
prefefencg for illustrétive style (i.e.,‘reélistic,.cartoén; abstract,
imp;essionistic, photographic) between 1) mélé and female fifth
graders Qhen the illustration accompanied the literary form; poem;

2) Mexicén American and Céucasian fifth graders when'the illustratioﬁ
accompaﬂied the 1iterafy form, biography; 3) between Native American
énd Caucasian fifth graders when the illustration accompanied the

'1iterafy'form, legend; and 4) between non-Caucasian and Caucasian
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fifth gréders wheﬁ the illustration accompanied the literary form,
legend.
1) There was a significant difference-in preference between

male and'femalé'fifth'graders for illustrative style (i.e., realism,
cértoon, aﬁstraé;; impressionistic, photographic) when the illustra-
tion aécompéﬁied the 1iter§ry form, poem. The~£ank order for'female1
£ifth graders' prefgreﬁces for illustrative style when the illustra-
tion accompanied the literary fo;m, poem was: photographic, fealistic,
impressionistic, cartoon, abstract. The rank oraer for male fifth
graders' preferences for illustrative style when the illustration
Iaccompanied‘the literary.fo;m poem was: photographic, impressionistic,
reéiistic, cértqon, abstract. The data iﬁqicated that fhere was a
ten&ehcy for fémalé fifth .graders to choose.photographic; tﬁen
..realistic stylé;ﬂwhereas, there was a tendgncy'fOr malé fifth gradérs
to choose.photographic ;hen‘impressionistic style 'when the illustra-
tion accompaﬁied the literary form, poem.

| : 2) There was a sigﬁificant difference in preference between
Mexican Améfican gnd Caucasian fifth graders for iIlustrati&é style
(i.e., rgalism, cartoon, abstract, impressioﬁistié; photographic)
when the illustration accompanied the litefary form, biogréphy. The
rank order for Caucasian fifth gradérs'.frefereﬁées for iliustrative
style Qheﬁ the iilﬁstyatibn accompaniedithe 1iferary form biography

was: realistic, photographic, cartoon, impressionistic, abstract,
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The rank erder for Mexican %merican fifth graders' prefereﬁces for
illustrative style when the illustration'accompenied tﬂe literary
form, biography was: photographic, cartoon, realistic, impressionis—
tic, ebstrect. The data indicated that there was a-;endency for
Caueasian fifth graders to choose realistic then photegraphic style;
whereas, Fhefe was a tendency for Mexicep Aﬁe?ican.fifth graders to
chooee photographic tﬁen cartoon style when the illustfation
accompanied the literary form, biography.

3) There was a significant difference in preference between
Native American and Caucasian fifth grade%s for illustrative style
(i.e., realism, caftoon, abstract, impreseionistic, ﬁhotographic)
when the illustration eccompanied the literary form, legepda The
renk orde£ fof,Caucasien fifth graders' preferences when the
illustration accompaﬁied thevliterary fo;m, legend was: impressiohie—
tic, photographici fealistic, cartoon, abseract. The'raek order fof
ANative Américan fifth érade;s' preferences when the illuetratioh.
eccompanied the literery form, legend was: -ﬁhotogfaphic, impression-
. istic, caftooﬁ, realistic, abstract. The data indicated that Ehe;e
was a tendency for Caucasian fifth grade;s to choose impressionistic
style; whereas, there was a tendency for Native American fifth . .
éradefs‘ to choose photogfaphic style when the illustration

N

accompanied the literary form,'legend. 
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‘4) There was a significant difference in preference between
non—-Caucasian and Caucasian fifth graders for illustrative gtyle (i.e.,
realism, cartoon, abstract, impressionistic, photographic) whén the
illﬁstration aécompanied the literary form; legend; The rank order
for Caucasian fifth graders' preferences‘fof illustrative style when
the illustration'accbméanied the literary form, legend was:
impreséionistic, photographic, realistic, cértoon, abstract. The rank
order for non-Caucasian fifth graders' preferences for illuétrative |
style when the illustration'accompaniéd the literary form, legend was:
photographic, impressionistic, cartoon, realistic, abstréct. The
da;a indicated thét there was a tendency for Caucasian-fif;h graders
to cﬁodsé impressionistic style; whereas, there was a tepdency for
ndn4Caﬁcasian’fiith graders to choose photographic stylé when the
'illustrétion accompaniea:the.lifeiary fofm;.legend.

- The chi square test of independeﬁce.for the null hypothéses_
of no significant difference in preference for illuétrative Stylé
indicated that there were eight no significant différences in
preference for illustrative style (i.e.,_realism, cartoon, abstract,
-impressionis;ic, photographié) between' 1) male and female fifth
:gradérs When’the illuétfatioq accompanied the literary form, legend,
2) male and:femaie fifth graaers when the illustration accompanied'the
1itefary.fofm, biogﬁaphy,,S)'Mexican A@érican and Caﬁcasian fifth

gréders when the illustration accompanied the literary form, legend,
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4) Mexiéap Ameriéan and Caucasian fifth graders when the illustration
’ accompaniéd the literaiy form, poem, - 5) Native Americén and Ca;casian '
fifth éraders_when the illustration aécompaﬁied tﬁe iiterary form,
poem; 6) Native American and Caucasian fiftﬁ graders when the’
illustration'accompahied the literary form, biography, 7) non-Caucasian
and C;ucasian'fifth graders when the iilﬁstration accompaﬁiéd.the_
literary form, poem, 8) non-Caucasian and Cgucasian fifth graders
&hen the illustration accompénied the literary form, Biography;

1) The rank order for female and male fifth.graders'
preferences for illustrative style when the illustration accoﬁpanied
" the literary form, iegend was: impressionistic, photographic, reélis—
ittié, cartoon, abspract. The data indiéated that there was a téndency
for female and male fifth graders to. choose impressionistic stylé
Qhéﬁ_the illustration accoﬁpanied the literary fqrm, legend.

25 fhé.rank.order for female fifih graders' prefeiences when
the illustration aécémpanied the literary form, biogr;phy was: -
photqgraphic, reélistic, cartoon, impressionistic, abstract. The
rank oraer for male fifth,gfadgrs' preferences when the illustration
accompanied the iiterary form,'biography was: realistic, photo- |
graphic, cartoon, impressionistic, abstract. Although there was no
significant diffefence'in préference between femaie and male fifth
graders for illustrative style when the illustra;ion accompanied the

literary form, biograbhy, the data indicated that there was a
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teﬁdency‘for feﬁéle fifth gfaﬁers to cboosg photograﬁhic'style{
whereas, fhere was a tendency for male fifth graders-to choose
realistic style. |

3) The rank order for Caucasian fifth graders' pfeferenceé
when the illustration accompénied the 1iteraryiform, legend was;
impressiopistic; photographic, realistic, cartoﬁn, abstract.. The rank
order for Mexicaﬁ-American fifth gradersi prefereﬁces when the
illustration accompanied the litergry fopm, legend was: photog;aphic,
imﬁreésiohistic, c;rt&On, realistic, abstract. Althdugh there was
no significant difference in preference between Caucasian and Mexican
,Amefican fifth gradefs for illustraﬁive styie when the illustration
accompanied the literary form, legend,'thé data indicated that there
was a tendency fof Caucasian fifth graders to choose impres;ionistic
style; whereas, there-was a tendency for-Me#ican American fifth
graders to cﬁoose'phoﬁographic style.

4) The rank order for Caucasian fifth graders' preferenées
when the illustration accompénied the literary form poem was:
photographic, impressionistic, realistic, cartoon, abstract. The
rank ordef for Mexican Amefican.fifth grade?s' preferences.when-tﬁé ‘
,illﬁstration gccompﬁnied the literary form, poem was: phofographic;
impressionistic, cartoon, realistic, abstract. The data inaicated

that there was a tendency for Caucasian and Mexican American fifth

graders to choose photographic style when the illustration accompanied
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the literary form, poem.

