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ABSTRACT 

This study determined the perceptions vocational agriculture 
teachers and counselors have toward the career education-counseling 
programs offered to vocational agriculture students in grades 9 through 
12 in Montana high schools with less than 350 students. Data for this 
study were gathered through the use of mailed questionnaires sent to 
counselors and vocational agriculture teachers in 58 Montana high 
schools. Information from the returned questionnaires was statisti¬ 
cally analyzed using the "MSU STATn program. 

Based on the results of this study, it was concluded that the 
ratings given by the vocational agriculture teachers and the counselors 
to 19 career education-counseling activities, eight career education¬ 
counseling material and equipment areas, four career education¬ 
counseling facility areas, and four career education-counseling support 
areas, are dependent upon the individual^ position as a vocational 
agricultural teacher or as a counselor. In addition, the counselors* 
ranking of 19 career education-counseling activities for frequency was 
different from their ranking of the activities for importance. How¬ 
ever, five of the seven career education-counseling helping activities 
were ranked in the top half by both vocational agriculture teachers for 
importance and adequacy, and by counselors for importance and 
frequency. The vocational agriculture teachers and counselors were in 
agreement as to the adequacy of the career education-counseling areas. 

Previous research indicated that teachers perform the majority of 
the counseling in today’s schools. However, it was concluded from the 
demographic data that most teachers have not received adequate 
instruction in career education-counseling. The data further show that 
counselors have four hours or less each day to spend counseling 
students. 
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CHAPTER 1 

THE PROBLEM AND ITS SETTING 

Introduction 

Career education-counseling is a comprehensive counseling program 

containing activities designed to assist individuals in the development 

of career-relatedness skills to enable them to select appropriate career 

options (Miller, 1984). The importance of school counselors to provide 

career education-counseling to vocational agriculture students is 

essential for these students to succeed in the development of their 

personal, social, educational, and career-life goals. However, with the 

additional duties placed upon today’s counselors, such as class 

scheduling, academic record keeping, and working on other high school 

programs, along with helping students deal with today’s social problems, 

counselors are finding very little time to provide an adequate career 

education-counseling program. 

Because of their busy schedule, counselors must depend on the 

vocational agriculture teachers to help with the career education¬ 

counseling programs for the vocational agriculture students. However, 

not all vocational agriculture teachers have the counseling skills 

necessary to provide these students with an appropriate career 

education-counseling program. This makes .it extremely important for 

counselors and vocational agriculture teachers to establish a good 

working relationship so as to provide the type of career 
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education-counseling program Montana vocational agriculture high school 

students should have. 

Statement of the Problem 

The purpose of this study was to determine the perceptions 

vocational agriculture teachers and counselors have toward the career 

education-counseling programs offered to vocational agriculture students 

in grades 9 through 12 in Montana high schools with less than 350 

students. 

Objectives and Hypotheses 

The following objectives were established for this research: 

(1) To determine the opinions of vocational agriculture 

teachers and counselors toward career education¬ 

counseling activities associated with secondary school 

counseling. 

(2) To determine the adequacy vocational agriculture teachers 

and counselors place upon the materials and equipment, 

facilities, and support provided for the career 

education-counseling programs associated with secondary 

school counseling. 

(3) To determine the nature of the professional training 

vocational agriculture teachers and counselors received 

to prepare them to carry out career education-counseling 

associated with secondary school counseling. 
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(4) To determine the amount of time counselors have, and how 

often counselors see students each year for career 

education-counseling associated with secondary school 

counseling. 

The following hypotheses were placed upon this research to 

determine if any significance occurred at the .05 level from a chi 

square test of independence: 

HQ: The importance rating given 19 career education¬ 

counseling activities will be independent from the 

individual^ position as a vocational agriculture teacher 

or as a counselor. 

H«|S The importance rating given 19 career education¬ 

counseling activities will be dependent upon the 

individual^ position as a vocational agriculture teacher 

or as a counselor. 

HQ: The adequacy rating given 19 career education-counseling 

activities by the vocational agriculture teachers will be 

independent from the frequency rating give the activities 

by the counselors. 

H-j: The adequacy rating given 19 career education-counseling 

activities by the vocational agriculture teachers will be 

dependent upon the frequency rating given the activities 

by the counselors. 

H
0: The adequacy rating given eight career education-counsel¬ 

ing material and equipment areas will be independent from 



4 

the individual’s position as a vocational agriculture 

teacher or as a counselor. 

H<j: The adequacy rating given eight career education¬ 

counseling material and equipment areas will be dependent 

upon the individual’s position as a vocational agricul¬ 

ture teacher or as a counselor. 

HQ: The adequacy rating given four career education¬ 

counseling facility areas will be independent from the 

individual’s position as a vocational agriculture teacher 

or as a counselor. 

The adequacy rating given four career education¬ 

counseling facility areas will be dependent upon the 

individual’s position as a vocational agriculture teacher 

or as a counselor. 

HQ: The adequacy rating given four career education¬ 

counseling support areas will be independent from the 

individual’s position as a vocational agricul-ture 

teacher or as a counselor. 

H«j: The adequacy rating given four career education¬ 

counseling support areas will be dependent upon the 

individual’s position as a vocational agriculture teacher 

or as a counselor. 

Need for the Study 

With the increased opportunities in the field of modern agricul¬ 

ture, Montana’s vocational agriculture high school students need career 
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education-counseling now more than ever. Counselors, the pivotal point 

for these programs, cannot be solely responsible for them. Assistance 

from the school administration, teachers, parents, and the community is 

required to make career education-counseling programs successful. 

The benefits of career education-counseling programs can be seen 

from findings by Miller (1984) which show that the retention of high 

school students, who may otherwise have dropped out, that have had 

career education-counseling, has increased. Also, students receiving 

career education-counseling are exposed to a large variety of careers 

and the training requirements for those careers. This alone benefits 

employers in that they will be hiring individuals that have exposure to 

the job requirements (Miller, 1984), and in return will reduce the 

percentage of turnover caused by individuals leaving due to false 

impressions. These benefits signify the importance of career education¬ 

counseling programs. 

However, the researcher^ 1985 interview with Judy Burch, 

Coordinator for State Counseling, Montana Office of Public Instruction 

(OPI), pointed out that cutbacks in state funding have resulted in the 

OPI spending less time assisting counselors in setting up and conducting 

career education-counseling programs. In addition to this reduction in 

assistance, the ratio of counselor:student contact time has been reduced 

due to counselors working on class schedules, dealing with sex equity, 

helping students face today*s social problems, and being involved with 

other school programs. Also, Pershing and Demetropoulos (1981, p. 458) 

point out that, ’’The greatest part of counseling that goes on in the 

school is performed and will continue to be performed by teachers.” 
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From this, one would assume that the vocational agriculture teachers are 

doing more career education-counseling than ever before, and since most 

vocational agriculture teachers have had little training in this area, 

Montana^ vocational agriculture high school students may be receiving a 

less effective program. 

Definitions 

(1) Career Education-Counseling: A comprehensive counseling 

program containing activities designed to assist indi¬ 

viduals in the development of career-relatedness skills 

to enable them to select appropriate career options. 

(2) Vocational Agriculture: An academic vocational program 

designed to provide students with instruction on agri¬ 

culture and agriculture related topics, and instruction 

in leadership development. 

Limitations 

The following limitations were placed upon this research: 

(1) Only Montana high schools with less than 350 students, 

and having both vocational agriculture and one-person 

counseling programs were surveyed. 

(2) The data obtained from this survey only pertains to the 

schools surveyed. 

(3) Schools where the same person is both the vocational 

agriculture teacher and counselor were not surveyed. 
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Assumptions 

The following assumptions were made: 

(1) Counselors are providing career education-counseling to 

the vocational agriculture students. 

(2) Counselors receive materials and equipment, facilities, 

and support for the career education-counseling programs. 

(3) Counselors and vocational agriculture teachers work 

together in providing the vocational agriculture students 

career education-counseling. 
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CHAPTER 2 

REVIEW OF LITERATURE 

Importance of Career Education-Counseling Programs 

Career education-counseling programs are programs designed to aid 

students in personal, social, and educational development, and to 

develop career-life planning skills. These programs should begin in the 

elementary grades with the primary emphasis occurring in grades 7 

through 12. Miller (1984) points out that skill development in these 

areas can be accomplished through individual and/or group counseling and 

through experience-based career awareness using in- and out-of-school 

activities. Such activities include providing audio and visual 

materials, arranging for guest speakers, organizing testing programs, 

and conducting field trips to businesses, industries, work sites, and 

post-secondary schools. 

Counselors, the pivotal point for career education-counseling 

programs in our schools, cannot be solely responsible for the entire 

program. Assistance from school administration, teachers, parents, and 

the community is essential in making career education-counseling 

successful. However, it is the counselor^ responsibility to point out 

to these individuals the importance of career education-counseling. 

Miller’s (1984) research showed that the retention of potential dropout 

students was increased when career education-counseling programs were 

provided. When students were shown the importance of learning and were 
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given an opportunity to participate in the in- and out-of-school career 

education-counseling activities, they began attending school more 

regularly. Also, students in the programs, especially those who were 

educationally disadvantaged, became more competent decision makers, 

selected more realistic high school courses, made plans more congruent 

with their abilities, and showed significant improvement in academic 

achievement. Those students not exposed to career education-counseling 

programs had not shown the same types of improvement (Miller, 1984). 

Even though counselors are the pivotal point for career education¬ 

counseling programs, Pershing and Demetropoulos (1981, p. 458) point out 

that, nthe greatest part of counseling that goes on in the school is 

performed and will continue to be performed by teachers." However, not 

all teachers have the skills needed to provide adequate career 

education-counseling. Counselors, for this reason, must work at 

improving communications with the teachers in order to help them provide 

adequate career education-counseling (Camp and Richardson, 1980; Beale 

and Jacobs, 1982). In addition, counselors must improve communications 

with the school administration in hopes that some of the additional 

duties placed upon counselors will be removed so they can spend more 

time with students. Also, counselors need to improve their 

communications with parents and the community because of the influence 

they have over the students and the school, in hopes that their 

influence will lead to improvements in and success of the career 

education-counseling programs. 
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A closer look at the four purposes of a career education-counseling 

program for personal, social, and educational development and career- 

life planning by Johnson and Jones (1982) shows us that: 

(1) Personal development involves helping students develop con¬ 

fidence and acceptance of themselves. This is accomplished by 

providing personal counseling to students on a one-to-one 

basis or in groups, and by testing students to assess their 

aptitude, interest, and career maturity. Through this 

process, the counselor can help students develop a clear 

understanding of themselves, their abilities, interests, and 

limitations, and can provide the students with the skills 

necessary for decision making, goal setting and self- 

evaluation. However, just presenting students with 

information about themselves does not mean that they will use 

it to make rational decisions. Counselors must continue to 

identify ways to help students solve personal problems that 

influence their decision making. 

(2) Social development involves helping students develop an 

awareness and acceptance of others, and acquire skills in 

communications and interpersonal relationships. Counselors 

today must help students deal with a barrage of social 

problems such as drugs, alcohol, child abuse, divorce, 

suicide, sexual involvement, and peer pressure, all of which 

affect the decisions they make. Failure to help students face 

these problems will reduce the success of the program. 
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(3) Educational development involves helping students understand 

that learning is fun and will be continuous throughout life. 

Counselors can help students develop study skills, plan an 

appropriate academic schedule, and assist the students in 

obtaining and analyzing career information. 

(4) Career-life planning involves helping students develop an 

awareness of and prepares them for career decision making. 

When counselors help students learn where to find and how to 

utilize career resource and reference material on referral 

services for jobs and schools, the students are in a better 

position to choose their own future for themselves. 

But, how can counselors provide career education-counseling? They 

have several sources from which to obtain assistance. The researcherfs 

(1985) interview with Judy Burch pointed out that a state’s Office of 

Public Instruction has personnel on staff who work with career 

education-counseling programs. These individuals will provide 

assistance to counselors in setting up and conducting career education¬ 

counseling programs at their schools. Career programs, like the Career 

Information Service which provides information on supply and demand for 

careers, is another valuable tool to use for career education-counseling 

programs. The researcher’s (1985) interview with Jaynee Groseth pointed 

out that students used Career Information Service programs on a regular 

basis in schools where they are offered. 

Another source of assistance for counselors in providing career 

education-counseling is testing. Engen et al. (1982) and Prediger 

(1980) point out that providing a complete testing program to the 
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students will help the students understand their areas of interest. 

However, in order for testing to be effective, counselors must be able 

to interpret various tests, and also convey the importance and benefits 

of testing to students. 

The vocational aptitude test batteries or interest inventories are 

the most widely used tests. The Armed Services Vocational Aptitude 

Battery (ASVAB) is the most popular of these tests, because the military 

provides the test free, along with free administration and interpreta¬ 

tion. In return for this service, the military receives copies of the 

results for use in identifying possible recruits. A major problem 

occurs in testing when students indicate they do not like a certain 

career just because they do not know anything about the career. Because 

of this, counselors must do all they can to inform students about 

various careers so that test results will be more accurate. Another 

problem with testing is funding, in that more testing would be done if 

the funding were available. 

