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Abstract:

An analysis of differences in values of college freshmen at Southern Illinois University was made.
Values were measured by the STUDY OF VALUES. The differences were measured to determine the
function of educational programming in residence halls in changing values in freshman students.

The population consisted of 167 college freshmen Who entered school winter quarter, 1903
Eighty-seven (Group.l) of ’these freshmen lived on campus and were exposed to edu- national
programming in their place of residence. Eighty (Group II) of the freshmen lived of f-us amp us and
were not exposed to educational programming in their place of residence The STUDY OF VALUES
was administered to the freshmen of both groups on a test-retest basis with an 11-week time interval
between the initial and. terminal administrations.

Raw scores were analysed by the MANN-WHITNEY U TEST for the significance of the differences.

The findings indicated that there were significant differences in the economic, social, and religious
Values on the initial test administration and that there' Were no signifi-cant differences in the
theoretical, aesthetic, and political values on the initial test administration* The findings on the
terminal administration indicated a significant difference in all values measured. Group II scored higher
bn the: social value, while Group I spared higher on all other values measured. The findings also
indicate that Group I made a greater change than Group II from the initial to the terminal
administration. The findings suggest that educational programming does have a function in changing
student values. More needs to be done in our residence hails if our institutions of higher learning are to
more fully use the resources they now possess.
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* EDUCATIONAL VALUE :OF RESIDENCE HALLS

Value Changés in Freslimen Students 'as 3 Function =
. of., Educatxonal Programmzng 1n Re51dence Halls -

3 R B B

ABSTRACT
BY'

L ... . JOHN B, NELS@N M.S.ED. - '
SR P Monﬁana State Coliege, 1963

"AR ahalysxs ‘of dlfferences in values' of college
froshmen at Southern Illinois University was made. . Values
were measured- by the STUDY OF VALUES. ' !The differences were
measured to detérmine the function of educational programming
in residence halls in changing values in freshman students i

The populatlon con51sted of 167 college freshmen who
entered: school winter gquarter, 1963.  Eighty-seven (Group.I)
_of these freshmen lived on campus and were exposed to edu-
cational programming in their place of residence. EBighty
(Group 1I) of the freshmen lived off-campus and were not.
exposed to educatxonal programming in their place of re51~
denece. :

The STUDY OF VALUES was admmnxstered to the freshmen
of both groups on a test-Tetest basis with an. 1l-week time’
interval between the initial and terminal administrations..
Raw scores were analyzed by the MANN~WHITNEY U TEST for the
~ significanee of the dlfferences.

The findings indicated that there were 51gn1flcant
differences in the economic, social and religlous ‘values on
the initial test administration and that there were “fio signifi-
cant differences in thé theoretical, aesthetic, and political
values on the initial test adminlstratlon. The findings on
the terminal administration indicated a 51gn1flcant difference
in all values measurdd. Group 1I scored higher’on the social
value, while Group I scored higher on all other values
measured The findings also indicafte that Group I made 2’
_greater change than. Group 11 £rom the. initial to the terminal
administration. : A o Qo

: The findings suggsst that educatlonal programming does
have a function in changing student values. More needs to be
done in our residence halls if. our institutions of higher
learning are to more fully use the resources they now possess.




CHAPTER I
INTRODUCTION "AND ‘STATEMENT OF THE PROBLEMN

? ':.;... o Sy
f “ « "

. Historical Development

' The reawékeﬁing-of intellecéual'1ife'brought abbut-by

eontact with other 01v1llzat10ns resulted ln the formatlon of

1 A N

:ecolleges whlch became avpart of our c1v1112atlon in the
imlddle ages,' The early colleges OWned no bulldlngs, possessed
no. llbrarﬁes, and had no laboratorles of thelr own.‘ They were
S1mp1y collectlons of teachers who gulded the readlngs of
xecently dlscovered claselcal wrltlngs° The early 1nst1~
tutlons were, 1n a eense, non~mater1a1 the professors would
have been astonlshed at the notlon;thae they should, feel any
sense.of responslbillty for studenﬁ welfare, much less for
student houeingf Nor dld the cclleges as such aecept any
responsmblllty for the students or acknowledge any ob;zgatlcn
to parents.

Although some of the older 1nst1tutlons in the. country
haﬁe had - re51dent1a1‘facallt1es on-campus for. over 190 years,
the res1dence hall 1s a relatlve newcomer on the. Amerlcan
ueducatlonei scene,. The maJorlty of colleges 1n the”Unlted
.States were not concerned with prOVLdlng re51dent1al facili-
ties untll after 1909 it was not until the 1930°'s that the

hall as - We know it today became sxgnlflcantly 1mportant, both

-numerlcally and educatlonally.,.'




. ;'2

The residence hall had: lts origin in ‘thé English

. vy

unxveréltles,g TherEngllsh system of h1gher educatxon Was;'
’and is today,\bullm upan a r931dential structure 1n Whlch 'both
the s%udent and the teacher llved and 1nteracted g f'“.:ﬁf*:fwﬁ
. The Engli;ﬁ‘ﬁﬁivers1tles Wthh WQre organlzed
-somewhat later than those of Contlnental Europe, had adopted
‘rfrom the . beglnnlng a sllghtly d1fferent view of colTege llfe.
The Engllsh "college" was a soclal ualt bearlng and trans-
| mlttlnw a cultural tradxtxon through the forms and aet1V1tlés
of dally life as well as: through academic studies.. The whole
-of college 11fe, 1nclud1ng reszdence, was brought under the

general control ofrthe college as ‘an 1nst1tu&10n, with the‘

additidnai aid of fhéicbmmﬂnigﬁ Mhich fbiméd.ﬁhé univeréfﬁy;

P

o . The anclent Engllsh Unlversmty ig. first, and L
o foremest 2 communlty, .ot -only.is residency baslc
. as such; inclusive', of quarters for its faculty as L
well as its - students, but the. Whola cellege is a
.. collection of academic and social 1nst1tutlons
_essential %o the charsdcter. of 'this. Way of wettlng
educated.t. - . . ... . S

wThe Engllsh educational prenedent W1th regards to ’

res1dence halls' prov1ded the main 1mpetus in *he establlsh-_.

'ment of such halls in 'the Unlﬁed States. The_German gystem’

H

105taf1n, Péter A., "Has the’ ReS1dence Hall Come of
Age?", address before the Association of College and
Unlvers1ty Housing @fficers, Ames, Iowa, p. 11 of Assoei~-
ation's annual mlnutes. . . '

. P
i . R . Vet




3
was also important in: residence hail development, but in
quite ‘a. dlfferent Way. | I 'f“ o
Harvard the flrsi of the Amerlcan 1nst1tutlons,
followed the pattern of  the Engllsh college’ Yale did 11keW1se._‘i
.Elsewhere on the Amerlcan continent the Engllsh colleﬁe
pattern became cnn51derab1y modified En part thls was due to
the influence of the state unlver31t1es which deVeloped
durlng the perlod when German unlver51t1es were held 1n hlgh
esteem. They tended to model themselves on the European :
pattern, which lefﬁ students to shlft for themselves out51de
the classroom, |
..;The importation from. Germany of the university
idea, which brought John Hopkins, Clark9 and Chlcago
into existence and which chahged Haryard, Columbia’
. .and other institutions from colleges 1nto unlver51tles,

accentuated the swing from the British herltage to ‘a
dlstlnctly German emphasis. .. .

Endeed;'%hé'staténuninersitiés grew so rapidly that '
fﬁéyncduidfnot'éffofd to sﬁppbrf’éhy'actiﬁity‘eXGépt'ﬁeaching,
' even if they might have wished to take on the responsibility

for student housing.

Cowley, W H., "The Hlstory of Student Re51dent1al
Housing", L. & II, School and Soclety, 49 765—712 and 758-764
1934, p. 71L.




Slnce German unlver51ﬁles pald no attentzon to

- gtudents oubside of the tlassroom and since they
insisted that they find their own social life and
boarding and rooming facilities, Tappan 1ntroduoed
the same methods at Ann Arbor, Mlchlgan. With the
rapid growth of state.universities immediately after
the Civil War, his idea came in for considerable
vogue, ;s The German point of view also gained strength

- from the return to the United States of. hundreds of
professors who had taken graduate work at Berlin,

 -Leipzig, Heidélberg and Gottingen. The German p01nt
of view, in fact; ruled, and as it grew in popu-
larity dormlforles were frowned “upon, occasionally.

abolished,; - and seldom bqut at state unlver51t1es‘3

The impact of ﬁwo éonflicting‘PhileQphieswon the .
.. .Americ¢an educational devélopmen ; wiﬁh-ﬁts oWn‘unique-con~
-,dlt1ons, prndueed a pattern which is typically: Amerlcan, This
‘was a pattern in which at least .some - .of. the students of . the
_uprver51ty,arg providéd with shelter and with some social. .
:epntrol by tle university, but in which the.soaialalife_of?the
residence hall is thought of as distinct.and separate from the
inféllectualrlife~ofu61assroom-andllaﬁoratoryu
 Jorgensen, 1n settlng forth the reasons for the Tack
of support for re31dence halledurlng the perlod covered by

approxlmately 50 years afﬁer the ﬂlVll War, glves recogn1t1on

to the German 1nf1uence, but also 1n¢1udes some addltlonal

1.

3Jorgen5en, A. N.y "The GrOW1ng Importance of htudenﬁ
Housing in Educatlonal Pﬁannlng" an address before the’ Associ-
ation of- College and" Univer51ty Houging @iflcersg Amesy Towa,
1955 p 3 of Assoclation°q annual m1nutes. ' ‘ .




considerations.