5) The rank order for Caucasian‘fifth graders' preferences
when the illustration accompanied the literary form, poem Wa;:
photographic, impressionistic, ;ealistic, carfoon, abstract. The
.- rank order for Native.Ameriqan fifth graders' preferénces when the
illustration accompaniéd.the literdary form, poem was: fhotographic,
reélistic, impressionis;ic,’cértoon, abstract. Tﬁé data.indiéétéd
that there was a tendency for Caucasian.and-Natiﬁe American fifth -
gréders to choose pﬁofqgraphic style when the iliustration accompanied
the literafy form,‘poem,‘ |

"6) The rank order for Caucasian fifth graders"preferences
when the illﬁstration.accompanied the literary form, biography was:
realistic, photographic, cartoon, impressibnistic, abstract. fhé
rank order for Native American fifth gfaders' prefefenceé when the
illuétrgtion accompanied the literary.form, biography Waé: photo—
graphic, realistic, impressionistic, cartoon, abstract. Although '

there was no'significapf difference in breférence between Caucasian
and Native American fifth graders for illustrative style when fhe
illhétfatibn accbﬁpapied the literary fSrm, biégraphy, £he daté
indicéted that there Wéé a tendency for Ca@cééian fifth graders to
'cﬁoose'realis£ic then photographic style; whereas, there was a
.tendency.for Native American fifth graders to choqse photogrgphic then

realistic style.
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7) The fapk Qrder for Caucasian and‘non—Caﬁcesian fifth
graders' prefefencee when the illustration accompaﬁied the literary .
form, poem was: photographic, impreseioniStic, realistic, cartoon,
absfract; ‘The data indicated that there was a tendency fer Caucasian
and non—Caucesian fifth graders to choose photographic style'when-the'
illustration accompanied the literary fo?m, poemn,

8) The fank order for Caucasian fifth graders' preferences
when the illustfation accompenied the literary form, biography was:
realistic, photogrephic, cartoon, impressionistic, abstract. The
rank order for‘non—Caucesian fifth graders' preferencee when the
illuetration aecompapied the literary fo?m; biography was:

" photographic, reelistic,'certoon, impressionistic,'aBstrect. Although -
‘there.was no-significant‘difference in preference .between-Caucasian
and non-Caucasian fifth'gfaders for iilusfratiee style when the
illustraﬁion accompaﬁied the literary fofm,.biography, the data
indieated that there was a tendency for Caucasian fifth graders to
choose realispic tﬁen-photographic styie; whereas, there was a
.tendency for non;Ceucasian fifth graders to choose photographic then
'reaiietic stylep |

The middle‘grade reading texfbooks ef five major compaﬁies
were surveyed eo‘determine the number of 1iterary selections and
"illustrations distfibuted among 1iterery forms and»illuetratiye

styles. Tables were provided to show 1) the number and percentage
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- of literary selections distributed among the various 1itérary forms
in the middle grade textbooks surveyed, 2) the numbe? and percentage
of illustrations distributed among various styles for particular

literary forms, and 3) the comparison of illustrative style preference

of fifth grade students and styles used in published reading materials.

The highest perceﬁtagé of illustrative 'styles for traditipnai
literature (including.legend), poetry, and biography were impfession—.
istic, photograpﬁic, and phéfographic, fespectively. The highést
‘percentage qf 1itefary forms were informqtional articleé,,poetxy,
reading activites, contemporary realistic fiction, traditional
literatufe, biogfaphy,:moderﬁ fantas&, histbri¢ai_fiction, and

drama. Althoﬁgh poem, legend, and biogfaphy~ranked-second, fifth,
and_sixth in occurrence, tﬁese forms were éhésen for investigatién

in this study gier others because of their recognizable and distinec- :
tive form.

'.Data indicated théf-both students and publishers opted for
impressionistic illustrative style for legend. Publishers utilized
cartoon style more often than photographic while students choose
' photbgraphic_ovér cartbon.. Both publishefs an@ étudents preferred
a photogréphic st&le for the péem. Publishers, however; gtiliged
cartoon and abstract forms more often'than impressidnistic and -
realistic. Students pfeferred impressiénistic and realistic styles

over ‘cartoon and abstract styles. Rgalistic and photographic
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illustrations were ranked as_the first-and second préférencg for
biography by students. Publishers utilized photographic and realistic
illustrations in first and second order for biography. Cartoon and:
impressionistic styles were marked as third and fourth preference by
étudents while publisﬁéfF utilized impréssionistic'mpre often than
ca;foon style for Biograbhy.' For biography abstract illustrations
were the leaét préferred byvstudents and the 1east used by'puBiisﬁers.

Iﬂe final sectién of this study will Be the summary, conclus--

ions, and récommendations. This will be found in Chapter 5.




Chapter 5
i SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

) Althouéh thefg has been much research in the. teaching of
reading, reading instruction still poses unique prbblems foruthe
teécher. The teacher,. for example, faces the authoritative énd
research-based opinion that no particular basal reading syétem should

be considered a panacea, Teachers, accordingly have been encouraged

by experts in the field to aﬂjust to the strengths and weaknesses of

a particular reading system. School personnel also have been
encouraged'to scrutinize closely the compoﬁeﬁts of reading programs
before pﬁrchésing'a reading series. This challenge placés a large
burden on the pﬁb;ié.elementary schools, fa%ticulaf;y ﬁhe teachers
and.other personnel résbonsible,for reading curficulﬁm in thoSe‘
schools, because basal readers traditibﬁally)have been the main tool
for tedching reading. Further, in order to make such appropfiate
purchases or adjustments. teachers and curriculum directors need-
Avalid information about many aspects of the specific materials and .
" the genéral reading proceSs. These aspecté include, among others,
.the reasons and methods behind vocabulary cbﬁ;rol ana the:relétion—'
sﬂip of Writing style, broadened contéﬁt, and illhstrative style to
student iﬁtefest;' Studies and authoritativg writings have pointed °
to thé impértapf poteptial that illus£ratiéﬂé'have fqr influencing‘

the interests of children. Receiving particular attention in
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publications haﬁe:been questions regarding children's preferences
for illustrative‘styie.

_The problem of thé study was to investigate the type of aft
_ style (i.e}; reaiistic; cartéon, abstract, impressionistic, phﬁpoi
gféphic):ppeferred by fifth grade: pupils in sélected Montana schools"
'.when thg illustration accompanied a particular literary form (i.e.,
~legend, poemn, biography). Another purpoég-waé to examine iliustratiéns
from all thé'selections of the five majof ﬁasal reading series texés
written for middle grade children in order to classify the type of’ |
illustrative styles found in them. An additional element of the study
entailed the reading, evaluating, and catggoriéing of'approximateiy
eight hﬁndred selections from the same‘majqf'baéal reading séries
‘texts w;itten for middle grade children.

- Research -ipdicated thaf'adult viewé on the appropriateness
of illustratiops.have not always coinéided Qith children's prefereh—
‘ces.

The need for thié study was based on éevefal points; Wfitefé

~in-the fields of reading and children's literature stated that today's .
children not only expect illﬁstrations but e#péct higher quality ones.
The likes and dislikes should be considered in the sﬁyle of art
incorporated in childfen's reading material; because children‘s
interest may be correspondingly influenced., Illustration produétion

also has assumed more space and ‘has raised.the price of reading
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textbooks. Should,thelstyles'of illuystrations in presently availaole
basal readers not be line with children's preferences, the efficiency
of reading instruction-might be decreased; This study was undertaken
to 1nvest1gate children's preferences for 1llustrat1ve styles used in
major. publishers middle—grade reading textbooks