A major source of valuable information is a complete up-to-date 

reference library on careers. Smith and Somero (1983) list the 

following as the main topic areas for the library: 

(1) Job Search Information 
(2) Occupational Information 

(3) Skills for Living 
(4) Educational Information 

(5) Holland Files 
(6) Vocational Biographies 
(7) Audio/Visual Material 
(8) Job Placement Resources 

The career library needs to be located where it is accessible to 

students and faculty. 
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Training for Counselors 

It is important that counselors have the proper training in order 

to provide adequate career education-counseling to students. According 

to Johnson and Jones (1982, pp. 5-6), the following competencies are 

essential: 

Human growth and development — including developmental needs 
of students, human behavior, and learning theory. 

Social and cultural influences — including forces and changes 
with particular reference to sex, socio-economic, ethnic, and 
minority groups. 

Individual and group counseling — including parent and 
teacher consultation, group dynamics, and facilitative skills. 

Decision making skills — including skills for personal, 
social, educational and career-life planning. 

Vocational and career development — including occupational 
and educational information and career development theory and 
practices. 

Student appraisal — including data collections, administra¬ 
tion and interpretation of interest, achievement and aptitude 
tests, and identification and remediation or referral of 
learning and developmental deficiencies. 

Program development and evaluation — including planning, 
implementing, and evaluating. 

Professional ethics and law — including ethics related to 
practices of counseling and rights and responsibilities of 
students and parents. 

Johnson and Jones (1982, p. 31) also state under "Standards for 

Accreditation," that counselors must meet the following criteria in 

Montana schools: 

Each full-time counselor and part-time counselor shall have a 
valid Montana teaching certificate and have at least 30 
quarter (20 semester) hours preparation in guidance. 
(Effective for the 1986-8? school year, a counselor will need 
an endorsement based on a minimum of a minor and three years 
experience as a certified classroom teacher.) 
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In Montana there are five post-secondary schools (Montana State 

University, University of Montana, Eastern Montana College, Western 

Montana College, and Northern Montana College) that offer programs in 

counseling where an individual can become certified to be a counselor in 

Montana schools. 

Vocational Agriculture Involvement 

Career education-counseling, first referred to as vocational 

counseling, was developed by Frank Parson around 1910. It was designed 

to appraise students* aptitudes and abilities, and then use these 

appraisals to assist students in finding occupations consistent with 

their aptitudes and abilities (Sorenson, 1982). This meant that 

counselors had to be able to assess human skills, have a knowledge of 

the world of work and the opportunities available for vocational 

students, and have the ability to help students understand these facts 

and relate them to their own lives (Sorenson, 1982). 

As in the past, vocational education continues to be both a strong 

supporter and a critic of career education-counseling (Hohenshil, 1980). 

Vocational educators have long recognized that good vocational programs 

depend on quality career education-counseling programs. Badly needed 

funding for these programs came about with the passage of the Vocational 

Education Act of 1963 and the Vocational Education Amendments of 1968 

and 1976. Because of this funding, vocational educators felt that 

counselors should become more familiar with the current vocational 

education view of career education-counseling (Hohenshil, 1980). 

However, due to the ratio of one counselor to 350 students (Holton, 
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1982), counselors have little time to provide adequate career education¬ 

counseling to students. 

The title of Beale and Jacobs* (1982) article, nHand in Hand or 

Fist in Teeth," describes the type of working relationship found in many 

of today*s schools between the counselors and the vocational agriculture 

teachers. There is a misunderstanding shared by both counselors and 

vocational agriculture teachers as to what the other does or should be 

doing. The key to this problem is found in Camp and Richardson*s (1980) 

article, "Positive Communication Produces Positive Results." Vocational 

agriculture teachers must initiate this communication with counselors on 

a one-on-one basis. By maintaining this communication with counselors, 

the vocational agriculture teachers can keep the counselors informed 

about the various programs in the vocational agriculture departments, 

and the types of careers found in the field of agriculture today. Also, 

by involving counselors in some of the vocational agriculture programs 

(judging a contest or accompanying the vocational agriculture teachers 

on student home visitations, all of which will enable the counselors to 

see and talk to the agriculture students on an informal basis), the 

counselors will learn about the importance of vocational agriculture 

programs on a first-hand basis. 

A major part of this communication process is to establish a 

program of cooperation between the vocational agriculture teacher and 

the counselor in providing agriculture students with career education¬ 

counseling (Camp and Richardson, 1980). Vocational agriculture teachers 

are professionally responsible to the agriculture industry to maintain 

and improve their knowledge of agriculture careers (Anderson, 1982). By 
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maintaining this knowledge, the teacher can keep the counselor and the 

vocational agriculture students informed on the large selection and 

training requirements of various agriculture careers, and on how these 

careers can relate to the interests and abilities of vocational 

agriculture students. 

Another part of the cooperation between the two programs is the 

development of a student follow-up. Through the follow-up, the 

counselor will be able to see the strengths and the weaknesses of the 
! 

career education-counseling program, and also use this information to 

evaluate and improve the program so that it better meets the needs of 

today’s students (Splete and Miller, 1981). 

Conclusion 

Today’s counselors are facing many problems which keep them from 

providing adequate career education-counseling to vocational agriculture 

high school students. One key to solving some of these problems is the 

establishment of an open communications network between the vocational 

agriculture teacher and the counselor. In order for the teacher and the 

counselor to work together, they must understand each other’s program 

and how each program helps the vocational agriculture student plan 

his/her career. 
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CHAPTER 3 

METHODOLOGY 

Population 

The average school staff has a ratio of one counselor to approxi¬ 

mately 350 students (Holton, 1982). Using this as the basis to identify 

the population, the Office of Public Instruction in Helena, Montana was 

contacted in January 1986 to identify the Montana schools which, during 

school year 1985-86, had: (1) 350 students or less, (2) a vocational 

agriculture department, and (3) a one-person counseling department. 

Fifty-eight schools were identified and a listing of these schools is 

found in Appendix D. 

In addition to providing the names and addresses of the schools to 

be surveyed, personnel from the Office of Public Instruction also 

provided a listing of the names of the counselors at each school. The 

names of the vocational agriculture teachers were obtained from the 

directory located in the Department of Agricultural and Industrial 

Education at Montana State University. The entire population was 

surveyed. 

Instrument Design 

The researcher, with assistance from his graduate committee, 

designed two survey instruments: one for the vocational agriculture 
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teachers (Appendix A) and one for the counselors (Appendix B). Each 

y 
instrument had questions covering 19 career education-counseling 

activities. These activities were obtained from Pershing and 

Demetropoulos* (1981) survey instrument entitled "Teacher^ Attitudes 

per Guidance Activity.” The vocational agriculture teachers were asked 

to rate the career education-counseling activities for importance and 

adequacy, and the counselors were asked to rate the activities for 

importance and frequency. Also, each instrument had questions covering 

the areas of career education-counseling materials and equipment, 

facilities, and support. Both vocational agriculture teachers and 

counselors were asked to rate the adequacy of the career education¬ 

counseling materials and equipment used, facilities provided, and 

support received for the counseling programs. Vocational agriculture 

teachers and counselors were also asked: (1) to identify the college 

courses they had taken on career education-counseling, (2) to indicate 

their number of years of experience in teaching or counseling, and 

(3) to indicate the number of days they spend together discussing the 

agriculture program and agricultural careers. 

In addition, the counselor’s survey instrument had questions on: 

(1) the amount of time counselors have available to counsel students, 

(2) the number of times during the school year students participate in 

career education-counseling activities, (3) the percentage of students 

seen each year either individually or in groups for career education¬ 

counseling, and (4) if their school sponsored training on career 

education-counseling for the faculty. 
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To verify readability and clarity of the instruments, the instru¬ 

ments were field tested at ten high schools in Montana with vocational 

agriculture and counseling departments where the student population was 

more than 350 students. A listing of these schools is found in Appendix 

C. No major changes were made to the survey instruments following the 

field test. 

Data Collection 

On February 19» 1986, the survey instruments were mailed to each 

vocational agriculture teacher and counselor with cover letters 

(Appendix E) explaining how to respond to the instrument. Those 

individuals not responding to the first mailing were sent a second 

mailing with a cover letter (Appendix F) and an instrument on March 10, 

1986. A third follow-up letter (Appendix G) was mailed to the non¬ 

responding counselors on March 21, 1986. A third follow-up letter 

(Appendix H) was delivered by Montana State University Agricultural 

Education Departmental staff to the vocational agriculture teachers on 

April 3» 1986, at the Montana State FFA Conference, and given to those 

teachers who had not responded to the first two mailings. However, none 

of the instruments that were hand-carried to the teachers were returned. 

Out of 116 survey instruments mailed out, 100 were returned by mail, 98 

of which were usable for data analysis. This accounted for an 84.5$ 

usable return. 



Data Analysis 

The computer program WORDSTAR was used to create a data file 

containing all of the information from the questionnaires. The Montana 

State University statistics programs, HISTOGRAM, SUMSTAT, and CSQ2 

(Lund, 1985)> were used to analyze the data. HISTOGRAM was used to 

obtain the frequency information and SUMSTAT was used to obtain the 

means and standard deviations. CSQ2 (chi square analysis of two-way 

contingency tables) was used to obtain the p-values for a test of 

independence. This was to determine, at the .05 level of significance, 

if any differences occurred between the ratings given by the vocational 

agriculture teachers, and the ratings given by the counselors to the 

career education-counseling activities and the career education¬ 

counseling material and equipment, facility, and support areas for the 

career education-counseling programs. The data obtained were used to 

develop the tables used in this paper. 
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CHAPTER k 

RESULTS AND ANALYSIS 

The results of this study are presented in three following 

sections: (1) demographic data, (2) career education-counseling 

activities, and (3) career education-counseling materials and equipment, 

facilities, and support. 

Demographic Data 

For this study, 58 Montana high schools were identified which had 

vocational agriculture departments, one-person counseling departments, 

and a student enrollment in grades 9-12 of less than 350 students. As 

shown in Table 1, a total of 98 (84.5$) usable questionnaires were 

returned for this study. Two questionnaires were not usable because the 

respondents did not fill them out. 

The data in Table 1 show that 51 (87.9$) of the counselors and 

47 (81.0$) of the vocational agriculture teachers responded to the 

Table 1. Response to Questionnaire. 

Population 
Number 

Surveyed 
Number of 
Responses Percentage 

Vo Ag Teachers 58 47 81.0 

Counselors 58 51 87.9 

Total 116 98 84.5 
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questionnaire. Of the two questionnaires which were not usable, one was 

from a counselor and the other was from a vocational agriculture 

teacher. In order to reduce bias, vocational agriculture teachers and 

counselors from a given school were not made aware that both were 

receiving a questionnaire. 

The data in Table 2 indicate that 21 (^4.7$) of the vocational 

agriculture teacher respondents and 24 (47.1$) of the counselors who 

responded have been in their respective profession for five years or 

less. In contrast, 8 (17.0$) of the vocational agriculture teachers and 

9 (17.6$) of the counselors have been in their respective profession 

more than 15 years. 

Table 2. Years of Experience for Vocational Agriculture Teachers and 
Counselors. 

Number of Years 

Vo Ag Teachers 

 (H=47)  

Counselors 
(N=51) 

No. $ No. $ 

No response 3 6.4 0 0.0 

5 years or less 21 44.7 24 47.1 

6 to 15 years 15 31.9 18 35.3 

More than 15 years 8 17.0 9 17.6 

As shown in Table 3, 45 (88.2$) of the counselors have received 

instruction in the course entitled "Guidance Counseling in Schools," 

whereas 12 (25.5$) of the vocational agriculture teachers have received 

instruction in the course entitled "Vocational Guidance." The data in 

Table 3 also show that 22 (46.8$) of the vocational agriculture teachers 
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and 4 (7.8%) of the counselors have not received instruction in career 

education-counseling while obtaining their degree. 

Table 3. College Courses in Career Education-Counseling Taken by 
Vocational Agriculture Teachers and Counselors. 

Teachers Counselors 
(N=lt7) (N=51) 

Courses No $ No $ 

Theories of Career Development 2 4.3 34 66.7 

Guidance Counseling in Schools 6 12.8 45 88.2 

Principles of Career Education 
in Schools 7 14.9 26 51.0 

Vocational Guidance 12 25.5 30 58.8 

Career Information 4 8.5 36 70.6 

Other Courses 7 14.9 10 19.6 

No Courses Taken 22 46.8 4 7.8 

When asked what other career education-counseling courses voca¬ 

tional agriculture teachers and counselors had taken, teachers* 

responses were Principles of Guidance, Coop-Ed, Introduction to 

Counseling, and Administration of Guidance and Personal Development. 

Counselors* responses were Career Education, Financial Aid Workshop, 

Testing, and Career Guidance. 

The data in Table 4 show that 21 (41.2$) of the counselors spend 1 

to 3 days with the vocational agriculture teachers learning about the 

agriculture program and agricultural careers. However, a larger group 

of vocational agriculture teachers, 26 (55.3$), spend 1 to 3 days with 
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counselors informing them about the agriculture program and agricultural 

careers. The researcher noted that 6 (11.8$) of the counselors and 7 

(14.9$) of the vocational agriculture teachers spend 10 days or more 

together, learning about each other’s respective programs. 

