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Abstract:

All memorable art has been produced in response to a common and Collective need on the part of the
community, or at least of that portion of it which was in the ascendancy, or possessed of sufficient '
power to make its need recognized.

As we survey the past, we find that such power has been usually in the hands of a minority of the
community; of a privileged class, who were able to impose their theory and practice of life on the more
or less unquestioning submission of the masses of the people (1).

Art education in the United States has never been on a firmer footing than at the present time. It faces a
future secure in the knowledge that during the past twenty or thirty years its social, economic, and
educational values have, heen demonstrated and acknowledged and generally put into practice.
Educational leaders no longer ignore it; rather one finds an attitude of receptivity and a desire to require
it to function in every department of the school system. Not one but many causes have contributed in
bringing this about. Perhaps the most important of these are a changing society and a new point of
view.

Art serves a purpose for the individual, and for the social group. It gratifies the creative impulse of
man, and satisfies his aesthetic desires-, It ministers to his spiritual needs by dignifying labor; "by
commemorating events; by teaching moral truths; by objectifying religious dogma; by glorifying
individuals; by popularizing ideas. Art ministers to man’s material needs by requiring appropriateness
and adequacy, and by incorporating the elements of beauty and taste. Art integrates mankind, making
life richer for all.

Aims and objectives are given in the Montana State Course of Study; irArt education has broadened
within the past ,years to a large degree. It no longer -aims to train children to become artists but to
show how to enjoy life more completely and to lead to a better understanding and finer appreciation of
the beauty of one’s surroundings. It aims to develop better citizens by improving taste, by developing
fundamental principles of art, and by giving standards of good form whereby to judge and to choose
wisely and discriminatingly.

It aims to further creative thinking, it being another means of expression. It aims to train for more
intelligent buying and selling and for greater enrichment and happiness in life. ' Those art values should
be taught that provide for the greatest possible good to the greatest number of pupils, the citizens of
tomorrow." Objectives 1. To develop the power to observe and interpret form and color in nature and
things of every day life, 2, To develop the imagination and provide training for creative ability and
originality.

3. « To develop the ability to think more clearly through planning and working out problems.

4. To develop a feeling -of confidence to express ideas freely through art mediums.



5.' To develop some technical skill and proficiency in the use of art materials.

6. To develop a discriminating taste and intelligent judgment in the selection of wearing apparel and in
the "beautifying of home and community., 7. To cultivate desirable social activities through sharing
materials and tools, through making things for the use of others, and through waiting for one's, turn, 8,
To develop an appreciation of the relation of art. to industry and its influence on cue's life..

9. To arouse an appreciation for the fine arts' and crafts of the past.

10. To awaken and develop a feeling of appreciation for the "beautiful In art and surroundings.
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CHAPTER T.
HISTORY OF ART EDUCATION IN THE UNITED STATES.

A1l memorable art has been pro‘duceé‘in response to a common
and collective need on the part of the comnnznit;srn or at ieés’c', of; that
portion of it which was in the ascendancy, of possessed of s’ufi‘icient
power to make its n‘eea recognized. - - |

As we survey the paﬁt; ve find tﬂat s‘uéh power hés béen usnally
in the hands of a minority of the commmity; of a privileged class, who
were able to impo-se their theoxy ané practice of 1life on fhé more or less
unquestioning submission of the masses of the people (1).

Ar‘b» education in the United States has never been on a fimmer
-footinguthan'a't the present time. If faces a future secure in the
knowledgze that dufing the past ‘twenty or thirty years its secial economic,
and educational valuwes have. been clemons trated and acknowledged and generally
put into practice. Educatlonal 1ead.ers no longer ignoxe 1%; mther one
finds an attitude of ree'eptlvi’cy and a desive to require it to flmc-hpn
in every department bf the school system. Nok oné but many canges have
contributed in b;éingi-ng this about. Perhaps the most important of these

are a changing society and a new point of view,

Barly Conditions

Settlers in a new country are primarily concerned with the
simple problem of living., Food, clothinmg, and sheliter are the £ivst

essentials, The habits and soclal conditions which abtend the satis-
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faction of such demands vnecessaril'y form a somevhat fixed background
upon which future living is markedly influenced. Thé early hérdness, of
life establishes a mental owtlook which persists even for generations,
Only the strong are veversed and only the rugged are approved. Whal isg
true of life, ig true of livf:-lng, and it was Tut natural for early Americéns
to look askance at thé seemingly effeminate charéc%eristics of’ art - art
being considered chieﬂy in temms ‘;f china and portralt painting, ém‘broidéry
and crafts, in thé,t early period, |
Painting had little or no place in the rough interiors of the
sixteenth century farmers' houses, Qhat ar;t could exist as lané.écé,pe in
their crops, in their homespun, or iﬁ theiryhomes and hand-timbered barns
never entered their minds. |
Thus up to the period just preceding the World War a general
recognition on the part of the public of the value of art education did
not exist., If an enlightened few fought for it, they bub planted the
seed; 1t was impossible that they should reép the benefits. INumerous
factors paved a way for present trends, among them the esta".olishmént of
schools of art and design, national and international expositions, and
the development of manufaeturing i’ndﬁstry in communities having exeéllen%

water power,

Beginnings of Art Hducation

Up to the opening of the nineteenth century, individoal attempts
had been started to maintain painting a:mi' ﬁéawing classes in the l'arge
cities such as Boston, Phila&elphiad, and Wew Yozk, In a few "selsct

Tinishing" schools the arts of embroidery, drawing, and music were




presented for ’Bh,o-ée vho otherwise had Iittle to do. Bubt éarly in
e'ighteeﬁ hundred _e-:ép_érimenﬁs were made in moré formal edvcation, and by ’
the middle of the century there developed in a few sections a conscicus
awakemng w:Lth regpect to the contmbut:.on of ar‘i; cm both education and
industry, due to the 1mportat10n of European goocis.
' Probably the .great Cnrstal Palace Eypesztv on of Lond.on in-
ei@teen hundred and fifty-one first started mamzfac‘i}u;rerg aloﬂg%ﬁ:‘he‘ new
line of ’chdught; ' ’Cﬁ‘erﬁai;nly' Gfeaii Britain was deeply shocked fo note
tnferior quality of her Industrial products, Her state of mind must have
reactea; with 1like effect in the land of her eaﬂier colonies, for in ten
yeafs' time ‘th'e leading industeidl sta‘i;e in America, Mass‘achuse’&fs, was
passing laws to z?éqﬁi’fe Tindustrial drawing" as a common school subject,
and a few years later to egtablish other schools in ‘bﬁe countiy, some '
emphasizing the " fine" and some the industrial character 6:’:‘ art
expression (2). ' :

| Axt Ae‘ducaﬁipn waé -a thing practically unheé;r&-of ‘two centuries.
age. It was, however, advocated by no: 1ess: an aufhority than ts'enj'axixin
Franiclin in 1789 in his "Proposed Hinbs for an Adademy". The first
atte@t to ubilize art in the public school curriculum was made in Boston
in eighteen hundred and twenty-one by William Bentley Fowls. The work
wag restricted to the teéching of outline drawing, chiefly geometric, by
the copy method. This ‘e:.cperiment. mét with much opposition and meny
reverges. During the next for‘ty years, d'rawing was i.n‘tz'oducted int’o the
city schools of Phlladelphia, New Yoz'k Baltimore, Cincinmati, Glevelan&
and many other c1t1es in the Bast.

Art Work was advocated by Rembrandt Peale of Philadelphia in
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eighteen hundred and forty as a form of graghics - the art of accurate
gelineation - a system of school exercises for the education of the eye
and the training of fhe izand, an auxiliary %o writing, geography ana
drawing, ' '

William Minife, of Baltimove, in eighteen hundved and forty-
eight, advocated art as a training in taste for all pupils and as a means
of discovering art talent for use in the industries, A paragraph taiten

from one of the early writings of this author sets forth his ideas: 7o

- get good designers we must bale pl,roperv means for educating, and if we

should meke drawing a branch of common school eduecation, we should have an
opportunity of selecting those who evidence superior talent for the art
and at the same time, by improving the taste of all , we should create in
many an appreciation of the beautifuvl and consequently very much extend
coﬁsuﬁxption. of art productiont. (3).

Aecording to Charles 4. Bemnelt, Elizabeth Palmer Pozbody gave
instruction in drawing in the Freuklin School, Boston, during the winter
of eighteen hundred and thirty-eight end thirty-nine. A sigter of
Eliéabeth Peabody, who later became Mrs, Horace Mann, was also a teacher

of drawing at this time. Bennett vefers to two educators who helped %o

create an interest in art inmstruction in the pioneer days of the subject (L),

In, eighteen hundred and forty-three, Horace Mann (1796-1859)
then Secretary of the Board of Bducation in 'Massachusétts, made hig famons
seventh annual report, on his observations while visiting the schools of
Turope, especially those of Prussia. In this reporh, vhich befame the
basis of school rveform in Massachusebls, the value of drawing was givem

considerable emphasig. As-one of the resulis of this report the Schooi _




Committee of Boston, in eighteen hundred and forty-sight, placed drawing
in the 1list of grammar school studies, but as no provision was made for
beaching the subject, "either in the vey of a program, bext books, or
special téachers!", mext to mothing came of this action. The prevailing
ignorance in regard to the subject was only eéualed, by the indifference
respecting it. If a progressive teacher tried to grrange for a 1ittle
draving in his school, he was likely %o got for his pains a gentle rebuke
fyom his commitbee, and some blame from his fellow ‘taéchez*s- (5).

The credit of changing these conditions was larzely dune o the
continued efforts of John Dudley Philbrick (18‘:‘_&»86)P 'who was Superintendent
of Schools in Boston for e:‘cgi';teen years (1856-187L), during which time the
State of Massadhusetts and the city of Boston became widely known For
their leadership in art education in public schools. |

Beginning in eighteen hundred and fifty~three, Yiillifém N,
Bartholomew became an influential figure in promoting axb ins’tfucﬁqn in
the city of Boston. These sarly efforts to introduce. the new subject into
the schools stimulated other educators and successful experiments were
condueiad along this line in many cities of the easstern part of the United
gtates. A foundabtion was laid for the work of Walter Smith, who later
played an important part in the development 6f art in the Commonwealth of
Massachusetts and thmu@ou% the country.

Magsachusetts was the first siate to adopt as . a part of its
general education program, the initial step which was i:ak;en' in eighteen
hundred and sizty. 1In eighteen hundred and seventy, provisions for art
instruction throughout the Commonwealth were made in the laws of the state.

In eighteen hundred and seventy-one Yalter Smith was made divecior bf ary
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for all the public schools of Massachusetts. He then became the first
state director of art education in the United Htates.

Drawing was xntroduoéd in ¥ assachusetts pmma‘ﬂly as g means of

‘contmbut:mg to ind.ustry,, as is stated in the early reports on art educata.on

fz’om the state, "so0., to infinence industrial prod.ucts ‘Eha“& this art:‘scle of
manufac ture wov.ld compare favorabl,[ with fe relgn goods.*

A ‘broader mot:we for art teachlng anpeared in the early eighties,
as is apparent from a report on school art in Boston, dated éighteen
hundred and eighty—two, o

TAvt éducation, even for little cl;lild‘:t'anh means something more
than ingtruction in drawiné, It comprehends the 'ciﬂé.tiva%sioﬂ- o‘f the eye,
that it maj perceive fo,mg ,c_.sf the hand that it may represent ferm
graphically: of the mind; that it nay rec‘eive and eécpz-ess ideas in regard
to form. It would seem appropriate, then, that these léssom‘shoul‘a. be
called foxm lessons. ‘feachers shouid consider them és such, and shm:lti '
direc';; theiy teaching to‘creating in %hé m’i,ncis of their pupils a correc_;t
conception of é:‘tmple fozﬁs,‘ ratﬁer than %o giving insszﬁ.éti{tmv meyely in
drawing®. (3). R R

It is inféresting to noﬁez.. that some of the art inétmctoré in
these ea;-]_.;.&,r times, in writing about art iInstruction, ﬁelé views similar
%o those vwhich we embrace today. ‘i‘hué, in the words of one commission,
fthe instmc‘tmn ig to be varied and z'a'i::r.onal the aim bemg not te make
proficients in any one thing, buk ‘te :empa,rt a \‘:aste a knowledge, ancl a
gkill of umiversal wbility". (6).

It is evident that such phrases as those used in the foregoing

quotation were not interpreted in eightéen hundved and seventy-gix as atb




the present time. Iurthemmore, we can draw the conclusion From the
'féports of the early exhibiltlons of school work, thet theve was little

system or orgenization and much hit ov miss method in these fivst attempis.

Teacher Trainine Schools

The first teachers of art in the United SHtates were frained in
Ingland. It was apparent that vapldly efficient development of this
subject could not be expectdd as long as the schools‘were éépendent upon
forsign trained teachers for lnstruction.

In eighbeen hondred and seventy-one, Walter Smith, head master
of the School of Art in Leeds, England, was persuvaded to come to America
and assist in the problems of Avt Bducation in the state of Massachusetts,-
and %o vservé ag director of art educabtion throughount that connm:mweal fh.
Through his effoxrts, the Magsachusetis Iafoéﬁ}al Art School was formded at
B&ston in eighteen hundred and sévez;tyg-'&h:ﬁee o meet i_:ha deréand for
trained art teachevs. This school became a great factor in the development
(-Hr? ark education ’o.hroughou‘é the country.

 For the first time, efficient arb teachers were being trained in
America to carry on the work of instruction. Following the lead of the
Massachusetts Hoxmal Art School many teachers' training schools have been
established for this preparation of zrt teachers. Outstanding institutions
of this character are found today in widely separated parts of the country -
Boston, Hew York City? Brooklyn, Chicago, Wew Orleans, Berkeley, Qakland,
Philadelphia, Seattle, Portland, Dallas, Deanver, Los Angeles, snd in meny

other cities of equal importance.
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Practically all State Universities and large ﬂollgges provide
training for art ”teachera_, A-good percen,tv of the state noymal schooyl)s
have excell¥nt departments for the preparation of specislists in ért
education.‘ In addition, there are man:,r private art schools and

educational institutions that are notably assisting in this woxrk (3).

Art Text Books

In tracing the history of art text books we find, that until
the very recent year- cf nineteen hundred twelve, they had not come into
being. S:Lnee then, however, we have had. eleven diffev’ent geries, The
authors of each have been in every ingtance personsg parf:icul‘a.rly fitted
by training snd experience to prepave sﬁch ‘books.

They, therefore, are based on the findings of an exhaustive
survey in the field of School Art. In most instances they repf%sent a
broad conception of :all those phases of art which are generally considered
practical and adaptable to school room conditions.

The use of Aart text books ha.s. placed art in the school on the
same plane asz other ﬁbj:ecfbs and glves it as much dlgnity. Today esducai:o:s
have concluded that sueh texts are tending towazd move sgccessfiﬂ-. results,

The following is the chronologicsl arrangement of all Art texts

up to date:

1. Title: Graded Drawing Pooks and Constructian Books
- Author: Ancon K. Crogs
Copyrights 1912 by A. Flanigan Co., Chicago.