Questions were posed relating to 1) the history of the use of
illustrations in basal reading material;'Z) the semantic functions
and utility'of illustrations in reading materials; 3) controversies
in the use of illustrations; 4) research findings on children's
preferences for illustrations; 5) the distribution of illustrations
anong.the types of illustrative style in the five major basal'reading
texts written‘for middle grade children; 6) the distribution of
selections among literary forms in the’same five-major basal reading
teth written for middle grade children; 7) the‘preference among
fifth graders for illustrative style when the illustration accompanied
a particular literary form;‘8) the difference in preferences between
male and female fifth graders for illustrative style when .the
illustration accompanied a particular literary form; é) the.differen—-
' ces in preferences“anong,Mexican American, Native American,'non—'
Caucasian and Caucasian fifth graders for illustrative style when'
the.illustration.accompanied a particular literary'form. Statistical
hypotheses ‘were established for the questlons relating to the

preference among fifth. graders for 1llustrat1ve style when the
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illustration acéompaniea a particular literary fofﬁ (i.e.,-lggend,
‘poem, biography),lthe‘differénces in preference between male and
female fifth'graders fof iilustrative séylé when the illustration
égcompanied a particﬁlartlitérary form, and the differenées:in
preferénce between Native American and Caucasian,.Mexican'Amefican
'aﬁd Caucasian, and non—-Caucasian and Céuqasian fifth graders for
illustrative style when the illustration accompanied'a particﬁlaf
literary form. |

General proéedures for the étudy were presented which included
a description of the review:of 1iteratﬁre, an-examination of
illuétrgtions oﬁ fivg major reading series in ofder to classify the
type of illustrétive étyle in them, an exémiﬁation'of selectiqps in
éhe-five major réading‘series in order to categdrize.fhém as to
1ite¥ary form; thé identification of literary selections qsed from
three major literary forms, the preparation of illﬁstrétions fqr
each of five categories of style, the preparation of an instrument
in the form of a bailpt for the recording of subjects' pfeferences,
the method by which stimﬁli were presenfed, and the method of
reporting data, findings,.conclﬁsions,'énd recommendations. Infor;'
mation obtained from a répfesentative of the State Departmeﬁt of
Public Instructipn'An& school district:priﬁéipals was used used to
select Montana'eleﬁehtary'échools having-é-high proportion of the

ethnic grdups noted above. .
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Recogniéed'limitatibns of the study wére that 1) the majority
of sources for the.ﬁaéer were taken frém the ﬁontana State University
LiQrary, a‘personalilibraéy, availabie ;ourCes through inter-
-1iérary loan, and ERIC materials for the ﬁeriod of January,:1970 to
October, 1976, 2) only selected Montana public school fifth gradé |
children participated in thé'sfudy, 3>'threg literary forms, fi&e
illust;ative styles, and three illustrations were ﬁsed, 4) individual
értists.prepared the illustrations in the different styles, ande) aﬁ
inadequate number Qf Black:students were ndt sémpled in orderlto
determine illuStrafive ffeférences for thé groﬁp.

Tﬁe following term;“were definéd: ;bstract;'basal reader,'
lsiography; cartooﬁ, childfén's literature, .contemporary realistic
fiction, dtamw,éfawing, grade, historical fictionm, illustfétiqn,
impressionism,infdrmatiqnalarticle, instrﬁctiénai material, middle
grades, modern fantasy, photograpﬁ, poetry, pfeferenqe;‘primary grade,
reading activity, realistic, and traditional literature. |
| The textbooks-examined in this study were middle-grade
rééding ééries te#ts from'five major baéalAfeading publighérs as .
determined by national sales. Sales information was provided”by.a
.déta-proceséing company, Market Data Retriéval. Illustrafiéns:in ;
a11‘the.tekté Wére.giéssified according tbliliustrative,stile (i.e.,
realistic, photographic,.éartoon, impressionistic, ébstract).

Literary selections from all the same texts were read, evaluated, and
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categofized'as ;b iiterary form (i.e., graditional literétdré, drama,
modern fantasy, poetry, contemporary realistic fiction, historical
fiction, informational article, biography, reading activity).

The five hundred‘twenty—one subjecté in this study were fifth'
grade students from tﬁenty—seven selected elementary schools in
Montana. Sphools were chosen which céntgingd ;,high proportion of
Mexican Amefican, Native American, and Caucasian students.

Three selections were chosen f?om'a middle-grade 5asal
reading text: a legend, a poem; and a biography. The selections were
‘chosen because they fairly represented subjects, themeé,.charactgriza~
tions, and forms which regularly appeared iﬁ fifth grade reading
programs and because tﬁe forms were considereq distinguishable and
recoghizabie by fifth grade students. |

Illustratibns.in each of the five categories of style (i.e.,
realistic, gaftoon; abstract, ‘impressionistic, phptogfaphic) were
prepared for a'part of each selection.‘ Each illustpatioﬁ was prepared
by an artist or photogr;pher of reputation who had experience wifh
children's illustrations or child?en's materials. The illustrétion
from the original text was also used. All- illustrations were
reproduced on 35mm slides. Each slide was prepared with a numbef
.and alphabetiéal letter so that When.projected-onto a séreeﬁ, it was’
identifiable by the child.

"An instrument in the form of a ballot was developed for the
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subject's recofding of preference for an illustratioﬁ. Number and
- letter combinations which corresponded to combinations on the slides
éppeared on the ballot. .

In all there were fifteeh slidés used in the study. Five
slides were prepared for each of three liferary selections. The five .
élides of illustratiVe styles for a singie selection were ordered
for presentation by assigﬁing,each a random number of oﬁe.to five,

Copies of each selection were provided the studeﬁts in_
order that they'could read along with the oral.taped recording of
the seleétion; Instructions were given. fﬁe taped recording was
played. Subjects were asked to cbnsider‘the slide they. 1iked best
as if it were to accompany the selection. 'The'five slides for the
selection were éhown_twice.

An informal check on the reliability of'the instrument,
the clarity of instructions, and the effiéiéncy of the procedures
was made by con&uc£ing a pilot study with sevenfy-three fifth grade
sfudeﬁté in.thrée public échools. Data from the pilot study appeared
to affirm the efficieﬁcy of the procedures and the réliability of the
_ﬁethod by ‘which preferénce was obtained.

.The responses of all the students were carefully “hand

tabulated and recheckgd before computér anal&sis of the data. The
Sigma Seven Computer ét Montana State University was utilized to

perform calculations.
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An extensive review of literature was made to provide iﬁfor—
mation regérding the history. of the use of illustrations in basal.
readers, the sémantic functions and utility of illustfations.ih :
reading materials, controversies in the use of illusfrations, and
research findings on children's preference for illustfatioﬁs. " The-
review pointed out that the History of the use of illusérations
probably began with the~earliestAcave drawings.and_progressed through
stone.inscriptiéns to modern photographic and silk screen color
processes. Various inventions and technological improvements added
an important development to the history -of reéding magerialé and the
use'of iliustrationg. .Aléhough the alphabetic system of writing
replaced piétpgraphic‘and ideographic writing processes, many.
messages are still not capable pf being éommunicated by the'alﬁhabé;ic
system alone. Illustrations were described as one means of éxtending
the meaning of written comﬁunica;ion. A tracing of the history of
reading texts pointed to éhe increasingly technical advancemehts in
producing illustrations. Recognized aé one oflthe firstsreading
texts was the Hornbook, whose single illustration, a croés; inféndéd
to emphasize the religious function of reading. Other phildren;s
‘books which included early attempts at illustration were thel

Battledore, The New England Primer, the Blue Back Speller, A New Guide

to the Englisﬁ Tongue, the North American Reader, and the Improved

Reader. Pictures in McGuffey's Eclectic Series beginning readers
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We%e more'bléntiful and more représentative af pbjegts‘and experiences
fa%iliar to chilafen. The review noted that, at the turn of the b
century, a trend started towgrd the use of more illustrations and

color. By 1925, the mechanical:make—up of readers had reached a high

degree of excellence with beginning readers often having as much as

forty percent of the space devoted to three color combinations. Still

more space was occupied by art work for basal reading systéms pﬁblish—
ed between 1940-50. Colors Qere used more freely for intermedi;te
grade gradgrs. Full ﬁage illustrations were found not uncommonly
in upper gréde readers; The 1950's saw artwork becoming more colorful
and profuse at the eafly levels., At this time some black an& white
illustrations were re—introduced.. Alternative placements of illustra-
tioﬁs,én the'page and actual photographs were a unique featuie for the
readers of the 1960's. Although fhe 1inguistié movement s 9f<the
1960's saw illustrations omitted eqtirely from some reading textbooks,
the 1970's found illustrations returning to a position of importanéé |
-in ail major reading texts.