Table 4. Number of Days Counselors Spend with Vocational Agriculture 
Teachers and Number of Days Vocational Agriculture Teachers 
Spend with Counselors. 

Number of Days 

Days Counselors 
Spend with 

Vo Ag Teachers 

 (N=51)  

Days Vo Ag 
Teachers Spend 
with Counselors 

(N=47) 

No. $ No. $ 

No response 0 0.0 3 6.4 

0 days 16 31.4 6 12.8 

1 to 3 days 21 41.2 26 55.3 

4 to 6 days 6 11.8 4 8.5 

7 to 9 days 2 3.9 1 2.1 

10 or more days 6 11.8 7 14.9 

The data in Table 4 also indicate that 16 (31*4$) of the counselors 

do not spend any time with the vocational agriculture teachers learning 

about the agriculture program and possible agricultural careers. How¬ 

ever, only 6 (12.8$) of the vocational agriculture teachers do not spend 

time with the counselors informing them about the agriculture program 

and agriculture careers. 

The data in Table 5 show that 25 (49.0$) of the counselors have 4 

hours or less available each day to spend counseling students, while 2 
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(3*9$) of the counselors have 9 hours or more available each day to 

spend counseling students. 

Table 5« Hours Counselors Have Available Each Day to Counsel Students. 

Number of Hours No. 
Counselors (N=51) 

$ 

No response 0 0.0 

4 hours or less 25 49.0 

5 hours 8 15.7 

6 hours 8 15.7 

7 hours 4 7.8 

8 hours 4 7.8 

9 hours or more 2 3.9 

The data in Table 6 indicate that 18 (35.3$) of the counselors saw 

76 to 100$ of their students individually, and 20 (39.2$) of the 

counselors saw 76 to 100$ of their students in groups. It can be noted 

from Table 6 that 3 (5-9$) of the counselors saw 25$ or less of their 

students individually and 4 (7*8$) of the counselors saw 25$ or less of 

their students in groups. 

The data arrayed in Table 7 show that 13 (25.5$) of the counselors 

said students participate in career education-counseling activities once 

per year prior to high school. Sixteen (31.4$) of the counselors said 

9th graders, and 17 (33.3$) of the counselors said 10th graders, 

participate in career education-counseling activities once per year. 

Also, the data in Table 7 show that 16 (31.4$) of the counselors said 
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that 11th graders participate twice a year, and 27 (52.9$) of the 

counselors said 12th graders participate four or more times per year in 

Table 6. Percentage of Students Seen Individually and Percentage of 
Students Seen in Groups by Counselors. 

Percentage 
of Students 

Individually 

(N=51) 

Groups 
(N=51) 

No. $ No. $ 

No response 2 3.9 5 9.8 

0$ 0 0.0 1 2.0 

1 to 25$ 3 5.9 4 7.8 

26 to 50$ 15 29.4 10 19.6 

51 to 75)6 13 25.5 11 21.6 

76 to 100$ 18 35.3 20 39.2 

Table 7. Number of Times During the School Year Students Participate in 
Career Education-Counseling Activities. 

Number 

Grade Level (N=51) 

Prior to 
H.S. 9th 10 th 11th 12th 

No. $ No. $ No. $ No. $ No. $ 

No response 9 17.6 5 9.8 4 7.8 2 3.9 1 2.0 

0 9 17.6 6 11.8 5 9.8 1 2.0 0 

o
 • 
o
 

1 13 25.5 16 31.4 17 33.3 8 15.7 5 9.8 

2 10 19.6 14 27.5 14 27.5 16 31.4 10 19.6 

3 6 11.8 2 3.9 4 7.8 14 27.5 8 15.7 

4 or more 4 7.8 8 15.7 7 13.7 10 19.6 27 52.9 
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career education-counseling activities. However, the data in Table 7 

indicate that 1 (2.0$), 5 (9»8$), and 6 (11.8$) of the counselors said 

that 11th, 10th, and 9th graders, respectively, do not participate in 

career education-counseling activities during the year. 

The data in Table 8 show that 39 (76.5$) of the counselors said 

their school does not offer faculty training in career education¬ 

counseling, but 11 (21.6$) of the counselors said their school does 

offer such training. 

Table 8. Schools Sponsoring Training for the Faculty on Career 
Education-Counseling. 

Response No. 

(N=51) 

$ 

No response 1 2.0 

Yes 11 21.6 

No 39 76.5 

Career Education-Counseling Activities 

The data in Table 9 show the frequencies and percentages of 

responses from the vocational agriculture teachers (Tr) and the 

counselors (Co) as to their importance ratings of 19 career education¬ 

counseling activities. The scale used to rate these activities for 

importance was: 5—very important, 4—important, 3—uncertain, 2— 

unimportant, and 1—very unimportant. The first column of Table 9 shows 

the number and percentage of nonrespondents (NR). 
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The data in Table 9 indicate that 23 (48.9$) and 22 (46.8$) of the 

vocational agriculture teachers felt that activities 4 and 7» respect¬ 

ively, were very important. Thirty-one (66.0$), 29 (61.7$)» 28 (59.6$), 

27 (57*4$), 26 (55.3$)» and 24 (51.1$) of the teachers felt activities 

15; 17 and 19; 8; 1; 10, 11, and 18; and 2, respectively, were 

important. 

The data in Table 9 show 35 (68.6$), 34 (66.7$), 30 (58.8$), and 29 

(56.9$) of the counselors felt that activities 1, 5, 4 and 3, 

respectively, were very important. Thirty-seven (72.5$), 34 (66.7$), 32 

(62.7$), 30 (58.8$), 28 (54.9$), and 27 (52.9$) of the counselors felt 

activities 9; 10 and 11; 12; 7 and 8; 19; and 2, respectively, were 

important. 

Twenty-three (48.9$) and 21 (44.7$) of the vocational agriculture 

teachers, along with 30 (58.8$) and 34 (66.7$) of the counselors felt 

that activity 4, ’’helping students in selecting curricula, programs, 

courses, and classes,” and activity 5, "providing educational 

information to students and helping them make educational plans," 

respectively, were very important. Twenty-four (51.1$), 28 (59.6$), 26 

(55.3$), and 29 (61.7$) of the vocational agriculture teachers, along 

with 27 (52.9$), 30 (58.8$), 34 (66.7$), and 28 (54.9$) of the 

counselors felt activities 2; 8; 10 and 11; and 19, respectively, were 

important. Twenty (42.6$) of the teachers and 26 (51.0$) of the 

counselors felt uncertain about activity 16. Six (12.8$) and 4 (8.5$) 

of the vocational agriculture teachers rated activities 16 and 18; and 

6, 11, and 13, respectively, unimportant, compared with 5 (9.8$) of the 

counselors rating activity 18 unimportant. 
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The data in Table 10 show 19 career education-counseling activities 

ranked from high to low according to the vocational agriculture 

teachers* importance rating means. The data in Table 11 show 19 

activities ranked from high to low according to the counselors* 

importance rating means. 

A close look at the activities ranked in Tables 10 and 11 revealed 

that vocational agriculture teachers and counselors had different 

feelings relative to the overall importance of certain activities. As 

shown in Table 10, "helping all students with school and nonschool 

related problems,** was ranked 9th in importance by the teachers. How¬ 

ever, the counselors ranked this activity first (Table 11). In Table 

10, "helping students acquire job acquisition skills (job seeking 

skills, job interview skills, job adjustment skills, etc.)" was ranked 

5th in importance by the teachers. However, the counselors ranked this 

activity 13th (Table 11). In Table 10, "helping students adjust in the 

school social environment" was ranked 13th in importance by the 

teachers. However, the counselors ranked this activity 5th (Table 11). 

In Table 10, "helping students relate school subject matter to 

occupations" was ranked 3rd in importance by the teachers. However, the 

counselors ranked this activity 7th (Table 11). 

In looking at the top ranked activities in Tables 10 and 11, one 

sees that vocational agriculture teachers are concerned with "helping 

students in selecting curricula, programs, courses, and classes," in 

comparison to counselors who are concerned with "helping all students 

with school and nonschool related problems." In looking at the lowest 
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Table 10. Career Education-Counseling Activities Ranked According to 
the Vocational Agriculture Teachers* Importance Rating Means. 

(N=47) 

Activities Mean SD 

1. Helping students in selecting curricula, programs, 
courses, and classes. 4.45 .58 

2. Providing educational information to students and 
helping them make educational plans. 4.36 .64 

3. Helping students relate school subject matter to 
occupations. 4.21 .95 

4. Helping students in understanding themselves, their 
potentials, their talents, and their shortcomings. 4.11 .87 

5. Helping students acquire job acquisition skills 
(job seeking skills, job interview skills, job 
adjustment skills, etc.). 4.09 .97 

6. Helping students in relating educational and 
occupational plans and making career decisions. 4.07 .71 

7. Holding conferences with parents. 4.06 .67 

8. Assessing the vocational maturity and vocational 
interests of students. 4.00 .72 

9. Helping all students with school and nonschool 
related problems. 3.98 .82 

10. Preparing and presenting courses or modules on 
careers, and generally helping students understand 
careers and the world of work. 3.87 .79 

11. Organizing in-school and out-of-school activities 
related to learning about occupations. 3.83 .73 

12. Collecting, evaluating, updating and disseminating 
educational and occupational information and 
related materials. 3.81 .82 

13. Helping students adjust in the school social 
environment. 3-79 .91 

14. Assessing the employment needs of students. 3.70 .79 
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Table 10—continued. 

' (HsW 

Activities Mean SD 

15. Making contacts with the Public Employment Office, 
other community agencies, and employers, regarding 
occupational opportunities for students. 3.62 .92 

16. Conducting student and employer follow-up and 
follow-through studies. 3-58 • O

O
 

17. Recruiting students for programs offered by the 
school. 3.57 1.00 

18. Initiating and coordinating cooperative education 
plans. 3.30 

O
O
 

O
O
 • 

19. Placing students (current students, graduates, or 
special students) in part-time or full-time jobs. 3.20 .86 

Table 11. Career Education-Counseling Activities Ranked According 
the Counselors* Importance Rating Means. 

to 

(N=51) 

Activities Mean SD 

1. Helping all students with school and nonschool 
related problems. 4.63 .69 

2. Providing educational information to students and 
helping them make educational plans. 4.59 .73 

3. Helping students in selecting curricula, programs, 
courses, and classes. 4.53 

•=r 
vo • 

4. Helping students in understanding themselves, their 
potentials, their talents, and their shortcomings. 4.47 .76 

5. Helping students adjust in the school social 
environment. 4.31 .73 

6. Helping students in relating educational and 
occupational plans and making career decisions. 4.27 .78 
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Table 11—continued. 

(N=51) 

Activities Mean SD 

7. Helping students relate school subject matter to 
occupations. 4.22 .73 

8. Holding conferences with parents. 4.20 .80 

.9- Collecting, evaluating, updating and disseminating 
educational and occupational information and 
related materials. 4.16 .61 

10. Assessing the vocational maturity and vocational 
interests of students. 4.08 .63 

11. Preparing and presenting courses or modules on 
careers, and generally helping students understand 
careers and the world of work. 4.06 .76 

12. Organizing in-school and out-of-school activities 
related to learning about occupations. 4.04 .63 

13. Helping students acquire job acquisition skills 
(job seeking skills, job interview skills, job 
adjustment skills, etc.). 4.00 .77 

14. Making contacts with the Public Employment Office, 
other community agencies, and employers, regarding 
occupational opportunities for students. 3-71 .97 

15. Assessing the employment needs of students. 3.67 .89 

16. Initiating and coordinating cooperative education 
plans. 3.52 

0
\ 

C
O
 • 

17. Recruiting students for programs offered by the 
school. 3.44 .90 

18. Conducting student and employer follow-up and 
follow-through studies. 3.US .88 

19. Placing students (current students, graduates, or 
special students) in part-time or full-time jobs. 3.26 .96 



36 

ranked activities in Tables 10 and 11, one sees that both vocational 

agriculture teachers and counselors ranked these activities similarly. 

The data in Table 12 show the p-values for a chi square test of 

independence for 19 career education-counseling activities. The 

following null hypothesis and alternative hypothesis were established to 

determine if there were any significant differences at the .05 level of 

significance: 

HQ: The importance rating given 19 career education¬ 

counseling activities will be independent from the 

individual^ position as a vocational agriculture teacher 

or as a counselor. 

The importance rating given 19 career education¬ 

counseling activities will be dependent upon the 

individual^ position as a vocational agriculture teacher 

or as a counselor. 

The data in Table 9 show the cell counts that were used for the chi 

square test of independence. The researcher collapsed the cells for each 

of the 19 activities. In order to determine the correct p-value for 

activities 4 and 5 in Table 12, the Yates correction factor was used. 

The null hypothesis was rejected at the .05 level of significance 

for activities 1, 2, 3, 5, 9 and 11 in Table 12. The importance ratings 

given these activities is dependent upon the individual^ position as a 

vocational agriculture teacher or as a counselor. 

