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Abstract:

The purpose of this study was to determine whether significant relationships existed between the
educational and occupational expectations of American Indian and white high school students with
respect to sex, student grade level, parents' education, parents' occupation and family income.

The educational and occupational expectations of the subjects of this study were divided into low,
medium and high categories. The study was based on 108 Indian and 418 white students attending high
schools on the Flathead Reservation during the 1978-79 school year.

The raw data for this study consisted of information on eight independent variables and were tested
using chi square. The statistical difference was considered significant at the .05 level of confidence.

The data for the variables were obtained by administering a questionnaire in seven high schools.

Significant relationships were found between the educational expectations of: (1) females with respect
to ethnicity; (2) Indian males with respect to grade level; (3) Indian and white students with respect to
high amount of fathers' education; (4) Indian and white students with respect to low amount of mothers
education; (5) all students with respect to category of fathers' occupation, category of mothers' occupa-
. tion and level of family income.

1

Significant relationships were found between the occupational expectations of: (1) Indian students with
respect to sex; (2) white students with respect to sex; (3) all students with respect to amount of fathers'
education, amount of mothers' education, category of fathers' occupation, and level of family income.
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ABSTRACT

The purpose of this study was to determine whether significant
relationships existed between the educational and occupational expecta-
tions of American Indian and white high school students with respect to
sex, student grade level, parents' education, parents' occupation and
family income. : :

The educational and occupational expectations of the subjects of
this study were divided into low, medium and high categories. The study
was based on 108 Indian and 418 white students attending high schools on
the Flathead Reservation during the 1978-79 school year.

The raw data for this study consisted of information on eight inde-
pendent variables and were tested using chi square. The statistical
difference was considered significant at the .05 level of confidence.
The data for the variables were obtained by administering a question-
naire in seven high schools. .

Significant relationships were found between the educational expec-
tations of: (1) females with respect to ethnicity; (2) Indian males
with respect to grade level; (3) Indian and white students with respect

to high amount of fathers' education; (4) Indian and white students with-

respect to low amount of mothers' education; (5) all students with re-
spect to category of fathers' occupation, category of mothers' occupa- ..
tion and level of family income.

Significant relationships were found between the occupational-
expectations of: (1) Indian students with respect to sex; (2) white
students with respect to sex; (3) all students with respect to amount of
fathers' education, amount of mothers' education, category of fathers'
occupation, and level of family income. :
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INTRODUCTION

Postéecondary educatiénal and occupational opportunities for
American Indians havg greatly increased over the past decade. This
burgeoning of increased opportunities is a reflection of positivg
responses‘of both the private and public sectois to the eduéational;
économic, social, legal, and cuitural needs of American Indian peoples.

Since the 1960's there has been a considerable change‘in the’
expressed policy of the federal government toward Indian people, a
change that is.a direct response on the part of the»govérnment tovthe
expressed needs of Indian people for control over their own affairs.
The United-SFates government has begun to recognize the expressed needs
set forth by Indian people as a leéitimate basis for Indian social and
econonic self;sufficiency.

Public and private programs affecting Indian people are’now being
planned, implemented, and evaluaféd by-Iﬁdian people. Indign comnunity
action programs, initiated b§ the Office of Economic Opporfunity and
no% administered By the Administration of Native American Programs iﬁ

the Department of Health, Education,land Welfare, marked the launching

point for local control and self-determination on an accelerated basis. '

The new policy of the federal government, "Self-Determination Without

Termination,' was expressed by the President of the United States on

July 8, 1970 (U.S. President, 1969-1974, Nixon:1).
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This, then, must be the goal of any new national policy to-

ward the Indian people: To strengthen the Indian's sense

of autonomy without threatening his sense of community. We

must assure the Indian that he can assume control of his own

life without being separated involuntarily from the tribal

group. And, we must make it control without being cut off

from federal concern and federal support.

On December 5, 1975, Public Law 93-638, "The Indian Education and .
Self-Determination Act,” went into effect. This law allows for tribal
governments to control and operate federal programs, including educa-
tional services, which relate to Indian people. The implications in
terms of self—determinatién can be far-reaching. In both the public
and private sectors affirmative action programs are opening doors of
employment opportunities in government and business, heretofore gener-
ally inaccessible or closed to Indian people.

Some 18,680 Indian students received grants from the Bureauyof
Indian Affairs to enable them to attend college in 1976-77. This com-—
pares to approximately 1,700 students ten years ago, or an elevenfold
iﬁcrease during the last decade. Further, tribal scholarships and pri-
vate grants have increased on an accelerated basis during the past ten
vears. In addition, more than 10,000 Indians'recéived vocational
training or on-the-job training in 1976-76 (Canan, 1976:1-2).

Yet, notwithstanding these opportunities, American Indian students
and their elders lag behind the general.population of the country in

educational achievement and employment. The research is replete with

studies documenting this lag with respect to school enroliment,
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, achieveﬁent as measured by standardized testé, overageness pervgrade
leve;, numbér,of yea;é of schooling, school compétition, céllege‘enrollé
menf, collegg graduaéion, job placement .and wages and salaties earned
(Coombs,.l970:l9); The United States Civil Riéhté Commisgion issued a
rgpoft in August of 1978, ﬁroviding current documentation focusing on
social indicators of eqﬁality of minorities and'women; Again, by almost
every-measure;ulndian people ranked the lowest in education, eﬁployﬁent,
wages and salaries earned; housing,land other areas (United Stétes Com—
mission on Civil Rights, 1978:5-93).

A review of the. literature indicated that many high school séniors,
regafdless of ethnic backéréund, aspire to gducational and occupatiphél
. levels without a realistic knowledge of the qualificaéions and skiils
* necessary to atfain their aspirations. .The increased emphasis on career
education and planning By the U.S. Government ana school systems is é
response to this. in order to better prepare high school students‘for
postéecondary.educational and occupational.opportunities, additional
information regarding factors affecting high school students' poét;

secondary educational and occupational expectations is needed.

Statement of the Problem

The general problem of this study was to determine whether signif-
icant relationships existed between the educational and occupational

expectations of American Indian and white high school students
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"attending schools on the Flathead Indian reservation with respect to
sex of the student, grade level, amount of parents' education, category

of parents' occupation, and family income. A secondary purpose was to

determine whether there were significant differences between the educa-

tional and occupational expectations of Indian and white students in

" the tenth and twelfth grades.

Contribution to Educational Literature

A review of the literature revealed that a considerable amount of
research has been completed on ‘the educational achievement of Indian
children. However, only a small portion of this research has addressed

the postsecondary educational and océupational expectations of Indian

and non-Indian students in a comparative sense. Two studies have.been .

conducted in four rural Montana high schools, comparing selected chér—
acteristics_affépting educational aspirations of Indian and white
students. Another stﬁdy focused on pareﬁps' influence'oﬁlwhite and
Indian students' educational aspirations and exp;ctations. No studies,
to this researcher's knbwledge, of the nature of the one proposed here;
iﬁ have been condﬁcted in Montana or the Pacific Northwest. The study

proposed herein will provide data regarding postsecondary educational

and occupational expectations of students attending high schools on the

Flathead Reservation. The data can be used in-high school career
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education programs and by éommunity colleges and uriiversities in .program

planning, .counseling and guidance.

General Questions to be Answered

'This researcher attempted to answer the following questions:

.1. Are there significant differences between the eduéétibnal
expectations of male Indian and male white students? -

2. Are there significant diffefences between the educgfiénal

expectations of female Indian -and female white students?

3. Are theré significant differences between the educational

expectations of Ipdian males in the tenth énd twelfth gradesf

4, ‘Are phere_significant differences between the educational
expectations of white males in the tenth and twelfth grades?

5. Are'there éignificant differences between the eduéational
expectations of Indian females in the tenth and twelfth grades?

6. Are there significant differences between the educational
expectatibns of white females ‘in the fenth and twelfth grades?

_7. Are there significant differences between the edﬁca;ional

expectations of male Indian and female Indian students?

8. Are there significant differences between the educational |

expectations of male white and female white students?
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9. Are there significant differences between the educational-.
expectations of Indian and white students with.fespect to amount of
fathgrg' education?

10. A?e therg significant differences between the educational
eipectatioﬁs of Indian and'whiée students with respect to amount of
mothers' education?

11. Aré there significant differences between the educational
ekpectatiéns of indian and white students‘with respect to category of
fathers' occupation?

12. Are there significant differences between the educational
expectations of Indién and white sfudents with respect to category of
motﬁersf occupation? |

13. Are thefe’significant differences between fhé educational
expectations of Indian and white students with respect to family_income?

14, Are there significant differences between the oécupatidnal
expectations of male Indian and male white students?

15. Are there sigﬁificant differences between the occupational
expectations of female Indian and female white stu&ents?

16. Are there significant differences between the occupational
expectations of Indian males in the tenth and twelfth gradesé

17. Are there significant differences between the occupational

expectations of white males in the tenth and twelfth grades?
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18. Are there sighificant differences between the occupationél
expectatioﬁs of Indian feﬁales in the tenth and twelfth grades?

19. Are thefe‘signifiéant differences between.the occupational
expectations of white females in the tenth and twelfth gradeé?

20. Are theré‘significént differences between the occugétioﬁal
expectations of male Indian and female Indian studenté?

21. Are there significant differents between the.occupatiOnal
expectations of male white and female white students?

22. Are there significant differences between the occupational
expectations of Indian and white students with respect to aﬁount of
fathers' education? |

23. Are there significant differences between the occupational
expectations of Indian and white students with respect to amount of
mothers' education?

24, Are there significant differences between fhe‘occubational
expectagiéns of Indién and vhite students with respect to.category of’
fathers' occupation?

25. Are there éignificant differences between the occupational
expectations of Indian and white students with respect to catégory of
' msthefs' occupation?

26. Are there significant differences between the occupational

expectations of Indian and white students with respect to family-income?‘

A
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General Procedures

This researcher éolved the problem by administering a twelve item
questionnaire to sophomores and seniors atténdihg high schools on the
Flathead Resefvation. Thé questionnaire was designed to gather petrsonal
background information, as well as postsecondary educational and OéCUf
'~ pational expectations. Data were analyzed in cooperatioﬁ with the
Testing and Counseling and Computer Centers at Montana State Univérsity.
Students'from the folléwing high schools on the Flathea& Resetrvation
were interviewed: Arlee, Charlo, Hot Springs, Polson, Ronan,

St. Ignatius, and the Two Eagle River School.

Limitations of the Study

This étudy was limited to: (1) only those sophomores and seniors
attending hiéh schools on the Flathead Reservation the day tﬁe qqéstion—
naire was administered; (2) the information supplied by the fespon&énts
during the interviews; and (3) the rééognition that educational and
occupational expectations are subject to change; therefore, tﬁe findings

herein are no guarantee of actual behavior.
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Definition of Terms

Educational Expectation

For the purposes of this study, eduéational expectétioh was
'defihed as (1) the number of years ofﬂsecondary or postsecondary educa-
tion, either higher education or voéational education, which the
student expected to attempt or coﬁplete, and (2) the level 6f coﬁple—
tion (associate, bachelor's, master's, doctoral, professional degreés.
or vocational competency certificatibn) which the student expected to

- attain,

Occupational Expectation

| For the purpose of this study, occupational expectation was
defined-as the occﬁpétional classificatiqn‘delineated by the Bureau of
the Census, which the student expected fo enter after comple;ion of his

or her formal education.

American Indian

For the ﬁurpose of this study, the Title IV definition of American
Indian was uséd. Title IV defines an American Indian as an enrolled
member of a federally recognized tribe or a descendant in the first or

second degree of an enrolled member of a federally recognized tribe.
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Summarz‘

The process of career devélopment is lifeloné aﬁd contingent upon
many facfors, including gxpersqn's sex, ethnicity, amount of parents'
education, category of parents' océupation and familyrincoﬁe.> Educa-
tional and Qccupationgl opportunities for American Iﬁdians haveAgreatlf
increased during the past decade. These opportunities can fécilifaté‘
the socigl, legal, economic, and cultural self—determinafion of Ameri-
can Indian people. The ra;e and extent to which this becomés‘realized
is highly aependent upon the postsecondary.educational an& occupatiénal
decisions of American Indian youth. The purposé of this study was to
examine selected factors affecting ;he educational aﬁd occupational
expectations of‘Indian and white youth attendiﬁg‘high schools on the

_ Flathead Reservation during the 1978-79 school year.
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Chapter -1II
REVIEW OF THE LITERATURE

The review of the literature is divided into five sections. The
first sec;ion presents information concefning general theories of career
development.. The second section is a review éf studies relating to fhe
occupational expectations of youth, while the Eﬁird section 6f the
chapter focuses on studigs concerning the educational eXpectatiSns of
youth. The fourth section is a ﬁresentation of educational attainment
of American Iﬁdian youth, and the fifth section ig a review of educa-

tion on the Flathead Indian Reservation in northwestern Montana.

General Theories of Career Development

The role of Qork holds- an important place inlan individual's life.
Educators, social scientists, and psychologists have esfablished theo-
retical constructs in an effort to gain insight into and understand why
people choose different varieties of work. Osipow (1968:10-12) offered
a classification of four distinct épp?oaches to theories of career
develépment.

The oldest theoretical approach has been kndﬁn commonly as the
trait-factor approach (1968:10). - This system accepts the thesis thét
dindividuals have interests-aﬁd abilities which can Be matcﬁe& with Ehe
Worid}s many vocational opportunities. bnqe this process is completed,

through aptitude and vocational testing, the individual is encouraged
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to follow a particular vocational pattern commensurate with his or her
abilities, dinterests, and aptitudes; when this is accomplishéd the ’
probléms of vocational choice for the individual are solQed.

A seéond approach recognized by Osipow (1968:;11) has been de-
scribed as the sociological model of career development. This approach
considers one's environment as a central tenet; certain circﬁmstances
beyond thé control Qf.the individual éontribute sigﬁificantly to the
career choices one makes. The central task confronting people is the
developmenf of techniques to cope éffectiVel& with the enfi;onment.
According to Osipow, this approach is illustrated in the work of
Holiingshead (1949), Miller and Form (1951), and Caplow (1954).

A third theoretical aﬁproach identified by Osipow is referred to
as, the development or self-concept model. This approach embodies as
its central tenets that (1) individuals develop more clearly defingd
self-concepts as £hey grow older, although these are modified to éon—
form to changes in one's view of reality as one increases in age;

(2) people develop images of the occupational world which they compare
with self-concept images in attempting to make career decisions; aﬁd

(3) the adequacy of the eventual career decision is based on the simi~
larity'betwéen an individual's selfvéoncept and the vqcationél'concépt
of the career he or she eventually chooses. Accbrding to Osipow, the

works of Ginzburg and his associates (1951) and Super (1953) exemplify

this approach,
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A fourth category Osipow termed (1968;11—12) the personality
approach to the study of career development. He noted fhe ideas range
from lists of needs involved in the pfocess of vocational choices as
seen by Hoppock (1957) and fhe detailed personality types for céreer
areas deiineated by Holland.(l959) to 'the assorted studies of Roé'
(1957) and others. Osipow (1968:12) concluded that thése types 6f
career development models are not independent of one another; they are
closely interrelated and often draw upon one another in terms of actual
practice and in empirical research.

Holiingshead (1949), Millgr and Form (1951), Caplow (1954) and
others have set forth theories that deal with social influences and
career dévelopment. Hollingshead (1949:441f447) noted that vocatioﬁal '
choices correspond with job patterns associated with eacﬁ social class
in the adult work worla. Based on this, Hollingshéad postqlatéd fﬁat
adolescents' ideas of desirable jobs are a reflection of their experi-
ences in the class and "family culture complexes."

Miller and Form suggested (Hoppock, 1967:90) a career developmen;

. theory based on a network of interrelated social factors associated with

occupational levels. Social background, native ability, historical

. circumstancées, and acquired personality traits are the influences

determining a given career pattern.
Ginzburg (1951), Super (1953), and Tiedeman (1963,1975) postulated

that there are logical relationships from birth to death which affect
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one's career choicé. Ginzburg (1951:185-198) and his associates pro-
posed that vocational development occurs in three developmental stages:
fantaéy, tentative, and realistic. ‘Dﬁring the fantasy, oxr pre%ocational
stage before the age of eléven, a variety-of activities occur which
have a teﬁdency to promote the readines; of tﬁe individﬁai to déal with
issues of vocational concern raised during adolesceﬁée. During this
stage, the youngster thinks about an occupation for adulthoéd; believing
he or she can assume any occupation desired, without regard for abili-~
ties or other‘requirementé.

In the tenﬁative period, occurring betweéen the ages of thlve and
seventeen, the individual focuses on the identification and analysis of
likes and dislikes, and concern about abilities, skills, and performance
characteristics. Near the end of this period, the individual realizes
that many subjective factors have characterized his or ﬁer tentative
choices, and.that more réalistic considerations must be undertaken in
order to achieve a relationship betwéenAknowledge.of abilitiés and
inéerest and valués.

During the realistié stage, a transition occurs when the individual
recognizes a need for a realistic vocational preference and actual
choice. This period includes seekiﬁg additional training or entry into
the job market.

Super (1953:188-189) identified five phases of career development

in his theoretical constructs: growth, exploration, establishment, '
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maintenance, and decline. He emphasized the life‘span rather thén
limiting attention on the adolescent period. and dealt with the notion
of the interaction between the development of vocational preferences
and.the attempt to impiement one's self-concept through a careér
(1953:189). ’A basic assumption-in this approach is that a person will
be more satisfied and effective in a career to the degree the ipaivif
dual is able to implement his or her self-concept through the career
each chooses.’

Tiedemén (1963;- 1975:15-16) divided his theoretical construct of
" career decision making into the two concepts of anticipétion and
accommodation. Tﬁe anticipation aspect, including the stages of explo-
ration, crysﬁallization, choice, and clarification, consists of a per-

son's preoccupation with facts, alternatives, options, and conse-

quences. From these a career decision is made with aspirations, hopes,

and expectations. The accommodation aspect, including the stages of
induction, refo;mation, and integration, is reached when imagination
meeté reality. In the accommodation stage, the individual is acting
upon a deciSioﬁ that has been thought about, however well made or
clarified.

Hoppock (1957) and quland (1959) foilowed theqrétical approaches’
simi;ar to Super. Hoppock (1967:91-92) offered a "composite" theorf of

vocational. development:
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Occupations are chosen to meet needs.

The occupation that we choose is the one that we believe
will best meet the needs that most concern us.

Needs may be intellectually perceived, or they may be
only vaguely felt as attractions which draw us in cer-
tain directions. In either case, they may influence
choice. ’

Career development begins when we first become aware
that an occupation can help to meet our needs.

Career developmeﬁt progresses and occupational choice
improves as we become better able to anticipate how well
a prospective occupation will meet our needs. A capa-
city thus to anticipate depends upon our knowledge of
ourselves, our knowledge of occupations, and our ability
to think clearly. '

Information about ourselves affects oécupational choice -
by helping us to recognize what we want and what we have
to offer in exchange. :

Information about occupations affects occupational choice
by helping us to discover the occupations that may meet
our needs, what these occupations offer to us, and what
they will demand of us.

Job satisfaction depends upon the extent to which the job
that we hold meets the need that we feel it should meet.
The degree of satisfaction is determined by the ratio
between what we have and what we want.

Satisfaction can result from a job that meets our needs
today, or from a.job that promises to meet them in the
future, or from.a job that we think will help us to get
the job we want.

Occupational choice is, always subject to change when we
believe that a change will better meet our needs.

Hoppock (1967:96-97) stated that illogical occupational choice

behavior has three primary sources: when people have inadequate
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information about themselves, inadequate information about occﬁpations

‘and an inability to think clearly, Holland (1959:40-41) noted that

persons with more information about the occupational environments make

more adequate occupational choices than do persons with less informa-

. tion. Adequacy is a function of age, "since time alone provides more

learning opportunities."”

The literature reviewed in this section presented theoretical con-
cepts that indicated a variety of factors are inherent in the develop-
ment of occupational choice. From these readings, it is evident that,
as Osipow has suggested, the various theories cited’are somewhat inter-

reiated.

Osipow (1975:12) noted that while thé theories have some validity,.

their concepts do not universally apply to all populations. He stated
thét attempts have been made to apply concepts and theories to varied
populations under a multitude of conditions and that most investigators

fail to differentiate among subgroups studied. He (1975:13) asserted

" that "the notion of increasihg differentiation in the application of

career development concepts' to special groups is important. The fol-

lowing section addresses factors influencing occupational expectations

of youth.




18

Occupational Expectations

Several researchers have compiled extensive bibliographies address-—
ing the'occupational expectations of yoﬁth. Kuvelsky and Ohlendorf |
(1966), Kuvelsky and Reynolds (1970), and Horner, Baterbaugh, and
Carefoot (1967) have delineated variousvcategories'in their biblio-
graphical presentations, including socioeconomic, family, personal, and
éthnic factors affecting-occupational choice. |

Researchers who have studied the educational and occupational
orientations of.youth ﬁgﬁe'emphasized the impo?tance of diétinguishing
between aspirations and expectations. Kuvelsky and Beale;‘(i966:2737
276) noted two types of projections. The one dealing with dgsires ié
aspiration and the other, dealing with anticipation, is expectation.

The authors (1966:273) stated, "expectations should not be equated with:
aspirations, for the object involved with an expectation need not be'
desired-and, therefofe, need not be a goal." An aspiration refers to a.
person's orientation toward a goal, whereas expectation is.the inai—
vidual's estimation of probable attainment of that goal. |

A variety of factors influence occupational aspiratioms and ‘expec—
tations. Studies have been conducted to detérmine'the effect of socio-
ecénomic baékground on aspirations and expectationé. Reissmanv(l953:
241) found that the relationship between social class and aspiration is

not a simple one: successful achievement in the past does not,
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necessarily-mean higher aspirations in tﬁe future. Several
researchers have repbrted that the majority of youth from all socio-
economic groups aspire to high dccupational levels (Campbell and
Parsons, 1972:416-417; Heinsohn, 1978:36). Heiﬁsohn (1970:36-37) sur-
veyed 18,612 high school seniors and found that 50 to 80 percent of
each group of students by race and sex aspired to enter prestigiocus
occupations. Although the percentages of each group actually expecting
to hold high prestige occupations was less than thosé who aspired to
these occupations, more expected to enter high status jobs than_
expected to enter lowrstapus occupatioﬁs.