Contemboraf& artists used media in various ways and the use
of many techniques influenced £he production of illustrations in
modern basal éeries. The review also noted that although most
linguists and reaaing authorities have recognized the utility éf the
use of illustrations in the teaching of reading, this utility has not

been universally accepted. Illustrations were noted as providing
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necessary vicarious experience, a fascination for children,.aﬁ
extension of meaning, significant particulars, a help for the child
in learning ﬁo read, and a dramatization of the spoken word. Other
authorities warned that although illustrations have value, they
should not dominate a book or.become a diétraction. Arl illuétration;
as a symbol, could clarify the wdrld of wordé, but still reméin
symbols, and have some limitations.

'CoﬁtrovérSies in the use of illustrations in basal readeré
included the relative value of illustrationms in cqﬁtributing to
motivation, decoding, comprehension,Aand'language stimulation.
Textbook illustrations also héve been under.examination for‘sexual
Qtereoﬁyping and ethnic bias. The review noted that although some
improvemént in balance and fairness has beeﬁ made in new maperials,
there was still some unevenness in the treatment of males aﬁd females.
Texf writers reportedly were becoming more ‘aware pf ethnic biaées.

Research findings of studies which sought to determine
children's preferences for illustration§ were also reﬁortedt Writers-

_ciaimed that no one particﬁlar style was most appropriate for
children. Genéral findings indicated that children preferred color,
réalism, and childhobd experiences in illustrations. Another writer
claimed that as children matured they apprecilated more abstract apd
sophisticated art design. ' :

In ordef to test the efficiency of the procedures and the
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reliabiiity Sf'thé.instrument used in the study, a pilot: study was'
conducted by the résearcher; Tables Were.presented4to shéw‘thé
percent consistencies of fiftﬁ gra&e students' preference'indications
for an order check and a reliability check. The data indicated that
percent consistenciés‘qf test-retest preference indications for both
the order check and reliability check were above the 50 percent level.

Following the pilot study, the researcher initiated the
procedures for the stﬁdy. Tables.-were presented to show the number
of fifth graders distributed among ethnic groups, between non-
Caucasian and Caucésian groﬁps, and between male and female.
categories. Data indicated éhat 1) the largest pércentage.of students
were Caucasian, and the lowest percentages wére Black and Japanese
or Thai; 2) the larger percentage of students were Caucasian and
the lower percentage was non-Caucasian; and 3) females and males wére:
fairly'e&enly‘distributed ﬁith 51.2 percen£ females and 48.8 percent
males.

Tables were also presented to show the frequengy of choice
for a particular illustrétive sfyle when the illustration accompanied
a certain literary form, the percentage of choice for a particular
illustrative style when the illustration éccompanied a certain liter—x
ary form, and the calculated walue of chi square. Each table was
followed by a statemént of hypothesis, a data analysis, and comments

on the specific preferénces of the groups of fifth graderé and liter-
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.ary form iﬁ"duésfion.

The chi square goodness of fit calculétion for the three
hyﬁotheses of no preferencg for illustrative style indicafea that
there was a preference -among fifth graders for illﬁéfra;ive style
(i.e., reélistic, cartoon, abstract, impressionistic, photographic)
when the illustration accomﬁanied the 1iterary form, legend, pdem;
and biograph&.

| Significant values for the chi square goodness of fit were
. found for £he followingf

1. Fifth graders' preférénce fo; illustrative_style when
the illustration accompanied the litérary-form, legend. The rank
order forlfifth gradefs' preferencé was 1) impressionistic, 2). photo-
graphic, 3) realistic, 4) dartéon, 5) abstract. Thé data indicated
that there was a tendency among fifth,graders to choose impressionis-
tic style when the illustrgtion accémpanied the literary form,

‘legend. |

2. Fifth graders' preference for illustrative stYlé when the

illustfation accompanied the literary form, poémﬂ The rank order for

fifth -graders’ prefefences was 1) photographic, 2) imﬁressionistic,

3) realistic, 4) cartoon, 5) abstract. The data indicated that there-

was a tendency among. fifth graders to choose photographic style when
the.illustration accompanied the liteféry form, poem.

3. Fifth graders' preference for illustrative style when
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'pﬁé:illqst;agién accompanied ghe liperary'fér@, biograbhy. The rank
érder for fifth-graders' breference was 1) realistié, 25 phofograpﬁic,'
©3) cartoon, 4) impressionistié, 5) abstract. The.daté indicafed
.that there was a tendency among fifth graders fo choose photographic
étyle when the illustration acéompanied.the literary form, biography.

. The chi square-teéf of independenée calculations for the,nuli.‘
. hypotheses of no'significant-difference in preference for illustrative
style indicated that there were four significant diffe?enceé in
préference for illustrative sfyie (i.e., reglistic, cartoon, abstracf,
-imbressionistic, ﬁhotographic) when fhe'iilustration accompanied a
particulaf literary form. |

* Significant valueé for- the chi square ﬁest of indepgndence
were fouﬁd for the following:

1. Male and female fifth graders preference ﬁor il;ustrativé
style when the illustrétidn.accompanied the literary:form, poem, The
rank order for female fifth graders' préfereﬁées for iiiusttative
style when the illustration accompanied the literary form, poem was:
:phdtégraphic}.realiétic, impressionistic, cartoon, -abstract. The |
rank ordér for male,fifth graders' prefgreﬁces.for iiluétrativé style
- when- the illustration accoﬁpanied the litérary_forﬁ, poem was:’
.photoéraéhic, impressionistic, realistic, cartoon, aﬁstract. The
: dataﬁindicated that there was a teﬁdency for female fifth gréders to.

.choose photographic, then realistic style; whereas, there was a' -
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tendency for male fifth gfaders to.choose_photographic then
impressionistic style when the illustration accompanigd the iiterary
form, poem.

2. Mexican American and Caucasian fifth graders'’ preferencé
for illuétrative style.wheﬁ_the illustration accompanied the literary
form, biography. The'rank ordér for Caucasian fifth graders'
preferences for illustrative style when the illustration accompanied
the literary form, biography was: realistic, photographic, cartoon,
impressionistic, abstract. The rank order for Mexican American fifth
graders' preferénce.for illustrative style whenifhé illﬁstration
accompanied the literary form, biography was: 'photogréphic; cartoon,
realistic, impressionistic, abstract. The data indicated tha£ there
was a tendency fo? Caucasian fifth graders to chooseyrealistic then
_ photographic style; whereas, there was a téndency for Mexican
American fifth graders to choose photographic'then cartoon style when
;the'illustration accompanied the literary form, biography.

3. Native American and Caucasian fifth graders' preference
for illustrative style when.the illustration accompanied the literary
form, legend. The rank order for Caucasian fifth graders' preferen-

ces when the illustration accompanied the literary form, legend Qas: i
~impressionistic, photogréphic, realistic, cartoon, abstract. The
rank érder for Native.American fifch gradefs{.preferenceé Qheh the:"

illustration accompénied the literary form, legend was: photographic,
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impfes;ioniétié, cartoon; realistic,‘abstract, Thé data indicated-
that there was a tenaency for Caucésiaﬁ fifth gradeis to choqse
impressionistic style; whefeas; fhere was a tendeﬁcy for Naiive
American fifth gréderé to choose phofographic style when the
illgstration accompanied tﬁé literaiy form, legend.

4. Non-Caucasian and Caucasian fifth gradersf preference for
iilustrative style.when the i1llustration accompanied the literary
form, legend. The rank order for Caucasian‘fifth graders' preferences
for iilustrative style when the illustration accomﬁanied the iiterary
form,.legend was: 'impressionistic, photographic, realistic, cartoon,
abs;ract, The rank order for non-Caucasian fifth graders' preferences
for illustrative style when the iilustrétion éécompanied the literarf
form, legend was: photographic, impreésionistic, cartoon, realistic,
abstract. The data indicated that there was a tendency for Caucasian-
fifth graders.to choose impressionistic style; whereas, there'was a
tendency for non—Caugasian fifth graders tovchoose photographic style
when -the illustration accoﬁpanied the 1iterar§ form, legend.

