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Abstract:

The problem of this study was: (a) to determine the degree of agreement between teacher perceptions
of actual and preferred supervisory behavior in Montana public schools during the 1978-1979 school
year; and (b) to relate differences between actual and preferred supervisory behavior to the degree of
teacher satisfaction with supervision.

The problem was investigated by: (a) a thorough review of the literature related to supervision and job
satisfaction; (b) the development of a questionnaire, based on the literature review, to measure teacher
perceptions of actual and preferred supervisory behavior, and teacher satisfaction with supervision; (c)
a survey of a systematic random sample of Montana public school teachers; and (d) the tabulation,
analysis, and comparison of the data collected.

The major findings of the study were that: (a) responses to a few of the items were dependent either on
sex, or teaching level, or years of teaching experience; (b) many Montana teachers would prefer to
experience more often thirty-one supervisory practices recommended in the literature since 1970; (c)
satisfaction with supervision is significantly related to the absolute values of the difference between
actual score and preferred score for these same thirty-one supervisory practices taken collectively; and
(d) the absolute values of discrepancy scores for seventeen of the thirty-one recommended supervisory
practices were found to make a significant, unique contribution to the prediction of one or more of the
satisfaction indices.

The major recommendations of the study were: (a) that administrator training institutions ensure that
supervisors be made aware of the teacher preferences for supervision expressed in this study; (b) that
administrators develop mechanisms that will enable them to give supervisors feedback on teacher
perceptions; and (c) that other studies be conducted to further refine the prediction of teacher
satisfaction from supervisory behavior.
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. ABSTRACT
1
The problem of this study was: (a) to determine
the degree of agreement between teacher perceptions cf
.actual and preferred supervisory behavior in Montana pub-
lic schools during the 1978-1979 school year; and (b) to
relate differences between actual and preferred supervi-
sory behavior to the degree of teacher satisfaction with
supervision.

The problem was investigated by: (a) a thorough
review of the literature related to supervision and job
satisfaction; (b) the development of a guestionnaire,
based on the literature review, to measure teacher per-
ceptions of actual and preferred supervisory behavior,
and teacher satisfaction with supervision; (c) a survey
of a systematic random sample of Montana public school
teachers; and (d) the tabulation, analysis, and compari-
son of the data collected. :

The major findings of the study were that:
(a) responses to a few of the items were dependent either
on sex, or teaching level, or years of teaching exper-
ience; (b) many Montana teachers would prefer to exper-
ience more often thirty-one supervisory practices
recommended in the literature since 1970; (c¢) satisfaction
with supervision is significantly related to the absolute
values of the difference between actual score and preferred’
score for these same thirty-one supervisory practices
taken collectively; and (d) the absolute values of discrep-
‘ancy scores for seventeen of the .thirty-one recommended
supervisory practices were found to make a significant,
unique contribution to the prediction of one or more of
the satisfaction indices.

The major recommendations of the study were:
{a) that administrator training institutions ensure that
supervisors be made aware of the teacher preferences for
supervision expressed in this study; (b) that administra-
tors develop mechanisms that will enable them to give su-
pervisors feedback on teacher perceptions; and (c) that
other studies be conducted to further refine the predic-
tion of teacher satisfaction from supervisory behavior. -
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CHAPTER T
INTRODUCTION

Sergiovanni (1977) indicated that two of the‘major
purposes of teacher supervision are to promote the profes-
sional growth of teéchers and to improve student learning.-
Yet it -seems certain that the term "supervision" haé both .
negatiye and positive connofations for teachers, with most
of the'emphasis falliné on the positive aspects in the more
recent literature. However,gsﬁpervision of teachers, as
opposed to supervision by teachefs, is necessariiy linked
to the édminisﬁrative’function, and often has‘negative
Valencé'for teachers. Superviéory control of teachers may
be.tightly imposed by mandate, ér loosely applied'by
granting widé discretion to.teachers. '

During the last ten years, in the literature if not
always -in practice, supervisory roles appear to be almost
’ equated with consultative and advisory activities which
emﬁhasize staff rather than liﬁe functioﬁs, and céllegial
rather than authority relétionships. In these respects,
supervision appears to have positive valence for teachers.
Of courée, the supervisor has to face the'poséibility of
"conflict between the evaluative and helping functions of

his supervision.




|}

al.

2.

Literature ?ublished since 1970 in the area of
supervision recommends certain supervisory techniques
and practices as being high;y effective in improving the
teéching—leafning process. . Howéver,-improvement of this

process seems dependent upon teacher attitudes toward

' 4

supervision.

While the principal is responsible for ensuring
that his staff is adeqﬁately'supervised, he may delegate
the task of supervision.to other~personnel. This does
not, however, relieve the principal of the ultimate re-
sponsibilitylfor effective supervision in his school.

.There is a wealth of research investigating the
‘principalis supervisory and leadership styles. Only three
findings are to be mentioned heré. Firsfly, Anderson and
Brown (1966;12), as a result of An&erson's reseafch using
Stogdill's Leader Behavior Descriptién Questionnaire (Form
.12), repcrted that in terms of téacher satisfaction,'the.
"good" supervisor appears to be one who leads his. staff .-
;frequently,.irreséective of the.style of his leadership.

Secpndly, McNéﬁara and Enns (1966:7) reported'.
McNamara‘s research. He‘used Fiedler's Least Preferred
Co-worker instrument in conjunction with a measure called

the  Group Atmoéphere. The findiﬁgs showed that staff




3
acceptance of the principal is a cruciél factor in his
1eadersﬁip effectiveness. .

And thirdly, Parsons' (1971:8) study led him to
recommend that persons far removed from the teacher,
,reéardless of their supervisory skills; are unlikely to
affect teacher behavior. The ﬁost influential supervision
is likely.that.which is carried out by the.prinpipal.

From these stuaies,‘it may be concluded that it is
not the leadership or supervisory style of the principal
that is significant so ﬁuch as teacher acceptance.of that
.style.

‘The effectiveness of supervision, then,'will
.depend on teacher atti£udes toward -the supervisory process.
.Unless teachers are satisfied with the supervisioh thef
receive, it will not have the desired effects of promoting
professional. growth .and improving student learning.

It is impefative, therefore, that supérvisoré be-
come aware'of and understand'téacher expectations of the
supervisory process. Teacher satisfaction with supervi-~
sion may be conceptualized as one element of (but distinct
from) job satisfaction. It would éeem,to rélate to the
perceived differeﬁce between what an individual would pre-~

fer and what is actually experienced.




Statement of the Problem

The problem of this study was two~fold: (a) to
determine fhe degree of agreement between teacher percep- -
tions of actual and preferred supervisory behavior in-
Montana schools during the 1978-1979 school year; and
(b) to determine if a relationship exists between teacher
satisfaction with supervision and the difference between
teacher perceptioﬁé of actual and preferred supervisory

behavior.
Contribution to Supervisory Theory and Practice

The study was designed to indicate if the super-
.visory practices recommended in the literature since 1970
were really those practices £hat teachers would prefer.
If they were not, one may question the theorefical bases
posited in the literatuxe for these practices. |

It was also aesigned'to help supervisors to under-
stand teacher preferences for particula; supervisory
practices, énd to recoénize those discrepancies between
‘ actual and preferred supervisory behavior that céntribute
most to teacher satisfabtion.  |

Consequently, the study may lead to the
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establishment of more effective supervisory programs in

the schools.
' General Questions to be Answered

The questions considered in this study were:

1. HoW often do.supervisdrsAactually use each of
the supervisory practices recommended in the literature
vsince.1970? |
2. How often would teachers prefer their super-
‘visors to use each practice?

3. How satisfied .are teachers with the supervi-
sion that they actually eﬁperiénce? |

4. 1Is there a Significéht differénce begween the
supervisory practices that teacheré would prefer aﬁd
those that they actually experience?

5.5 Are the differences betweén actuai and pre-
_férred ;upervisory practiées significéntly related to the
degree of teacher satisfaction with supervision?

6. For each of quésfions 1, 2, and 3, does re-
sponse depend upon whether teachers belong to one of the
following sub—caﬁegories:

(a) elementary, juniof high, or senior high

teachers?




6
(b) male or female teachers? : N

(c) beginning or experienced teachers?

General Procedures
This study began with an extensive review of
literature related to supervisory Eehavior and teacher
'satisfaction. This provided the basis for a survey ques-
.tionnaire designed to.gather data frém feachers in
Montana public schools.
To fulfill the study pﬁrposes it was necessary to
complete the following tasks:
1. identify trends in supervisory behavior‘recom—
mended in literature on supérvision published since 1970f
2. identify crite;ia which may be used to assess
teacher satisfaction With supervision, -from the current
literature on job satisfaction as it related to supervi-
sion; .
3. develop a gquestionnaire to measure:
(a) feacher perceptions of actual supervisory
behavior;
(b) teacher percepfions of preferred supervi-
sory behavior, and

(c) teacher satisfaction with supervision.-
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The instrument was reviewed by £he fol;owing
experts in the area of supervision to ensure content
validity:

Dr. Thomas J. Sergiovanni, Head

Department of Admlnlstratlon, Higher and Contlnulng

Education
College of Education
University of Illinois at Urbana-Champaign

Dr. Robert Bryce

Department of Educational Administration
The University of Alberta

Edmonton, Alberta, Canada

Dr. Robert Van Woert

Department of Educational Administration
Montana State University

Bozeman, Montana

Dr. Milton K. Negus
Superintendent of Schools

Bozeman Public School District #7
Bozeman, Montana

In addition, these gentlemen made a number of valuable

suggestions regarding the wording of particular items and

guestionnaire format.

Following this, a pilot study was conducted to

determine the test-retest reiiability of the instrument.

The questionnaire was administered on two different occa~

sions to twenty members of a graduate class in Curriculum

at Montana State University during Fall Quarter, 1978.

As

a result of this pilot study, three items were eliminated
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from the original instrument, and all of the items
retained had a reliability co~efficient equal to or
.greater-than .85.

The final guestionnaire was admihisterea tb a sys-
tematic random sample drawn from a list of all publié
school teachers in the state of Montana.

The data has been analysed and the findings pre-
sented. From the findings, conclusions have been drawn

and recommendations made for effective supervisory prac-

tice and for further study.
Delimitations

The study was delimited to the 1978-1979 school
year, and considered only the perceptions of a systematic

random sample of\teachefs.in Montana public schools.
pefinition of Terms

Supervisof: a persdn responsible for the super-

vision of a teacher in a school.

Supervisory behavior: things supervisors do to

promote student learning and the professional growth of

teachers. In this study, the above is operationalizea in
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9
'terms‘of diménsions derived from the. literature since
1970 which recommends specific supervisory techniques and
practices.
Teacher: a member of.the school faculty who
- spends the regular school day ih é-teaéhing—learning situ~
ation with students.

Beginning teachers: teachers with one to three

years of experience.

Experienced teachers: teachers with four or more

years of experience. ’

Elementary teacher: & teacher of grades one to

six.

Junior high teacher: a téaéher of grades seven
to nine.

Senior high t?acher: 'a-teadhervof_grades ten to
twelve. |

" satisfaction: the contentment resulting from the

~gratification of a need or want.

Job satisfaction: the extent to which the insti--
tutional role expectations are congruent with personal
need-dispositions.

- Teacher satisfaction with supervision:  the degree
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" of satisfacfion that a teacher e#perienées as a result of

actual supervisory behavior. In this study, it.is concep-
tualized as one element of (but distinct from) job satis-

faction.
Summary

According to the recent literature, supervision is
intended to have a positive effect on teachers. Specific
supervisory techniques-and practices are recommended be-
cause they are thought to promote professidnal.growth and
to' improve student learning.

Research findings suggest, however, that'theA
effectiveness of supervisory behavior will depend upon
teacher attitudes toward the supervisory process.

The purpose of: the stﬁay, then, was to compare
teacher attitudes toward the recommended supervisory tech~
niques and practices wifh'teacher_attitudes'towafd‘the
actual supervisory behavior they experience in the schools.
The study also determined if teacher satisfaction witﬂ
supervision rélates to the difference between actual and
preferred supervisory behavior.

By helping supervisors to understand the
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supervisory behavior preferred by teachers, the study
should contribute to better supervision in Montana

séhools.
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CHAPTER IT
REVIEW OF LITERATURE

This chapter contains a review of the literature
relating sﬁpervisorf behavior, perception, and teacher
satisfaction. It also contains a review of the literature
presenting current theory and practice in the area of
supervision. The method of organization is as follows:

1. Conceptual Féaméwork |

. Reéearch Related to the Conceptuél Framework
. Supervision Defined

2

3

4. Theory of Supervision

5. Current Trends in éupervisory Practice
] :

. Bases for Questionnaire Déveiopment
Conceptual Framework

Luthans (1973:326-329) developed a moael of human
behavior which enables the relationship between sﬁpervi-
sory behévior, perception, and teacher satisfaction'to be
established. The model uses an intéraction approach to
integrate the classic stimulus-response (behavioristic)
view that behavior is determined by the situation, witﬁ
the humanistic (psychoanalytic) view that behavior comés

from within the individual . (Luthans, 1973).
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Working from a:simple definition of_behavior as
". . . something an organism does," Luthéns proposeé‘the'
S« 0-B model. Thié represents a causal sequence.- S, the
situatidn,.incorporates the immediate stimulus, the phys-
ical environment and the sociocultural environment. The

human organism, O, includes the.physiological being as

well as the psychological processes and personality.‘ A
key aspect of the model is the interaction between S and O

which precedes B, the behavior:

The interaction usually takes the form of the o's -

interpreting the immediate S. The type of interaction
- can be thought of as perception. ' However, this is

only one simple form of interaction. In the S«+0-5B

model, the perceptual process is part of the 0O, along

with the other psychological processes of learning

and motivation. (Luthans, 1973:328)

The formal definition of“perception is consistent
with this analysis.. Locke (1969:316) considers perception
to include: .- "(a) ‘the awareness of existents (resulting.
from éutomatic'infegration of sensations by the brain) and
(b) cognitive judgements."

" Applying Luthans' definition above, supervisory
behavior is simply things supervisors do. Supervisory
behavior can be considered as a stimulus for the behavior

of teachers. Alternatively, it can be considered as a

response to the behavior of teachers.
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Satisfaction and dissatisfaction ﬁay be seen as
arising. from perceptions associated with interactions
between the situation and the human organism. In consid-
ering job satisfactien and dissetisfaction, for example,
Locke (1969:316) proposed that: "Job satisfaction and dis-
satisfaction are a function of the.perceived relationships
between what one wants from one's job and what one per-
ceives it.as offering or entailing." Similarly Miskel,
Glasnapp and Hatley (1975:40) suggested that the basic
postulate of most conceptualizations of job. satisfaction
relates to this-perceived difference between an individual
expectation (arising from within the human orgénism) and
what is actually experienced (perceptions of -the situa-
tion).
l//" Teacher satisfaction with supervision is concep-
tualized as one element of (but distinct from) jOb satis-
facthnf Hew1tson-(l975:13) suggested that it may depend
on two critical aspects of professional autopemy: firstly,
their involvement in decisions which directly affect them;
and secondly, the supervisory practices of administrators
who have the hierarchical power to thwart their needs qu

esteem and autonomy.




15
Research Related to the Conceptual'Framework

Halpin (1969:290)'demonstrated.that "leadership
consideration” and "initiating structuré".are key dimen-
sions of leadership behavior. Initiating Structure,refers
to the leader's behavior in delineating the relationship
between.himself'and subordinates, while Consideration
refers to behavior indiéative of trust, respect, and
warmth. |

House, Filley and Kerr (1971:19) found strong
support for the hypothesis that subordinates' satisfaction
is positively related. to Consiaeration. -

Miskel, Glasnapp and Hatley_(1975:40) hy?othesized
that.attitudinal discrepancies between motivational fac-
tors and organizational incentive factors are-significant
predictors of educators' job'satisféction. In addition,
they proposéd that a primary life interest factor may
serve as an intéfvenihg variable} The findings of fhe
study tended to support thiSAhfpothesis for some éaucator
_groups and predictor components thoﬁgh beta weights and
amounts of explained variance were low. . A key finding

was that:
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The strongest support for the theoretical model
was found in relation to the intervening status of
the primary life interest variable. - With the
exception of the scores of central office adminis-
trators, this variable exhibited a significant beta
weight for all groups indicating that the greater
the primary life interests were in the job, the
higher was the level of satisfaction. (p..51)

Herzberg's theory of motivation, first proposed

in 1959, made explicit the relationship between adminis- .
./ ’.‘ -
trative behavior and subordinate satisfaction. Herzberg
proposed that factors which contribute to job satisfaction
include achievement, recognition, the work itself, respon-
sibility and advancement. . On the other hand, factors
which contribute most to job'dissatisfac£ion include
salary, interpersonal.relétions, supervision, working
conditions, policy and administration. Herzberg (1974)
mentioned that he performed his -studies in business and
industry.

Sergiovanni (1967) replicated the Herzberg
studies with teachers and found that achievement, recog-
nition and responsibility contributed most to satisfac-
tion, whereas interpersonal relations (subordinates and
peers), school policy and administration contributed most

to dissatisfaction.

A key decision facing a supervisor is -to determine
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the extent to which teachers should pérticipate in deci-
sion-making processes. Schein (1970:77) observed: : M
The number of studies which have shown, both for
productivity and for the satisfaction and’ psychologl—
cal growth of. employees, the superiority of supervi-
sory strategles which involve employee participation
in decision-making, are now sufficient to suggest
strongly tha% more shared decision-making, greater .
influence for employees, and power equalization should
be considered serlously for many kinds of organiza-
tions. .
Belasco and Alutto (1972:50-54) used a discrepancy
approach to examine the relationship between levels of
teacher satisfaction and the extent of their participation
in decision making. They‘found that teachers who are
decisionally deprived report'significantly lower job
-satisfaction.
The relationship between perception of role
(received role) and job satisfaction was explored by
Greene and Organ (1973:95), who state:
. . . a person should ideally not only correctly
perceive what others expect (role accuracy), and have
.a subjective sense of certainty in how to meet those
expectations (role clarity), but also be in agreement
with others about what those expectations should be
(role consensus).

Thompson'(l97l:349)'ihvestigated the interrela-

tionships of self—perceptiph, ?erceived supervisory style .

and job satisfaction for professional employees and
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administrators in a state department of education. More’
supportive styles of leadership were found to be associ-
ated with higher levels of job satisfaction with thé‘
effect moderated by favorable self-perception.

These findings emphasize the importance of the

perceptions of teachers when one is considering the effect

of supervisory behavior. on teacher satisfaction. Super-
visors need to realize that responses both in themselves
and in teachers are a function of perceptions. For this
reason, supervisors must understand the nature of individ-
ual differences in respect to factors which might promote
subordinate satisfaction. TheAp£imary life interests of

teachers will: vary, for instance.

pa Nevertheless, it seems that teacher satisfaction

is generally enhanced by supervisory behavior which facil-
itates and promotes achievement, recogﬁition and responsi-
bility,_which ensures teacher involvement in decision

making, and which is high on the Consideration dimension

"of leadership. -

Supervision Defined

Burton and Brueckner (1955:85-88) identified cer-'

tain principles Whidh.govern‘the operation of supervision.
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Included in-these principles are two'which.state that
"The.ultimate purpose of supervision is the promotion of
pupil growth", while "The immediate purpose of supervision
is co-operatively to develop favorable settings for
teaching and learning.”