One would expect to reject the null hypothesis for one activity due 

to chance alone. Since six of the activities were rejected, then the 

importance ratings given career education-counseling activities is 
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dependent upon the individual^ position as a vocational agriculture 

teacher or as a counselor. 

Table 12. Chi Square Test of Independence for Importance Ratings Given 

19 Career Education-Counseling Activities by the Vocational 
Agriculture Teachers and Counselors. 

Teachers 
(N=47) 

Counselors 

_CNE5.1J_ 
Chi 
Square 

Activities Mean SD Mean SD P-Value 

1. Helping all students w/school 
& nonschool related problems. 3.98 .82 4.63 .69 .0000 

2. Helping students adjust in 
the school social environment. 3-79 .91 4.31 .73 .0031 

3. Helping students in under¬ 
standing themselves, their 
potentials, their talents, 
and their shortcomings. 4.11 .87 4.47 .76 .0429 

4. Helping students in selecting 
curricula, programs, courses, 
and classes. 4.45 .58 4.53 .64 •3971* 

5. Providing educational inform¬ 
ation to students and helping 
them make educational plans. 4.36 .64 4.59 .73 .0319* 

6. Initiating and coordinating 
cooperative education plans. 3.30 .88 3.52 .89 .4979 

7. Helping students relate school 
subject matter to occupations. 4.21 .95 4.22 .73 .0653 

8. Preparing & presenting courses 
or modules on careers, & gener¬ 
ally helping students understand 
careers & the world of work. 3.87 .79 4.06 .76 .4260 

9. Organizing in-school & out-of 
school activities related to 
learning about occupations. 3-83 .73 4.04 .63 .0050 

10. Assessing the vocational 
maturity and vocational 
interests of students. 4.00 .72 4.08 .63 .3878 
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Table 12—continued. 

Teachers 
(N=*t7) 

Counselors 
(N=51) 

Chi 
Square 

P-Value Activities Mean SD Mean SD 

11. Collecting, evaluating, 
updating and disseminating 
educational and occupational 
information and related 
materials. 3.81 .82 4.16 .61 .0316 

12. Helping students acquire 
job acquisition skills (job 
seeking skills, job inter¬ 
view skills, job adjustment 
skills, etc.). 4.09 .97 4.00 .77 .2243 

13. Making contacts w/the Public 
Employment Office, other com¬ 
munity agencies, and employers 
regarding occupational oppor¬ 
tunities for students. 3.62 .92 3-71 .97 .8246 

14. Assessing the employment 
needs of students. 3-70 .79 3.67 

C
O

 • .6632 

15. Helping students in relating 
educational and occupational 
plans and making career 
decisions. 4.07 .71 4.27 .78 .1249 

16. Placing students (current 
students, graduates, or 
special students) in part- 
time or full-time jobs. 3.20 .86 3.26 .96 .6632 

17. Conducting student and 
employer follow-up and 
follow-through studies. 3.58 • C

O
 

3.113 .88 .0771 

18. Recruiting students for pro¬ 
grams offered by the school. 3.57 1.00 3.44 .90 .0640 

19. Holding conferences w/parents. 4.06 .67 4.20 .80 .3930 

*P-value determined using the Yates correction factor 
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The data in Table 13 show the frequencies and percentages of 

responses from the vocational agriculture teachers (Tr) adequacy ratings 

and from the counselors (Co) frequency ratings of 19 career education¬ 

counseling activities. The scale used to rate these activities for 

adequacy was: 5—very adequate, 4—adequate, 3—inadequate, 2—very 

inadequate, and 1—not conducted. The scale used to rate these 

activities for frequency was: 5—very frequent, 4—frequent, 3—seldom, 

2—very seldom, and 1—not conducted. The first column of Table 13 

shows the number and percentage of nonrespondents (NR). 

The data in Table 13 indicate that 8 (17*0$) of the vocational 

agriculture teachers felt that activities 5 and 19 were very adequate. 

Thirty-two (68.1$), 30 (63.8$), 26 (55.3$), 25 (53-2$), 23 (48.9$), and 

22 (46.8$) of the teachers felt activities 1; 3; 4; 2, 5, and 19; 11; 

and 7, respectively, were adequate. As shown in Table 13, 19 (40.4$), 

18 (38.3$), and 17 (36.2$) of the teachers felt activities 7, 9, and 12, 

respectively, were inadequate. Seven (14.9$) of the teachers felt 

activities 10 and 18 were very inadequate. Also indicated in Table 13, 

23 (48.9$), 20 (42.6$), and 18 (38.3$) of the teachers felt activities 

16; and 14 and 17, respectively, were not being conducted. 

As shown in Table 13, 28 (54.9$) and 25 (49.0$) of the counselors 

said that activities 4 and 5, respectively, were being conducted very 

frequently. Thirty-two (62.7$), 30 (58.8$), 28 (54.9$), and 27 (52.9$) 

of the counselors are conducting activities 1; 3 and 19; 10; and 15, 

respectively, frequently. As shown in Table 13, 26 (51.0$), 24 (47.1$), 

19 (37*3$), 18 (35.3$), 17 (33«3$), and 16 (31*4$) of the counselors 

said activities 16; 9 and 13; 14; 6; 12; and 17, respectively, were 
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seldom conducted. Twelve (23.5$) and 9 (17.6$) of the counselors said 

activities 13 and 17; and 14 and 16, respectively, were very seldom 

conducted. Also indicated in Table 13» 17 (33»3$)» 14 (27-5$), 12 

(23-5$), and 11 (21.6$) of the counselors said that activities 17, 6, 

18, and 16, respectively, were not conducted. 

A comparison of the data in Table 13 show 20 (42.6$), 23 (48.9$), 

and 18 (38.3$) of the vocational agriculture teachers, along with 14 

(27.5$), 11 (21.6$), and 17 (33*3$) of the counselors, said activities 

6, 16 and 17, respectively, were not being conducted. 

The data in Table 14 show 19 career education-counseling activities 

ranked from high to low according to the vocational agriculture 

teachers* adequacy rating means. The data in Table 15 show the 19 

activities ranked from high to low according to the counselors1 

frequency rating means. 

Table 14. Career Education-Counseling Activities Ranked 
According to the Vocational Agriculture Teachers* 
Adequacy Rating Means. 

(N=H7) 

Activities Mean SD 

1. Providing educational information to students and 
helping them make educational plans. 3.87 .68 

2. Helping students in selecting curricula, programs, 
courses, and classes. 3.68 .81 

3. Holding conferences with parents. 3.64 1.11 

4. Helping students in understanding themselves, their 
potentials, their talents, and their shortcomings. 3.60 

0
 

C
O
 • 

5. Helping students adjust in the school social 
environment. 3.55 1.02 



Table 14—continued. 

(H=47) 

Activities Mean SD 

6. Helping all students with school and nonschool 
related problems. 3.53 .91 

7- Collecting, evaluating, updating, and disseminating 
educational and occupational information and related 
materials. 3.42 .99 

8. Helping students in relating educational and occupa¬ 
tional plans and making career decisions. 3-39 1.04 

9. Helping students relate school subject matter to 
occupations. 3.34 . 0

0
 

-'j
 

10. Preparing and presenting courses or modules on 
careers, and generally helping students understand 
careers and the world of work. 3.15 1.15 

11. Organizing in-school and out-of-school activities 
related to learning about occupations. 3.07 1.10 

12. Assessing the vocational maturity and vocational 
interests of students. 3.02 1.15 

13. Helping students acquire job acquisition skills (job 
seeking skills, job interview skills, job adjustment 
skills, etc.). 2.85 1.22 

14. Recruiting students for programs offered by the 
school. 2.83 1.22 

15. Making contacts with the Public Employment Office, 
other community agencies, and employers regarding 
occupational opportunities for students. 2.56 1.31 

16. Conducting student and employer follow-up and 
follow-through studies. 2.46 1.38 

17. Assessing the employment needs of students. 2.44 1.29 

18. Initiating and coordinating cooperative education 
plans. 2.22 1.23 

19. Placing students (current students, graduates, or 
special students) in part-time or full-time jobs. 2.07 1.22 
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Table 15- Career Education-Counseling Activities Ranked According to 
the Counselors* Frequency Rating Means. 

Activities 

(N=51) 

Mean SD 

1. Helping students in selecting curricula, programs, 

courses, and classes. 

2. Providing educational information to students and 

helping them make educational plans. 

3. Helping all students with school and nonschool 

related problems. 

4. Helping students in relating educational and 

occupational plans and making career decisions. 

5. Helping students in understanding themselves, their 
potentials, their talents, and their shortcomings. 

6. Holding conferences with parents. 

7. Collecting, evaluating, updating, and disseminating 
educational and occupational information and related 

materials. 

8. Helping students adjust in the school social 

environment. 

9. Helping students relate school subject matter to 
occupations. 

10. Assessing the vocational maturity and vocational 

interests of students. 

11. Preparing and presenting courses or modules on 

careers, and generally helping students understand 

careers and the world of work. 

12. Helping students acquire job acquisition skills 

(job seeking skills, job interview skills, job 
adjustment skills, etc.). 

4.49 .64 

4.43 .61 

4.18 .59 

4.06 .75 

4.02 .65 

3-98 .73 

3.94 .86 

3.77 .81 

3.76 .80 

3.61 .85 

3.50 1.06 

3.50 .89 

13. Organizing in-school and out-of-school activities 
related to learning about occupations. 3.20 .89 

14. Assessing the employment needs of students. 2.98 1.09 



46 

Table 15—continued. 

(N=51) 

Activities Mean SD 

15. Recruiting students for programs offered by the 
school. 2.86 1.37 

16. Making contacts with the Public Employment Office, 
other community agencies, and employers regarding 
occupational opportunities for students. 2.77 1.01 

17. Initiating and coordinating cooperative education 
plans. 2.55 1.19 

18. Placing students (current students, graduates, or 
special students) in part-time or full-time jobs. 2.53 1.03 

19. Conducting student and employer follow-up and 
follow-through studies. 2.24 1.09 

A close look at the activities ranked in Tables 14 and 15 reveals 

that vocational agriculture teachers* feelings toward the adequacy of 

the career education-counseling activities were different from the 

frequency of the activities conducted by the counselors. Of the 

differences noted, there was one with a difference of four in the 

ranking of an activity. The activity ranked 8th (Table 14) by the 

vocational agriculture teachers, "helping students in relating 

educational and occupational plans and making career decisions," was 

ranked 4th (Table 15) by the counselors. There were five instances in 

which the differences in rankings were three. In Table 14, "holding 

conferences with parents," was ranked 3rd by the teachers. However, the 

counselors ranked this activity 6th (Table 15). In Table 14, "helping 

students adjust in the school social environment" was ranked 5th by the 
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teachers. However, the counselors ranked this activity 8th (Table 15). 

In Table 14, "helping all students with school and nonschool related 

problems" was ranked 6th by the teachers. However, the counselors 

ranked this activity 3rd (Table 15). In Table 14, "conducting student 

and employer follow-up and follow-through studies" was ranked 16th by 

the teachers. However, the counselors ranked this activity 19th (Table 

15). In Table 14, "assessing the employment needs of students" was 

ranked 17th by the teachers. However, the counselors ranked this 

activity 14th (Table 15). 

Even with the number of differences in the rankings of the career 

education-counseling activities, one can see a strong correlation 

between the adequacy ratings given the activities by the vocational 

agriculture teachers and the frequency ratings given the activities by 

the counselors — i.e., the top nine activities in Table 14 are the same 

as the top nine activities in Table 15. 

The data in Table 16 show the p-values from a chi square test of 

independence for 19 career education-counseling activities. The 

following null hypothesis and alternative hypothesis were established to 

determine if there were any significant differences at the .05 level of 

significance: 

HQ: The adequacy rating given 19 career education-counseling 

activities by the vocational agriculture teachers will be 

independent from the frequency rating given the 

activities by the counselors. 

: The adequacy rating given 19 career education-counseling 

activities by the vocational agriculture teachers will be 
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dependent upon the frequency rating given the activities 

by the counselors. 

Table 16. Chi Square Test of Independence for the Adequacy Ratings 
Given by the Vocational Agriculture Teachers and for the 
Frequency Ratings Given by the Counselors for 19 Career 
Education-Counseling Activities. 

Teachers 
(N=U7) 

Counselors 
(N=51) 

Chi 
Square 
P-Value Activities Mean SD Mean SD 

1. Helping all students with 
school and nonschool related 
problems. 3.53 .91 4.18 .59 .0008 

2. Helping students adjust in 
the school social 
environment. 3.55 1.02 3-77 .81 .6034 

3- Helping students in under¬ 
standing themselves, their 
potentials, their talents, 
and their shortcomings. 3.60 

o
 

o
o
 • 4.02 .65 .0285 

4. Helping students in select¬ 
ing curricula, programs, 
courses, and classes. 3.68 .81 4.49 

A
T
 

V
O
 • .0000 

5. Providing educational 
information to students and 
helping them make educa¬ 
tional plans. 3.87 

CO 
V
O
 • 4.43 .61 .0007 

6. Initiating and coordinating 
cooperative education plans. 2.22 1.23 2.55 1.19 .4290 

7. Helping students relate 
school subject matter to 
occupations. 3.31* .87 3.76 .80 .1516* 

8. Preparing and presenting 
courses or modules on car¬ 
eers, and generally helping 
students understand careers 
and the world of work. 3.15 1.15 3-50 1.06 .3517 
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Table 16—continued. 