2. Mitle: Applied Arts Drawing Books (OUT OF PRINT)
- Authors Wilhelming Seegmilior
Publisher:  Atkinson, Mentzer & Company, Beston,
New York, Chieago, Dallas.
Copyrigats:  1912-13 by V. Seegmilier.
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Pitle:
Aathors:
Publigher:
Copyri
Mile;
Authors:
Publisher:
Copyrights

Titles
Authoys:

Publisher:

Copyrights

Title:
Authorg:
Publisher:
Copyrights

Pivles

Authors:

Publighers

e}

Copyrights

Tile:
Publisher:

Copyrigabs

Mivles
Authors:
Publisher:

Copyrighis
Pivle:
Authore
Poublicher:

Copyright:

Industzrigl Art Text Books

Bonnie Snow and Hugo Frochlich

The Preng Company, Ghicaso and New York

1915 and 1923 by Bounle F. Snow and Hugo
Froshlich (Revised by authors in 1922)

FPractical Deawing Books -~ Art Bducation Hditioun -
8 hooks .

P, B. Favaoum, 0. Valentine Kirby, George 8.
Duteh and Lida Hooe .

The Practical Draving Company, Chicago and
Dallas .

1925

Industirial and Applied Art Pooks - & Dooks

Walter 8. Perry, Tlovence H. Fitch, Walter
Sargent, Frederick RBonaey

Menizer Bush Company, New Yoy, Chwaigo Dallag

1926 by Menizer Bugh Company

Coprelated Art Books - 3 books

Bess H. Posbter and Pedro J. Lemos

Practical Urawing Company, Chicage and Dallas
1527 by Practical Drawing Coupany

Practical Drawing Books -~ Correlated Art

Tdition = B Books

George 8. Dutch, Hoyal B. Farmum, Bess H,
Foster, 0. Valenbtine Kirby, and Pedre J,
Lemosg

The Practical Drawing Cémpanyﬂ Chicago and
Dallas .
1930

Gvaphic Drawing Books
The Prang Company, Chicego and ¥ew York
1930

Art Appreciation Text Books ~ Parts I.ViIl
Cora B, Stafford and Pearl Rusker
Laidlaw Bros., Chicago, New Tork and

$an Francisco

1930

Art Hdvcation Throvgh Religion - & books

Mary G. Yelbonigle

Hentzer Bhsh Company, New York, Chicago,
Atlanta

19%0
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11. Witles Neilson Drawing Books
An¥hors T. R. Neilson ' '
Publishers, Haﬂ. son Drawing Bool«: Gompany, Poeatella,, Idsho
Tdited:s . 1919 _ B

Periods of Development

Art education _has made marxiced ;;z;t;gre.ss since i@s ‘experimental
introduction into the public schools in eighteen huﬂdzaed‘ and twenty-one,
but a reliable history of the movement is diffieult to obtain because of
the lack of adequate p'ﬁnte& reports and Sccu;:ate dats on the subject, A
fairly COmprehezisiﬁe'ide‘a cen be obtained of the dévelopment of art teaching
in the.Unitéd States by studying the reports of the various large expositions
of the country where public schools' art worlk has Bgén displayed,

The Art exhibit of the Massachusetis public schools at the
Bxposition in eighteen hundred and seventy-six, created great interest.
This vork was characi;e"rized‘ largely by straight and curved line drawing,
geometric forms and designs, perspective, objects in outline, and light
and shade. | | ' |

Art ins:i:mcfﬁi.on developed rapidly in the schools from -eightéen
and seventy~six on, 'bec:o ming less formal and Weame'hmc, and wag Jjust awaken--
ing to ﬁﬁe pbssibilities of color teaching vmen_ %he‘ World's Columblan
Bxposition at Chicago, in eighteen hundred and nine%y»thrég, opened and gave
to the country the l_greates% stiﬁmius for art that it had yet received. A% |
the same time there'was an improvement in paper, paluts, crayons, penéils,
brushes, and all materials a;"nd ;éethods.. . ks a resuld, %e find art making

great strides in the schools. However, the introduction into the schools
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of these new maberials for the ieaching of art caused the interest in
the developuent of new methods and ways of handling the materials to
dominate the course of study. The objective seemed to be to expand the
possibilities of the newly introduced agencies for art teaching to the
very limit. The valnation of the practicability of this woirle for the
student seems nod to have been comsidered at all (3).

Following the World¥s Faix, art teaching soon tended borward
"Art for Art's Szke", and passed inlo an extreme from vhich we ave reacting
today in the schools,

Chicago school peaple have taken art seriously since eighteen
hundred and ninety-~four. This is perhaps due %o the influence exerted
the previous yeay, They have been earnestly helped by a remarkeble
organization, mostly women, styling itself the Ghicé.go Publiec School Axrt
Society.

Art has siz—zce; in Chicago, been looked upon as & fuonction of
common school education (7).

At the 5%. Iounis Exposition in Hineteen hundred and four, the
so~-called Arts and Crafts movement made its appearance, and the coordi-
nation betyeen art ané. manual training become appavent. The Jamestown
Exposition in nineteen hundred sand seven shows the art ond manval training
teachers wnited in the endeavor %o produce vorthy industrial art products.

The San Francisco and the San Diego Bypositions lin nineteen
hundred and fifteen show o still closer relation between avrt and industrial
sducation. Objechs were made with a definite practical use in view, |
demonstrating the ualon of beauby and utillty, art in common things and

for the masses (3).
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One of the most significant things,} however, in the history
of art sducation was the national recognition on the part of art educators
in nineteen hundwred and twenty-four of a unified problem and the
establighment of 2 cormisgsion in mnineteen hundred and twenty-five, the
Federated Council on Art Bducation, fo study systematically and
gcientifically from & national sbandpoint the problem of ard education (2),

The art work of -pu'blic school children exhi‘biteﬁ at the Dallas,
Texas, convention of the Tational Education Assoclation, in ninefeen
hundred and twen‘hy-séven, indicates that stress ig being placed more and
more vpon objectives that meet the needs of the average pupils, those having
ordinary ability, as well as the needs of the wvelatively small percent of
pupils having special ability and talent in art (8).

Por the' following two years we note creation and conventional-
ization of all design became sppavent, with voeational objechtives gnd the
teachiné of practicel arts receiving emphasis.

in Minneapolis, at the meeting of the Western Artez Association,
May, nineteen hundred and thirty, we find emphasis placed oa illustration
mainly, and then apprediation. "Art for Life's 8ske" becomes the slogan.
One of the speskers at this convenbion says that art as a factor in the
modern curriculum mugt do the following things: "It must aim high, develop
a gocial spirii, move forwayd aggressively, be efficient, train for
leisure, ad;jugt itgelf o ﬁew needs, and art must cooperatel., 8o we see
that the aims of art and the aims of education are indeed allied (9).

At the last convention of the Association, held in Louisville,
Kentucky, on #pril twenty-eighth, iwenty-ninth, and thiviieth, evd on May

first, ninebeen hundved and thizby-ons, we find particular emphasis being
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placed wpon educating people to mzke use of a:c’r;istic achievements in
their leisure time, thus to get move cut of living in an aesthetic way (10),
in thei last few years the I‘.Eet:copaiitan Vuseum hag done &m enviable
thing for art education. It is a decided gain for the school children,
teachers, and people of New York City. They have established an Bducational
Department under vhose gvidance is conducted a sbory hour Ffor very small
children in kindergarben and lower grades. Hewve the study of ﬁa.n'g
artistic productions, as found in the coilectionsv is used as a coxrelation
with their schooi worlkk, The children are led %o derive inspiration from
the objects in the galleries, that school and home work may be finer. fl’his
instruction ever increasing jn scope is carried thréugh the high school,
college and universilty, Fér the general ﬁubi-ic thers ars lectures and
guidance of the individuél oY groups, Practiealiy the entire educational
étaff, in one way or another, serves i:he. teache,rs.of the city in infommal
4$alks or in announced courses. These %eaehéré bring their classes to the
wuseun to makeumore vix.rid the class woom work in history, geography, é.na'
language study, receiving frém the instructor whé.tever help they may
desire (110, |
Other mmseums d&ipg similar work are the Huntington in Tos
A&ngeies, Denver, Cincinnati, Cleveland, Chicago with its A»t Institute and
' Tield's Museum of Natursl Hisbtory and Art Institute in Seattle, Detroit,
and Toledo (2).
A history of art education reveals clearly the fact that
objectives have frequently changed during i:he. brief sojourn of this subject
in the curriculum. HEmphasis has been placé& from time to time upon the

vocational objectives, upon "Art for Art's Sake", upon the Commercial Arts,
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and the Household Arts, the Hisbory of Art and the Practical Arts. Te
have heard of art for indusbry, cu}.tume.,i puve aestheticﬁgﬁ and art for
every day life. One after another, we have had a meries of slogans and
catch phrases in an attempt to define The objectives of this subject.

Like all departments of the school, art has gasse& thyough
periods of experimenbation, and many times during the brief histoxy of '
this gubject , we find that objectives have been stressed which would not
meet the educational demands today. In fact, the curriculum in art from
its beginning has been an experimental one. Only in wecent years have we
really begun Yo note a general tendency of siabilization and the establish-
ment of generslized objectives vhich may be sald to possess wniversal
application to the various school needs throughout the counbry,

A brief glance over the past decade leaves a most optimigtic
feeling with regard to the future of art education in this country. The
nation is surely awakening. There is a gmwing enthusiasm in support of
art in our public schools. Private schools were about the first to
appreciate its fuller meaning and to promote it. The college field, with
much encouraging support, has gained an lncyeaging initiative in carrying
it forward. Art schools are full %o capaecity, and our mmsevns ave supply-
ing themselves with pictm‘-es for their educational work {2).

At the some time gensral industyy has found arb sn economic
necessity, retall houses are conscious Q;f.’ its iu;porta,nce in merchandising,
and through present advertising ‘nﬁe general public has reeeive& a ailent
but effective education in art.

Thus the stage is set for more powerful and effective work with
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greatly enrviched gd.uc:a_-tional returns in the next dac.a;lef& even izi the
next few fye;_ars.

Thé outlook for the development of ar“i‘f h_as never been brighter,
Ve have exploved science and invention to its depths; we ﬁave traveled
enough not to be satisfied with the ﬁillovely' in architecture, planting,
fumishing, or clqtﬁes., _I‘n other words, " the desire, "‘bhe demand for art

is heve., At last we are tending toward an art Consciounsness.
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CHAPTER 1T.

ACCEPTED AIMS OF ART EDUCATION BY RECOGNIZED ARY
AUTHORITIES OF TODAY.

Art education has ﬁraadﬁ;ael&‘ its sCOpe wi;‘b]i’zin the past years %o
a large degree, It no longer aimg to train children to beceme; a’z;'tistﬁs
but to show them how ;R;o enjoy Llife m,oré completely'and to lead %o a better
understanding and finer appreciation of the beauty of éne'sv surroundings.
1t aims to develop bebter citizens by improving tasts, by developing
fundsmental principles of arb, and by setiing up standards of gd’od form
whereby to j\idge and %o choose wisely and dis—c\riminai;ingly, :itt aims %o
further ereatﬁe thinking, it being an important means of expression. I%
aims to train for morve intelligent buying and selljﬁi%ﬁg and for greater
enrichment and happiness in life,

Those art principles showld be bavght that provide for the
greatest possible good to the greax‘:ssé numiber of pupils, the eitizens of
tomorrew. | | |

Tadoubtedly more change has been effected between nineteen
bhundred and twenty and nineteen hiundred and thirty in art for elementary
school than ab any other level. Advanced pr‘gychological and educafional |
studies have éonﬁ'ri‘i:nx‘ted liberally to this field:. It is here that much
experimentation has enlightened teaching, especially in i;i;e vealm of
emotional expressien. '

In general, the present aims of art educatio‘n are pefagpgical,

economic, and cultural. A modém course of study seeks to train through
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mental ability to creabe and veproduce from stimlated imaginations bo
obseyve facts of llne, form, value, and color; %o establish motor,

coordination and conbrolsy economically %o aid in the promotion of improved

‘taste in modern manufacture and merchendising; amd culburally to develop

Judgment and taste in the discimina{;ion and selection of art and artistic
products for personal improvement and pleasure and for community better-
ment.

In the lagh "Biennial Survey of Bducabtion®, (2). {1928-30),
Professor Nyquist of the Camegle Institute of Technology, gives the five
aims of art educatlon in the elementary schools as follows:

L. U"Commmication - the usage of plctorial aznd plastic art

‘as a means of informational record and imoginative expression;

2, '"Observation - percepiual learning through directed
abttention to fowmms, lines, arsas, tones, colors, snd their combinations
and associations;

3+ "Construction - development of the capacity Ffor visuslizatioen,
planning and objectification of two and three dimensional art problenms:

I, "Selection - specific recognitions, comparisons, and
Judgments of art qualities in commodities: and

5. "Appreciation - aesthetic contemplation thrcugh guided
attention to nature and graphlc and plastic arb for purposes of enjoyment.?

A e see, the pedagoglcal aim is all impor%ant in these lower
gradeg: It is here that creative expression wins itz strongest supporh,
and in ‘uhese years mental braining predomingtes: in at'ben@tlng to teach

drawing, tuchnlqne is not styessed.
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However, in the junior high yéars the aims may bécbme..more
narrowly confined %o modes of trafi;ﬁiﬁg c.al_c’ulglte& ta arrive at moye
bangible vesults both in correlated activities and in Swdividusl capacities
and talents,

TLeon L, Winslow (12), directer '@f ‘a:f*.'i; education '1;1 Baltimore,
has given five geneval definite aims for Junior High School. These are:

1, "The arcusing and preserving of interest in art through
the cul’ci‘vation of appreciationg

2. YThe enlarzing and enviching of aesthefic ezperience
ﬁhrougl sxercise of the imagination and of the creative Jmpulse in designg

3-,. The farnishing of ed.vﬁational 2ul dance and vocamonal
information, dls%inguish*ﬁng 'be‘izween azayz'ealafb;wr* which agphﬂs to all
pupi’ls, and creation, which applies to few .pup:.ls;

4, the discovery of talent in gifted pupils; and

5. "The furnishing of vocationsl training fox talented
pupils.” :

Besides these general aims,, Mw. Winslow goes further ami mentions
'these special aims to gnable one to emp&e&y the principles of art in all
11f9 ‘pitustions vhere they should apply by meking use of:

' 1. #Bility bo recognize vorks of arb;

2. Desire fo possess onl yamistzc things:

L
.'-' ’

3. Ability to discuss mtelhgently the aesthetic sigaificance
of ali! man-made thingsy ‘ }
Y. Yorking kmowledgs of the priﬁc_ip:les of art %@meifu;(‘a;

5. Ability to combine or e:.:frange objects :arﬁisﬁic,aﬁér‘;’

. * )
6. Ability to combine or produce artistic arrangements in a




7. Ability %o express ideas of form graphicallys

8. Habit of visiting art museums and libraries;

9. ZEnowledge of the historical development of szt

10, Ability to use leisure with pleasure and to advantage:

11. Insight into vocational and industrial aspects of arts

12, Tamiliapity with the names and professional reputations
of contemporary masters and with their wozk;

13.. Abilisy %o reco,gaiize one's ovm aesthetic capacity.