Simmons and Rosenbérg (1971:239-241) reported tha? children in
Baltimore schools in grades three through twelve did not appear to
accept the'doctrine of equality of opﬁoftunity; 70 percent of ‘the

respondents stated that some students do not have as good a chance as

others in their occupational aspirations. The majority (97 percent), o

however, weré confident they had a good or better chances than anyone
else for upward social mobility.

Sewell, Haller, and Strauss (1957:69) found that females from high

status families more frequently chose high level oécupations than those

of lower status families, but that the relationship was not as consis-
" tent as the relationship between status and aspiration to attend col-
lege. Males from high status families were likely to have higher level

occupational aspirations than were those from lower status families.

| L Y R S 4
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They tonéluded that socioeconomic status makes an independent'contri—l
bution to occupational aspirations.

Caro and Philbrand (1965:468) sctutinized sources oflsogial ciass
differences in the occppational goals of male high schooi students.
fheir findings were consistent with previous studies sho&ing that upper
sdcial class students aspire to higher occupational levels than lower
tlass students. The data also indicated a larger éisparity between
occupational aspirations and expectations for lower-class students.

Empey (1956:708) found that the absolute occupational stétus aspi-
rations of male high school seniors from the middle gnd upper classes
were significantly higher than those pf seniors from the.itﬁer classes,

" He suggested that lower class youth haye limited their occupational
aspirations ta the class horizons. He concluded that while lower class
youngsters aspired to get ahead they aspired to occupatlons at dif-
.ferent station levels than those from higher strata, and that lower
class youngsters'may be more strongly motivated to achieve (relatively
speaking) than those in strata above them.

Recent studies have found strong support for the effect of socio-
economic status on the occupational expectations of youth and indicated
thét.childreﬁ from higher socioeconomic background tend to have higher
occupational expectations than children from lower_socioeconomic back;
grounds (Oberle, Stowers,. and Darby, 1974:101; Cosby and Picou, 1975:

17-20; Bogie, 1976:253—254; McLaughlin, Hunt and Montgomery,. 1976:




‘161;162; Harvey and Kerin,.l9783265—266). Picou and Cosby (l975?l7<20)
found that socioeconomic status had the greatest effect on occupational
aspiration and that the effect of race was gegligible ﬁhen cbntrols'
‘were applied.

Studies'revie&ed indicaﬁe clearly that parental océupétional and
educational étatﬁs are correlated with occupationai aspiraéions and
expectations of children. Simpson (1962:519) found strong éupport for
the hypotheses that parental influence is associateq with family aspi-

" rations among working—c;ass-boys, and also with ambition among middle-
class boys. Cohen (1965:425) noted that the fe&er working class jobs
the parent finds acceptable for any offspring, the higher isuthe prob-
ability of having a mobile son. '

Picou and others (1974:17) found that mothers' eduéation sigﬁifi;
cantly influenced black and white females' career aspirations, wﬁile
school performance and peer modeling significantly influenced méle
'éareér aspirations. 'Wijting, Arnold, and Conrad (1978:257-259) reppfted
that childrens' work values were most similar to those of .their like-
"sexed parent at early grade 1évels, but twelfth grade boys'>gnd giris'
work values were most like their fathers.

The effect of ethnicity on an individual's occupational aspira-
tions énd expectations has been ﬁhe subject of the literatdre; parficu—
lérly in thé past ten years. Venegas- (1973:91) concludedﬂin a éfudy'of

El Paso high school students that all students, regatrdless of
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etﬁnicity, have high aspirations and expectations for education én&
océupation. Thomas (1976:49) found black énd white boys Eetween the
:ages_of fifteen and eighteen years aspifed to and expeéted‘to enter
jobs at similar socioécénomic levels. Debord (1977:95) reported that
career expectations of blacks depend leés on socioeconamic étatué“thaﬁ
do cafeer expgétations of whites.

Pentecoéte (1975:439) suggested that minority inner-city children
differ in their perceptions>of the Wo;ld'of work dependiﬁg upon Fhé
occupationai level of their families. "The .number of visible ﬁ;dels for
superior or high aspiring students méy be very limited in small towns
or areas that have a low socioeconomic level. Uzell (1961:669) recog-
nized that the.general occupational structure of minority groups is not
likely to include a fepresentative cross section of occupations ﬁor ;
concentratioﬁ oflhigh status ones, but rather a concentration of low
status ones. Lorenz (1972:371—398) postplated that racially patterned.
differences in the status attainmentvprocéss should be expected as
membership in a racial group has a great impact in all facets of life.

Kuvelsky ana Monk (1975:31) found that non—metropolitqn Méxican—
.American teenage boys and girls in the bordgr area of Texas did not
experience much change in ?he nature or level of eductidnai and occu-
pational stafué projections between 1967 and 1973. The youths surveyed
maintained a relafively high'level of moﬁility aspir;tions and'exﬁgc—

tations and a strong intensity of desire for achieving goals. The
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authors found a slight, consistent shift towards ménagerial type jobs
and a movement away ffom lower prestigg professional jobs. Berman and
Haug (1975:175) feportgd that b;acks who aspire to high educational and
occﬁpafipnal'goalé are as optimistic about attaining their objectives
asthigh aspiring Whites.

Other studies haye focused on the interrelationship of ethﬁicity,
sex, and grade level as these variables affect occupational expecta-
tioné. Sollie (1974:12—13) reported thaf occupational goal dgfiégfment
(discrepancy between aspirations and expectations) varied among youth
surveyed in five southern states. Females experienced less goal
deflection than males and whiteé experienced less goal defléction'tﬁan
blacks. The author concluded,that race appeared to be the major detér—
minant of occupationél goal deflection. Boyd found (1974:2-5) that
expectétions of low staéus jobs increased among black boys and
decreésed among white girls between 1967 and 1973.'

Cosby (1969:16—17) reported data that indicated a high propértion
of students in gll social subclasses had higﬁ level occupational aspi-
rations. Approxiﬁately one—-half of the students in the ﬁore disaavan—
taged groups had high level'aspirations. For éxampie, 53 percent of
the rural black students whose fathers had low level occupationé and
education had high level occupational aspirations. He qoncluded thét':
the variables exerting the most influence were fathers' education and

occupation. Kelley and Wingrove (1975:54-55) found that occupatibnal'.
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expebtations of blacks reach a low'point,in the ninth gréde and
increase afterwards up to the twelfth grade.

Spencer (1973:1-3) studied the aspirations and expectétions of
Mississippi high school students from the Choctaw Tribe. She found
that occupational aspirations and éxpectations appeared to havé been
limited lafgely to those occupations which were visible on or near the
reservation area. Spencer suggested this finding indicated a lack of
knowledge of the rangé of occupations that currently exist. One éxpla—
nation she rendered is there may be a lapk of exposure to or acquaint-
ance with ﬁersons who occupy a wide ranée of moderate and high status
occupations.

Kuvelsky and others (1976:36—42) attempted to determine the extent
to which ethnic variability existed in reference to male and female
occupational aspirations and expectations. They surveyed 385 Arizona
Naﬁajos, 192 Texas Blacks, 206 Texas Anglos, and 379 Texaé Mexiqaﬁ—
Americané. Significant results were (1) Navajo youth had the lqwest
level of occupationai aspirations and the weakest intensify éf desiré;
(2) Mexican-Americans had the highest and strongest intensity‘of

aspirations; (3) Mexican-American females had the highest level of

aspirations; (4) Mexican-Americans had the highest level of expectatiops-

and Navajos had the lowest level; (5) Anglo exﬁectations paralleled

those of the Navajos, and Anglo females had the lowest expectation
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iével; (6) Navajos and Aﬁglos were c0nsiderabiy more certain about
occupational expectations than Blacks who were ?elatively uncertain. -

Roulston (1971) anq Wall .(1976) surveyed the postsecondary pro-
jections of Alaska Natives. Roulston (1971:56-61) interviewed BIA
Bbarding.school students from Anchorage, Fairbénks, Southeast Alaska,
Bethel, apd Nome. The findings indicated that 97.8 percent intended to
finish high school, 28 percent planned to go.to college; 12 berceﬁt
:planned to attend a vocational school, 20 percent planned to get a job
“after high school, and 30 percen£ héd no definite plans. Wall (1976:
142) ﬁrovided information about 1970-1975 graduates from Kotéebﬁe'
Bureau of Indian Affaifé day school., The féspondents had participated
in Kotzébue career education programs. ' Of 83 graduatés between l§70
and -1975: 40 percent entéred college; 17 percent entered technical
training; 7 percent entered the military service, 25 percent chose
full-time employment, and 11 percent opted for seasonal employment and
subsistence living.

The volume of literature reporting the effect of a pe;son's sex on
occupational expectations has increased over the past few years.
Several studies indicated that female high schéol students egpectea'to

enter less pretigious occupations than males (Drabick, 1974:7; -Burlin,

1976:102; Bogie, 1976:253-255; High School Student Survey, i977é4).~
The authors éttributed these findings to traditional sex-role stereo-

typing and the effect thereof on the occupational expectations of youth.
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Edington (1975:35) reported in a study of American Indian, Mexdcan—
American and white tenth and -twelfth graders that significant differ-
ences in occupational expectations were found due to sex;'feméles-'
expected to enter significantly less professional occupationsAthaﬁ
males. In contrast to these findings, Aldag (1975:312-318) found the
occupational expectationé of males and females to be similar. Debbra
(1977:98-100) noted that sex differences among Mississippi high school
students were oflless'importance among black students ﬁhan white A
students. |

This section of the chapter has been a presentation of the liter-
ature dealing With occupational expectations of youth. There are mény
factoré influencing one's.vocational development. Those reviewed
inciuded socioeconomic status, inéluding occupation énd education of
parents, ethnicity, grade level, and sex of students. The following

section addresses factors influencing educational expectationms.

Educational Exﬁectations

Closely associated with the process of developing occupational
aspirations and expectations is the prbcess-of,developing educatfonal-
aspirations and expectations. Education is‘seen as an intervening |
factor between people and employment and has been largely recognized as
a primary vehicle in achieving sociai mobility. Several researchersl

have compiled extensive bibliographies consisting of works dealing with
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. educational aspirations and expectations.  Kuvelsky and Reynolds (1966;

1970) and Ohlendorf and Kuvélsky (1966) have reviewed the literature
and categorized studies addressing educational aspiratiéns'agd expecta-
tions in topical areas of education, residence; incbﬁe,-and family
orientations.

Heinsohn (1974:36) and Schwarweller (1974:464) have completed
studies that indicate one-half or more high school seniofs aspired to
higher educatibn. CampBell and Parsons (1972:412) reported that a
majority of'studenfs perceive school as .the primary vehicle as a means
to achieving their vocational plans andlexhibit a readiness for plan-
ﬁing at an early age. |

The ﬁorrelation between a person's socioeconomic background and.
éducational expéctatioﬁs has been the subject of many empirical studies.
Sewell ana Shah (1967:22-23) reported that children of higher status
socioeconomic origins are more likely to aspire to‘high‘éducatioﬁal'
goa;; than are children of lower status socioeconomic backgrounds.

Gibbons and Lohnes (1966:66-70) reported that youths in higher
income families expect to go to college, while~students in Iower’income
levels usually do not thiﬁk in terms of college. Powell (1970:33)
noted that the level of living or income of the student's famiiy was

directly and consistently related to the student's expected level of

education.
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Haﬁighurst'(1962:107—108) found that students from low socioécon—
omic status were more likely to have unsuccessful school careers and to

drop out of school before graduwating. Coster (1959:62) reported that

high school pupils from higher socioeconomic strata are mofe likely than.

those from middle and lower status homes to continue their education.
Rehberg and Westby (1967:362; 374) suggésted that the educational level

an individual attains is one of the most important determinants of his

‘occupational level, with both educational and occupational achievements -

being major determinants of the family social status. Kerckhoff and

Campbell (1977:25) found that socioeconomic status is a much more sig- -

nificaqt source of influenée for thtes than blacké.

Social goals and values are transmitted to the young through the
process of socialization. Kohn (1959:344-345) reported data indicatiﬁg
that these transmitted goals and values are greatly influenced by the
level of education, occupation and status which the pérents attain.
Keller and Zavalloni (1964:60; 69-70) noted that parents in the middle
and upper sogial étrata generaliy transmit more positive attitudes-and
values towéfd edﬁcational and occupational achievement and social
mobility. As a rgsult, youth from middle and upper class families have
to climb less distance on the "social la&der" to secure a higher'éduca—
tioﬁ and brestigious occupational position than do those frqm lower

class families.
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Researchers have conducted studies which indicate that educational

aspirations and expectations are related to parental influence and back-

ground. Rehberg and Westby (1967:562) reported that the proportion of
adolescents expressing an expectation to enroll in a four-year college
or university varies, positively with the bccupational level of the
‘parents, poéitively with the intensity of parental educational préssﬁre,
_ étress, and encou?agement and, negatively with size of family. Mondart,
Curtis, and Dobbins (1570:52—55) noted a significant relatibnéhip |
Between féﬁhers' occupatioﬁ and students' expected educational leveis;
Picou and others (1972:10~11) found that the levels of fathers' 6ccupa—
tions were a more péwerful predictor of the educational plans o? white’
women than black women.

Smith and Jilcoa (1971:15; 24) suggested that the occupational
characteristics of parents tended to influence the educational aspi-
rations and expectations of children. banduice (1967:263; 267) found a
trend for youths whése mothers were employed to have higher educational
aspirations and expectétions than youtﬁs_whose mothers wefe not
employed: The study also indicated that children of employed mothers
in the 1owér éocioeconomic levels expec£ed.to complete more education’
than children of unémployed mothers in the lo&er socioeconomic levels.
Krauss (1964:867) found high occupational status within the working
class to be associated with college aspirations in the offspriﬁg.

Forty-seven percent of the students whose fathers were craftsmen or
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foremen planned to. attend college, in contrast to 36 percent whose
fathers were employed in semi-skilled, service, or labor occupations.

This rela tionship was strongest when the father completed high school.

In a study entitled Seventy-Five Thousand Seniors (1970:38-39),
researchers reported-that seniors with parents employed in the profesﬁ‘
sional levels were more likely to attend college full time ‘than any

other group. The researchers reported that two-thirds of the seniors

planning vocational training came from homes where parents' employment

was in fhe skilled, sémi—skilled, or unskilled occupations.

Other studies have inﬁestigated the relationship,betweeﬁ the edu-.
'cational attainments of parents and yogths' educational aspiratioﬁsjand
expectations. Lee, Ray, Vetter and others (1971:18) concluded- that
plané for increasing amounts of education were significantly related to

higher educational achievement of both parents. Smith and Jilcoa

(1971:14*15) reported that while the educational expectations of ybﬁths.

lwere similar to the educational achievement of parents, the educational
aspirations tended.to exceed the educational achievement of pafents{
Cribboné and Lohﬁeé (1966:69) found that most of theAgtudents in their
study aspired to-educatidﬁal goals at the same level or a level above
the educational attainment of their parents.

. Mondart, Curtis, and:Dobbins (1970:59; 114-115) concluded that
expected educational levels of students were highly influenced by

parents' educational levels. Parents of seniors who attendéd college
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Qere more l;kely to have more formal édﬁcation than the parents of'
seniors who did not pian to attend college; Uzell (1961:202—209)
reported that black high school séniors in North Carolina who aspired
to higher educational levels had parents whose educafional and occu~
pationai status was somewhat higher than parents of respondenfs Qho
aspired lowest. Sewell and Shah (1968:269) found 5oth fathers':and
mothers' educational achievgmént are éositively and signifiqanﬁly
related to college pléns, college attendance, and coliege graduation.

Hatfield (1976:113-116) repprted in a study of young Qomen iﬁ the
South that pargnts' edu;ation exerted significant influences on the

respondents' educational and occupational aspiratioﬁs. Salter and Falk

- (1978:29-31) surveyed young white women in the rural South and reporfed

that mothers' education had a greater effect on the educational. and
occupational orientations of the respondents than fathers' education.
‘The effect of ethnicity on the educational aspirations and

expectations of youth has been widely investigated. Moérk (1974:295)

found the educational aspirations of white, black, and Mexican-

American males high for éll three grouﬁs. Kuvelsky,and‘Monk_(1975:31)
found that non—metropolitgn teenage Mexican—Americgn'youth maintained a
relatively high level of mobility aspirations and expectations between
1967 and 1973.

Lafsoﬁ (1971:11—15) found in a study of American Indiaﬁ and'white

students in Montana that fathers in high income groups were reported to
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Have put more pressure on students' educational expectations, whereas
mothers from low income families applied more.pressﬁfe than'féthers;
In a similar study, Lérson (1971:1-5) noted that female students were
more likely to choose mothers and male students were more 1ikeiy to
choose fathers as the persons exerting the ﬁost influence on étudents'
educational expectations. He concluded that socioeconomic status
exerted a greater influence than ethnicity in students'.educatioﬁél
expectations.

DeHoyos étudied 439 Pima students in grades seven‘through twelve
(1971:49-53). She reported that educatioﬁal aspirations are especially
high, Qhereas occupational aspiratiqns qfe somewhat lower.

Sherafts and others surveyed parents of Menominee students in
Minnesota (1972:16-17). They found (1972:117) that 83 pergent of ;he
parents placed a high value on formal education. Nearly éll the réspoq—
dents (97 percent) appeared to have given consideration to the educa;
tional needs of their children.

. Selinger (1970:77-86) invéstigated what happened to,Americgn
Indian s;udents following high school graduation, aé well as chéracter;'
istics of the graduates and ﬁow the graduates viewed the impact of their
.educatiogal experiences on their post high school careers. His sample
consisted of 287 high school graduates of the class of 1962 froﬁ
schools in Oregon, Washington, Idaho, Montana, North Dakota, and Sopth

Dakota. He found that about 70 percent of the students continued into
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academic or ffaining programs following high schooi graduétion, and
that about half of the graduates whé entered post high school programs
compléted them, Of these, the large majority coﬁpleted technical-~
vocational rather than acgdemic programs, with many students-failing tb'
cémplete the frogféms tﬂey initially enfered, Of thg saﬁple, there were
~no graduates of potential graduates in the field of medicine.

Kleinfeld and'Kohout_(l974:27—3l) studied all iﬁdian, Eskimo, and
Aluet students who_enrbiled for the first time in an academic program'
at the Uﬁiversity of Alaska at Fairbanks from 1968-72. They found thét
the college success of these students markedly increaseq, particularly
for Natives with low gnd medium academic_performance, and tﬁat a main
reason fér this increase was due to the Special Services Program with
its emphasis on tfansitiéhal énd academic skills devélopment courses.

Tﬁe effect of a person's sex and grade level on educational expec—
tations has béen.the subjéct of empiricai studies. Afn a survey of rural
Kentucky high school seniors, ﬁogie (1976:16) reported that high pro-
portions of both sexés aspired to atten& coilege and about as many males
. as females expected to enter college. Picou and Howard (19?6:7—8) found
suppoft for the general theme of sex-role stereotyping and indicated
_ that males received more college encouragemeﬁt and achievement traiping'
from parents than'females. Kelley.and Wingrove (1975:54—55)‘réportgd |
;hat'black males were consistently below thtes and black females in

educational expectations; black females, with the exception of ninth.
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gradérs, %ére cénsistent;y equal or aﬁove whites ih educational expeé—
tations. |

‘Boyd (1970:4~5). investigated the educational aspirations 6f sopho-
more and senior males and femalés in South Carolina. Her findiﬁgs'
indicated sméll differences between the educational éspirafions'of
students as sophomores and as seniors. There was an increase in the
educational aspirations fof males and a decrease for females between
the sophomore and senior years.' A higher proportion of white students
than non-white students reported the same level of educa;ional aspi-
ration during their sophomore and senior years.

Edington (19%5;36—37) surveyed the educational expectations of
American Indian, white and Mexican-American males and females in New
Mexico. He found significant differences related to gréde lévei and sex
by ethnic group interaction. Seniors expécted mére education‘than.did
sophomores and American Indian males expected less education than -did
Indian females or white males.

This section of the chapter has been a review of the literature as
it relates to the educational expectations of ?outh. There are many
factors affecting fostsgcondary educational projectioﬁs of young people.
Those addressed iﬁcluded socioeconomic status,'occupation and‘educétion
of pafents, ethnicity, sex and grade level. The next section addressesl

the academic achievement of American Indian students.
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. * Socioeconomic Status, Educational Attainment
and American Indian Students

Sfudies reviewedlin the pfevious sections of this chapter indi-
cated that educational and 6ccuéationa1 exﬁectations are positively
correlated with socioeconomic status, including parents' education,
pafents' occupétion, and family income. Successful aéademié achieve-
ment has been viewed as a means to further educational attainﬁent aﬁd,

subsequently, to better employment and career opportunities. The pur-—

pose of this section is to review the educational attainment of American

Indian youth as it reiates to socioeconomic status.

Berry (1968) and Edlngton (1969) compiled extensive blbllographles
on recent works concerning the educational attainment of Amerlcan Indlan
youfh. Thgse bibliogréphies wére divided into different categories,
including_sociogconémic status and edﬁcatidnal achievement of Indiaﬁ
youth. |

Tﬁé United States Commission on Civil Rights (1978:5-93),iséued-a

report entitled, Social Indicators of Equality for Minorities and Women

in August 1978. The report indicated the following:

1. In 1976 the high school non-attendance ratio for Ameri-
can Indian and Alaska Native males was 2.80 times
greater than the ratio for majority males and 3.0 times
greater for American Indian and Alaska Native females
than majority males;

2. In 1976 the high school completion ratio for American
Indian and Alaska Native males was 20 percent below the
completion ratio for majority males; for American Indian
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.and Alaska Native females, the completion ratio was
"33 percent below the completion ratio of majorify males.