Teachers 
(Wgjrn 

Counselors 
(N=51) 

Chi 
Square 
P-Value Activities Mean SD Mean SD 

9. Organizing in-school and out- 
of-school activities related 
to learning about occupations. 3.07 1.10 3.20 .89 .7263 

10. Assessing the vocational 
maturity and vocational 
interests of students. 3.02 1.15 3.61 .85 .0615 

11. Collecting, evaluating, 
updating, and disseminating 
educational and occupational 
information and related 
materials. 3.42 .99 3.91* .86 .0281 

12. Helping students acquire 
job acquisition skills (job 
seeking skills, job inter¬ 
view skills, job adjustment 
skills, etc.). 2.85 1.22 3-50 .89 .0973 

13. Making contacts with the 
Public Employment Office, 
other community agencies, 
and employers regarding 
occupational opportunities 
for students. 2.56 1.31 2.77 1.01 .0718 

14. Assessing the employment 
needs of students. 2.44 1.29 2.98 1.09 .0133 

15. Helping students in relating 
educational and occupational 
plans and making career 
decisions. 3-39 1.04 4.06 .75 .0089 

16. Placing students (current 
students, graduates, or 
special students) in part- 
time or full-time jobs. 2.07 1.22 2.53 1.03 .0021 

17. Conducting student and 
employer follow-up and 
follow-through studies. 2.46 1.38 2.24 1.09 .0838 
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Table 16—continued. 

Teachers 
(N=U7) 

Counselors 
(M=51) 

Chi 
Square 
P-Value Activities Mean SD Mean SD 

18. Recruiting students for 
programs offered by the 
school. 2.83 1.22 2.86 1.37 .9901 

19. Holding conferences with 
parents. 3.64 1.11 3.98 .73 .4930 

*P-value determined using the Yates correction factor. 

The data in Table 13 show the cell counts that were used for the 

chi square test of independence. The researcher collapsed the cells for 

each of the 19 activities. In order to determine the correct p-value 

for activity 7 (Table 16), the Yates correction factor was used. 

At the .05 level of significance, the null hypothesis was rejected 

for activities 1, 3, 4, 5, 11, 14, 15, and 16. The adequacy rating 

given these activities by the vocational agriculture teachers is 

dependent upon the frequency rating given the activities by the 

counselors. 

One would expect to reject the null hypothesis for one activity due 

to chance alone. Since eight of the activities were rejected, then the 

adequacy rating given career education-counseling activities by the 

vocational agriculture teachers is dependent upon the frequency rating 

given the activities by the counselors. 

The data in Table 17 show a consolidation of the rankings given 

19 career education-counseling activities by the vocational agriculture 
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teachers for importance and adequacy, and by the counselors for import¬ 

ance and frequency. A close look at the rankings in Table 17 revealed 

that activity 4, "helping students in selecting curricula, programs, 

courses, and classes," was ranked first for importance by counselors and 

ranked first for adequacy by vocational agriculture teachers; while 

activity 1, "helping all students with school and nonschool related 

problems," which was ranked first for importance by teachers, was ranked 

6th for frequency by counselors. 

Activity 5 (Table 17)» "providing educational information to 

students and helping them make educational plans," was ranked first for 

frequency by counselors, ranked 2nd for importance by counselors and 

teachers, and ranked 2nd for adequacy by teachers. However, activity 

16, "placing students (current students, graduates, or special students) 

in part-time or full-time jobs," was ranked 19th for importance by 

teachers and counselors, ranked 19th for frequency by counselors, and 

ranked 18th for adequacy by teachers. 

Counselors had different feelings relative to the overall 

importance and frequency of certain activities. As shown in Table 17, 

activity 7i "helping students relate school subject matter to occupa¬ 

tions," was ranked 3rd for importance; however, it was ranked 9th for 

frequency. Activity 12, "helping students acquire job acquisition 

skills (job seeking skills, job interview skills, job adjustment skills, 

etc.)," was ranked 5th for importance; however, it was ranked 13th for 

frequency. Activity 19» "holding conferences with parents," was 

ranked 7th for importance; however, it was ranked 3rd for frequency. 

Activity 10, "assessing the vocational maturity and vocational interest 
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of students,” was ranked 8th for importance; however, it was ranked 12th 

for frequency. Activity 11, "collecting, evaluating, updating, and 

disseminating educational and occupational information and related 

materials," was ranked 5th for importance; however, it was ranked 13th 

for frequency. Activity 2, "helping students adjust in the school 

social environment," was ranked 13th for importance; however, it was 

ranked 5th for frequency. 

The feelings vocational agriculture teachers had for the importance 

of career education-counseling activities were very similar to the 

feelings they had for the adequacy of the activities. Activity 2, 

"helping students adjust in the school social environment," was ranked 

5th for importance; however, it was ranked 8th for adequacy. This was 

the only difference in rankings greater than two between how the 

teachers ranked the activities for importance and how they ranked the 

activities for adequacy. 

One would expect that helping activities would be ranked at the top 

of the activities for importance and frequency by counselors, and for 

importance and adequacy by teachers, since the nature of the counseling 

profession is one of "helping." For activities 1, 3, 4, 7, and 15, this 

is true. However, the counselors ranked activity 2 in the bottom half 

for importance, and ranked activity 12 in the bottom half for frequency; 

whereas the vocational agriculture teachers ranked activity 12 in the 

bottom half for both importance and adequacy. 
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Career Education-Counseling Material 
and Equipment Areas 

The data in Table 18 show the frequencies and percentages of 

responses from the vocational agriculture teachers (Tr) and the 

counselors (Co) as to their adequacy ratings of eight career education¬ 

counseling material and equipment areas. The scale used to rate these 

areas for adequacy was: 5—very adequate, 4—adequate, 3—uncertain, 

2—inadequate, and 1—very inadequate. The first column of Table 18 

shows the number and percentage of nonrespondents (NR). 

The data in Table 18 indicate that 10 (21.3JC) and 9 (19«1$) of the 

vocational agriculture teachers felt that areas 3 and 1, respectively, 

were very adequate. Twenty-seven (57.4$), 26 (55.3$)» 23 (48.9$), and 

21 (44.7$) of the teachers felt that areas 1, 3, 2, and 6, respec¬ 

tively, were adequate; while in Table 18, 28 (59.6$) and 15 (31.9$) of 

the teachers felt uncertain about areas 4 and 5, respectively. However, 

18 (38*3$) and 12 (25.5$) of the teachers felt that areas 7 and 5, 

respectively, were inadequate. Also, 15 (31.9$) of the teachers felt 

that area 7 was very inadequate. 

As shown in Table 18, 15 (29*4$) and 14 (27.5$) of the counselors 

felt that areas 3 and 2, respectively, were very adequate. Thirty-two 

(62.7$), 28 (54.9$), and 26 (51.0$) of the counselors felt that areas 1, 

3, and 2, respectively, were adequate; while in Table 18, 20 (39.2$) of 

the counselors felt uncertain about area 4. However, 18 (35-3$), 14 

(27.5$), and 12 (23-5$) of the counselors felt that areas 7; 5; and 4 

and 6, respectively, were inadequate. Also, 14 (27.5$) and 6 (11.8$) of 
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the counselors felt that areas 7; and 5 and 8, respectively, were very 

inadequate. 

Ten (21.3$) of the vocational agriculture teachers and 15 (29.4$) 

of the counselors felt that area 3> "materials on educational 

information," was very adequate; while 27 (57.4$) and 26 (55.3$) of the 

teachers and 32 (62.7$) and 28 (54.9$) of the counselors felt areas 1 

and 3, respectively, were adequate. However, 28 (59.6$) of the teachers 

and 20 (39.2$) of the counselors felt uncertain about area 4; while 18 

(38.3$) of the teachers and 18 (35-3$) of the counselors felt area 7 was 

inadequate. Also, 15 (31*9$) of the teachers and 14 (27.5$) of the 

counselors felt area 7* "listing on part-time and full-time jobs," was 

very inadequate. 

The data in Table 19 show eight career education-counseling 

material and equipment areas ranked from high to low according to the 

vocational agriculture teachers* adequacy rating means. The data in 

Table 20 show eight areas ranked from high to low according to the 

counselors* adequacy rating means. 

A close look at the areas ranked in Tables 19 and 20 revealed that 

the top four areas for the vocational agriculture teachers (Table 19) 

were ranked the same as the top four areas for the counselors (Table 

20). Also, the teachers and the counselors ranked area 8, "listing on 

part-time and full-time jobs," at the bottom. However, as shown in 

Table 19» "materials on skills for living" was ranked 5th for adequacy 

by the teachers, while the counselors ranked this area 7th (Table 20). 

The data in Table 21 show the p-values for a chi square test of 

independence of eight career education-counseling material and equipment 
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Table 19. Eight Career Education-Counseling Material and Equipment 
Areas Ranked According to the Vocational Agriculture 
Teachers* Adequacy Rating Means. 

(N=lt7)  

Areas Mean SD 

1. Materials on educational information. 3.87 .92 

2. Materials accessible to students and faculty. 3.81 .95 

3. Materials on occupational information. 3.MS 1.00 

4. Materials on job skills information. 1.00 

5. Materials on skills for living. 3.15 .67 

6. Equipment for use by students and faculty 
(computers, audiovisual, etc.). 3.13 1.42 

7. Audiovisual materials. 3.06 1.07 

8. Listings on part-time and full-time jobs. 2.06 .94 

Table 20. Eight Career Education-Counseling Material and Equipment 
Areas Ranked According to the Counselors* Adequacy Rating 
Means. 

(N=51)  

Areas Mean SD 

1. Materials on educational information. 4.10 .79 

2. Materials accessible to students and faculty. 4.02 .82 

3. Materials on occupational information. 3.94 .93 

4. Materials on job skills information. 3.47 1.02 

5. Equipment for use by students and faculty 
(computers, audiovisual, etc.). 3.47 1.27 

6. Audiovisual materials. 3.14 1.33 

7. Materials on skills for living. 2.98 .99 

8. Listings on part-time and full-time jobs. 2.28 1.08 
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areas. The following null hypothesis and alternative hypothesis were 

established to determine if there were any significant differences at 

the .05 level of significance: 

Hq: The adequacy rating given eight career education¬ 

counseling material and equipment areas will be 

independent from the individual^ position as a 

vocational agriculture teacher or as a counselor. 

H«j: The adequacy rating given eight career education¬ 

counseling material and equipment areas will be dependent 

upon the individual^ position as a vocational agricul¬ 

ture teacher or as a counselor. 

The data in Table 18 show the cell counts that were used for the 

chi square test of independence. The researcher collapsed the cells for 

each of the eight areas. 

At the .05 level of significance, the null hypothesis was rejected 

for area 2, "materials on occupational information," and area 4, 

"materials or skills for living," in Table 21. The adequacy ratings 

given these areas is dependent upon the individual’s position as a 

vocational agriculture teacher or as a counselor. 

One would expect to reject the null hypothesis for one area due to 

chance alone. Since two of the areas were rejected, then the adequacy 

ratings given career education-counseling material and equipment areas 

is dependent upon the individual’s position as a vocational agriculture 

teacher or as a counselor 
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Table 21. Chi Square Test of Independence for Adequacy Ratings Given 
Eight Career Education-Counseling Material and Equipment 
Areas by the Vocational Agriculture Teachers and Counselors. 

Teachers 
(N=lt7) 

Counselors 
(N=51) 

Chi 
Square 
P-Value Areas Mean SD Mean SD 

1. Materials accessible to 
students and faculty. 3.81 .95 4.02 .82 .3283 

2. Materials on occupational 
information. 3.45 1.00 3-94 .93 .0264 

3. Materials on educational 
information. 3.87 

CM
 

CT\ • 4.10 .79 .3947 

4. Materials on skills for 
living. 3.15 .67 2.98 .99 .0423 

5. Audiovisual materials. 3.06 1.07 3.14 1.33 .0571 

6. Materials on job skills 
information. 3.45 1.00 3.47 1.02 .6150 

7. Listings on part-time and 
full-time jobs. 2.06 .94 2.28 1.08 .7439 

8. Equipment for use by 
students and faculty 
(computers, audiovisual, 
etc.). 3.13 1.42 3-47 1.27 .4693 

Career Education-Counseling Facility Areas 

The data in Table 22 show the frequencies and percentages of 

responses from the vocational agriculture teachers (Tr) and the 

counselors (Co) as to their adequacy rating of four career education¬ 

counseling facility areas. The scale used to rate these areas for ade¬ 

quacy was: 5—very adequate, 4—adequate, 3—uncertain, 2—inadequate, 
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and 1—very inadequate. The first column of Table 22 shows the number 

and percentage of nonrespondents (NR). 