Without doubt the most far-yeaching step in a Senior High School
program ig that recently taken by New York City. & courses in art
appreciation is requived of all high school siudents for two periods a
weelk in first and second yeaps or the equivalent in one year if deemed
advisable.

The ecourse, adep‘hefi for the yeax nineteen hundred thirty and
thirty-one, was worked up under the general supervision of Forest Grand
(13), Director of Art for elementary and secondary edmcation in New York
City, and Laura C. Ferris, Head of the Art Deparvtment, Vashington Irving
High School, also in New Yorlk City. In their syllabus they seck to
_ develop the following aims:

1. To engender love of beauiy;
. To develop good taste; |

To enrich 1ife and train for leisures

»

To gratify the desire %o create;

Ul;;:’\:«!m

. To encourazs %alenb.

Reference has already been made in Chapter I to the federated
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Council of Art Education; an orgenization composed of th:r:ee'
representa;tives from the seven art bodies :‘Lnl the United Stai’ce;s; namely,
American Federatioh of Arts, American lInstitgte of Az;chitects?. Association
of Art Museum Directors, Golleée- of Art Association, Easi;efn Arts | o
Association, Pacific Arts Assoe’ia-ﬁ‘idn,‘ ;anﬂ."’;%isterzlz Arts Associa’oion;

Turing its brief existence slice n;.;i;neteenvk‘mndred and ‘tweiﬁ;y-
five, the coumcil has made seversl iz;vestigat‘i'ans of art e'ducati;:)n in
the United States and we find a summ#zy of é;eneral and specific aims as
given by thgm as follows (1}): '

I. Broad Objectivés:

Ao Apnregiati on

1. To gtimmlate vigoz%ously e;*no.t:‘ional response
to graphic, plastic, and constructed fomms,
g0 there will be recognition, enjoyment and
participation in art ;zvhere_ve'f it may be found

‘ in all human sctivities. |
B, Skills |
1. éo, develop useful ¢kills fo,z;:fgra.phi‘c‘ and
- glyphlc cémiea‘bion f;hrou;gh represéntaﬁions
illustration, and design; snd construchion

in three dimensions.

C. Kpowleglge-
1. To give a ‘backgrouné.‘ of facts conceraing
the con#ribﬁtian of %he 'grea.t masters of
all times in all fields of axt.

IT. #$pecific Objectives:
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&, Aopreciation .

12N

1. To ds‘frelt;p a'bi—li"hy. to appreciate and enjoy
aestheticaily and intellectually corréct
arrangement of space, ’bsaui:y of 1line, fine
,préporﬁions in form and hawvmonious combination
of coloy, whether it be in the painting and
sculpture; the environment of mature; o fbn

~ the arts of man'y industry and genius,. i
clulding the child's own work as well as théﬁ:
of more skilled hands.

2, To train the ju.dgmént to keen diseriminations
and wise choicls that will function later,
a8 circumstances permit, in the selection and
beautifying of the home and gaédeﬁ; and in ciby
planning.

3. To acquaint the child with materials and
processes of production.

B. Skills R
1. To develop disille which hould be productivé
of ‘joy“i‘n séhcql ;i_ﬁ‘e an«i,gixte‘ regources within,
vhich enable one to make worlhy and happy use
of leiéure.,

2. To dax%galop useful skiils vhich will lay a

fdunﬁdticnﬁfx"or those skills faheéﬁ- may be geined

later by more intensive vocational training.
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C. Habite, Attitvdes, Igeals {To give the child

opportunity for betier conduct by making
art a socizl situation)
1. Good habits of accuracy, neatness, right
attitudes in cooperation and responsibility,
meelfishness, ete., are objectives common
to all subjects of edvcation. Butbt szt
acﬁivitieé in education afford fields of
experience especially rich in opportunity for
the development and measurer.aen'b of these qualities,

D. Cubstanding Abilitiesn

1. To ascertain, conserve, and develop creative
ability of pupile with nabural endowment for
the production of beauty.

2, To gumé the talented pupil to sellct the
vocational field of axt to which he is most
naturslly adapted.

In the article "The Enrichment of Life Through Public School.
Artt by €, Valentine Kirby (15), Director of Art in the State of
Pemnsylvanla, he gives these two geneval aims of &rﬁ Bduecations

1. %% envich the life of a child and sabisfy his
eraabive instinets and his natural love for beauty.

2. "o meet the needs of the Nation for ereabive
artists and a finer Saste and citizenship.”

The specific aims of Mr. XKirby mey be described as follows:
1. To bring into the lives of all the boys and girls every-

vhers the knowledge of beauty and the jJoy of expressing it.
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2. To ﬁ-e-veiép ski’l;lé, and to discover special apr'r;_ﬁudes
snd talents. | ‘

5. To direct those with special iﬁclinations and gifts
into various fields requiring designevs, décoraté-rﬁ
and pmfeséiéaal arfists. o

Y, To train specialists in Aft Education to mest the great
demands for teachers and supe-‘z:-visors of Ark, and
intelligent executives and salespeople in departments
of commerce and industry. |

5. To coopera%e with all agencies in furthering general
school studies, health education, the consewé’cion of
resources, fire and accident prévention, human welfare,

~and a finer citizenship. | |

6. To create a desire for moyre attractive school buildings
and grounds, %he ﬁner thﬁ;_-p.gs in the home, the school,
the shop and in life. | _

William G. Vhitford and the lade Dr. Henzy Turner Bailey, two

of our foremost contemporary art educators ’beiieve that the aims of
art edueation ghould menifest iteelf ine

1. Adeq&aje art *&raiﬁing for =11 pupils in the school,
no matter what theiw fubure profession may be, and

2. Adequate art training for the special-talented pupil,
the é‘cg’pil vho wishes to speci‘éliz& in afﬁ.;

W;‘L‘lliam- G, Whitford (3) says that these may be further

divided into three major aims; nemely, (1) social, (2) vocasionmal, and
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{3) letsure time.

Méa%ing the social aim is one of the most imporbant funciions
of the mcde;en school. Today's school is a miniature social organization
reaching out and touching life activities to vhich it is clossely related
in every possible way.,' Gloger articulation of azt m’oh life males the
woxrk fuller, richer, and meve vital to ‘i:he pupils, To be educated in
the social éra which we are extering, implied an mderstanding of 1ts
relationghip of apt; it becomes necessary to understand its relation-
ship bto ludustry and the contribution of industyy to art. Thege factors
loom large in modern life, economic as well as culbural.

Médem industrial efficiency and broader social understanding
and effectiveness result in shorbter working houra and consequently more
leisnre for recreation a;nd enjo_ymen‘t:.‘ Thege conditiaﬁs establigh azz'
uwaprecedented obligation wpon art education to assist thie present and
fubure geneéatimns in malking good use of 1eisu:e' time, by teaching them
to appreciate. | |

Many people obtain much enjoyuent from drawing, skeiching,
composition in pho‘bc;gr&phy, amd other forms of art work as a soxrt of
recreation or holiday. This may be thought of as a by-product of art.
Yot we know 1% is not only an avocational phase, but one of the great
gims of art education.

Worthy and enjoyable use of leisure time surely is an objective
possessing greab possibilities. By meking arb intelligible to all, we
may develop pleasurable spare tims interests.

The Business Men's Art Club, which is now in many of our larger

cities, is a well known orgenization; its purpose is %o offer a diversion
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to men of business and to affoxrd them an opportunity for expressing
their creative instincts. Business Women's Ciubs 2lso have followed
this procodure quite genmerally. They are finding that the history of
civilization can be read from the archiiscture, paiunting, sculpture, and
industrial arts created by the different peoples of the sarith.

The study of art stimulates an interest in higher forms of
beauty. If an individual cannot itravel extensively in search of beauty,
he may utilize hig leisure time in intelligen®t and pleas;zrame Tigits %o
mugeums and axrt galleries at home; in specialized study of beauly in nature;
in collecting art objects, and many other ways.

The aims of art education, we se6e, ave varied. Bub it is
evident that the art educalors of today all tend toward the same goal;
ve now are studying the needs of the pupil in the commumity, in industry,
and in life in general. The recognition of general and specific
o‘bjectivés in the school program has done moxe than any one thing to bring
agreement among the different advocates of art education.

In our newly acguired aim, "the imparting of practical and
usable art knovledge to the great mass of pupils who are not to become
specialists in art" (16), we must set up a "happy medium! of art work
and strive to balance our courses in art thab they will ot become, on
one extreme, purely mental or visusl courses in art appreciation, or, on
the other, appreciation of the significance of art in life.

Then, too, we must meet the neeas of the special-tzlent pupil,
who wishes to follow the profession of art, by providing special courses
for vocational oy prevocational experience,

If we follow the aim of Thomas R. Cole (17), of Seatile,
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Washington, we canﬁoi; greatly deviate from the *(;rﬁfe misgion of aﬁ
e&ué:atinn ﬁé&ay.

%o open the eyes of childven to %he beautiful whe;:*evéz' 1%
may be found - in nature, with the flcé‘érs, mm‘mtains, forests, i‘iversg
lakes, and oceans; in indusbrial products including all the things man
mekes; in painting, s::ulpfimre, and archi.féefﬁu:é.f’ These aims are
" attained by pmviding ¢pportunities intimaéélyéela’séd %o life 'ﬁeeﬂs,
Through l‘!11ich the a"o:iii%y o choose that which is beautiful is culbivated,

and in some measure, the ability to produce it.
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CHAPTER IIT,

THE RBASONS FOR HAVING, AND HE BENEFETS DERIVED FROM ART,
AS A PART IN THE MODERN FIUCATIONAT CURRICULUM.

Axt plé,y’s an importent part in ﬁhe ife of each individual.
The knowledge of 4t leads one to see and to appreciate baauty_a‘s._'well .
as to desiré it in the home, school, and commpnity. There ars eyiﬂepaes/
of this at every turn. Problems of colow, line, space, srrangement, and \
design arée ever present.

The pﬁrp.ase of art edueation is the development of aporeciation
for the beaubtiful and of power to produce beantiful things. If the -
schools can quicken into flame %he sparle of wonder which is the beginning
of all aesthetic enjoyment, it will give the pupils something inﬁ‘ﬁiﬁely
precious, the deeper understending and love of the world. To have
significance in education, az#t'-éen be justified only as it helps children
to interpret their experiences. The impulse to paint and draw and model
and constrict If wisely directed, will lead to further effort and %o o
richer background for the inbterpretation of experiences (18).

It has taken two generatidn; for art te secure recognition in
the public schools. There were 'slporadie efforts earl%.ers. wade by pioneers
cz}ying aloud in the wilderness; but in genersl we may say thabt bafors
eighteen hundred and seventy-six, with the exé.ep‘aion of pwrtrait painting, -
art had almost no‘pl:_a‘ce. | B

L Uﬁility hag in a large measure aeteiminéa courses of sﬁidyg'
and it should, because the needs of years past ave net the necessities

of today.
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Fducators have agreed upon ﬁefi,z;i:‘i‘sé »a}aﬁ'ec“bives.in edu_cation..
They are u§ilitarian, soeial, and sesthetic. This doss z;di‘; mean that
each subject, as reading or ér:t;,, falls into a smgze cabegorys i'i, mey’
be studied with all three ends in view. And as civilizabion advances
. from high to higher, gréatey emphas‘i,si wlll be placed upon the apiﬁ tual
values in lifé and education., The world today is made | mrelieﬁ? by hand-
made things than it was fifhy years.ago, and H{é 1¢ essier and more
beantif - Bith this advance tomai‘ﬂ; movre bednlty kas come a signal .
demand for the zecognition of art in schools {10). .

The gquestion is often asked, "¥hat place does art hold in
education?" Perhaps the mogt Important chapacteristics of a weilnrounded
education is :’t;he ﬁevé}.@ment of :m:g‘:c‘ a.astm%?ic' nature.. E'i;"is;- generally”
coneceded that arxt I8 the gremem ‘contribution %o *th:_s mﬂtural attatn.
ment.

The day is past,,wﬁen art s considéred only for a favored
few. It is for &ll.. Our forefathers were concevnéd, st first, With
what they shovld salb, where they.should sleep, and vhere withal fthey
should be elothed, but in a remavkably shorb time when céxzipazcé& with the
worldls hﬁ.staz‘y,, we have arrived af-the acnvanceﬂ sta:ge when we ean
indulge in things move cultural and m@i rs@‘:mna’l,

‘ Hﬂqnestmnaaly,, the %‘Tcnld Waz* ajgene& ouy éyss and awva::en@d

our mincl‘;ﬂs; o t‘nése new demanés, ,%‘e know what & large pa;ri? art played in .,
the late Worid War in arousing patiiotiom. '}ﬁ:_any a;rr.i:is:ﬁg were employed . to
paint posters’for the Red Cross Amy and Navy vhere £t wis necegsary to
enlist the nﬁ,eremﬁ: of the people, for ﬂmy Telt that pictures would

carry a message thai‘, words fail to accomplish.




-20-

Theee conbributions of artists, together with the new
inspiration gained by the art seen by our men and boys vhile abroad,
created an increasing demand for art along all lines - a universal call
for the beaubiful,

Beanty iz a vital force. Y9It does more then please Ehe eye;
it stimvlates the braln, it warms the heart, and brings the better zelf of
mepkind into action," If art, the hondmaid of besuby, thus combines the
gualities of mind, heart, and hand, how can our boys and girls whe are to
be our fubture citizens acguire i‘t;?_ Ve cannot obtain it unless we are
trained or lknow vhat the modern educational system is striving to give us
in art education: It is now being given to some ex’cem;ﬁ . i;,o many chilc‘zreﬁ
in the larger towns and cities of the United Sbabes, bub our aim is not
high enough., e .should not rest until art edueation is given to every
boy and girl in our rural as well as urban communities,

Many argue that we must acquive the rudiments of education
before we put on the frills. Art is more than a frill; it is a vital
force, éﬂd it should play a vital part in evewy eﬁuc:a’siom Outstanding
ecluca%ors of the United Statbes havey mafde a study of the advantages of
Hteaching art in the publie schools, " and it is the general eonsensus of
opinion that art is the foundation of our social and cowmmercisl 1life, ang
adds o the spiritusl uplift in any community. Art appeals to the
universal love of beauty - the etemai hunger of spirit for perfection.

Avt offers abundantly its social and spiﬁtua‘i contributions,
Ve x.xeeﬂ; %o streas in our teaching wore cultural and spiritual values in
our education and life. Train a child %o see, to feel and %o appreciabe

the beautiful, and it will prove a shield and a safeguard (19).
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James P. Haney (§,O) of New York said: "The spiritual valuve
Many of those vho camnot see the

of art goes with it practical walue.
One of the suvest evidences

spivitual workh cen see the practical worth.
of the broadening wealization of this lies in the fact that evexy

progressive community throughout the mion is using art training in its
schools as a means of advancing community interest. The reason is plain,
One cannot chonge maﬁ:eriaily the taste of a people already grown vp.