Harrxis (1963) defined.suéervision as:

What school personnel do with adults and things
for the purpose of maintaining or changing the opera-
tion of the school in order to directly influence the
attainment of the major instructional goals of the
school. Supervision has its impact on the learner,
then, .through other people and thlngs.

Wiles (1967) described the superv1sor's role as
one of “supporting, assisting, .and sharing, rather than
directing.”

Sergiovanni and Starratt (1971:9-13) pointed out
that newer patterns of supervision ". . . depend largely
upon pfomoting the pérsonal'and profeséional growth of the
entire sfaff. . " They defined supervision as: ". . . &
process used by those in schools whd have responsibility

for one or another aspect of the schools' goals and who

" depend directly upon others to help them achieve these

~goals.”
They emphasized (1971:10) that what differentiates

supervisory behavior from other forms of organizational
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behavior is "actién to achieve goals through other people."
For example, a principal who works to improve the effec-
tiveness of the educational‘program'for students by help-
ing teachers become more effective in the classroom is
behaving in a supervisory way.
' | An interesting corollary mentioned by Sergiovanni
and Starratt (1971:13) is that "when administrators and
others-decide to behavé in a supervisory way, they .adopt

the perspective of change agent."”
Theory of Supervision

-Sergiovanni and Starratt (1971:15-16) presented a

synthesizing theory of supervision:

The theory identifies.and describes three sets of
variables. One set, the organizational success var-
ables, represent the output which results from school
efforts and activities. Another set, the intitiating
variables, represents those assumptions, actions, be-
lief patterns, and modes of operation which are .best
described as administrative and organizational. The
third set, the mediating variables, constitute -the
fabric of the human organization of any school.

The theory suggesis that WOrkingvto affect change

in the mediating variables (which include such variables

as teachers' attitudes, levels of job satisfaction, com-
mitment to‘school‘goals, levels of performance goals held,

.levels.of group loyalty, degree of confidence and trust,

A
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‘sense of power and influence) will in the long run in-
crease the schools"effectivenese. |
© Sergiovanni and Starratt defined the newen pat-

terns of action by supervisors which atEempt to change the

mediating variables as enlightened supervision. Thej
contended that "Enlightened supervision . . . fully co—.
ordinates, develops;'and utilizes the resources of the
human organization."‘ They proposed (1971:124) that their
concept of enlightened supervision entails: ". . . the
principle of supportive relationships, group methods of
supervision, Theory Y assnmptions, self-control methods, .
ability authority, and so on.““They added (1971:162)
that "The enlightenedlsupervisor works for his own extinc-
tion."” |

Of course, exceptions wili'exist. For. example,
Dubin (1965:487) argued plau31bly agalnst an unqualified
acceptance of managerial assumptlons characterlzed by
McGregor's Theory Y or Argyris' growth assumptions- "Work
for probably a majorlty of workers, and even extendlng
into the ranks of management, may represent an institution-

al setting that is not a central life interest for its

participants." A philosophy of direction and control
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may be appropriate fér certain individuals,, Once again a
supervisor will need to take into account_individuai dif-
ferences in worker motivation and primary life interest.
Seréiovanni and Starratt (1971:86) made a similar
point: - | _ N

Enlightened supervision recognizes that forces in
the client may require the supervisor {to behave in a

variety of ways. Highly dependent teachers will need .

paternalistic supervisory environments, and non-

commit?ed studepts will require close-controlled

supervisory environments. -
Nevertheless they added that "the enlightened supefvisor
works to end client dependency and-to increase client .
commitment." - )

‘Sergiovanni and Carver (1973:63) stated that
"esteem is the most powerful motivato; for today'si
teachers." Teachers need to feel important as pérsons
(self-concept) and as recognized, respected, and competent
profeséionals (professional concept). To this end, thef
suggested (1973:118)'that the supervisor is responsible
for "insﬁriﬁg that thé new teachér's career in the school
is characterized by early, if not immediate, success." _

..Sergiovanni.and Stafratt (1971:49) stated that "a

more equltable distribution of power, authority, and

status is a prerequisite for the success of enllghtened
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supervision." It seems likely that many ‘teachers will
increase their self-esteem by participating‘in meaningful

decisions related'td'their work.

It is obvious, then, that the success of a super-

visory program will depend on the general supervisory
climate in the school and on the educational leadership
abilities of the supervisor.

Rubin (1975) identified four areas of professional
~growth- of teachers:

1. Growth in sense of purpose, philésophy and

meaning with respect to education.

2. Growth in one's understanding of students.

3. Growth in one's knowledge of subject matter.

"4, Growth in one's mastery of technique.
In each of these areas, teachers need to talk with other
teachers.. This interaction is the 1ifeblood of prdfes—
sional growth and of educational program development.

' Professionals in schools need opportuhitieé for mutual

exchange of information. and ideas.
Current Trends in Supervisory Practice

Sergiovanni (1977:371-436) distinguished between
"evaluation which'emphasizes on~going growth and develop--
ment" (formative evaluation) and évaluation which is con-

cerned with "judging and rating the‘teaching" (summative
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evaluation). The latter is a basis for granting tenure,
or increments, or for recommending dismissal. -The former
' is more career-oriented. Its purpose is to improve
teacher effectiveness, to inspire érofessional gfowth, and
to shape a successful career. |

Sergiovanni aﬁd_Starratt (1971:180) stated £hat

"Emerging supervisory practices are characterized by an
increased émphasis 6n professional work groups." They
added that:

In enligﬁtenéd superviséry environments supervi-
sors work with teachers, teachers work with teachers,
and teachers work with students in problem-solving,
feedback, evaluation, and decision-making relation-
ships which focus on improving the educational pro-

~gram and increasing teacher-learner effectiveness.

Sergiovanni and -Starratt (1971:180) stated that

"Enlightened supervisors use group methods (of'supervi—'
sion) ." Teams of experts (including, for example, the
principal, a»department head, and one or more éolleagues
skilled in the teacher's specialty) secure, over a period
of time, a valid and reliablé sample of the £eachér's
tétal behavior. This implies the availability.df time for
committees to meet for pre-visitation and post-visitation

conferences with the teacher, for group discussions aimed

at the sharing of mutual problems, for the provision of
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demonstration lessons;: for observation—team visitations,
and so on. The use of group methods of supervision; in-
volving an interaction between peers, is particularly

relevant to instructional improvement over a period of

time.

Because teacher esteem is important, evaluation
must take place in a constructive and non-threatening
atmosphere. To this end, criteria for éppraisal‘must be
agreed to and clearly understood by the teacher.

Cogan -(1973:10-12) identified eight phases to the

cycle of supervision:

1. Establishing the teacher-supervisor relation-
ship . This entails building a relationship based on
mutual trust and support, and 1nduct1ng the teacher
into the role of co-supervisor.

2. Intensive planning of units and lessons with
the teacher.

3. Plannlng of the observation strategy by
teacher and superv1sor. .

4., Observing in-class 1nstructlon. :

5. Careful analysis of the teaching~learning pro—

. cess. This entails an attempt to .identify patterns
of teacher behavior which exist over tlme, and their
effect on classroom activity.

6. Planning the conference strategy.

7. Holding the conference.

8. Resumption of planning.

Cogan's practices could be adapted readily to . ©
_group methods of supervision. Depending-upon the nature

of the problem, varying coalitions of interdependent
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expert professionals could work together with the teacher.
Supervision then becomes a support system designed to
deliver assistaﬁcé directly to tﬁe teacher.

Sefgiovanni (1977:380) suggested that sﬁpport
should be both psychological (toward accepting and en-
Hcouraging the teacher) and technical (making available
teaching and professional practice alternatives).

Feedback giveh to the teacher should be descrip-

tive rather than judgmental, specific rather than general,

and at a time as close to the actual behavior as possible..

‘Moreover, due to the necessity of summative evaluation
eventually, Sergiovanni (1977:381) stressed the importance
‘of relying as much as possible on information whose accur-
acy can be reasonably documented. He added (1977:435)
that:

. . . the actual evaluation report records should
be supplemented by a brief, simple accounting system -
which indicates with whom (he) has worked, the nature
of his supervisory activity, and the time spent with
each teacher and on each activity.

The supervisor must be able to provide evidence of posi-
tive action taken in designated areas of need.

Sergiovanni (1977:384) stated that "An early step

in developing an evaluation program is the development of

a set of agreements. . . for the department." He added
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(1977:387) that "Linking . e . ratings'to a sef of depart-
ment agreements‘establishes credibility to the‘evaluation
strategy."” |

Sergiovanni (1977:389) indicated that "teachers
should be engaged continuously in a cycle of target set-
ting desigﬁed to improve competencies in eaqh_area of
professional growth."

For many teachers, self-evaluation should even-
tually become the primary means of effecting improved
teaching performance. 1In this reséect, it is the respon-
sibility of each teacher to plan for his own success; it
is the responsibility of his célleagues-to advise him and
help him; it is the responsibility of the supervisor to
give counsel in planning, and to lend encouragement aﬁd
support; and it is the. responsibility of students to pro-
vide feedback to the individual teacher, which he may use
at his discretion in setting future job targets for im-
provement. |

Cdnsistent with Sergiovénni, and with Cogan, is
Redfern's "Performance Objectives Approach", as outlined
by Lyle Berg.(l975). This consists of a co-operative
appraisal plan, based on specific job targets. Bérg .

described a six step cycle as follows:
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1. Writing job descriptions. The individual's
job is defined and the responsibilities he accepts are
detailed. These will reflect the major policies and
goals of the school district, and will be written by
committees including teachers. .

2. Determining job targets. : These plnp01nt areas
in which :the teacher believes improvement is needed.
This is a practical application of self- evaluatlon,
and derives its direction from the major goals and
responsibilities in the job description, and from
descrlptlve feedback.

The teacher has an opportunity to consult with his
supervisory committee members to discuss the goals he
wishes to attain, to. establish a time frame, to ask
for additional resources or help, and to determine how
completion ©f (and progress toward) the target will be
measured. :

, 3. Stating target activities. These show how the
targets will be reached, and include. a tentative
~schedule for action.

4.  Collecting data. ZEvidence of progress is col-
lected by the teacher and, independently, by his
appraisers. During this time, the educator and his
appraisers meet regularly to discuss how data should
be collected, and to document progress.. All methods
used should be known and agreed upon by both parties.

5. Analysing the collected data. The teacher
and the appraisers analyse the collected data ‘indepen-
dently at first. They then meet as a committee to
discuss, compare, and cross-check findings and opin-
ions. Diagnosis follows.

6. Preparing.the final report. The teacher and
his appraisers meet to evaluate the work and document
the completion of the job target. Follow-up activi-
ties are suggested and future job targets are dis-
cussed.

Such- an approach, ‘then, is co-operative, is diag-
nostic rather than judgmental, enhances personal and pro-
fessional self-respect, fosters self-evaluation, and

encourages experimentation. It also provides a supervisor
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with dqcumentation of everything done by himself and/or

his delegated'committee to help improve teacher effective-

ness. -

Bases of Questionnaire Development

In the light of the literature reviewed, the

following supervisory practices were identified as

appropriate for research purposes:

Supervision related . to classroom visgitations.

A. Before:

B. During:

" C. After:

1.

nm o W N
[

departmental agreements, including a
written statement definihg'role and
responsibility.

helping to plan units and lessons-

-performance expectations

pre-visitation conferences.
evaluative criteria and methods
frequency of classroom evaluation
visits'

adequacy of time spent. in supervision
help in understandiné students

post-visitation conferences

“immediacy of feedback




11.

12.

Supervisory support:

30
nature of feedback
help in undefstanding values and as-
sumptions underlying teaching

behaviors

A. Psychological:

13.
14,
15.
16.
B. Technical:

17.

18.
19.

concern for people
availability for consultation
collegiality

encouraging the use of discretion

facilitation of teaching, by provid-
ing the necessary resources and
assistance

provision of demonstration lessons

arranging visits to other schools.-

Supervisory outcomes.

A. Related to individual and professional development:

20.
21.
22.

23.,

self~evaluation

setting of job targets

.inservice education

encouragement to pursue further train-.

ing -
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24, Dparticipation in cur;iculum evaluation
and revision ‘
25, ‘encouraging experimentation and in-
novation ‘

26. bringing new developments in education

to the attention of teachers

B. Related to school climate:.

27. using.group methods of supervision
28. facilitating sharing and communication
between teachers

29. openness of the supervisor to feedback.

4

Furthermore, based on the literature reviewed, the

following criteria were selected as being suitable for as-

sessing teacher satisfaction with supervision:

l.

2
3
4
5.
6
7
8

improvement of student learning

improvement of instruction

‘promotion of professional development

promotion of self-esteem

supportive interaction between peers
decisional involvement

recognition

influence
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9. nature of the supervisory climate

10. overall satisfaction.

Summary

The:réview of 1iterature.begén by using a concep-
tual framework to relate the concepts of supervisory
behavior,'perception, and teacher satisfaction.

Then a consideration of résearch related to this
framework emphasized the importance of perception in the
supervisory process, and identified several critieria fdi
the evaluation of teacher satisfaction with supervision.-

'There:followed a gection defining supervision in
terms of "action to achieve goals through other pecple."

Next, a synthesizing'theory of supervision
stressed the importance of humanizing the supervisory
process, by promoting .the personal and professional‘grqwth
of the entire staff. It Wés.suégested that such enlight-

ened supervision would evoke responses from subordiﬁates

characterized by high commitment to the work of the school,

high loyalty to the membership, high performance goals,
and ‘a desire, combined with an opportunity, for personal
and professional growth.

There followed a discussion of the currenf’trends
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in supervisory practice based on the above theory.
The review concluded by deriving from the liter-
ature reviewedAthe bases.for the development of a

gquestionnaire.




CHAPTER III
PROCEDURES

‘ The problem of this study was: (a) to determine
the degree of agreement beﬁweeﬁ teache£ pérceptions of ac-
tual and preferred supervisory behavior in Montana public
schools during the 1978-1979 school year; and (b) to re-
late differences between.actual énd preferred supervisory
behavior to the degree‘of teacher satisfaction with
supervision.

’

An instrument was pfepared and mailed to a system-

atic random. sample drawn from a list of all teachers in

the state of Montana. Personnel at the Office of Public
Instruction in Helena provided the reseérchef with access
to the names and school addresses.of all the public
school teachers in Montana .for the 1978-1979 school year.
The survey instrument asked the respondents to ip—
-dicate the supervisory practices they would prefér; the
supervisory practices they actually experienced, and their
degree of satisfaction witb supervision. (See Appendi# B).
In this chapter, the following topics are dis-
cussed:
. 1. Population description and sampling procedures

. 2. Description of investigation categories

N\




— = - e L t AN L Ll I L

35
3. Methqg of collecting data.
4, Method of ofganizing data
5. Staﬁistical hypotheses
6. Method of analysing data
7. Precautions taken for accuracy

8. Summary

_Population Description and Sampliﬁg Procedures

~

The popula%ién consisted of all teachers employed
in Montana public schools during the 1978-1979 school year.

Following the method outlined .in Ferguson (1976:132)
a systematic réndom sample was drawn from a list of all
;eachers in the state of Montana. The total number bf
teachers to be sampled was determined from the following
fofmulae: no=t2pq/d2 and n=n0/1+(no/N) {Cochran, 1977:
75-76) . In the formulae, t is the abscissa of the norﬁal
curve which cuts off an area, alpha, atlthe taiis.' The
-proportionél‘division,of the attributes of the population
are represented by p and g. The margin of error is repre-
septed by d. The size of the population is represented by N.

To determine the number of teachers to be sampled
in this.étudy, t was taken as 1.96. Because the propor-

tion of the populatioﬁ attributes was unknown, both p and

q were taken as 0.5 to maximize -their contribution to the
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formulae. The margin of error represented by d was taken
as 0.05. With these values, no=384. |
Based on 10,000 teachers in the state of Montana,
the number to be sampled was 370. Choosing the first
teacher at random between 1 and 27, the systematic sample’

included every 27th teacher on the list.
Description of Investigation Categories

The_study compared the respohseé éf teachers ac-
cording to (a) teaching.ievel, (b) teaching experience,
‘and (c¢) sex, within eaéh of the following three investiga-
tion categories: |

1. Preferred supervisory practices.

2. Actual sﬁpefvisory practices.

3. Degree of satisfaétion with supervision.

The study also investigated two further categor-

e

ies, based-on "the responses of the total sample. “TH&se
were: ’

4, Differences between aétual'and preferred
‘supervisory pfactices;

5. Relationship between degree of. satisfaction

with supervision and discrepancies between actual and pre-

ferred supervisory practices..
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Method of Collecting Data

The researcher developed a questionnaire based on
the reviéw of the literature. This instrument was dé—
signed to measure teacher perceptions of actual and pre-
ferred ferred supervisory behavior, and teacher satisfac-

" tion with supervision. It also'obfained specific demo-
.graphic information concefningvthe respondents.

Because all the questionnaire items were estab-
lished from the literature, it was expected that the in-
strument would have content validiéy. Howevér, to ensure
this, the instrument was reviewed.by a banel of experts in
the area'of_supervision.. Thése were Dr. Thomas Sergiovanni

(Illinois), Dr. Robert'Brfce (Alberta), Dr. Robert Van
Woert (Montana State), and Dr. MiltbnnNegus (Superintendent,
Bozeman Public Schools).

A pilot study to determine the test-retest relia-

—— e e i
e =

‘bility was conducted by administering the same questionnaire

on- two different occasions to the same members of a graduate
class in Curriculum at Montana State University_during Fall
quarter, 1978. There was a four weék interval between ad-.
ministrations of the instrument (Ferguson, 1976). Scores

on each item were correlated. Only those items having a
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reliability co—efficiént‘of .85'or greater were included
in the final questionnaife. As a result of the pildt
study, three of the original items were excluded from the -
survey instrument. |

The final instrument, together with a cover leéfer
explaining the study, was mailed to each teacher selected
by systematic random sampling. A self-addressed, stamped
envelope was included in which the respondents could re-
turn the questionnaire. A follow-up letter wés sent to all
non-responding teachers about two weeks after the initial
mailing. (See Appendices A, B and C).

If a teacher failed to respond to just a few‘of _
the items, the researcher made a phoneAcall‘to-that teacher
and thereby obtained the missing data. This enabled the
researcher to use for analysis only completed‘questionm

naires.. The response rate for. usable returns was eighty-

two percent.

Method of Organizing Data

The data collectéd are éresented in the form of
tables. These tables. are set up as follows:

1. A table giving thé number and percentage.of
teachers involved iﬁ the distribution and return of thé.

questionnaire.
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2. Tables summarizing the demographic inform;tion
pertaining to the respondents.
3. TablesAcomparing‘response frequencies for

actual and preferred supervisory practices.