In 1976, the college completion ratio for American Indian
and Alaska Native males was 76 percent below the ratio
for majority males; the college completion ratio of
American Indian and Alaska Native females was 88 percent
below the college completion ratio of majority males;

The U.S. Civil Rights Commission developed the term "occupational over

qualification' as one indicator of social inequality and phrased it as

follows:

"for the same job or for jobs with similar skills or educa-

tional requirements, do most minorities and women demonstrate greater

skill or more educational accomplishments of majority males?" 1In.

response to this, the report continued:

4,

In 1976 the high school overqualification rate for Amer-
.ican Indian and Alaska Native males was 37 percent higher

than .the ratio for majority males and 20 percent higher
for Alaska Natives and American Indian females; -

In 1976 the college overqualification ratio for American
Indian and Alaska Native males was 16 percent higher
than the ratio for majority males and 4 percent higher
for American Indian and Alaska Native females;

In 1975 American Indian and Alaska Native males with
four or more years of college earned 77 percent of the’
average dollars for majority males with the same educa-
tional attainment; and American Indian and Alaska

‘Native females earned 63 percent of the average dollars

for majority males with the same educational attainment;

In 1976 the American Indian and Alaska Native male unem-
ployed ratio was 2.07 times as high as the ratio of
majority males; for American Indian and Alaska females
the unemployment ratio was 2.64 times as high as the
ratio of majority males; A
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S. In 1976 American Indian and Alaska- Native male'feenage
unemployment rate was 5.92 times the majority male
total unemployment rate; for American Indian and Alaska
Native female, the teenage unemployment rate was 6.1
times higher. ' :

Havighurst (1970:67) noted that it is generally knowﬁ that Indian
children do not aéhieve as weli on tests of school achievement as do
the children of the white majority. He cited several studies ‘thdt show
that Indian children score about the same as white children in ﬁental
alertness and basic mental developmeht.' He noted, howe&er,‘that Indian
children do mot achieve as well in schqol»aé do white children. He
_ suggestéd that differences'in family background account for more va?i—‘
ations in school achievement than do differences in school character—
isfics, but that achievement of Indian students depends more upon
school faﬁtors than does achievement of non-Indian students.

Kayser researched (1963:27-30) the scholastic performance of 207
southern Ute Indians in g;ades seven thfough twelve. She.foun& that
.‘Ute‘gréduates of the high school class of 1963 ranked’ proportionately

lower than their Spanish and Anglo claéémates in scholastic achlevement.
: Kayserisuggeste& that the higher perfo;mance of Anglo children begin-—
ning with the sixth grade may be explained by their ethnicity in that
college attendance is-a moré realizable goal for them and this, plus

the necessity for achieving schoiastipally if they are to do, forms a

stronger motivation for higher scholastic performance in the secondary

grades.
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kersey and Greene (i972:26—27) sfudied the educational achieveﬁent
of Seminole Indian children from the Brighton, Hollywood, and Big
Cypress reservationé in Florida. They found thaf Séﬁinole children as
a groﬁp fell substantially below the national norms on the Wide Range
Achievement Tests. 'They_indiéated that the achievement of the Indian
children corrglqted closely with the accultufatiqpal'level of their’
reservation gréup, with the more acculturaped groups achieving greatér
_educational success. |

Havighurst (1970:12-13) found in a study of the achievement of
American Indian children that Indian pupils follow a pattern of other
low-income and non—qulish'speaking children: the cﬂildren drop behind
ﬁhe national norms of achievement almost from the start of school.

Selinger (1968:129—135) compiled a statistical report on the
progréss and droupouts of Indian students in grade eight from 1962
through 1967 in Oregén, Washington, Idaho, Méntana, Nérth ﬁakota, and
South Dakota. ‘The five year average for drépouts per stéte was:
Oregon.¥ 29;3'pércent; Washington -~ 38.5 percent; Idaho - 34:4 percent;
Moﬁtana - 41.7 pgrcént; North Dakota - 51.5 percent§ South Dakota - |
57.8 percent. The total was 399 dropoutshin a total number of'840
’stﬁdents or 47.7 percént'(1968:l37). His data demonstrafed that Indian
graduétes of_BIA schools were less likely to enter collége than éradu—

ates of ﬁublic schools and that the completion rates for vocational-

technical prograﬁs were lower for graduates of BIA schools than for».

il
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publlc school graduatesﬂ However, in his ‘study, he indicated that com-
pletion rates for college and junior college were hlgher for graduates
of BIA schools. |

In a study similar to Selinger's completed in the Southwest, Bass
(1969:16—18) sampled Indian students who graduated from high school.in »
.1962 from schools in New Mexico, Oklahoma, Southern Colorado, and
Southern Utah. His study revealed that over half of all Inoiaﬁ high
Aschool graduates sampled completed a post-high school prograh, although
hot necessarily the program which they began. Of those who continued
in post—high school:programs, one in three.completed tocational—
technical programs. Less than 10 percent completed either two or four
year colleges. Famil§ background proved to be one of the most‘important
characteristics differentiating Indians who continued their education
from those who did not. The higher the level of parental>education, the
more'likely the graduate was to continue his schoolihg.

Patton and Edington identified (1973:20-21) factors which'were
related to Indian student persistence in higher education at the Uni—~
ver51ty of, New Mexico and New Mexico State ﬁnlvers1ty from 1967 to
1971 Those factors Wthh showed significantly at New Mexico State
University ahd not the University of‘ New Meglco were sex, Indian Club
‘membership, age, and high school: 62 percent of the persisters were
members of the campus Ihdian Clab, while only 44 percent of the non—

persisters were members; 41 percent of the persisters were female; while
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23.5 percent of the non-persisters were ﬁemale; the mean age of the
persisters was less than non-persisters when combined with G.P.A..Fac—.
tors related to persistence at the University of New Mexico were type
of high school, ACT score in_sociél science, ACT score in math, major
‘of technology and high school size.

McGrath and 6thers.surveyed (1965:2-9) Indian students attgnéing
colleges and uniVersifies in Arizona, Colorado, Wew Mexico and Utah
duriﬁg the period of 1958-62. Included in their sgrve& weré interviews
with tribal leaders. The three major reasons for college dropouts as
identified by southwestern tribal leaders were: financial reasons,
lack-of encouragement froﬁ family and tribal leaders to stay in school,
and inadequaté preparation.

Voyich (1974:62-80) completed a study of selected characteristics
of successful and unsuccessful American Inaian studénts enrolled at
Montana State University from Séptember, 1967 to June 1972. He reported
that ten variables had a signifigant effect on student achievement:
age, blood qﬁantum, number of living children in family, American Indian
Club attendance, marital status, number of credits carried{ result of
the American Council on Education Psychological Examipation for College
Freshman, result of the Cooperative School and College Ability Tests,
result of the Ohio State University Psychological Test, and high'séhpol
grade point éverage. Students who were oldef (23 years and above),'ha&

less Indian blood quantum, had fewer number of younger brothers or.




41

sisters (4.38 compared to 5.37), were married, scored higher on achieve-

ment tests and had higher grade point averages in high school, tended

to be "more successful."

Hildebrand‘(l974:38; 1975:36) and Pierce (1976:37; 1977:35) re-

ported the following data regarding Indian students participatiﬁg in

the Bureau of Indian Affairs Higher Education Program for fiscal years

1973-1976, for the entire United States and the Billings area office

which serves Montana and Wyoming (data for.l975 is not available):

Number Undergrad Graduate
Total Under- Number Students Students
Fiscal No. of graduate Graduate Earning Earning
Year Area . Students Students Students Degrees Degrees
1973 A1l Areas 13,558 13,069 489 770 168
1973 Billings 932 911 21 52 3
Area ’
1974 A1l Areas 13,895 13,374 521 1,141 226
1974 Billings 975 975 0 48 0
Area
1975 NA NA NA NA NA NA
1975 NA NA NA NA NA NA
1976 All Areas 18,680 17,661 1,019 1,398 279
1976 Billings " 1,244 1,194 50 55 5
Area

Cahan reported the following data concerning Indian students from

Montana and Wyoming who were enrolled in colleges and universities

(1973; 19743 1975; 1976):
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1. 1973: 932 students enrolled, 491 first time and 441 con-
tinuing with 518 freshmen, 228 sophomores, 105 juniors,
60 seniors and 21 graduate students. Of this total, 151
were on academic probation and 202 students dropped out
for the following reasons: 62 with academic problems,
64 for social reasons, 4 for financial reasons, 6 entered
the military service, 11 were married, ‘8 entered voca-
tional training, 12 accepted employment and 35 dropped
out for other reasons (1973:1-3).

2. 1974: 975 students enrolled, 425 first-time and 550 con-

tinuing with 479 freshmen, 262 sophomores, 147 juniors, . '
73 seniors and 14 graduate students. Of this total, 87
were on academic probation and 206 dropped out for the

" following reasons: 62 with academic pfoblems,A76 for
.social reasons, 13 for financial reasons, 5. entered the
military service, 3 were married, 4 entered vocational
training, 17 accepted employment and 26 dropped out for
other reasons (1974:1-3).

3. 1975: 1,339 students enrolled full time, 15 part-time .
and 77 summer students with 712 freshmen, 311 sophomores,
194 juniors, 12 seniors and 40 graduate students; of this’
number, 256 dropped out for the following reasons: 88

" with academic problems, 69 for social reasons, 20ffor‘
financial reasons, 2 entered the military service, 3 were
.married, 6 entered vocational training, 27 accepted other
_employment and 41 dropped out for other reasons. The
following age breakdowns were noted: in the 18-24 age
bracket, there were 782 students, while there were 557
students in the over-25 age bracket (1975:1).

4. 1976: 1,342 students enrolled, 550 first-time and 792
continuing with 753 freshmen, 359 dropped for the fol-~
lowing reasons: 147 with academic problems, 114 for
social reasons, 11 for financial reasons, 3 entered the
‘military service, 15 were married, 4 entered vocational
training, 18 accepted employment and 47 dropped out for
other reasons (1976:1).

This section of the chapter has been a review of the literature

relating to the educational attainment of American Indian youth,
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particularly as related to socioeconomic status. The final section

focuses on American Indian education on the Flathead Reservation.

Educatlonal Attainment and the Flathead
"Indian Reservation

This section presents demographic data descrlblng the Indian

people of the Flathead Reservatlon w1th respect to populatlon, income,

“education and occupation. In addition, a review of the literature

_addressing the education of Indian and white sutdeﬁts on the Fiathead

Reservation is presented.

The Overall Economic Development Plan of the Confederated Salish

and Kootenai Tribes contains the following demographic data (1974:2-31)

.pertainiﬁg to. residents of the Flathead Reservation:

I. .

The Flathead Indian Raservatioﬁ area is composed of a
total population of 18,500, of which approximately 3,500
are of Indian descent. Of that figure, 3,010 are enrolled

~members of the Confederated Salish and Kootenai Tribes of

the Flathead Reservation. Using approximate. figures, the
population of the five largest towns in the area are,
Ronan (3;000), Polson (4,200), Arlee (600), St. Ignatlus'
(1,009) and Hot Springs (650).

The agricultural lands of the valley and commercial enter-
prises of the towns are principally non-Indian owned. The
non-Indian population predominates in the principal towns .
of the reservation, Polson, Ronan, Charlo, and Hot
Springs. In and about the small town of Elmo and other
nearby.small towns, the vast majority of Indians are of
Kootenai descent. These individuals suffer greater econ-
omic hardships than other Indians on the reservation, and
live in greater poverty. Hardship and poverty are rela-

. tive matters, and a very few of the tribal members have
"attained economic or wage security. There. is less ’
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integration with the non-Indian community in and about
Elmo than anywhere else on the reservation and employ-
ment there, as in other locations, is a séerious problem
which, at times, appears to defy solution. :

-3, ThenIndlan population is considerably younger than the
.white population. One-half the Indian population is
under 18 years old, while one-half of the Wh1te popu-
lation is under 34 years old

4, The Indian birth rate is considerably higher than the
' white birth rate.

5. Not only is the major part of the population young, but
many are leaving the reservation as young adults and
not returning. Adequate opportunities on which to
build a satisfying future are not available to them on
" the reservatiomn.
The following delineates the employment distribution of Indian

people on the Flathead Reservation, as reported by Lucas'(;974:76;77)

in the Profile of the Montana Native American: (1) professional, tech~

nical and kindred Workers: male, 4.4 percent, female, 5.0 percent;
(2):managefs and adﬁinis?rators,,except farm: male, 9.i percernt,
female, 5.0 percent;'(s)-saleé workers; male, 1 percent, female, 4.0
'percént; (4) clefic;l and kindred workers: male, 4.4 percent,'féméle,
31.7 percent; (5) craftsmen, foremen and kindred workers: méle; 16.5
percent, no females reported;_(6) operatives, including transport:
male, i6.3 percent,:female, 8.9 percent; (7) laborers,‘gxcept farm: -
male, 16.3 percent, no females reported; (8) farmers and farm managers:
male, 8.l_perceﬁt, fémale, 3.6 percent; (é) farm laborers and féremen:

male, 19.8 percent, female, 8.4 percent; (10) service workers, except
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private houeeﬁold: male, 49 bercent, female; 31;7 percent;‘(ll) pri-
Qate household workers: no males reported, female, 2.5 percent

The following delineates the annual income of Indian families on
the Flathead Reservation in comparieon to all Moﬁtana families (Lucas,
1974:98—99); O uﬁder $7,000: Indian families 67.6 percent, all
Montana families_37.l percent; (2) $7,000 to $14,999: Indian familiee
29.3 percent, all Montana families 49.2 percent; (3) above $15,000:
Indian families 3 percent, all Montana families 13.6 percent. The mean
annual income for‘Flatﬁead Reservation families in 1970 wae $5,667 com-
pared te $9, 605 for all Montana families. All Montana families below
the povertyllevel'totaled 10. 4 percent,~compared to 32.4 pereent.of the
Flathead families (Lucas, 1974:100). |

With regard to education,.Lﬁcas (1974:130-131) repofted the foi—
lowing regarding persons twenty—fi&e or older: (1) 29.9 percent of:- '
Flathead Reservation members were high school graduates compared to
59.9 percent of all Montana residents; (2) all Montana residents with
one to three years of college totaled 19.1 percent compared to‘6.7 per-
cent of the Flathead populafion; (3) eleven percent of all Montana
lreéidents hed four or more years ef_college compared to é percent of .
the Fletheed populatibn.

A few researcﬁers'ﬁave studied the educational achievement of
Indian and white students 6ﬁ the Flathead Reservation. Marble (1537:

57~59) studied the academic achievement of Salish‘end white children.
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She. found that'Salish children were behind white children in achieve-
ment, but that the difference was small, although the Salish ﬁupils
_were usually one year or more older than the white pupils in the same °
grade.

Doohan studied (1957:2) the attitudes and opinions of the pupils,
parents and teachéers of St. Ignatius High School to determine their
satisfaction or dissatisfaction with the high school: His findings
included the following (1957:45-46):

Over half the parents thought that their children were getting

less than they could from their school work and they indicated

that a lack of effort on the part of the pupils and not enough .

individual help by the teacher were the two principle reasons

for this. Most of the pupils thought they they were getting

less than they could out of their school work. - Those who '

thought they were studying some things that would not be use-

" ful listed English, history and algebra. All of the teachers
expressed the opinion that the pupils were not getting all that
they could out of their school work.

Bervon:cqﬁpleted a study of the history of Indian education on the
Flathead Reservation (1959:23-26). She noted.that until a fgw years

before 1959, educational emphasis had been on the alternative of fini$h¥

ing the eighth grade or staying in school until the agé of sixteen.

She stated that "in the last few years Indian students have been encour-' -

aged to attend and graduaté from high school and then ‘go on with either-
vocational or academic work beyond the high school™ (1959:41). Bervon
cited statistics compiled by the Bureau 6f Indian Affairs (1959:64-65)

which documented the progress of Indian high school and coliege
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stugentslfrom the Flathead Reservation. Thé'study was completed for

" those born in 1905 to those borm in 1935. By 1955 this'group had 523

high school graduates, 21 college gradqates, and there were 88 whé had
attended colleée but had not graduated. White (1964:1-6) notgd in a.

1964 study that out of a total of 265 Indian students enrolled in high
scﬁdol, 30 dropﬁed out and 30 graduated during the 1963-64 school year.

“Lang (1965:35) studied 163 Indian and white children on the Flat—-

head Reservation to determine cultural and persomnality characteristics

of both groups. He concluded that (1965:111-112):

The .'typical' Flathead child is friendly, industrious, and
highly intelligent. However, he often lacks a sense of iden-
.tity which probably résults from the conflict encountered '
between his 'feelings for the past,' and the exigencies of
living under the auspices of a dominant culture that makes
every attempt to standardize all things at the expense of
individuality.. Yet the Flathead child realizes that he is
different and seeks recognition of this fact by those of the
dominant culture; herein lies the crux of the mental conflict
he is now experiencing. Indeed, weé must imagine that the
"typical' Flathead child often asks himself, "Who am I, and -
.what will the past do for me now?' : '

The 'typical' white child is also friendly, industrious, and
highly intelligent. But unlike his Indian neighbor, he pos-
sesses more confidence in himself as well as in his cultural
norms and traditions. In short, he does not have to be con-
cerned with-adjusting to the ways of another culture. The
white child is in the enviable position of having been ‘born
into the dominant culture--and he is well aware of this.

Brockman reported (1970:26-31) that distinctions between the social

classes with respect to educational level of Indian tribal mémbers on
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the Flathead Reservation are not statiétically significant, with the
. exception of Class IV which is described as:

Eighty percent are half (blood quantum) Indian; a mean annual

income of $2,200; only 15 percent were gainfully employed;

the family situation was described as 'unstable'; mean educa-

tional level of men was 4.9 years and women 5.3 years; very

little voluntary association with whites. Classes I, II, and

III in ascending order, exhibit: more Indian look; lower

income; lower-levels of skills related to employment; in-

creasing family instability; less-voluntary contact with

whites and lower educational level of both men and women.

Brockman did not obtain drop-out figures by social classes, but
noted that for classes I through IV, the percentage of all currently
enrolled students who were behind one or more yearé in grade level vis-
a-vis age in school was 17.4, 18.5, 33.0 and 32.5, respectively. He
" carefully stipulated that in the local status system and in the local
employment market a high degree of education was not required (1970:28):

"In fact, except for a few professionals and Bureau of Indian

Affairs specialists, there is little demand for highly edu-

cated people on the reservation. On the whole, the highly

educated have to leave the reservation--and many do. Of.the.

on-reservation Indian population, 13.95 percent were 15-19

years old, while the percentage in the 20-24 age bracket was

9.37 percent. The people do not return permanently in any

statistically detectable numbers at a later age.

Brockman suggested in the community in which the child is raised,
the young schbol—agé Indian student saw no great immediate advantagé of
staying in school past the legal requirement of sixteen years of -age,

. and, that by the time a student was in high school, he or she has had

‘all the education needed for the great majority of jobs on the
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reservation. As such, the economic environment of the reservation does

not select for more education than the legal requirement. of being in

school until sixteen years of age:

This lack of economic pressure to complete high school is
coupled with a selected factor to leave school. The latter
pressure is the discriminatory situation in the schools that
is recqgnized by a large proportion, though, significantly,
not by all Indian children and parents (1970:29).

Brockman stated in his study that the prejudice Indians face on

the reservation, particularly in Classes IILI and IV,'is likely to lead -

to a lowered self-concept and that for the lower class children, the

subtle discrimination on the part of the teacher and other students is

1likely to lead to a self-fulfilling prophesy situation. He concluded

that the patterns of discrimination towards Indians ''do not select for

Indian children, particularly those in the lower classes, staying in

school through high school."

Fenton reported the following data concerning members of the Con-.

federated Salish and Kootenai Tribes enrolled in colleges and univer-—

sities from 1973-77:

1.

1973: 36 students enrolled, 7 first time, 29 continuing
with 12 freshmen, 13 sophomores, 4 juniors, 6 seniors,
and 1 graduate. Of this total, none were on academic
probation and seven dropped out for the following reasons:
1 with academic problems; 1 for social reasons, 2 for
marriage; 1 accepted employment and 2 for other reasons
(1973:1-3).

1974: 61 students enrolled, 30 first time, 30 continu-
ing with 26 freshmen, 26 sophomores, 3 juniors, 6 seniors,
and no graduate students. Of this total, 3 were on
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academic probation and 20 dropped out for the following
reasons: 5 with academic problems, 1 for social rea-
sons, 3 for financial reasons, 1 was married and 10
dropped out for other reasons (1974:1-3).

3. 1975: 79 students enrolled, 39 first time, 40 contin-’
uing with 41 freshmen, 20 sophomores, 11 juniors, 4
seniors and 3 graduate students. Of this total, 19
dropped out for the following reasons: 5 with academic
problems, 9 for social reasons, 2 for financial reasons,
1 entered the military service and 2 dropped out for
other reasons. The following age breakdowns were noted:
in the 18-24 age bracket there were 46 students while
there were 33 students in the over 25 age bracket
(1975:1).

4, 1976: 111 students enrolled, 59 first time and 52 con-
tinuing with 65 freshmen, 15 sophomores, 16 juniors,
11 seniors, and 4 graduates. Of this total,. 27 dropped
out for the following reasons: 1 with academic prob-
lems, 16 for social and personal reasons, 2 for finan-
cial reasons, 1 entered the service, 2 accepted employ-
ment and 5 dropped out for other reasons. The

' following age breakdowns were noted: in the 18-24 age

bracket there were 76 students while there were 31
students in the over 25 age bracket (1976:1).

5. 1977: 87 students enrolled, 46 first time and 41 con-
tinuing with 44 freshmen, 13 sophomores, 13 juniors,
13 seniors and 4 graduates. Of this total, 25 dropped
out for the following reasons: 8 with academic prob-
lems, 2 for social reasons, 1 for financial reasons,
1 for marriage, 3 accepted employment and 8 dropped out
for other reasons. The following age breakdowns were
noted: in the 18-24 age bracket, there were 42 students
while there were 45 students in the over 25 age bracket
(1977:1).

Lozar (1976:1) conducted a reservation-wide employment survey on
the Flathead Reservation in 1976 in an effort to compile data that

would facilitate and enhance the effectiveness of the Employment

Assistance Program of the Human Resources Development Department of the
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Confederated Salish and Kpotenai Tribes., Quéstiohnaires were admin-
istered to 1,934 tribal members, between the ages of 16 and 60, Witﬁ'
1,799 fesponding, or a 93 percent return. In addition, 214 businesses
were surveyed. He reported the following (1976:6-11):
1. 0f 214 businesses surveyed, 83 answered 'yes,' 89
answered "no' and 42 were 'undecided' on the following
question: Would your firm participate in an on-the-

job vocational training program with the local schools?

2. Tribal members resﬁonding-to the. questionnaire indicated
they were employed in the following fields:

: Number : Numberx
Career Field Emploied " Career Tield EmElozed'

Agriculture 152 Logging 59
Automotive 64 Miscellaneous 143
Bars 26 Office . 221
Construction 206 Personal Services 13
Education 40 : Public Services ' . 155
Food Services 68 Recreation-Tourism 9
Forestry 124 Sales . ' 26
General Labor | 199 Trdvel-Communications : 48
Government 59 Tribal Business . 119
Health Services . 68

3. Employment statistics tallied as follows: Total reser-—
vation tribal members unemployed: 54.3 percent;
employed: 45.7 percent. Breakdown by sex indicated
the following: male employed 60.9 percent; female
employed 44.4 percent; male unemployed 36.1 percent;

. female unemployed 55.6 percent;. students employed
17.8 percent; students unemployed 82.2 percent.