To affect these standards permenently, one must begin with an economic

rowvard to every commmity that realizes this and forwards the art work

of its schools,
Mr. Kivby(15), Director of Art Education in Peansylvania,

saya: 1The art taste of a community will be np better or no worse than
the art standards established in its public schools." Ve are all
designers whether we will or not regardless of what ounr training or

envirvonment may be, for we must all choose our clothes and ovr home

furnishings, build homes, establish businesses and create the atmosphere
Tven though we do it unconsciously,

of culture or non-culinre around us.
we uge art principles well or ill. You may close the 1lids of a book,

you may 8till the notes of a piano, but the art that is expressed in the
home and its surroundings spesks to us through every waking moment.

Modern art is doing three thingss it is %eaching people to

create instead of copy, Vo simplify fowms, and it is searching for nev
Taste

naterials, for new ways, for new inceniives for producing objects.

is the right thing in the right place at all times. We should commit our

lives to the promulzation of that idea {9).
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There is a popular belief that art is am aristocratic study.
But quite the contrary, it has peneﬁ'z’ated into the academic world from
below, not fyom above, IFf we were a conservative people with a -
rigorous aristocratic tradition of ipsﬁ:mctibn, 1like that in.England,
penetration in the study of an art Into our school system would make
nuch slower progress. The growing prominence of the study of art in
Mmerica is a signal tr’imnph for aemoeracy. |

Art is not purely intellectuzl: it has an emotional and a
practical aspect and ir; the past these two wnintellectual sides of k’he
svbject have been more or less vigorously urged aga‘inst' 1%, But to

“the credit of American educational institutions it can be sald that they
strive to build psrsonality? not merely intellect: fThe study .m':"‘ar't,
becsse it is o many-sided, is a great ‘bﬁildevr of personalitya

Art has been disparaged as manusl. As if the huingn hénd had
not been mi;stréss of the humen mind! Art has been éep'rec.a%ed; as proceed-
ing from the imagination rather than from the reason. #is if imsgination
were not the motive power of conduct! (21)

The real aim of education is the all around growth of the
child. His entire being is to be deveiope&, all his powers and bheir
integration in advancing experience. The body is to be educated as well
as the mind; the rythmic capacitises, as well as ’hhe' abstract intelligence.
Individuality, the true oulcome sought in education, is the Bammonious
integration of all these powers. Hvery increu‘lem': of human experience ig
a delicate integration of a great range of wifiely varying traits.

There are two central purposes of the school: Tolerant under-

standing, and creative expression. Apparently antithefical, they are




really coordinate and supplementary. On the one hand the school

strives to guarantee the sueccessiul préparati-on of the child to live
with the society around him. On the other, it must provide opportunities
for draving out to the maximum the ereative ‘eapaeities t;;i%hin him,

The essentials of the creative process are inventions and
complete integration. Note the two distinct elements, First, inventiom,
unigueness, the making of something new; secondly, completeness of inte~
gration, the weaving into intimate relationship of inievdependent
elements, each contributing its necessary component « a wilque meaning
or feeling, a new gene’raliza;ﬁony attitude, The product hecomeg Hruly
croative art only with the pregence in right relationships of the various
interdependent elements.

The very essence of the creative acht, therefore, is original
protrayal and completeness. It must be original to the individual making
i%, 1t does not matter if the same aet has been performed millions of
times by other people, but if it is new to that Individual and 1§ it is
complete in the sense of being an integration or interdependent elements,
it is ereative.

Ve musd leayn to bring into the school, therefors, evexry
conceivable kind of material through vhich the creative act can find
expression. The spirit of the old school was centered about social
adjustment, adaption to the existing order. The aim of conventional
sducation was social efficiency. Growth was seen as incrsasing power to
confoxm, %o _échuies';ca to a schooled discipline; maturity was viewed from

the standpoint of successful compliance with social demands.




In the new school, it is the éz‘eative spivit from within that
is encouraged, rather than conformliy to a pattorn impesed from without.
The success of the new school has been startling in eliciting selsf-
expregsion in all of the arts, in discovering a marvelously .cmative
youth. .

This success ig due not so much %o the changed view poink
concerning the place of art in edveation as ta the whole new i;heary of
self expression, the emphasis on the place of creabive originality in
life. Art in the new scimcl iz permitted; in the old it was impoged.
The new school assumes that every child is endowed with the capacity to
express himgelf and that this imate capacity is immensely worth cultivas-
ing. The pupil is placed in an environment conducive to self expression
in every aspect. Some will cresie with words, others with light. Home
will express themselves through the body in dance, others will model, '
carve, ghape their ideas in plastic materials. But vhatever the voute,
the medium, the materials, sach one has some capacity for ezcﬁre’ssion.
The artist in every man'g child is being discovered not only in the
unusual, the gifted, the genius; the 1id of restralnt is being lifted
from the chlld of the common man in order that he may come %o his own
best self fulfillment. The new schools are providing “&z’aminé; out
smyivonments In sharp conbrast to the "pouring in" eavizgnments of the
old.

Art in the new gehools is nalve, nebpz*imitiveﬁ The ¢hild is
permitted to set his own siandayds as he wori;m The "masters' are not

set out to be worshipped wéspectfully = they are admived in the frank
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and critical spirit of intimate c:c»nzpa,ﬁioz;shig. Appreciation c;i_". the
.’c}i_nished works of genius is 'i:he best built up, say the new schools, by
first encouraging thé creative pmducts of the chiléﬂs o 3_081’1; voica
or bmsh- the emphasis is not upon flmq‘ned work, .>k111 ami tecnmcal
perfectlon but upon the release of the child'g croative capacities,
upon growth in his power to express his own um.que ideas naturally and .
freely, whatever the medivm {22). |

Dean Vhll:r.am H. Bussell (10), of Teachers“ College, Columbia
Un1vez~s:v.ty, New York' C:Lty, in his mneteen thirty report, offers in
tabula"ced formg the resulﬁs of his study of "Pyoblems of the Coming
Industrial Age and-their Implications". His analysis indicates some
_;c'zmportant considerations for educational plans and among these are some
"t;-hat distiz}ctly concern teachers of the arts. TFor exanxplé»: _,wherégs,
in the early periods of free hand there was wc;'rl: foxf _every‘bo,dy and. now
we héve reached the point vhere there wili ‘be jpe:ﬁaas c_)f idleness foz; all
workers some of the t1me, the 1mp11ca1:ions that coancern us are grea.’cer
general and prevocational °duca"aion, the need of d.evelopzmg individual
versability with ‘broader voca.tmnal education. From home work as a
famlly entexpmse we have come to a clme when move than one member of
the family is a wage earner. This points to the 1mportance of vocational
education for girls. Eﬁevi_ewin_g further, Dean Russell shows that from an
early period of leisurely tempo with loné hours -and low productivity,
we have reached a period of quick _'tempd ’Wi’b'h short hours, high p:ro'duc-',‘-'-
‘tﬁzﬂ:% of periodic shut down and much idleness or leisﬁx;e. This brings
an insistent call to teachers of the arts for attention to problems of

the use of leisure.-




Such analysis fmm:‘i.sheé some new factors to rockon with in
weviewing our courses of study with the purpgse of keeping iihém in 1j_né
with the genersl education program, and of msking our contributions |
vital. -ALL the children of our schools, Hsfna;l.l children and youths, are a
part of the whole chénging social scheme and will need such experiences
as will give knowledge to explain their social world, skills %o use it,
and ideals fq:c" standards, All educational plans wust inclnde m&tér‘ial
of present iziterésts to children thab .shguld merge ‘into perxmanent attitudes
that arve désirable fér;them to hold for adult social life.

The arts have much more to offer toward interesting children
in worthy leisuve bime pursuits. Frederick Wimsow, in a discussion of
secondary education in April, nineteen hundred and thirty number of the
Atlantic, asserbs that the vast majority of American business men know
only two possible mays in which to use thelr spare time - either to be
amused by some one else or to flay games. He insists that every boy
should meke the acquaintance of a wide variety of forms of artistic
expression and should have a chance himgelf{ %o experiment with some of
them, that from such training the boy ought %o be able %o di_scovsxf.some
a‘bﬁ;&ing intersest which would sevve as a- delightful reéourc’:e throughout
his 1ife and make him independent of outside assistance in the use of
hig leisure.

In art is found the revelation of the spirit of man, his
deepest feellngs and his highest aspirations, ~and the nations may come and

go, tut art remains, an enduring record of a nat;‘ion'»s highest attainmmts\
- Greece lives in her Parthenon and her Praxitiles, Italy in her Ma@nnasa

her Raphaels and her Botticellis, France in her Cathedrals.
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There is a growing reallizabion of the need for beaubly and art
in socia:]. and dindustrisgl life. There is_likewi.sé a growing reali_zaftion
of public school art as the most effec:ﬁive agerey in bringing “hhesg
things o pass. ‘There is a grbwing‘- ap?:qeciaﬁ'cn of i:hé fact that an
education that is scientific, commercial, or iﬁ&u:;é_‘i’;ﬁaﬁ; cannod p:mvi&e
the completeness that modern life and time de@da 1 | |
We have four distinct advantages in ouyr public schools:

1, We have the good fortune to deal wif:h plastic

" childhood during 11:9 most impressfiongble period.

2. We have the advantage of a more extensive influence
than any other agency. Ve ':ceachh all_,"bhe‘ children |
of all the péople;

3, ‘Through the school we have the most effective means
of réaching the home and enxiching the life of the
ontire comr.nunityl;

¥, 1t is our good fo__r"’cune to discover, gulde, and. Con-

. ‘Sexrve one of our most precious -possessions - the God-
given talent of children; gsaved, as is man's mo:c'e'
material resources, for the good of the community, the
State, and the Nation.

There is a necessity for bringing art education irii‘ﬁ'o. 1iné with
the recent advance in general elementary scﬁool education with z:e_gérd
tog | , | ‘
| 1. Recosniib"‘i':o:-a of individuval differences

' a. Olassifying pupils on ﬂ}e basig of :artistiq-

ability in :




{1). Facili%y’oftimagery in graphic and
| Elyphic e@reésion
(2). Preedom |
(3). Pacility
). seiy
b, Varying treatment of groups aé;
A, | ‘Sﬁpeﬁoi’- intelligence
B. Above‘éverag,e
c. Avérage _
D, Below average, and
B, Infer’ia‘r'
Sugegestions for the development of skills in art, d.erive@ from ele;ﬁen%ary
school practice in other .su;bjec’ds such as;
1. Di‘agnos‘ﬁ:lc pré-study tests
a. In spelling‘ for example, children'now write a
| 1&5’5 of woré;é wi;hhmzt stﬁﬁyiné i:h,em,‘ Study is
then devoted by each chiid.%o 1ea,rning the
cofm’ect spelling cﬁ' the words he misséd‘., So, in
axt, freo expression prior to drill will show
vhere drill is néeﬂ.e‘d‘, and the ‘recogni_ze& need
will motivate the drill-acquiring process..
2. Hgtablishing controls
a., In owral En‘g_lish, random talking is discouraged.
Creative expression is fostered within the limits

of earefully established controls. In their fear




of ‘expressmg originality, meny teathers of arb -
faila to teach at all. The children aré allowed
to fix slipshod expression habits. The c{és:l»ré to
flgay 1% better", so ’bﬁgﬁ; classmates mll mder-
stazi&a will m&tiva,te much work for adequate form.

3. Group work

| a, The present plan of group worl:'allows a teacher
to multiply her efficienty many times, 'Ch‘ild:r_en
set standards for each other, assist in drills,
znd coopevate in resegrch and projecths.

Y, Perception and imagery

a. Perception training should be given by wide
experience in the hané1inguof many materials,
by judic;ious' e::pesa_ras' to stimulations, and by
the gonidance of obseiﬂva;t‘ion,.

b. Mental imagevy is clarified amd consecutive
thinking is encouraged by much practice in expredsion
with & graphic vocebulary.. |

<. Resea;dh in the fields of histoxy, geogra@hy;.and
1iteratu;'e._,, with the collegt,ion of pipéaﬁal and
three dimentional material, will enrich imagery.

5. Development of attitudes which wlll find ewpression in
socially valuable behavior, Here’. art can make the
gfeatest contribution to education. |

a. Aypreciation of besuby and hawmony as they ave

expressed in’




(1Y The character, Dehavior, and achigvement
"of achool mates, teacher, family, communiby,
nationalities, reﬁrésente& in the social
-studied, etc, |

(2) The work of the masters in the arts and the:
industries

{3) Beauties of nabure and of naturé as modified
by mén in civie plaonning, e%é‘j:;;,‘

(%) The atbitude of sppreciation should characterize
feachers, since enthusiasm for beauty and harmony
ig contagious, Children should be exposed to
beau‘i;y; by museum and nature e’:_‘a_j;cursiensg and
by the :E:'cee uge in the class voowm uf pictorial
and fndustrial material of high merit upon the

 plans of the pupilts appreciaiiﬁm The
literature used to stimulate puj}ﬁ;'le to-
illustrate should be seleched with sargful
a:tt:ﬁznﬁién to its appropriateness for graphic use.
b. Cooperation, inifiative, invention, individual
regponsibility

(1) Geoup ?}oz*k, school '"projécts® in which ary-
pla;%s its important part in connection with
‘the other school subjects, participation in
the experiences of the community, within
and without the school walls, foster these

attitudes, The progressive elementary




schools have devsloped s:;ientifie methods of
accomplishing saitisfactozy resulds in the
driil subjgc%'s, which are the schools’
minkmm essént‘ials,] thus permitting time for
the social studies in which can be allowed
gveaﬁer latitude for individual expression
and more mfomality in the group relation,

c, From svery field of human exoemence cowe pleas that
the schools send out 1ead.ezrs with vision, The
development of c¢reative imagination is much Giscusgedg
Art is recogulized as the school subject in vwhich it
can be most successfully developed; bubt, whereas the
schpols have an éi‘fiéi’ent technique for‘ the develc)pment
of skills, 1ittle scientific study for stimulsting
imagination and encouvaging its free expression is
given consideration. Much care is née&e& in classroom
procedure to furnish the sble child with the help he
néeds’ when h_e needs :‘ci;.,, without forcing him into the
mould by insistent drill work and a -leveling get of
s‘bandar@s for :ﬁ's;ting hig vesults. Teachers and all
schoolmates shouwld accord ell‘t?huSlaS‘blc recogmtion of
imaginative ability and s‘nould. supply the atmos;phere
of appreciation in which it can flourish,

Sqien‘i‘;ifie work ig needed by art eé.uc’:ators in these ways:
1 .. Efficien% me“thc&s‘ of increasing the graphic vﬁcabﬁla;ry

of pupils, and meking movre adequal e withoud stereotypmg
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them, the forms through which ﬁﬁe able pupils express

thetr conception. . |

A %echnique of controls in gxfaphic expression, corresponding

to thoge used li_'n, elenentaxy school Fnglish. mhié:h will

clarify imaginative ideas',x ,

Analysis of those desires of Ghildreg, in and oub of

school, which cause them to feel the need of art medis.

Study of aesthei’:itc expeviences

"z. Psychological analysis of the eme-;ience of
appreciation to detemiz}e what ocs,asioné and
e:E_"fecrts it, and

b',, Analysis of conc:r*eté aestheftic materizl to
determine at what age levels it proves stixt'xulating,

Analysis of the social studies in typical school

curr':‘écula to éee’ vhere théy q;ffer subject ;natter fo:a?~

ari';isf:ic activity.