4. A table showing response frequencies for degree

of satisfaction with supervision.
Statistical'Hypotheses-

Because no basis existed for stating directional

alternatives, the null form only was used to state the sta-

tistical hypothéses. Therefore all null hypotheses were
‘tested against non-directional. alternative hypotheses. The
.05 level of significance was chosen, because the research-
er was'prepafed to accept a 5% probability of making a
Type 1 error. The consequences of doing so were not crit-
ical in an exploratory study of this nature. |
Similarly, because the consequences of making a

Type 2 error were also not critical, the .05 level of éig—
nificance was considered a good compromise value for this
purpose. Moreover, the relatively large sample size fur-
ther reduced the probability of making a Type 2 error
(Fe:guson; 1976:162—163).

| Envestigation.categdries 1 to 3 led to null‘hybo—

theses of the form:
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Hypothesis 1

Ho: Preferred supervisory practices are indepen-
dent of teaching level.

Hypothesis 2

- Ho: Actual supervisory practices are independent
of teaching level.

Hypothesis 3

Ho: Degree of satisfaction with supervision is

independent of teaching level.
Investigation category 4 led to a null hypothesis
of the form:

Hypothesis 4

Ho: There are no systematic differences in direc-
tion between paired responses to actual and preferred
supervisory practices.

For each of the ten different measures related to
degree of satisfactibn with supervision, investigation
category 5 led to a null hypothesis of the form:

Hypothesis 5

Ho: There are no significant relationships between
degree of satisfaction with supervision and discrepancies

between actual and preferred supervisory practices.

| I RNE N W LN
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Method of Analyzing Data

Hypotheses 1, 2, .and 3 were tested using the chi
square test of independence (Ferguson, 1976:195-198).

This enabled the researcher to aetermine if the row and
column variables are'independent'of one anﬁther, or if ré—
sponse to a particular item depends, for example, on
teaching level.

Hypothesis 4 was tested using a sign test
(Ferguson, 1976:385-386). This enabled the researéher to
"~ 'determine if, for each item, the difference between actual
score and preferred score is posifive for half the ;eséon—
deﬁts and negative for the other half, or if there is a
systematic difference in sign between paired responsés.

"Hypothesis 5 was tested uéing multiple regression
analysis (Ferguson,. 1976:455-464). This enébled the re-
searcher to determine if a significant relationship exists
between each of ten different criterion variables (meas-
ures.related to Satisfaction with supervision) ahd thirty-

one predidtor variables (absolute values of discrepancy

scores for each item related to supervisor behavior).  For
each satisfaction measure, a prediction equation may be

developed. This equation would then allow degree'ofteacher
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satisfaction with eupervision>to be predicted'from the dis—
crepancies between actual and preferred eupervisory behav-
ior. | | | |

Precautions Taken for Accuracy

In an atteﬁpt to eliminate error, eaeh sufvey in-
strument. returned was initially hendfchecked by the. re-
searcher for obvious omissions or discrepancies. Where&er
a small number of responses were missing, a phone cail to
the teacher concerned enabled the reseercher to obtain the
missing data. |

The data was then placed on Fortran coding fo;ms,
first by-the~ieseercher,.and then by an independent agent.
A third individual then checked one form.against the‘other
te ensure that transfer of data from the queetionnaire
was.eccurate.

Under the supervision of Dr.~Alberﬁ SuVak,
Director; Testing and Counseiing-Service, Montana Staﬁe
University, fhe deta was next transferred‘to-standerd_key‘
punch cards at the Montana. State University Computing'
Center. Dr. Suvak personally programmed and supenvieed.
the various data analyses, which were done by computer.

To further_guardvagainst error, the researcher has
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made periodic checks of calculated values using a pockét
calculator.

Summary

To .answer the problem of this study, a valid and
reliéble questionnaire was prepared and mailed to a sys-
tematic random sample drawn from a list of all public
school teachers in the state of Montana. fhe instrument
was designed to measure teacher perceptions. of actual and
preferred supervisory behavior, and teacher satisfaction
with supervision. '

The data collected was compiled in thé form of
tables. . Statistical hypotheses, stated in the null form,
were'tested at the 0.05 level of significance againsf non-
directional alternative hypotheseé. Sfatistical procedures
used to analyse the data included the chi square test of
independence, a sign test, and multiple regressidn analy-
sis. To ensure accuracy, all computation was done by

computer.
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CHAPTER IV
DATA ANALYSIS
Introduction

The problém of this study was: (é) to determine
the degree of agreemenf between teacﬁer perceptions of
actual and preferred supervisory behavior in Moﬁtana pﬁbn
lic schools during the 1978-1979 school year; and (b) to
relate differences between actual and preferred super-
visory behdvior to the degree of teacher satisfaction with
supervision. | |

'The instrument was mailed with a cover letter and
a stamped, self-addressed envelope to all éarticipants on
February 20, 1979. A follow-up remindér was mailed fo all
non-respondents’ two weeks later on March 6, 1979. (See
Appendices A, B and C). |

All instruments received by the researcher on or
before April 3, 1979 were used as the data base fér fhis
study. | |

Following is a tablé displaying the percentage of

returns:
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Table 1

Number and Percentage of Questionnaires Returned

Sent Returned Usable Returns Percent

370 330 305 ' 82.5

The method of organization of the rest of this
chapter is as follows:
1. Descriptive Statistics
Personal data
Supervisory behavior: actual and preferred
Satisfaction with supervision
2. Inferential Statistics
Chi square tests of independenée
Sign tests
Multiple regressibn analyses

3.  Summary
Descriptive Statistics

Personal data

. Three hundred and five teachers provided complete,

usable responses to the questionnaire. Table two displays
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the number and percentage of each sex.

Table 2

Number and Percentage of Respondents by Sex

Sex .  Number Percentage’
" Male 155 : 50.8
Female » "150 ' 49.2
Total 305 B 100%

Table three displays the number and percentage of

teachers according-to main teaching level.

Table 3

Number and Percentage of Respondents by
Main Teaching Level

Main Teaching Level . Number. Percentage
Grades K to 6 . 719 - -, 25.9
Grades 7 to 9 68 : 22.3
Grades .10 to 12 . 83 Co 27.2
Other . _ 75 24.6

Total 305 _ ' 100%

The response category "other" refers to those tea-
chers who taught at more than one of the three distinc£
levels chosen for comparison in this stuay.

Table fbur displays the numbef_and percéntage of

teachers according to years of teaching experience.
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Table 4

Number and Percentage of Respondents by
Years of Teaching Experience:

Years of Teaching Experience Number Percentage
1 to 3 years 58 19.0
4 to 6 years 63 20.7
7 to 9 years: 48 15.7
10 to 12 years 43 - 14.1
13 to 15 years 37 . ‘ 12.1
16 years-and over 56 18.4
' ' "305 100%

Table five displays the number and percentage of

teachers according to the title of their primary supervisor.

Table 5

Number and Percentage of Respondents Accordlng

to Prlmary Supervisor

Primary Supervisor . Number Percenﬁage
Principal 222 72.8
Assistant Principal 18- 5.9
Department Head 17 5.7
Other 48 15.7
305 100% .

The response category "other" refers to supervisors

of instruction from central office,

dents.

or .county superinten-
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Table six displays the number and percentage of
teachers according to whether they have more than one

supervisor.

Table 6

Number and Percentage of Respondents by
Number of Superv1sors

Number of Supervisors Number Percentage

One supervisor . 183 60.0

More than one supervisor L 122 : ©40.0
Total 305 100%

Note that respondents who had more than one super-

visor were instructed to answer the remainder of the ques-

tionnaire with regard to their primary supervisor only.
(See Appendix B). ‘

Table seven displays the number .and. percentage of

teachers according to frequency of classroom evaluation

visits.
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Table 7 -

Number and Percentage of Respondents according to
Frequency of Classroom Evaluation Visits by Their
Primary Supervisor during the Current School Year

Frequency of Classroom

Evaluation Visits _ Number Percentage
Never . 83 ' - 27.2
Once , 107 . 35.1
2 or 3 times ' 84 27.5
4 or 5 times : 19 ‘ 6.2
6 or 7 times 5- 1.6
8 or more times , 7 o 2.3

Total ' 305 100%

Supervisory behavior

For each item associated with supervisory behavior,
tables are presented which compare how often each practice

was actually used to how often teachers would prefer each

pracfice to be used as part of the process of supervision.

Table eight compares actual and preferred use for

item l: "At the beginﬁing of each school term, my super-
visor provides me with a written statement defining my job

and detailing my responsibilities.”
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Table 8

Comparison of the Number of Respondents who
Rank Item 1 on a Five-Point Scale for
Actual and Preferred Use

Ranking Scale Actual Use Preferred Use
Never . 174 55
Seldom : 37 - 21
Occasionally 18 53

Often : | ' 7 38
Always 69 ‘ 138

Total 305 : 305

Table nine compares actual and preferred use for

[}

item 2: - "my supervisor helps me to plan units and’

lessons."

Table 9

Comparison of the Number of Responaents who .
--Rank Item 2 on a Five-Point Scale for
Actual and Preferred Use

Ranking Scale : Actual Use Preferred Use -
Never . ' 231 126
Seldom : . 43 ) 50
Occasionally - . 26 R , 112
often - 4 L 11
Always ' 1 o L 6

Total . 305 , . 305
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Table ten compares actual and preferred use for
item 3: "my supervisor states that he expects me to

achieve a high level of teaching competence.™

Table 10

Comparison of the Number of Respondents who
Rank Item 3 on a Five-Point Scale for
Actual and Preferred Use

‘Ranking Scale : Actual Use Preferred Use
Never X . 88 45
Seldom 34 18
Occasionally - 78 : 91
Often : . - 37 62
Always . 68 : 89

Total _ 305 -305

Table eleven compares actual and preferred use for
item 4: “"my supervisor holds a pre-observation conference

with me prior to any evaluation visit."
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‘Table 11

Comparison of the Number of Respondents who
Rank Item 4 on a Five-Point Scale for
Actual and Preferred Use

Ranking Scale . Actual Use ) Preferred Use
Never ' 188 - 58
Seldom o 34 16
Occasionally 24 82
Often 18 43
Always . 41 ) 106

Total 305 305

Table twelve compares actual and preferred use for

dAtem 5: "During the pre-observation conference, my super-

visor and I agree upon objectives for the lesson to be

observed."

Table 12
Comparison of the Number of Respondents who
Rank Item 5 on a Five-Point Scale for
‘Actual and Preferred Use

Ranking Scale Actual Use Preferred Use
Never 236 ' 89
Seldom - 18 - 20
~Occasionally 13 - : 65

Often 17 56 -
Always - 21 75

Total 305 - . 305
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Table thirteen .compares actual and preferred usé'
for item‘6: "During the pre-observation conferehce, my
supervisor and.I discuss the methods to be used to gather

information."

Table 13

Comparison of the Number of Respondents who
Rank Item 6 on a Five-Point Scale for
Actual and Preferred Use

Ranking Scale , Actual Use Preferred Use
Never ; 228 81
Seldom ] 24 19
Occasionally 20 - .83
Often : .13 o 48
Always - 20 ' . 74

Total ' 305 _ . 305

Table fourteen compares actual and preferred use
for item 7: "My supervisor spends sufficient time obser-
ving me to secure a valid and reliable sample of my

teaching behavior."
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Table 14

Comparison of the Number of Respondents who
Rank Item 7 on a Five-Point Scale for
Actual and Preferred Use

Ranking Scale _ Actual Use ‘Preferred Use
Never 70 : ' 3
Seldom : 75 . 13
Occasionally 56 63
Often . 53 =~ 97
Always 51 ' 129

' Total . 305 S - 305

Table fifteen compares actual and preferred use
for item 8: "As part of the process of supervision, my
supervisor helps me to better understand the students I

teach."”

Table 15

Comparison of the Number of Respondenfs who
Rank Item 8 on a Five-Point Scale for

Ranking Scale Actual Use

Never : 117 24
Seldom " 50 _ 19
Occasionally 7% : : 98
Often 41, 92
Always ©. .18 . 72

Total 305 : 305
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Table sixteen compares actual and preferred usé
for item 9: "My supervisor holds a post-observation con-
ference with me to give. me feedback as soon as possible

after any observation visit."

Table 16

Comparison of the Number of Respondents who
Rank Item 9 on a Five-Point Scale’ for
Actual and Preferred Use

Ranking Scale Actual Use Preferred Use .
Never 78 . 6
Seldom 32 6
Occasionally - _ 33 ' . 39
Often 33 45
Always 129 o 209

Total 305 305.

Table seventeen compares actual and preferred use

for item 10: "After each observation visit, my supervisor

_ provides me with feedback in-a supportive way."
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Table 17

Comparison of the Number of Respondents who
Rank Item 10 on a Five-Point Scale for
Actual and Preferred Use .

Ranking Scale Actual Use Preferred Use
Never ' 69 4
Seldom 34 . 9
. Occasionally ' 35 ‘ ' 32
Often , 44 ' 59
Always ' : ~ 123 . 201
Total 305- 305

Table eighteen compares actual and preferred use
for item 11: ."My supervisor provides me with a written

summary of each observation visit."

Table 18

Comparison .of the Number of Respondents who
Rank Item 11 on a Five-Point Scale for

Ranking Scale Actual Use Preferred Use
Never ' 87 5
Seldom 27 : 10.
Occasionally le . 38
Often : i 27 s 29

. Always - 148 - 223

Total 305 305
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Table nineteen compares actual and preferred use

for item 12: "My supervisor shows a real concern for me

as a person.,"

Table 19

Comparison of the Number of Respondents who
Rank Item 12 on a Five-Point Scale for
Actual and Preferred Use

Ranking Scale . Actual Use . .. Preferred Use

Never 13 0

Seldom 43 : 2

Occasionally 63 26

Often A - 55 ' . 60

Always . . 131 217
Total 305 o _ _ 305

Table twenty compares actual and prefefred use for-

item 13: "My supervisor is available to see me whenever I
need help or advice."

Table 20

" Comparison of the Number of Respondents who
Rank Item 13 on a Five-Point. Scale for
Actual and Preferred Use

Ranking Scale . . Actual Use , ... Preferred Use
Never 6 : 1 !
Seldom , 27 . . _ 2
Occasionally 40 13

Often . . 101 - 88
Always 131 201

Total 305 305
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Table twenty-one compares actual and preferred use
for item 14: '"As part of the process of supervision, my

supervisor facilitates my work as a teacher."

Table 21

Comparison of.the Number of Respondents who .
Rank Item 14 on a Five-Point Scale for
Actual and Preferred Use

Ranking Scale Actual Use Preferred Use
Never . ' 54 B 6
Seldom , 48 9
Occasionally . : 75 - 60
Often ‘ 60 95
Always © 68 135

Total - 305 . 305

Table twenty-two compares actual and preferred use
fo6r item 15: "During each school term, my supervisor pro-
vides me with the opporfﬁnity to watch demonstration

lessons.”

LY
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Table 22

Comparison of the Number of Respondents who
Rank Item 15 on a Five-Point Scale for
Actual and Preferred Use

Ranking Scale Actual Use Preferred Use
Never : 185 25
Seldom 62 25
Occasionally 34 130
Often ' : 11 67
Always h 13 58

Total 305 305

‘Table twenty-three compares actual and preferred
use for item 16: "During each school term,  my supervisor
provides me with the opportunity to visit the classrooms

of other teachers in different schools."

Table 23

Comparison of the MNumber of Respondents who
Rank Item 16 on a Five-Point Scale for
Actual and Preferred Use

Ranking Scale Actual Use - Preferred Use
Never 184 ' : 21
Seldom 53 24
Occasionally © 41 134
Often: ' . 8 - . 65
Always 19 61

Total "305._. - : 305
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Table twenty-four compares actual and p;eferred
use for item 17: "Discussion with my supervisor is a
mutual exchange of ideas and information between

colleagues."

Table 24

Comparlson of the Number of Respondents who/
. Rank Item 17 on a.Five-Point Scale for
Actual and Preferred Use -

Ranking Scale ' Actual Use Preferred Use
Never 25 .2
Seldom 50 2
Occasionally - 68 . 37
Often . 63 . 95
Always 99 - 169

Total . 305 . ' 305

Table twenty-five compares actual and preferred
use for item 18: "I am free Fo modify my supervisor's

suggestions at my discretion.”
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Table 25

'Comparison of the Number of Respondenté who
Rank Item 18 on a Five-Point Scale for
" Actual and Preferred Use

Ranking Scale Actual Use Preferred Use
Never ' 32 0
Seldom : 36 -5
Occasionally 68 6l
Often , 68 106
Always 101 " 133

rotal 305 305

Table twenty-six compares actual and preferred use
for item 19: "Following each observation visit, my super-
visor helps me to understand those teaching behaviors

which seem inconsistent with my stated objectives."

Table 26

Comparison of the Number of Respondents who
Rank Item 19 on a Five-Point Scale for
Actual and Preferred Use

Ranking Scale : Actual Use Preferred Use
Never . 116 - 17
Seldom . 52 21
Occasionally ' 64 84
Often ' ' 42 E 86
Always : ‘ 31 . ' 97

Total 305 .- _ 305
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Table twenty-seven compares actual and.preferred
use for item 20: "During each school term, my supervisor

expects me to use self-evaluation techniques.”

Table 27

. Comparison of the Number of Respondents who'
Rank Item 20 on a Five-Point Scale for
Actual and Preferred Use

Ranking Scale Actual Use Preferred Use
Never 74 8
Seldom _ 24 9
Occasionally 62 ' 85

Often . 66 - 92 .
Always. 79 111

Total 305 . ' . 305

Table twenty-eight compares actual and preferred

use for item 21: "During each school term, my supervisor

helps me to set job targets aimed at improving my teaching

effectiveness."”
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Table 28

Comparison of the Number of Respondents who
Rank Item 21 on a Five-Point Scale for
" Actual and Preferred Use

Ranking Scale Actual Use Preferred Use

Never 129 v " 15

Seldom ‘ 46 20

Occasionally 51 . 96

Often ‘ _ - 36 . 87

Always _ " 43 ‘ 87
Total 305 - 305

Table twenty-nine compares actual and preferred
use for item 22: "The inservice education my supervisor
provides is designed specifically to help me teach more

effectively."

Table 29

Comparison of the Number of Respondents who
Rank ITtem 22 on a Five-Point Scale foxr
Actual and Preferred Use

Ranking Scale ~Actual Use Preferred Use
Never 70 7
Seldom - 75 4
Occasionally . 82 - 55
Often : 30 ' 95
Always ' ' 48 ‘ © 144

Total 305 ' 305
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Table thirty compares aétual and preferrea use for
item 23: "During each school term, my supervisor suggests
that I should pursue further academic and professional

training.”

Table 30

Comparison of the Number of Respondents who
. Rank Item 23 on a Five-Point Scale for

Ranking Scale Actual Use Preferred Use:
Never 136 47
Seldom 62 27
Occasionally 68 - 118
Often 19 : 61
Always C 20 : 52

‘Total 305

Table thirty-one compares actual and preferred

use for item 24: "During each school term, my supervisor

allows me to participate in the evaluation of current cur-

riculum packages and materials that are available."
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Table 31

Comparison of the Number of Respondents who
Rank Item 24 on a Five-Point Scale for
Actual and Preferred Use

Ranking Scale . Actual Use Preferred Use
Never ‘53 3
Seldom 47 7
Occasionally - 54 59
Often : ] 61 113
Always 90 123

Total 305 305

Table thirty-two compares actual and preferred use

for item 25: '"During each school term, my supervisor

makes it possible for me to participate in the revision of :

curriculum programs."