McDonald and Berg (1976:23-34) conducted a sﬁrvey of 154 TIndians
residing on the Flathead Reservation to assess current demographic and
interest data to determine the learning expefiences which could be made

available to reservation residents though Salish Kootenai Community

- =)
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éallgge in cooperation with Flathead Valley Community College. Over
half (53 percent) of the adult respondents indicated that they were
high school graduates, while 42 percént indicated some postsecondary
education. Only 13 percent were college graduates. .The educational
interest of the adult respondents was as follows (percentages exceed
100 per;gnt due to multiple reéponses): (1) community college courses,
38 percent; (2) community college degrees, 21 percent; (3) vocational
training, 42 percent; (4) special interest courses, 43 percent;
(5) adult basic education, 21 percent.

This section has been a review of the literatﬁre of Indian-educa—
tion on the Flathead Indian Reservation. The review included a presen-
tation of demégraphic data of Indian residents of the reservation,
including educational, occupational and income information. Findiﬁgs
of empirical studies addressing the edgcation of Indian and white
students were reviewed and presented for purposes of comparison to

findings of empirical studies reported in previous sections of this

chapter.




Chapter III
PROCEDURES

The purpose of this study was to determine whether a significant
relationship existed between the educational and occupatioﬁal expéb—
tations of American Indian and white students attending high schools on
the Flathead Reservation with respect to sex, -grade levei in school,
amount of parents' formal education, category of parents' occupation,
and level of family income. This chapter contains a description of thé
population, methods of collecting data, method of organizing data,
hypotheses, statisfical methods of analysis, -precautions for accuracy

and summary.

Population

The population for this étudy consisted of those male and female
Indian and white students in the tenth and twelfth‘grades.attending,the
foliowihg high schools on the Flathead,lndian Reservation the day.fhe
questionnaire was administered: Arlee, Charlo, Hot Springs, Polsonm,
Ronan, St. Ignatius, and Two Eagle River School. The total numﬁer sur-
. veyed was 526 students. Of this number 108 were Indian and 418 were
white, 255 were females and 271 were males, 289 were sophomores and-
237 were seniors. Since this study was concerned with the total popu-

lation of sophomore and senlor students attending high schools on the
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Flathead Reservation the day the questionnaire was administered, no

sampling techniques were required.

Method of Collecting Data

A pupil background questionnaire was administered on a gfouﬁ inter-
view basis to collect essential data about the expressed educational
and occupational expectations of the students. The questionnaire pro- .
vided for the collection of data regarding students' ethnic background,
sex, grade level, amount of parents' education, éategory of parents'
occupation and family income.

A panel of experts consisting of both Indian and non-Indian edu-
cators reviewed the questionnaire and recoﬁmended changes. When this
was completed, a field test was administered to measureAthé reliability
of the questionnaire. After this procedure was comﬁleted, the ques-
tionnaire was administered to the population under study'by this
researcher in cooperation with the officials of the seven high schools
and the Tribal Education Committee of the Confederated Salish and
Kootenai Tfibes of the Fléthead Reservation. Respondents were asked
to answer all the questions they could, but were instructed that they

were not required to answer any questions they did not want to.
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Method of Organizing Data

A modification of Hollingshead's educational scale was used to

classify students' educational expectations. The modified scale

includes the following (1957:50):

1.

Graduate-Professional Training: persons who expected to
undertake graduate or professional studies;

Standard College or University Graduation: persons who
expected to complete a four-year college or university
program;

Partial Four~Year College Training: persbns who expected to
attend but not graduate from a four year college;

Partial or Complete Two Year College or Vocational School:
persons who expected to attend or graduate from a two year
college or vocational school;

High School Graduates: persons who expected .to graduate from
high school;

Partial High School: persons who did not expect to graduate

from high school.

Respondents were asked to identify one of the above categories to

which they expected to belong. After this procedure was carried out,

the first two responses were designated "high", the next two responses
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were designated "medium" and the last two responses were'designated -
"low" for purposes of analysis.

To identify occupational expecpatioﬁs, respondents weré asked to
list tﬁe occupation they expected to enter after completing their edu-
cation. These responses were categorized éécording tb,tﬁe North-Hatt
ranking of occupations. The North—Hatt'ranking of occupations has
been widely accepted és affirmiﬁg a rank sfructure of the prestige
status of occupations (Reiss, 1961:7). The North-Hatt scale lists

ninety occupations in rank order from the most prestigious to the

least prestigious. For purposes of analysis, the North-Hatt scale was -

divided into three categories: .The first thi;fy occupations were
designated "high", the next thirty were categorized '"medium" and the
last thifty were designated."low". Those occupations not assigned
scores on the North—Haﬁp scale weré assigned one of the three above

categories based on respective North-~Hatt scale values delineated by

the Socioeconomic Index for Occupations in the Detailed Classification

of the Bureau of the Census (Reiss, 1961:263-275).

Amount of parents' education was classifiéd according to the above
modification of Hollingshead's scale wifh the addition of a seventh
category, i.e., completed nine grades 6r less. After fespondents indi-
cated amount of fathers' and mothers' education, the first‘three
responses were aesignated "high" and the laét four responses wéré

designafed "low" for purposes of analysis. Types of parents’
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occupations were classified sccording_to the North-Hatt scale, using
the same procedtre delineated above.

Annﬁal family income was categorized according té the incoms.
-groups delineated by the U.S. Bureau of the Census. Those categories
are: (1) under $1,000; (2) $1,000 to §2,999; (3) $3,000 to $4,999;

(4) $5,000 to $6,999; (5) $7,000 to $9,999;‘(6) $10,000 to~$l4,999;

(7) $15,000 to $24,999; (8).$25,000 and above: The firstlféur cate-
gories were collapsed and designated "low", the neit two categoriss_
were collapssd and dssignated "medium" and the last two categbries were
collapsed and desiénated "high" for purposes of analysis.

Frequency distributions and corresponsing percentage distributions
of students' educational and occupatibhal expectations were computed
for ethnicity, sex, grade ievel, fathers' educétion, mothers' edugation;'
tathers' occupation, mothers' occupation, and family income. This

information is presented on respective tables in Chapter IV.

. Hypotheses

For the purposes of this study, the null hypotheses were as fol-
lows: | |
1. The educational expectations of male students are independent
of ethnicity.
2. The educatisnal exbectations of female students ate indspén—

dent of ethnicity. .
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11.

12.

13.
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The educational expectations
of grade level.

The educational expectations
of grade level;

The educational expectations
of.grade level.’

The educational expectations
of grade level:

The educational expectations
dent of sex.

The educational expectations

of sex.

of Indian males arekindepeﬁdént
of white males are“iﬁdepéndent

of Indian females are independgnt
of white females are independenf.
of Indian students are indepen-

of white students are independent

The educational expectations of Indian and white students are

independent of amount of fathers' education.

The educational expectations of Indian and white students are

independent of amount of mothers' education.

The educational expectations of Indian and white students are

independent of category of fathers' occupation.

The educational expectations of Indian and white 'students are

independent of category of mothers' occupation.

The educational expectations of Indian and white students are

independent of family income.
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15.

16.

17.

18.

19.

20.

21.

22.

23,

24.
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The occupational expectations
dent of ethnicity. |
The occupational expectations
pendent of ethnicity.
The occupational expectations
of grade level.
The occupational expectations
of grade level.
The occupational e;pectations
dent of grade level.
The occupational expectations
dent of grade level.
The occupational expectations
cent of grade level.
The occupaéional expectations

dent of grade level.

of

of

of

of

of

of

of

of

male students are indepen-

J
female students are inde-
Indian males are independent
white males are independent
Indian females are indepen~
white females are indepen-—

Indian students are indepen-

white students are indepen~-

The occupational expectations of Indian and white students

are independent of amount of fathersf education.

The occupational expectations of Indian and white students

are independent of amount of mothers' education.

The occupational expectations  of Indian and white students

are independent of category of fathers' occupation.
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25. The occupationai expectations of Indian and white students
are independent of category of'mothers' occupation.
.26. The'occupationel expectations of Indien and white students

are independent of family income.

Analysis of Data.-

All hypotheses in this study are tested utilizing chi.squafe.
Chi square is a non-parametric statistic and deals Witn data-that con-
sists of'the nominal classification type of measurement (Ferguson, |
1971:174). Thus, this statistic was appropriate for testing the abone'

stated hypotheses. The formula for chi square is

2
2 v (0-E)
X° = Z—————E

where 0 = observed frequency

E = expected or tlieoretical frequency

The statistical difference'was considered to be significant at the
.05 level of confidence. In general, the following steps were used to
" test the hypotheses: |
1. The null hypothesis was stated.
2. The level of significance for this study Wee at the .05 level
of confidence. |

3. The test statistic (chi square)'to be.used‘was stated.
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4, 'The critical value was stated were appropriate. These values
were found by using appropriate tébles for critiéél véiues of
chi square at the specific level ofAéonfidence ag& éppfopri—
ate number of degrees oflfréedom;

5. The statigtics were computed.

6. The null hypotheses weré retgined or rejected by comparing
the calculated valﬁes of the statistics to the critical value

stated.

Precautions for Accuracy

~ All data were posted on the appropriate coding forms and taken. to -
the Computer Center at Montana State University, key punchéd and veri-
‘fied. After this procedure was completed, the chi square program was

run on the computer.

Summary

Past empirical studies have indicated correlétions between stu-
dents' background and their educational and occupational expectations.
Very few of these studies have addressed American Indian youth, No
studies, to this researcher's kﬁowledge, of the nature of the one pro-
posed herein have been undertaken in Montana or the Pacific Northwest.
This study was conducted to investigate selected charactéristigs

related to the educational and occupational expectations of Indian and
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ﬁhite students in the tenth and twelfth grades of high school; on .the .
Flathead Reservation during the 1978-79 school year. The eighfhinde~
pendent variables were: ethnicity, séx, grade level, fathers'-éduca—
tion, mothers' education, fathers' occupation, mothers' oécupation, and
family income.. The two deﬁendent variables were educational expeéfaf
“tions and occupational expectatiéns. .Data were obtained by administer—
ing questionnaires omn a gfbup interview basis and were codéd and‘veriQ
fied according to appropriate scales. The null hypotheses were tested
utilizing chi square to determine whether a significant relationship
existed between the dependéﬁﬁ and indépendent variables. The level of

significance was at the .05 level of confidence.




Chapter IV
ANALYSIS OF DATA

The purpose of this study was to determine whether a significént
relationship existed between the éducational and océupational expecta-
tions of studeﬁts attenqing high schools on the Fiathgad Resérvétion
with ?espect to ethnicity, sex, grade level, amount of parents' formal
education, cafegory of parents' occupation, and.level of faﬁily income.
The total population ip this study consisted of 526 studenté attending
high schools on the Flathead Reser&ation ip nor thwestern Montané during
the 1978-79 school year.

This chapter presents an analysis and intgrpretation of‘the data.
The first section describes the relationship of eight independeﬁt vari-
ables and students' educatioﬁal expectations. Section two describes
the relationship of the same eight independent variables and students’
occuﬁational expectations. In order to determine the relationship of
the eight indefendent variables wifh the two dependent variébles, fre-~
duency éna percentage distributions and chi square values were com-
puted.' Chi square values‘at the .05 level of confidence were cﬁn—
sidered significant. The order of data presentation follows the order

of the research hypotheses.
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Educational Expectations

Hypothesis 1: The educational expectations'of male students are
independent.of ethnicity.

When data for‘the educational expectations of male students were
analyzed for ethnicity, no significant différentes were fopnd between
-the educational expectations of Indian males and white males. hThé
null hypothesis was retained as the comﬁuted chi square was .94. The
frequency and percentage distribution and -chi squafe_analysis'of the

‘educational expectations of Indian and white males are presented in

Table 1.
Table 1
Chi Squére Analysis of Educational Expectations
of Males by Ethnicity
Educational Males
Expectations Indian White
No. Percent ~ No. Percent
Low 22 ‘ 39 79 37
Medium 20 35 65 30
High 15 26 70 33
Total 57 - 100 214 100
X2 = .9
df =

Critical Value of > at o .05, df = 2 is 5.99.
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Hypothesis 2: The educational expectations of female‘sfudents are ,'

independent of etﬁnicityi' B

' When data for tﬁe educational expéctations of female studéﬁts were
analyzed for étﬁnicity, significant differences at‘the .05 level of
confidence were found between-the educationél expectations 6f Indian
females and white females. The null hypothésis was rejectéd as the
computed chi square was 10.56. ‘The frequency and pgrceﬁtége distribu-
tions and chi square analysis of’the educational expectations'of Indian

and white females are presented in Table 2.

Table 2

Chi Square Analysis of Educational Expectations
of Females by Ethnicity

Educational ’ " TFemales
Expectations Indian ‘ : White
No. Percent No. © ' Percent
Low 20 , 39 46 23
Medium 22 /43 76 37
High . 9 18 ' 82 40
Total 51 . 100 204 100
X% = 10.56%
af = 2

Critical Value of X° at o..05, df = 2 is 5.99.
#Significant at the .05 level of confidence.
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L

‘When~data in Tgble 2 are viewed, the frequency'ahd percentage dis-

fributionsliﬁdigate that white female respondents expected to attain
higherfgaﬁcatidnal levels than Indian female respondents. Whereas 40

percert of the white females expected to attain a high level .of educa-

tion, only 18 percent of the Indian females expécted to attain a similar

level. 1In contrast,.82 percent of the Indian fémale.respondents
expecte& to attain low and medium 1evéls of education, whereas 60 per—:'

cent of the white female respondents expected to attain the same.

Hypothesis 3: The educational expectations ovandian males aré
independent of gra&e level.

When data for the educational expeéfations of Indian males were
-anélyzed by grade level, signifiéant differences at‘thel.05 level of
confidéhce were found between éhe edudational expectations of Indian
males in.éhe sophomore and senior yea¥s of high school. The null
hypothesis was rejected,és.the computed chi square was 6.28. The;fre—‘
quénéy and percentage‘Qistributions_and chi square analysis of fhe
educational expectationS'df-malg.Indian sobhomores-and seniors are pre-

sented in Table 3.

When data in Table 3 are viewed, the frequency and percentage dis-

tributions indicate that Indian males in their senior year of high
school expected to attain higher educational levels than Indian males
in their.sophomore yéar‘of high school. Whereas 38 percent of the

seniors expected to attain a high level of education, only 16 percent
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Table 3

Chi Square Analysis of Educational Expectations
of Indian Males by Grade Level

Educational Indian Males

Expectations Sophomore Senior
' No. _ Percent No. Percent

Low ' 11 : 35 11 42
‘Medium 15 48 5 19
High 5 16 10 38
Total 31 101% _ 26 . © 99%

X2 = 6,28%%*

df = 2

Critical Value of X2 at o .05, df = 2 is 5.99.

*Less than or greater than 100/ due to rounding of decimals.

*%Significant at the .05 level of confidence.
of thé sophomores expécted to attain a high level of education. In
contrast, 83 percent of the sophomores expected to attain a low or
medium level education, and 61 percent of the seniors eﬁpected tovatfain
the same.

Hypothesis 4: The educational_expectations of white males are
.independent of grade level. |

When data for the educational expectations of white males were
analyzed by grade level, no significant différences were found between‘.
the educational.expectétions of white males in thei£ soﬁhomore year of

high school and white males in their senior year of high school. The -

null hypothesis was retained as the computed chi square was 2.24. The
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The frequency and percentage distributions and chi square analysis of
the educational expectations of white male sophomores and -seniors-are '

presented in Table 4.

Table 4

Chi Square Analysis of Educational Expectations
of White Males by Grade Level '

Educational ' White Males
Expectations - : Sophomore ' Senior
No. Percent No. . Percent
Low 42 37 27 21
Medium 39 - 34 26 . 36
High 33 29 37 37
Total 114 100, . 100 . 100
x* = 2.24
df = 2

Critical Value of X% at a .05, df = 2 is 5.99.

Hypothesis 5: The educational expectations of Indian females are
independent of grade level.

When data for the educational expectations of Indian feméles were
analyzed by grade level, no significant differences wére found between
the educational expectations of Indian females iﬁ their sophomore yeaf
of high school and Indian females in their senior year of high séhbdi.
The null hypothesis was retained as the computed chi square was .66,

The frequency and percentage distributions and chi square analysis of
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the educational expectations of female Indian sophomores and seniors'

are presented in Table 5.

Table 5

Chi Square Analysis of Educational Expectations
of Indian Females by Grade Level

Educational . Indian Females
Expectations Sophomore Senior
No. Percent No. " Percent
Low .10 37 10 o 42
Medium 13 48 9 - 38
High ' 4 15 ' 5 21
Total 27 - 100 24 101%
%2 = .66

df = 2 ‘ 9 .
Critical Value of X~ at o .05, df = 2 is 5.99.

*Greater than 100% due to rounding of decimals.

Hypothesis 6: The educational expectations of white females are
independent of grade level. | |

When data for the educational expectations of white femalgs were
analyzed by grade level, no signifiqan; differences.wefe found between -
the educa;ional expectations of white females in their sophomore year
of High school and white females in their senior year gf high school,
Thé null hypothesis was retained as the computed chi square was 1.90.

The frequency and percentage distributions and éhi'sqﬁare analysis of




70
- the educational expectations of white female sophbmofes and seniors are.

presented in Table 6.

Table 6

Chi Square Analysis of Educational Expectations
of White Females by Grade Level

Educational White Females
Expectations Sophomore Senior
. No. Percent No. Percent
Low , 23 20 22 26
Medium , 42 : 36 34 ' 40
High 51 44 30 35
Total 116 100 86 : 101%*
%% = 1.90

df = 2 9 ‘

Critical Value of X" at o .05, df = 2 is 5.99.

%CGreater than 100% due to rounding of decimals.

Hypothesig 7: The educational expectations of Indian students are
independent.of sex.

When data for the educational expectations. of Indian students were
“analyzed by the sex of students, no significant differences were found
between the educational expectations of Indian females and Indian males;
The null hypothesis was retained as tﬁe computed chi square was 5.60.
The frequency and percentage distributions and chi square analysis of

the educational expectations of female and male Indian students are

presented in Table 7.
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Table 7

Chi Square Analysis of the Educational Expectations
of Indian Students by Sex of Student

Educational ) .Indién Students
Expectations Female ' Male
No. Percent No. - Percent
Low 21 42 21 36
Medium 14 28 28 48
High 15 30 . 9 16
Total 50 100 58 100
2

X = 5.60
df = 2 2
~Critical Value of X~ at a .05, df = 2 is 5.99.

Hypothesis 8: The educational expectations of white stﬁdents are
independent of sex.

When data for the educational expectations of white students were
analyzed by sex, no significant differenceé were found between the édu-
cational expectations of white fe¢ales and white males, Thé null
hypothesis was retained as the computed chi square waé .69. ‘The fre;
quency and percentage distributions and chi square analysis of the

educational expectations of female and male white students are pre;

sented in Table 8.
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Table 8

Chi Square Analysis of Educational Expectations
of White Students by Sex of Student

Educational ' White Students
Expectations Female Male
No. Percent No. Percent
Low 65 28 59 32
Medium 81 35 60 32
High 8% ' 37 67 36
Total 230 100 186 100
X% = .69

df = 2 2

Critical Value of X~ at o .05, df = 2 is 5.99.

Hypothesis 9: The educational expectations of Indian and white
students are independent of amount of fathers' education. In Qfder to
facilitate analysis of data for tﬁe educational expectations.of Indian-
and white students by amount of fathers' education, hypothesis 9 was
divided into two sub~hypotheses according to low and high amounts of
fathers' education.

Hypothesis 9a: The educational expectationé of Indian and white
students are independent of low amount of fathers' education.

When data for the educational expectations of Indian and white
students were analyzed by low amount of fathers' education, no signif-
icant differgncéélwere found between the-educational'expectagions of

Indian and white students. The nuli hypothesis was retained és the
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computed chi square was 4.43. The frequency and percentage distribu~
tions and chi'square énalysis of the educational expectations of Indian
and white students by low amount of fatﬂers' education are presenﬁed

in Table 9.

Table 9

Chi Square Analysis of Educational Expectations of Indian
and White Students by Amount of Fathers' Education -

Educational Amount of Fathers' Education

- Expectations : Low - High
Indian White ‘ Indian =~ . White
No. Percent No. Percent No. Percent ‘No. Percent

Low 29 35 104 33 6 67 i3 . 14,
Medium 38 46 114 36 0 0 26 29
High 16 19 95 30 3 33 52 57
Total , 83 100 313 99* - 9 - 100 91 100

X = 4.43 : %% = 15.24%%

df = 2 ' df = 2 .

%Less than 100% due to rounding - **Significant at the .05 level

of decimals. of confidence.

Critical Value of-X2 at o .05, df = 2 is 5.99.

Hypothesis 9b: The educational expectations of Indian and white
students are independénf of high amount of fathers' edﬁcation.

When data for the educational expectations of Indian and white
students were analyzed by high amount of fathers' education, signifi-
canf differences at tﬁe .05 level of confidence were foundlbefween the

educational expectations of Indian and white students. The null
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hypothesis was rejected as the computed chi square was 15.24. The fre-

quency and percentage distributions and chi square analysis of the edu--

cational expectations of Indiapn and white students by high amount of
fathers' education are présented in Table 9.

When data in Table 9 are viewed, the frequency and percentage dis-
tfibutions indicate that white students whose fathe?s had a high amount
of education expected to attain a higher level of education fhan Indian
students whose fathers had é high amount of education. Eighty-six |
percent (862) of‘the white students whose fathers had a high amount of
Ieducation expected to attain a medium or high amount of education com-
pared to 33 percent of the Indian students whose fathers had a high
amount of education. Whereas 57 percent of the white.s;udents whose
fathers had a high amount 6f education expected to attain a high level
of education, 33 percent of the Indian students whose fathers had a |
high amount of education expected to attain the same. Conversel&, 67
. percent 6f_thé Indian students whose fathers had a high amount of édﬁ—
cation expected tb attain a low level of education, whereas 14 percent
of the white students whose fathers had a high amount of education
expected to attain the same.

| Hypothesis 10: The educational expectatioﬁs of indiaﬁ and white-
students are independent of amount of mothers' education. In order to
faéilitatelanalyéis of data for thé educational expectations of Indian

and white students by amount of mothers' education, hypothesis 10 was
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divided into two sub-hypotheses according to low and high amounts éf
motheré‘ education.