Compilation of lists c?f'books and pictures containing

paterial of aesthetic va]__.ue w;‘_ul'_;h specific application

to enrziching the content of English, geography, history,

oy the projects which uni.‘i;e tﬁeir gubject matter.

Case studies of able children for da'ij:a that will help

in devising tests predictive of ‘artistic ability and

aesthetic sensibility.

Compilation of work that will :s erve as standards of

achievement desirable at various levels, ERExperimentation

‘with the piomeer art achievement tests now available,




9. Determination of problems of dilagnestic value for each

grade, |

The publlc school classes are increasing in nvaEEs waich
cannot be wveduced without a proporiionable tax increase vwhich the public
is not ready to assume. This fact must be faced by public school

instructors, It calls for an wmderstanding of beha:vieris%ic psychology
and analysis of me’chﬁd of instruction Vo meet this situation, which we
may as well accept as more ox less pewmanent. The currieunlum most .
conform to the social and modera economic conditions and needs; 1ibs
content amnd activities must be evalwvated for 1ife intevest and life
function as a justification foz* its place in the modewn socialized school
curriculuma,

A very real hope for the furtherancg of art in the schools
lies in having thorouguly btrained art instructors in the State Teachers!
Colleges and Univers_i'ties vhere fhe bulk of regular grade teschers
receive their training. If we had teachers in i;hfa lower grades vho |
could draw,r a great desl btoward the child's development could be
accomplished in the primary grades. As drawing is the langunage of
primn";tive man, so it ig the language of the chil&; Accordingly, the
child can comprehend drawing far more readily than ihe alphabet, which
is a product of a high civilization.

tApt should nod be fo:z* the fine any more than liberty is for
the few" (23). Bducators are begimming to realize move and more the
truth of this creed. Ndueationally, it should be made impossible for

anyone to deprecate the Tact that he "kmows nothing sbout axrt¥. The




-3

power to feel and to express, to Jjudge or to execute, lies dormant in
every soul: iﬁ some to a greatér degree than. in others, Those, with

the greaster inherited capacity and 'better‘ training will "5@c::.me creativs
artists, perhaps; but all may become users of good taste and Judgment.
So intimately are we in touch with art principles in our dsily lives,
that we constantly use or misuse them,

With practical art training, there is no reason vhy any boy
who grows up to be a carpenter should not know that a doox ‘that equals
two squares is a commonplace proporiion, nor is there any reagon wWhy one
should not recognigze i}.l proportion in any detail of a house. With
practical art training, every girl should know how to dress gimply and
in good taste, and lmowledge of color harmony should be general, The
wish to have a well planned, beautiful city is a matter of training,
education; and the wish is father to the thousht.

In putbing art into the curriculum the question may be agked,
What is Arbtl In one word - arrangement - it is answered. Avrangement
of what? The three elements - line, tone, and color. Arranged how?
According to certain laws or principles, namely: opposition, repétition,

rhythm, ete.
The general uses of Art are fours |
1. To the community (city pla:;lniﬁg, landscape,
gardening, ete.)
2. To the home (house construction and de,coraﬁ;ion)
3. To the individual (costume design, development
of good taste, power to discriminate, ete.), and

4. As pictorial expression (from both the creative
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é.nd., appreciative standpoints).

In teking these four decided bemefite of a;-j;‘{: singularly and
delving ‘into each we find that they ave to be most progressive only
when art educat;on is; used as a parallel with othersu?:(gject matter;
since .th'e g'x_'eat z;urpoge. of art instruction is to train judgment -
cul'f;ivate the appreciation for-wha,t is goéd in propar‘i:i’oﬁ,, beauﬁiﬁl ':‘m
line, satisfaé’cory in tone relationShi:p, and barmonious in color, we must
teach all its phases and corre»la.‘be it ‘whenever possible; |

City planning is a direct applicatiqn of the prineiples of art
in thege ways: spg,cing,’ proportion, principles of su'bor‘dinat'ion, civic
center or center of interest, and lesser groups; accents of interest, such
..-ah.s school hoqses and o*éher' public bulldings éqattered throughout the city, |
o;’derly arrangement o‘f atreet plans a_nd; 'pg,rk ‘sygﬁems? Art .dep§£$n1ents
in schools may also gpons‘or.exhibi'ts of civic art , ph;:{togréphs { shov:}ing .
good and evil), posters,.‘ illustrations, clippings, and sketchés, arrangé&._'
on mounting boar;ls and accompanied with lectufes and biﬁl‘lography. Ci’r;y
planning has also a so‘cializi-ng influence c.}.f beauty zlone: rcivic art
represents a moral, intellectual, and administrative .nrogre‘ss.

'.L‘he influence of study of clty pla.nning in schools is a very
practical reagon for the gtudy of art prmclples for all It has ,g?reat
oppor'bmnties for carrelata,on with hisLory, geography, and the industmes,,
as does art: it also cultlvates civie prld_e and réspOnsi’bility,

In 1andsca;ge gardemnw we find the essentials of art always
apparent. Thie is an excellent project for students as i% gives a wide
scope for the expression of individuality. I% mst Hhave a definite deﬁign,

one dominant idea, harmonious coloring, and be unified.
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In any iype of Lendscape coz;lposi tion attention is called %o
the general IJIlﬂClpleS of geood nroportlcn in plamung or spacmgﬂ ;aamel:y,
beantiful leading 1ine mass or tone arx-an gement, coloz‘ harmeny,
principles of vnit;r or subordination, oppo'sition, tra_nssition, symmedry,
etc, ' .

Thus we see that ary education ig indesd i@ortéut’-‘ in ipmvilding.
for the most prac‘ciéai, beautiﬁﬁ, and agreeable de'velop}nen%; of & city
or ‘bovm,:. In upper grades it can cooperate with e:d‘st'iﬁg city de}gartmeﬁts
and civie o-rganizatirons in}rolvi:rig with tixem a comprehensive plazz f_ofthe
best economic] soci'a,ll,’ and aesthetic dexfeiopment- of the community ’as‘ a
whole, | | -

In the building of houses the art student is able to apply the’
principles of stability,‘ ﬁtility, and beau‘ty.' 'He is able, by his training,
to give the most careful. attention to proportion amd proper spa‘c:ingé -
desig:a‘of doors, windows, facades, and to choose with discrimination the
color to be used.

The cultivation of good taste and judgment in the matter of a
home's furnishings is one of the most important aims of art education
today. The far-reaching psychologlcal effect of a restful, yet cheerful,
environment is being rﬂecog:nized; more and mors fully; ‘ Bu.t it 1s only
“thrc;ugh systematic study in exercises designed to frain the student in
the knowledge of these '_th'ings th_at will bring %;o the world at large an
wnderstanding of these essentials., A study of texmles, furniture, wood-
works and floors, walls and cellings, general ar'razxgement, and period A
decoration are included in éo’nrses under the textile of Interior Decosr - °

ration: A1l of these materially help one to achieve not a mere house,
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but a home.

"A study of art principles as applied to fs.réss ov‘_r:lco,stmne
design ig also quite necessary. It improves one's taste and judgment
in choosing, it develops the powez' of d:.scrlminamon, students learn to
subordlna‘te the rlress to the vxve-aure:«:“9 ad- to emp"hasl ze ’she pex-sonality
of the wearer. ‘I’hey are vzatching for sulta:bilﬂ;y, sxnceﬁty, and.
'simlalic‘ity., which are, aﬂ:er all, the essent:.als. of good taste. They
carefully note the line, %one’and color in dreéss, also the type of the
ﬁearer, and with ‘this ﬁﬁwlédge they are able to choéée "the correct
ensemble for all times and all persons (23) A |

The objectives of publ;c E&chools{‘ as ouﬁl%ned by the Committee
on Go‘als, Curriculum Bevision, and Pepartment of Suéefintendepc'e of the
Federated Art Ccm.neii (1?4) in Wa_;shi'ngtczﬁ,‘ :D g. are nameiy;, "equgl right
rto .lif‘e,,. liberty, happiness, duties (o'f more perfect union, jus,ti'ce;
tranguility, comr.nox; defense, and general wei-faie,. i fﬁhe right to life.
means the right to ;a full complete life, which must ifn_clude the
appreciation of beauty and art. To contribute gbward li;ational defense
and the general welfave, we look to the teaching oi: art in.’she public
.schoole;.,‘ '

"Life - gur fathers considered it a self-svident truth that all
men aAre enti’c.;l_eci to tﬁeix.?l,ive-s,, ‘We‘inté@fét it as meaning more than
mere éxistence;. a.’ﬁ:ll,v complete, well developed life, enjoying the
ybeauties of nature, zﬁusic,, literature and tlf}e graphic arts.

"ﬁappiness ~ We hold that the course .of study in ar® should
conduce directly %o a béppy ,life, and that the .exerciss.s \t}aroughout the

course of study should give enjoyment.
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"liberty - We believe that the lessons in art should free
the spirit from oppressive obsessions, that ..freedom_,. initiative,
| originality, governed by order, law and' beauty, should be dev‘e‘l@y@d&

#Common Defense. - We conceive 1% to.”oe.theldxiﬁy of public
schools through art cultivation to crezte moi‘e_ bezutiful houses, cities,
and cownbry si(_le, and thus, indirectly perhaps, ﬁake. the Common Defense
worth vhile.

“General Welfare - We hold that the refining influence of ayi
gtudy on the vhole community brings it mder this na{;ioﬁal objective, "

Necessarily, proper instruction in art largely becomes the
responsibility of the ‘schools, Its place in the curriculum is justified
because it is in some way present in us and in all things related to us.
Such knowledge as will enable us to melke a:aini;;e‘lligent application of
its principles is esgential %o move ooﬁplgte Iiﬁng (2). . |

The value of art for all pupils lies in its daily uses in
selecting and arranging objects, in the pleasure derived from such uses,
in the broadened interests and sympa’%'ﬁay vhich it creé%es, apd in the
increased efficiency whj:.ch it gives ih many lines of work. These are
.some’cimgas‘ célled eonsumer® values in distinction from the "producew! values
which the subject has for the talen‘ceé. few who will find in it their
vocations, . |

Art _educs;i:ion should provide experience whigh will make all
pupils intelligent consumers of art and give those who are adapted for
it an opportunity to become intelligent ?m@ucers(}")g

Artis contribution to civilization throughout its progress.

from its simplest form to. ‘the complex society of the present has
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established it as a need and given it a permanence in a1l the work of man.
Its presence has made man's contributions worthy ,of_preservatien, The
lack of it has rendered his vwork of 1ittle worth. Art is at least
potentially an integval part of every plece of 'worﬁ. The lack of it
necessarily means fhe work lacks value (16). .

The.!. foliawing expressions of the value of art education by
- educators have brought stimvlation and enconrageméﬁ,ﬁ to all interested
in the furtherance of art education (15):

"The signal purpose of Arb Instmct:.on in the Public Schools
is the enrichment of the Zife of the child through the development of
his natural love and desire for beauty.! -

Supk, J, H. Beveridge, Omaha.
"Bducation bas no more serious responsibility than making
adequate provision for enjoyment and recrsative lejsure, B
Dr. John Dewey.
"He is a poorly educabed man who lacks an appreciation of the .

beauntifull, , '
Dy, George D. Strayer.

"The time will come when people will be brought to réali-ze
that an art gallexy is as necessar;y to the s.p:.mtual d.evelopmen% as a
gymnaswm is to the physical." |
Mrs. M. . Johnston, ‘l’iichrﬁaxx&, Indiafia.
In addressing a conventlon of art teachers, Superlntea&enu
William McAndrew said, “I bhelieve you are here go that llfe may come to
tﬁose children, and more a.b\m&an‘&ly.'"

The following beautiful appraisement of Art in Zducation has




been written by Dr. Will Grent Chambers, Dean of the School of Rducation,
State Gollege, Pel;msylvania:. |

"I believe in Art because I helieve in' richness of life. I
believe in Art Eduecation ;necausa there can be no GEM?PLE’EE'EWCE.TIQN
without 3%. T belleve in Art Bdvcation, not as another subject added
to the curriculum,.but as an attitude and a spirit which suffuses the
whole, I believe in indu_st-ries éxp:eessing the fundamental instinets of
construction, ave its roots; I believe that Seience and History are 1ts
twin stalks, tﬁe former develop'ing insight. and. skill, and the lat’cferv
giving a sense of value in all vhich education imvolves, I believe that
Art, in the broadest sense of the term;, represent the flower of the plant,
not only adding beauty and fragrancea. but maki;ng possible a rich fruitage
of democracy’s .be'sﬁ humsn institutien. I believe that ho‘t‘.h in eduecation
and 1life Art is present wherever a process calls forth in a single
expregsion the whole nature of the individual, 4n an attempt to iunberpret
and to satisfy a social need.,! |

The art tagte of a commnity will be ao better and no worse than
the standards established iﬁ its public scheols. The one is commensurate
with the. other, We reap as we SowW - crude angd pgaﬁse- nanufactured produects,
ﬁgly homes, sordld streets; or homes _of true beauby and comfort, :f"'illed
with manufactured products of refined taste, streets émi parl&ays that
express the best in ‘éovm plamming and civig besuty. ‘

Everyvhere art is taking on new form, and art valves ave
attaining 2 higher regard. Art y;'Lelds dependable profits to manufacturers
and business men, for the nations with taste and skill conirol the markets

of the world. But it is not sufficient to convert art, like other
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. resources, inbo ma.teriél wealth; this mateﬁ;é; gain must in burn be
converted into:those higher qualities that have spiritual values snd
bring contentment through the enrichment of Lifé.

‘15 we ave ever to be a béautynlevin:g, art«creating péople,
if there is e_ver‘ to be an Arl which we desirve, and real lovers of that
Arty it will b‘e. builded upon the foundations now being laid in .the Public

Schools {15).
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PART IT

SURVEY OF ART EDUCATION IN THE SLEMENTARY AND
STCONDARY SCHOOLS OF MONTANA,

Introduction

There ig a.definite growing need for insivuction in art in
%he ‘schools, Gue to the fact that many of the principles émployea in
art are almc‘:st"un;‘i;xrers'a,l in their applicgt'icn,. In most of the common
necessities of 1life art pia,ys‘ an important pa,‘rb,. it is used in the «
selection and weaﬁng of cioihi’ng,«, in the f&nﬁnisﬁing of khomes, and in
the practical worie: of the trades and professions, Aside; howevey, :F"rom
the utilization of art products in ozy’diﬂjé;ry; every day needs, and tﬁe
employment of art principles in the construction o.:f."ény worth while.
industrial product, there vemains also %o be considered the cultural or
recreational value of art, This is évinced l*in‘ the appreciation and
epjoymerit of all fine and beantiful man-made things.