Table 32

Comparison of the Number of Responden£5‘who
Rank Item 25 on a Five-Point Scale for '
Actual and Preferred Use. :

Ranking Scale Actual Use Preferred Use
Never : 43 ' 5
Seldom 39 3
Occasionally o " 63 ' 65
Often o 67 103
Always 93 - 129

Total 305 305
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Table thirty-three compares actual and preferred
use item 26: "My supervisor uses group methods of super-

vision."

Table 33

Comparison of the Number of Respondents who
Rank Ttem 26 on a Five-Point Scale for
Actual and Preferred Use

Ranking Scale Actual Use Preferred Use
" Never 196 91 -
Seldom 44 48
Occasionally 43 118

Often 19 , ' 43 -
Always 3 -5

Total 305 305 -

Table thirty-four compares actual and preferred

- use for item 27: "Supérvision takes the form of problem-

solving in work groups."
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Table 34

Comparison of the Number of Respondents who
Rank Item 27 on a Five-Point Scale for
Actual and Preferred Use

Ranking Scale Actual Use Preferred Use

Never 181 : 74

Seldom 42 32

Occasionally - 54 116

Often - . 18 58

Always X0 25
Total = 305 . 305

Table thirty-five compares actual and preferred
use for item 28: "My supervisor facilitates communication

between myself and other teachers.”

Table 35

Comparison of the Number of Respondents who
Rank Item 28 on a Five-Point Scale for

Ranking Scale Actual Use Preferred Use
Never 63 12
Seldom ' 50 .13
Occasionally 75 57
Often : 57 - 98

: Always " 60 © 125

Total 305 305
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Table thirty-six: compares actual and preferred

use for item 29: "My supervisor supports innovation.™"

Table 36

Comparison of the Number of Respondents who
Rank Item 29 on a Five-Point Scale for
Actual and Preferred Use

Ranking Scale - Actual Use Preferred Use
Never © 17 2
Seldom 35 1
Occasionally 65 35
. Often 76 110
Always o112 157
Total 305 - 305

Table thirty-seven compares actual and preferred
use for item 30: "During each school term, my supervisor

brings new developments in education to my attention.™
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Table 37
Comparison of the Number of Respondents who

Rank Item 30 on a Five-Point Scale for
Actual and Preferred Use

Ranking Scale Actual Use Preferred Use
- Never : 70 5
. Seldom 74 10
Occasionally 81 ' 74
Often ‘ . - 50 118
‘Always 30 ) 98

Total 305 305

Table thirty-eight compares actual and-pfeferxed
use for item 31t "During each school term, my supervisor
expects feedback from me on the effectiveness of the super-

visory. process."

Table 38

Comparison of the Number of Respondents who
Rank Item 31 on a Five-Point Scale for
Actual and Preferred Use

Ranking Scale Actual Use Preferred Use
Never 125 8
Seldom , : 55 .15
Oc¢ccasionally . 54 : 97
Often _ ' - 37 : 98
Always : - 34 - 87

Total 305 : . 305
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Satisfaction with supervision

For each of the ten items related to satisfaqtion'
with supervision, tables are presented which indicate.ggg
saﬁisfied the respondents were with their curren£ super-
vision. Respondents were asked to use a .seven-point
ranking scale raﬁging from "no satisfaction" to "complete
satisfaction.”

Table thirty-nine displays the frequency of each
response to item l: "Degree to which supervision helps

improve student learning."

Table 39

Frequency and Percentage Frequency of Each
' Response to Item 1

Degree of ‘ : ' Percentage
Satisfaction Prequency ' Frequency
None =~ = - 39 12.8
Very Little : . 65 . - - 21.3
Little : 43 14.1
Some : 79 , 25.9
Great 49 16.1
Very: Great ' 23 7.5
Complete 7 - 2.3

Total 305. 100%

Table fofty displays the frequency of each
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response‘to item 2: "Degree to which supervision helps

improve instruction.”

Table 40

Frequency and Percentage Frequency of Each
Response to Item 2

Degree of ' Percentage
Satisfaction Frequency : Frequency
None 32 10.5
Very Little , 58 - 19.0
Little ‘ - .38 12.5
Some 90 | _ : 29.5
Great , : 54 : o 17.7
Very Great : - 29 9.5
Complete ’ o 4 1.3
Total : 305 1008

Table forty-one displays the frequency of each
résponse to item 3: ."Degreé to which supervisibn promotes

my professional development."
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Table 41

Frequency and Percentage Frequency of Each
: " Response to Item 3

Degree of : ‘Percentage
Satisfaction ‘ Frequency Frequency
None 44 14.4
Very Little ' 47 15.4
Little 40 13.1
Some . 79 : 25.9
Great . : 50 o 16.4
Very Great : 32 10.5
Complete ' 13 ' 4.3
Total 305 . 100%

Table forty-two displays the frequency of each re-

sponse to item 4: "Degree to which supervision contri-

butes to my self-esteem."

Table 42

Frequency and Percentage Frequency of Each
Response to Item 4

Degree of - Percentage
Satisfaction Frequency g . Frequency
None 45 : 14.8
Very Little 34 11.1
Little : 27 8.9
Some 71 23.3
Great - 59 19.3
Very Great 42 13.8
Complete 27 8.9

Total 305 - 100% °
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Table forty-three displays the frequenéy of each
response to item 5: "Degree to which my supervisor helps

establish a supportive staff interaction."

Table 43

Frequency and Percentage Frequency of Each
Response to Item 5

Degree of . Percentage
Satisfaction Frequency Frequency
None 24 7.9
Very Little : 50 16.4
Little’ 43 S 14,1
Some o 65 C 21.3
Great . 54 ‘ 17.7

" Very Great ' ' ' 40 . 13.1
Complete . - 29 . . 9.5

100%

Total ) 305

Table forty-four displays the frequehcy of each
response to item'6:v "Degree to which my supervisor o

enables me to participate in significant decision-making."
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Table 44

F;équency and Percentage Frequency of Each

Response to Item 6

Total 305

Degree of . Percentage
Satisfaction Frequency "Frequency
None 24 7.9
Very Little ' 37 12.1
Little ' 142 13.8
Some » ' 64 - 21.0
Great 62 20.3
Very Great . . 46 15.1
Complete ' 30 9.8

100%

‘Table forty-five displays the frequency of each

response to item 7:  "Degree to which my supervisor_gives'

me due recognition.for ny efforts.”
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Table 45

Frequency and Percentage Frequeﬁcy of Each
Response to Item 8

Degree of ' Percentage
Satisfaction : Frequency. ' Prequency
None 22 7.2
Very Little B 33 ' 19.8
Little ‘ 29 S 9.5 -
Some - 65 : 21.3
Great ' 64 21,0
Very Great 49 . 16,1
Complete 43 ' 14,1
Total - 305 : 100%

Table forty-six displays the frequency of each
response to item 8: "Degree to which my supervisor allows

me to influence the supervisory process."

Table 46

Fregquency and Percentage Frequency of Each
Response to Item 8

Degree of ) Percentage
Satisfaction , Frequency Frequency
None 46 15.1
Very Little 52 17.0
Little 44 14.4
Some & 81 26,6
Great _ ' 49 16.1
Very Great 22 7.2
Complete 11 . 3.6
Total 305 1002
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Table  forty-seven displays thevfrequency of each
responsglto item 9: "Degree fo which my supervisor
establishes a supervisory climate chéracterized by

trust, respect, and warmth."

Table 47

Frequency and Percentage Frequency of Each
- Response to Item 9

Degree of , : Percentage
Satisfaction - . Frequency , Frequency
None - . 31 $10.2
Very Little 38 12.5
Little ~ : 23 7.5
Some . 55 : 18.0
Great ' 59 ' 19.3
Very Great 46 ' - 15.1
. Complete o : 53 ‘ 17..4
Total 305 1002

Table forty-eight displays the frequency of each
response to item 10: "Degree of overall satisfaction with

supervision."
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Table 48

Frequency and Percentage Frequency of Each
Response to Item 10

'

Degree of ’ Percentage
Satisfaction . Frequency Frequency
None - 24 7.9
Very Little 42 . ' ' 13.8
Little < 34 11.1
Some - ' 61 20.0
Great . o 50 B 16.4
Very Great . 48 - 15.7
Complete : 46 . - 15.1
Total 305

100%.

. : Inferential Statistics

Chi équare tests of independence
The following section will repdrt(the chi square
analyses of the data by sex, teaching level, and years of

teaching experience.

SUPERVISORY BEHAVIOR

Teachers were asked to rate each of thirty-one

items related to supervision on a five-point Likert scale,

both for actual use and preferred use. .

Therefore fhirty—one contingency tables are used »

to-displéy this part of the analysis. Taking one item at
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a time, each table will include responses to both fhe
actﬁal and preferred scales, first by sex, then by teach-
ing level, and finally by years of teaching experience.
In addition, critical chi square values (Xz), cal-

culated chi square values, and the degrees of freedom (df)

.are reported for each set of data.

Since it was necessary to éollapse cells in some
instances, when eighty percent of the expected cell
frequencies did not equal or exceed five, the degrees of

freedom will va;y.m.Whére cells have been..collapsed,. the

'response heading has been omitted from the table. . All

critical values réported are for the .05 levél of éigni—
ficance. |

Table forty-nine displays the responses for super-
visory behavior, item 1l: "At the beginning of each school

term, my supervisor provides me with a written statement .

defining my job and detailing my responsibilities."
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Table 49

Chi Square Analyses for Item 1

| Ll _il

Never

Actual use - Seldom Occasionally ' Often Always -
Male : 88 13 ~13 3 38
Female 86 24 5 4 31
df = 4 Critical X2 = 9.49  _ calculated X = 7.62
Preferred use Never Seldom Occasionally Often Always
Male 27 12 To21 17 78
Female _ 28 9 32 21 60
af = 4 Critical.X2‘=.9.49.' .. Calculated X2 = 5.42
Actual use “Never * Seldom Occasionally Often
Elementary 42 12 L 6 19
Junior High © 44 4 -3 17
~Senior High 48 9 - .6 : 20
df = 6 . - Critical X°'= 12.59  Calculated X> = 4.44
Preferred use Never " Seldom Occasionally " Often Always
Elementary 17 7 11 12 32
Junior High ‘13 6 13 ' 9 27
Senior HIgh . 15 . 4 ‘ 13 10 41
caf = 8- . Critical X2'=_15.51 ... Calculated X; =-3.4
" Actual use = ~ Never ' Seldom ' Occasionally ' Often '~ Always
1l to 3 years - 31 11 .5 P 10
4 or more years 143 26 - 13 6 59
af. =4 Critical X> = 9.49 . Calculated X° = 4.84
Preferred use ~ Never Seldom Occasionally '~ Often Always
1l to 3 years 6 2. 12 . 8 30
4 or more years 49 19 41 30 108
‘ 2
af = 4 Critical X° = 9.49 Calculated X° = 4.80
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: Table\forty—nihe indicates that, at the .05 level,
response to item 1 was independent of sex,  teaching level,
and years of teaching experience. t

Table fifty displays the responses for item 2:

"My supervisor helps me to plan units and lessons."”
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Table 50

Chi Square Analyses for Item 2.

Actual use " Never ' Seldom = Occasionally

Male 120 19 16

Female 111 - 24 15 .

df = 2 Critical X2 = 5,99 Calculated‘xz = 0.88
Preferred use ' Never Seldom Occasionally Often Always
Male - 70 - 24 51 7 3
Female 56 26 61 4 3
af = 4 " Critical X2 = 9.49 Calculated XZ = 3.27
Actual use - " Never Seldom ' Occasionally

Elementary ' 49 20 ‘ 10

Junior High 53 ° 5 10

Senior High . 65 11 7

*af = 4 critical x> = 9.49 . Calculated X° = 11.21
Preferred use - Never ' Seldom Occasionally

Elementary 24 17 38

Junior High 30 10 28

Senior High 43 10 30 .

4f = 4 - cCritical X2 = 9.49 . Calculated X° = 8.26
Actual use Never Seldom ' Occasionally '

1 to 3 years 43 10 5

4 or more years 188 33 _ . 26

daf = 2 ‘AC’riti‘cal‘X2 = 5.99 .CaICulatedsz':'O;GQ
Preferred use ~ Never §Seldom " Occasionally = Often

1l to 3 years 18 12 ‘ 23 : 5

4 or more years 108 38 89 12

af = 3 " Critical X2'= 7.82 " Calculated X2 = 3.99

*:significant at .05 level
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The above analysis leads to the rejection of Null

Hypothésis 1: Actual supervisory practices are indepen- ..

dent of teaching level. It seems that there is a greater
tendency on the part of elementary level supervisors to
actually help teachers.plan units and lessons.
| Table fifty also indicates that at the .05 level,
responsé to item 2 was independent of sex, and years:of
teachiﬁg éxperiehce. Préference by teachers for super-
visors tq help them plan units and 1essoﬂs was also inde~
pendent of teaéhing level. .
Table fifty-one displays the responses for item
3: “My:supervisor states that he ekpects me to achieve a

high level of teaching competence.”

/
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Table 51

Chi Square Analyses for Item 3

Actual‘use "~ Never Seldom Océasionally " Often Always
Male 39 20 " 47 18 31

. Female 49 14 - 31 19 37
df = 4 .. critical X> = 9.49 . " calculated X> = 5.95
Preferred use Never Seldom Occasionally  Often Always
Male 22 - 13 49 . 26 45
Female $ 23 5 ° 42 36 44
df = 4 . Critical X2 =.9.49'_'f.'CalCUlatéd'Xz = 5.66
Actual use °~ ~ Never ' Seldom ' Occasionally ~ Often Always
Elementary 23 7 22 - -8 19
Junior High ' 17 10 15 : 8 18
Senior High 22 9 18 : i3 21
df = 8 © Critical X2 = 15.51 . ' Calculated X2.= 3.27
Preferred use -~ Never Seldom - Occasionally  Often Always
Elementary 12 3 24 17 23
Junior High . 9 5 23 12 -19
Senior High 14 4 19. 14 32
df = 8 Critical X2 = 15.51 . Calculated X2 = 5,11
Actual use - Never Seldom ~ Occasionally "~ Often Always:
1 to 3 years 15 5 17 - 10 11

4 or more years 73 29 61 27 57

af = 4 . Critical X° = 9.49 . . - calculated X = 2.92
Preferred use Never Seldom °~ Occasionally Often Always
1 to 3 years 7 o3 18 .16 14
4 or more year 38 15 73 46 75
af = 4 Critical X> = 9.49 " - Calculated X> = 2.93
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Table fifty-one indicates  that, at the .05 level, -

response to item 3 was independent of sex, teaching level,

and years of teaching experiehce.
Table fifty-two displays the responses.for item
4: "My supervisor holds a pre-observation conference with

me prior to any evaluation visit."
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Table 52

Actual use ~~° Never Seldom ' Occasionally ' Often Always
Male 87 20 11 13 24
Female 101 14 13 . 5 17
df = 4 . " Critical X> =:9.49 ..  Calculated X° = 6.94
Preferred use = Never  Seldom ' Occasionally Often . .Always
Male 32 9 34 - 20 60
Female 26 7 48 23 46
df = 4. " Critical x> =10 9.49 | Caléulated X° = 5.24
Actual use " Never ' Seldom ' Occasionally Oftenh Always
Elementary 46 7 8 5 13
Junior High 45 6 4 5 8
Senior High 49 11 3 6 14
df = 8 o Critical$X2'F 15.51 'Calculated“x2_i 4.96
Preferred use Never ' Seldom ' Occasionally " Often ' Always
Elementary 16 1 25 _ 10 27
Junior High 18 4 17 _ 10 19
Senior High 17 3. 18 B 13 32
df = 8 . " Critical X2 = 15.51 - .Calculated Xz = 6.14
" Actual use " Never ' Seldom Occasionally Often Always
-1 to 3 years 36 6 4 3 9
4 or more years 152 28 20 15 1. 32
. "2 ’ . _
. af = 4. Critiéal X> = .9.49 . Calculafed X°> = 0.42
- Preferred use ~ Never ' Seldom Occasionally Often Always
1l to 3 years : 10_ 0 - 18 11 19
4 or more years 48 16 © 64 . o 32 87
2 5 : 2 = 5.62
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Table fifty-two indicates that, at the .05 level,

response to item 4 was independent of sex, teaching level,
and years of teaching experience.