[ R O
! 3 '

The decllne in r951dence colleges durlng the
19th century ‘can be attrlbuted to af: least Four
i " factors: (1) The rlslng importance of German higher
education which made no provision:for residence .
housing: ' (2) Objections toe college. and unlver51ty
hodsing as’ belng in. competitxon,W1th rental income-.
of .local homeowners: (3). The rapid, growth of state
‘unlvers;tles and the lack of funds to support any
. . plans for dorm1tory expanSJOn recognlzlng the . . '
Yrevenue bond approach wd . . -

PR * .o : P - \

o . .
A FE

~ Due to these iééﬁqrsﬁ‘xgsidgnce halls~did.ﬁ0t.géin*
ﬁgontemporary imgortanqe4and‘signifiéan¢e;unt;1 well:af@er{the
. burn of the, cenﬁuny,h With the de-emphasis of fhe German .
educationaikphilqspphyfand.with;the;improved,methods of
fiﬂancing-boﬁh thnough:ingfeased.legislaﬁive.grants and .
through the,employmgnt,of-réyenuevbonds,-tha’residenc@ hall:

. began to reeemefgé,as;an integral part of most,colleges-épdf
universities in the K 1930's. - |

| ,The-greéﬁ ;nﬁlux'of;stﬂdeﬁts'at the end of the second
World War generally erased all doubts in the minds of dollege
and ﬁﬁiversi%y a@mihisfratdrs‘aé'%éﬂthe;ﬁeééssity of providing
ﬁoqdfahd”shelfe?ifor,étudgnts,h The édgcational potential-of
the residence héli,vﬁéweVQr, is énly'nowfbeéinning‘ﬁo bé recog-

:ﬁiééd,

v

4J0xgan$eﬁ,EA:,N.@W;bidlg P. 5.
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ﬂunct*en of the R351dence Hall

5
V- : . . ‘\I

There are two major functfons for a resxdencp hall :
‘-system to perform on any campus.‘ The flrst aoncerns 1tse1f :

"'wWi%th the physical well b 1ng of student¢ W1th negards to -

" food: and shelter. The second is to provide an adjunct and *

'T:supplement to- the academlc endeavors of students by providlng

. the proper scholastlc anV1ronmene ‘and surroundings. '

o It -is. now recognized that colleges and-universities

- must provide shélter that is safe, pleasant; and sanitary. ..
Théy nust alsohprQVidQ.meais which are nutritious and appe-.

tizing. It would apPear that colleges-and universities ‘for

‘the most ‘part today, adequately perform' this function.  While '

-improvements have been made in=the;sheltéx’and feéding*of
students, the eollegesrandhuniversities have ‘also attempted fto
provide these services at the~1ewést'pbs§ib1éicosﬁ~fo.%henu
individualﬁstudént:résidént‘u It isfrecogniﬁéd that. eoonomibal
hous:ng -ang food serv1ce is’ also a functlen of the college and
univer51ty res:dence hall No one . w111 eriou%ly argue 'that
great Strides have been made in the hou51ng and feedlag of

. rES1dence ball occupant@ However, the develowment of the
res1dence hall as an educational entlﬁy has not made S1gn1f1w
eanﬁ progress.i | | .

In fact, only in: the last few years have there been'

PR
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discernible trends toward attempting to fulfill this edu-
cational potential. A great many college and univérsity
administrators as well as educators are aware or are be-
coming aware of fthis fumnction of a residence hall. Unfortu~
nately, there is very little experience or information availa-
ble on how this educational function can best be accomplished

or realized.

Resideﬁée Halls in the Future

@ollégé‘and univeraity enrollmentss have.steadily
inereased since the Civil War. . Due to éducatiqhallbéhafits
provided for véterans after World War II, enrollments .
mushroomed to new heights. The'projected enfollments during
the next decade ére even more immense. -If for nb'o%hervreason
than the increased number of‘stﬁdénﬁs,'the‘residence hall will
play an ingréasingly imporéané rolé in the higher education
picture in the Uni@edngtateswh While an,increasing number of
students will be housed in cff—camﬁus housing, the total
number of students so housed will not be able %o increase
significantly the proportion’of‘ﬁhe’totél student population
that can be housed of-f-ca;npus,w due mainly %o -laelg. of a suf-
ficient finanecial basé,‘ It will remain for the. residence hall
to provide the majority of‘ae&ommodations for thé‘lérgé influz

of students ddﬁing the next decade.. Only théiéesidenée'hall
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is able to meet the neaesséry requiréﬁents of finances, type
of constructaon feeding, and . scholastic enV1ronment which
are needed 1n order to properly accommodaﬁe the large

1
numbers of students.

stémgﬁent;of,the ?roblem

Although it is agreed that attitudes and values are
1nst111ed early 1n 1ifée and are more easily modlfled in infan-
cy and adolescenae, curriculum‘plamning in our colleges and
universities assumes that attifudeé and vaiues are still
. modlflable at’ age 17 to 22, or older. In fact, if wé7défine

educatlan in its broadest sense We mmght expect to flnd that
| there would bg a change or ralnforcement of those aﬁtltudes
and vaides held_by;éﬁudents.wheﬁ they entefras fpeshﬁeh. The
fact that Studeqts~do.change in their’attitudes,qu values
from their freshmah'to senior year and even after'graqugtipn,
suggesféuﬁhat there aré_soﬁe prodgsses,operatingﬁto caﬁse~.
ﬁhesé changes, These chéﬁges may be small (én@-maﬁbe‘to éome,
in an uhdesirablé direction). The processeé cauéiﬁg’these.
changes may be inteilectuali-maﬁuraﬁionai, a result of formal
academic. experiences or because of‘non—academic eiperiences
such as "bull sessions" in residence halils.

Thefétrong,cpnsensus of local faculty meﬁbers that

students do change and the fragméntary research evidénce
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that changes: are small serve to encourage'research in 'this
apea. 0 . 0 L rero T et
.The. purpose 'of ‘this ‘study vas to analyze thé atfer-
ences in value strengths of freshman students Who llved elther
on - campus in un1Vers1ty oWned residence halls,:or offhcampus
“in:pvmvaﬁely owned we51dences-at'SouthernxIllinols Univers1ty,'

as ‘measued by tho Aliport, Vonon, Linsdey, STUbY of viiums

ﬂ'oﬁ»a'%éQEQféfééﬁ's&hédulé; Mnre specmflcaliy, his study was

" an éﬁfémpt to anSWer the following questlonrl Are’ value o

' ehanges in freshman students a functlon of educatlonal

'programmlng in residence halls? Thls questlon Was anSWered oy

'testing the’ following hypotheses' |

’ Hé ”'There W111 be no 31gn1flcant dxfferences in

‘measurablé value com9051ﬁ10n, when comparlng

: the 1n1t1a1 test adminlstratzons for the twq

"groups of freshmaﬁ studénts tested, at the

.08 level of sxgnlfxcance. "
hHi "ﬁThere will be signiflcant dlfferences 1n‘.
-mé;surable value composxtlon, When comparing

ﬁhe termlnal test admlnlstratlons for ﬁhe _
two groups of freshman students %ested at ﬁhe
.05 level of s1gn1f1cance, mn favor of the

students who lived ,on campus‘
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Hg ‘Theré~Will:he'significant-difféfences-inv
' “ ﬁeéédrab1e value cbm@dsiti&n,;Whéﬁ comparing’
éhe'initiaivénd;merminal,tqsﬁ”adm;nis— |
Co ~ﬁfé§ions'férvﬁhe,g#ouplof students who live ’L
- g-on=aémpuéw}at:ﬁhe.@05 iév&l,pf s#gnificénce,"
.. ..inlfavor of the terminal administration.
Hg. 'There will be no s1gn1flcant differences in’
L_measurable value composition, when compar1ng
the 1n1t1a1 and terminal test admlnls-
'tratxons for the group of students who live
oL offwaampus, at.the .05 level of,51gn1ficanee.

It was hoped thatrﬁhé;SﬁGQQSS'with which these hypotheu

ses Were‘pwovénior,disnﬁroveanOuldr@fovideuclues as to thé

educational value of resxdence halls W1ﬁh1n a glven collagxate

"communlty

Operational Definitions

The writer defines the f0110W1ng terms for purposes
of clariflcatlonb The reader shoulﬂ keep these definitioms in

mind ln ordar to better understand their use by the ww*ter




Community;

o3 i

‘Educaﬁionai

Programming;.

Group:

Nbrms:
Residence
Hall:
Residency:

Value:

11

"A'sub#groupfaf @he:largérlsbéiety;fusuali&'with
'.a concept of a terrltorlal area, with a more
"11m1ted self—sufxiciency than socleﬁy, buu W1th
Ca closer ‘association and deeper sympathy among

'its members.

Provldlng an. env:ronmentlin whlch.gu1ded

1

,maturation of studenﬁ res1dents is fostered

A reszdence hall program is 6681gned to promote

,inst1tutlona1 obaecﬁmves, Programmlng ineludes

the - ofterlng of the opportunlty for a learnxng

process ﬁo take place.

Two or more persons in an interacﬁlon sntuation

'or a unit of 1nteract1ng 1nd1viduals,

A standard or crlterxon for behav1or patterns

v,

among indlviduals withln a sub—cultuxal complex

or between groups on the societal level. .

-&.residenﬁial unig éssociaﬁeaAwith an aéadémie
‘institution..

.The basic ecological, position of a person or

vgroupwof,persons within a given community.

Tha.individual,selfﬁconagpt or ‘believed capacity

‘of any object to satisfy a human-desire.
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The values analyzed are fhose measured by the - allgort,

Vernon, LlndZey, STUDY OF VALUES, third edltlon These values

are; - ' 0

‘Pechnical Title .

Theozetical
a i:"“ R

‘Economie

| Aedthetic

Social

' Political

A . : [ .-

':,Descrigwidnh,:f

. The; dominant interest. of thée théeo-
rétical man is the discovery of
the. truth., §ince the interests

of the theorétical: man are -
emplrical, céritical, and rational,
hé is necessarily an intel-

lectualist, frequently a «
: sclentlst or phllasmpher,

Thg econcmlc man . is ¢harac» L
”termstically'lnterested in' what
is useful. . The .economic man .

wants education to be practiéal’

and regards unapplied Knowledge
as waste.

The aesthetxd'man sées his
highest value, in form and
harmony. He regards life as a
procession. of events; gach single
impression is engoyed for 1ts own

Sake.

The highest value for . ﬁhls type
ig love of people. The social
man prizes other persons as: ends,
and is therefore, himself kind,
sympathetic, and unselfish.