Madé.m industry is intevested in art pﬂ@ﬁl& £rom the
commércial side, 1% seéks to ,obta‘in skilled d'esignez;-sﬁ graf'i‘zsmen and
machine operators who can :px*oc}ucé sé,iable pﬁréduc.ts s The manufacturer
hesitates to: put out for the mavket a product that he thinks may not
appeal to the average buyer. Although he may employ a traineéd designer
and trained craftsman, heA'aCll 'too‘frequeni;l;y’ ‘declines to place on the
market the most beautiful_‘pattéms that his designer p??odueeé, becauge
the public, as yet, has not demanééd. this. The most feasible solution for

this neglect is education for the masses-,,' brought about in ‘the public
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schools thyoughout the comntry. If persons can be taught te discrimingte
between the good and bad, basing their judgment on art principles,
nanufacturers will respond to the public's demand.

art should not be for the few any mere than liberty is for
the few", Bducators are beginning to realize more and morve the truth of
this creed of William Morris. E&ucafienally, it éhould be maclev impossible
for anyone to depreciate the fact that he "knows mpthing about art", The
power to feel and to express, to judge and to execute, Iies doymant in
every soul; in some %to a grsater degree than in pthers. Those with the
greater inherited capacity and bebter training will become creative
artists, perhaps; but all may become, at least bto some extent, users of
good judgment and taste, 8o intimabely ave we in touch with axt -
prineiples in our daily lives, that we constantly use or misuse ﬁhem

Bducation should seek ever to propagate and to perfect a
superior type of art, should teach the public to appreciate 1t and to
demand it and should train designers and crafismen to achieve superibr
results. This training will involve the combined efforts of all types of
schools. To this end, the elementary school must contribute its
foundation in drawing, construction and appreciation; the intermediate
or junior high school, its appreciation or gemi-specizlized information
and skill; the senior high school, its deeper appreciation and more fully
gspecialized infomation and skill.

The teaching of art, as of other subjects, should be based -
vpon the fundamental aims and principles of education in generélo It is
mquestionably trpe that art has played a vital part in the 1life of man-

kind throughout the ages. As the trubth of this statement is realized, i%




is apparent that American educaters, owing to their greaier interest and
intensive training in the classics, the sciences, or in technical studies,
have been unusnally slow in giving any canéiéeraiion to art as one of

the moat important fundamental branches of educational work. They have,
it is true, talken for granted that there are to be found in sach
commnity some favorad boys and girls vho &eszre to study drawing and
designing either as a delightful diversion or with the idea of mahing

art a2 1ife work, In providing for these talented few, various foyms

of technical art study as an elective part of the high school cuwricnlum,
the aesthetic needs of the masses have beeﬁ entirely overlooked,

Art*3 contribution to civilization throughout iis progress
from its simplest forms to the complex society of the present has
estabiiéhed it as a constant and given it a peimanence of the work of
man. Iis presence has made man's contribution worthy of preservation.
The lack of 1ﬁ necessaflly means the work lacks value.

Since art embraces such a vagt field, it is eiﬁﬁerjpoﬁentially
or dynamically present in the lives and envirvomment of every one., The
proper use and appreciation of it is a responsibility viich all of us
should assume, thus enriching the contribution each of us is expected
to make as é citizen in a democracy.

ANecessarily proper instruction in art largely becomes the
responsibility of the schools. Its place in the curriculum is justified
because it is in gome way present in us and in a1l things velated to us.
Such knowledge as will eﬁaﬁle ug to make an intelligent application of

its principles is esgsential %o more complete living.
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The value of art for all pupils qusi in i%ts daily use gnd
the broadened interssts a.na. sympathy which it creates and in the in-
creased efficiency vwhick it gives in many line.s of ssoék.

In this survey we shall find the present status of art education
in our Montana schools - rural as well as city, elementary as well as
seéonda;ry:, We shall also find the number of years it has been taught
in certain localities, what pé;ri:icular phases are stregsed, and we shall .
&iscmrér if we are affording to the voming g‘ene‘ra;tion_ i 1:;'9? inherent right

for those educational benefits which provide a fuller, richer life.

Method of Procedure .

In thig survey the author has divided Ayt Bducation into five
distinet groups, feeling that this' womd.’ facilitate and make more
comp‘rehensi‘blel the compilation of data. These five groups are ‘b:eeated;‘
as one unit in the Ygeneral conélusions dram', which :yls:. inciuded in the
sn;xmnary. | .

The f;lrst of these groups is Rural S@lﬁoela. I’hf_a fbllow;.ng,
auestionnaire was made, which contains all information desired concern-
‘ing their art work, and sent to all County Superintendents (fifty-six in

"~m;'4xnber). . When 'the;ae were answered and returned the infermation received

was compiled eand deductions made.

QUESTTONNATRE FOR COUNTY SUPERINTENDENTS

1. How many feachers are there in the rural schools of your commmity?

‘2. Io you teach art in your rural schoolst If 80, how many years has




10.

110

12,

13.
1k,
15,

it been taught in your county? If partially vwhat percent? i-ﬁ‘
not, why?

How many of your teachers now teaching art, have had art training?

How many of your teachers now teaching art, have had no art
training?

VWhat percent of. your teachers are Montana. No:rmal graduates? Montana
State College graduates? Montana Umverswy Braduates?

Check the aims which your teachers stress in their art instruchbions

dopreciation

Creation

Development of skill

Praining for leisure time.

To develop the power of di s::mminatmon

fo develop good taste

To increase enjoyment of self expression

To increase intsrest in the art sxpression of
both contemporary and historical arbists.

e 6

a

° @ 9

o~ m\n;ﬁrwm =

Do your teachers encourage special work among talented pupils? If
not, way?

With what subjeets do you corvelate art? UWhy?

¥hat do you expect your pupils to lcnov;' of Art Educa‘blon at the end
of grammar school training?

fhat is the average child's attitude toward art instruction?

Do you follow the Montana State course of siudy? If no%, how is
yours dem"ved.?

Check which of the followmg op;portunitles your pupils have for
-developing an appreciative senseo ,

1. Prints of .accepted art pictures

2. Driginal works of past or conbtemporary artists
3. A course in ngture study

Y, Art extiibition of school children

5, International art exhibits

6. Avt files.

Do you enker competitive exhibits? |
To what art magazines do your pupils have access?

What financial source furnishes your art supplies?
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16, Do you encounter great difficuliy in securing eguipment?

ﬂ.‘hé remzining four groups are classified according to the
S%a‘i:e Educational Dirvectory as: County High séhuols, first, second and
i]é;ird class districts; the district being dete:ﬁnined by its tolal
population, A first class district is one vinich has a population of
eight thousand or more, A second class digtrict is Qne-h&Viﬁg a population
of one thousand or more and less tham eight thousand. @ha' éhirsi class:
district has a population of less than one thousend. In this group we
find, in a few cases, conselidated schools. | |

Tro questionnairves x;,'ere made to secure information relevant
to the art educéf:ion in ‘f;hese lagt four groups. One v.raé sent to Sity
Superintendents and..High- School Principalsy ?ché other "?0 Art Instructors.
However, in several schools of the first class districts we fiﬁd the Art
Supervisor aided in her wovlkc by one o several assistants, in wiich case

shé alone received the qu,estiomé,ire,,,

QUESTIONNATER FOR PRINCIPALS OF HICH SCHOOLS AND
SUPERTNTENDENTS OF NLEMENTARY SCHOOLS '

1. Is art part of your educational curriculum?
2, Do you have a special teacher of art in your school system?
%. How many years has art heen taﬁéh’t in your school syétem?

4. Was your Art Department discontinued for any length of time, at
any time? If so, why?

5. Has the envollment of elective High School Art couyses mainbained
' a steady increase?

6. that phases or subjects of ari are emphagized in the grades?
In High Schoolt?
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How many hours per week are devoted to art inmstruetion in each

. gradge? 1In High School?

Is your art instmc%ov‘ a Nrontana graduate?
Erom what school is she a graduatef

In what way s do you consider art essen‘sial to your ec‘mcational
gorricilum? -

QUESTIONNATEE FOR ART INSTRUCTORS

Do you teach art in the H:,gh School? Elementary school? Both?

" What art mfogects do you teachl

Underline vhich of the following arts you emphasize in your départ-

ment: fine, commercial, indusbyial, applied, or practical}

‘thderline with vhich of the following subjects you correlate art:

history, reading, writing, foreign langnages, geography, dramatics,
social scienes, applied s¢ience and mathematics,

What length of class time do you find most efféctive in Figh Schoo‘l?
In ﬁlemen'baxvy school?

Check which of the f_ollowing aPt aims you sbress in your teaching:

1. Develop good taste

. Train for leidure time .

. Encourage a love of beauty

. Gratify the desire %o sreate

Encourage talent

Develop skill

fnculoate an appreciation -

. Increase jntevest in the art expression of
both ‘contemporary and historical artists,

L

°

SN O =Y

What, to your mind, dre the genexal benefits of Art Hducation to
average pupilst To very talenued ones?

in what ways do you encourage talentei pupils in s_peci;aii-zéd
fields? ’

What extra-curriculum art activities do you maintain?

In vwhat ways do you consider ark especially valuable in your
educational curriculum? :
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11. - Check the opportunitiocs your pupils have for developing a sense

12,
13.

1, '
15,’

for art appreciation:

1. Art files

2. FPhotographs

3. Oplor prints

4, Ovlginals

5. Local collections

"6, Illustrated lectures on contemporayy and
higtorical arzbists

T, &rt oxhibitions of school children

&. National or international exhibits

9, Museum privileges,

Do your have exhibitions of your school childrens' art work?
Do you enter compebitive art exhibitions?
To vhat art megazines do your p{zpils have access?

hat financial source furnishes your art supplies?

The first clasg distzict includes slx schools. The percent

of guestlionnaires sent was:

To City . Superintendents 100% {100%= 6)

Mo High School Principals 1009 (1004 = 5)

To Art Instructors 6b. 6% (1004 = 9)

In second class districts we have seventy schools. The per-

cent receiving gquestiommalres was:

To City Supevintendents 72.9% {1007 = 70)
To High School Principals 146,85 (1009 = u7)
To Art -Inatrzuctors gk, 7% (100% = 19)

One houndred and fifty schools are ligbed among thoge of the

third eclass distriet. Becange these schools are so small few have any

art instruction., However, questionnaires were sent to:

Ayt Instructors 1004 (100% = - 7)
High School Primecipals and '
City Superinbendents 64 (100% = 150)

In the f£ifth diviesion, or County High Schools, which comprige

twenty schoole, the following percentage of guestionmalres were sents
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To High Hchool Principals 704 (1004 = 20)
To Art Instructors 1004 (100% = 5)

The data for these groups was compiled with a computation
of resulte pertaining to each specific sectlom; ond in the summary,
gensral conclusions are dravn perbaining to the vhole of art education
in the State.

Noter fThe term Art Instructer is used to inclnde both part

and full time teachers of .art.

gurvey of Ari Bducation in the

Rural Schoole of Montana

56 County Superintendents = 1004

Questionnaires sent = 100%

Onestiomaives answered = 75.%55

Information obbained from County Superinbendentss

1.. 2,071 = total mumber (100#) of yural school teachers.
2a. 100¢ = number of vural school teachers who teach art.

2b. 2 = average number of yeavs arb has been haught.#¥

3. 64 plus % oz 1,349 = number of rursl school teachers who have had
art training: ‘

%, 35 pius $ or 722 = number of rural school teachers who have had
no art training.

Bz, 28.60 = number of rural school teachers who were graduated from a
Montana Normal.

5b. Y% = number of rural school teachers vho were graduated from Montana
State Caollegs.

Be.  3.3% = mumber of wuwal school beachers vho were graduated from

Montana University.

Tote: *% Siate course of study for ardt instruction has been in effeet
tvo years.
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6. The aims vhich the County Superintendents strvegs ium their art
instruction ave ag follows:

Appreciation of beauby ' %5 counties
Good taste 27 LE
Jevelopment of skill ~ 25 n
Creation 2h i
$elf expregsion 20 #

Increase inbtervest in the ard
expression of both contemporary

and hisborical artists 19 f
Development of the discrimin-
ative powers : i5 #
Training for leisure time 6 i
(1)=
TJa. 93% of wural school teachers encourage special work among talented
pupils; (2)"1'tt

7b. The reasons for not encouraging arit in the remaining 7‘}3 of the
counties is given as Ynot gufficient time",

8a. Avt is correlated with the following subjectss

Histoxy : 29 counties
Lansuage 27 i
Ceography 21 #
Reading 18 n
Sivies . 12 ¥
Wature Study 10 "
Hygiene 10 ®
Music 9 u
i terature 7 L
Picturs Study h L
Bandisoyk 3 “
Construction 2 "
Arithmetic 2 n
Writing 2 #
Phonetics i
Manpal Training 1 i

we
8. COorrelations are made in the following ways:
Projects 1.6 counties

Drawing (free hand
and mechanical) 11 #

Picture Study 8 #
Posters 7 i
I1lustrations Y n

Note: “ihe number in parenthesis following the answers, egqual the number
‘of incomplete answers for same.
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Art Sppreciabion 4 comnties
Map Drawing 3 4
Texts 2 f
Toture Study 10 W
Needlework 1 "
. (1})&
9, At the end of g?ma% schiool %raining the pupile kncm the

followling:
Standards of Avtainment in State Course of Study 19 counties
1. "Ability to apply principles of color and design in home
and school and %o appreciase the use of and eivie duby
toward them in the community,
2, "4 greater ability %o plan and meet constyructive problems,

3. "Develop an intelligent insight and attitude %o make for
efficiency as consumers and ciilzens,

4, YIncreased appreciation for the fine arts and crafis of
the past zand ability to apply them 0 present uses.

5. "Increased kmovledge and ability %o use prineiples of
cylindrical, parallel;, and angular perspective.

6. "A finer appreci&i‘:ion of beauty everyvaere.!

At J:mxdamentalg with specizl empha"n.s on creation and
apprecliation - 9 comties

A sufficient ampunt to meet the needs of everyday
life T comntles

(8)

10, In thirty-one counties the average child's autitu&e ”seﬂzard
art insbtruction is yery emhusias'tlc“

In five counties the averasge chilcl‘s a:-’stlﬁuée toward art
instruction is average. )

In one county art instruction is "iolewvated, the children feel
avltvard, "

11. The State Couvse of Study is followed ’by 100% of the counties
(=some more go thawn others).

Vote: *The number in parenthesis following the answers, equal the number
of incomplete answers for Same,




12, TFollowing are the og;partum%ies children have for an
sppreciative senssy ‘ .

Printe of accepted arlt pictures 35 cowsies

Nature study course 32
© Avt e¥hibits of school childzen 285 “%
Art files , y &

Original works of past oz
contemporary arbisgis

International art exhibits

Bulletin display board in
County Superintendentls Gffice 1

N

(1)

13. 31 counties do enter competitive exhibitions.
6 counties do not enter competitive exhibitions,

(5)
14, Following are the art magaszines that jmz‘al students have
access tos ’
Every day Arts ' combies

)
School Arts S T
Indugtrigl and Applied Arts 1 "

13

<

No art megasines in

Art gections in magazines to which rural students hav’a
access ia,ree

Yormal Imshructor K
Grade Teacher I
0hild Tife - 3 »
Primary Instrector 3
Clasy Room Teachey 2

15. Financial sources furnishing art supplies for rural schools

are:
General fund 20 covnties
Iibrary fund 7 e
School district and teacher 3 0
School board amd trusiees % "

(6)%
16. 66% of the counties do encovnter difficuldy in securing funds.
P O

22 pl‘lIS - of the cmmties do not sncouniter difficulty 4in
securing, Tunds. (12 plus $)*

Wotes *The mumber in pavrenthesis fmllomng the angwers, equal the
numbe'ﬂ of mcomplete answers for same ,
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Tentative general conclusions drawn ave that:
411 rural schools now have some art instruction.