The data in Table 22 indicate that 13 (27.7$) of the vocational 

agriculture teachers felt that areas 3 and 4 were very adequate. 

Twenty-nine (61.7$) and 23 (48.9$) of the teachers felt that areas 1; 

and 3 and 4, respectively, were adequate; while in Table 22, 10 (21.3$) 

of the teachers felt uncertain about area 2. However, 11 (23.4$) of the 

teachers felt that area 2 was inadequate. Also, 3 (6.4$) of the 

teachers felt that area 1 was very inadequate. 

As shown in Table 22, 24 (47.1$) of the counselors felt that areas 3 

and 4 were very adequate. Twenty-eight (54.9$) and 27 (52.9$) of the 

counselors felt that areas 1 and 2, respectively, were adequate; while 

in Table 22, 5 (9.8$) of the counselors felt uncertain about area 2. 

However, 6 (11.8$) and 5 (9*8$) of the counselors felt that areas 2 and 

5, respectively, were inadequate. Also, 4 (7.8$) of the counselors felt 

that area 2 was very inadequate. 

Thirteen (27-7$) of the vocational agriculture teachers and 24 

(47.1$) of the counselors felt that area 3» "counseling room is in an 

area highly accessible to students and faculty," and area 4, "counseling 

room has a non-threatening environment," were very adequate; while 29 

(61.7$) of the teachers and 28 (54.9$) of the counselors felt that area 

1, "room used for materials and equipment," was adequate. However, 10 

(21.3$) of the teachers and 5 (9.8$) of the counselors felt uncertain 

about area 2, "room used for guest speakers." Also, 11 (23.4$) of the 

teachers and 6 (11.8$) of the counselors felt area 2 was inadequate. 
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Three (6.4$) of the teachers felt area 1 was very inadequate, compared 

to 4 (7*8$) of the counselors who felt area 2 was very inadequate. 

The data in Table 23 show four career education-counseling facility 

areas ranked from high to low according to the vocational agriculture 

teachers* adequacy rating means. The data in Table 24 show the four 

areas ranked from high to low according to the counselors* adequacy 

rating means. 

A close look at the areas ranked in Tables 23 and 24 reveals that 

the top ranked area by the vocational agriculture teachers, Counseling 

room has a non-threatening environment** (Table 23), was ranked 2nd 

(Table 24) by the counselors. The top ranked area by the counselors, 

"counseling room is in an area highly accessible to students and 

faculty" (Table 24), was ranked 2nd (Table 23) by the teachers. The 

bottom two areas were ranked the same by both teachers and counselors. 

Table 23. Four Career Education-Counseling Facility Areas Ranked 
According to the Vocational Agriculture Teachers* Adequacy 
Rating Means. 

(H=ll7)  

Areas Mean SD 

1. Counseling room has a non-threatening environment. .98 

2. Counseling room is in an area highly accessible to 
students and faculty. 3.87 1.09 

3- Room used for materials and equipment. 3.70 1.01 

4. Room used for guest speakers. 3.3*1 1.13 
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Table 24. Four Career Education-Counseling Facility Areas Ranked 
According to the Counselors* Adequacy Rating Means. 

(N=51) 

Areas Mean SD 

1. Counseling room is in an area highly accessible to 
students and faculty. 4.28 .90 

2. Counseling room has a non-threatening environment. 4.22 .97 

3. Room used for materials and equipment. 3.84 1.03 

4. Room used for guest speakers. 3.61 1.15 

The data in Table 25 show the p-values for a chi square test of 

independence of four career education-counseling facility areas. The 

following null hypothesis and alternative hypothesis were established to 

determine if there were any significant differences at the .05 level of 

significance. 

HQ: The adequacy rating given four career education¬ 

counseling facility areas will be independent from the 

individuals position as a vocational agriculture teacher 

or as a counselor. 

The adequacy rating given four career education¬ 

counseling facility areas will be dependent upon the 

individual*s position as a vocational agriculture teacher 

or as a counselor. 

The data in Table 22 show the cell counts that were used for the 

chi square test of independence. The researcher collapsed the cells for 

each of the four areas. 
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At the .05 level of significance, the null hypothesis was retained 

for all areas. The adequacy ratings given these areas is independent 

from the individuals position as a vocational agriculture teacher or as 

a counselor. 

Table 25. Chi Square Test of Independence for Adequacy Ratings Given 
Four Career Education-Counseling Facility Areas by the 
Vocational Agriculture Teachers and Counselors. 

Teachers 
(N=47) 

Counselors 
(N=51) 

Chi 
Square 
P-Value Areas Mean SD Mean SD 

1. Room used for materials and 
equipment. 3-70 1.01 3.84 1.03 .4170 

2. Room used for guest speakers 3.34 1.13 3.61 1.15 .2183 

3. Counseling room is in an 
area highly accessible to 
students and faculty. 3.87 1.09 4.28 .90 .1261 

4. Counseling room has a non¬ 
threatening environment. 3.94 .98 4.22 .97 .1616 

Career Education- Counseling Support Areas 

The data in Table 26 show the frequencies and percentages of 

responses from the vocational agriculture teachers (Tr) and the 

counselors (Co) as to their adequacy ratings of four career education¬ 

counseling support areas. The scale used to rate these areas for ade¬ 

quacy was: 5—very adequate, 4—adequate, 3—uncertain, 2—inadequate, 

and 1—very inadequate. The first column of Table 26 shows the number 

and percentage of nonrespondents (NR). 
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The data in Table 26 indicate that 6 (12.8$) of the vocational 

agriculture teachers felt that areas 1 and 2 were very adequate. 

Twenty-nine (61.7$) and 27 (57«W of the teachers felt that areas 2 and 

1, respectively, were adequate; while in Table 26, 17 (36.2$) of the 

teachers felt uncertain about area 3» However, 5 (10.6$) of the 

teachers felt that areas 2, 3» and 4 were inadequate. Also, 6 (12.8$) 

and 5 (10.6$) of the teachers felt that areas 4 and 3» respectively, 

were very inadequate. 

As shown in Table 26, 25 (49.0$) of the counselors felt area 2 was 

very adequate. Twenty-eight (54.9$) of the counselors felt area 3 was 

adequate; while in Table 26, 16 (31.4$) and 12 (23.5$) of the counselors 

felt uncertain about areas 3 and 4, respectively. However, 5 (9.8$) and 

4 (7*8$) of the counselors felt that areas 2 and 1, respectively, were 

inadequate. Also, 1 (2.0$) counselor felt that area 2 was very 

inadequate. 

Six (12.8$) of the vocational agriculture teachers, along with 17 

(33.3$) and 25 (49.0$) of the counselors, felt area 1, "teacher^ 

support," and area 2, "administrator^ support," were very adequate. 

Also, 27 (57.4$) of the teachers felt that "teacher^ support," and 29 

(61.7$) of the teachers felt that "administrator^ support" was 

adequate, compared to 28 (54.9$) of the counselors feeling that 

"parent’s support" was adequate. Seventeen (36.2$) of the teachers felt 

uncertain about "parent’s support," whereas 16 (31*4$) of the counselors 

were uncertain about "community's support." Five (10.6$) of the 

teachers felt that "administrator’s support," "parent’s support," 

and "community’s support" were inadequate, compared to 5 (9.8$) of the 
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counselors who felt "administrator’s support" was inadequate. Also, 6 

(12.855) of the teachers felt "community’s support," and 5 (10.655) of the 

teachers felt "parent’s support" was very inadequate, compared to 1 

(2.0J6) counselor who felt "administrator’s support" was very inadequate. 

The data in Table 27 show four career education-counseling support 

areas ranked from high to low according to the vocational agriculture 

teachers’ adequacy rating means. The data in Table 28 show the four 

areas ranked from high to low according to the counselors’ adequacy 

rating means. 

Table 27. Four Career Education-Counseling Support Areas Ranked 

According to the Vocational Agriculture Teachers’ Adequacy 

Rating Means. 

Areas 

 (N=47) 

Mean SD 

1. Administrator’s support. 3.72 .90 

2. Teacher’s support. 3.68 .94 

3. Community’s support. 3.21 1.14 

4. Parent’s support. 3.19 1.10 

A close look at the areas ranked in Tables 27 and 28 reveals that 

the top two areas were ranked the same by both teachers and counselors. 

"Community’s support," ranked 3rd by the teachers (Table 27), was ranked 

Mth (Table 28) by the counselors. "Parent’s support," ranked 3rd by the 

counselors (Table 28), was ranked 4th (Table 27) by the teachers. 
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Table 28. Four Career Education-Counseling Support Areas Ranked 
According to the Counselors1 Adequacy Rating Means. 

Areas 

(N=51) 

Mean SD 

1. Administrator^ support. 4.18 1.05 

2. Teacher’s support. 4.08 .87 

3. Parent’s support. 3-92 .72 

k. Community’s support. 3-77 .84 

The data in Table 29 show the p-values for a chi square test of 

independence of four career education-counseling support areas. The 

following null hypothesis and alternative hypothesis were established to 

determine if there were any significant differences at the .05 level of 

significance: 

H
QS The adequacy rating given four career education¬ 

counseling support areas will be independent from the 

individual^ position as a vocational agriculture teacher 

or as a counselor. 

The adequacy rating given four career education¬ 

counseling support areas will be dependent upon the 

individual^ position as a vocational agriculture teacher 

or as a counselor. 

The data in Table 26 show the cell counts that were used for the 

chi square test of independence. The researcher collapsed the cells for 

each of the four areas. 
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Table 29. Chi Square Test of Independence for Adequacy Ratings Given 
Four Career Education-Counseling Support Areas by the 
Vocational Agriculture Teachers and Counselors. 

Teachers 
(H=47) 

Counselors 
(N=51) 

Chi 
Square 
P-Value Areas Mean SD Mean SD 

1. Teacher*s Support. 3.68 .94 4.08 .87 .0425 

2. Administrator*s support. 3-72 . V
O
 
o
 

4.18 1.05 .0009 

3. Parent*s support. 3.19 1.10 3-92 .72 .0035 

4. Community*s support. 3.21 1.14 3.77 .84 .0321 

At the .05 level of significance, the null hypothesis was rejected 

for all four areas. The adequacy ratings given these areas is dependent 

upon the individual^ position as a vocational agriculture teacher or as 

a counselor. 
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CHAPTER 5 

CONCLUSIONS, IMPLICATIONS, RECOMMENDATIONS 

AND SUMMARY 

The conclusions, implications, and recommendations presented in 

this chapter are organized and presented as they pertain to the 

objectives and hypotheses of this study. 

Conclusions 

Based on this analysis of the data, it was concluded that for 

Montana high schools with less than 350 students: 

(1) The ratings given by the vocational agriculture teachers for 

importance and adequacy, and the ratings given by the counselors 

for importance and frequency, to the career education-counseling 

activities, are dependent upon the individual^ position as a 

teacher or as a counselor. 

(2) Vocational agriculture teachers and counselors felt that "helping” 

activities were an important part of the career education¬ 

counseling program. 

(3) The feelings of importance that counselors place upon the career 

education-counseling activities, do not agree with the frequency in 

which they conducted the activities. 

(k) The ratings given by the vocational agriculture teachers and by the 

counselors for adequacy to the career education-counseling material 
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and equipment areas and to the support areas are dependent upon the 

individual^ position as a teacher or as a counselor. 

(5) The ratings given by the vocational agriculture teachers and by the 

counselors for adequacy to the career education-counseling facility 

areas are independent from the individual^ position as a teacher 

or as a counselor. 

(6) Both vocational agriculture teachers and counselors felt that the 

materials available to students and faculty on education and 

occupations were adequate, along with the support the counselors 

receive for the career education-counseling programs from the 

administration and the teachers. 

(7) Vocational agriculture teachers and counselors do spend time 

together during the year discussing the agriculture program and 

agricultural careers. 

(8) Counselors are not seeing all of the students in their high schools 

individually or in groups due to the limited time they have 

available to counsel students. 

Implications 

The following implications are offered as a result of this study: 

(1) Even though vocational agriculture teachers and counselors disagree 

in the ranking of the career education-counseling activities, they 

are both concerned with providing the vocational agriculture 

students with the help they need in establishing personal, social, 

educational, and career-life goals. 



(2) Career education-counseling material and equipment, facility, and 

support areas are adequate; however, additional funding would 

enable counselors to keep these areas updated with the changes 

occurring in society. 

(3) Counselors need more freedom to conduct career education-counseling 

activities, so that the frequency with which these activities are 

conducted matches the importance placed upon the activity by the 

counselors. 

(4) Even though vocational agriculture teachers provide most of the 

career education-counseling to the vocational agriculture students, 

additional training would make them more effective in counseling 

students. 

(5) In many cases counselors are unable to see some high school 

students due to extra activities which limit the time available to 

provide all students with career education-counseling. 

Recommendations for Program Improvement 

As a result of this study, the following recommendations are 

offered for Montana high schools with less than 350 students: 

(1) Vocational agriculture teachers and counselors should spend 

additional time together in order for the teachers to learn more 

about career education-counseling, and for the counselors to learn 

more about the agriculture program and agricultural careers. 