The @olitlcal man is interested

primarily in. pover. He wishes
above all else for personal .

power,. influence,; and renown.
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Technical Title ~  Description

Religious The highest value of the re-
ligious man may be called unity.
He finds yeal satisfaction in
security.®

et

5&11p6rﬁ, G. W., and Vernom, P..E., and Lindzey, G.,
Study of Values Manual, Third Edition, Houghton Mifflin
Company, Boston; Massachusetts, 1960, . pp. 4-5.




CHAPTER' 11
REVIEW OF RELATED RESEARCH

Eﬁﬁi&idél.EVideneé Régairding Residence Halls

‘Although thé history of residencé halls in the United
'States ‘cah be traced 'back ‘over 200 JEArS, 1i%t1éfhas‘been done
to investxgate thexpositlon the resmdence hall occupxes in
the academic communlty. With the now renewed Lnterest in the
residence hall, and with the forecast of a greatvgrowth in
the number of students who will be housed in residence halls
during the next decade, it appears that the time is upon us
‘far‘somé ém@irical investigations of the position of the
residence hall in highey education.

While -2 considerable numbeé of investigations and
surveys have been conducted on the physical functions of the
residence hall such as feeding and housiﬁg, little has been
done on investigating the educational potential and the place
of thé residence hall in the academic sub-culture. From a
review of the literature, the writer was énly‘able to locate
six attempts to lend empirvicism to the investigation of the
funetion of the. residence hall as‘anledﬁ@ational enﬁitya.

Most of these are of the case study approach and many’ deal with

re51denea halls*only 1ndirectly 5 &

i

I ',
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1onrk, a case study@‘is\angexcellénﬁ

' ‘Fulcher's
attempt to examlne the educatzonal potential of a res1dence
hall in the academlc communiﬁy. Th@ lxmxﬁed number of,_'
studies whleh have been éonductedﬁbh)fe51dence halls have
generally atﬁempted oﬁly ta 1nvest1ga e %he sﬁmucture and :
;functlon of the re31dence hall as an entity apart from the
acédemic ccmmunlty. o | o S |

| Whiie such studles have been needed in the past and
in the future, 1t Was felt thaﬁ a more general 1nvest1gat10u
':of tha funct1on of the residence hall in the 1arger campus
communlty is also needed. Speciflcally, an aﬁtempt to de—
termine the functlon thaﬁ a r651dena@ hall has 1n shaplng
studenﬁ Values should prove WOrthwhllé in appra1sxng hhe need
for educatlonal programmlng in places of re51denee. Et may
indlcate clues as to how the educatlonal functlon of'the resi-

dence halls may be strengthened and fulfllled

PR I
o SRS !

rulcher, Claive; - The ‘Residence Hall Y Human Re.
lations Laboxaﬁory, Teachers College Columbla UhlV@fSlﬁy,‘
+ 1955, (unpublzshed ‘doctor's thesis). SR o

o
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The Place of Rousing in Highe%~ﬁducamian"

1

Et apparenﬁ that the educatlonal potentmai of the
res;dence halls becomes not anly establlshed but expande& as
the real*zwtxon that a resldence hail musﬁ provxde more than
shelter and food hecomes more Eirmly ‘fixed in academic
phxlos@phy Ef we are to assist the students on nur cammuses
ﬁu achieve Eheir @ducatianal goal&, we mu@t cuncern G&wawlves
'W1ﬁh their stuﬁy condlﬁxona ‘and henea, their 11v1ng envaronm |
ment; for the typical student spends more ﬁime in hi& TS i~
dence than in all wf hls classreoms cambined
“if we arve ﬁo assist'the student to study

effectively we must concern ourselves with his study

conditions. If we are to assist the student to -

become an efifective member of socxety we must

consider his living enviroidment.

In an attempt to gain the educational objectives in.
residence halls not only must additional empirical information

be obtained but personnel muﬁt be aompetent and skilled in

applying thza lnformatzon to the iﬁdl%id%al reaidenﬂ@ hall

- “ﬁlbrighﬁ Preston B., *The Plaes ef Resxdeace Hall
ﬁrganaz&tioa in the Student Personnel Progran', Bducational
and Psychological Measurement, Vol ‘1Y, No. 4: 700-703, 1951,
PR, 08-701,
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within a given collegiate community.
The educational values. in housing programs must
not be left to chance if the tremendous investment
- of propertiy and human. epergy. is,to be Justlfled
.+, Residence, halls must be dlgnlfled in the, eyes of .

v | faeulty members.and business officers: otherwzse,
they will be limited in function to the provision
of mere shelter and social respectability to the
hundreds of thousands who annually throng to our
campuses, The conditions under which siudents live
have' aIWays influenced’ significantly the quallty of

academic WOrk this gquality is the ultlmate test of
the reputatlon of a university.

-The'Coi;ege'Expékiénce and_Ihdividgél Developnent

The student gems a 1arge parﬁ of his educatiun from
the group and from the surroundings i whlch he llves,"If
there is any cohsensus’ in Américan educational’ thqught of the
last 50 years, it is thaﬁfﬁhgﬁbrpadépinglconcgpt of 'education
includes all those egpqrﬁggcgs~?notwm§re}y those of lecture
halls or books--which develop the mind and the spirit of man.

This more inclusive idea of education, the tremendous
growth o? American educational resources and the staggering.

increase in student populations have combined to preseng"

‘ 3Gardner, Evelmp,"The Soclology of. Re31dence Halls,"
Journal of the National Association of Women'® S Deans and
Counselors,. Vol..20:51-57, .January, 1957, DP. B6-57 .
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Vlnstxtutlons of. hlgher learning Wlth a multitude of problems

for whlch ﬁhey are nelther theoretlcally or practlcally pre-

pared.

Colleges and un1versit1es must face a hard fact
about their present accompllshments before -they c¢an.
plan realistically for their role in thé not-too- . .
distant future. ' For the most part they seem to lack -
the capacity: to 1nf1uence students, or maybe today's
students are 1ncapable of being 1nf1uenced by higher
education

Frem the p01nt of view of individual development the
'college po@ulatlon is a group of peers with whose support the
adolescent can break away from the family social unlt :It‘
is in normal tlmes, in contrast to most life smtuatlons, an’
env1ronment 1n whlch the 1ndiv1dua1 11V@S among hzs contemp0w
rarles wlthout belng forced to take on the problems of maklng
‘a 11V1ng, establlshlng a family, and competlng in a socxety
dominated by oﬁher adults ‘

As one meaés of mak1ng the break. from the fam11y, the
student asserts hlmself by adherence to a sub-culture peculiar
to hxs group - The freshman student faced W1th the task of
adaustlng to a new env1ronment must deai not only W1th

academic requlrements but also w1th the student warld of

"bull sessions," student actlvitles and dates. He must learn

!

. 4Jacob Phllllp B., Ohangxng Values in College, Harper,
New York, 1857, -

b




. important details of dress which differentiate the initiated’

_whlch has rmgld requirements. yet once they are met they
, by the eagerness Wlth wh1ch the studsnt accepts svery detall

=of its exacting rules.

‘sewment of thls larger communlty possesses 1ts own pecullar

' grqupsz,
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the SOngs?‘thevcatch phrases, the rightvplscés to eat and the

from the neophyte,, These aspectS‘of behaﬁior'form a cultﬁre

!

i
glve the student a sense of belonglng, of belng rlght whlch

are powerful aids 1n hls struggle for a new orlentatlon. The
o )

value of the ald of thls sub—culture may be measured 1n part

jl-u 'x

Whlle most soclal SC1ent1sts recognlse that each

o '

academlc commun1ty has 1ﬁs pecullar culture and that every

1]

shb-culture, 11ttle has been done to 1nVest1gate the structure
and functlon of ﬁhls aspect of academlc life.

The 1nforma1 groups, whlch are ba51ca11y what resi~

L : v

dentlal systems possess, actually determlne the form structure
and henceg the culture of a campus, EVen the formal campus

groups are regulated in the final analys1s, by informal

Informal groups thus prov1de-pos1tive values for
'j‘members which ¢ould, scaicely be, obtalned ‘in’any other

" way. In part they do thxs by restrainlng and

controlllng their member’s. behavior. Participation

has its rewards, but the price one must pay is rigid

adherence to the group code of values. The penalty,
is simple and final: ostracism. By discouraging

' dev1ant behav1or the 1nformai group thus serves to;

.o
‘.
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_along” with other people* in adjustlng to varlous
types of difficult social situvations--that is,
"getting by"; -and in "getting ahead” in the-world
of making friends and influencing people. - It is
from the informal group, not from the formal
curriculun, that the college student learns the -
folkways of American adulf society. Even the formal
extra~curricular. organizations funciion largely

through the coptrol of informal ¢ligues W1th1n them,5

=To ﬁhe student who has come from a, relatlvely homoge—
nous enV1ronment 1n terms of SOC1o~economic group, 1ntel~
‘lectual attltudes and cultural 19Ve1 the colle@e experaeﬂce

:presents assoclatlon w1th many dlfferent sorts of persons and

‘-aq,exper1ences,! The broadenlng effeats of thxs experlence repre~

sent anoﬁher element 1n the preparat1on of the adolescenﬁ to

. face the complex1ties of .the adultAWOrid. The.collggewperlod .
.1s &. tlme during; Whlch the 1nd1v1dua1 feels .and to some ex-
tent,_;s actually free to ‘choose . hlS 11fe plan Irom those
represented in. college 11fe., '

l

. The Influence of Higher Education on Student Values

A s*i:::uwl:y'"r by Jacob of what hla'fafpe'hé to the values of
American students of today shows that their cdllag& experience
,barely‘tdﬁéhéévgheix standards of,béhéwiof,'ﬁuality'or\judgmeﬁf,

B 1 o -
1o ’ S

1 . s .
N D e - TR g 2t it s 5 4
M - 1 ’ B

. aHartshorne, Edward Y.;‘”Undergraduate Society and. the ’
0011ege Culture " Amerlcan Socloleoieal ReV1ew Vol 8: 32@@332, et
‘June, 1943, = T O R R , A
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sense of social responsibility@ perspicacity of understaﬂding
and guiding beliefs.® . ... . .. .. . 77

Phis méans that if institutions of higher learning. are
expecfed to fulfill ﬁhe.hisforié hﬁmaﬁiétic»missioﬁ of what
they have called libéral educaticn, they will have ‘to learn
how 'to do it: They are not doing it now with most of‘thgif
students.’