The greatesh nmn’ber of raral gchool %eachers have had
art training.

Appmxima’beiy one~third of all rural school teachers
are graduates from Monbana schools of higher learning.

Art educabion aims to fulfill a practical need.
The rural school %eache? encourages the talented pupil.

Correlation is considered with every possible content
and %echnical subject,

The greatest number of children enjoy a:rt wotk,

The Stake course of study hasg been in efxect two years
and is now followed in all yural schools, :

Rural school children do have some onportumﬁz es for
developlng an appreciative sense,

The grezter majority of counties do encounter difficulties
in securing sufficient funds for art insbruction.’

Survey %2 Art Bducation in the

Tirst Class Districts

Blementary Schoolss

6 Gity Sm:nemn&en&enﬁs = 1004
Quesmoz;nmrea sent = IQO%
Questionnaires answersd= £3.3%

High Schooals:
5 Bigh School Primcipals = 100%
Questionnsires sent = 100‘,’%
Questiormaires answered = 80%
Art Instructors:
8 Art Instructons = 100%

(7 Tudl time}
(1 part- time)
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ki1

Questionnaires sent g

{2 teachiors work as
agsichonts tndeyr an
Art supervisor) ,
Questionnaires snswered = 160%
Information obbained from City Superintendents of Elementary Schools:
1. 10_0% of schools have arh as part of their educatiouai curricolnm,
2, .15% of schools have special teachers for art,
3, 25 = average number of years art has been ‘aaugﬁf’s.;
L

. Ume school discontirmed avt for eight years because of insufficlent
" Tands,

5, {not relevant)

6, The phases of art as emphasized arey

Appreciation 2 schools
Creation i i
Figure dravwing 1 w
Troe hand 1 "
Colox B "
Design 1 X
Letbtering 1 “
Crafts 1 "
Btate Course of Study. 1 "

7. 13 = average ﬂumbe'r‘ of hours per week devoted to ars m.:‘cmci;mn
in the g;radeg.

- 8, 20% of art instructors are Montana graduates,

. 9. 8% of art instructors ave graduated from the following schools:

At Inghitube, Chicago
Boston Art School
| (2)

10, Art ig essential to the curriculum in "che'. following ways:

1t develops the ability to comstruct, plan, and execute
artistic creationsy .

I+ encourages d4i scrimination and good taste,

it graﬁii‘iea the desire to create.

NOTE: *The numbey in paren‘bhesis following the answers, equal the number
of :mcomplete answers for same. .
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It inculcates an appreciation of beauty.
It increases obgervation and imagination,
It furthers motor activity, |
" Information obbained from High School Principale:
" 1.  100% of schools have art: as part of their eduecabional curriculum.
2, 66.6% of schools have special teachevs for avt.
3. 22% = aversge mumber of years art has been taught. .

4, Mo high school art department has ever been discontinued since
it began. '

B. Blective art couvses have maintained & steady increase in 50%
of the schools, '

6, The phases of art as emphasized are:

8t11) life drawing 1
Colox i
Sommereial art ‘ 1
Crafts i
Tigure drawing 1
Painting 1
Appreciation 1

(1)

7 6 = average number of hours per week devoted %o art instruction
in high schools.

8. 0% of axt insﬁmcéars are Montana graduates.

9 100% of art instructors are gradvates from the following schools:
Art Ianstitute, Chicago
Boston Art Noxmal
University of Spokane, Washington

(1)

10,  Art is essential to the curriculum in the following ways:
Tt broadens and makes for a fuller and richer life,
1% has a coltural tendency.

Note: *The number in paventhesis following the answers, equal the
number of infomplete apswers for same,
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It ig an outlet for creabtive expression.
It foethers mobor activity.
Infomafion abiained from Arb. Enstm;:‘*ﬁqrs-z
1 3 e nﬁm’oer'of ingtructors teachimg‘:in‘elemeﬁtary's.choo'l..
5 = number of instructors teaiching in hlgh sehool.

3 = number of inatructors tea;.hmg in ‘oth high school and
elementary school,

2. The following sﬁbjects are taiight in schools of this disbrict: |

Commereial art . ' 6 schools
Design . [
Water Color painting
Construction
Illustration—

Fypee hand dramng
Jife dramng

Art appreciation
Costume design
Interior decoration
Axrt structure |
Paper cutting

i
k]

iF

1

it

# -
j:

3h

i

i

e et N PO B

3, TFollowing sre the different arts as emphasized in the schools:

Tine C ' : 5 schools
Prachical R D A :
Commercial . 3 0H
Industrial 3 W

b, Avt is correlated with these subgects= -

History
Reading
Geography
Dramatics
Social Science
Applied Bcience
Mathematics
 VWriting
Home Hoonomics
Muasic

R NWE g
=

5. The length of class tinme most effective in elementary school is
thirty minuvtes. .




Ta.

7b.

10.

w9

The length of ¢lass time most effective in gxmior rﬁgh school is

fo*“cy-s five minutes.

The length of class time most effective in senior high school

sishy minubes,
These aims are shressed by Ars Insbruchors:

schools -
4

Develop good faste 6
Gratify the desire to create 6
Encourage talent 6
Inculcate an apyreciation of beauty g "

- Increage interest in the art expression

of both confemporary and historical

- artists 5 4 _
Develop skill L 8L

Train for leisure time 4 #

The general Tbenew’-‘ité of art education %o a’irer::age pupils are:

Appreczatmn 6 schools
Art in every day 1ife 3 LA
Social and civic benefiis 3 "
Industrial usage 2 n

To very talented pupils:

Means of livelihood 6 schools
Personsl. joy o 6 v
Appreciation ' 6 ®
Development of skill L “
Stirs amb‘? tion ¥ "

Talented wpils are encouraged in sPecxallzed fields
in -the fellowmg ways- |

By acqua:mting ‘i’.hem with vamety of art U schools
By assignihg special pm‘blems 2 w
By assigning reading in favoved fields 2 Ly

The ex’;s:fa corriculom ard activities main‘tainejd ares’

At clubs 3 schools
Puppet shows o 1 i
Art projects ; 1.

Art is especizlly vatualble in the eftlucational curriculum
in these wayss
% gchools

3 i3

Life needs
Socidl ueeds

ig
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12,

13.
1k

15.

70w

Community needs

Culturdl background |
Appreciation of beauty
Enjoyment of the aesthetic
Broadening Influence

Pupils have the Ffollowing opportunities
of art appreciation:

Art files
Photographs
Color prints
Local collections

At exhibits of school children's

wo ¥l ,

Museum privileges

Original works

I1lustrated lectures on oxliginal
and historical artists

3 schools
3 i)

> 1

1
1 [

for developing o sense

5 schools
5 i :
5 b1

5 ]

fi

3 -

> 4
1

ro

1004 = number of schools having exhibitions of school children's

wo k. . :

83.3% = mumber of schools that enter competitive exhibitions.

Pupils have access to the following art

gchool Arts

House Beanbiful

Bregy-day Art

Lrts and Decoration

Commercial Arxts

Dasign

Fortune

Fashion Magazine.

Comnoisseur

fmerican Federation of Aris

International Studio
- House and Garden

Azt Appréciation

SR b ed (e et e PO PO

magazines:
g schools
1 »

o
H
[+ ¥
18
#
1]
#
]
i
1"
H]

Following are the sources from vwhich art sugplies are furnished:;

Pupils
Board of Bducation
General fond

U schools
15_ i

1 "

Tentative general coneclusions drawn are that:

A11 schools in this district have art in theix curriculum.
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The grester number have a special arbt teacher

Oné-fifth of the elementéry art teachers are Montana
graduates. '

The value of avt in the schools is realized by the
Gity Superintendents and High School Principals.

The pupils in these schools having talent arve encouraged
in specialized fields,

Corvelation of art with other subjeehs is stressed,

A1l schools have exhibitions of school children's
woxlk,

The majority of schools do enter competitive'e;&iﬁaitions.
Children have access to many arh magazine-s..

: The pupils in these schcols have many opportunities
‘F‘or developing a sense of art apprec:.a‘hlon.

. . One and one~half hours is the length of class time
most effective for high school art.

Forty-five minutes is the length of class itime most
effective for junior high school art.

Thirty mimutes is the length of iblass tine most
eftective for elementary school art.

One and one-half hours edqual the avei'age number of
hours per week devoted to art imstruction 1n
glementary schools.

Six hours squal the average number of hours per week
devoted to art instruction in high school.

Survey of Avt RTducation in the

$econd Class Districts

70 schools = 100%
Questiommaires sent = 72.5%
Questionnaires answered = 66.6




-

17 Azt Instruetors - = 1009
(15 part time
2 full %ime)
Questionnaires senb = 109”

Questionnalres angwered = 130 84
Information obbtalined from Pmnclpaia and Superintendents of schooliss

1. 82.3% of schools recelving guestionnaires have arh as a park of - -
their eduncational -curriculum,

2, 38.2% of the gchools have a specisl teacher in art

(2)
3, 8.2= a.ve-fage number of years art has been taught, ‘
‘ (x1)*
4, 15,7% of the schools have discontinmed av.
Reasons 'for the discontinvance ars:
Lack of finances : - % schools
Lack of teacher time 1 "
Not proper preparation on part
of teacher 1 o
ﬁetrencmem‘t 9"3’ school pmgz’em 1 i
(2)=

5. Elective art courses have malntalned a steady increase in 5e 9,o
of the high scheols. -
(15)%

6n. The phases of art that are emphasized in the grades are as follows:

Drawing _ 11 schools
Colorx "
Posters

Gyafis

foxrrelation
Conatruction

Picture study

State Course of Study
I1llustration
Representation
Painting

"
it
wo
"

AN I = Oy~ 0

()=

Note: *The number in parenthesis following the answers, equal the number
of incomplete answers for dame.
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Talks

10.

Hotes

In high schools
" Drawing & schools
Golor & u
. Design h s
- Crafts 2 n
Advertising 2 H
Related arts 2 W
Correlation 1%
Appreciation T %
(28)*

2s..Average number of hours per week devoied to avh .
instruction in elementary school. -

% = average number of hours per week devoterl to» ars
ingtrvction in high wschool, ,
(23)

504 of the Art Insbtructors are Montana gredustes,
:( 17)-

50% of the Art Instructors are graduated from- the
following schools:

VWyoming S;tate Noxmeal
Universiby of Vashington
‘University of Visconsin
McPhail :

Colorado Teachers' follege
University of Minnesota
¥alley City

Chicago University
Chicago Art Institute
University of Colorado
Tniversity of Kansas

(15)%
Art ig essential %o the curriculum in the follewing ways:
Practical usage 13 schools
Appreciation of beauty 11 "
Training for leisure itime 7 #
Develop talent and skill 5 i
Socializing influence 5 &

#The number in parventhesis following the answers, equal the number
of incomplels answers for same.
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Correlated usage 5
DNevelops self expression |3
fivie influence : 3 1
Develops culiure. ' 2
Develops observation and
imagination 2
"Enyiches 1ife 2
Develops. good taste and
intelligent jJudgmenk

b

Information obbained from Art Instructors in both clementary amd
high schools: '

1. & numbey of ifnshtructors teaching in aleineiﬁzary schools.
4 = number of imstructors teaching in high séhoc}ls. ,

L= nunber of instyuctors teaching in both elementary
anéd high schools.

2, The following subjects -éz'e taught in schools of this aistrick:

gXe

Construction .

Design '

Water color painting

Prawing (firee hand and mechanical)
Lppreciation of arb

achools
: 4

. Plastiec act A
IIluatration .
Représentation | H
Related avt i
Crafts. . : #

Interior decoration
Costume design
Life dvaving

=R 000 N P 08 0RO
=

Tollowinz are the different aris as ’emph&s’i'zeé; in the fsahe}:o‘;;s;

Applied g schecgfis
Practical g # -
TFine ‘ L o
Indugtyial 3. W
Commercial 1 "
4, Art is corvelated with these subjécts;

“History 9 -gchools
‘Beading g v
Geography g %
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Dramatics , Y schoois
Socizl Science 2 i
Applied Science | : 2
Friting i -on

' (W*

5. The length of class time most effective in clementary
school is thirtyuseVen minites,

The length of class time most ei‘fec‘ta.ve in high school
is one hour and five minutes.

(1)=
6; ‘These aims are stressed by art instructorss
‘ Develop good taste 12 schools
} Fncourage a love of beaubty 12
Bncourage talent 10 L
Develop skill e
Inculcgte an appreciation of beauty 9 u
Gratify the desire to create g #
TPrain for leisguie time T U
Incresge interest in the ari
expression of both contemporary
and historleal artists : 3 »

Ta; The general benefits of art education %0 average pupils ares

Appreclation of beauty 7 schools
Develops latent talents ‘ i
Develops observabtifn i
Socializing influence #
Trains for leigure time #
Forthers creative expréssion -
Gultursl influence i
$%ill in motor achievement #

Lol WV IAVAS AV~ 8§

7b. To very taleénted :p;apils ares

5, schools -
K

. Develops talent 5
Develops skill 5
Brriches ones surroundings hoo#
Personal satisfaction and

pleasure gairded. 3
Gratifiss the desire to create 2
Appreciation of the arts 1

it
o
B

(20

Wobes *The nurber in parenthesis foliowing the answers,. ecual ‘the
number of incomplete ansWers for same.
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8, ’ﬁ}ale:gted pupily ave encouraged in specialized fields in the
following ways:

Organizing special classes ' 1 school
Acquainting pupils with work in
their favoved fleld
Encouraging student oviginality
Telling of opportunities in their
field
Encouragh the making of scrap books]
4nd collecting of plctures
Boing advertising for thelr actiw
IiTustrating a1l school
publications
Give 211 posgible material in
parbicular field in vhich -
ability excels AR 4 &

f-u
Hﬂgwww [

"’99 The extra cturricular art activities maintained are:

Art projects % scheols.
Industrial art club "
Ploture Study Club T
Special Coxollary Class 1 "

| Yumber of schools mainbaining no extra curricular arb
activities = "

| | ()

10. Art iz especially valuszble in the education curriculum in
these ways:

1t gives pleasure to roubine

subjects - )
Correlates with content subjects 4. #
Develops picture and nature

appreciation b
Develops good Vaste, neatness

- and oxder L}
Develops a means of creative

expression 3.
Develops visvalization of

concepts taught 1 _ -
3)*

Note: *The number in parenthesis following the answers, equal the
number of incomplete answers for same. :




11,

12,

13,

1k,

15.

Pupils have the folloving opportumuities for developing
& sense for art appreciations

scho ols
#

f
#
n
B
w
#

Art exhibits of schaol children
Color prints

Photographs

Local collections

Wational or ini‘;ematlanal sx"bibits
Avt files ‘
Opiginal works

Musevn privileges

e PO g 3 e

()

100% = number of schools ha,mg exhibitions of school
children's work.