Table fifty—three displays the responses for item

5: "During the pre-observation conference, my supervisor

and I égree upon objectives for the lesson to be observed."
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Table 53

Chi Sgquare Analyses for Item 5

Actual use "Never Seldom Occasionally ©Often Always
Male 1le6 10 7 8 14
Female 120 8 6 9 7
af = 4 Critical X® = 9.49  calculated X° = 2.68
Preferred use Never Seldom Occasionally Often Always
Male - 48 12 28 25 42
Female 41 8 37 ' 31 33
df = 4 critical X° = . 9.49 . calculated X° = 4.24
Actual use Never Seldom - . .. Often " Always
Elementary - 58 11 , 4 6
Junior High - 55 3 4 6
Senior High 63 9 ’ 6 5
df = 6 " Critical X2“= 12.59 . " . Calculated X2 = 4,39
Preferred use Never = Seldom Occasionally Often ' Always
Elementary .23 6 : 18 - 13 - 19
Junior High 24 4 13 14 13
Senior High 27 5 . 15 15 21
af = 8 Critical X° = 15.51 . cCalculated X° = 2.16
Actual use i -~ Seldom ©Occasionally Often

1 to-3 years 46 4 8

4 or more years 208 9 30

df = 2 Critical;g%;id_gh99 " Calculated X2 = 1.40
Preferred use Never Seldom Occasionally Often Always'
1 to 3 years 12 2 .18 .10 16

4 or more years 77 18 47 46 . 59
af = 4~ Critical X> = 9.49 ° ' Calculated X> = 6.31 .
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Table fifty-three indicates that, at the .05
level, response to item 5 was independent of sex, teaching
level, and years of teaching experience.
Table fifty-four displays the.responses for item
6: "During thé pre-observation cqnferénce, my supervisor
and I discuss the methods to be used to gather inform-

mation."
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Table 54

Chi Square Analyses for Item 6

3

Actual use - " Never ' Seldom °~ Occasionally Often " Always
Male 108 16 : 13 ' 5 13
Female 120 8 7 .8 7
daf = 4 © Critical X2 = 9.49 :;.Calculated.xz = 7.51"
Preferred use '~ Never Seldom Occasionally " Often Always
Male 42 9 42 : 21 41
Female 39 10 - 41 27 33
df = 4 .Critical'X2 = 9,49 . Calculated Xz.:g1.71
Actual use ' '~~~ Never Seldom '~ Occasionally Often Always
Elementary 56 5 . 9 9
Junior High 50 10 2 6

- Senior High 61 6 5 11
df = 6 eriti‘ca‘_l_X2 =:lQ.SS.:I::Calouﬁated'Xz = 7.94
Preferred use  Never ' Seldom ' Occasionally Often " Always
Elementary - 21 5 22 .13 18
Junior High 22 8 15 12 11
Senior High 24 ! 22 12 21

@F =8 - Critical X> = 15.51 . Calculated X° = 5.30
Actual use " Seldom Occasionally Often i
1l to 3 years 46 . 4 . : 8
4 .or more years 206 16 257

.df = 2 . Critical Xg.: .5;991:2..CaICulated'X2 = 0.69
Preferred use Never Seldom"OccasiOnally"Often " Always
1 to 3 years 11 2 18 9 18
4 or more years 70 17 , 65 39 56
af = 4 ""Critical‘X2'="9:49""'Calculated X2'-'= 4,18
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Table fifty-four indicates that, at the .05

level, response to item 6 was independent of sex, .teaching
léQel,_and years of feaching experience. |

Table fifty-five displays the responses for
item 7: "My supervisor spends sufficient time observing
me to sécure a valid and reliable sample of my teaching

behavior."
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Table 55

Chi Square Analyses for Item 7

Seldom Occasionally =~ Often

Actual use " " Never Always
Male 30 42 30 27 26
Female _ 40 33 26 - 26 25
af = 4 Critical X% = 9.49 . - Calculated X° = 2:75
Preferred use  Never Seldom Occasionally ~ Often Always
Male 0 9 32 45 69
Female 3 4 31 52 60
af = 4 | " Critical Xz,: .9.49, . | Calculated Xg = 5.99
Actual use = =~ Never Seldom Occasionally ~ Often " Always
Elementary 14 18 12 22 13
Junior High 13 15 18 9 13
Senior High 22 21 17 7 16
af = 8 Critical X° = 15.51 - Calculated X° = 14.23
.Preferred use Seldom Occasionally Often ' Always
Elementary 4 17 29 29
Junior High 4 15 20 29
Senior High 6 13 .23 41
df = 6 :CritiCa1:X2'=:12.59 :.,jCalculated”XZ::'4L01
" Actual use Never Seldom Occasionally " Often ' Always
-1 to 3 years 16 12 14 : 10 6
4 or more years 54 63 42 43 45
dfF = 4 . Critical X° = 9.49 . Calculated X° = 4.16
Preferred use Seldom ~ Occasionally ~ Often Always
1 to 3 years 0 13 .20 25
4 or more years 16 - 50 77 104
daf = 3 " Critical Xz = 7.82 '~ Calculated'xz = 4,04
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Table fifty-five indicates that, at the .05
level, response to item 7 wés indepepdent of sex, teaching
level, and years of teéching experience.
Table fifty-six displays the responses for item 8:
"As part of the process of supervisidn, my sﬁpervisor

helps me to better understand the students I teach."
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Table 56

Chi Square Analyses for Item 8

Never Seldom Occasionally Often

Actual use Always
Male 61 25 19 9
Female ! 56 . 25 22 9
af = 4 Critical = 9.49 - calculated X> = 0.47
Preferred use Never Seldom Occasionally 'Often Always
Male 12 14 45 33
Female 12 ‘5 47 39
df = 4 Critical X2 = '9.49 Calculated X° = 4.89
Actual use Never Seldom Occasionally Often Always
Elementary 25 11 12 5.
Junior High 25 10 16 - 0
Senior High _ 39 15 6 5
*df = 8 Critical = 15.51 Calculated X2 16.00
Preferred use Never Seldom Occasionally. Often Always
Elementary 4 4 24 17
Junior High 6 8 22 11
Senior High 12 6 23 18
af = 8- Critical. = 15.51 Calculated'X2 = 8.03
Actual use Never Seldom Occasionally Often Always
1l to 3 years 20 10 ' 9 4

4 or more years - 97 40 32 14
df = 4 Critical = 9,49 Calculated X2 = 0.66
Preferred use Never Seldom Occasionally Often Always
1l to 3 years 0 1 21 17

4 or more years 24 18 71 55
*df = 4 Critical =. 9.49 Ccalculated X2 = 9,83

*igignificant at .05 level
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The analysis presented in table fifty-six leads

to the rejection of Null Hypothesis 2: -~ Actual super-

visory-practices.are independent of teaching level.
Supervisoré at the senior high level seem to be less in-
clined to actually help teachers better understand the
students they teach.

The analysis presented also leads fb'the rejection

of Null Hypothesis 3: Preferred supervisory practices are

'independent of years of teaching experience. Less ex-
perienced teachers show a greater preference to have
their supervisors'help them to better understand the
students they teach.

Table fifty-six also indicates that, at the .05
level, response to item 8 was independént of sex. Pre~
ference by teachers for supervisérs to help them to better
understand their students was independent of téaching
level. Also, the actual use éf this supervisory éractice.
was independent of years of teaching experience.

Table fifty-seven displays the responses f6r 
item 9: "My supervisor hoids a post-observation confer-
ence with 'me to give me feedback as soon as possible after

any observation visit.”
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Table 57 -

Chi Square Analyses for Item 9

Actual use Never Seldom . Occasionally Often Always
Male 38 - 16 16 21 64
‘Female 40 16 17 12 65
df = 4 Critical X° = 9.49 . Calculated X° = 2.46
Preferred use Seldom Occasionally ~ Often Always
Male 6 19 23 . 107
Female 6 20 22 102
af = 3 Critical X> = 7.82 _ Calculated X2 = 0.09
Actual use Never Seldom '~ Occasionally Often Always
Elementary 23 9 10 11 26
Junior High 12 6 7 12 31
Senior High - 20 . 10 9 5 39
af = 8 | " Critical X2.=‘15351_1.:'Calculated'xz = 9,32
" Preferred use "7 " Occasionally " Often Always
Elementary 17 15 47
Junior High ©11 _ 14 43
Senior High 12 ' 8 63
af =4 _Criticall X% = 9.49 - calculated X = 6.45
Actual use ~ ~~ Never Seldom Occasioﬂgiiy‘ Often ' Always
1l to 3 years 14 7 9 3 - 25
4 or more years 64 25 24 30 104
af = 4 Critical X> = 9.49” - calculatéd X2 = 3.81
Preferred use Seldom Occasionally  Often " Always
1l to 3 years - 0 9 ' 9 40.
4 or more years y 12 30 36 169
af = 3 Critical X2'= 7.82 Calculated'X2 = 3,27
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Table fifty-seven indicates that, at the .05
level, response to item 9 was independenf of sex, teaching.
level, and years of téaching experience.
Table fifty-eight displays the responses for
item 10: "“After each observation visit, my superviso;

provides me with feedback in a supportive way."
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Table 58

Chi Square Analyses for Item 10

Seldom Occasionally " Often " Always

Actual use- ~ ° Never
Male 35 16 . 18, 27 - 59
Female - 34 18 17 17 - 64
af = 4 Critical X2 = 9.49 . - calculated X° = 2.56
Preferred use " Seldom Occasionally Often  Always
Male- 8 17 28 102
Female 5 15 31 99
af = 3 Critical x* = 7.82 -  calculated X2 = 0.93
Actual use __ Never Seldom Occasionally " Often - Always
Elementary 17 8 . 11 12 . 31
Junior High . 14 8 4 12 30-
Senior High 19 . 8 10 12 34
df = .8 . ,.iCriticale? =.15.,51 " . Calculated X2'=_3;08
Preferred use " Occasionally " Often Always
Elementary - 15 ' 18 46
Junior High 10 . 16 42
Senior High 10 11 62
af = 4 Critical X> =:9.49 . Calculated X> = 5.81
Actual use ' ° ~~ Never Seldom Occasionally " Often Always
1l to 3 years 11 -8 ' 8 12 19
4 or more years 58 26 . 27 32 104
Af = 4 . Critical X> = 9.49 : calculated X° = 4.17
Preferred use " Seldom Occasionally " Often Always
.1 to 3 years 0 6 co 12 40
4 or more years 13 26 » 47 161"
df = 3 " Critical X2‘= 7.82 ‘Calculated'xz'f'3.22
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Table fifty-eight indicates that, at the .05 .

1evel; response to~item 10 was independent of sex,

teaching level, and years of teaching, experience. |
| Table fifty-nine displayslthe responses for

item 11: "My supervisor érovides me with a written

summary -of each observation visit."
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Table 59

Chi Square Analyses for Item 11

Seldom Occasionally " Often Always

Actual use " Never
Male 38 11 ~10 16 . 80
Female 49 16 ' 6 11 68
df = 4 .,Cr'it'i.cal‘X2 =9.49 . Calculated X2 = 5,14
Preferred use " Seldom * Occasionally Often Always
Male 8 16 : 13 118
Female 7 22 16 105
df = 3 'CritiCal_X2'=.7.822.1.1'Calculated X2 = 2.00
Actual use " Never '~ Seldom Occasionally. Often Always
Elementary 28 7 - 6 10 28
Junior High 12 7 3 6 40
Senior - ‘High 22 7 : 3 2 49
*df = 8 .._Critical.X2‘='15.Sl.'1:JCalculated Xz.: 16.99
Preferred use °~ - " T Occasionally ~ Often ' Always
Elementary 22 _ 14 43
Junior High 12 4 52
. Senior High 11 4 68
C*AE =4 0 .Critical'Xz = 9.49 I':jCalculated'XZS: 17.75
" Actual use " Never Seldom Occasionally Often "~ Always
1.to 3 years 17 5 . 5 6 25
4 or more years 70 22 11 21 123
df = 4 © _  Critical X° = 9.49 _ cCalculated X = 2.19
" Preferred use Seldom Occasionally Often " Always
1 to 3 years 1 8 ‘ 6 43
4 or more years 14 30 23 180
Critical

X2 = 7.82 Calculated X2 = 1.65

*:significant at .05 level’
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The analysis presented in table fifty-nine leads

to the rejection of Null Hypothesis 4: Actual supervisory

practices are independent of teaching level. Elementary

supervisors seem less inclined to actually provide
teachers with a written summary of each observation visit.
The.analysiS'presented also leads to the rejection

of Null Hypothesis 5: Preferred supervisory practices

afe independent of teaching level. Thé higher the
teaching level, the greater the preferehce for teachers
to have supervisors provide them with a written summary
of each observation visit.

Table fifty-nine also indicates that, at the .05
level, response to item 11 was independent of sex, and
years of teaching experience.

Table sixty displays the responses for'item 12;

"My supervisor shows a real concern for me as a person."
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Table 60

Actual use " Never '~ Seldom = Occasionally Often Always
Male ' 7 -17 34 32 .65
Female 6 26 29 23 66
af = 4  Critical X = 9.49 . . calculated X> = 3.76
Preferred use OCCasionélly' Often ' Always
. Male 12 - 27 116
Female _ 16 . 33 101
df = 2 Critical X% = 5,99 Calculatede25= 2.13
Actual use - " Never ~ Seldom Occasionally = Often Always
Elementary 1 12 18 13 35
Junior High 4 8 o 12 ‘ 14 30
Senior High 2 8 21 o 16 36.
df = 8 Critical X21=_15,51 I' .Calculated-xz-?.5,14
Preferred use -~ =~ Occasionally Often ~ Always
Elementary ‘10 14 55
Junior High 4 16 48
Senior High. C ) 15 59
df = 4 . Critical Xz'. = . '..24.9‘: . Ca’l’c.uljate’d .X2' = 2.56
"Actual use Never ' .Seldom Occasionally ~ Often ~ Always
1l to 3 years ' 3 10 10 : 13 22
4 or more years 10 . 33 53 42 109
df = 4 . ' Crifi‘c‘al_ X2.' = 9.49: © . Calculated X° = 2.23
" Preferred use - . Occasionally Often ' Always
.1 to 3 years 8 - 12 38
4 or more years 20 48 - 179
df = 2 - Critical 2"25}99 “““ Calculated Xz'ﬁ'2;02
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Table sixty indicafes that,'at the .05 level,
response to ifem 12 was ihdependent of séx, teaching
1evel,-and_years of teaching experience.
Table sixty-one displays the responses for item
13: "My supervisor is available to see me whenever I

need help or advice."
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Table 61

Chi Square Analyses for Item 13

" Calculated X

Actual use ~ '~ ' Never Seldom Occasionally Often Alwéys
Male 3 12 21 43 76
Female 3 i5 19 ] 58 55
df = 4 .. Critical X2 = 9.49 . ' Calculated Xz = 5.95
Prefexrred use " Occasionally Often Always
Male 7 : 35 113
Female . 9 53 88
*df = 2 Critical.X22=f5J99 _ Calculated X2 = 6.96
Actual use " Never Seldom ~ Occasionally Often Always
Elementary 3 4 . 10 ‘ 30 32
Junior High 2 10 7 ‘ 20 29
Senior High S 4 11 30 37
df = 8 .Critical_X2'=.lS;51 L Calculated X2 = 8.21
Preferred use 7 ero s Often Always
- Elementary 31 48
Junior High 27 ‘41
Senior High 23 60
af = 2 Critical X2 = 5.99 .. Calculated X> = 3.21
Actual use® '~ Never ' Seldom " Occasionally Often Always
1 to 3 years 1 6 7 19 25
4 or more years 5 21 33 82 106
df = 4 7 ‘Critical.X2.=J9J49'.'. Calculated'X2'='0.27
" Preferred use - Occasionally " Often Always
1 to 3 years 3 _ 20 35
4 or more years 13 68 166
af =2 - - Critical X* = 5.99 22112

*:gignificant at .05 level
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The analysis presented in table éixty—one leads-to.

the rejection of Null Hypothesis 6: Preferred sﬁpervisory

practices are inaependent of sex. -Men express a stronger
preference than that of women- to have their suﬁervisér
available to see them whenever they need help or advice.
Table sixty-one also indicates that; at the .05'
level, response.to item ;3 was independent of teaching
lével, and years of teaching experiencé. Also the actual
use of this supervisory practice was indepéndent of sex.

Table sixty-two displays the responses for item

.14: "As part of the process of supervision, my supérvisor

facilitates my work as a teacher."
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Table 62

~Actual use. Never Seldom ' Occasionally ©Often Always
Male 24 29 - 44 24. 34
Female . .30 19 31 36 34
df = 4 . . . Critical x% = 9.49 . .. calculated X> = 7.32
Preferred use - Seldom Occasionally "~ Often AlWays'
Male 9 31 48 67
Female 6 29 - 47 68
&f =3 - Critical X> = 7.82 . " Calculated X = 0.60
Actual use ' °~° Never " Seldom Occasionally ~ Often Always
Elementary 8 = 14 20 - 17 20
Junior High 11 9 15 S 17 16
Senior High 16 11 27 13 16
rdf = 8 _.'1Critical'X2'=.15.Slii " Calculated X22='6.98
" Preferred use = " Seldom = Occasionally " Often Always
Elementary 6 : 14 - 21 38
Junior High : 4 16 . 25 23
Senior High . 5 16 _ 23 39
df = 6 . .. Critical X'2 = 12,59 .. [ Calculated X2.' = 4.44
Actual use Néever Seldom ' Occasionally ' Often ' Always
1 to 3 years 13 8 14 14 .9
4 or more years 41 40 - 61 46 59
dF =4 - Critical X° =19.49 . . Calculated X = 3.28
Preferred use " Seldom '~ Occasionally Often  Always
1 o 3 years : 2 R T - 25 20
4 or more years. 13 49 70 115
"8f =3 CritiCal'X2'='7.82" U"Calculated'X2'=‘5.l7
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Tablé sixty-two indicates thét, at the .05 level,
response to item 14 was independent of sex, teaching
level, and years of teaching experience.
Table sixty-three displays the responses for
item 15: “During,each school term, my supervisor provides

me with the opportunity to watch demonstration lessons."
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Table 63

" Actual use = Never Seldom ' Occasionally Often  Always
Male 93 31 16 4 11
Female 92 31 © 18 - 7 2
af = 4 . . Critical X2 = 9.49- " Calculated X2:= 7.09
Preferred use Never '~ Seldom - Occasionally "Often Always
Male 17 14 59 - 32 33
Female 8 11 71 35 25
df =4 ° | ~Critical X2 = 9.49 .. | Calculated X2 = 5.87
Actual use " Never Seldom Occasionally Often
Elementary 35 23 11 10
Junior High 43 17 4 : 4
Senior High . 60 10 11 2

" *df = 6. Critical.X2‘='12;59.i“:'Ca1cnlated“X2 = 20.15
Preferred use  Never = Seldom Occasionally ~ Often Always
Elementary . 4 . 5 . 34 - 20 16
Junior High 11. 7 33 11 6
Senior. High 6 8 33 ‘ 19 17

df = 8 . 1Critica1‘X2 = 15.51 :.'Ca1Cula£ed.X2 = 12.17
Actual use |~ WNever ‘' Seldom Occasionally  Often =
'l to 3 years 38 12 4 4
4 or more years 147 - 50 30 - 20

TafE = 3 'CriﬁtﬁiﬁcaliX2 = 7.82 . "~ Calculated Xz'; 1.53
Preferred use Never Seldom '~ Occasionally Often  Always
1 to 3 years 2 6 28 12 10
4 or more years 23 .19 102 55 48
af = 4 ' " Critical Xz = 9,49 - Calculated X2 = 3.08

*:significant at .05 level
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The analysis presented in table sixty-three leads

to the rejection of Null Hypothesis 7: Actual supervisory

practices are independent of teaching level. The higher
the teaching level, the less”incliﬁed are supervisors te
actually provide teachers witﬁ the'opportunity to watch

demonstration lessons.

Table sixty-three also indicates that, at the .05
1evel, response to item 15 was independent of sex, and
years of teaching experience. Also the preferred use of
this supervisory pracfice was independent of teaching

level.

Table sixty—fouf'displays the responses for
item 16: "During each school term, my supervisor provides

me with the opportunity to visit the classrooms of other

teachers in different schools."
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Table 64

Chi Square Analyses for Item 16

Seldom ' Occasionally ~ Often ' Always

Actual use = =~ Never
Male 94 27 21 ‘ 2 11
Female 90 26 20 6 8
df = 4 Critical Xz':'Q;AQ - Calculated X2j=‘2L52
Preferred use Never Seldom ' Occasionally ' Often  Always
Male ' - 12 15 66 27 35
Female 9 9 68 38 26.
.4af = 4 Critical X2'=;9;49'. " . Calculated X2.=:5;07
Actual use iNever"'Seldom"Occasionaliy " Often
Elementary . 40 16 11 12
Junior High 47 11 . - 6 "4
Senior High 55 10 12 6
. adf = 6 ..CriticalﬁX2.=j12459.Iijncalculated'X21¢'9J31
" Preferred use ~ Never "~ Seldom ~ Occasionally Often Always
Elementary - .3 5 , 42 , 16 13
Junior High 9 9 28 12 . 10
Senior High 4 6 . 36 20 .17
. df = 8 | Critical‘XZ':215;512I:i'Calculated X2 = 10.75
" Actual use = =~ Never Seldom Occasionally ' Often
1 to 3 years 39 8 9 : 2
4 or more years . 145 45 . 32 : 25
Caf = 3. Critical X% = 7.82 . . Calculated X* = 3.69
.Preferred use - Never ~Seldom Occasionally  Often Always
.1 to 3 years 3 6 ‘ 26 ' 14 9
4 or more years 18 18 108 51 52
af = 4 - "Critical‘X2'=‘9;49"" 2

Calculated X~ = 1.86




Table sixty-four indicates that, at the .05 level,
response to item 16 was independent of eex, teaching
level, and years‘of teaching experience..