The chi sqﬁare‘teét of independence for the null hypotheses
of_no.éignificanf difference in preféren§e~f6r illustrative stylg'
indicatgd‘thét there were eight no significant diffgiéﬁceé in prefér—
ence for iliustrative style (i.e., reélisﬁ, éarioon; abétréct;
impressionistic, ‘photographic) when thé'iilustr;;ion dccompanied a

particular literary, form.
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Non-significant values for the chi squére test of independence
were found for the followiné:

- 1. Female and male fifth graders‘ preference for illustrative
style when tﬁe illustration accompénied ghelliterary form, legéﬁd.A
The rank order for female and male fifth graders! p?eferénces_fqr :
'illustrative style when the illustratién accqmpanied the literary
form, legend was: impreséionistic, photoéréphic, realistic,~cartdon,{
abstract.. The data inaicated that there Qas a‘téﬁdency for fema;e

and male fifth graders to choose impressionistic style when. the

illustration accompanied the literary form, legend.

2. Female and male fifth graders' prefefence for illustrative

sFyle‘When the illustration accompanigd‘the'litErary form, biography.
jhe rank order for female fifth gfaderé;'ppefgrences wﬁen the
illuétration accompanied the literary form, biography was: photo-~

" graphic, realistic, éartoon, impressionistic, abstract. The rank
order for male:fifth gradersf preferences when the iliustration
‘accompanied the literary form, biography was: realistic, phdto—
graﬁhic, cartoon, impréssionistic, abstréct. Although there ﬁas no
significant difference in preference bétween female and male fifth
graders for illustrative style when the illustration aqcompanied the
literary form, bioéraphy, the data indicaté& that there-was a
tendency for female fifth graders to choose pho£ographic style;

. whereas, there was a tendency for male fifth graders to choose
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féa}ésp%c st&le. ' : a 'f‘
’ .3. ’Mexican_American and Caucasian fifth gradefs' p;éférenée'
for illustrative style when the illustration accompanied the literarf
férm,'legend. Tpe.rank order for Cauéasian fifth graders' breféreﬁces
when the illustratién accompanied the literary form, legen& was:.
impressionistic, photographic, reaiistic, cartoon, abstract. fﬁe rank
order for Mexican American fifth‘graders' preferences when the
illustfation-accompanied the literary'fo;m, legend was: phoéog?aphic;
impressionistic, cartoon, reélistic, abstract. Although thefe was no
significant diffé;ence in preferenée between Cauéasian and Mexicén.
American fifth graders for illustrative styié when the illustration
accompéﬁied thé literary fofm, legend, the data indicated that tﬁeré
was a tendency for -Caucasian fifth graders to chooée impressionis;ic
style; whereas, there was a tendency for Mexican American fifth .
graders to choose‘photog£aphic style.

4. . Mexican American and Caucasian fifth graders' preference
for illus£rative style when the illuét;ation accdﬁpaﬁied the literary
'fOrm, poem. The rank order for Caucasian fifth graders' ﬁfeferences
'when the-illustratidn accompanied the literary fdrm, poem was:
photographic, impressionistic, realistié; cértoon;.abstragtf The”rank :
ofder for-Me#ican Américan fifth gradéfs' prefereﬁces when,tﬁe
iilustrati¢n accompaﬁied the 1iterary foEm, poem. was: ?photographic, 

impressionistic, cartoon, realistic, abstract. The data indicated
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?Pap the#e was a pepqepqy'fpy Caucasiaéjand Mexican American fifth
gfééer; to choose photographic style.when the illustration accompanied
the literary form, poem,

| 5.. Native American and Caucasian fifth.gradets' preference
" for illustragive style when the illustr;tion accompanied the literary
form, poem. The rank order for Caucaéian fifth. graders’ preférences
when the illpstratioﬁ.accompanied the 1itérary form, ﬁoem was:-
photographic, impressionistic, reélistic,-caftoon, abstract. Tﬁé
r;nk order for Native American fifth grade?s‘ ﬁrefe;ences when the
illusﬁration accompanied the literary form, poem was: photog;aphic;
realistic, impressionistic, cartoon, abst;act. The data indicated
that £here was a tendency for Caucasian and Native American fifth
- graders to chooée photographic style when the illustrétion
accompanied the literary form, poem.

6. ‘Native-American and-Caucasiaﬁ“fifth graders' preference
for,iilus;rative style when the illustration acéompahied the literary
férm, bidéraphy. 'Thé rank order for Caﬁcaéién fifth graders'
ﬁfeferences Qhén the il;ustr;tion accompanied the litefary férm,
biograpﬁy-was: realistic, photographic, cartoon, impréssionistic,
gbstfact. The rank order for Native American fifth graders’
preferences when the illustration accompanied the litérary form,
biqgraphy was} photqéraphic, realistic, impressionistic,. cartoon,

abstract. Although there was no significant difference in preference
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bgﬁwésn gadéasian and Native American fifth'graQers for illustrative
styie when the illustration accompanieé the_liteiary.form, biography,
the data indicated that there was a tendency for Caucasian fifth
graders to choose realistic then photographic style; whereas, there
was a tendency for Native American fifth graders to choose photo-
graphic then realisiic'style.

7. 'Nsn—Caucasian and Caucasian fifth graders' preference
for illustrative style when the illﬁstration accompanisd tﬂe literary .
form, poem. The rank order for'Caucasian and non-Caucasian fifth
graders' preferences when the illustration accompanied. the literary
form, poem was: photographic, imprsssionistic, reslistic, caftodn,
abstract. The data‘indicated that there was a tendency for Causasian
and non-Caucasian fifth graders to.choose photographic style when
the illustration accompanied the ltierafy form, poem.

8. Non—Caucasian and Csucasian fifth graders' préferencs for
‘illqstratiye style when the illustration aécompanied'thelliteraiy
forﬁ biography. The.rank order.for Caucasian fifth grsders'
preferences when the illustratios accompaniea the.litérary form,
biogfaphvass; reaiistic; photographic,'caﬁtodn, impressionistic,
abstract. The rank order fsr non—Caucssian fifth gradérs‘

" preferences when the illustration accbmpaﬁied the literary form,
biography was: photographic, realistic, cartoon,jimpressionistic;

abstract. Although there was no signifiqant'differeﬁce in preference
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betweén'Caﬁcasian and non-Caucasian fifth graders for iilustrative
style‘when the illustration accompanied the literary form, biography,
the data indicated that there was a tendency for Caucasian fifth
graders to choose realistic then photographic stylé; whereas, there
was a téndency»for non-Caucasian fiftﬁ graders to choose photographic
then realistic style.‘

The middle grade readiﬁg textbooks of five major companies
were surveyed to determine ?he number of literary selections and
illustratioﬁs distributed aﬁong literary forms and illustrative styles.
Tébles were provided to show 1) the numbef énd percentage of literary

selections distributed amdng the various iiterary forms in the middle
gfade textbooks surveyed, 2) £he_numbe¥ and peréentage of illustra-
tions distriﬁuted among various stylgs for pafticular.literary formé;f
and 3)‘the comparsion of illustrative style preference of fifth |

» grade studenfs and styles used in published reading materials. The
highest percentage of illustrative styléé for traditional litefafure
 (including legend), poetry,.and biography were impressionistic, photo-k
grapﬁic, and photographic,  respectively. The highest perééntage of
literary forms Were'informational articies, poetry, reading:
-aptivitiés, coﬁtempoéary realistic fiction; tfaditional 1itératuré,:
biography, modern fapfasy, historical'fiction, and drama. Although
poem, 1egena, énd'biographyléanked second, fifth aﬁd sixth in

occurrence, these forms were chosen for investigation in this study
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' ovef others becaﬁse of their reéognizagié and distinctive form.