IThis ganglusion stems”f;om an apalys?s‘of thrge'main
types of data; which social scientists obtained from over 100
institutions: Studies of student»attitudes conducied during
ithe last 15 years, recent evaluatlons of the. outcomes of |
 genera1 educatlon and other courses,(and of varlous methods

of teaehing and & number of comprehensmve self studies by

partlcular xnsti'&:utlons,8

[ Lo o T R

, Fortunately, not all EV1dence 1s negatlve.“There are

i

some 1nst1tut10ms 1n whlch students' values seem to develop,

some teaehers whose 1nfluence penetrates and stays and some

EE
]

educational teehnlques whlch help open the sens1b111tles as

‘Well as the 1ptellectua1 perceptions of some students.

 6Jacob Phxllip B,y op::cit‘;-p;'l

' 7Jacob Philllp E., “op. cit., p. 1

SJacob Phillip’ E,, op. cit., p. 1

ot
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'-Values

Before meanlngful comments may be made about studmnt

“‘"values, it would seem perﬁlnent to flrst refer to the 11ter~

ature . of psychology to determlne what the term, "value", meausn

R :-‘rxt W111 be enough TS concelve of values as .
\ : t=consequentlally 1mportanﬁ cwnceptions (standards)
L of desmrabillty which, influence behavior -and. %o whlqh
- conduct. is referred for Judgments of goodness, '
appropriateness and the 1like.9 1

A psychological value system is the maln p01nt of
'1nter»penetratlon between culture and:' the. psycho-
logical system...personality; it'is deflned as an’
. internalized cultural pattern. .

gRobln M. Wllllams, Jr., "Rellglon, Value Orlentatlon
‘and Inter-Group Conflict,' Readings in Social. Psychology, ‘ed.,
Eleanor E. Maccoby, Theodore M. Newcomb, and Bugene L. Hartley,
" (3%d ed. D New Yor& Henry Holt & Co., 1958), P: 648

10 Talcott Parsons, "'An Approach to Psychological Theory
in Terms of the Theory of Action," Psychology: A 8Study of a
Science, Vol. IIl: Formulations. of the Person .and the Social
Context, ed. Slgmund Koch (New York; McGraw-Hlll Book Co.,
1959%, p. 659 . - . S .
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The internal frame of reference is the subjective
world of the individudl: Only he knows it fully. It
can never be known to. andther except through emphatic
infldence and then can never be perfectly known. L

The main point may 'be restated as folloWS° vall
P that a. person does, all that he feels and. thinks'is

1. determined by the tendency to galn satisfactxon for :
;-his needs , k

e ' . Y, v
0" o i ('\_‘ 3 i .

!

, .Vé}ueﬁfbéCbmg'iQtegratédfintégtotal vélhe'sysfémslzk'

| These'systems might be ¢alled guides %o actioh--action which

Cis based upon. the individual's 1nterpretat10n of such a

systema; Actaons 'of 1nd1v1duals take on a "pattern of meaning"

according to Parsons.

i

Mgu R Rogers, An. Approach to Psychological Theory,
Personality, and Inter-personal Relatlonshlps, a8 Developed in
the Client-Centered Framework,' Ibld., P. 210

12 Solomon E Asch "A.Perspective on Social Psyéhology,
Ibld., P. 970. e e C ,
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lieaning is, in the most elementary terms,
resolvable into components: (a) "Cathectic"
meaning, as a goal object (or object to be avo1ded},
or source of gratification (or deprivation), (b)
"eognitive" meaning, as part of a relatively stable
"definition of the situation."13

A value, or an evaluative meaning, is an ovganized
pattern of both cognitive and cathectic components
which can be used to formulate a relatively. stable

- general orientation . of an actor or a class of actors
to.an object or a ¢lass of objects in the light of its
relation to partially equivalent attitudes.

! In a general sense ﬁhey (unxts of psychological
systems of action) are components in the organization
of behavior Processes which have come into, existence

.. through learning. What is learned ig, the meaning of
obgeqﬁs in the, s1tuat10n of the organlsm-personallty

o unlty and of, parts and processes of the person s own

.| .body, treated by him as obgects., The units embody

L. What e have prev1ously called elsewhere cathectlc

', .. . and cognltxve components organized. in ‘relation to

‘;‘“ each other in evaluative terms, the un;ts thus consist

- in organlzeﬂ ques or orlentatlon to the objects in
"the 81tuation of actlon l , L

HY Lo ] P
,

a8 e
[ A 1 i

fe

c :Thé'ﬁéaﬁing'ofwbbjééﬁs‘éﬁ&'si%ﬁé%idns»in‘Which the
- peérson finds the objects is eontrol&ed by his values h1s

,orlentatlon tOWard the obJects ':'.,;‘ O

[ .y » v . A P R A
N . [P r i o1 rot : i : ER

v . 1 li. y oo g v P s 1

PR 13Parsons, op. citl, 'p. 629 STy

Mypig,, Po 629, .

15Ib1d., B 646 “1a‘ B

‘- .y .
i, ) N
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o T
The- values a gerson holds are . based upon hlS attitudes

»

about things. - Aitltudes, howevar, aré not., technlcally

speaking the same aS'valueSu T

t

An attltudelcan e deilned a5 an 1n61V1dua1'

(tendency or preudxsposxtlon to evaluate an obgect

lor 'the symbol of thdat object''in a cértain' way.
Evaluation. is the attribution of qualities which’
can be placed along a dimension of desirability~-
undesirability, or '"goodness'"-"badness." Evaluatlon
in this sénse always 1nc1udes cognltlve and
effective elements, 16 . . .

The affective c¢omponent. is the. central ‘aspect

of the attitude since it is, the most glogely related

. . %o.the evaluation of %the obgect In évaluwatibg the
. object gome ¢leménts. of cognition are¢ neécessary; the
object must be recognized and must be relatéd at
least - 1mp11c1ﬁy to other objects and beliefs.
NeVGrﬁheless, it is the affective eloment Whl@h
differentiates attitudlnal evaluation and 1nﬁel~ _
1ectua1 appraxsai . , : co

_ Ind1v1dua1 aﬁtltudes, however are frequently

. organxzed into. larger structures called valie systems
which are 1ntegrated about some abs»ractlons
concernlng general ¢lasses of obJects.}S -

16Danmel ‘Kat®' and Ezva Stotland "A Prellmlnary
Statement to a Theery of ﬁttltude Structure and Change,"
Ibld., ﬁ 428

17bed., p. 429,
lglbid., 5. 432.;

i
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Valua systems are aften involved in ﬁhe 1nd1v1duwf
alusgselfwccncept.lg )

b
oy :

Valuas, ﬁhen, aré aﬁﬁiﬁudea anﬁ approaehes &o situ*
ations whzch affect an inﬁxvmdual s parspeetxve Internalﬁzed
values ar@ e&presséd as an - indiviéuai*ﬁ total phllwsnphy of
life. Thus, a sﬁudent‘s value system woulé seem to be- exm‘i
presseﬁ in hms amtltude &oward Life . |

In 1957 Profegﬁor thll&@ E Jacob publivhed a
compalatxon of stu&:es entitl@d, 7Chang£§§_Va1ues 1n College*,

The bnak, whlch soon hecame knOWn as ﬁhe "Janob Repomt,“ .

Vo

tﬁemp&ed ma ﬁiscawn th@ 1nf1uenae af college, and esﬁ@e&ally

v

of callege social studieg progwams, upon the- values of
sﬁuﬁents;, It:is generally the cantention 65 éoélal sﬁudmes
facul%mes khaﬁ ex@osume to thﬂse prngrama bnxngs about a
nliberaliaxnv value changa in students, thaﬁ is, an. incr@ased
soc1a1 and clvic awareness. Tha 1xberaliaing affec% is;
perha@s, ﬁhe basie puryase of @he saaial ﬁtﬂﬁleﬁa

Thus, When lﬂ repor%ing the findzngs,\Jacob presented

a profile of tha "average" or "tyﬁxéal" Bmerican eollega

s
IS

studena, a. greab "hu& &nd cry" arose aeress tha cauntry, for
tha profaie presented a raﬁher dlsmal picture Fram th@
profmie, it appeawed mhat 2 c@llewe adanatzon did lxttie ﬁo '

toob

1

,; 19§?§§ﬁ3‘91.43393‘
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liberalize student aﬁtlﬁudes or orientatlons toWards soclal

respon51b111ty or clv1c concern.

Most Amerlcan students have. llthle time ox. concern
for the welfare of others and their interest in social
. problems:is’ extremely low. -:Only. one.in five antici-
pates that a socially oriemted- activity (community,
national; international eor religious) will be .one of
his three main sources of satisfactions in life, or
- c¢onsiders:;belpfulness to others a highly important
" requirement of an ideal job. Even fewer would choose
i i to devote a Mwindfalll or any part of one to alleviate
human misery or in some way better the lot of others.20
H : s o s * - ' i v :

. Amerlcan studenms fall far short: of . students of
other natlonalltxes in. thexr‘phllanthroplc impulses

_-. . .and;showed. less .sympathetie, concern, ﬁor others in

. ﬁhelr personal philosophles of. . llfe.

T . Dbt f [ '

. ;,;‘The proflle thén, of, the Am@rmcan collega student is

not. one of. a $ecla11y concerned indLV1dual, but rather one :0f

an“;ndividu@lwwhq ;s:aelfrqenteneﬁwln,mqst:rgspactsm\u

S The greaﬁ magority of. students appear unahashedly
. ... self-centered. They aspire for material gratifi-.
cations for themselves and their families. They

vy oo intend: o look: out. for themselves first and expect
others to do llkewise 22 ‘ o . :

g P PN f sl DL LI A .“1', : 7

.-

Yoy <

S ZOPhlllmp E. Jacob Changlng Values in College, (New-
'York, Harper & Brothers, 195?), p, *2

N ._.,.:'.‘_~J_ R R

. ZIIbldq, B 18 .