Table sixtyjfive'displays the responses for item
17: "Discuseion-with my supervisor is a mutual exchange

of ideas and information between colleagues."
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Table 65

Chi Square Analyses for.Item 17

Actual use = = Never Seldom Occasionally Often Always
Male S11 26 © 30 32 56
Female : 14 24 38 , 31 43
df = 4 , Critical_X2 = 9.49 - | Calculated X2 = 3.02
Preferred use = - i QOccasionally  Often Always
Male ' 17 44 94
Female = . 24 51 .75
df = 2 Critical X2 = 5.99 . . - Calculated X° = 3.77
Actual use Never ' Seldom " Occasionally * Often " Always
Elementary 9 9 17 24 20
Junior High 6 .- 10 14 12 26
Senior High 7 13 20 16 27
.df = 8 CritiCal'Xz = 15.51 . "Calculated'xz = 6.44
Preferred use " Occasionally ~ Often ' Always
Elementary ' 12 31 36
Junior High o .10 : 19 39
Senior High : s 11 25 47
Qf = 4 Critical X2 = 9.49 . . Calculated X> = 3.06
" Actual use - Never Seldom ~ Occasionally " Often Always
1 to 3 years 3 12 14 16 13
4 or more years 22 38 . 54 ) 47 . 86
. 4df = 4 1."'Criticaljxgl;'9,491 . . Calculated X2.= 5.61
" Preferred use o 7 7 QOccasionally Often Always
1 to 3 years 8 27 23
4 or more years : 33 ‘ 68 146
*3qf = 2 - Critical'X2'= 5.99 ¢ "'Calculated'xz = 8.67

- *:significant at .05 level ¢
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The analysis presented in table sixty;five leads

to the rejection of Null Hypothesis 8: Preferred super—

visory practices are independént of years of teaching
experience. The more expérienced teachers show a greater
preference for discussion with their supervisor to be

a mutual exchange of ideas and ihformation between col-

leagues. 1In other words, the more experienced teachers

strongly prefer a collegial supervisory relationship.

Table sixty-five also indicates that, at the .05
level, response té item 17 was independent of séx, and
teaching level. ' Also the actual use of this supervisory
practice was independent of years of:teaching experience.

fabie sixty-six displays the responses for
item 18: "I am free to modify'my supervisor's suggestions

at my discretion.”

N
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Table 66

Always

Actual use - " Never " Seldom ' Occasionally ~ Often
Male .16 17 37 36 49
Female 16 19 31 32 52
df = 4 . Critical X22= 9.49 .. Calculated X2Q= 0.88
Preferred use o " Occasionally * Often ' Always
Male 36 : 51 68 -
Female 30 , 55 65
df = 2 ‘.:.Critical‘X2'=:5;99. . Calculated Xz':'O;GS
" Actual use " Never '~ Seldom ' Occasionally " Often ' Always
Elementary 9 9 14 23 24
Junior High : 8 7 17 11 25
Senior High 8 10 22 19 24
df = 8 :CritiCal'X25=115151'I_iicalculaﬁed X2'= 5.26
Preferred use """ Occasionally  Often Always
Elementary 15 33 31
Junior High 15 19 34
Senior High _ 22 : ~ 30 31
df = 4 .. . Critical X? = 9,49 ..  Calculated Xz'?'4.6l
" Actual use " Never ©Seldom Occasionally Often Always
1 to 3 years 4 7 16 13 18
4 or more years 28 29 52 . 55 83
.4df = 4 » .Critical.XZI: 9.49 ©  : Calculated Xz‘? 1.88
" Preferred use = """ Occasionally Often Always
.1 to 3 years S 12. 25 21
4 or more years 54 . 81 112
af = 2 - Critical X2‘= 5:99 ° ' Calculated X2 = 2,37
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Table sixty—six‘indicates that, at the,.OS.lével,
response to item 18 was independent of sex; teaching
level, and years of teaching experience.
| Table seventy-seven displays the responses for.
item 19: "Following each obéervation'ﬁisit, ﬁy supervisor
helps me to unde¥stand those teaching behaviors which .

-

seem inconsistent with my stated objectives."
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Table 67

Chi Square Analyses for Item 19

Actual use Never °~ Seldom ' Occasionally Often ' Always
Male | 52 34 - 34 20 15
Female - 64 18 ' 30 22 16
df = 4 . Critical x° = 9.49 calculated X° = 6.46
Preferred use ' Never ' Seldom Occasionally Often Always
Male ' 9 15 - 45 39 47
Female 8 6 . 39 47 50
af = 4 __Critical X% = 9.49 ° calculated X = 5.10
Actual use  Never " Seldom ~ Occasionally - Often Always
Elementary .29 11 20 16 3
Junior High 23 12 18 5 io
Senior High 33 15 13 13 9 |
df = 8 .. Critical Xz: = 15.51 . " Calculated 'X2. = 12.31
Preferred use - Never ' Seldom Occasionally Often Always
Elementary 3 ) 25 27 17
Junior High . 7 6 .18 . 18 19
Senior High 6 4. 22 17 34
af =8 °  Critical X% = 15.51 ' Calculated X> = 11.93
" Actual use " Never ' Seldom ' Occasionally Often  Always
1 to 3 years 22 9 10 10 7
4 or more years 94 -43 54 32. . 24
df = 4 - Critical'X°> = 9.49 calculated X°> = 1.46
" Preferred use ~ Never Seldom Occasionally ©Often Always
.1 to 3 years 1 2. B T S 23 18
4 or more years 16 19 : © 70 . 63 79
df = 4 . 'Critical'Xz'=‘9;49‘""'Calculated'Xz = '6.78
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Table sixty—seven‘indicates that, at the-.05:‘

level, response to item 19 was independent of sex, teach-

ing'leve;, and years of teaching experience.
Table-sixty—eight displays the responses for

item 20: "During each school'tefm{ my.supervisor expécts

me to use self~evaluation techniques."
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Table 68

Chi Square Analyses for Item 20

Actual use Never " Seldom Occasionally Often

Always
Male 35 15 27 .37 41
Female 39 9 35 - 29 38
af = 4  cCritical X° = 9.49 . - Calculated X° = 3.75
Preferred use = - " Seldom * Occasionally  Often 2Always
Male ' o 12 39 - 47 57
Female 5 46 45 54
af = 3  Critical X% = 7.82 . calculated X* = 3.50
Actual use " "Never ©Seldom Occasionally Often Always
Elementary 12 7 15 . 20 25
Junior High 15~ 6 18 10 19
Senior High - 22 6 17 22 16
df = 8 . Critical X% = 15.51 - . Calculated X> = 8.86
Preferred use o " " Occasionally " Often Always
Elementary 4 : 27 24 28
"Junior High S 21 22 - 25
Senior High 25 26 32
df = 4 . “Critical.X?_= 9.49 Calculated,xzi='0.39
Actual use ~ Never ~Seldom Occasionally ©Often Always.
1 to 3 years 19 ‘5 - 10 7 17
4 or more years 55 19 52 59 62
cdf = 4 .'.',Critical:X2'='9;49 .. Calculated X2'=.5.87
" Preferred use Never §Seldom Occasionally Often Always
"1 to. 3 years 0. 2 16 16 24
4 or more years 8 7 69 : © 76 87
af = 4 Critical X° = 9.49 Calculated X> = 2.59
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Table sixty~eight indicates tha£, at the .05
léyel, response to item 20 was independent of séx,
teaching level,. -and years of teaching‘expeiience.

Table sixty—hine displays fhe-responses fﬁr
item 21: "During each school term, my supervisor helps
me to set job targets aimed at improving my teaching

effectiveness."

o
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Table 69

Chi Square Analyses‘for ITtem 21

Actual use '~~~ Never " Seldom ' Occasionally ~ Often

df = 4 - Critical X™ = 9.49

Always
Male 59 30 28 - 19 19
Female 70. 16 23 17 24
df = 4 . Critical X% = 9.49 ' Calculated X* = 6.30
Preferred use Never ' Seldom ~ Occasionally Often "~ Always
Male 10 14 47 44 40
Female 5 6 49 43 - 47
af = 4 - Critical X> = 9.49 Calculated X> = 5.40
Actual use " Never " Seldom Occasionally Often ' Always
Elementary 27 11 17 13 11
Junior High 25 i3 i3 - 7 10
Senior High 37 11 13 11 11
af = 8 - critical X2 = 15.51 . - Calculated X° = 4.04
Preferred use - " Seldom * Occasionally " Often Always
Elementary _ 11 26 20 22
Junior High : 7 - 30 19 12
Senior High ' 8 25 - 25 25
- df =6 Critical X> = 12.59 . Calculatéd X2 = 5.84
Actual use.” '~ Never Seldom Occasionally ~ Often Always -
1l to 3 years 29 6 9 - 8 6
4 or more years 100 40 42 - 28 37
df = 4 - Critical X° = 9.49 . . Calculated X> = 3.09
1 to 3 years 0 4 15 23 " 16
4 or more years 15 16 8l 64 71
2 . - Calculated X2 = 7.39
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Table sixty-nine indicates that, at the .05

"level, response to item 21 was independent of sex,

teaching level, and yeafs of teaching experience.
Table seventy displays the responées for item 23:
"The inservice education my supervisor provides is

designed specifically to help me teach more effectively."
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Table 70

'Chi Square Analyses for Item 22

Actual use " Never ' Seldom '~ Occasionally Often

" Always
Male ' 38 38 38 16 25°
Female 32 37 44 14 23
df = 4 - critical X2 = 9.49 - calculated X = 1.10
Preferred use " " Seldom Occasionally "~ Often Always
Male 5 32 42 76
Female : 6 23 _ 53 68
df = 3 :ICritical‘X2 = 7.82 "~ _.Calcul'a‘tejdiX2 = 3.20
Actual use ~ '~ " Never '~ Seldom " Occasionally " Often Always
Elementary 19 8 24 7 21
Junior High 14 21 22 6 5
Senior High 15 31 17 10 10
*df = 8. J‘IfCritical:Xzi:.lS.Sl.I‘:'Calculated X2.='25.62
" Preferred use °~ ° ° " Occasionally @ Often " Always -
Elementary : 18 22 39
Junior High : 23 25 20
Senior High 13 26 44
*df = 4 . . Critical X2‘='9J49'f' "Calculated'xg = 11.41
Actual use " Never Seldom Occasionally Often "Always
‘1 to 3 years 16~ 16 12 : 4 10
4 or more years 54 - 59 : 70 26 38
4f = 4 . Critical Xx* = 9.49 '~ Calculated X* = 2.69
" Preferred use " " Seldom Occasionally = Often “Always
1 to 3 years 0 8 . 24 26
4 or more years 11 47 : 71 118
afF =3 © - Critical X> = 7.82 1 calculated X = 5.79

*isignificant at .05 level
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The analysis ' presented in table seventy leads to

- the rejecﬁion of Null Hypothesis 9: Actual supervisory

practices are'independeﬁt of teaching level.~'Elementary
supervisors seem more inélined to actually provide in-
service that is designed‘specifically to help teachers

teach more effectively.

The analysis presented also leads to the rejection

of Null Hypothesis 10: Preferred supervisory practices

are independent of teaching level. Junior high teachers
tend to prefer less inservice education designed specif-
ically to help them teach more effectively.

Table seventy also indicates that, at the .05
level, response to item 22 was indépendent of ééx,jand
years of teaching experience.

Table seventy-one displays the responses for
“item 23: -“During each schoo;'térm,'my'supervisor suggests
that I should pufsug further acadeﬁic and professiénal

training."
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Table 71

- Chi Square Analyses for Item 23

Actual use " ' Never Seldom Occasionally Often Always
Male : 71 30 . 32, 11 11
Female 65 32 36 8 9
af = 4 _Critical X% = 9.49 ' . Calculated X- = 1.16
Preferred use Never Seldom Occasionally Often' Always
Male 29 16 . 49 32 29
Female 18 11 .69 - 29 23
at = 4 = Critical.X2.= 9.49 .. Calculated X2 = 7.65
Actual use """ Never Seldom ' Occasionally = Often
Elementary 327 17 22 8
Junior High 35 13 12 8
Senior High - 42 14 17 10
.df=6 | Critical'x2 = 12.59 - .Calculated:X2.= 3.70
Preferred use- Never ' Seldom Occasionally ©Often "~ Always
Elementary 16 7 35 17 4
Junior High 13 .9 27 7 12
Senior High 13 . 5 31 17 17
af = 8 - Critical X> = 15.51 ~  Calculated X° = 13.68
Actual use " Never. Seldom Occasionally Often Always
1 to 3 years 19 16 16 3 4
4 or more years . 117 - 46 52 .16 16
daf. = 4 | Critical Xg = 9,49 @~ ' Calculated X2 = 5.15
" Preferred use = Never '~ Seldom Occasionally Often Always
1l to 3 years 3 4 27 11 13
4 or more years 44 23 91 50 ° 39
daf = 4 S Critical‘X2'= 9.49 . - Calculated X2‘=‘7.57
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Tabie'seventy—one indicates that, at the .05
level, response to item 23 was'independent of sex,
teaching level, and yearsof teaching experience.

_Table seventy-two displays the responses for
item 24: "During each school term, ﬁy supervisor allows -
me to participate in the evaluation of current curriculum

packages and materials that are available."
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Table 72

Chi SQuaré Analyses for Item 24

Actual use

" Never Seldom Occasionally Often Always

Male : 24 31 26 28 46
Female =~ - 29 16 28 33 44
af = 4 Critical X° = 9.49 . _ calculated X> = 5.71
Preferred use Seldom ©Occasionally " Often Always
Male - 8 32 51 64
Female ‘ 2 27 62 59
df = 3 Critical X2 = 7.82 Calculated X2 = 5,22
Actual use Never ' Seldom Occasionally  Often ' Always
Elementary 7 10 12 22 28
Junior High A 9 12 , 17 ‘ 10 20
Senior High 22 14 ' 12 ‘ 12 23
*Af = 8 Cr‘it’ica-l‘.'X2 = 15.51 . . Calculated X2 = 17.39
" Preferred use = Occasionally ©Often ' Always
Elementary 16 29 34
Junior High 21 21 26
Senior High “19 28 36
df = 4 Critical X2 = 9.49 . . Calculated X° = 2.46
" Actual use - Never Seldom Occasionally  Often " Always
1 to 3 years 12 7 11 13 15
4 or more years 41 40 43 , 48 75
df =4 - Critical X> = 9.49 . . calculated X° = 1.57
" Preferred use Seldom Occasionally' Often ' Always
i 1l to 3 years 0 14 - 24 - 20
| 4 or more years 10 45 - 89 . 103
| df = 3 - Critical X2'= 7.82 ' Calculated X2'=~4.l7

*:gignificant at .05 level




LY, — LI LI

126 o ;

:Theganalysis presented in table seventy-two

leads to the rejection of Null Hypothesis 11: Actual
sﬁpervisory practices are indeﬁendent of teaching level;
Supervisors of senior high teachers are less likéiy'to
actually ailow them to participate in the evaluation of
current curriculum packages and ﬁaterials that are avail-
able. _ | ”

Table seventy—two'alsd indicates that, at the .05
level, responée.to-item 24 was independent of‘sex; and
jears-of teaching experience. Also the preferred use of

this supervisory practice was independent of teaching

level.
Table seventy-three displays the responses for
“item 25: "During each school term, my supervisor makes it

possible for me to participate in the revision of cur-

riculum programs."
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Table 73

Chi Square Analyses for Item 25

Actual use Never Seldom Occasionally Often Always
Male : 20 19 34 - 32 50
Female 23 20 29 35 43
af = 4 _Critical X> = 9.49 - . calculated X° = 1.21
Preferred use - """ QOccasionally " Often " Always
Male 38 46 71
Female 35 57 58
df = 2 Critical 'XZZ = 5,99 . : Calculated X2 = 2.53
Actual use " " Never " Seldom ' Occasionally Often"Always
Elementary 11 9 18 16 25
Junior High 8 6 17 21 16
Senior High 10 15 13 15 30

. df = 8 TCritical'X2‘=115;51' . Calculated X2':f9.60

" Preferred use " Occasionally Often Always
Elementary - 25 27 27
Junior High 17 24 27
Senior High 13 28 42
af = 4 Critical X2'=.9;49 " Calculated Xg,=.7.ll

" Actual use '~ Never  Seldom ' Occasionally Often Always
1 to 3 years 8 9 8 17 16
4 or more years 35 30 55 50 77

' Qf = 4 Critical X> = 9.49 ... calculated X2 = 4.01

" Preferred use " Seldom Occasionally  Often Always

.1 to 3 years 2 11 20 25
"4 or more years 6 " 54 83 - 104

~adf = 3 " Critical X2'=‘7}82 " Calculated X2‘=‘0.39
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Table seventy-three indicates that,“at the .05
Ievel, response to item 25 was independent of sex,
teaching level, and years of teaching experience.
| Table seventy-four displays the responses for
item 26: "My supervisor useé group methods of super-

vision."
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Table 74

Chi Squére Analyses for Item 26

Actual use “Never Seldom Occasionally Often Always
Male 88 22 28 15 2
Female : 108 22 15 4 1
*df = 4 . Critical X2 = 9,49 : |~ Calculated X2 = 12.59
Preferred use Never ©Seldom ' Occasionally ~ Often Always
Male - 42 26 60 24 3
Female - 49 22 58 19 2
df = 4 - .Cr.it‘i'c.al'x2 = 9.49 [ . Calculated X2 = 1l.61
Actual use °~ ~  Never Seldom Occasionally Often " Always
Elementary 45 13 . 14 6 1
.Junior High 40 .14 8 5 1
Senior High . 55 - 10 11 6 1
df = 8 ' Critical‘X2.=.15;51 ... Calculated X2 = 3.39
- Preferred use  Never " Seldom ~ Occasionally " Often Always
Elementary 26 10 29 .13 1
Junior High 22 16 21 . 8 1
Senior High 21 14 34 12 2
df = 8 - Critical X° = 15.51 Calculated X° = 5.41
"Actual use '~ Never Seldom Occasionally Often -
1 to 3 years 35 14 ' 6 .3
4 or more years 161 30 - 37 19
.dE = 3 ..,.'Crijt:i.‘ca'l‘X2 = 7.82. . . Calculated X? = 5.98
Preferred use  Never Seldom Occasionally ' Often Always
1 to 3 years 12 8 29 9 0
4 or more years 79 40 : 89 . 34 5
df = 4 Criticél‘X2'= 9;49"""Calculated'XZ‘: 5.83 "

. *3significant at .05 level
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The analysis presented in table seventy-four leads

to the rejection of Null Hypothesis 12: Actual supervi-

sory-practices are independent of. sex.. Supervisors
actually tend to use group methods of. supervision more
with men than with women.

Table seventy-four also indicates that, at the .05
level, response to item.26 was independent of teaching
level, and years of teaching experience. Also the pre-
ferred use of this suﬁervisory practice was indepgndent
of sex.

Table_séventy-five displays the responses for
item 27: "Supervision takes the form of problem—soiving

in work groups."