Data’ indicated that both Studeﬁts and publishers opted fo¥
impressiqnistiq illustrative style fbr_legend. Publishers utiliéed
cartoon style more often than bhotographic while students choose .
photographic over cartoon. Both publishers and students preferred
a phdtographic style for the poem. Publishers, however, ufilized
cartoon and abstract forms more often then impressionistic and
Aréalistic. StudentsApreferred impressionistic and realistic ‘styles
overlcartooﬁ and abstract s£yles. Realistic and photographic:illus—
.. trations were ranked as the first and secqnd pfeference for biogréphﬁ
by students. Publishers utilized photographic and realis;ic
- illustrationé in first and éecqnd.order fdr'biégraphy.. Cartoon and
impressionistic styles were marked %s third and f6Urth preferénce.
by students while publighersuufilized impressionistic more often than

cartoon style for biography. For biography, abstfact illustrations

"were the least preferred by students and the least used by publishers.

CONCLUSIONS

The review of literature, the chi 'square goodness of fit, and °

the chi squére test oflindependence analyéis of the data of this
sthdy;made possible the following conclusions:
1. Importént "milestones' in the history of the uée:of/

illustrations in children's reading materials and baéal readers were
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fquhq. .}nélﬁ&ed'among:thesg Weré éarly‘éévelopméﬁt of Qritten
comﬁupicatidn systems, writing materiais, and communication related
vinventions; recognition as early as the seventeenth centu;y'of the
important roie bf iilustrations in exténdiné learning in boéks.beyond
written phases; the gradual change in £he use of illustrations‘fof
limitea purposes such as religious, moralistic, didactic, and .
.patri_otic teaching. to a broader scope éf purposesA guch as to increase
cpmprehension, mdtivafion, and aeéthetic appreciation. Other purposes
were to provide reading illﬁstra£ions related to the child's world
apd to increase thé child's knowledge of natural history. The latter’
half of the:twentieth century saw 1) art Qork taking more'spéce inl
basal readérs, 2) épecifié illgstrations beiﬁg ﬁrepared on the basis
of story content, 3)-genérous use of various artistic techniques and
éolor, and 4) emphasis on the possibilities of the photograph{

< Although some.publisbérs iﬁ the 1960's responded toupréssure from a
" group‘éf linéuists who called for omitfing'illustrations in beginning
readers, the majority ;f publishers of basal reading series inc;éased
the quantity and quality of illustrations during thé l970’s;

2. Important semantic functioné apd utilitarian purposés of

‘illustrations were assumed by authorities in language, reading,
commuﬁication, aﬁd children's literature. Included among these were '
thg ability of illuétrations to'add a uniqueness of its own to

reading material; to provide vicarious experience; to bridge the
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gap between a réal experience and the printed symbols of .that
experience; to en?ich oral vocabulary; and to evoke expreésiﬁe words.
dther findings indicated that the function of illustrations wére
limited in'thét they could be a distraction from the main task of
learning to read printed symbols. |

3. Certain poptroversies related to the use of illustfatiéﬁs
in children's reading materials were identified. Included among
these were the relative value of illustrations in contributing to
the development of decoding skills, the expansion of concebts, and the
imprﬁvément of - comprehension skills. Also included aﬁong the
controversies wéfe the charges of inadequate representation of ethnié
groups, Americaﬁ life,.and‘sexuél roles. There seemed to be some
agreement among authorities that newer basal sefies have tried to
solve some of these problemé, however, investigators identified some
asﬁeéts of the materials that still needed improvement. Subtle'wayé
of stereotyping females, for ekample,_still existed in portrayal
éf fole expectancy. |

4. Aspects of childrén's prefereﬁces for iliustfatidns as
determined in reseérch studies and as posited bj authbri;ies.Qerg
recdgnizéd in thé review of literatﬁrgq Appropriate iliuétrétioné
for children's regdiﬁg texts were-felt to be dependent 6n the age df
'£he child, the child's experiential.backgroﬁnd, aﬁd typé.of'ma;erial

being illustrated. Findings indicated that, in general, children
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preferred color, realism, and childhood gxperiences in.illustrations.
Other writers claimed that more mature children could appreciate more
abstract and sophisticated art design.

5. The data obtained from an éxaminatioﬁ of literary_
selections in major middle grade reading texts indicéted the distribu-
tion 6f selections among iiterary forms. The rank order of'literary _
ée;ectioﬁs was informafion;l article, ﬁoétry, readiﬁg activities;

" contemporary realistic fiction, traditional literature (including
legend), biography, modern fantasy, historical fiction, and drama. -

6. The data obtained from an examiﬁation of illﬁétrations'in
the same major middle grade reading texts indicated the distribution
of illustrations among literary forms. The highest percentage of
illustrative style for traditional literature (including legend)
was impressionistic. For poetry, the highest percentggé éflillustra—
tive 'style was photdgraphic; For biography, the highést percentage
of illustrative style was photographic. : '

7. By célculatiné the values of the chi square goodness of
fit test for the three hypotheses of no preference for illustrative
style, ip was determined that there was a preferénéé among.fifth
graders for illustrative style when thé illustration accompanied
the literary forms, legend,. poem, and biography. From this, credence
can be giﬁen to the statement that Mon&ana elementary school .

personnel involved in fifth grade reading instruction may expect
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studéﬁts to have a preference for illustrative style when illustrations
accompany -the literary forms, legend, ppém, and biography. -

8. By calculating the values for the chi square test of
independence for the hypotheses of no significant difference in
preference fo; illustrative style, it was determined that.there were
fqﬁr significant differences and eight less than significant |
differences in preferences for illustrati&e styie when the illustra-
'fion éécoﬁpanied a particular literary fofm; The four significant
diffeféncés'were found for the following: _BetWeen male and female
fifth graders' preference for illustrative‘style when the illustration
accompanied the'literary form, poem; between Mexican American and
Caucasian‘fifth graders' preference for iliustrative style whén the
illustratioﬁ accompanied the literé;y'form,~biography; between
ﬁative Aﬁerican ané Caucasian fifth gradérs' prefereﬁce'fof illustra-
tive style when the illustration accompanied the literar? form,
1egena;-and between non-Caucasian and Caucasian fifth graders'
preference for illustrative style when the illustration accompanied
fhe literéry:form, legend.. The eigh?'}ess than significanf
differénces-Wefé found for the following:. between female and male.’

: fifth-graders‘_preferepces for iliustrative.style Qﬁen the
“illustration accompaniéd the'literéry form, legend and.biography;
befweén ﬁexican-American and Caucasiaﬁ fifﬁh graders' preféfence,when

the- illustration accompanied the literary form, leégend and poem;
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' between Native American and Caucasian fifth graders' preference when

the illustration accompanied the literary form, poem and biography;

between non-Caucasian and Caucasian fifth graders' preference for

illustrative style when the illustration accompanied the literary

\
form, poem and biography. From this, credence can be given to the
statement that Montana elementary school personnel involved in fifth

grade reading instruction may expect a difference in preference for

illustrativeAstyle bétween the groups noted above for the particular

iitefary styles listed.

9{ The data obtained from an examiﬁation of literary
seléctions and illuétrations in major middlé grade reading texts aﬁd
the data ébtained from the analysis of stu&enté' pfeférences fop
illustrative style when the illustratipn accquanied particular iitérf
ary forms indicgted that 1) both students and publishers opted for
iﬁpféssionistic stjle for iegend, 2) publishers utilized and students
prefer¥ed photographic styie for pqem,‘and 3) both publishers and

studénts opted for photographic and.realistic'styles for bibgfaphy._

From this,:crédence can be given to the statement that publishers

utilized and students preferred mainly the same illustrative styles
for particular literary forms. Publishers, however, did utilize

cartoon styles more often for legend and poetry literary forms, than

"did fifth graders prefer them.

10. Early studies on-othe: populations on children's
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preference for illustrative style showedithat studeﬁts, in genéral,
preferred rea;istic style.. Findings from this study seemed to support’
this preference for realistic illustrative style with cartoén_and

abstract styles being preferred less. -
RECOMMENDATIONS

1. Personéiresponsible for the puréhase‘of material to. use
in the teaching of réading to middlg grade students should receive .
training in éritically evaluating illustrations as well as the text,
due to the large amount of space and dollar outlay committed to
illustratioﬁs and the resultipg expense to‘school distriéts.