Hypothesis 10a: The educational expectations of Indian and whité
students are independent of low amouﬁt of mothers"educa;ion.

When data for the educational expectafions of Indian and white
students were analyzed by low amount of mothers}‘éducation, significaﬁt
differences at the .05 level of confidence weré'found between the edu-
cational expectations of Indian and white students. The null hypothe--
sis was rejected as the computed chi squaré was 6.26, The frequency
and percentage distributions and chi,sqﬁare.analysis of the educational
expectations of Indian and white students by low amouﬁt of mothers'
education are presented in Table 10.

When data in Table 10 are viewed, the frequency and percentage
diétributions indicate that white studegts whoée mothers had a low
amount of education expected to attain a higher level of educétion than
Indian students whose mothers had a low amount of education. Whereas
64 percent of the white students Whose'mothers had a low amount of edu-
cation exéected to attain a medium or high level of education, 47 per-
cen;'of the Indian students whose mothers had a low amount of education
expected to- attain similar levels of education. Whereas 31 percent of.
the white students expected to attain a high level of education, 23 per-
cent of the Indian students eipected to attain the same. In contrast,

53 percent of the Indian students whose mothers had a low amount of
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Table 10

Chi Square Analysis of Educational Expectations of Indian
and White Students by Amount of Mothers' Education

Educational : Amount of Mothers' Education
Expectations Low : High
' Indian White - Indian White
'No. Percent No. Percent No. Percent No. Percent:

Low 35 53 107 36 3 25 13 13

Medium 16 24 98 33 2 . 17 35 35
High 15 23 92 31 7 58 51 52
Total 66 100 297 100 12 100 99 100
x% = 6.26% - : x% = 2.26
df = 2 df = 2

Critical Values of X2 at o .05, df = 2 is 5.99.

*Significant at .05 level of confidence.
éducation expected fo‘attain a low level of gducation, compared to 36
percent of the white étudents who expected to attain the same.

Hypothesis 10b: The educational expectations of Indian and.white
: studeﬁts‘are.independent of high amount of mothers' eduéation.

When data for the educational expectations of Indian and white
students were analyzed by high amount. of mgthers' education, no signif;
iéant differences were found between the educational expectatiéns of
Indian and white étudengs. -The null hypothesis was retained as the
computed chi-squarenwas 2.26.. Tﬁe frequency and percentage distribu- -

tions and chi square analysis of the educational expectations of Indian
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and white students by high amount of mothers' education are presented
in Table 10. |

Hypothesis 11: The educational expectations of Indian and white
students are independent of category of fathers' occupétion. In order
to facilitate anaifsis of data for the educational expectations of
Indian and white students by category of fathers' occupation, hypothesis
11 was divided into three sub-hypotheses according to low, medium and
high categories of fathers' occupation.

Hypothesis lla: The educational expectations of Inﬂian and white
students are independgnt of fathers' occupation.in the low category.

When data for the educational expectations of Indian and white
students were analyzed by low category of fathers' occupation, no sié—
nificant differences were found between the educational expectations of
Indian and white students. The null hypothesis was retained as the
computed chi square was .67. Frequency and percentage distributions
and chi square analysis of the educational expectations of Indian and
white students by low category of fathers' occupation aré preseﬁted in
Table 1la.

. Hypothesis 11b: The educational expectations of Iﬁdian and white
students are independent of fathers' occupation in the medium category.
When data for the educational expectations of Indian and white

students were analyzéd by medium category of fathers' occupa;ibn, no

significant differences were found between the educational
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Table 1lla

Chi Sqﬁare Analysis of Educational Expectations of Indian
and White Students by Category of Fathers' Occupation

Educational : Category of Fathers' Oecupation
Expectations Low Medium High:
Indian White Indian White Indian White
No Z ©No A No %2 No % No %2 No %
Low 26 46 51 40 7 27 61 26 3 0 o 0
Medium 19 33 43 34 14 54 80 - 34 - 1 33 6 27
High 12 21 33 26 5 19 94 40 2 67 16 73
Total 57 100 127 "100 26 100 235 100 3100 22 100
x* = .67 x2 = 5.22 x> = 4.81
df = 2 df = 2 df = 2

Cr1t1cal,Value of X2 at o .05, df = 2 is 5.99.

expeceations of Indian end white students.  The null hypothesis was
reteined es the computed chi square was 5.22. Frequeﬁcy and percentage.
distributions and chi square analysis of the educational expectations
of Indian and white students by medium category of fathers' occupations
are presented in Table lla.
‘Hypoehesis llc: The educational expectations of Indian and white
.studentstare indebendent of fathers' occupation in the high category.
When data for the educational expectations of Indian and white
. students were analyzed by high category of fathers occupation, no
signlficant differences were found between the educatlonal expectatlons

-of Indian and white students. The null hypothesis was retained.as the
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cémpu;e& chi'square was 4.81. Frequendj and pefcentagé-disfributions
and chi square anéiysis.Sf fhe educééioﬁal expectatioﬁs ovandian‘and
_.thte-stqdenfs by high cafego;y‘of fathers' occdpétion aré ﬁreéenfé& in
Table 1lla. | |

Inasmuch as gthnicity'was not found to be a éignificéﬁ; variable

in the educational expectatidns of Indian and white Studenté as compared - -

to categories of fathers' occupation,"e;hnicity-as a variabie was
-remqved to &etermine if a s;gnificaqt rélgtibnship éxisted be;weeﬁ the
. educational éxpectationé.ofvall students and categoriés of fathefs"
éccupation. The hypofhesis.and analysié of data follow.

Hypofhésis lid:'.Tﬁe educétionél ekpecpatidné-of all studeqts ére-
independent of fathefé' occupation in all categories.

When data for fhe educétioﬁal ekpectagidns of éll students were
analyzed.by categorieé of fathers' occupatibn, sigﬁifigant diffefeﬁces
at the'.05,level'of confidence &eré found‘apong-educatioﬁal-expecE34
tions of students_whose fathers worked in low, mediﬁm and hiéh‘ca;egory
o;cppatioﬁs. Tﬁe.null hypothesis wasjrejected aé'the cbﬁppted qﬁi
square was 84.61. The frequency and‘percentaée digtribuéidns aﬁd.chi
.équare anaiysis'of the e&ucatibnal expectations of 'all students by

category of fathers' occupation are presented in Table 11b.
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Table 11b

Chi Square Analysis of Educational Expectations of All
Students by Categories of Fathers' Occupation -

Educational . Category of Fathers' Occupation
Expectations Low Medium High
) No. Percent No. Percent "No. Percent .
Low 77 42 68 26 0 0
Medium 62 . 34 94 36 28 27
High 45 24 99 38 75 73
Total . 184 100 261 100 103 100
x* = 84.61%
df = 4

Critical Values of X2 at o .05, df = 4 is 9.49.

*#Significant at the .05 level of'confidence.

When data in Table 11b are:viewed, the frequencf.and percentage
distributions indicate that students whose fathers worked in higher
category occupations expected to atpain higher levels of education.
Whereas 100 feréent of the students whose fathers worked in a high cat-
egory occupation expécted to attain a medium or high émount of educa-
tion, 79 pefcent ofnthe‘students whose - fathers wofked.in_a medium-caté-
éofy occupation and 58'fercent of the students whose fathers worked in
a low categorf occqpatipn expected fo'attain the same; 73 percent of
the students whose fathérs worked in a'ﬁigh category oécupafion |
expected to attain a high level of éducatidn, compared to 38 percent of

the students whose fathers worked in a med ium category occupation .and
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24 percent of the students ﬁhose fathgré worked iﬁ a low category occu-
pation. 1In other words, 42 percent of‘the students whqse fathér;
worked in a low‘category dccupation‘expected to attain a low amount of
education, coﬁpared to 26 percent of the students whose fathers worked
in ; medium category occupation and no students whose fathefs worked in
a‘high category occupation. Thus, category of faﬁhers' occupaﬁion had .
a significant influence on the educafional expectations of students
when ethnigity was remdvéd.as a control variable,

Hypothesisle: Thé educational expectations of Indian and white
students are independent of éategory of mothers' occupation. In order
to facilitate analysis of data fér the educationai expgctations of
Indian and white students by category of méthers' occupation, hypothe-
sis 12 was dividgd into three sub-hypotheses according to low, medium
and high catégories of mothers' occupation.

Hypothesis 12a: The educational expectations of Indian and white
students are independent of mothers' occupation in the low categofy.

When data for the educational expectations of Indian and white -
students were analyzed by low category of mothers' occupation, no sig-
nificant differences were found between the educational expectations of
Indian and white students. The,ﬁull hypothesis was retained as the
computed chi squaré was 4.13. Frequency anq percentage distributions

and chi square analysis of the educational expectations of Indian and
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white students by low category of mothers' occupation are presented iﬁ

Table 12a.

Table 12a

Chi SQuare Analysis of Educational Expectations of Indian
and White Students by Category of Mothers' Occupation

Educational I Category of Mothers' Occupation
_Expectations Low Medium High#**
: Indian White Indian White Indian White
No 7% No % -No % No % ~ No % No %
Low 24 40 19 35 4 18 34 22 0 0 1 33
Medium 25 42 75 33 10 45 54 34 0 0 0 o0
High 11 18 71 32 8 36 69 44 0.0 2 67
Total - 60 100 -225 100 22 99% 157 lOd 0 0 3100
x% = £.13 © x% = 1.03 *%Data did not
df = 2 df = 2 permit chi
*Less than 100% due to : square analysis.

rounding of decimals.’
Critical Value of X® at o .05, df = 2 is 5.99.

Hyéotheéis 12b: The educational expectations of Indian and white
sfudents are independent_of mothers' occupation in the mediuﬁ category,
When data for the educational expectations of Indian and white

students were analyzed by medium cafegory of mothers' occupation, no
significant differences werehfound between the edﬁcational expectations
of Indian and white students. The null hypothesis was retained as the
computed chi square was 1.03. Frequency and percentage.distributiong

and chi square analysis of the educational expectations of Indian and
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whige studentg by medium category of mothers' ocdﬁpation~arq p?esented
in Table 12a. |

Hypéfhesis 12c: The educational expectations of Indian and white
students are independéﬁt 6f mothers' occupation in the high category.

ﬁata for the educational expectations of Indian and white stﬁ&ents'
by high category of mothérs' occupation did hot.permit cﬁi-square anal-
ysis. The frequency and percentage distributions for the educational
expectations of Indian and white students by high categofy 6f mothers"
occupation. are presented in Table 12a. |

Inasmuch as ethnicity was not found to be a significant variable
in the educaﬁioﬁal expectations of Indian and white students as compared
to catégéry oﬁ mothers' occupation, ethnicity as a variable was removed
to determine if a significant relationship ekisted between the educa-
tional expectatiéns of all students and category of mothers' occupatioﬁ.
The hyﬁotheéis‘and analysis of data follow.

Hypothesis }Zd: Tﬁe educational expectations of ;11 students are:
independent of mothers‘ occupétioﬁ in all categories.

When data for the educational expectations of all students were
aﬁalyzed by categories of mothers' occupation, significant differenées
at the .05 level of confidence were found among the édﬁcétional_expec-
-tations of students whose mothers worked in low, medium and,high cate~
gory.occupations. The nullzhypothesis was rejected.as the cpmﬁﬁted

chi sqﬁare was 40.47. -The frequency and percentage distributions and
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clii square analysis of the educational expectations of all stﬁdents by

category of mothers' occupation are presented in Table 12b.

Table 12b

Chi Square Analysis of Educational Expectations of All

Students by Categories of Mothers' Occupation

Educational

" Category of Mbthers' Occupation
Expectations ____Low Medium High

- No. Percent No. Percent No. Percent
Low 103 50 38 21 33
Medium 58 28 64 36 0
High 43 21 77 43 67
Total 204 99% 179 100 3 100

X2 = 40.47%*

df = 4

Critical Value of X2 at o .05, df = 2 is 9.49.
*Less than 100% due to rounding of decimals.
*%Significant at the .05 level of confidence.

When data in Table 12b are ﬁieWed, the frequency and percentage

'distributions indicate that students whose mothers worked in higher

category occupations expected to attain higher levels of education.

Whereas 79 percent of the students whose mothers worked in a medium

category occupation éxpected to attain a medium or high amount of edu-

cation, 49 percent. of the students whose mothers worked in a low cate-

gory occupation expected to attain the same; 43 percent of the students

whose mothers worked in a medium category dccupation expected to attain
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a high-amount‘of éducatibn compared to Zi percent of fhe students Qhése
mothers worked in a low category occupation. Due to the smaiI number
of mothers who‘wérkgd in a high category occupgtion, ekﬁlanation éf'
data in this category hés been omitted. Thus, cafegory of mothers'’
occupatidn had a siénificant influence on the educational expectations
of'students when ethnicity was removed as a control variable.

Hypothesis 13: = The educational expectations 'of Indian and white
students are_independent of family income, In order to facilitate
analysis of data for the educaFional expectétiqns of Indian and white
students by family income, hypothesis 13 was divided into three sub-
hypotheses according té low, medium and'high family income.

Hypothesis 13a: The educational e#pectations of Indian and white
students are independent of low family income.

When data for the-educational expecfations of Indién,and white
students Wére analyzed by low family.income, no significaﬁt-differences
were found.between thg‘educ;tional expectations of Indian and White
stu&enﬁs. The null hypothesis was retgined as the cdﬁputed chi square
was 2.69. frequency and péxcentage &istributions and chi square‘analy;
sis of the educational expectations of Indian and white studenté by'

loﬁ family income are presented in Table 13a.
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Table 13a

Chi Square Analysis of Educational Expectations of
Indian and White Students by Family Income

Educational Family Income
Expectations Low Medium High
Indian White Indian White Indian White
No % No % No % No % No % No %
Low 15 45 32 52 13 37 45 32 40 27 20S
Medium 13 39 15 24 13 37 59 . 42 0 0 37 28
High 5 15 15 24 9 26 38 27 60 69 52
Total 33 99% 62 100 35 100 142 . 101%* 10 100 133 100
X% = 2.69 x2 = .40 X2 = 4.48
df = 2 df = 2 df = 2

Critical Value of X* at o .05, df = 2 is 5.99.
*Less or greater than 1007 due to rounding of decimals,

Hypothesis 13b: The educational expectations of Indian and white

students are independent of medium family income.

When data for the educational expectations of Indian and white

students were analyzed by medium family income, no significant differ-

ences were found between the educational expectations of Indian and

white students.

square was .40.

The null hypothesis was retained as the computed chi

Frequency and percentage distributions and chi square

analysis of the educational expectations of Indian and white students

by medium family income are presented -in Table 13a.
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Hypothesis 13c: The educational expectations of Indian and white

' €

studeﬁts.are iﬁdependent of high family income.

When data for the educational expectatioﬁs of Indian and white
students werelanélyzed by high famiiy,income; no significanﬁ differ-
ences were found between the educational e#pectations-of Indian and
white students. The null hypothesis was fetainéd as the computed. chi
square was 4.48. Frequency énd percentaée distributions and chi square
analysis of the eduéational expectations of Indian and white students
by high family income are.présented in Table 13a.

| Inasmuch as ethnicity was not found to be a significant variable

in the educational expeétations of Indian and white students as compared
to level of family income, ethnicity as a variable was removed to detgr;
mine if a significant relationship existed between the educational
'.expectations of all-stuaents and level of'family income. . The hybothe—
sis and analysis of data follow.

Hypothesis 13d: The educational expectations of all students are -
independent of level of family income:

When data for the educational expectatidns of all stﬁdénts were -
analyzed by_level of family income, significant aifferences at the .05
levél of confidence wére found.ambng the educational expecta;ions of

students who came from families with low, medium and high incomes, ‘The

null hypothesis was rejected as the computed chi square was 40.91. The |

freduency and pfecentage distributions and chi square analysis of the
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educational expectations of all students by level of family income are

presented in Table 13b.

Table 13b

Chi Square Analysis of Educational Expectations'of
All Students by Level of Family Income

Educational Family Income .
Expectations Low _ Medium ‘ High
No. Percent . No., Percent No. Percent
Low 47 49 58 33 31 22
Medium 28 29 72 41 37 26
High 20 21 47 27 75 52
Total 95 S 99% © 177 101=* . 143 100
X2 = 40.91%%
df = 4

Critical Value of X° at o .05, df = 4 is 9.49;

*Less or greater than 100% due to rounding of decimals.

**Significant at the .05 level of confidence.

When data in Table 13b are viewed, the frequency and percentagé
distributions indicaté that students from highér income families ex—
pected to attain higher levels of education. Whereas 78 percent of the
students from high income families expected to atpain medium and high
levels of education, 68 percent and 58 percent of the'studenfs from
medium and ldw income families, respectively, expectéd té attain the’

similar levels; 52 percent of the students from high income families

expebted to. attain a high amount of education, COmpared‘fo 27 percent
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- and 21 percentjof the students.from medium and low income‘families,'-

respectively} In-contrast, 49ﬂpercent of the students from Low income‘

families expected to attain a low amount of education, compared to. 33

percent and 22 percent of the students from medium and hlgh income
families, respectively, Thus,llevel of‘family income had a significant
influence on, the educational expectationS‘of students when ‘ethnicity

‘'was removed as a tontrol variable.

" Occupation Expectations

Hypothesis 14: Theuoccupational éxpectations of male students are .-

- 1ndependent of. ethnicity.

When data- for the occupational expectatlons of male students were
"analyzed for ethniclty, no'signiflcant differences ‘were found between
the occupational expectatlons of Ind1an males and wh1te males’ The

null hypothes1s was retained as the computed chi square was 3, 18. The

frequency and percentage distrlbutlons and ch1 square analysis for the -

occupational expectatlons of Indian and white males are presented in
.Table 14. | o

HypotheSis 15:~ The:occupational‘egpéctations'of femalefstudents‘
are independent of~ ethnlcity° |

When data for the occupational.expectations of female students
' i were analyzed for ethnicity, no significant differences were found

between the. occupatlonal expectations of Indian females and white
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Table 14

Chi Square Anélysis of Occupational Expectations
of Males by Ethnicity

Occupational Males
Expectdtions : Indian White
- No. ' Percent No. Percent
Low 23 56 .73 .40
Medium 14 34 78 43
High . 4 10 30 17
Total . 41 100 18 . 100
X% = 3.18
df = 2

Critical Value of X% at o .05, df = 2 is 5.99.

females. The null hypothesis was retained as the compﬁted chitsquare
was 1.18. The frequency and percentage distributions and chi square
analysis of the occupational expectations of Indian and white females
are presented in-Table 15. |

Hypothesis 16: The occupational expectations of Indian males are
independent 6f grade level.

When data for ;he occupational expectétions of Indian males were
analyzed by grade level, no significant differences were found between
the’occupatiénal expectations of Indian mgles in the sophomore and
senior years of high school. The null hypothesis was retained as the

computed chi square was 4.12. Frequency and percentage distributions
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Table 15

Chi Square Analysis of the Occupational Exvectatlons
of Females by Ethn1c1ty ’

Occupational ‘ ' Females
Expectations Indian ‘ . White
' No. Percent No. Percent
Low 9 23 37 .22
Medium - 2 62 S 113 ' 68
High 6 .15 16 10 .
Total 39 100 166 100
x* = 1.18
df = 2

Critical Value of X at o .05, df = 2 is 5.99.

and chi square analysis of the occupétional expectations of male Indian

sophomores and seniors are presented in Table 16,

Table 16

Chi Square Analysils of Occupational Expectations
-of Indian Males by Grade Level

Occupational Indian Males
Expectations . ) Sophomore Seniors
No. Percent No. Percent
Low . 16 : 70 7. 39
Medium - 5 . 22 9 . 50
High 2 9 ' 2 o 11
Total ' 23 101x - - 8 . 100
=412 |
df = 2

Critical Value of X at a .05, df = 2 is 5.99.
*Greater than 100% due to rounding of decimals.
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Hypothesis 17: The occupational éxpectations of white males are
independent of grade level.

When data for the occupational expectations of white males were

analyzed by gradé level, no significant differences were found between '

the occupational expectations 6f white maleé in the sofhomore and
senior years‘of high school. The null hypothesis was ;etained as the-
computed chi square was 5.92. Freqﬁency and percentage distributions
and chi square analysis of the occupational expectations of white male

sophomores and seniors are presented in Table 17.

Table -17

Chi Square AnalySis of Occupational Expectations
of White Males by -Grade Level :

Occupational g White Males
. Expectations ' Sophomore ' Senior
No. - Percent No. ) Percent

Low ' 46 48 27 - 31
Medium " 37 39 _ 41 48
High = 12 13 18 2
Total 95 © 100° 86 100

X? = 5.92

df =.2

Critical Value of X% at o .05, df = 2 is 5.99.

Hypothesis 18: The occupational expectations of Indian females

are independent  of grade level.

o
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When data for the occupational expectations of Indian females were
analyzed by grade level, no significant differences were found between
the occupational expectations of Indian feméles in the sophomore and
senior yearé of high schoql. The null hypothesis was retained as the
computed chi square was .66. Frequency and percentage distributions . -
and chi square analysis for the occupational expectations of:Indian
females in the sophomore and senior years of high school are presented

in Table 18.

Table 18

Chi Square Analysis of Occupational Expectations
of Indian Females by Grade Level

Occupational Indian Females
Expectations .__Sophomore Senior
No. Percent No. Percent
Low 10 37 10 42
Medium 13 48 9 . 38
High 4 15 5 21
Total 27 100 24 101%*
x% = .66
af = 2

Critical Value of X2 at oo .05, df = 2 is 5.99.
*Greater than 100% due to rounding of decimals.

Hypothesis 19: The occupational expectations of white females are

independent of grade level.
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When data for the occupational expectations of white females were

analyzed by grade level, no significant differences were found between. -

the occupational expectations of white females in thg sophomore and
senior years of high school. The null hypothésis was retained as the
computed chi square was 1.90. Frequency and percentage disttibutions
and chi square anélysis of the occupational expectations of white
females in the sophomore and sernior years of high school are p?eéented

in Table 19.