M
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Table 75

Chi Square Analyses for Item 27

Actual use " Never Seldom Occasionally " Often " Always
Male 85 22 33 ' 12 3
Female 96 20 21 6 7
df = 4 . Critical X2}= 9.409: ... Calculated X2 = 6.95
Preferred use ~~ Never Seldom '~ Occasionally " Often " Always
Male a1 16 57 ' 30 11
Female 33 16 59 ) 28 14
-df = 4 Critical‘X2.=.9;492'::;fCalculated ij;'l.25
Actual use " Never Seldom '~ Occasionally '~ Often
Elementary 49 10 14 6
Junior High 42 9 10 7
Senior High 43 12 . 18 - " 10
df = 6 ZCritical'Xz = 12.59 * . Calculated X2I? 2.86
Preferred use ' 7Never  Seldom ~ Occasionally Often ' Always
Elementary 23 7 30 13 6
Junior High 19 11 : 22 11 5
Senior High 17 ' 9 37 , 12 8
af =8 _ cCritical x° = 15.51 . Calculated X = 5.01
Actual use Never ' Seldom Occasionally ~ Often Always
1 to 3 years 31. . 9 : “12 4 2
4 or more years 150 33 42 14 8
af = 4 Critical X% = 9.49 ' - cCalculated X> = 1.07
Preferred use '~ Never ' Seldom Occasionally ~ Often Always
1 to 3 years 10 5 27 ' 13 3
4 or more years 64 27 89 : 45 22
df = 4 Cri‘t’:'Lc'al'X'2 = 9,49 ""'Calculated'X2'='4.29
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Table”seventy—five indicates that, at ﬁhe .05
level, response to item 27 was independent of sex;
teaching level, and.years of teaching‘experience.

Taﬁle seventy-six displays the responses for
item 28: "My supervisor facilitates commﬁnication between

myself and other teachers."”
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Table 76

Chi Square Analyses for Item. 28

Actual use Never Seldom Occasionally Often

" Always
Male 28 29 39 32 27
Female 35 21 - 36 25 33
df = 4 ' Critica‘liX'2 = 9,49 | Calculated X2'='3.56
Preferred use Never Seldom Occasionally Often Always
Male : 6 8 28 54 59
Female ‘ 6 . 5 : 29 44 66
df =4 - - Critical X% = 9.49 ' . calculated X> = 2.04
Actual use - Never ' Seldom Occasionally Often ' Always
Elementary - 10 10 24 17 18
Junior High 14 14 i3 17 10
Senior High 22 12 20 15 14 -
af = 8 " Critical X2'='15.51 .Ii'CalCulated'X2'='9.67
Preferred use 7 " Seldom " Occasionally " Often Always
Elementary 4 14 28 33
Junior High 10 . .17 19 22
Senior High ’ 8 15 29 31
4f = 6 ° - Critical X2 = 12.59 :  Calculated X> = 6.39
Actual use Never = Seldom Occasionally "~ Often Always
1 to 3 years 14 9 13 : 14 8
4 or more years 49 41 62 43 52
df = 4 ',Critical‘X2'=,9;49 - . Calculated X2.='2.99.
Preferred use ~Never ' Seldom Occasionally ~ Often ' Always
1 to. 3 years 2 1 : 7 22 26"
4 or more years 10 12 50 76 99
af =4 ~  Critical X> = 9.49 °_ Calculated X = 3.81
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Table seventy-six indicates that, at the .05
level, response to item 28 was independent of sex,
teaching level, and years of teaching experience.

hTable,seventy;seven displays the responses for

item 29: "My supervisor supports innovation."
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Table 77

Chi Square Analyses for Item 29

Actual use -

Seldom ' Occasionally ~ Often " Always

Male. 21 37 36 53
Female 14 28 40 59
df = 4 Critical X22= 9.49 ICalculated,X2.='3.l6
Preferred use .’ Occasionally - Often ' Always
Male- 25 . 48 82
Female 13 62 75
af = 2 Critical‘ij:.5.99:":1:Célculated'xz = 5,80
Actual use “Seldom " Occasionally  Often ' Always
Elementary 8 11 . 17 41
Junior High 7 21 15 22
Senior High 8 21 , . 25 25
df = 8 Critica1:X2.=‘15;51' ... Calculated Xz‘?‘12.86
Preferred use " Occasionally " Often " Always
Elementary 9 , 28 42
Junior High 15 20 33
Senior High 10 32 41
. df = 4 ,Criticalixzj:f9;491‘ii.iCalculated X2‘= 4.57
" Actual use ' Seldom ' Occasionally Often  Always
‘1 to 3 years 7 10 16 19
4 or more years 28 , 55 60 93
af = 4 Critical X2 = 9.49 _Calculated X2 = 4.01
" Preferred use " Occasionally " Often Always
1 to 3 years 5 23 30
4 or more years 33 87 127
df = 2 Critical X2‘=‘5.99 """" Calculated x2'=‘1:10
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Table seventy-seven indicates that, at the .05
level, response to item 29 was independent of sex,
teaching level, and years of teaching experience.

Table seventy-eight displays the responses.for -

item 30: "During each school term, my supervisor Brings-

new developments in education to my attention."
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Table 78

Chi Square Analyses for Item 30

Actual use " Never ©Seldom Occasionally ' Often Always
Male 35 40, 43 22 15
Female 35 34 , 38 28 15
af = 4  Critical X% = 9.49 . . calculated X2 = 1.43
Preferred use = Seldom ' Occasionally " Often Always
Male ) 8 44 55 48
Female _ 7 30 63 50
df = 3 . Critical X° = 7.82 ~ _  Calculated X> = 3.22
Actual use Never ' Seldom Occasionally ~ Often "~ Always
Elementary 12 10 22 24 11
Junior High - 17 17 24 6 ‘4
Senior High = 23 29 14 _ 10 - 7

*Qf = 8 Critical X2 = 15.51 .  Calculated X2 = 30.87
Preferred use S " " QOccasionally Often Always
Elementary ' 17 34 28
Junior High : : 30 25 13
Senior High 25 .29 29

" *df = 4 ,‘Criticalsz = 9.49 "I'.Calculated.Xz = 10.84
Actual use " Never Seldom Occasionaldy Often " Always
1 to 3 years 17~ 16 9 7. 9
4 or more years 53 58 72 _ 43 21

“af =4 Critical X2 = 9.49 .  Calculated X> = 8.04

" Preferred use 7 " Seldom " Occasionally " Often Always
1 to 3 years 3 10 - 22 23
4 or more years 12 64 96 75

df = 3 o Cr’i‘tic’a’l‘X2 = 7.82 "' °~ Calculated XZ'E 2.74

*:significant at .05 level
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The analysis presented in table severity-eight

leads to the rejection of Null Hypothesis 13: Actual

supervisory practices are independent of teaching level.
The'higher the teaching level, the less likely'super—
visors actually are to bring new.developments in education
to the attention of their teachers.

The aﬁalysis presented also leads to‘the rejec-

tion of Null Hypothesis 14: Preferred supervisory prac-

tices are independent of teaching level. Junior high
teachers tend to prefer that their supervisors bring new
developments in education to their attention less often
than do other.teachers.

Table seventy-eight also indicates that, at the

.05 level, response to ifem 30 was independent of sex,

and years of teaching experience.
Table seventy-nine displays the responses for
item 31: "During each school term, my supervisor expects
2

feedback from me on the effectiveness of the supervisdry

process."
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Table 79

Chi Square Analyses for Item 31

Actual use ) Never Seldom Occasionally Often " Always
Male 54 30 © 31 23 17
Female 71 25 23 14 17
df = 4 A:.Criticalsz = 9,49 . Calculated X% = 6.06
Preferred use  Never Seldom " Occasionally Often Always
Male 4 6 46 .49 50
Female- _ 4 9 51 49 37
df = 4 Critical X.2 = 9.49 . . Calculated X2f = 2.72
Actual use " Never Seldom Occasionally Often Always
Elementary 28 9 17 13 12
Junior High : 27 19 . 10 9 3
Senior High 35 15 15 , 6 12
af = 8 Critical X*'= 15.51 . . Calculated X° = 14.14
Preferred use " Seldom ' Occasionally ~ Often Always
Elementary 6 26 28 19
Junior High 10 21 S 24 13
Senior High 5 25 - 23 30
“af = 6 .. Critical X‘2 =.12.59.  :: Calculated xz, = 8.86
" Actual use " Never ' Seldom ' Occasionally Often Always
1 to 3 years 24 11 ‘ 13 ‘ 7 3
4 or more years 101 44 41 30 31
df = 4 . Critical X2' =.9.49 ' .. Calculated X2'. = 3.23
Preferred use ' Never ' Seldom ' Occasionally Often " Always
.1 to 3 years 1 1l - 18 22 16
4 or more years 7 14 ' 79 76 71
“df = 4 - critical X> = 9.49 Calculated X> = 2.49
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Table seventy-nine indicates that, at the .05

level, response to item 31 was‘independent of sex,

teaching level, and years of teaching experience.
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SATISFACTION WITH SUPERVISION

Teachers were asked:to.rate each of ten items

related to satisfaction on a seven-point Likert scale.

Therefore ten contingency tables are used to dis-

play this part of the analysis.‘ Taking one item at a " .. -

time, each table will include responses first by sex, then
by teaching level, ‘and finally by years of teaching.
experience. | !

In addition, the degrees oflfreedom, critical chi
square values, and calculated chi square values are
reported for eACh'set of data. All critical values
reported -are for the .05 level of significance.

Table eighty displays the responses fqr teacher

satisfaction, item 1: "Degrée to. which supervision helps

improve student learning."
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Table 80

df = 6

. , Very : Very
Sex © None Little Little Some Great Great Complete
i Male 16 29 23 47 26 9 5
Female 23 ° 36 20 32 23 14 2
af = 6 - - Critical X° = 12.59  calculated X2 = 7.54
Teaching Very Very
Level . . None Little Little Some Great Great Complete
Elementary 12 8 9 23 16 10 1
Junior High 7 17 . 9 16 11 7 1
Senior High 11 20 12 24 11 3 2
df = 12 Critical X* = 21.03 Calculated X° = 12.63
Teaching - Very Very
Experience . None Little Little Some Great Great Complete
1 to 3 years 6 12 9. 15 6 9. 1
.4 or more ' .
years 33 53 34 64 43 14 6
Critical X™ = 12.59 Calculated X2
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Table eighty indiéates'that, at the .05 level, -

response to satisfaction item 1l was independent of sex,
teaching level, and years of teaching experience.
Table eighty-one displays the responses for

item 2: _"Degree to which supervision heips improve |,

instruction."
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Table 81

Chl Square Analyses for Item 2

df

6

‘Very Very
Sex . None Little Little Some Great Great Complete
Male. 12 26 21 - 53 28 14 1
Female 20 32 17 37 26 15 3
af = 6 Critical X? = 12.59  Calculated X* = 6.92
Teaching Very . Very
Level . None Little Little Some Great Great Complete
Elementary 9 11 7 24 18 9 1
Junior High 6 17 9 18 8 9 1
Senior High 10 13 11 27 14 7 1
df = 12 Critical X° = 21.03 “calcatated X2 = 7.97
Teaching Very Very
..Experience None Little thtle Some Great Great. Complete
1 to 3 years 5 11 6 id6 11 .9 -0
4 or more
years 27 47 32 74 43 20 4
= Critical,X2 = 2

12.59 Calculated X = 4,31
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Table eighty-one .indicates that, at the .05

level, response to satisfaction item 2 was independent of

séx, teaching level, and years of teaching experience.
Table eighty-two displays the responses for item

- 3: "Degree to which suéervision promotes my professional

develépment."
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Table 82

#ssignificant at .05 level

Very Very :
Sex . None Little Little Some Great Great.Complet
Male 17 20 - 28 48 .20 17 . 5
Female ' 27 27 12 31 30 15 8
. *df = 6 Critical X? = 12,59 Calculated X2 = 16.11
Teaching Very Very
~ Level None Little Little Some Great Great Complete
Elementary 14 6 10 15 19 = 11 4
Junior High 7 13 10 - 17 8 10 3
Senior High 15 11 12 29 10 5 .2
af = 12 Critical X% = 21.03 Calculated X2 = 18.34
Teaching , Very » Veiy
Experience . None Little Little Some Great Great Complete
1l to 3 years 9 9 3 14 - 13 8 2
A or more
years 35 38 37 65 37 24 11
Af = 6 Critical X = 12.59 Calculated X = 6.03
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-+ The analysis presented in table eighty-two leads

to the rejectibn of Null Hypothesis 15: Degree of satis-

faction with supervision is independent of sex. Women
tend to be more satisfied with the degree to which super-
vision promotes their professional development. On the
other hand, a larger proportion -of women tend to exper-
ience very little or no satisfaction. Consequently the
responses of women to this item had a greater variability
than the responses of men.

Table eighty-two also indicates that, at the .05
level, response to item 3 was independent of teaching
level, and years of teaching experience.

Table eighty-three displays the responses for

“item 4: "Degree to which supervision contributes to

my self-esteem."
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Table 83

Very ' Very
Sex None: Little Little Some Great Great Complete
Male 19 20 12 44 29 22 9
Female 26. 14 15 27 30 20 18
df = 6  Critical x° = 12.59 Calculated X2 = 9.58
Teaching Very - Very
. Level . None Little Little.Some Great Great Complete
Elementary 12 5 9 - 16 io ‘10 8
Junior High 11 10 3 19 10 11 4
Senior High 12 2 9 20 23 11 6
af = 12 Critical X2 = 21.03 Calculated‘X2 = 15.35
Teaching Very ‘ ' Very
Experience None Little Little Some Great Great Complete
1 to 3 years 9 5 5 9 14 14 2
4--or more :
years 36 . 29 - 22 62 45 28 25

af = 6 Critical X% = 12.59 Calculated X2 = 11.10
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Table eighty-three indicates that at the .05

level, response to satisfaction item 4 was independent of

'sex, teaching level, and yvears of teaching experience.

Table eighty-four displays-the responses for
item 5: "Degree to which my supervisor helps establish

a supportive staff interaction."
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Table 84
Chi Square Analyses for Ttem 5 -
Very Very

Sex None Little Little Some Great Great Complete
Male 9 27 24 _ 33 27 - 23 12
Female 15 23 19 32 27 17 17
at = 6 Critical X? = 12.59 °  Calculated X° = 4.10
Teaching‘ Very Very
Level None Little Little Some Great Great Complete
Elementary 3 12 '9 17 20 11 7
Junior High 8 8 12 16 9 8 7
Senior High - 8 11 i3 18 13 11 9
df = 12 Critical X2 = 21.03 Calculated X2 = 8.25
Teaching ' Very ' Very :
Experience . None Little Little Some Great Great Complete
1 to 3 years 8 5 8 11 11 12 3
4 or more

years 16 45 35 54 43 28 . 26
df = 6 Critical X% = 12.59 Calculated X2 = 10.64
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Table eighty-four indicates that, at the .05

level, response to satisfaction item 5 was independent of

sex, teaching level, and years of téaching experience.

Table éighty—five'displays the responses for
item 6: "Degree to .which my supervisor enables me to

participate in significant decision-making."
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Chi Square Analyses for Item 6

, Very o Very
Sex None Little Little Some Great Great Complete
Male 11 21 - 18 34 31 24 16
Female 13 . 16 24 - 30 31 22 14
af = 6 critical x? = 12.59 Calculated X2 = 2.09.
Teachiné Very Very
Level. . . None Little Little Some Great Great Complete
Elementary -6 8 8 17 19 13 8
Junior High. 6 9 9 19 10 9 6
Senior High 6 12 13 . 12 17 15 8
af = 12 . Critical X2 = 21.03 A Calculated'X2 = 7.23
Teaching Very - Very ‘
Experience None ILittle Little Some Great Great Complete
1l to 3 years . 6 -6 9 7 15 10 - 5
. 4 or more
years 18 31 33 57 47 36 25
af = 6 . Critical X2 = 12.59 Calculated X2 = 5.03
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Table eighty-five indicates that, at the .05
level, response to satisfaction item 6 was independght of
sex, teaching level, and years of teéching experience.’

Table eighty-six displays the responses for

item 7: "Degree to which my supervisor gives me due

recognition for my efforts."
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Table 86

Chi Square Analyses for. Item 7

Very Very

Sex None Little Little Some Great Great Complete
Male 12 16 13 34 36 .24 20
Female 10 17 16 31 28 25 23
af = 6 Critical X% = 12.59  cCalculated X° = 1.81
Teaching Very Very
Level .. None Little Little Some Great Great Complete
Elementary 8 5 6 20 13 15. 12
Junior High 3 11 5 15 16 7 11
Senior High 6 8 8 17 20 1 . 13
af = 12 Critical x? = 21.03 Calculated X% = 9.22
Teaching Very " Very
Experience . None Little Little Some Great Great Complete
1 to 3 years 5 7 4 - 13 12 13 4
4 or more

years 17 26 25 52 52 36 39

af = 6 Critical X% = 12.59 Calculated X2 = 5.29
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Table eighty-six indicates that, at the .05
level, response to satisfaction item 7 was independént of
sex, teaching level, and years of teaching experience.
Table eighty-seven displays the responses for
item 8: "Degree to which my supervisor éllows me to

influence the supervisory process."
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Taﬁle 87

Chi Square Analyses for Item 8

Very ‘ Very
Sex None Little Little Some Great Great Complete
Male 23 20 22 43 30 13 4
Female 23 32 22 38 19 9 7
df = 6 . Critical X2 = 12.59 - Calculated X2 = 7.01
Teaching Very' Very '
Level . None Little Little Some Great Great Complete
Elementary 15 9 16 19 11 6 3
Junior High 12 9 11 18 11 6 1
Senior High - 10 17 9 23 15 6 3
af = 12 Critical X% = 21.03 Calculated X2 = 7.68
Teaching - Very ' Very
Experience . None Little Little Some Great Great Complete
1 to 3 years 11 11 12 112 6 5 1
4 or more
- years 35 41 32 69 - .43 17. 10

af = 6 Critical X2 = 12.59 Calculated X% = 6.11-
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Table eightf—seven indicates that, at the .05

level, response to satisfaction item 8 was independent of

" sex, teaching level, and years of teaching experience.

Table eighty-eight displays the responses for
item 9: "Degree to which my supervisor establishes a
supervisory climate characterized by trust, respect, and

warmth."
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Table 88 - .

Chi Square Analyses for Item 9

Very Very
Sex None Little Little Some Great Great Complete
Male- ' 13 21 12 26 36 19 28
Female 18 17 i1 - 29 23 27 25
df = 6 Critical X% = 12.59 ‘Calculated X = 5.78.
Teaching Very Very
Level ' None Little Little Some Great Great Complete
Elementary 8 7 6 14. 18 -13 13
Junior High 5 9 3 16 11 11 13
Senior High 9 10 4 14 21 .- 7 18
af = 12 Critical X2 = 21.03 Calculated X2 = 7.53
Teaching Very Very
. Experience . None Little Little Some Great Great Complete
1l to 3 years 9 6 5 10 11 13 4
4 or more ‘ ‘
-years 22 32 18 45 | 48 33 49
af = 6 Critical X% = 12.59 Calculated X° = 9.50
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Table eighty~eight indicates that, at the .05

level, response to satisfaction item 9 was independent

of sex, teaching level, and years of teaching experience.