2, Montana elementary school personnel who are involved iﬁ
teaching ;eading to middle grade studéﬁts sﬁould be discerning in
their judgment as to the appropriateness of illustrations in re;ding.
texts. As suggested by the findings in this study, cértoon and
abstract styles were not given high preference by fifth.graders;

~ thus yielding a question concerning the high utiliéagion ofvthié style
With ceftain‘literary forﬁs such as legénd,.poem, énd biography.

3. Pho&ographs were utilized highly‘by publishers épd
students in the study'tended to choose bhotographic styles for poem
and biography. Personnel 'who are evalgating feading téxts for uée
with middle'grade students should be aware of these preferences.

The trend in publiéhed materials to include more photdgraphs should
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Be encouraged.

4, Montana educators should'be carefui in considering,thét f
certain illustrative styles will appeal ﬁoré to boys or éirls. The
findings of this study indicated that, in general, boys and girls
preferred simiiér iliustrative styies withllegénd, poem,.biography.

| 5. Mbﬁ£ana elemenfary educators should make continuing
assessment of childreﬂ's-pfeferences for illustrative style to
‘determine if children's preferences change.;nd if childfen.have
preferences for other aspects of illustrationms.

6. Parallel studies should be conducted with other grade
levels in order to inyestigate changes in illustrativg preferences.

7. Similar studies should be made‘ﬁsiﬁg other illustrators.

8. Based on the findings of thisfstﬁdy, ethnic groups do not
necessafily-havé:extreme:differences in-preferences for illustrative
' stylé. 'Publishers should be cautioned in preparing parallel rea&ing
series cdn;aining different illustrative étyles for the purpose of
appealing. to ethnié groups represented in this study.

9. Additiopal studies should be conducted to determiﬁeﬁhether
illustrative preference affects the-attainment of reading skills.

Pefhaps, then, illustrations play a vital role in children's
' reading material. Bruner (1968;102) noted that: | |
_As bétween reading, listening, and speaking, one falls

asleep most easily reading, next most easily listening, and
only with the greatest difficulty while writing or speaking:" ... .
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Literary Selectiqhg
The Mud Ponies
Lack Kendall
A Sign

The wind was cold and hard and shook the thick walls of‘the”
earth lodges. A-young Indian boy stood at a safe distance from the
viilage. 'Runnipg Star was the boy's name; for when he was born, a
_lafge star had'fallen from its place in thg sky;_ In his iodgé if had
_been a sign that ébme déy Running Star_wbuid become a gfeat leader of
his fribe.

But now hé stood cold, hungry, and aloﬁe under the spring
méoﬁ, with the wind stinging his.bare legs and-liftingjhis black
hair.' He had no lodge of his own, no father and mother, not even a_-'
grandmother or a great-grandmother whom he could remember. They'had-
all gone into the world above the sky.

| A very old, wrinkled squaw had told him the reason for this.
"The star was evil; for when you were bd:n, a great sickness éame down
upon-éﬁe tribe.u It took away your mother and father anﬁ e&en strong
‘warriors info the'sky. LIf we were to let you into our Qillageé; ghé
sickness.may come:égain." | “

For a time Running Star had believed the‘squaw; Ashgmed, he
had crept of f by himself to live on berries and roots,

Then one day a wise Pawnee priest found him. "It was not the .
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b

" the priest said., '"The sickness came out of the air, This was

not your doing. Only, many-of our people believe it.is so. Thergfofe;
Running Star,4you must walk alone until you can find a great deed to
so. A star did fall for you. But it was a clean, strong star."

| Running Star breathed deeply 6f,the night air, hié face turned
.toward the sky. He knew that the wise man's words wéfe true; _And the
.sgar ——.clean and strong -— had chosgn to fall. Stars had once been
- human béi%gs and:had been givén great powers. - Evening Star was the
'cﬁief fowér in the west even how, and Morning Star in the east. But
even mightier thén they'was.the Sky Fathe;,lTifawa.‘d

- Beyond the stake fences that ﬁrotected thé village cornfiéld

" from ﬁild animals, the prairie érass greﬁ high. Runﬁing'Star went to
the grass and lay down in it and pulled the long, bright, greeﬁ—smelling'
stems over him like a blanket. He put his éands ﬁndgr his'head for a
.pillow and slept,

Sometime in the middle of his sieep, he had a sérange and
wonderful dream. All the stars in the heavens seemed to cluster
together and then, suddehi§, they began to fall. As they fell, they

.separaéed into two remarkabie animal figureé. The figures hgd fogf‘
lbﬁg,'slender légs with hooﬁes at the tips."They had g;acéful necks
and glossy manes flying from them, and tﬂeir noses:had found,'pinkish‘
colored nostrils. FEach strénge énimal had’é.flowiﬁg tail and a broad

back wide enough and strong-looking enoﬁgh to carry bupdleS'far
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heavier than any dog could carry.

Never, asleep or awake, had Running étar
creatures. How elegant their pointed ears &ere,
their sté;ﬁright foreheads{‘ How fleet and noble
‘looked! In-his dream he saw every detail of the
amazing, Runniﬂg Star knew what they wéfe. Tﬁey

from the sky. And they were meant for him!

Excerpted from "For You and Me," Unit 4, Freedom'

seen such beautiful
sténding ﬁp above
and shining they
animals. EQeﬁ-mdre

were ponies, fallen

s Ground, New York:

Holt, Rinehart and Winston, 1973, 288-304.
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Buffaio Dusk .
Carl Sandburg

The Buffaloes are gone,

And those who saw the buffaloes are gone,

Those who saw the buffaloes by thouséndsAand
how they pawed the prairie sod inte dust with
their hoofs, their great heads down pawing
on in a gfeat pageant of dusk,'

-4Thoéé who géw the buffaloes are gone.

And the buffaloes are gone.

Taken from "The Entrance Place of Wonders,' Unit 5, Freedom's Ground,

- New York: Holt, Rinehart and Winston, 1973, p. 381.
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* Thomas Jefferson, Architect
Sarah Elliott

You probably know that Thomas Jefferson was one of our éarly
presiéents. Do you also know that he was the firét American architect -
" to become world famous?

When Jefferson was young, there were no architects in the
colonies:' The éettiers built their own houseé,.which wefé mostly béx—
_shaped énd considered ugly by Jefferson; .Pictures of ancient Greek aﬁd
Roman buildings in Europe fascinated him. He began‘to study the
writings of Edropean architects, especially those of Andrea Palladior

After finishihg college, Jefferson.became a lawyer. When he
was not practicing law, he was working on the design of the house he
planned to build for himself. He had already choéen the site. It was
~called Monticello, which is.an Italian word meaﬁing "little mountain."

In 1768, he began to levei the moﬁntaintop. He cut treeé to
clear a road and savéd the timber to use-as beams in the house. .He
made bricks from the hard red clay 4ug up for the foundation. 'The
firs£ part 6f the house was a small, one-room, brick buiiding.
Jefferson and his wife moved iﬁto this room shortly after their
marriage, But Monticello was not completed until after Jefferson
left the Presidency in 1809.

In 1784, Jefferson was sent to Europe to set up trade agree-

ments . with European countries. The next year he became America's
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minister to France. He sfﬁdied the buildings of Paris and traveled to

see other buildingé in othef European cities., These travels changed‘
éome of his ideas about architecture,

Befofe going to Europe, Jefferson had Begun the désign for a
buil@ing that was to bé the State Capitol in Richmond, Virginia.
‘While in France, he.waé asked to send home plans for the néw'building. 
' Jefferson imégined a Euilding that would look like the anciént-Roman
tgﬁple‘in Nimes, a city.in southern'Francé.lIHe had worked from
‘fictures of the temple While}still in the United StéteéL Qn-érriving
in France, Jefferéon Qent to see the temple for himselfl ﬁé thén
worked with a French architect and sent'finished plans‘and a plaster
model to Richmond. |

The State Capitol was completed in 1792, 1t was-the first
building in the United States modeled after an éncient.Romaﬁ temple.
Later this style of architecture becéme very popular. |

Jefferson devoted most of his last years to tﬁe creation of 
'the University of Virginia. He urged thé staté to start a public .
.:university and to pay for its construction. His work at the univer-
sit§'enabled him.to combine his love of education with his love of
' a:chitgcture. Hé designed all the buildiﬁgs, organized thé curriculum,
hired faculty, and bought books. The university opened in March;
1825, with Jefferéon as its first rectdr.