(2) Additional funding should be appropriated for the career education¬ 

counseling programs so counselors can continue to provide students 
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with up-to-date information on educational and career-life 

opportunities. 

(3) Administrators should consider reducing the additional duties 

placed upon counselors which restrict them from providing the type 

of career education-counseling programs needed in today*s high 

schools. 

(4) Vocational agriculture teachers should receive instruction in 

career education-counseling so they can be more effective in 

counseling vocational agriculture students. 

(5) Counselors should receive instruction in vocational agriculture 

programs so they can be more effective in counseling vocational 

agriculture students. 

(6) An inservice program or conference should be offered to vocational 

agriculture teachers and counselors to bring them together in a 

non-threatening environment where they could share and learn about 

each other*s programs. 

(7) Schools should offer training to their faculty on career education¬ 

counseling . 

Recommendations for Further Study 

The results of the data presented in this study suggest the 

following recommendations for further study: 

(1) A survey of similar nature to this study should be conducted to 

include all vocational instructors and counselors in Montana. 
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(2) A statistical correlation study should be conducted between the 

rankings for importance and the rankings for frequency given the 

career education-counseling activities by the counselors. 

(3) A survey should be conducted to determine the type of career 

education-counseling vocational teachers provide their students. 

(4) A survey should be conducted to determine the types of additional 

duties counselors are required to perform that do not fall under 

the parameters of career education-counseling. 

Summary 

The data in this study show the need for vocational agriculture 

teachers and counselors to work together in order to provide vocational 

agriculture students with the career education-counseling they need to 

achieve their educational and career-life goals. The information from 

this study can be used by administrators, counselors, teachers, parents, 

and other individuals to help them in understanding the nature of the 

career education-counseling programs currently being conducted in 

today*s high schools. 
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VO-AG TEACHER QUESTIONNAIRE 

Questions 1 through 19 deal with career education activities. Using the two scales, rate each activity as 
to its importance and its adequacy in your school's counseling program. (please circle your responses) 

Importance Scale Adequacy Scale 

a. Very Important 

b. Important 
c. Uncertain 
d. Unimportant 
e. Very Unimportant 

a. Very Adequate 

b. Adequate 
c. Inadequate 
d. Very Inadequate 
e. Not Conducted 

a b c d e 

abode 

abode 

abode 

abode 

a b c d e 

abode 

abode 

abode 

abode 

abode 

abode 

abode 

abode 

abode 

abode 

abode 

abode 

ode 

1. Helping all students with school and nonschool related 
problems. 

2. Helping students adjust in the school social environment. 

3. Helping students in understanding themselves, their 

potentials, their talents, and their shortcomings. 

A. Helping students in selecting curricula, programs, courses, 
and classes. 

5. Providing educational information to students and helping 
them make educational plans. 

6. Initiating and coordinating cooperative education plans. 

7. Helping students relate school subject matter to occupations. 

8. Preparing and presenting courses or modules on careers, and 
generally helping students understand careers and the world 
of work. 

9. Organizing in-school and out-or-school activities related to 
learning about occupations. 

10. Assessing the vocational maturity and vocational interests 
of students. 

11. Collecting, evaluating, updating and disseminating 

educational and occupational information and related 

materials. 

12. Helping students acquire job acquisition skills (job seeking 

skills, job interview skills, job adjustment skills, etc.). 

13. Making contacts with the Public Employment Office, other 
community agencies, and employers, regarding occupational 
opportunities for students. 

14. Assessing the employment needs of students. 

15. Helping students in relating educational and occupational 
plans and making career decisions. 

16. Placing students (current students, graduates, or special 
students) in part-time or full-time jobs. 

17. Conducting student and employer follow-up and follow-through 

studies. 

abode 

abode 

abode 

abode 

abode 

abode 

abode 

a b c d e 

a b c d e 

a b c d e 

abode 

abode 

abode 

abode 

a b c d e 

abode 

abode 

18. Recruiting students for programs offered by the school. a b c d e 

19. Holding conferences with parents. a b c a b d e 



84 

Questions 20 through 35: Please circle your responses indicating the adequacy of the materials and equipment 

used, facilities provided, and support received for the counseling program at your school. 

Adequacy Scale 

a. Very Adequate 
b. Adequate 

c. Uncertain 
d. Inadequate 
e. Very Inadequate 

(Materials and Equipment) 

a b c d e 20. Materials accessible to students and faculty. 

a b c d e 21. Materials on occupational information. 

a b c d e 22. Materials on educational information. 

a b c d e 23. Materials on skills for living. 

a b c d e 24. Audiovisual materials. 

a b c d e 25. Materials on job skills information. 

a b c d e 26. Listings on part-time and full-time jobs. 

a b c d e 27. Equipment for use by students and faculty (computers, audiovisual, etc.) 

(Facilities) 

a b c d e 28. Room used for materials and equipment. 

a b c d e 29. Room used for guest speakers. 

a b c d e 30. Counseling room is in an area highly accessible to students and faculty. 

a b c d e 31. Counseling room has a non-threatening environment. 

(Support) 

a b c d e 32. Teacher's support. 

a b c d e 33. Administrator's support. 

a b c d e 34. Parent's support. 

a b c d e 35. Community's support. 

Questions 36 through 38: Please circle your responses. 

36. Which college courses have you taken on career counseling? 

a. Theories of Career Development 

b. Guidance Counseling in Schools 

c. Principles of Career Education in Schools 

d. Vocational Guidance 

e. Career Information 

f. Other - please list:  ■ 

g- None 
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37. How many days during the year do you spend with the counselor discussing your agriculture program and 

agriculture careers? 

a. 0 days 

b. 1 to 3 days 

c. 4 to 6 days 

d. 7 to 9 days 

e. 10 or more days 

38. Mow many years have you been teaching vocational agriculture? 

a. 5 years or less 

b. 6 to 15 years 

c. more than 15 years 

Please use the remainder of this form for any comments you would like to make concerning the type of career 
education activities used and career counseling provided to your high school vocational agriculture students. 
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COUNSELOR QUESTIONNAIRE 
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COUNSELOR QUESTIONNAIRE 

Questions 1 through 19 deal with career education activities. Using the two scales, rate each activity as 
to its importance and its frequency of use in your program, (please circle your responses) 

Importance Scale Frequency Scale 

a. Very Important 

b. Important 
c. Uncertain 
d. Unimportant 
e. Very Unimportant 

a. Very Frequent 

b. Frequent 
c. Seldom 
d. Very Seldom 
e. Not Conducted 

a b c d e 

a b c d e 

a b c d e 

a b c d e 

a b c d e 

a b c d e 

a b c d e 

abode 

abode 

abode 

abode 

abode 

abode 

abode 

abode 

abode 

abode 

1. Helping all students with school and nonschool related 
problems. 

2. Helping students adjust in the school social environment. 

3. Helping students in understanding themselves, their 
potentials, their talents, and their shortcomings.. 

4. Helping students in selecting curricula, programs, courses, 
and classes. 

abode 

abode 

abode 

abode 

5. Providing educational information to students and helping 

them make educational plans. 

6. Initiating and coordinating cooperative education plans. 

a b c d e 

a b c d e 

7. Helping students relate school subject matter to occupations. abode 

8. Preparing and presenting courses or modules on careers, and a b c d e 
generally helping students understand careers and the world 
of work. 

9. Organizing in-school and out-of-school activities related to abode 
learning about occupations. 

10. Assessing the vocational maturity and vocational interests a b c d e 
of students. 

11. Collecting, evaluating, updating and disseminating abode 
educational and occupational Information and related 

materials. 

12. Helping students acquire job acquisition skills (job seeking 

skills, job interview skills, job adjustment skills, etc.). 

13. Making contacts with the Public Employment Office, other 
community agencies, and employers, regarding occupational 

opportunities for students. 

14. Assessing the employment needs of students. 

15. Helping students in relating educational and occupational 
plans and making career decisions. 

a b c d e 

abode 

abode 

abode 

16. Placing students (current students, graduates, or special abed 

students) in part-time or full-time jobs. 

17. Conducting student and employer follow-up and follow-through abed 
studies. 

abode 18. Recruiting students for programs offered by the school. a b c d e 

c d e 19. Holding conferences with parents. a b c a b d e 



88 

Questions 20 through 35: Please circle your responses Indicating the adequacy of the materials and equipment 
used, facilities provided, and support received for your counseling program. 

Adequacy Scale 

a. Very Adequate 
b. Adequate 

c. Uncertain 
d. Inadequate 
e. Very Inadequate 

(Materials and Equipment) 

a b c d e 20. Materials accessible to students and faculty. 

a b c d e 21. Materials on occupational information. 

a b c d e 22. Materials on educational information. 

a b c d e 23. Materials on skills for living. 

a b c d e 24. Audiovisual materials. 

a b c d e 25. Materials on job skills Information. 

a b c d e 26. Listings on part-time and full-time jobs. 

a b c d e 27. Equipment for use by students and faculty (computers, audiovisual, etc.' 

(Facilities 

a b 

) 

c d e 28. Room used for materials and equipment. 

a b c d e 29. Room used for guest speakers. 

a b c d e 30. Counseling room is in an area highly accessible to students and faculty 

a b c d e 31. Counseling room has a non-threatening environment. 

(Support) 

a b c d e 32. Teacher's support. 

a b c d e 33. Administrator's support. 

a b c d e 34. Parent's support. 

a b c d e 35. Community's support. 

Questions 36 through 42: Please circle your responses. 

36. How much time do you have available to counsel students (individuals or groups) each day, including 
before and after regular school hours? 

a. 4 hrs or less 

b. 5 hrs 

c. 6 hrs 

d. 7 hrs 

e. 8 hrs 

f. 9 hrs or more 
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37. How many times during the school year do students participate in career education activities? 

Class Times Per Year 

Prior to high school 0 1 2 3 4 or more 

Freshman 0 1 2 3 4 or more 

Sophomore 0 1 2 3 4 or more 

Junior 0 1 2 3 4 or more 

Senior 0 1 2 3 4 or more 

What percentage of the students do you see each year (individually or in groups) for career counseling? 

Individually Groups 

a. 0% f. 0% 

b. 1 to 25% g* 1 to 25% 

c. 26 to 50% h. 26 to 50% 

d. 51 to 75% i. 51 to 75% 

e. 76 to 100% j. 76 to 100% 

39. Which college courses have you taken on career counseling? 

a. Theories of Career Development 

b. Guidance Counseling in Schools 

c. Principles of Career Education in Schools 

d. Vocational Guidance 

e. Career Information 

f. Other - please list:  .   

g. None 

40. How many days during the year do you spend with the vocational agriculture teacher learning about the 

agriculture program and agriculture careers? 

a. 0 days c. 4 to 6 days e. 10 or more days 

b. 1 to 3 days d. 7 to 9 days 

41. How many years have you been counseling high school students? 

a. 5 years or less 

b. 6 to 15 years 

c. more than 15 years 

42. Does your school sponsor training on career counseling for the faculty? 

a. Yes 

b. No 

Please use the remainder of this form for any comments you would like to make concerning the career education 
program. 
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HIGH SCHOOLS THAT FIELD TESTED 

THE SURVEY QUESTIONNAIRES 

The Montana high schools listed below participated in the field testing 
of the survey instruments: 

(1) Dillon: Beaverhead County High School 

(2) Hardin: Hardin High School 

(3) Kalispell: Flathead High School 

(4) Laurel: Laurel High School 

(5) Lewistown: Fergus High School 

(6) Livingston: Park Senior High School 

(7) Miles City: Custer County District High School 

(8) Poison: Poison High School 

(9) Sidney: Sidney High School 

(10) Stevensville: Stevensville High School 
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HIGH SCHOOLS THAT WERE SURVEYED 

The Montana high schools listed below were identified to have the 
requirements established for this survey. Each school had: (1) grades 
9 through 12, (2) less than 350 students, (3) a vocational agriculture 
department, and (4) a one-person counseling department. 

(1) Absarokee HS 
(2) Arlee HS 
(3) Bainville HS 
(4) Baker HS 
(5) Belfry HS 
(6) Belt HS 
(7) Big Sandy HS 
(8) Big Timber: Sweet Grass 

County HS 
(9) Bridger HS 
(10) Broadus: Powder River 

County District HS 
(11) Cascade HS 
(12) ' Chinook HS 
(13) Choteau HS 
(14) Clyde Park HS 
(15) Columbus HS 
(16) Conrad HS 
(17) Culbertson HS 
(18) Custer HS 
(19) Deer Lodge: Powell 

County HS 
(20) Denton HS 
(21) Dutton HS 
(22) Ekalaka: Carter County HS 
(23) Fairfield HS 
(24) Fairview HS 
(25) Forsyth HS 
(26) Fromberg HS 
(27) Harlem HS 
(28) Harlowton HS 

(29) Hinsdale HS 
(30) Hobson HS 
(31) Hays: Hays-Lodge Pole HS 
(32) Hysham HS 
(33) Joliet HS 
(34) Judith Gap HS 
(35) Lodge Grass HS 
(36) Malta HS 
(37) Manhattan HS 
(38) Medicine Lake HS 
(39) Melstone HS 
(40) Opheim HS 
(41) Park City HS 
(42) Peerless HS 
(43) Plevna HS 
(44) Plentywood HS 
(45) Pryor: Plenty Coups HS 
(46) Red Lodge HS 
(47) Rosebud HS 
(48) Roundup HS 
(49) St. Ignatius HS 
(50) Scobey HS 
(51) Shelby HS 
(52) Sheridan HS 

(53) Simms HS 
(54) Stanford HS 
(55) Turner HS 
(56) Twin Bridges HS 
(57) Wolf Point HS 
(58) Worden: Huntley Project HS 
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Montana State University 
Bozeman, Montana 59717 

Department of Agricultural and Industrial Education 
College of Agriculture 

February 19, 1986 

Dear Montana Vocational Agriculture Teachers, 

I am surveying vocational agriculture teachers and counselors in Montana 
high schools with less than 350 students to determine the type of career 
education programs being provided to agriculture students in grades 9-12. 