‘221b1d,, p;.lw ‘
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The priority which students place on themselves is
confirmed by their high ranking of self-oriented
values on the Allport—Vernon Study of Values.
Generally, 'an aspiration for power  (identiiied as the
-political value), or practieal, .material satisfactions
(the economic value) predominateés over the "social"
value' (love and concern £or people) or rellglous -
values.33 ‘

'/A'a

Four years spent in insﬁitdtions of higher learning

must have some sort of éffect upon the individual. Jacob
supplies théwanswer;' R PR |
. ,The rmpact of the college experlenCe is rather to
v‘soclallze the individual, %o refime; polish, or "shape
" up™ his valuwes so that he can fit comfortably into the
- ranks of: 'American college alumnl.k ‘Her is more .
:concerned W1th status, achlevemcnt and prestlge.24

,,w !i-A3kéy point—méytbe'hisVreﬁe?ence to ﬁhe’preparation of
.the sﬁuéené'fﬁf‘eﬁtrancé into ﬁhé'cdlture,'GSpecially the "sSub-
culture of college graduates. Colleges, as w1th all public
insc;tﬁt1ons,'reflect éhe culture of- Whlch they are a part
Thus, Amerlcan eolleges and Amerlcan college students WOuld
l.seem ﬁo reflec% the values SL the general pub110§ the American
culﬁure If the sulthral commitment toWard the c1v1c and’

SOClal V1rﬁues 1s negllglble, then should the commltment of i

S R S P Ca bl
: . .

-23_.
Phllllp E. Jacoh Changlng Values in College, {New
York; Harper & Brothers, 1957), p 15,

241pid., p. 4.
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the collegeianduits-students be otherwiSe?~
- Some WOuld answer An the af firmaﬁlve ‘éﬁoﬁé‘éhese is
Edward, D, Eddy, Jrs,‘former Vlce~President and Provost of’ the :
Unxver51ty oﬁ New Hampshxre who conducted “an exploratory ‘
B study in selected colleges and univerSItles mad@ for. the '

oty 2] t

Commlttee for the Study of Character meﬁelopment in Educatlon"

enﬁltled The College Influence on Student Character. L

1

Why 1s such a concern necessa%y; Reference to another

1 it

comment from Jaeob's pro:h.le may supply part of the ratlonale,

1f one 1s needed

The: underglrdlng of the Purltan herltage on which
the major value assumptlons of American society have
- rested is inconspicuous, if it is present at all.25

Eddy's study revolves around character development
. .yet. the tone of ‘the. report would seem,to 1nd1aate that the
: "developed" character Would have a hlgh 1nterest in the social

servxce or altfulsﬁlc Value.

o

TOA prlmary task ox the aoliege in' character develop~
ment is to give the student the incentive to move out
from his ohce narrow confines into challenges which
. require the best of his many talents*,.ﬂs one faculty
- member’ told & group in wWhich we' partlclpateo,'"lf we
are preocoupled with ourselves and WLth oux” 1mmediat@
problems, and if we try to solve these problems '

25 ’ S
Phlllxp E Jacob, Changlng Values 1n College, (New
York;: Harper & Brotﬁers, 1957), . 4.
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o

Lt

in ﬁerms.of the unfortunate demands of the . 1mmed1ate

P

esent : alon@, thén we shall SOlVe pothing. . . We shall

- fail to, meet1our‘respon81bxlit1es to ourselves or to
. anyone or anything else. ”25 SRR . .

ot

Character, ahen, is concern for the challenges fa01ng

the educated man. , "haracter 1s shown throug‘h a concern for the

cnal;enges
=a commltme

selfucente

faclng the educated man. Character is also seen in
nt and an aWareness of respons1b111t1es beyond the

red.

Character is intelligence directlon and purposeful

<. gontrol of conduct by derinite moral 1 principles. ' In

. .this sense, character is reilected in the conversion

of

commitments into application to the complex and

varied activites of life. ‘Thus, character is found
in action based on principle rather than on that

di
is

ctated by pressure or expediency.. The word, "moral™
used to connote excellence in practice ox‘ccnducﬁ,z

‘Character as an intelle¢tual commitment aldhe‘xs

valueless, unless 1% is accompanied by living proof

- of
An

the commitment. Belief is afflrmed in behaV1or
1mportant test of. the substance of education should

-

26

Student Ch

Edward D. Eddy, Jr., Tha College Influence on -
aracter, (Washington, D. C., American Counc11 on

Edueatlon,

7. ,". . ‘
2 Ibid., pp. 2-3.

1959), p. 27. - :
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119 in the deepest conv1ctlons,_fhe actual conduct
- and the’ attitude L=>:4 hlblted 1n the 11fe of the college
graduate.zﬁh‘. _

"Moral” is exdellence in aetlon oy practlce Actﬂbn,

as has been shoWn, 1s usually based on a value Judgment

l

fert4ng in another publleatzon, Eddy makes a relevant comment

§

about morallty and the colleges. l'f' o

Assumlng thls larger task of value education is

an imperative one, wha% responsibiliiy does the

college. have for maralxﬁy? Almost comically, however,
“in most colleges and thus to most students, Morallty

is c¢onfined ‘to, questlons of sex, ligquor and cheatlng.

A larger concept is both desivable and necessary. "To
© the thinking man; morality should be. more encompassxng,
~ should include integrlty, justice, self-discipline,

altruism, ..Morality cannot be taught, but it can be

demonstrated 29

"Both Jacob and Eddy found that not all students fit
'the Category of selfhcentered, scclally unconcerned 1nd1» -

“yidualists.

A few institutions héve apparently heéh able to
arouse the selfless motivations of an unusual number
of their students,; and propel them fowards values .-

 281pid., p. 3.

29Edward D Eddy, dr., "How May the Colleges Have a
Greater and Move Lasting Impact on Student Values?™ Current
Issues in Higher Educaﬁzon, 1952, (Washington,. D, C.
.Assoclatlon for ngher Educatlon, 1959}, P. 253 ‘
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which stress the well being of others. This
accompllshment is espeecially Slgnlflc%ﬂﬁ because it
runs against the prevailing current

The emphasis, however, on helping others which
is found in all religions does have an appeal to the
student. As a junior mentioned, "I get my. biggest
kick ocut of doing things for other people."” The
element o§ servace appeals to the idealism of some
students

Ve sensed also that participation serves the
additional useful purpose of pulling the student away
from lesser allegiance to a larger loyalty. If he
engages in activities of importance to the larger
community, he is bound fo sense a responsibility for
that community.32

Activities include a wide range of volunteer work
on behalf of less fortunate people in the wider
community...It was obvious to us that students are
willing to give of themselves and their time to
significant causes.

It should be pointed out that both authors report
these findings as minority actions, however, not as the gener-

al outlook. The picture of the American college student does

3OJaC:-ob, op. cit., @u‘lll,

31,

Eddy, The College Influence, p. 119,
32

4

Ibid., pp. 81-82.

331h1d;ﬁ p. 125.

¥
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{ not usually show a high congern for altruism, Yet, golleges
| and students are maklng some attempts to 1nculcate the': values
of concern for 2 larger communlty. Thué the research done
for this study: becomes relevant in this'line,eﬁ thought. .

[ . o v g PP . . - .
) . PN . L o [ PR SO
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Group Effect Upon BehaV1or -

oA has{been noted earller, llttle has been; done in .;
examxnlng the posltlon and 1mportance of resxdency in‘academlc
- ifen Further, while some - work has. baen done ‘on studying .
residency’ from- ﬁhe iarger scope of human exzstence, little has
been done to determlne the effects of res1dency upon human
behaviox thhln a determlnake\community ; Speclfxcally, |
what is. the dlfferentlal, if any,- betWeen the value systems
of-resldence haLIS»and of f-gcampus 11v1ng?‘v S
+ « For purposes :0f the theoretical considerations rele-
vant here, iﬁ-ﬁay‘bewbroad&y‘assumedmthat geneérally speaking,
group_membefship has effect. on values.S4 : For . group ‘values
help determine individual valﬁes and all groups have a

certain value system.

Also, 1t should be remembered that actual obgectlve

34Lehman, IrV1n J., and Pa.ynel Isabell K., "An
Exploration of Attitude and Value Changes o0f Collegé Freshmen”,
Personnel and Guldance Journal Vol. XLI, January, 1963;

No. 5, p. 403~

!
S
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measurement of the values of a partlcular group or -of a.
partmcular 1nd1vidua1 is not as 1mportan& 1n regard to be—ﬁ
haV1or gatterns as 1s the concemved measurement of values by
ﬁhpsgdpgrgqpsww1ﬁhgq,and.by,tnqse%pexsqn;thhqgt«awparﬂicnlar

role, or in this instance, a particular type' of residency.

.. The membershlp 1n the gréup 1s as one percelves
1t, not as it "actually is."35

[

B R ‘

The morng. associated with a particular group de-
:texming,‘;n:ggft},ﬁha norms of fhe,individualstﬁelongingnto
that group. and he.n_'ce:,,;gl",t:jimatély detexmine the values of the
group as well as the group's members. Also, since norms refer
to "ideal-typical” behavior, they do not necessarily reflect
individual behavior on the individual level., They are, .
however, réliable indices of group.behavior due to the co-

hesive elemag@”iu:alllgxoug‘gqlaﬁignships,”;‘_..

b "

No doubt the norms accepted in 'a group vary
.. somewhat{ from one person %o another, and from ong
sub-grolp to another, and yet the members of the
. group are often more nearly alike in. the. norms they
" hold than in théir overt pehavior .3

35Thelen, Harbert A., "Basic Concepts in Human
Dynanmics," Journal of the National Association of Women Deans
and Counselors, Vol 15°99—111 March 1952, p. 10®h

N bl

36Homan, George c., The Human Greup, New York,

: Harcourt 'Brace & Company, 1950, P. 1206.

3 . . N Voo
co . e i
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, Perhaps the explanation of this rule,' if there is
ot oney, Yies in the fact ‘that: a' person's subjective -
' recognltlon of a mnorm, although under” influence from
‘other aspecis .of the social system,'is under léss .
immediate influence than his social activity. Being
‘an idea, the norm comes’ closer to havlng an ‘inde-""'’
pendent. 11f9 of 1ts own.