Table 19

Chi Square Analysis of Occupational Expectations
of White Females by Grade Level

Occupational . White Females
Expectations Sophomore . __Senior
No. Percent . No. Percent
Low 23 20 22 26
Medium ' 42 36 T 34 40
High ' 51 4b 30 35
Total . 116 100 _ 86 101
X2 = 1,90
df = 2

Critical Value of X° at o .05, df = 2 is 5.99.
%Greater than 100% due to rounding of decimals.

Hypothesis 20: The occupational expéctationsiof Indian students

are independent of sex.
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When data for the éccﬁpational expectations of indian students
were analyzed by sex, significant,differences of the .05‘;é§e1:of con-
'fidence were found between the‘oécupational expectations of:Indian
nales and femaleé. The null hypothesis was rejected as the computed

chi équare was 19.86., TFrequency and percentage distributions and chi

‘square analysis of the occupational expectations of Indian students by -

sex are presented in Table 20.

Table 20

Chi Square Analysis ofAOCCdpational Expectations
of Indian Students by Sex of Student

Occupational : Indian Students i
Expectations Female , Male
' No. . Percent No. Percent
Low 25 57 7 . 19
Mediun 11 25 27 75
High 8 18 - 2 , 6.
Total 44 100 36 100
x% = 19.86%
af = 2

Critical Value of X° at a .05, df = 2 is 5.99.
_ *Significant at the .05 level of confidence.’
When data in Table 20 are viewed, the frequency and peréentagé
distributions indicate that Indian males expected to enter higher. cate-
gories of_oécupations than Indian females. Whereas 81 percent of the

Indian males expécted to enter medium and high categories of

|
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6ccupatibns,'43 percent of the Indian females expected to enter similar
categories. -In contrast, 57 percent of the Indian females expected to
‘enter low category occupations compared to 19 percent of the iﬁdian
.males, or a rapio oflthree.to one. While 75 percent of the Indian
'mﬁles expected to enter ﬁedium-cétegory occupatiéns, 25 percent of the
Indian femalgs expected to enter the same, or a ratio of thrée to oné.
While Indian males expected to enter. medium and high éategory occu-
pations in greater percentages.than Indian fémaies, 18 percent of the
Indian females expected to enter high category occupations compared to
6 percent of the Indian males, or a ratio of three to one.

Hypothesis 21: The.occﬁpational expégtations of white students
arelindependent of sex.

When data for the occupational expectations of white students were
analyzed By éex, significant differences at the .05 level of confidence
were found between the occupational expectations of white males and
white females. The null hypothesis was rejected-as the computed value
of chi square was 21.85. The frequenc& and percentage distributions
and chi square analysis of the occupational expectétions of white
stﬁdents by sex are presented in Table 21.

When data in Table 21 are reviewed, the frequency'and percentage
distributions indicate that white females expected to enter higher cat-
egory occupations than white malesk Whereas 78 percent of the white

females expected to enter medium and high category occupations, 60
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peréent of the white males expected to enter the Saﬁe; 40 percent of
the white males expected to enter low category.occupations compared to
22 percént of the white féwales. . While white females expected to enter
higher cateéories of occupations in greater percentages than white
males, 17 percent of the white males expected to enter high category

occupations compared to 10 percent of the white females.

Table 21

Chi Square Analysis of Occupational Expectations
of White Students by Sex of Student

Occupational White Students
Expectations Females Males,
No. Percent No. Percent
Low 37 22 73 40
Medium 113 68 78 43
High 16 10 30 ' 17
Total 166 100 181 100
x? = 21.85%

df = 2 2

Critical Value of X~ at o .05, df = 2 is 5.99.

*Significant at the .05 level of confidence.

Hypothesis 22: The occupational expectations of Indian and white
students are independent of amount of fathers' education. 1In order to

facilitate analysis of data for the occupational expectations of Indian

and white students by amount of fathers' education, hypothesis 22 was
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divided into two sub-hypotheses according to low and high amounts of
fathers' education. -

Hypothesis 22a: The'occupational expectations of Indian and white
stpdents are independent of low amount of fathers' education.

When data for éhe occupational expectations of Indian and white
students were analyzed by low amount of fathers' education, no signif-
icant differences were found between the occupational expeétatidns of
- Indian and white sfudents. The null hypothesis was retained as the
comqued value of chi square waé 1.69. The frequency and perceﬁtage
distributions and chi square analyéis of the occupational expectations

of Indian and white students‘by low amount of fathers' education are

presented in Téble 22a.,

Table 22a

Chi Square Analysis of Occupational Expectations of Indian
and White Students by Amount of Fathers' Education

Occupational Amount of Fathers' Education -
Expectations ) Low High
Indian White Indian White
No. Percent No. Percent No. Percent No. Percent
Low 28 bk 93 36 1 17 14 18
Medium 28 44 137 53" 3 50 48 61
High - 7 11 28 11 2 33 17 22
Total 63 99% 258 100 -6 100 79 101%*
X% = 1.69 : X% = .46

df = 2 9 df = 2
Critical Value of X~ at o .05, df = 2 is 5.99.
*Less or greater than 100% due to rounding of decimals..




LIS {3

L34

99 .

Hypothesis 22b: The occupational expectations of Indian and wﬁite
students are independent of high ambunt of fathgrs' education. - |

When data for the occupational expectations of Indian and white
students were analyzed by high amount of fathers' education, no signif;
icant differences were found between the occupational expectations of
Indian and white students. The null hypothesis was retained as the
computed value of chi square was .46. Frequency and percentage distri-
butions and chi square analysis of the occupational expectations of
Indian gnd white studentg by high amount of fathers' education are
presented in Table 22a.

Inasmuch as etﬁnicity was not found to be a significant vériable
in the occupational expectations of Indian and white students as com-
pared to amount of fathers' éducation, ethnicity as a'variablé was
removed to determine if a significant relationship exiéted betweén the
occupationa; expectations of all students and amount of fathers' edu-
cation. The hypothesis and analysis of data follow.

Hypothesis 22c: The occupational expectations of ail students
are independent of amount of fathers' education.

When data for the occupational expectations of all students were -
analy;ed by amoﬁnt of fathers' education, significant differences at
the .05 level of confidence were found between the occupational‘expec—
tations of students whose fathers attained -low and high amounts of‘

.education. The null hypothesis was rejected as the computed.chi square

)




100
was 15.62. The frequency and percentage distributions and chi sqﬁafe
analysis of the occupational expectations of all students by amount of

. fathers' education are presented in Table 22b.

Table 22b

Chi Square Analysis of Occupational Expectations of All
- Students by Amount of Fathers" Education

Occupational Amount of Fathers' Education
Expectations ' Low ' .__High
No. Percent: . No. Percent
Low 121 38 15 18
Medium 165 ' " 51 51 60
High 35 11 19 ‘ 22
Total 3 100 85 100
x? = 15.62%
daf = 2

Critical Value of X at a .05, df = 2 is 5.99.
*Significant at the .05 level of confidence.

- When the data in Table 22b are viewed, the frequency and percentage

distributions indicate that students whose fathers have attained a high .

amount of education expected to enter higher category occupations com-
pared to students whose ﬁéthers have attained a low amount of education.
Whereas'82 pérceﬁt of the students whose féthe;s have attained a hiéh'
amount of education expectea to enter medium and high category occu—‘
.pafions, 62 percént of the students whose fathers have attained a low

amount of education expected to enter the same. Twenty-two percent .
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(22%) of the students whose fathers had a high amount 6fvedﬁcétion
expected to enter high category occupations comparéd>to 11 percent of
the sﬁudents whose fathers_had a low amount of educapion."Conversélf;
. 38 percent of the stﬁdénts ﬁhose fathers had é low amount of education
expected to enter low cétégory occupations,icdmparéd'to 18 percént of
the studengs whése fathers had a high émount of education.  Thus, - “
amount of fathers' education had a significant influence on Ehe occu—
pational expectations of students when ethnicity was removed as a con-
trol variable.

Hypothesis 23: The occupational expectations of Indiaq and white
students are indepehdent of amount of mothers' educétiop. Iniordér to
facilitate analysis of déta for the 6ccupatioﬁal expectations of Indian
and white students gy amdunt of mothers® education, hypothesis 23 was
divided into-two sub~hypotheses according to low and high amounts of
mothers' education.

Hypbtheéis 23a: The occupational expectations of Indian and white
stﬁdents are independent of low amount of mothers' education. |

When data for the occupational expectations of Indian and white
students were analyzed by low amoﬁnt of mothers' education, no signif-
icant diffefences were found betwgén the occupational expectations of
Iﬁdian and white students. The null hypothesis was retained as the

. computed chi squaré.was’i.78. Frequency and,perceh;age.distributibns_
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for the occupational expectations of Indian and white students -by low

amount of mothers' education are presented in Table 23a.

Table 23a

Chi Square Analysis of Occupational Expectations of Indian
and White Students by Amount of Mothers' Education

Occupational = . Amount of Mothers' Education
Expectations Low High
Indian White Indian White
No. Percent. No. Percent. No. Percent - No. Percent

Low 29 45 9 36 1 11 16 19
Medium 28 43 129 52 6 67 53 63
High - - 8 12 29 12 2 22 15 18
Total 65 100. 248 100 9 100 8 100
x? = 1.78 } . %% = .38
df = 2 . df = 2

Critical Value of X% at o .05, df = 2 is 5.99,

Hypothesis 23b; The occupational expectations of Indian and white
students are'independeht'of high amount of mothers' gducation.

When data for the occuﬁational expectations of‘Indién and white
students were ana;yzed by high amouht of mothers' education, no signif-
'icaﬁt'différenéeé were found between the occuﬁa;ional expectations of
Indian éﬁd-white studeﬁtsf The null hypotﬁesis was_refained as the
comﬁuted'chi square was .38. Frequency and peréenﬁagé distributions

and chi square analysis of the occupational expectations of Indiah and

R
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thte students b& high amount of mothers® education‘are pfesénted_in :
Table 23a.

Inasmﬁch as ethnicity was not found to be a significant variable -
in the occupational expectations of Indian and white students as com-
pared to amounf of mothers' education, ethnicity as a variable was
removed to determine if a significant relationship ékisted'between the
occupational expectations of all students and amount of mothers' edu-
cation. Tﬁe hﬁﬁotheéigland analysis of data follow.

Hypothesis 23c: . The occupétional eipectations of éil studeﬁts
are independent of émdunt of mothers' education.:

When data for the occupational expectations of all étudénts were

' analyzed by amount of mothers' education, significant differences at

the .05 level of confidence were found between the occupational expec—
tations of students whose mothers attained low and high amounts of

education. The null hypothesis was rejected as the computed chi square

" was 12.97. The frequency and percentage distributions and qhi square

analysis .-for. the ocqupafional'expectations of . all-students by amount .of
mothers' gducation are presented in Taﬁle 23b.

.When data in Table 23b are viewed, the f¥eqdency and percentage
distributions indicate that students whose mothers hayé.éttéined a high -
amount of education.éxpected to énterfﬁigher_cafegories of pccupatigns
cbmpared to students whoée mothers have a 1ow‘amountvof edqéatién.

Whereas 81 ﬁercent of the students whose mothers have attained a high




Ll

104
Table 23b

Chi Square Analysis of‘Occupational Expectations of All
Students by Amount of Mothers' Education

Occupational o Amount of Mothers' Eduéation
Expectations Low ' _ High
' _No. Percent - ~ No. © Percent
Low 119 38 . . . 17 18
Medium Co1s7 50 59 63
High 37 12 17 18
Total 313 100 - 93 } 99 %
X2 = 12.97%*
df = 2

Critical Value of X at o .05, df = 2 is 5.99.

*Less than 100% due to rounding of decimals.

*%*Significant at the .05 level of confidence.
amount of éducation-expected to enter'medium and high cétegory bccu—
pations, 62 percent éf éhe students whose mothérs have attained a‘low.
amdunt of education‘expecfed to enter the same categories. Thirty-eight
ﬁercent (38%) of.the‘students whose mothers have attained a low amount
of éducation expected to enter low category occupations éompared to

. 4

18 percent of the students whose nothers have attained a high amount of
education. Thus, amount of mothers' education had a significant infiu—
ence on the occupational expectations of students when ethnicity wés
removed as a control variable. ' |

Hypothesis 24: The occupational expectations of Indian and white .

students are indépepdentrof category of fathers' occupation. In order
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to facilitate the analysis of data for the occupational expectations of

Indian and white students by category of fathers' occupation, hypothesis

24 was diyided'into,fhree sub-hypotheses accofding to low, medium and
high categorie; of f;thérs' occupation.
Hypofheéis 24a:1 Thé 6ccupational.expectationé of indian and white
students are independent of fathers' occupation in the low category.
When data.for the occupational expectations of Indian and whité
students was analyzed by low category of fathgrs' occupatibn, no‘sig—
nificant differences ﬁere found between the oécupational ekpectations
of Indian and white s;udents, The null hypotﬁesis was‘retaiﬁed as the
coméuted chi square was '22T Frequency and percenpage distriﬁuéions
and chi. square analysis of the.dccupatibnal expectations of‘Indian.gnd
white studénts by low cétegory of fathers' occupation are presented in
Table 24._-_ | |
ﬁypéthesis 24b: The occupational expectations of Indian and white
students are independent of fathers' occupation in the medium category.
When data for ;hé occupational expectétions of Indian and white
students were analyzed by medium category of fathers"occﬁpation, no
gsignificant differences were found between occupational expectations of
Indian and white students. The null hypothesis was retained as the
computed chi square Qas .34. Frequency and percentage distributions

and chi square analysis of the occuvpational expectations of Imdian and B
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Table 244

Chi Square Analysis of Occupational Expectations of Indian
and White Students by Category of Fathers' Education .

Occupational : ._Category of Fathers' Occupation

Expectations Low - Medium High
Indian White Indian White Indian White
No Z -No % No % No % No % ©No %

Low 20 4 50 47 5 23 53°27 0 0 1 6
Medium 18 43 49 46 13 59 117 59 1 50 9 50.
High = - 4 10 8 7 4 .18 28 14 - 1 50 8 44
Total 42 101* 107- 100 22 ‘100 198 100 2 100 18 100
X% =22 Cx% = L34 ' x?= .12

df =2 © df = 2 o df =2

Critical Value of X at a .05, df = 2 is 5.99.

*Greater than 100% due to rounding of decimals.
white students by medium‘gapegory.of fathers' occupation ére'préséhted
in Table 24a. B

Hypothesisu24c: The océupatiohal expectations of Ipdian and white
students are independent of amount of fathers' occupation in the high-
category. |

When data for'tﬁe”décupational expecﬁations of Indian and white -
spudentslwéfé anéiyzeé bj‘high‘category 6f féthers‘ oécupation, no

significant differences were found between the occupational expecta-

tions of Indian and white students. The null hypothesis was retained..

as the computed chi square was .12, Frequency and percentage distri-

‘butions and éhi square ahalysis of ;he'qccupational expectations of
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Indian and white students by high qategory of fathers! 6ccupation are
presented'iﬁ'Table 24a. ‘

Inaémﬁqh as ethnicity was nqt‘fopnd to be a significant variable
in the oécupatignai expectations of ihdian and white studenté as com-
pared to category of fatﬂefs' occupatidn; ethnicity ;s a variable:was
removed to deéerminé if ; éignificant rélationéhip existed betQéen.the
dccupational éxpectations'of all studentsland.ca£égoriés‘of faghers}
occupatién. The h§pothesis and analysis of data follow.

Hypdthesis Z;d: The occupa£ionéL expectétions of-all students
aré independent of éategories of fathérs' occﬁpation.

When data for the occupational ekpéctations of all students were
analyzed by catégdries of fathers' OCCupétion, significant differences

at the .05 level of donfidencé were found among the occupational expec-

tations of students whose fathers worked in low, medium and high cate- :’

gories of oécl:upationsr The null hypotﬁesis‘was rejectea as the com-
putéd chi square was 37.78. " The frequéﬁcy an&.pércéntage distributioﬁs
and‘chi square analysis of the occupational expéétatiéns of all'sfuf
dents by category of fathefs' ocgupatioﬁ are éresepted in Tabié 24b,
When data in Table 245 are viewed, the frequency and pérgentage
distributions iﬁdicate thaﬁ students whoéé fathers worked in higher
,qategories of occupations expected to entgr Higher categories.of’qccu—
pations. Wﬁeﬁeas 95 pe:éent of the students whose'féthers worked in

high category occupaﬁions expected to enteér medium and high_catégpfy‘
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Table 24b

Chi Square Analysis of Occupational Exbectations of All
Students by Categories of Fathers' Occupation

Occupational Category of Fathers' Occupation
Expectations . Low Medium = - High
No. - Percent No. Percent No. ' Percent
Low 70 47 .58 .26 1 5
Medium - 67 45 130 59 10 50
“ High - S 12 8 32 . 15 9 45
Total 149 100 220 100 20 100
X% = 37.78%
df = 4

Critical Value of'X2 at o .05, df =4 is~9.49.

*Significant at the .05 level of confidence..
occupations, 74percent and 53 percent of -the students whose fathers
worked in medium and 16w cétegory occupations; respégtively, éxpecﬁed
to enter similar categories; 45 percent of the.students whose'fathers
wo;kéd'in a highﬁcatégof& occuéatioh éxpected to enter high categofy
bccﬁpatioﬁs; compared.fo'lS percent of the students Whose«féthers
'worked‘in a ﬁediuﬁ.categéry occupatibn:and 8 pe?cent of the students .
whose féthefsAworkéd in é low category oécupation.~ Cbnvérsély, 47 per;
cent of ﬁhe‘students'whose fathers workeq_in a 16w cafegory occﬁpafibn |
expectéd.to enter low category occupationé; coﬁpafed to 26 percéﬁt of
the students whose fathers worked in a medium category‘occupation‘and

5 percent of the students whose fathers worked in a high caﬁegpry‘u
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oécupatién. .Thus; category of fathers; occupation had é:sighificant
influence oﬂ the occupaﬁional ekpéqtgtions of students when ethﬁicity
was removed és a control variable. | |

Hypothesis 25:- The oécupétioﬁalhgxpectatioﬁs of Indian and white
students.are indépendenf 6f category df mothers' Qécupatién. In order
to facilitate the anaiysis'of data for the occupational expéc;ations of
Indian and white students by category of mothers_'i Qccupatioh, hypotheéis-
25 was divided into three_sub-hypothéses according to low, medium aﬁd
high category of mothers' occupation. |

Hypbthesis 25a: The oceupationél.expectations.of:Indién and white .
studenté aré.in&epeﬁdent of ﬁothers' qcéupation in the'iow category.

Wﬁén data for the 6céupétiohal'expeqta;ioﬁé of Tndian and white
students weré analyied by 10Q-category qf moqhers‘ occupétidn, no sig-
nificaﬁt differenées weré found between the occupational expectafions
of Indian and.white étudenéé. The ﬁull hypothesis was retained as thé
camputed'chi square was .83; Frequeﬁcy'and percéntage.distriﬁutions
-and chi squafe aﬁa;ysié of the occupationallexpeétations of Indian and
white studegts by.lowﬂcaéegory of mothers' dccdpation-até presented in
- Table 25a. |

| ﬁypothésis'255i Thé occﬁpatidnal expectétioﬁs of -Indian and whité

students-aré ind%pendent of mothers' oqcupatioh in the medium category.

When data for the 6ccupational_expectétioné of Indian and white’

students were analyzed by medium category of mothers' occupation, no
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Table 25a

Chi Square Analysis of Occupational Expectations of Indian and
White Students by Category of Mothers' Occupation

Occupational : Amount of Mothers' Occupation
Expectations Low Medium . High#*
' "Indian White Indian White Indian White
No 7% No % No % No %  No Z No 7%
Low .19 42 65 35 5 28 36 27 000 0 0
- Medium 21 . 47 98 53 9° 50 - 75 56 0 0 2 100
High . 5 ll " 23 12 4 22 22 17 0 0 0 0
Total 45 100 186 100 18 100 133 100 0 0 2 100
X2 = .83 X2 = .42 ' *Data did not
df = 2 o df = 2 ~ permit chi
Critical Value of X~ at o .05, df = 2 is 5.99. square analysis.

significant differences were found between the occupational expectations
of Indian and white‘students. The.null hypothesis was rétained as the
computed chi square was .42. Frequenéy‘and percentage distributions
and chi square'analysis of the occupational expectations of Indian and
white students by medium cétegory of mothers'fpccupation are presented
in Table 25a;
Hypothesis 25c: 'Thé dccupational expectatioﬁs of Indian and whité'

students ére independent ofvmothers' occupation in thé high category.

‘ Data for the occupational expectations of Indian and white stu- '
dents by high category of mo;hers' occupation did not permit chi square

analysis. Frequency and percentage distributions of the occupations
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of Indian and white students by high category of mothers' occupation
are preéented in Table 25a. :

Inasmuch as ethnicity was not found to be a signifieant variable
in the occupational expectations of Indian and white students as com-
pared to category of mothers' occupation, ethﬁicity as a vafiablé was
removed to determine if a significant relationship existed between
occupational expectations of all students and categories of mothers'
occupation. The hypothesis and analysis of data follow.

Hypothesis 25d: IThe occupational expectations of all studenés
are independent of categories of mothers' occupation.

When data for the occupational expectations of all students were
.analyzed by categories of mothe;s'loccupation, no significant differ-
ences were found among the occupational gxpectations of students ﬁhoée
mothers worked in low, medium andlhigh category occupations, - The null
hypothesis was retained as the computed chi square was 6.11. Thus,

categories of mothers' occupation did not have a significant influence .

on the occupational expectations of students when ethnicity was removed:

as a control variable. The frequency and percentage distributiqns and
chi square analysis of the éccupational expectations of all students by
categories of mothers' occupation aré presented ‘in Téble 25b.
Hypothesis 26: The occupational expectations of Indian and white
students are independent of family inéome. In order to f;cilitate.the'

analysis of daﬁa for the occupational expectations of Indian and white

»
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Table 25b

Chi Square Analysis of Occupational Expectations of All
Students by Categories of Mothers' Occupation

Occupational Categofy of Mothers' Oécupation
Expectations Low Medium ‘ High
No. Percent No. Percent No.- Percent
Low . 84 36 41 27 0 ' 0
Medium 119 52 86 57 2 100
High 28 12 26 17 0 0
Total 231 100 151 101% - 2 100
X% = 6.11
df = 4

Critical Value of X2 at o .05, df = 4 is 9.49,

*GCreater than 100% due to rounding of decimals.
students by fémily incomé, hypothesis 26 was divided into threé sub-
hypotheses according to low, medium and high family income.

Hypothesis 26a: The occupational expectations of Indian and wﬁite
students are independent of low family income.