On July 4, 1826, Thomas Jefferson died. Although he -is best
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remembered as a great president and the author of the Declaration of
Independence, he is -also famous for being the foremost American

architect of his time,

Prom "For You and For Me," Unit 4, Freedom's Ground, New York: Holt,

Rinehatt and Winston, 1973, 329-334.

W
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The Mud Ponies

" Name:

:CircleAOne: Boy Girl

School Name:

As I go over the slides, pick the illustration you like best as if it
were going to appear with the selection you just read and -listened to..
Circle the label of the slide.

1.A i.s . 1.C - 1.D 1.E
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Buffalo Dusk

Name:

Circle One:  Boy . Girl

School Name:.

'‘As I go ovér the slides, pick the illustration you like best as if
it were going to appeaf with the selection you just read and listened
to. Circle the label of the slide.

2.A 2.B 2.C 2.D 2.E
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Thomas Jefferson, Architect

Name:

Circle One:  Boy Girl

School Name:

.As I go over the slides, pick the illustration you like best as if it
were going to appear with the selection you just read and listened to.
Circle the label of the slide.

3.A 3.B 3.C 3.D 3.E
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Instructions Given to Students

Since the study involved subject's preferences for illustra-
tive style when illustrations were accompaﬁied by a particular literary
form (i.e., biography, poem, legend) the prpéedures'were répeéted for
eacﬁ particular litérary seiection and slide presentatioﬁ.

1. A copy of the literary selection under investigation was '
provided each student in order that he or she could read along with
the ‘oral taped recording of the selection.

2, The following instructions were given to the class:

a. I am interested in your opinions as to what pictures
you like best with certain kinds of stories and poems. Today
I am gbing to ask you to read along &itﬁ a taped recording of
a story or poeﬁ similar to those in your own regdiﬁg book.

After you read and listen to the story or poem I will

‘show you five slides of illustrations that might appear'with it

in a .redding .book. I will then ask you to circle the letter

of the slide that you like best with the story/or poem.

b. First I would like to explain the.way for you to mark
the slide that you like best. (Copies of the instfument for
the ﬁérticular‘literary selection were provided the studehts.

A transparency of the instfumeﬁt was projected on a screen

located at the front of the room.) Please look at the screen
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1iterary forms. . With all students, the.literéry forms were dealt.with.

193

and I will show you how to mark your own sheet. ' (The eXperi-'

menter indicated how a circle might be drawn around one of the

letters, i.e., 2.A.) A number andnletter'will appear on the
bottpﬁ right side of each slide.

c. I will now being the taped recording of the stbry or

‘poem. You should read silently with the recording.

d. Now I would like to show ydu the slides. -Look at the

slides. All five slides were showﬂ, ten seconds each.) I will

" show the slides a second time. Please circle the letter of the

siide which you like best with the story (6r‘poem) ﬁhicﬁ you
just read gndflistened to.

3. (After students have had sufficient time to mark their -
£he experimenter collected the 1nstruﬁents.5

4.'.(The procedures were repeated for the réamining two

in the following order: legend, poem, biography.)
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Qualifications of Illustrators

Mark Suiiivan is presently a jﬁnior at Linfield'Collegé.in
McMinnvillé, Oregén, majoring in art and music education. During the
l;st three years at Liﬁfiéld; Mr. Sullivan, has done all the
prémotional posters for ghe drama productions. He is présently working
with elemenfary and junior high art classes in McMinnville;

:Mr.'Suliivanlwas hired as the summer recreationa1<supérvisor
for parké in Bozeman last summer and again this summer especially
because of his backgroﬁnd in the arts. He has illustrated séveral

books to use with children: -Morris, G. S. Don. How to Change the

Games Children Play, Minneapolis, Minnesota: 1976, Burgess

.'Publishing Company; Sullivan, Gerald. Word Enrichment: A Vocabulary- -

Building Junior High School Textbook—Workbook, Book A: Introductory

Lessons, frefixes, Suffixes; Book B: Word Roots Part 1; Book C:
Word Roofs Pért 2, Scientific Roots; Book T: Teachers' Section:
Progress Chart, tests;:Minneapolis, Minné;ota: T; S. Denison and
Company, Inc., 1976. |

Dbnald M. Holz received his ﬁachelor.of Sciénée degree in Art
‘Education in 1959. He obtained a Master of Ar‘ts. in- Teaching .{ai.th
major emphasis in a;t'education. His expériénce includes three
yeafs'of_teaching.fourth grade at the elementary 1e§e1 and eight

years of téachiﬁg art at the high school level. He .served as a
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graduate teaching assistant in Art Education in the School of Art at
the University of Washingtoﬁ. He preséntly is an associate professor
in. Art Educatioﬁ at Montana State Uni%érsity}

'Mr. Holz has éonductéd art classes for children and has held:
_art exhibits in‘Washingtop, Idaho, and Montana.

,Mf. Holz speéializes in batik,-siik sgreening, regist
techniques in.painting, and collages. -

Donald A. Pilotte received hié Bachelbr of Séience in Film
?nd Television.fram Montana State Univéréity. He is gurreﬁtly |
manager—techﬁician photographer for the Montana Stéte.University
photographic services. Formerly, Mr. Pilotte WOfked with iﬁdustriai
.and commercial photography. Mr. Piloftg has had gxperienée ip VQrious
aspects of photograﬁhy: public relations,‘scgnic and outdoor shbfs,
‘ graphic arts, publications, and brochures..
ﬁr. Pi}otte's speciélizes in wildlife gnd recreational _

photography.
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Random Number Aséignment

Illustrations for "Mud Ponies" -- Legend

Random
Assignment
Realistic - - 1.E
Impressionistic —-- - — ' 1.C
'Cartoqn' - - - 1.A
: Abgtract' - . - 1.D
Photographic -—- —— —— 1.3
Illustrations fér fBuffalo Dusk' -~ Poeﬁ
Realistic — . . ;— - - 2.D
" Impressionistic 2.8
Cartoon =——=————m— e ————— e 2.C
Abstract -—-——=- : - 2,E
Photographic -= _ 2,A
Illustrations for "Thomas Jefferson Architect' —- Biography -
Reglistie ‘ = |
meréssioﬁistic‘f—;—— 3.C
éartooﬁ:.". SR ———  3.A
ABstraét TN - ' : 3.B

-Phbtographic . - - ~3.D
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800. BOSTON POST HD

“WESTPQORT, 'CT. 06550
. 203-226-7511

.V_(ari\e:‘ ’.

L December 2, 1976

“Mr. Daniel J. Lucas
Department of Elementary Education -
Montana State University
Bozeman; \ﬂ' 02107

Dear 1r. Lucas

In 1974, Market Data Retrieval did a study of ‘the bas1c readlng market.
At that time, the leadlng basal readers were

1. G1nn 68 ed.

2. Harper § Row 68 ed.

3. Holt Rinehart and Winston Ba51c Rtadlng

4. . Houghton Mifflin Company 71 ed. : L
. 5, Macmillan 70 ed. - . . S

6. . Scott Foresman Reading 71 -ed. - ' )

Ivﬁave.inclpded 6-series because the statistical margin of error makes
two series virtually identical. The.series listed above are not in
rank order.:. . ‘

‘Please note that companies such as Glnn anid Houghton M1ff11n had just
published updated editions of their basal reading series. Because

the series were so new, their sales did not exceed sales of older editions .
at the time-the survey was conducted. For -purposes of your study, the
most recent edition of the basal program would be the one to.study. As
-far as we can tell, the five or six major publlshers would be the same
although Harper § Row has sllpped. j

I hope this will be enough 1nformation for you - to’ get on w1th your work
If you have additional questlons don't hesitate to contact me dlrectly.

R

Sincerely,

e T C,_/J-L.__

Martin E. Coughlin .
Director of Research

MECied -
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