Normé;_vglggs?.aﬂq bghgvioﬁﬂafe:reiafed faqgoré and
enjoy a reciprocal relaﬁidhship. By examining norms and
values, 1t is hoped we can ‘obtain clues to ﬁhe predlctlon of
_hehavmor. In other WOrds by studylng the enV1ronment, 1n'
thls ease, r931dency, it is hoped ﬁhat more may be lear;ed of
behaVLQr, for eanronment is a determlnlng factor of values'.

A

and nprms.

In fact, the environment determines ‘the charac-
ter of a group in two chief ways: through its
influence on the external system, and through widely
held norms.* : :

The Valﬁes'of-a‘gfoﬁpy then, dépends upon the opinion
of members aﬁd'honwmémbers as ‘to the ability of ﬁhaﬁ &roﬂp~to
fulflll certaln 1deal~typlcal ‘goals of the individual and of

the - communlty at large.

T o 'j S
3 Homap,'Geczgg €., Ibid., p. 127,

38 o , n
"Homany George:' C., Ibid.; p. 127,
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. _...attractlen to bhe group W111 depend upon. two
sets of conditions: (a) such properties of the group
as its goals, programs, size, “type of. organlmaﬁlon,
and position in the community, and (b) . the neéds of
the person for afflliatlon,}recognltlon, aecurlty
and other +h1ngs whigh can be medlated by groups é

Assumpﬁions S

R D S Y S SRR Lo !

Y

y ot

On the ba51s of. the’ points Wthh have’ thus far been

presented, certaln assumptlons may 'be made’ upon Wwhich the'”“

' i + s

model of this study can be’ consﬁructed

1. . There does exist a conmlnuum of group value .

S

Stratlficatlon W1th1n an aCademia communlty

- whigh - is related dlrectly £ ﬁhe r951dent1a1
posxtlon which these wroups accupy W1th1n fhis
communlty. ' .

2. Res1denay is a determlnent of. value stratxfin-

catlon wlthln any glven communlty.

§

29 arturight, Darwin and Zandor, Alvin, Group Dynamics:

Research and Theory, Evanston, Raw, P@tefSon, and Company,

1953, p 77 o L




CHAPTER 11X
DESIGN OF THE.STUDY .

The:?bpulaﬁicn  :

| ‘ihg[ﬁ@pnlatiohféftﬁhisjstﬁéf_ébﬁéigkg'dffié7‘QB@lege
. froshmén at Southern illinois University. Southern T1linois
Unlver51ty is a llberal arts and scvences un1ver51ty located
1n Carbondale, Illinoxs, a town of approx1mately 14, 000
perSOns. The student population is, drawn, for the most part
wfrom Illlno1s famllles ‘who. WOuld 1oose1y £it the category of
middle~g1ass families. - The. students in the: study entered the
University during the winter guarter of 1963. - -

: The students,invﬁhis study were divided into two
groups . . Group 1. conéisﬁed of freshmendwhé entered eollege
: y;ntgr quarter and, whose place . of residency'wasxthe Thompson
'iPoinﬁ Residential Area: of 'Southern Iilinois thversity. Group
IT were also freshman sfudents Who entered college winter

quarter -but .whose - place: of res;dence was off-campus in

mh”@?lﬁaﬂedresiaenﬂss, The‘a“th°r hereaﬁter vefers o the

subjects as either Group I- or Group 1f. Grdup I consisted of
87 students and Group II éonsis%éé of 80 students.

Group I was subjected to struchured educatlonal
programmlng in thelr place of r931dence wh*le the students

of Group II were not exposed to structured educatlonal

programming in ﬁhelr place of r951dence.
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- The educational conecept related to the Thompson )
Point ReS1dent1a1 Area envxsxons ‘a. resxdentlal communlty-“;“
¢ollege with whlch the student may develop ind1V1dua1 .
1dent1ty'and grqup,loyalty.' By belng able tc identlfy with'
a residential 'area &ﬁieh;is recognlzed as,a part‘of the total
university, ¥he ihdividudl i$ ‘given the ‘opportunity of '’
“"pelonging" to & more meanlngful sub—groupang (be 1t the -
Area of 1,300, the Hall of ‘122 .or' the F100r of 40). Nok
only may they thus have formal and 1nf0rma1 social contacﬁ
but they also ‘have a’ 11v1ng eXperlence that is an integral
'part of the t0%t4l college léarning prodess. 'Lﬁ”othéf'womds;
‘an ‘attempt is made to develop a residential eénvironment in’
order to foster an end to the self-imposed isolation of the
residence halls from the total academic community that is
common to ‘the "hotel" accommodstions bf‘mény'residehee‘hallé
'systems. h |

Evideénce of this educationsl integration is implieit
iﬁ'the“very'phySicél’désign 6£_ﬁh@3ﬂ?é&#' Eéeh hall uhi%'
contains a classroom ihf@hich‘wééidéﬁ%sibf'the ThompsoﬂrPoint
Area attend class. Thus;’the'furﬁheé'foﬁuﬁe'of.ﬁhe Area sub-
grouping is nurfured in the classrcom setting.. It i& also
noteworthy that the courses held in the Thempson Point
elasérooms are‘tauéht_by‘resident un;veréity facuity (resi-
dent counselors) and faculty mambafs selected by thé'deﬁ_

partment chairmén to handle general education requirements of




this Area:; A sﬁudent may conceiVably take all of his general
non~laboratory courses W1th1n the Area, and some of these .
from. Area fa.culty members. . : - R

Addltlona; efforis have been made more recently to
further the educatlonalipotential of the Area through more
I;niormgl programmiygyA>Allﬁpﬁ?th@s-ha%'beeg’lpstxtntedptn .
?Stimulate sﬁudent thinkihg,uandutowbroaden their eultural‘
horlzons, and o, 1nvolve the facnlty in the r951dence .
}exper;encea‘ An example of sueh area programs 1s the monthly
Thompson Point prum.Serles, whlch ut1llzes faculty~membersﬁ
land1pfpmihent,offrqahpus%éxperts for open discussions on
controversial issges,;~A,seépadiing?vaﬁion of lasf year. was.
thp.Winter Mbvie'Se?iés,lwhich featurgq_a?x and foreign films.
Sﬁudent response was so en#husiéstic that informal coffee
hours were held folloWing the showmng for; dlscusszon purposes
, . An _effort is made to satlsﬁy as .many as possxble of
the varmed 1nﬁerests of the resxden@s Prqgrgms:havg.xanged
fgom a chemlstxy‘pr9fes§?x:d§scg§s}gglphe‘re;ationShip‘betwaen
sgiéﬁqe and_religigp,ﬁﬁq:g”prpigsspz qf,méﬁheﬁabicsfdemgnﬁ,
strating'ﬁbe:q;osénfglgyionshipgbetWeen:maxhematiés.and nasic
- by setting math to various types Qf‘mnsiq.. M@nytguests.use.
v;§u§1 aiqsa,such-asssliQesland mgvies=which;are quite.ef~
fective., In aﬁtémpting.to:selgat a eriteria by which.to,judge
the success of such:prqégamﬁing, iﬁ is aypareﬁt,thafvmere

numbegs_oi,persohs-atteﬁding,aannot be used. Rather, the

¢
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success ‘of educational. programming can only be measured in
‘terns of;haw-much‘each pefson'@ﬁﬁgﬁd@ﬁg?hénéf%?s;f:pmlﬁpe i.
;program. - R L N |

- \Musieals;ﬁre héiq at ﬁhich,ﬁgiwexsiﬁy stu@éqt'brgagi;
Zations. such as the choir, ﬁheaﬁre,gkéups?jand,insﬁmumgnpalrf
‘groups. perform. ,Musiqals‘agqua;nt,the»résidahts with the .
various culﬁumal;aspecté efftﬁeaqniversity aﬁd aid them in.
z,developing,aﬁla@pmeciation_pffﬁhevfiue,arts; 0f a Similar':
nature, studentﬂarﬁ‘displays-arg héld*ﬁe-acquaiﬁtfthe‘résié;
dents with another:facet of cultural activity. These cultural
’aativiﬁies:cfeate a great impact upon‘%hé~resident bedause he

personally knows the students who ave performing..
'The Instrument Used.
of tﬁe ré‘lai‘.ively faw iﬁst'x'iiméh'fhs ava,iléb'le,' 'ﬁ:he

Study of Values was seleeted for ﬁhe purpose of obtaznlng

)

measures of student values

The Study of Values aims to measire the relatlve

@rominence of sxx basic 1nterests or motlves 1n persanalm%y*

the xheoretlcal econamlc, aesthetic, social, polltical and

st

rellglous, The alassiilcaﬁlan is based dlrectly upon Edward

Spranger s Types oﬁfMen, a brilllaut work whmeh ﬁefends the

i
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view that the'ﬁéféonaliﬁies of men are best known through a
study of their vaiues or‘GValuatng.aﬁtitudes.1‘ | )

The sc¢ale is designed pri@arily'for use with college
students, or with adults who have had some college (or equiva-
lent) education., The test consisté'of a numbei of.questions$
based upon a &ariety of familiar situations to which two
alternative answers in Part I and four alternaéive answers
in Part II‘aie provided. In all,-therevare‘lzo énswers, 20
of which refer to each of the six values; The subJecﬁ records ‘
his preferences numerically by the side of each alternative
answer., His scores on each page are then addéd and the totals
transcribed onto the score sheet. The page totals belongiﬁg
-to ,each of the s1x values are then summed, 2 1t was the
summed totals for the six values thai the writer used in his
analysis.