Career education programs, which provide students with personal development, 
social development, educational development, and career/life planning skills, 
require a lot of work and time from the counselor. This survey is not intended 
to evaluate the counseling program. Its purpose is to determine, (1) the type of 
program your counselor provides, (2) the adequacy of equipment, materials, 
facilities and support for the counseling program, (3) the type of guidance 
training you have had, and (A) how much time you spend providing the counselor 
with information on your agriculture program and careers. Only about 20 minutes 
will be needed to complete this questionnaire. 

Your response to this questionnaire is very critical and will be kept in 
strict confidence. The code number on the top of the questionnaire is used for 
follow-up purposes only. Please note the back cover of the questionnaire is 
left blank for your comments and suggestions. 

I certainly want to thank you in advance for your prompt, honest responses. 
Please return the completed questionnaire in the enclosed, stamped, self- 
addressed envelope by March 7, 1986. 

Thank you again for your valuable time and assistance. 

Sincerely, 

Jonathan R. Jackson 
Graduate Student 

Douglas D. Bishop 
Committee Chairman 

Telephone (406) 994-3201 
Ambe»son. Poieile. Bruweiheide. RoMer. Whealley 

(406) 994-3691 
B'Shop. Shelhamet 
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Montana State University 
Bozeman, Montana 59717 

Department of Agricultural and Industrial Education 
College of Agriculture 

February 19, 1986 

Dear Montana High School Counselors, 

I am surveying counselors and vocational agriculture teachers in Montana 

high schools with less than 350 students to determine the type of career 
education programs being provided to agriculture students in grades 9-12. 

Career education programs, which provide students with personal development, 

social development, educational development, and career/life planning skills, 
require a lot of work and time from the counselor. This survey is not intended 

to evaluate the counseling program. Its purpose is to determine, (1) the type 
of program you provide students, (2) the type of training you have had, (3) the 
adequacy of the equipment, materials, facilities and support you receive, and 
(4) the amount of time spent learning about the agriculture program and careers 
from the vocational agriculture teacher. Only about 20 minutes will be needed 
to complete this questionnaire. 

Your response to this questionnaire is very critical and will be kept in 

strict confidence. The code number on the top of the questionnaire is used for 
follow-up purposes only. Please note the back cover of the questionnaire is 
left blank for your comments and suggestions. 

I certainly want to thank you in advance for your prompt, honest responses. 
Please return the completed questionnaire in the enclosed, stamped, self- 
addressed envelope by March 7, 1986. 

Thank you again for your valuable time and assistance. 

Sincerely, 

Jonathan R. Jackson 
Graduate Student 

Douglas D. Bishop 
Committee Chairman 

Telephone (406) 994-3201 
Amberson. Poletfe. Bruweiheide. Roller. Wheatley 

(406) 994-3691 
BISHOP. Shelhamer 
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Montana State University 
Bozeman, Montana 59717 

Department of Agricultural and Industrial Education 
College of Agriculture 

March 10, 1986 

Dear Montana Vocational Agriculture Teacher, 

Approximately two weeks ago, you were sent a questionnaire and asked 
to complete it. As of today, I have not received your questionnaire. 

I am particularly concerned that it may have been misplaced or lost 
in the mail. Therefore, enclosed you will find another copy of the 
questionnaire for you to complete. 

Please be assured that your responses will be kept in strict confidence. 
Remember, the code number is for follow-up purposes only. 

I would appreciate your prompt return of the questionnaire in the 
enclosed, stamped, self-addressed envelope. 

Thank you for your immediate attention. 

Sincerely, 

Jonathan R. Jackson 
Graduate Student 

Douglas D. Bishop 
Committee Chairman 

Telephone (406) 994-3201 
Amberson. Polelte. Biuwelheide, Roller. Whealley 

(406) 994-3691 
Bishop. Shelhamer 
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Montana State University 
Bozeman, Montana 59717 

Department of Agricultural and Industrial Education 
College of Agriculture 

March 10, 1986 

Dear Montana High School Counselor, 

Approximately two weeks ago, you were sent a questionnaire and asked 
to complete it. As of today, I have not received your questionnaire. 

I am particularly concerned that it may have been misplaced or lost 
in the mail. Therefore, enclosed you will find another copy of the 
questionnaire for you to complete. 

Please be assured that your responses will be kept in strict confidence. 
Remember, the code number is for follow-up purposes only. 

I would appreciate your prompt return of the questionnaire in the 
enclosed, stamped, self-addressed envelope. 

Thank you for your immediate attention. 

Sincerely 

Jonathan R. Jackson 
Graduate Student 

Douglas D. Bishop 
Committee Chairman 

Telephone (406) 994-3201 
Ambeison. Rolette. Bfuwelheide. Roitei. Wheatley 

(406) 994-3691 
Bishop, Shelhamer 
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Montana State University 
Bozeman, Montana 59717 

Department of Agricultural and Industrial Education 
College ol Agriculture 

March 21, 1986 

Dear Montana High School Counselor, 

This letter is a reminder that I have not yet received the research 
questionnaire sent to you last week. 

I know this is a busy time of year for you and appreciate the value 

of the time needed to complete the questionnaire but your response is 
important! 

If you have already put your questionnaire in the mail, thank you 
very much. If not, please take the time to give me your response now. 
Thank you. 

Sincerely, 

Jonathan R. Jackson 
Graduate Student 

Douglas D. Bishop 
Committee Chairman 

Telephone (406) 994-3201 
Amberson. Rolette. Bruwelheide, Boiler. Wheatley 

(406) 994-3691 
Bishop. Shelhamer 
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$ Montana State University 
Bozeman, Montana 59717 

Department of Agricultural and Industrial Education 
College of Agriculture 

April 3, 1986 

Dear Montana Vocational Agriculture Teacher, 

Please take a few minutes of your time and fill out this questionnaire 
on career education programs. 

I would like the questionnaire returned to Dr. Bishop during the break. 

The questionnaire must be returned in the envelope in order to maintain 
strict confidence. The code number on top of the questionnaire is for follow¬ 

up purposes only. Thank you. 

Sincerely, 

Jonathan R. Jackson 
Graduate Student 

Douglas D. Bishop 
Committee Chairman 

Telephone (406) 994-3201 
Amberson. Rolette. B'uwelheide. Roller, Wheatley 

(406) 994-3691 
Bishop. Shelhamer 
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COMMENTS FROM 

VOCATIONAL AGRICULTURE TEACHERS 

The following is a listing of comments from the vocational agriculture 
teachers* surveys: 

(1) Career education on occupations related to agriculture is 
performed solely by the ag instructor. Counselor only helps 
students with college preparation and enrollment. 

(2) The counselor feels the Vo-Ag curriculum should be for non-post- 
secondary bound students. He also thinks it should be free choice 
industrial arts rather than Vo-Ag and ag mechanics. 

(3) It*s hard nowadays selling anything to do with agriculture. 

(4) Very little cohesive work is done. I do have him over 3-5 times 
during the year to work with students in interest areas. 

(5) Counseling of vocational students has to be evaluated as poor. 
Most guidance occurs to college bound. 

(6) Job placement is something that would require extra personnel if 
done properly. This is not the school*s responsibility. 

(7) The counselor and I have a solid relationship. He has been very 
supportive of Vo-Ag. He agrees in that we need to be able to give 
credit for a science due to the amount of science in the Vo-Ag 
curriculum. He will consider some specific vocational testing, 
especially if interests lean towards Vo-Ed. 

(8) Very deficient in this school system. At least I have not 
identified much happening. 

(9) The only career counseling provided here is by the individual 
teacher. There is a microfiche machine and a career unit at the 
counselor’s disposal. I use it with Jr. High; that’s about all it 
is used. I try to meet with the Jr. High students in March to 
talk to them about vocational ag. That’s the only time they hear 
about it. 
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(10) In this school the counseling program is geared around students 
who plan to go to college. For the others the Armed Services 
seems to be the only option according to our counseling program. 
The only career opportunity our administration likes to look at is 
possibly being a professional athlete, a college athlete, or at 
the very least a high school athlete. I do most of the vocational 
agriculture guidance counseling. 

(11) Job placement is non-existent due to lack of jobs. The counselors 
have worked very cooperatively in removing scheduling difficul¬ 
ties. My enrollment has increased. I have my own library of Ag 
Universities and Vo-Techs. FFA has occasional career oriented 
speakers. 

(12) Our counselor does an excellent job in administering tests, etc., 
but does not provide any guidance programs to upcoming freshmen in 
the vocational areas. Our counselor is very college-prep oriented 
so it is my job as vocational director to try to influence him in 
the vocational areas — not an easy task, however. 

(13) Good rapport between counselor and Vo-Ag Department. He works 
extensively with college bound students and post-secondary 
education. He provides info on all kinds of schools and 
encourages and demands scholarship applications. Counseling 
program is lacking when it comes to those who are going directly 
into the world of work. 

(14) The majority of the counselor’s time at this school is not spent 
as a counselor, but as a teacher; so I don’t fault him for some of 
the inadequacies. However, there are some problems, in my 
opinion, with his program that may improve next year because of 
some things that are happening here. The counselor is also a high 
school coach and as far as counseling goes, it comes second to 
coaching. He is not by any remote imagination a supporter of FFA 
and sees it as an extra-curricular activity. As far as I have 
seen, there is very little career counseling in vocational areas 
or work areas except by the vocational teachers. 

(15) I feel that very little of the counseling in the Junior High and 
freshman/sophomore years is vocationally based. Very little time 
appears to be spent on tailoring high school courses to future 
careers. Unfortunately, the time to set up a high school program 
is before high school, or during early years — not as a Senior 
wondering, "How can I go to college or what happens after I 
graduate?” 

(16) Enrollment in vocational agriculture has not been encouraged by 
the guidance counselor or the school administration. 
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COMMENTS FROM COUNSELORS 

The following is a listing of comments from the counselors* surveys: 

(1) Question 37 (student participation in career education activi¬ 
ties): Prior to high school — we offer an intro class in 4 
areas: Freshmen — all freshmen take a Gen. Business class with 
career awareness (Gen. Business elective). 

(2) Question 16 (placing students in part-time or full-time jobs): 
Not many around for H.S. students or grads with no further 
training. 

(3) Question 11 (collecting, evaluating, updating, and disseminating 
educational and occupational information and related materials): 
Lack of funds. 

(4) Questions 20-25 (adequacy of materials and equipment): If we have 
to pay for it, we don’t get it. No new materials or programs. 

(5) Job service is of limited use to rural teenagers. 

(6) Question 16 (placing students in part-time or full-time jobs): 
Few job opportunities in our community. However, I have often 
done it in other communities. 

(7) Question 18 (recruiting students for programs offered by the 
school): The problem arises when the recruiting is for school’s 
good or student’s good (i.e., make a girl take welding so we have 
enough to teach the course). 

(8) My Master’s program is career counseling and vocational guidance. 
In my school we start discussing the value of work in the 3rd and 
4th grades. I probably do 70Jf of my personal counseling in grades 
9-12 in the area of vocational guidance. I feel that career 
counseling opens avenues for personal development and related 
individual concerns. 

(9) I am not a certified guidance counselor, so little more than the 
essentials are done. 

i 

(10) Question 31 (counseling room has a non-threatening environment): 
I share room with Chapter I. 
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(11) Question 27 (computers): Have been trying to get program for 10 
years. 

(12) Question 37 (students participate in career education activities— 
reference Sophomore through Senior): I don’t know for sure, but 
it’s minimal. 

(13) The biggest drawback I find in presenting career education to 
younger students is lack of time. Career education is only one 
function of guidance program and when you consider some of the 
severe problems facing students today (abuse, adjustment to stress 
situations, chemical abuse, suicide, unstable family situations), 
career education can’t be top priority. In rural schools with 
counselors doing double duty, we’re lucky to take care of the 
crises adequately. 

(14) I meet off and on all year long (reference to question 40 on time 
spent with vo-ag teacher). 

(15) Career counseling has never been a priority in this school. This 
is my first year here and I am trying to build a system. The last 
two years there was a part-time counselor here which was very 
inadequate. The counselor before that was used as a recreation 
aide. 