Table eighty-nine displays the responses for
item 10: "Degree of overall satisfaction with super-

vision."
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Table 89 .

" chi Square Analyses for Item 10

Very Very
Sex None Little Little Some Great Great Complete
Male 9 22 17 31 29 24 .23
Female . 15 20 17 30 21 24 23
df = 6 Critical X2 = 12.59 'Calculated.XZ = 2.81
Teaching. Very » Very
Level . None Little Little Some Great Great Complete
Elementary 5 5 8 18 15 16 12
Junior High 2 14 8 12 11 10 11
Senior -High 11 9 7 18 15 11 12
af = 12 Critical X% = 21.03 Calculated X2 = 14.22
. Teaching ‘ Very .- Very
Experience . None Little Little Some Great Great Complete
1l to 3 years 7 9 5 13 10 10 4
"4 or more , ‘
- years 17 - 33 .29 48 40 38 42

af = 6 - Critical X% = 12.59 calculated X% = 5.70




)

161

Table eighty-nine indicates that, at the .05
level, response to satisfaction item 10 was independent of

sex, teaching level, and years of teaching expérience.
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Sign Tests

The following section reports the analysis of the
thirty-one itemé related to supervisory behavior using the
sign test for two.correlated samples. (Ferguson, 1976:
385-386) . ‘

"For each item, actual score was subtracted from

preferred score. Under the null hypothesis, the expected
number of + and - signs would be equal.
We may denote the difference between the number of

+ and - signs by D. Ferguson (1976:385-386) explains that

where N is the total number of signs. This'approaches the
normal form as N increases in size. A value of 1.96 is
required for significance at the .05 level.

Table ninety displays the results of the sign
tests for ail thirty-one items related to supervisory

behavior.
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Table 90

Sign Tests for 31 Items Related to Supervisory Behavior

. Number of Number of - Significant at
Itenm + signs - 'signs 7 .05 level (%)
1 166 7 12.02 *
2 128 6 10.45 *
3 102 16 7.83 *
4 176 16 - 11.47 *
5 168 4 12.43 *
6 174 3 . 12.78 *
7 192 . 9 12.83 *
8 173 3 12.74 *
9 144 5 11.30 *.
10 138 7 10.80 *
11 : 129 2 11.00 *
12 131 1 11.23 *
13 106 6 9.36 *
14 158. 5 11.90 *
15 229 . 3 14.77 *
16 232 6 14.58 *
17 - 138 1 11.54 S
18 110 5 9.70 *
19 192 1 13.68 *
20 127 19 .'8.86 *
21 183. 10 12.38 . %
22 200 2 13.86 *
23 ' 165 11 11.53 *
24 ' 133 10 - . 10.20 *
25 124 9 9.89 *
26 139 16 9.80 *
27 : 155 9 11.32 S x
28 151 5 11.61 *
. 29 114 -~ 13 ©8.87 *
30 197 S 4 13.54 *
*

31 197 4 13.54

For each of the thirty-one supervisory items, the

above analysis leads to the'rejection of Null Hypothesis

. 16: There are no systematic differences in direction
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~ between paired responses to\aétual and preferred super-

visory practices.
In fact there is a significant systematic differ-
ence in favor of preferred scores. In other words, many

teachers would prefer to experience more often all thirty-

one supervisory practices. Consequently this study has
confirmed.that those supervisory practices recommended in
the literature since 1970 are really those practices |
that a great many Montana teachers would prefer to exper-

ience more often.
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Multiple regression analysis

The following section reports ten multiple regres-

- sion analyses. . There are thirty-one independent variables

(absolute values of the difference between actual score

and preferred score for each item of supervisory behavior).

The dependent variable for each regression is the score on

one of the ten items related to satisfaction with super-

yision. Therefore ten tables are used to display this
part.of the analysis.

Each table will include the thirty-one independent
variables, their correlation with the satisfaction meas-
ure, b, calculated t, multiple R, R square, and calculated

F. 1In adaition, the critical t and F values, the regres-

- " sion constant, and the standard error of estimate are

displayed.

To obtain the critical t = 1.98,-df was taken as
120. To obtain the critical F = 1.52, df were taken as
30, 200.

Table ninety-one depicts the'anélysis of relation-
ships between the thirty-one independent variables -(abso-
lute values of discrépancy scores for each item of super-
visory behavior) and the dependent variable (item 1 of

\

satisfaction).
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Table 21

Multiple Regression Analysis

Dependent Variable (Y): Degree to which
supervision helps improve student learning

Independent Correlation Significant
Variables with ¥ . b ¢ " at .05 level (%)
1 -.22 .053 .87 . g
2 -.19 .002 .02
3 -.25 , .055 .65
4 -.35 —=.105"- -1.34
5 ' -.31 -.095 - .91
6 -.32 .099 T .93
7 -.43 -.123 -1.39
8 -.42 -.092 -1.05
9 -.30 .053 .64
10 -.39 -.070 - .73
11 - -.29 - .002 .03
12 -.44 -~ -.085 - .75
13 -.32 . —.027 - .25
14 ' -.45 -.064 - .62
15 . _ -.18 .081 .95
16 ! -.14 .106 1.27
17 -.45 -.110 - .95
18 -.30 .049 - .50
19 -.41 -.004 - .04
20 -.34 -.001 - .01 -
21 -.38 -.130 ~1.60 - . .
22 -.37 - =-.148 -2.07 _ *
23 -.28 .073 .87 '
24 -.30 -.002 - .02
25 : ' -.30 , .003 .04
26 , -.25 .047 .45
27 . -.33 - -.112. - -1.19
28 -.46 -.010 - .10
29 .- =4 - ~.155 -1.54
30 , -.46 -.263". -2.82 *
31 -.43 . .001 .01

Constant = 14.28 .
At .05 level, critical wvalue of t 1.98.

At .05 level, critical wvalue of F 1.52, .
Multiple R = .62 R square = .39 S est'= 1.30

" Calculated P = 5.58 """~ xoo
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The analysis presented in table ninety-one leads

to the'réjection of Null Hypothesis 17: There are no

significant relationships between degree of satisfaction
with supervision and‘discrepancies.between actual and
preferred supervisory practices. ’
The calculated F value tests the significance 6f
the proportion of wvariability in the dependen£ variable

that is accounted for by a knowledgel of all thirty-one

independent variables taken éollectively.,

/

Therefore, the absolute values of discrepancies
between prefeired and actual supervisory behavior for the
thirty-one independent variables relate significantly to
the degree to which supervision helps imprqﬁe student
' léarning. | |

To examine the separate contributions of each of
the ﬁhirtyvone independent variables, cqnsiaer the calcu-~
‘lated t values. These test the significaﬁce of b.from ‘
zero, and indicate which of the independent variébles con;
tribute significantly to the prediction of ¥, after all the
other thirty variables are taken inté account. '

Therefore, £he t values in table ninety~one indi-
cate that two of’ﬁhe independent variables are making a

significant, uniqﬁe contribution to the prediction of the
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degree té which supervision’he1p5'imprOVe“stﬁdent‘1Earning.
These are: .

1. Supervisory.behavior item 22: "The inservice edu-
cation my supervisor provides is designed séecifically to
help me teach more effectively.".

Since the b is negative for this item, this indicates that,
when all cher variables are heid constant, the smaller
the difference'between.actual score and preferred score
for this item, the greater the degree to which supervision
helps improve -student . learning.

2.. Sﬁpervisory behavior item 30: "During each school
term, my supervisor brings new developments in education“
to my attention.™ |
Since the b is negative for this item,. this indicétes
that, when all other vériables are held‘constant,.ﬁhe -
smaller the difference between actual score and preferred
.score for this item, the_greatér_the degree ‘to which
supérvision helps improve student learning.

Table .ninety-two depicts the analysis of relation;
ships between the thirty-one independent vériables (abso- -
lute values of disérepancy scores for each item of supervi-
'sory behavior) and the dependent variable (item 2 of

satisfaction) .
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Table 92
Multiple Regression Analysis
Dependent Variable (Y): Degree to which

Independent Correlation Significant
Variables withy " b t ' at .05 level (%)
1 -.27 - -.008 - .14
2 —-.21 . -.049 - .55
3 -.29 .010 - .12
4 -.36 -.074 - .99
5 -.33 -.106 -1.06
6 -.34 .075 .74
7 -.43 , -.103 -1.23
8 -.41 -.037 - .44
9 -.32 .032 .41
10 - -.42 ~-.105 -1.15
11 ' -.30 .022 .31
12 ~-.46 -.086 - .78
13 -.35 -.064 - .62
14 -.45 .036 .36
15 - =,19 ' .095 1.16
16 : ~.16 , .049 .61
17 -.49 -.187 -1.69
18 -.32 . ' .076 .83
19 -.43 _ -.012 - .14
. 20 -.39 . =.057 - 72
.21 ' -.41 -.171 -2.20 - *
22 -.33 ~-.074 ~1.08
- 23 -.27 .035 .44
24 -.29 .027 .34
25 -.31 -.043 - .51 .
26 -.19 217 2.19 *
27 : - -.31 -.121 -1.36
28 . =48 - -.093 ' ~1.02 S
29 -.45 ~.224° -2.33 . %
30 -~ 42 -.124 .-1.39
31 . o= 4l .055" .70
Constant = 14.71
At .05 level, critical value of T = 1.98.
At .05 level, critical value of ¥ = 1.52.
Multiple R = .64 R square = .41 ‘S est = 1.24
o 7 " Caleulated ¥ = 6,03 - * o
|
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The analysis presented in table ninety~two leads

to the rejection of Null Hypothesis 18: There are no sig-

nificant relationships between degree of satisfaction with
~—

supervision and discrepancies between actual and preferred -

supervisory practices.

The calcﬁlated F value indicates that the absqlute
values of discrepancies between preferred and actual super-
visory behavior, for all thirty-one independent variables
taken collectively, relate significantly to the degree to -
-which superv151on helps improve instruction.

The t values in table ninety-two indicate that
" three of the independent variables are making a signifi-

cant, unique contribution to the prediction of the degree

" to which supervision helps improve instruction. These are:

1. Supervisory behavior item 21: "During each schoo;
term, my supervisor helps me to set jOb targets aimed at
improving my teachlng effectlveness.

Since the b is negative for this item, this 1nd1cates that,
when all other variables are held constant, the smaller
the difference between actual score and preferred score
for this‘item, the greater the‘degree.tohwhich supervision_

helps improve instruction.
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2. Supervisory beﬁavior item 26: "My subervisor
uses gfoup methods of supervision.”
Since the b is positive for this item; this indicates that,
Qhen all other variables are held constant, the larger the

difference between actual score and preferred score for

‘this item, the greater the degree to which supervision

helps improve instruction.

This‘finding.ﬁould seem to contradict the major
thesis underlying this study: that greater satisfaction
relates to smaller differences between what one é?efers
aﬁd what one actually experiences. However, a possible
explanation may lie in the fact that .the majority of

teachers (64% according to table thirty-three) have never

" actually experienced this. It might be argued that more

satisfied teachers would prefer to experience this kind of

supervisory practicé.at least occasionallj (54% according

to table thirty-three). 1In other words these teachers are

willing to'try a new and different form of supervision in

the hope that it might lead to improved instruction.

. 3. Supervisory behavior-item 29: "My supervisor sup-
ports innovation."
Since the b is negative fbr this item, this indicates that,

when all other variables are held constant, the smaller
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‘the difference between actual score and preferred score

for this item, the greater the degree to which supervision
helps improve instruction. |

Table ninefy—three depicts the analysis of rela;
tionships between the thirty-one independent variables
(absolute values of discrepancy scores for each item of
supervisory behavior) and the dependent variable (item 3

of satisfaction).
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Table 93

Multiple Regression Analysis

Dependent Variable (Y): Degree-to'which supervision

Independent Correlation - Significant

Variables -~ with ¥y~ " "b “t 7 at .05 level(*)
1 -.27 "—~.054 - .87
2 -.14 .083 .85
3 - -.30 -.028 - .32
4 -.33 .007. - .09
5 -.31 -.114 -1.06
6 -.34 -.010 - .09
7 -.42 : -.083 - .91 .
8 -.38 .027 +30 *
) -~.34 . ~-.046 - .54
10 -.41 ~.080 - .82
11 ' -.30 .031 .39
12 _ -.46 -.095 - .80
13 -.33 " .050 . .45
14 : o =.47 ~-.044 - 41
15 =17 “151 1.71
16 - 17 -.002 - .02
17 —-.52 -.347  -2.89 *
18 : -.32 .136 1.36
19 ) -.44 -.060 -~ .64
20 -.38 -.005 - .06
21 -.38 -.084 =1.00
22 . -.31 -.012 - .16
23 -.28 : .052- .60
24 -.34 -.069 - .80
25 . . =35 -.088 - .96
26 -.18 . W.271 2.53 *
27 " -.33 - =,210 -=2.17 - *
28 -.46 017 .17 :
29 -.48 ; -.252 -2.42 ’ *
30 -.46 ~ -.220 -2.30 : *
31 ' -, 43 .013 - .15 .

Constant = 15.45

At .05 level, critical value of t 1.98.

. At .05 level, critical value of F 1.52,
Multiple R = .66 R square = .44 S est = 1.35

""" ' Calculated F = 6.81 oo %
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The analysis presented in table ninety-three leads

to the rejection of Null Hypothesis 19: There are no

significant relationships between degree of satisfaction
with supervision and discrepancies between actual and pre-
ferred supervisory practices.

The calculated F value iﬁdicateé that the absolute
Qalues of discrepancies between pfeferred andaactuallsuper—
visory behavior, for all thirty-one independé&nt variables
taken collectively,”reiate significantly to the dégree to
which supérvision promotes professional development.

The t values in.table ninety-three indicate that
five of the independent Qariables are making a significant,

unique contribution to the prediction of the degfee'to

which suggrvision.promotéS'profeSSional“deVelopment.
These are: N ' A |

1. Supervisofy behavior item 17: "Discussién with my
supervisor is a mutual-exchange.of ideas and information
between colleagues."
Since the b is negative for this item,. this indicates that,
when all otherlvariables are held constant, the smaller the
difference between actual score and preferred score for
this item, the greater the degree to which supervision

promotes professional development.
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2. Supervisory behavior item 26: “My supervisor

uses group methods of superViSion."

Since_the b is positive for this item, this indicates that,
when all other variables are held constant, the larger the
difference between-actual score and preferfed écore for
this item; ﬁhe greater the degree to which éupervision
promotes professional development.

Again, .as explained in fhe discussion of tabie
ninety-two, this maf be due to the fact that téachers.are
willing to try a new and différent kind of supervisory
practice with fhe expectation that it might promote thei;
professional development.

3. Supervisory behavior item 27: "Supervision takes
the form of problem~solving.in work groups."
Since the b is negative for thistitem, this. indicates that,
when all other variables are held constant, the smaller
the difference between actual score and preferred score
for this item, the.greater_thé degree to which supérvision
promotes professional development.

4. Supervisory behavior item 29:". "My supervisor sup-
ports innovation."
Since the b is negative for this item; this indicates that,

when all other'variables are held constant, the smaller
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the difference betweenvactual score and preferréd score
for this item, the greater the degree to which supervision
'proﬁotes professional development. |

‘ 5.. Supervisqry behavior item 30: "During each school
term, my supervisof brings new developments in education
to my attention."
Since the b is negative for this item, this indicaﬁes_that,
wheﬁ all other variables are held constant, the Smaller{
the difference between actual score and preferréd score
for this item, the greater tﬂe.degree to which supervision
promotes professional development.

Table ninety—fqur depicts the analysis of rela-
tionships between the thirty-one independent variables
(absolufe values of discrepancy scores for each item of
sgpervisory behavior) and the dependent ‘variable (item 4

of satisfaction)..

b O L Y |
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. Table 94.

Multiple Regression Analysis

Dependent Variable (Y): Degree to which
- supervision contributes to my self-esteem

Independent Correlation : Significant
Variables with Y b ot at .05 level (%)
1 -.30 -.122 -1.84
2 -.16 .100 .96
3 -.32 -.132 ~-1.42
4 -.34 -.053 - .61
5 . -.30 -.084 - .73
6 -.32 - .058 .49
7 - =43 -.058 - .60
8 T =37 .021 .21
9 ‘ -.32 .041 . .45
10 -.41. ~.104 - .99
11 : - -.28 -.023 - .28
12 . . -.56 -.288 -2.29 *
13 -.40 -.063 - .54
14 -.50 -.151 -1.33
15 . -.19 : .148 1.57
16 -~.20 - -,082 " - .89
17 -.57 - -.420 -3.29 *
i8 - T -.40 .012 .11 C
19 -.37 .072 .72
20 -.32 .102 1.12
21 -.31 . .057 .63.
22 : -.35 : -.088 -1.12
23 -.31 . -.046. - .50
24 . -.32 T —-.046 - .50
25 -.31 - -.012 - .12
. 26 -.20 .092 .80
27 -.27 -.028 - .27
28 Ry .035 - .33
29 —.47 -.222 -2.00 *
30 : -.39 .033 .32
31 -.46 .~.106 -1.17
Constant = 18.85 ' :
At .05 level, critical value of t = 1.98.
" At .05 level, critical value of F = 1.52.

Multiple R = .68 R square = .46 S est = 1.43

 Calculated F = 7.48 Tk
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The ana%ysis presented in tabie ninety~four leads

to the rejection of Null Hypofhesis 20: There afe no

significant relationships between degree of satisfaction
with supervision and-discrepancies:between actual'and
preferred superviséry practices. -

The calculated f'value indicates that the absolute
values of discrepancies between preferred and actual
sﬁpervisory behavior, for all thirty-one independent var-
iables téken collectively, relate significantly to.the
degree to which supervision contributes toAself—esteem.

The t wvalues in‘table ninety~four indicate that

three of the independenﬁ»variables are making a signifi- -

cant, unigue contribution to the prediction of the degree

are::
I O Supervisqry behavior ifem'lZ: "My" supervisor

shows a real concern for me as a persén.""

"Since the b is negative for this item, this indicatés_that{

when all other variables are held constant, tﬁe'smaller

the difference between actual score and preferred score

for this item, the.greatef the degree to which supervision

contributes to self-esteem.
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2. Supervisory behavior item 17: "Discussion with my

éupervisor is'Q mutual exchange of ideas and ihformation
between colleagues."
Since the b is negative for this iteﬁ, this indicatés that,
when all other variables are held constant, the smaller
the difference between actual scbre and preferred score
for this iteﬁ, the greater the degrée to which supervision
contributes to self-esteem.

3. Supervisory behavior item 29: "My supe?visor
supports innovation."
'Since the b is negative for this item,.thié indicates that,
when all other variables are held constant, the smaller
the difference between actual score and'preferred score
for this item, the greater the degree to whiéh supervision
contributes to self-esteem.:

Table ninety-five depicts the analysis of rela-
tionships between the thirty-one independent variables
(absoluﬁé values of discrepancy scéres for each item of
supervisory behavior) and the dependent variable (item 5

of satisfaction).
































































































































































































































