Another factor which,influenced:the»writer‘s choice
‘of instrument was thé‘availability.of‘general‘colléée noxrms,

which made the study much simpler in terms of the data and

. ‘a1iport, 6. W. and Vernon, P. E., and Lindzey, G.,
p. 18. o ‘

¥ 2Gage, N. L., "The Study of Values," Fifth Hental
Measurements Yearbook, ed., Oscar K. Buros, 5%h ed., Highland,

Park, New Jersey: The Gryphon Press, 1859, p. 200,
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the way it was analyzedas

-Finallyw th@isxudy-of.Values was foﬁnd ﬁo'have'a

very high rellabillty, ranging from .88 to ,89 on a con%rolled
one-month and two-manth ﬁest«retest intefval .4

The test was admxnistered to the subJects on a,teéin
retest schedule. The origlnal test was admlnlstered during
the flrst Week of the W1nter quarter, 1963. ' The elapsed txme

¥

’betWeen test;retest Was 11 weeks. The author admznlstered
the bests and the test,periods were unlimited with relation
to time. . Some subjects finished the test.in as few. as 20
minutes, and one subJect took one and one~ha1ﬁ hours .to
finigh, The purpose .0f the test Was explained. to the ;o
subjects as an attempd to determine the effect of residence

on value.changes.,

-Statistical Treatment 6f‘mhe Data

After all tests had been seored the Mann~Wh1tney U
Test was used to determine Whether or not the groups had been
'drawn from the same populatlon A tWO~ta11ed test was used.
LeVel of signlficance was at or beyand the 05 level The |

b :

3a11port, op. cit., p. 1Ll.

*al1port, op.. cit., p. 10.
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Mann~Wh1tney U’Tesc ls con51dered to be an exeellent alterna—

l
I

tive to the niost poWer;ul parametrac test the t test, and

has a power—efflelency of‘95 5 per' cenﬁ for a sample of - ﬁhis,»

v 5
bt N B B . ' s oo by
. '

:size - -’ :;" L "-H--- ;.: -.""..;.‘ e

There were three primary ‘reasons for using the\Mann~
Whltney U Test | Flrst the only assumptlons necessary when
_usxng this test are%that the varlables have an underlylng
continuluy and that ﬁhe observatxons are 1ndependent bmth
of ‘which aveé 1nhement 1n'ﬁhawa@pnapmiateuparametrlcwtesﬁsm;
© Phe writer Belidves that any apparent' lack of underlying
*ﬂéohtinuitijas”dué”te%thé'lack‘offnefinement of -psychological
.mesﬁsrin-géneréﬁi'~The‘reqnimeménﬁfof independehﬁtobsépvation
wds - full met . ' Second, géneralizaﬁionS/to groups..other. than
' -those studied are believed: possible,: inasmuch. as the statisti-
‘¢cal model :makes mo assumptions concerning normal distribuiion,
like ‘variances with a known'ratio:. Third, it was believed ,
.that the’ ord1na1 level of measurement was. the: highest -level.
““reached by -the instrunent. used . The.approprlate.parametrac

tests requlreqinterval-level of measurement. .

551ege1 Sidney," Nonparametrle ‘Statistics for the
Ehhav1oral Sclences New York, McGraw—Hlll Book Co,, 1953
pp. LiZ- llﬁ "] _ ;




44

PR
] oy e [

‘Limitations, - .

! e " H : -g“

. 1. ,It must be kept in mlnd that no attempt Was or-.
should be made to generallze~ hese flndxngs beyond ‘the -
'Thompson Point Area of the Southern 1111n01s UnxverSLty.
;Where resxdence halls programs have been esﬁabllshed for many
‘years;:where. re51dence hallc have . beoome flrmly entrenched
Wlthzn the tradltions and soclal structure of an_ academic
,communlty, and Where the edueatlonal phllosophy of reszdenoe
?thalls 1s expounded, one may expect to f&ndxthem engoylng as

lhigh and perhaps an even greaﬁer 1n41uence than all other
residentlal unlts.f _ | _ : : o

2. Further, 1t must be remembered that only a deﬂ‘
.!sorlptlon of the re51dence hall programs 1nf1uenoe 1n one
area was hereln obtalneda More research 1n depth will be A
necessary before‘one W111 be able to ascemtaln Just what are
_ahe casual factors aﬁ WOrk if. the resxdence hall is to take
its rlghﬁful placo in the educaﬁlonal program of our 1nsti~w
,tutions of . higher learnlng, these casual faotors should be

discovered and e?plored

v ‘ N
[ .o . N . .
P : P s 1

[

3. This paper. is serxously limited by the. faot that.
the writer .in his search of the literature dmd not flnd
studles which are dlrectly related to ﬁhe matter under

1nvest1gationi This ellmlnaﬁed the poss;blllﬁy of com&arlson
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and led the erﬁer to draw several tentatlve concluoions Whlch
"he was unable to support with relafed rasearch. L -
"'4." The reader should also keep in mxnd the fact that-
" all conclusions arawn by the Writer'were his own and are |
:subject to h1s personal bias. o

5. Varlatlons existed in the procedures for admlnls~
tratlon ‘of the 1nstrument Thls was controlled as closely as
{p0351b1e by admlnisterlng all tests persénally» Variables
"such as test condxtlons tlme and the motivation of the
subjects ceuld not be rlﬁldly controlled by ﬁhe wrltmr

6. &nothsr delrmiting factor of the study was that

no analysls of the changés in values was made by sex




CHAPTER IV
ANALYSIS OF THE DATA

In ﬁhié sfaéyf'ﬁhe“Study.of Values was used to.de-

‘termine whether or not there Were dmfferences ln values benl
:tWeen two groups of pollege Lreshmen, Gne. group was % posed
'ﬁo'eduqa$1pnal programming in their residence hall and. the
other group Was‘not“ékﬁésed to educa@iché1 progﬁéﬁm§§g:ihm
thE1r off»campus res1dence. _ '.

| The Mann—Wh1tney U Test was used to analyze the dlffer~
.eﬁcés ;n raw scores. Both nl and”hz wore greater than 20;
therefore, the long formylalfeggmménééd by Siegel was used.l
The long fprmﬁla ﬁt%lizgs.thégz @ransformaﬁion.z_ After‘prem
sentihg thé test a total of 167 subjeé%s'Wéfe‘used as the
basis for the analysis. The Z values were placed in the |
column of’the~gf0up’§hat scored the'highést‘in,eagh'value

studied,'

lgisgel, Sidney, pp. 118-120,

2 - o
Ibid., pp. 120-126,
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' Findings o

TABLE:I, INITIAL Z VALUES FOR THE. ALLPORT, VERNON, LINDZEY
STUDY QF VALUES BETWEEN GROGUP I AND GROUP II.

véngs“ GROUP]I GROUP 1I LEVEL OF

o AN ='87) - (N =80) . SIGNIFICANCE

‘Theeretlcéi- LA lylae n.s. "

i " s'l:" S, - nmet g

Economic ie.6 'f. e.‘ L 3 9:39 .001
Aesthetic ces o .004 n.s.
Social s & ¥ 0@ 6. 7 181 00006
Political. cevene 1.72 n.S.
Religious 6.42 cehee 00006

.The findings of. TABLE I show that Group II scored

highex in the #heoretical; economic, aesthetic, sogial and
poliﬁiéal values, Whﬁie éroup I scoréd higher in' the rzligious
value. [The only significant differences between the two
groups'at the 5% lével'of’coﬁfidence‘dccurred inhihe eéonomic

and social values in whic¢h Group Iz scored hlgher and in the

‘ rellglous value in which’ Group I scored hlgher
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TABLE II. TERMINAL z VALUES FOR THE ALLPORT, VERNON, LINDZEY
STUDY OF VALUES BETWEEN GR@UP I AND GROUP EIe

YALUES o GRQUP;Ifi' GR@HP II 2 ;E& :LﬁﬁEiéaﬁ
A ¢ T S R (N = 80) | SIGNIFICANCE
" Theoretical | '5.43, , - B SRR f . .00006
.Zﬁqoppmiql 2.73 . 0064
’Agsﬁhetic 6.16 . .00006
_Socigi feeen 4,29 ..00006
_Political 2.95 vaoses ".qogz |
_leig;qus 7.90 . .00006 .
I R

The findings of TABLE II show that Group I scored
higher:in:the theoretical, economic, aesthetic, political and
religibué vélﬁgs;‘WhileHGraup'If!scoréd;highéf in theﬂéacial
value. ,The TABLE indicates that a signzflcant dlfference at
the 5% level . ‘of eonfldence oacurred 1n every value category.
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TABLE III. TEST-RETEST: Z. VALUES FOR. THE ALLPORT ; VERNON,
LINDZEY; STUDY UF VALUES P@R GR@UP Iu : ‘

IR L B A SR ) i P
VALUES ' CTEST' "  'RETEST ' ¢ ' ' LEVEL OF .
o - (w=87) . (N=87) .. . SIGNIFICANGE
' 'TheoreﬁjMC,al“ A ‘1!' ol Lot v 36{70 'Il" T lni '. Con ./;000!2 . '
s TR . ' ot v oos o .’ ’ C
EC’OnOmi@ . 6 8 0@ X . 5 910 - . 009006
Aesthetie ohee 4.87 .00006
Social ... . 2.90 . .0038
Political  ..,, . - 1.60 n.s.
| ¥ Religious e ' - 1.07 | : n.s,

The fmndlngs of TABLEIKE 1nd10ate that a 51gn1flcant

BN
dlfference at the 5% level of cenfidence occurred 1n then~

retical, economic, aesﬁhetxc, and soelal:values, whlle ﬁhexé
was no 51gn1f1cant dlfference in the. political and rellglous

i

yalues.? The ‘gcores in .all values were hlgher on the retest
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TABLE IV. TEST-RETEST Z - VALUES FOR THE ALLPORT, VERN@N
LINDZEY, STUDY OF VALUES FQR GROUP IX. '

VALUES ~  TEST ' . RETEST ' LEVEL oF

(N=80) . (N~8@Q A; 'SIGNIFICANCE -

Théqretical‘ 3.48 o veee .. .0006 j
Egonpm%g L eeee | 125 | i . a.s. |
Aesthetic < 2.46° - Y lee. e 0138
éocial; 1j'jj ':éi R ‘;.;.: | o :ngs;
Polifiqal " 2.08 ceee }g§76
Religiéusl'. Ceees 4.52 | «.60506

| AR , S

"§hé‘f1ndingstof TABiE iv.indicatélﬁhat a signifﬁééﬂ%
differénce. at the 5% level of‘confidehdéqoceurred‘in@theptheo~~
retical, aesthetlc polltlcal and relmgxous values, whlle
there. Was no. signiflcant dlfference in the ecenomlc and soclal
‘values, The scores on the initial test. were hlg@er‘ﬁorwthg
ﬁh@p@gtiaé;, aesthetic, social, and'pdiitida} values; while
the écéréé'onvthe.retest were h&gher'fo% ﬁhe:écbnemic and -
religious values. - - o

M PR
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. Discussion“ef.the,Findings.