When déta for the occupational expectations of Indian and white
. students were analyzed'by-iow'family income, no significant differénces
were found between the occupationgl expectations of Indian and white
‘students. The null hypo;hésis was .retained as the computed chi square
was .35. Frequency and percentage distributions and chi équare analy-
sis of the occupational expectations of Indian and white students by

low family income are presented in Table 26a.
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Hypothesis 26b: The occupational expectations of Indian and white
students are independent of medium family income.

When data for the occupational expectations of‘Indian and white
students were analyzed by medium fémily incomé, no significant differ-
‘ences were found between the occupatibnal expectatiéns of Indian and
white students. The null h&pothesis was retained as the computed chi
square was ./7. Frequency and percentage distributions and chi square
analysis of the occupational expectations of Indian and white students

by medium family income are presented in Table 26a.

Table 26a

Chi Square Analysis of Occupational Expectations of Indian
and White Students by Family Income

Occupational Family Income . .

Expectations Low Medium High
Indian White Indian White Indian White
No %Z No. % No % No %Z No % - No %

. Low 12. 46 23 4 8 30 46 38 2 14 24 21
Mediem 10 38 23 44 15 56 600 50 10 71 71 62
High 4 15 6 12 4 15 14 12 2 14 20 17
Total 26 99% 52 100 27 101%# 120 100 14 99% 115 100

X% = .35 %= .77 x% = .53

df = 2 , 9 df = 2 df = 2
Critical Value of X~ at a .05, df = 2 is 5.99.
*Less or greater than 100%7 due to rounding of decimals.
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Hypothesis 26c¢c: The occupational expectations of Indian and white
students are independent of high family income, .

Wﬁen data for the occupational expectations of Indian.and white
students were analyzed by high family income, no éignificanf diffe?—
eﬁces were found between the occupational expectatiogs of Indian and
‘white students. The nqli hypothesis was retained as thé.computed chi'

square was .53. Frequency and percentage distributions and chi square

analysis of the occupational expectations of.Indian and white students’

by highlfémily income are presented in Table 26a.

Inasmuch as e;hnicity was not found to be a significant variable
in the occupational expectations of Indian and white students as com-
pared to level of family income, ethnlcity as a variable was removed to

determine if a significant relationship existed between the occupational

expectations of all students and level of family income. The hypothesis

‘and analysis of data follow.

ﬁypothesis 26d: The occupational expectations of all students
are‘indeﬁendent of family income. '
| When data for the occupational expectations of all students were
analyzed by level of family incoﬁe,'significant diffgrences at the .05
lével of confidence were found among the occupational expectations of
stpdenfs who came from families with low, medium and high level income.
The null hypothesis was rejected as the computed chi square Qas 17.95.

The frequency and percentage distributions and chi square analysis of

L




115

" the occupational expectations of all students by level of family income

are presented in Table .26b.

Table 26b

Chi Square Analysis of Occupational Expectations.of All
Students by Family Income

Occupational Family Income ,
Expectations Low Medium High
No. Percent No. Percent No. Percent
Low 56 44 54 37 26 20
Medium 54 43 75 51 81 63
High 16 13 18 12 22 © 17
Total 126 100 147 100 129 100
X2 = 17.95%

df = 4 9 _

Critical Value of X~ at o .05, df = 4 1is 9.49.

*Significant at the .05 level of confidence.

When data in Table 26b are viewed, the frequency and percentage
Idistributions indicate that studénts from higher income families
expected.to enter higher category occupations than students from lower
income families. Whereas 86 percent of the students from high incomé
families expected to enter medium and high category occupations, 63
percent and 56 percent of the students from medium and low income
families, reépectively, expected to enter the same. Conversely, 44

percent of the students from low income families expected to enter low

category occupations, compared to 37 percent and 20 percent of the
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students from medium and.high income families, respectivély. Thﬁs,
level of family income had a significant influence on the occupational
expectations of students when ethnicity was removed as a contfoi

variable.

Summary

Significant relationships were found between the educational
egpectations of: (1) females with respeét to ethnicity; (2) Indian
males with respect to grade level; (3) Indian and white students with
respect to high amount of fathers' education; and (4) Indian and white
students with respect to low amount of mothers' education; (5) all
étudeﬁts with respect to categories of mothers'  occupation, categofies
of fathersi occupation and level of family income. Thus, the null'.
hypotheses for these variables were rejected.

There were no significant relationships foundeetween the educa-
tional expectations of: .(l) males with respect to ethnicity; (2) white
males with respect to grade level; (3) Indian females with respect to
grade levél; (4) white females with fespect to grade level; '(5) Indian
students with respect to sex of student; (6) white students withA
respect to sex of studen£; (7) Indian and white students with respgct
to low amount of fathers' education; (8) Indian and white students ﬁith-
resﬁeqt to high amount of mothers' éducation; 9) indian and wﬁite

students with respect to low, medium and high categories of fathers'
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occupation;.(lo) Indian and white students with respect to low and
medium categories of mothers' occupation (&ata for high category of
mothers' occupation did not permit chi square analysis); and (ll) Indian
and white students with reépect to low, mediumland'high family income.
Thus, the null hypotheses for these variables were,retaiﬁed.

Siénificant relationships were found between the occupational
expectations of: (1) Indian students with respect to sex of student;
(2) white students with respect to sex of student; -and (3) all students
with respect to amount of fathers' education, amount of mothers'Aedu—'
cation, categories of fathers' occupation, and level gf family income.
Thus, the null hypotheses for these variables were rejected.

There were no significant relationships found between the occu-
pational expectations of: (1) males with respect to ethnicity;
(2) females with respect to ethnicity;. (3) Indian males with respect to
grade level; (4) white males with respect to grade level; (5) Indian
females with respect to grade.level; (6) white females with respect to
grade level; (7) Indian and white students with respect to low and high
amounts of fathers' education; (8) Indian and white students with
respect to low and high amounts of mothers' education; (9) Indian and
white students with réséect to low, medium and high categories of
fathers' occupétion; (10) Indian.and white students with respect to low
and medium categofies of.mothersf occupation (data‘for high category of

‘mothers' occupation did not permit chi square analysis); (11) Indian
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and white students with respect to low, medium and high family income;
and (12) all students with respect to categories of mothers' occupation.

Thus, the null hypotheses for these variables were retained.




Chapter V

CONCLUSIONS, DISCUSSION, RECOMMENDATIONS
AND SUMMARY

The purpose of this study has been to determine whether signifi-
cant relationships existed beﬁween the educational and dccupapional
;xpectations of American Indian and @hite students at;endiné high'
.schools on the Flathead Reservation with respect to the sex'of the
student, gfade level, amount of parents' formal education, éategor& of
parents' occupation and igvel of family income. The conclusions,’
observations and recqmmendations presented in this chapter are based on
thé f;ndings of this investigation and the experience of the researcher
while serving as Director of the Center for Native American Studies at

Montana State University from September 1974 to June 1979.

~Educational Expectations

Ethnicity

Coﬁclusions. Male Indian and male white students were found to
expect to attain similar levels of education. .Thus, ethnicity for maie
students was not found to be a sigﬁificant variable. Theldata in
Table 1 iﬁdicate that 63 percent of white males and 61 percent of
Indian males expected to attain some type of postsecondary education.

However, a greater percentage of white males expected to attain a high
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level of education compared to Indiaﬁ males, These findings are con-
sistent with Moerk (1974:295) and others.

Female white students were found fo expect to attain significantly
higher levels of education than female Indian students. The data in
Table 2 revegl that 61 pércent of the Indian fémales_and 77 percent. of
the white'females expected to -attain some'type of postsecondary edu-
cation. However, 40 pefcent of the white females.expected to attain a
‘high level of educétion compared to 18 percent of thé Indiap females,
or a ratio greater than two to one. Thus, ethnicity was found to Be a

significant variable in the educational expectations of female students.

Discussion. It is the belief of this researcher that Indian
females expécted to attain lower educational levels than white females
because the former tend to.subscribeiéo the traditional cultural role
of the Indian female as mother, hoﬁemaker and domestic mainstay. On °
. tﬁe other hand, white females may subscribe less to the traditional
role of the female and, therefore, expected to attain higher educa-

fional levels.

Grade Level in School

Conclusions. 'The students' grade level was found to be a sig-
nificant variable in the educational expectations of Indian males.
Seniors were found to expect to attain higher educational levels than

sophomores. The data in Table 3 indicate that 33 percent of the senior
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Indian mélés‘expeCted to attain a hiéh 1eVel'of education compared td
16" percent of thé sophomore Indian maleé ﬁhd expecfed:to attain-the
samé, of 4 ratio gfeater than two tolonq. Of the sophomores, 64 per-
cent expected to attain some type -of postsecondary education compared
to 57 percent of the seniors. These findings are consistent with those
of Edington (1975:36-37),'

White méle sophomores and seniors were found to expect to attain
similar levels of education. Thus, gradellevel was noet found to be a"”
significant variable in the educational expectations of-white-m;les._
Of the sophomores, 63 percent expected to attain some type'éf postséé—
ondary education coﬁpare& to 73 percent of fhé-seniors. The ‘data in
Table 4 indicate that a greater percentage of seniors expected to. attain
a highilevel of education compared to sophomores. This.pattern is
similar to those found in the educational exﬁectations of indian males
and fémaiesr

Indian female sophomores and seniors were found to expect to attain
gsimilar levels of education. Thus, gradé level for Indian females was
not found to be a significant variable. The data in Table 5 indiéate-
that 63 percent of the sophomores and 59 percent of the~seniots
e#pected to. attain soﬁe type of postsecondary education, yet a greater

percentage of seniors -expected to attain a. high amount of education

compared to sophomores. This pattern is similar to that found in the
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eaucatidnal expectations of both Indian and white males; findings con-
sistent with those of Boyd (1970:4-5).

White female sophomores and seniors were found to éxpect to attain -
similar levels of education. Thus, grade level in schooi for white
females. was not found to be a significant variable. 'Eighty percenf
(80%) of ﬁhe sophomores and 75 percenf of the seniors expected ﬁo attain
some type of postsecondary education. The data in Table 6 indicate a
.greater percentage of sophomorgs expected to attain a high level edu-
cation compared to seniors. This ﬁattern is the reverse exhibited by

~Indian and white males and Indian females.

Discussion. The invéstigator believes that one eiplanation for
Indian males in their senior year to exhibit a greater tendéncy to |
expect to attain a high level of education compared to their sophomore
counterpérts is that tﬁe better and more affluent students‘;end to |
remain in school after the ninth gnd tenth grédes where most dropouts
tend to occur. This obseryation'is consistent with those of Kélley and

Wingrove.(l975:45—55).

Sex of Respondents

Conclusions. Male and female Indian students were found to
expect fo attain similar levels of education.. Thus, the sex of the
student was not found to Be a significant variable affécting the edu-

cational expectations-of Indian students. These findings were




123
cénsistent with those of Bogile (1976:16) and contradictory to those of
Edington (1975:36-37). The data in Table 7 indicate that 68 percent of
the Indiaq females and 64 percent of the Indian males expected to
attain some type of postsgcondary educafion; However, 30 pércent of
the Indian females expected to attain a high level of education com—
pared to 16 percent of the Iﬁaian males, or a'réfio of nearly two to
one. | |
Male and female white sgudents were found to expect to attain

similar levels of education. Thus, sex was not found to be a signifi-
-cant variable affecting the educational expectations gf white students.
These findings ére'consistent with those of Boyd (1970:4-5) and Bogie
(1976:16). The data in Table 8 indicate that 72 percent of the white
females aﬁd 68 percent of the white males éxpected to attain some type

of postsecondary education.

Fathers' Education
Conclusions. Indian and white students whose fathers had a low

amount of education expected to attain similar levels of education.

Thus, low amounts of fatﬁers' education was not found to be a éignif—

icant variable, The data in Table 9 indicate that 65 percent of the

' Indian students and 66 percent of the white students whose faéhers

had a low amount of education expected to attain some type of post-

secondary education., However, 30 percent of the white students
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expected to attain a high level of education compared to 19 percent of
- the Indian students.

White students whosé fathers had a high amount’ of education ex~
pected to attainlsignificantly higher levels of education than Indian .
students whose fathers héd a high amount of education. The data in
Table'é indicate that 86 percent of the white students expected to
attain some type of postsecondary education compared to 33 percenf bf
- the Indian students. Fifty-seven percent (57%) of the white students
Qhose fathers had a high amount of education expected-to attain a high
amount of education compared to 33 percent of the Indian students.
Thus, high amount of fathers' education was found to be a significant -

variable in the educational expectations of Indian and white students.

Discussion. Thé-data<in Table 9 indicate that 90 peréent of
the Indian studenﬁsY fathers had a low amount of educ;tion, compared to
‘77 percent of fhe white étudents' fatﬁers; 10 pércént of_thevIndian |
students' fathers had a high amount of education, compared to 23 per-
cen£ of the white students' fathers. The data indicate that plans for
increasing aﬁounts of education are related to fathers' education.
These findings are consistent with the findings of ﬁee, Ray, Vetter and
others (1971;15), Mondart, Curtis and Dobbins (1970:114-115), and

Sewell and Shah (1968:209).
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Mothers' Education
Cénclusi&ns. White étudents whose mothers have a low amouﬁt of

eduéétion expected to attain significantly higher 1evéls of education-
than did Indian students whose mothers had a iow amouﬁt of education.
The data in Table 10 reveal that 64 percent of the white students whose
mothefs-had a low amount of education expected to éttain some type §f
postsecondary education compared to 47 percent of the Indian students -
whose mothers had 'a low amount of education.” Conversely, 53 percent of
the Indian students'did not expecf to attéin any postseconaary edu-
cation comﬁared‘to 36 percent of-the wﬁite students. |

Indién and'white students whose mothers had a high amount of edu-
" cation expected to attain similar levels of education. »Tﬁus} high‘
amount of mothers' education was not found to be a significant yati¥

able.

Discussion. It is the belief of this researcher that Indian

students whose mothers had a low amount. of education may not receive

as much encouragement to pursue postsecondary education as their white -

' cbﬁnterparts. This may be due to the faét that higher education, as a
comparatively new phenomena among Indian peoplé, has not been as
readily incorporated into the value structures of the Indian respon-

dents vis—a-vis the white respondents of this study.
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Fathers' Occupation-

Conclusions. Indian and white students whbse.fafﬁers worked in

a.low category occgpation expected to attain similar levels of edu-
cation. Thus, low category of fathers' occupation was not found to be
a significant variable. The data in Table 1lla iﬁdicate that 59 percent
of the Indian students-and 60 percent of the white students whose
fathers worked in a low éatégory occupatlion expected to attain some
type of postsecondary education. ' However, a greater percenéage of
Indian students expected to attain a low level of education while a
greater percentage of white students expected to attain a high 1evel

of educatioﬁ.

Indian and white students whose fatheré worked in a.medium-cate—
gory occupation expected to attain similar levels of education. Thus,
medium category of fathers' ogcupatioh was not found_to beha signifi-
cant variable. ‘The data in Table lla indicate that 73 peréent of the
Indian students and 74 percent of the white stu&ents whose fathers
worked in a medium category occupation gxpected to attain éome'typg of
postsecondary education. However, 40 percent of the white students
expected to attain a high level education compared to 19 percent of
the Indian étudents, a ratio greater than two to ome.

Indian aﬁd white students whose fathers worked in a high category
occupation expected to attain similar levels of education. Thus, high

category of fathers' occupation was not found to be a significant
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variable. The data in Table lla indicate that 100 percent of the Indian

" students and 100 percent of the white students whose fathers workedlin
"a high category occupation expected to atfain‘some type of postéecondary

~ education. However, 73 percent of the white students expected to attain

a high 1e§el education compared to 67 percent of the Indian studenté.
When ethnicity was‘femqved as é control variable_in the educa-
tional expectations of Iﬁdian and white students as compared to fathers'
océupation, category of fathers' occupation Was found to be a signifi-
cant variable in'thé educational expectations of all students. Those
students whose fathers worked in Higher category éccupations expected -

to attain higher amounts of education. Whereas 73 percent of the
students whose fathers worked in high category occupations expebted
to attain a high levei of education, 38 percent and 24 percent of the
students whose fafhérs worked in medium and low categofy occﬁpations,

respectively, expected to attain a similar level of education.

Discussion. It is the belief of the investigator thaf fathers
in'higher category occﬁpatidns,generally transmit more positive atti-
tudes and values towards educational attainment to their offspring°
These findings and observations are.consistent with-tﬁose of Krause
(1964:867), Rehberg and Westby (1967:362), Mondart, Curtis and Dobbins

(1970:52-55), Seventy~Five Thousand Seniors, and Smith dnd Jilcoa

(1975:15; 24).
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‘it ig important to~n§te that 66 percent of fhe Indian students

and 60 percent of the white students ﬁhogé fathers worked -in low cate—
gory occupations expécted to attain some type»of'postseédndary educa;'
tion. This may indicate thét Indian and white students are Ereaking
.with traditional sociélization patterns and are beginning to formulate
postsecondary educational and occupational goals which exceed the
attainment level of their fathers. It may also reflec; the inéreasea
educational and occupational opportunities ayailabie t§ young peoplé’

today.

Mothers' Category of Qccupation

Conciusions. Indian and white students whose mothers worked in
a low category.occupation expected to attain similar 1eﬁels of educa-
tion.  Thus, low category of mothers' occupation was not found to be.a
sigﬁificant variable. The Aata in Taﬁle 12a reveal that 60 percent'of
the Indian students and 65 percent of the white étudents whose mothers
Worked in a low category occupation expected to attain some type of
postsecondary education. However, 32 percent of the ﬁhite étudent;
expected to attaiﬁ a high level education combaxed to 18 pércent-sf the
Indian students.

Indian aﬁd white students whose mothers worked in a medium cate-

gory occupatién expected to attain simi}ar levels of education. 'Thus;

medium categbry of mothers' occupation was not found to be a signifiéant
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Qariabié. The data in Table 12a indicate that 81 percent of the indian.
studepts and 78 percent of the white students whose mothers worked in a
medium cafego;y occﬁpation expected to attaln some type of postsecon-
‘ déry education. - However, 44 perceﬁt of the white étudents expectéd to
attain a high level education compared to 32 percent of the Indian
students; |

Data for the educational expectations of Indian and white stﬁdénts
by high category of mothers' occupatipn'did not permi; chi square
aﬁalysis. Thus, no conclusions were drawn. |

When ethnicitf waé removed as a control variable in‘the.educa—
tiongi expectations of ipdian and white students as bompared to mothers'
occupatiop, category of mothers' occupation was fduné to be a signifi-
cant variable in ghe educational exﬁectations of all students. Tﬁpse
students Qhose mothers worked in-higher categoryioccupationé expected
to attain higher ambunté:of'educatién. .Tﬁe data in Table 12b indicate'
that 43 percent of -the students whose mothers Wbrkgd in medium caﬁegqry
occupations expected. to attain a high level education compared to
21 percent of the students whose mothers worked in: low category ocpu—'

pations.

Discussion. Thelfindings indicate that mothers'in high cate-
gory occupations generally transmit more positive attitudes and values

towards educational éttainment to théir children, regardless of the
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ethnicify‘of the student. These findings are“c0nsistent with those of |
Rehberg and Westby (1967:362), Smith and Jilcoa (1971:15—24), Bandﬁice
(1967:263; 267), Mbndart, Curtis and prbins (1970:52-55), and |

Seventy-Five Thousand Seniors (1970:38-39).

It is important to note that 71 pefcent of the mothers of Indian
students. worked in a low category occupation; yet 60 percent of the '
children of these mothers expected to attain some type of postsecondary
education. Similarly, 59 percent of the mothers of white students |
worked in a low category'occupation, yet 64 percent Bf tﬁelchildren of
these mothers expeéfed to attain some type of postsecondéry education.
This méy indicate that these students are breaking with traditidnal
sociaiization‘patterns and ére beginning to formulate postsecondary
educational goals which exceed attaimment levels of theif mothers.
This may also be a refleption of increasing educational opportunities - °

in American society.

Family. Income

Conclusions. Indian and white students who came from families
with a low annual income expected to attain similar 1eveis of education.
.Thus; low'familf iﬁéome was not found to be a significant variable.

The data in Table 13a indicate.thét.54 percent of the Indian students
~and 48 percent of the white students who came from families with a low

annual income expected to attain some type of postsecondary education.
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However, 24 percent of the white é;udenté expected to attain a hiéh
level education compared to 15 percent of the Indian étpdéntsL

Indian and white students wﬁo came from-families with a mediﬁm".
annual_iqcome expected to attain similar levels of education. Tﬁus,
_medium family incémé was not found to pe a significant variable. -The
data in Table 13a indicate that 63 percent of the Indian students and
69 percent of the.white stﬁdents who came from medium inéome'families
'ekpected to attain some type of postsecondary education.

Indian and white students who came from families with a high
annual income.expected to attain similar levels‘of education. Thus,
high familf income was not found to be a significant variaﬁle. ,The'
data in Table 13a indicate that 60 percent of the Indian studenﬁé‘and‘
80 percent of Ehe white studerts who cémé from highlincome féﬁilies
expected to attain é medium or high level of education.

When ethnicity was removed' as a control variable in the eduéé—
tional expectations of Indian and white students as-compared to familyn.
5inéome, level of'family income Wés found to be a significant variaﬁie
in the educationai expectations of all students. Those students who
c;ﬁe from higher income families expected to attain higher amounts ofh
education. The data in Table 13b indicate that 52 percéht of the
students from high income families expected to attain a high level
educatibn comﬁaféd to 27 .percent and 21 percent of gtudents from medium .

and low income families, resﬁectively.
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Discussion. The findings indicate that sfudents frpm higher
ipcéme_families are more likely to expect to .attain high educational
goals than are students frbm lower income’families. Thus, socioecon-
lomic status is a strong predictor of'the educational expectations of -
youth. Thesg findings are consistent with those of Coster (1959:62),
Keller and Zavelloni (1964:60; 69-70), Gfibbons and Lohnes (1966:66%70)

and Larson (1971:5).

It is important to note that 54 percent of the Indian students and

48 percent of the white students from.low income families e#pedted to
attain soﬁe.type of postéecondary education. This may indiéate.that
these students ére transcending traditioﬁal patterns of socialization
:and are expecting to take advantage of increased postsecondary edu-

cational opportunities.