Exam1natlon of Table I- 1ndlcates that the. students in.
Group II are s1gn1f10ant1y dlfferenﬁ frem Group I w1th regards:
te the economlc Value.. This is an 1ndlcatlon that they are
.more practlcal and more concerned W1th what is dlrectly useful
' rather ‘than being conqemned with frllls. They are: more 1ntem -
ested in' self~preservat10n.3 Group 1T 1s alsb S1gniflcant1y
dlfferent from Group»l in. the socxal value, Whlch 1ndlcates
a-cOncern,for'ﬁheir-fellbw:man; They WOulﬂ:also tend.@o.be:
more~sympatﬁe#icg kind, and. unselfish.? Table I also indi-
‘cates that Group I is significantly different from. Group. I
in themreligious-valué, 'The-students-of Group k .ea.stz-nlor:ey.=
11ke1y to havé a greater nesd for unity (everythlﬁg in its
place). 5

Table' IT indicates a significant difference in all
values:betWeen Groups I'and IX. Grouﬁ I scored higher in all

values except the social. The higher score on the' social

‘ ?Allporﬁ, op. cit., p. 4.
“Ibid., p. 5.

S1pad., p. 5.
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value fbf’@rbﬁp'liggﬂdiéétéé“thhﬁy%héyﬁéfi11-haVe a greater
1nterest in, the altrulstic and phllanthroplc values than
Group I. 6 Comparlson of Table I 'and Table IE 1nd1cates that
afxerﬂenposur6=toneduqatlogal.pyogrgmm;gg? G;quplg-scq?ed
higher. in the vélueé‘which related to. truth (theoretigal),
usefuiness (economlc),,form ang harmony (aesthetic) power.;.
'.(polxtlcal), and unity (rellglous) ? ,1i\;s_s;gn;£icanﬁ to |
‘note that in Table II -Group I scored higher in all those
values except social, in which Group II had séqgeq,h;gpgst

in Table I. .

. TablekIEIﬂindicates:a'significant difference in the
theoretical, econommc, aesthetic, and soclal values when
comparing. the initial test admlnlstratlon with the termxnal
test,admlnlstratzon‘for Group I. En.all ofAthe ahOVe
mentioned values Group I scored hlgner on the ﬁermlnal
admln;stratlonw It isg also notewor thy that even though there
were, no significant differences in tgegpalltlgal and rellgzous
values, their scores -on the terminal administragion werejdiso

'higherﬁfor these values.

8. L .
- Allport, op. cit., p. 5,

7. ' R : S
xbid.,.'P§.; 4”50 i . -! -




| ‘58

Table 1V indicates that for Group II the comparison
of ‘the imitial and terminal test administiations only ghow
an increase\in ﬁhe e@anemie aﬁd'religious_Valueg, aad=only
‘the imrease in 'ﬁ:}w relzgiaus value was sinniflcemé e
hlgher sea&es on the inztzal adminlstﬁatian for’ the theo~ N
retical, aeathe&xc, $qci¢;? an@ pali#zca; ?alues led‘ﬁhq
wpiter to sssume that 1itile or no cpangeé had taken place -

~in these valwes for Greupvii.aver'Qh@yelapseﬁ tim@'pewiad@7




CHAPTER V °
Vit . SUMMARY AND.CONCLUSIONS .

The present study has anestlgated the change 1n '
'valaes 1n freshman s»udents as d functlon of educatlonal
programmlng in’ r651dence halls. Prev*ous studles havej
:1nvest1gated the management functlon of re51dence halls with
‘regard to fosd and shelter° Other btudles have 1nvest1gated
ltstudent values and attitudes but ‘none have trled to de-.
termlne whaﬁ functlon eduaatlonal programmlng had 1n L
changxnw student values. The present study dlffers from
previous studies’inythat 1t_compares studEn@;group»agaxnst
" ‘student grouﬁ»inétead.of”student group against some criteria.

' The sample population congisted of 167 college -
freshmen at Southers I1linois University who entered college
durihg the wiﬁ%ér quafter of ‘1963, ‘The majdrity‘of the"
freshmen were drawn from Illinois families who. could loosely
be categggiZggﬁas @;dgle-élass familiesf .@he.populatianwas
split into tWo groups: 87 who resided on campus in unis: |
vgrsity'0wned residence halls ahd 80 who re$ided.9fffcampﬁsQ
_in privately owned residences.’

The Study of Values vas administered to, both groups

on a tesﬁfreteéﬁ basis with an elapsed time‘interﬁal,of'llﬂx
weeks . The'raw'scofe95weré then. analyzed for. thé si#nifi—
¢ance of the dlfferences by means of, the Mann—Whltney U Test.

The statlstlcal test 'is a non—parametrlc equivalent of the t
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test. A honnparametric test which did not reguire normal '
distribution or measure higher than ordinal level was believed .
to be necessary because the writer believed the ordinal 1eVe1‘
of measurement to be the highest level reached by the instru-

ment used.

Conclusions of the Study

The findings presented‘in Ghapter LIV have indicated
that there are significant dlfferences in values between the
students who are exposed to educational programmlng and those
students who are not exposed to educational programming.
Hypothesis H, (the null hypothesis of no difference between
the two groups)l'was partially supported and partially not
supported by the flndlngs as reported in Table I.? .Hl |
(51gn1flcant dlfierences Wlll exlst between the tﬁo grsuﬁs
in favor of Group 1)3 vas supported by the flndlngs‘as-re—
ported in Table II whlch showed 51gn1f1cant dlfferences 1ﬁ

all values for the terminal test adm1n1¢tratlon. The reader

lRefer to Chapter I, p. 9.

llzﬁéier:ta Chapter IV,p. 46{4

’3Refer;to Chapter I, p. 9. B
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should keep. in. . mind that there were differences in the initial
administraﬁion, and these were gfeaﬁer=for Group‘l than’Gxdqp'
11, except.for the social value.  Group II-scored3highér-ég*
the seclal value for both test administrations. L

Flndlngs 1n Tables III and IV4 indicated that ove}
‘thé elapsed time 1nterVa1‘Grqup I made more s1gn1flcant
changes in valueg than Group II. . This gives further in=-
dlcatlon of the functlon of educatlonal programming in

hanglng values, Table IEI partlally supported Ho (there wxll
“be Signiflcant dlfferences between the 1n1t1a1 and terminal
'test admlnlstrations for Group I in favor of the termlnal
admlnlstration) 3 Table Iv partlally supported H3 (there Wlll
be no SIgnlflcant dlfferences between the lnltlal and termlnal
test admlnlstratlons for Group II) 6 ' .

The finding, .as a .whole, wowld Seém to indicate that
students who are exposed to educatlonal programM1ng in thelr
place of residence are more prone to change values than
students who are not exposed to educational programmlng 1n ‘

the;r place of pesldence,

1

*geter to Chapter IV, p: 501

Sgefer to Chapter I, p. 10
BRéfer toléhéptérfﬁ, ”p.'lé(

;4) h
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to affectlng student values, None were 1ntended. It Was
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EmPliéatidns of'thé‘Study RS

The 1mplieat10ns of the study are several | Firét,‘
it is felt that this 1nvestigatlon has accompllshed What Lt
set out,to do--namely, to determine whether value changes in
freshman’sf@ﬁepts are a.function of educational proéréﬁminn

_in residence halls. No attempis have been made to dlscover

i
Y

what operatlve foroes tend to place the program aspects of

res;dence halls xn the posxtlon they now occupy w1th regard

'y L N |

earller stated that thls was to be an exploratory study and

halls, ;=

H

descrlptlve 1nqulry. HoWever, it is now apparent that by

follOW1ng up leads uncovered in this scudy, .one should be :

I Rl ooy 4t
able to ezamine in. depth the operative factors of education-
al programmlng Which affect students who llve in resmdence

. 1 .
HE [— P . P

P e 1 '

. Second the: ilndlngs have emphasized the necessity

of haV1ng some ciltefla or cflterlon agalnst whlch the ’
CORERTE TR S

effectlveness of educatlonal programmlng may be measured The

fxndings have 1nd1cated that educatzonal programmlng has a

functlon in value changes in freshman studentw, but as

L,obh, P ; .

'programming off«campus becomes more sophisticafed the wrlter

1

' does ot feel that value changes will be a~valld means of '

34‘,1 ! [ l' 4 R o ." 5 I Rt

measurement of effecﬁzveness.

i e T K [ FEPA o v,

I R P . N . o
AR B R v, Cep o [ Py 3 e ),
| re
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- Third, the periodic:use of an 1nstrument 51m11ar '
to the .one: used in- this- study coald be useful not only 4in-

prOV1ding a means -of objectlvely measurlng effectlveness of”'
* i 1 : ' A
‘programmlng, but ib could serve as a- means of- strengthenlng

areas of programmlng as Well as p01nt1ng out def¢clences in
Lt [ ; R 1o ! S “' o AT . !
the programming‘ S ~fA.‘--‘A~*\ e ERRANOE

oo i

tEoe . PLE Lo . '\_ Tt RN Vs . ch L t,
‘ ‘|

o " : o ' R AT

«Recommendations for-FurtheruResearéh ,

y . PN IEEEREIF I

. In 11ght of the flndlngs of. the present study, 1t ‘has

t

bescome apparent that a study of the operatxve forces .of edu—‘
catlonal programmlng is naeded 1n order t6 determine what
and how dlfferent areas of educatlonal programmlng affect
student values, Further research is needed to identify - |
and describe whaz the speclxlc role ef the resident staff is

in fosterlng better educatlonal programm:.ng.s But flrst the

wrmter feels that other studles such aS>thls one, alongzw1th

"survayq nust be caxrledxout in order to better determmne the o

speciflc function and Value of. educational programmlng.- The
’ present study glves mlnimal evidence of the function .of-
educational programming. and without ‘follow-up studiéS‘to‘
better“determine,the‘fﬁnétion of educational programming, all

other studies would be.presumptuous.
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