Occupational Expectations

Ethnicitz

Conclusions. Male Indian and male white students were found to

expect to enter similar categories of occupations. Thus, ethnicity l
was not found to be'a significént variable,in the occupatibnal e#bec—
tations of males. ﬁhite méles expegted to enter higher category occu-
pations in greater percentages than Indlan males. Whereaé 44 percent
of.the Indian males expegted to enter medium and high categéry occu-

pations, 60 percent of the white males expected to enter the same. A
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higher percentage of Indian males (56 percent) expected to enter low
category occupations compared to White males (40 perceﬁt). .

Fémale Indian and femalé white studénts expected to enter similar
category occupations. 'Thus, ethnicity was no£ found to be a sigﬁifi—
.cént variable in the occupational expeétationé of females. These.find—
iﬁgs are consistent with those of Thomas (1976:49), Venegés (1973:91),

- and Cosby (1976:16-17).

Grade Level in School

Conclusions. Indian males in the sophomore and senior years of .

high school expected to énter similar categories of occupations. Thus,
grade level in school was not found to be a significant variable in the
oécupational expectations of Indian males. Seniors ‘expected to énter

higher categories of occupations than sophomores. Of the seniors,

61 percent expected to enter medium and high category occupations com—-‘

pared to 31 percent of the sophomores; ?0 percent of the sophomores
expected to ehter 1ow'categofy occupations compared to 39 perceﬁt of
the-seniors.

White males in their sophomore and senior years'of high schooi
expected to enter. similar categories of .occupations. Thus, grade level
was not’ found to'be‘a-signifiéant vafiaBlé in.the occupational expec~
--tations of white males, Seniors expected to enter'higher categories of

occupations in comparison to sophomores. Of thevseﬁiors, 69 percent
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expected té_entgf meQium or higﬁ type occupations éoﬁpared to 52 percent
.of the sopﬁomorés; 48 percent of the sophomores expected to enter 10%.
type occupations compared to 31 percent of the.seniors.

Indian females in their sophomore and senior years of high séh0011
expected to enter similar categories of occupations. Thus, grade level
of the student was not found to be a.Significant variable.in the occu-
pational expectationé 6f_Indian feﬁales. Howeve?, seniors expected to"
enter high occupation catggory in greater percentages than sophomores, .

White females in their sophomore and senior years of high school

expected to enter similar categories of occupations. Thus, grade level

of the student was not found to be a significanf variable in the occu-

pational expectations of white females.,

Sex of Respondent

Conclusions., Significant differences were found between the -
occupgtionél expectatioqg of Indiéﬁ.malés and females. ‘Of the Indian
females, 57 percent,.25 percent and 18 percenf exﬁeqted to entér iow,
medium and high qategor§'qccup;tions; respectively. 0f the méles, 19
percent, 75 percent and‘6 percent expect-to enter low, medium and high
category occupations, fespectiyely;‘ Tﬁus, sex wés féund t6 be a sig-
nificant varigblé in the occupational expectétidns of Indian students.

These findings are consistent with those of Edington (1975:35).
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Significant differences were found between the occupational expec—
“ tations of white males and females. Of the females, 22 percent 68

'percent and 10 percent expected to enter low, medium and hlgh cate—

gories of occupations, respectively.- Of'the males,.40 percent, 43 per—

cent and 17 percent expected to enter low, medium and high categorles
of occupations, respectively., Thus,-sex was found,to be a significant -
variable in the occupational’expectatidns'of white stddents. These
findings are consistent: with those of Ldington (1975 35) and Aldag

(1975: 312—314)

Discussion. It is the belief of ‘this investigator that male

and female Indians differ in their occupational expectations for inter-

related reasons. -First, -females traditionally have been the domestic
mainstay'in Flathead, Salish—and Koqtenai'families and have béen
‘expeCted'tc provide a base of security in the hene. The lbw.categorj
of occnpations Whicn Indian'females expect to enter are hdmemaker,
teachers’ aides; cooks, cemmunity health representatives;.and other
_similar cccupations. -The high’category'occupations the Indian females-
ekpected to enter. are the professional, managerial and technical occu~
pations. These occupations'tend to represent secure, year-round
employment Where.one wcrks consistent hours and can be in'the home on
a regular basis. ‘lndian males, on the other hand, expected to enter

medium'category.occupations which include outdoor work snch as farming,
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ranching, construction, forestry and similar occupations. These occu-
pations are ;easonal and contingent upon climatic conditions, althouéh
they do not provide the potential fdr comparatively larger écénomic
pewards over a shorter period of timé. -Thus, it appears that Indién
males and females tend to select occupations based oﬁ traditional'
vélues and role expectatiSns of the_ﬁaié énd~female.

It‘is the belief of this investigator that‘white fgmales expected -
to enter medium ahd-high.categdry occupations in greater percentages
than white'males because they tended not to subscribe to the tﬁadi—
tional role of the female .in American society, This tendency may also
be a reflection of gréater opportunities for women in professional,

managerial and technical professions.

Fathe;s' Education
Conclusions. Indian and white students whose fathers ha& a low

amount of education expected fo enter similar 6ccupation categories.
Thus, low amount of fathgrs' education was not found to be a éignifi—
canf variéble, However; white students éxpected'to enter higher occu-
. pation categoriéé‘in greater percentages ﬁhan Indian stu&ents.

Indian aﬁd white students whose fathers had a high amount of edu-
cation expected to enter similar occupation categories. Thus, high
amount of fathers' educatioﬁ was not found to be a significant vari-

éble.
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" When ethnicity was removed as a controi variable in the 6ccupaf
tional ekpectations of Indian and white sf;dents as compared to
fathers' education, amount of fathers' educaﬁion was found to be a sig-
nificant variable'in‘the qccupational expectations of.all students.
Th&sé student; whose fa;hers had a highéf aﬁount of education expected
to enter higher catégories of occupations. The da?a in Table 22b indi-
cate that'82 percent of the students whose fathers attained high
amounts of education expeéted to enter medium and high éategory occu-
pations compared to 62'perceﬁt of the students whose fathers attained
é low amount of education. 'Convgrsely, 38 percent of the students whose
fathers attained a-iow amount of education expected to enfer low cate-
gory occupaﬁions compared to 18 percent of the students whose fathers

attained a higher amount of education.

Discussion. The findings indicate that fathers with higher
educationai levels generaiiy transmit more positive attitudes and
Qalues towards highé; occupational attainment. Thus, it appears that
students whose fathers are more eduéated tend to receive more encour-
agement to enter highér occupation categories. These findings coincide
with those of Cosby (1969:16—17), Mondért, Curtis and Dobbiﬁs (1970:
114-115) and éthers. »

It is imgortant £o.n§te that 56'percent of tﬂg Indian studenté

and 64'§ercent of the white students whose fathers had a low amount of
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education expected to enter medium and hiéh occupation categories.
This may indicate that Indian and white students are breaking with
traditional socialization patterns én& are beéinning to formulate post-
secondar& océupational goals which exceed the attainment level of their

fathers.

Mothers' Education
Conclusions. Indiaﬁ aﬁd white students whose mothers had'a low
amoﬁnt of education expected to enter.similar occupation gategsriés.
Thus, 1ow'amount of mothers' education was not found to‘bé a signifi—
cant variable..
Indién and white students whose mothers had a high amount of edu-

cation expec;ed to enter similar occupation categories.. Thus, low

amount of mothers' education was not found to be a significant variable.

When ethnicity was removed as a cont;él variable in the occupa-
tional expectations of Indian and white students as compared to mothérs
education, amount of mothers' education.was found to be a siénificant
variable factor in the occupationél expectations of all students.

Those students whose mothers had a h;gher amount of education expected

to enter higher categories of occupations,

" Discussion. -The findings indicate that mothers with higher
edﬁcational ievels generally transmit mére positive attitudes and

values towards higher occupatiohal attainment. Thus, it appears that
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Student; whose mothers have more fdrﬁal educatiog'tend td receive more
encouragemenf to enter higher occupation catégories. These findings
'aré consistent with those of Hatfieid (1976:113-116), Salter énd Falk
(1978:29-31) and Mondart, Curtis and Dobbins (1970:114-115).

It is Important to ﬁote that 55 percent of the Indian students and
69 pefcent of the white students whose mothers have a low amount of
educatioﬁ éxpécted to enter medium or high categories of occupationms.
Tﬁis may indicate that Indian and white stu&ents ha&e transcended
traaitionél socigliéation patterns and hgve formulatéd occupational
goals exceeding the attainment levels of their mothers. "It may also be
indicétive of iﬁcreased educational and subseqﬁently, employment

opportunities.

Fathers'_Occqpation'

Conclusions. Indian and white étu@ents whose fatheré worked iﬁ
a low category occupa;ion expected to enter éimilar occupation cate-.
'gories; Thus, 'low category of fathersf-occupation was not found to beﬁ
a significant variable.

.Indién and white.students whose fathers worked in medium category

occupations ekpected to enter similar océupétion cafegories. Thus?
- medium catégory_of fathers' occupation was not found ﬁo be a signifi—'

. cant variable.
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Indian and white students whose fathers workedhin high category
occupatidns"expected to enter similar occupation categoriés. Thus,
high category of fathers' occupation was not fbund'to be a'siénificant
Variabie. |

When ethniéify was remo?ed as a control variable in the occupa-
tionai expectatiohs of Indian and white students as compared tb fathérs'
occupation, category of fathers' occupation was found to be a signif-
ic;nt variable i# the -occupational expecfations of 'all students. Those
students whose féthers Wérked in highef categories of occupations
expected to enter higher categories of occuﬁations. The data in
Table 24b indicate that 95 percent of the students whose féthérs worked
in high category occupations exﬁeéted medium and high type‘occﬁpatiohs
" compared to 74 percent and 53 percent.bf the studeﬂts whose fathers

worked in medium and low category occupations, respectively.

Discussion. The findings indicate that~fatheré in higher occu-
pa;ional categories generally transmit more positive attitudes and
values towards higher oqgupational attainment than fathers in lower“.
occupatiﬁnal catégories. Thus, it appe;rs that stﬁdénts.whose fathers
worked in higher categories of'ocpupations tended to receive more
eﬁcouragement to enter higher categories of occupations. Thésé'find—
ings parallel those of Keller and Zavalloni (1964 :64-70), Smith and

Jilcoa (1971:15-24) and Cosby'(l969:16-17) and others.
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;t is imporfénf to néte that‘53'pgr¢ent of botﬁ inﬁiaﬁ and white
‘studén;s whose,fathefs'wofkéd in,a iow éatégofy occﬁpation'expected to
enter médium and high cétego;f oqcﬁpétions, while 77 percént of the:
indian st#de#ts apd 73 percent of the white studenté whose fathers
worked in a medium'éategory océupafion expected to eﬁtgr mediqﬁ and
.higﬁ category occupations. This ﬁéy'indicate that both‘Indiaﬁ:and white
students are breaking With traditional sécialization patterns aﬁd are
- beginning tQ.formuiate oécupatidnal goalé wﬁich exceed those of théir

fathérs.'

Mothers':Océupation.
' Cbnclusidns. Indién‘and white stﬁdents whose mothers wqfkéd’in
:10& category dccupations expgcted‘fo énter-similar qédupatiqn cate-
gqriés.. Thus, 1ow'c§£gg6r§ gf‘mothérs' décupationtwasinot fouﬁ@ ponﬁe
a éiéﬁificént #ariabie.‘ | |
Iﬂdian-an&.whité-étﬁdents Qhoée ﬁotheré_wdrked in mgdiuﬁ~ééteg9ry
occupations e#pected to enter siﬁilar-occuﬁation éétégories.'xThﬁé,
medium catég;fyléf'motﬁe¥s' éccupatioﬁ was not found to be.a éignifi—_'
. cant‘§ériablet | |
| ’bata.for high catégofy of mothers"occﬁbation_did not perﬁit-chi
square énalysis.' Tﬁus, no conclusioﬁsuwefé drawn. |
| When efhnicity wéé removed as ; control variabié in the occupa- .

tional expectations of Indian and white students as’ compared to
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_ mothers"occupation, category of mothers® occupation was n6£ found to
be a significant vafiable in the occupational éxpectatibhs of all
students. Thus; catégofy qf mothers' oécupation did not, appear to

affect the occupational expectations of students.

Diséussion. ,Erom théée findingé it appears thafvfathefs' occu-
pations héd more influence than mothefs{ occupations on the occupationél’
expectations of students in the study. Theselfindings are consistent
with those of Smith and Jilcoa‘(1971:15; 24) and Cosby (1969:16-17).

It is important .to note that 58 percent of the Indian students
and 65_perceht of the Whige students whose motﬁers worked in a.iow
category bccupation-e#ﬁected to enter medium and high category occu-
pations, whereas 72 percent of the Indian students and.73 percent pf
_the white students whose mothers worked in medium éategoryvoécupétions
expected to'éﬁtef mgdium and high category occupations. These tréndSJ,
may indicate that students are breaking with traditional ﬁatterns of
socialization and view hiéher‘type ocbuﬁation categories'as a VeHicle

of social mobiiity;

Family Income

Conclusions. Indian.and white students who came from low
income families expected to enter similar occupatioh categories. Thus,

low family income was n§t found to ‘be a signifiéant variable.
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Indian anid white‘students who came from‘medium.incoﬁe fauilies
expected to enter simiiarzoccupation categories. Thus, nediumvramily
incone was not found to be a significant variable. | |

Indian and white.students Who.came from high income families
expected to entervsimiiar occupational categories. :Thus, high family
income Was not found to be a significant variable.,

When ethnicity vas removed as a controi variahle in the occupah
tional-expectations or-Indian and white students as compared to‘familv .
income, 1evel of family income was found to be a 51gnif1cant variable
in the occupational expectations ‘of all students. Those students who '
came from higher income families eupected to enter higher occupation :.
categories. The'data in Table 26b indicate that\80 percent of-the
students'who_came troﬁﬂhigh income_fauilies expected‘to‘enter ﬁediun
and highlcategory occupations compared to 63 percent and §6jpercent of

the students who came. from medium and low income'families,_respectively;

Discussion:' Those students who came from high income homesv

‘ received more'encouragement to enter higher occupation categoriesi |
’Thus,‘socioeconomic status has a positive effect on occuPational expec—
tations. .These observations and findings are consistent w1th those of
Sewell,’ Haller and Strauss (1957: 69), Caro and Philbrand (1965 468),
.Oberle, Stowers and Darby (1974: 101), Cosby and Picou (1975: 17 20),
Bogie (1976 253—254), McLaughlin, Hunt and Montgomery (1976:161- 162)

and Harvey and Kerin (1978.265—266).
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It is 1mportant to note that 53 percent of the Indian students and

:56 percent of the white students who came from low income families ex—

pected to enter medium or high_occupation categories; 7l‘percent of the

lndian students and 62 percent of the\white students'from medium income

'families.expected,to enter medium or high occupation categories. These
trends may indicate that both Indian and white students are breaking
with traditional socialization patterns and plan to take advantage of .

educational and subsequent occupational opportunities- available to them.

' Recommendations

In recoénitionlof the findings‘of this study, it is recommended
that tribal.educators and public school‘officials undertake-co0perative,
collaborative efforts to establish and maintain postsecondary educa-
tional information and orientation programs and career education pro—
grams to meet the needs of the students of this study. This coopera—

. tive effort could - enable students to become more aware of postsecondary

educational and career opportunities available to_them,,as well as pro— o

vide thempwith necessary'information on which to base.postsecondary ed-
ucational and career choices commensurate_with individual needs and
aspirations. lhe folloWing are.specific-reconmendations to be included
in the-recommended postsecondary educational and‘career opportunities

program.

L1l
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It is. recommended that the talents of Indian and non-Indian’

role models, male and female, Who-have_completed.two or four

_yeer'college programs and graduate and professional programs,

be utilized -as motivating elements ‘to encourage students to

‘strive to realize their pdtential in 1ife. ' It is'further

recommended that Indian and non-Indian role models represent-

ing various professions and careers be used as guest lecturers

1nfthe.nrograms'for'similar reasons.. This, as well as appro- -

priate guidance and counseling services, could serve to alle-

viate sex-role and ethnic stereotyping regarding the pursuit

of educational and occupational opportunitles, While providing

for increased freedom of individual choice, potential and

self—determination}.

It-is,feeommendedtthat nostsecondary_e&ucational and eareer-
edncation programs be eoofdinated‘with.activities in the ele-
nentery, middle and high schools on:the Flathead Reservatii.onv
This qomptehensive approachtshould be designed‘to-identity 

‘the potential dropout or ‘pushout. in an effort to provide ser-

vices that would- encourage those $o identified to remain in

schooi; It is,fﬁrthef‘recommended that sncn e.comprehensive
program address the differences in educational and occupa-.

tlonal expectations between sophomores and . seniors and deal
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. needs and goals of the individual.
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' with them in a manner harmonious and consistent with the

It is recommended that these programs maintain comprehensive

records of the clients, including personal background infor-

mation, academic information and career interest inventories.

" Such a-SYStem'Would provide the opportunities for counselors

to be more responSive to the needs of students from 1ower
socioeconomic backgrounds, thereby affording the individual
clients the greatest opportunity of choice and ability to

become more fully functioning individuals in this multi— )

"dimensional, multicultural society.

Finally, it is recommended that the'educational and career

T

: opportunities programs include activities that will provide

. for the participation of parents and significant others of -

the students in this study. 1In this manner these persons

_ willlbe able to more fully understand and appreciate.the edu~’

cational and career opportunities{‘and_subsequent benefits,
available to students'today. This'increased-appreciation.
will enable parents and significant others to transmit
increased positive-attitudesfregarding the'value of post-

secondary education and career opportunity.
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Summary. and Implications for Further Research

It is encouréging to note that over 50 percent of the studenté'in
this study expected to attain some type of postsecondary education‘ana
enter medium and high occupétion categories. In order tg facilitate
the realization of these expectations, attention to the recommendations
set forth herein will require careful planning, cooperation and coordi-
nation among tribal educators and public school officials. A compre-~
hensive career edﬁcation program could providg students with the oppor-
tunity to examine postsecondary educational and career options avail-
able, thereby affording each the opportunity to make respective choices
and decisions designed to meet individual needs and goals.

The researcher suggests that one of the contributiong of -this in-
vestigation is its applicability to the study of the process: of eduéa—
tional and occupational choice and career development. In addition,
the investigator believes that this study has madé a contribution to
the accumulation of reséurce data for utilization by tribal educators,
public educators, counselors, progrém coordinators and supervisors.

With regard to future research, assessment of the effect of sig-
nificant other factors on the educational and.occupational expectations
of high school students on the Flathead Reservatién should be under-
taken. Also,'future research should address the educatianal and ‘occu-
pational aspirations and expectations of étudents with empﬁasis dn goal

deflection between aspirations and expectations.
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APPENDIX

EDUCATIONAL AND OCCUPATIONAL EXPECTATIONS
OF HIGH SCHOOL STUDENTS

~ High School Student Survey Form

TO THE HIGH SCHOOL STUDENT:

This survey is designed to determine the educational and career
plans of high school sophomores and seniors. Our goal is to provide
- useful educational programs that will meet your needs and plans., In
order to develop useful programs and practices, we need to know about
your plans and background.

-THIS IS NOT A TEST:-~ No one in your school will ever see your
‘responses. We are not interested in how many students answer questions
each way. Your name is not on the answer sheet because we want to pro-
tect your privacy as an individual.

You do not have to answer any questions you do not want to. The
more information you give us, the better our chances are of developing
programs that will meet your educational and career plans, We hope you
will answer all the questions you can.

We appreciate your help and thank you very much.

High School Student Survey Form

1. Which sex are you? - : 1. Female
(Reliability test - coeffi- 2. Male
cient of correlation was
1.0)
2. What school grade are you in? 1. Tenth
(Reliability test - coeffi~- 2. Twelfth
cient of correlation was
1.0) _
3. Which of the following are you? 1. American Indian
© (Reliability test — coeffi- 2. White/Caucasian
cient of correlation was 3. Other (please

1.0) specify)

.




5.
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What high school are you
attending?

(Reliability test. - coeffi-~
cient of correlation was
1.0)

How far in school do you
expect to go? Check one .only
(Reliability test - coeffi-
cient of correlation was
.9614)

What occupation (job) do you
expect to enter after you com~
plete your education? Example:
lumber mill foreman, school
teacher, dentist, homemaker.
(Reliability test - coeffi-
cient of correlation was

.7501) '

NS WM R
o

1

.

.|

Arlee

Charlo

Hot Springs

Polson

Ronan

St. Ignatius

Two Eagle River
School

I expect to quit
school soon. )
I expect to graduate
from high school.

I expect to go to a -
vocational school
or a two year (com-
munity) college.

I expect to go to a
four year college
for awhile.

I expect to graduate
from a four year
college.

I expect to do grad-
uate work after
‘graduating from a
four year college.

PLEASE ANSWER EACH OF THE FOLLOWING QUESTIONS THAT APPLY TO YOU. IF
A QUESTION DOES NOT APPLY TO YOU, SKIP IT AND GO ON TO THE NEXT
QUESTION.

7.

How far did your father (step-
father or male guardian) go’
in school?

Check one only.

(Reliability test - coeffi-

~ cient of correlation was .9376)

. 1.

2.

3.

Completed 9 grades
or less.

Completed grades 10 -
or 11.

Graduated from high
school.
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7.

10.

(continued)

What is your father's
(stepfather's or male

guardian's) occupation?
(Reliability test — coeffi-
cient of correlation was

1.0)

How far did your mother

(stepmother or female

guardian) go in school?

Check one- only.

(Reliability test - coeffi-
cient of correlation was

.9953)

What is your mother's (step-
mother's or female guardian's)

occupation?

(Reliability test - coeffi-
clent of correlation was

.8885)
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Attended a business
or trade school or
two year (community
college. '

Attended a four year
college but did not
graduate.

Graduated from a
‘four year college.

Did graduate work
after graduating
from a four year
college.

Completed 9 grades
or less. T

Completed 10 or 11.

Graduated from high
school.

Attended a business
or trade school ot
two year (community)
college.

Attended a four year
college but did not
graduate.

Graduated from a
four year college.

Did graduate work
after graduating
from college.




11.

12.

My family's (parents, step-
‘parents or guardians) annual

income is:

Check one only.
(Reliability test - coeffi-
cient of correlation was
.9171)

How many people are supported-

by your famlly s annual
income?
Check one only.’

 (Reliability test - coeffi~

cient of correlation was
.9859) .

NoOU s W

R

s

Under $7,000. .
$7,001 to $15,000.
- Above $15,000.

or less.
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