(1)x
45% = number of schools who enter competitive exhibitions
(1)
FPupils have accessg to the following art magaszines:
School Arts 11 schools
Every Day Avts LI
Art Section of Child Life : 1 #
Art Section of Class Room Teacher 1 #
Tollowing are the sources from which art supplies
are furnisheds
School districts ) - 11 schools
Smi th-tHughes 1 n
Children ’ -3 "

Tentative goneral conclusions drawn azxe thab:

The majorlty of schools do 1ot have art instructors.

The greater number of art instructors are part time
teachers in art.

Ealf’ of the Art Instiuctors are Montana graduates,r
Correlation of art with other su'bgects is sbtressed.

,The talented pupils ave encouraged in spec.f,al:r.zed‘ fields.,

Note: *The mumber in parenthesls following the ;ansmrs; equal the aumber

of incomplete answers for same.
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_The ¥yalue of. art in the schools is 'r'ecegaizea by both
Superintendents snd Principals.

All schoole having art, have ezhib:t.'i;mns of school
chll&.cen“s rOTR.

457 of the schools do emter competitive exhibits.
Children have access to few arb magazines,

Puplls in these schools have opportumiities for
developing o sense for art agppreciation..

Sixty-five minutes is the length of class bime most
effective in high school.

Thirty-Five minutes is the length of class time most
" effective in the grades. .

2= average number of holrs per Week devoted 'bo art
wo rlc in each grade.

4.5 = nunber of hours per week devoted to art work
$n high school.

‘Survey of Art Bducation in the

Third Class Districts

150 schools

= 100%
Questionnaires sent = 6¢7 foi
Questionnalves answsred = 78% Lo
5 Art Instructors = 100%
Questionnaires sent = 100‘”’
Questionnaires answered = 80%

Note: “#The thivd class district is one which has a population
of less than one thousand. These schools are so small
that 'bhey seldom havm art in their curmcmlum; ’
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Information obtained from Principals and Superintendents:

1. 85% of schools receiving gquestiomnaires have art as a part

of their educational curriculum.

2, 66% of schools have a special art teacher.

3. 2,3% = average number 6f years arb has been baught.

Y, 1004 of schools after having introduced art have never

digcontinued 1t,

R Elect:we arb courses have maintained a stsady mcrease

in 66.6% of the high schools,

Ba. The phases of art that are emphasized in the grades '

are as folloWS°

Pencil drawing
Water color painting
Picture study
Design

Crafis

Crayon work

R b 4

670’. In High School:

Pencil drawing
Water color

Design

Commercial art
Mechanical drawing
Crafte ,

0il painting

Ll SV IE VI VE VAR

L schools

i
ft

schools

i)

7. 1+ hours = average number of hours per week devoted

%o art ipstruction in elementary schools.

4 hours = average number of hours per week devoted
to art instruction in high schools.

8. 50% of Art Instructors are Montana graduates.

(2)

(11)*

(1)

(1)

(3%

()=

Note: *The number in parenthesis following the answers, equals

the number of incomplete answers for same.
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‘9, 50%-of Art Instructors are gradusted from the
followinm schools:

Un:werm ty of Wash:.ngton .

Mluth Teachers? College

Kemsas §tate Teachers* College
_ “’Grtla,nd Normal School.

(1)
10, Art is essential to the curriculum in the following
ways: '
I% develops talent 2 schools
It develops culture N 2 i
1t makes for well. wpunded development 1 g )y
(1

Information obtained from Art Instructors in both elementary
and high schools:

1. 100% of Axr% Instructors teach in both elementafy school and
high school .

2. The following subjects are taught in schools of thls
districty

Sketching

- Design
Crafts
Wabter color painting
Commercial art
011 painting
Mechanical drawmg
Map WQrk

schools
]

el il a1 AT A A I g

3. Tollowing are the different arts as emphagized in the
schools:

Applied 3
Practical ) : : 3
Industrial 2 "
Fine - : 2
Commeycial 1

Note: *The number in parenthésis folleowing the answers, equals the
number of incomplete answers for same.




Y, Avt is correlated with these subjects

Hisboxy % schocls
Drematics ‘ 3
Geogzaphy . 2 "
Social Sc:.ence ’ 1 “
Readivg 1 i

5, The length of class time most effective in elementary schools
is.one hour.

The length of class time most effective in high school is
one hour,

6, These aims are sirsssed by Art Instiuctorss

Inculcate an appreciation of beauty.
Develop good taste

It schools
3
Encourage talent ' 3 "
2
2
2
1

A1

Train for leisure time i
Tncourage of love of beauty it
Gratify the desire to create "
Develop skill e
Increase interest in the art

axpression -of both contemporary

and historical artists 1 "

" Ta. The general benefits of art education to average pupils are:

Appreciation S 3 schools
Meang of expression W
Bevelop originality i
Develop skill i)
Increase general kmowledge t.

H R

7b. To very talented pu;ﬁiis ares

Aids in finding onels ability
Develops skill

Develops good taste

Trains for leisure time
Encourages a love for beauty
Means of livelihood

Yeans of creative expressicn

schools
#1

L

8. Talented pupils are encoursged in speclalized f:v.elds in the
follow:v_ng ways:

Tndividusl attention 2 schosls
Pictured lectures ’ 1 i




9.

10.

11,

12.

13.
14,

Hxtra projects ' 1 schosl
Divecting them to places of informabion 1 n
Contacting pupils with materisl 1 "
Tmphasizing their talent , X “.

The exira. cur:cﬂ;cular art activities maintained ave:

Bcenery painting for drama*bms 2 schoole:

- Boys' Art Club- ' : "o
fsris’ Art Club #
Women's Art Club. i

. Bpecial Drawing Class 8

. Advertising 8chool i
School decorations “

et e e et

(l )‘»#

Art is espedially valuable in the educational currlculm
in these wayss !

As'a correlary %o all subjects % schools.

Purthers achievement in motor

activity 2 "
Brings community closer to school 1 "
Eilivens other subject matter b #

(1)

Pupils have the following oppoﬁun‘:i;ti es for developing
a senge for Art appreciations

Color prints

Photographs
CBxhibite of ‘school children's work
Original works :

Aprt files

‘achools
tl]

ar
Y
g

A

100% = npumber of schools having ethiﬂ;s of school
childr*en‘s work. ‘

50% = number of ‘schools that ‘enter competltlve exhlb;.‘tio:asa )
Pupils have access ’ta the following art magazines:
' School Arts % schools
International ‘Studio _ o 1 ”

(One &chool only subscribes %o -
‘no art magazine)

Note: *The number in parenthesis following the answers, equals the.

number of incomiplete answers for same.




15. Following age’ the sources from which art suppiies— @fgé
furnisheds .

Tentative

School aistricks 2 schools
Genezal funds | o , . 2 "

Pupils 1 e

8chool Board 1 "

geneyal doneinsions drawvn are thaty

Art is 'i:.aééhjfb in a very small perdent of. thefs‘é gchools,
There éré fwo full time Art Instructors. -

One~half of the Art Instructors employed are Montazxa
graduates.

Correlation of art with other subjects is carried oz}.,

The talented Lpupi'l is given special attention and
encouragement in his favored field, .

The valug ef ar‘h in these schools is not greatly
realized by the Superintendents and Pmnczpals.

A1l schools having arb, 'SPOﬁsqr,eXIlibitiions .of .the
chilldren's work.

'50% of these schools enter competitive exhibits.

Students have access to few art magaz:mes& and few
opporuuni’ciﬁs are afforded them for developing a
génge for appreclatlon. ‘ ,

One hour equals the length oi‘ clags time found most
effective m high schools and elementary schools. -

One and one-half is the average number of hours per
week devoted o a.rf, msttruction in- the elementary
schools. .

Four is the nmumber of hours devoted per week to
art instruction in,the high schools.




-8l

Survey of Art Hducabtion in the

Covmty High Schools of Montana

20 County High Schools = 100%
Questionnaires gent = {0%
Questionnaires answeved = 78.%%
5 Art Instructors = 100«5’
Questionnaires sent = 100;«:
Questionnaires answered = 60%

Information obtained from Principals of County High gﬁhools:

1.

2,

3.

5

. ¥1ack of funds',

544 of schools receiving questionnaires have art as a parb of
their educational curriculum,

U5, 4% of schools have a special teacher for art.

6.8% = average number of years art has beeﬂ taught in those
schools mow having avt. .

3.6% = average mumber of years art hag been taught in all Coum;y
High Schools.

50% of schools having had art had discomtinued it because of
. ('%i):{:

Zlective srt courses have maintained a steady inersagse in
40% of the high’ schools ** :

Art is being offered this year for the first time in Yoz
of the high schools.

Art .i's required in conneefion with Home Heonomice in 10%
of the High Schools.

Wote: *The number in parenthesis 'following. the answevs, equals

the nunber of incomplete answers for same.

Wit LThis data is relative only to those schools héving art.
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The phases of art that ave emphasized in these schools are:

Design , I gchools
Commercial art "
Fondamentals in a,rt it
Golor

Art apprecia:blon
Interior decoration’
Free hand perspeective
Coyrélation

Related arts

Ll NNN\.»!\.N\N

: (6)=
7% hours = average number of hours per week devobed .
%o art instruction, _ : (7

6% of Avt Instructors ave Montans graduates,
40% of Art Instrucors ave from the’ following schools:

University of Chicago.
Lawrence College, Appleton, Wisconsin,

Art is essentisl to the curriculum in the following ways:

Iife needs 3 schools
Commercial value "
Appreciation of beauty u
Cultural Development "
Praining for specialized fields I
Stimulates creative impulse “
Training for observation and
imagination .

o

P B U I VA S

Infommation obbained from Art Instructors:

1,

2,

Note: *The number in paventhesis following the answers, equals the

(not welative to high schools).
The following art subjects are taughts

schools
[{]

#
f
1]
ft

Advertising
Design

Art Appreciation
Related arts -
Colox

011 Painting

e el R RO

nunber of incomplete answers for same.
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Water color painbing
Pencil skepching
Pasbel work .
Crafss

' Following are the different arts as emphasized:

Applied
Tine ‘
Commercial
Practical

Art is correlated with these subjects;

History :
Applied Scieiice
Home Economics
Reading
Geography
Dramatics

Length of class time found most effective is one hour amd

five minubes.

1 sehool
.1 i
1 48
1 i)

3 schools
2 "
o "
1 "

scheols
n

Z
1
1 B
i "
1 ]
1 L]

TFollowing are the aims as stréesged by Art Instructors:

Encourage a love of beauty

Inculeate an appreciation of beauty

Gratify the desire %o crea,te ’

Encourage talent

Train for leisure Time

Develop good taste

Develop skill

Increase interest in the art
expression of both cenbtemporary
and historical artisbs

Increases love for beauby
Develops good taste
 Lppreciation of art
Cultivation of exactness and
neatness

To very talentéd pupils are:

Furthers the development of their
native abilities

Furthers the development of cﬂ»ea’nive
ability :

N 1O 1A O

3 se‘xiools
1

#
"
#
4
#

1 .

The general benefits of ard edma'e:iig;n to Vaverage pupils ares

2 schools

2 it

21
r

3 schools

1 i
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11,

12.

13,

14,

15.

Talented pupils ave encouraged in specialtiged fields in the
following wayse

Giving outside attention ‘ -2 schools

Telling them of art opportunities C 1 L
Ausigning individual projects 1 it

The exbra curricular art activities maintained are:
Pine Arts Club "1 schaol
Belated Arts Club i . ®

Art iz especially valuable in the educatzonal cu‘rrz_culmn in
these wayss:

Socializing influence - 3 schools
Correlation with all subject matter 1 "
Cultural development r
hLppreciagtion i B

Pupils have the following opportunities for developing

an appfecia‘ﬁzon o.c arts

A files % schools
Photographs 3z L
Solor prints ‘ ' 2 4
Fational oy :mtemational exhibitse P-4 »
original works 1 %

I1lnstrated lectures on conbémporary »
and historical artists - 1 #-
Art exhiblits. of school children's work 1 i

100% = nwiber of schools having exhibits of school sh ildren's
wo ¥k,

33.3% = number of schools who enter competitive exhibits.

Pupils have access to the following ari magazines;

Tvery Day Art 2 schools
School Avts ' : 2 #
House and Garden 1 &
American Home ' 1 w

Following are the sources from which art supplies are furnisheds

Students - % schools
Smith-Hughes ngram 1 #

Tenbative general conclusions drawn are thabs
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Art is taugh‘{z in anp'r’oxmauely 25¢% of the County I{:.gh
Schools.

I‘i’ve ari: mshmctore are employed in these schools,
twa of vﬁmm are State graduates.

ﬁorrel,aﬁign_ is stressed in most schools.
The talented pupil is encouraged in his favored field.

The value of art to the curriculum is recognized by
_ Principals. .

AL sehools ‘having art, sponsor exhibitions of the
children's wovrk, thaugh very few of these enter .
comjge‘hlt:.ve e.&hibltsg .

Slsilde;l;’f;s’._- have access to bub few art ’ma,g;ézines,,, bulb
opportinities are offered the majority for developing
a sensé for. art appr;eciaﬁ_ion. . -

One hour aquals the class time founc'[ most exfectmve in
Counby High' Schoels.

Seven and one-half hours ppr weelr equal the avefaﬁ'e
number of hours devofbeé‘. o art ms{'.mction, ,

1
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SUMMARY .

- Purpose served by Art .

Art serves a purpose for the individual, and for the social
,gréup. It gratifies the creative impulse of man, and satisfies his
aesthetic desirves, 14 ministers to his spiritual needs by dignifying
laboxns by commemor,a‘ﬁfng evente; by teaching moral truths; by objectify-
ing religious dogmay by glovifying individuals; by popularizing ideas.
Art ministers to man's maberisl needs by vequiring appropriateness and
adequacy, and by incovporating the elements of beauby and taste. Ars
integra;ﬁés mankind, m,a?ﬁng 1ife ric¢her for all,

Aims and objectives are given in the Montana State Course of
Study:

"Art education has brmoadened within the past years to a
large degree. It mo longer aims %o train children o become artists
but to show how to enjoy life more completely and to lead to a hebtter
understanding and finer gppreciation of the beauty of ome's surround-
ings. It aims to develop better citizens By improving taste, by
developing fundamental principles of art, and by giving standards of

good form vwhereby te judge and to choose wisely and discriminabingly.
It aims %o further creative thinking, it being another means of

‘expression. It aims to train for more intelligent buying and selling

eénd for greater envichment and happiness ¥n life, Those art values
should be taught that provide for the greatest possible good to the
greatest number of pupils, the citizens of tomorrow. !

Objectives
1. . "To develop the pev‘zef to observe and interpvet form and color in
nature and things of every day life.

2, To develop the imagingtion and provide iraining for creative
ability and originglity.
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To develop the ability to think more clearly through planning
and working out problems.

To develop a feeling of confidénce to express ideas freely through
art me&ium_s.;

To develop some bechnical skill and, pmfmcmncy in the use of art
mateflals, ‘

A

To develop a dlscﬁminating taste and intelligent judgment in the

selection of wearing appavel amd in £he 'beauﬁi"’vlng of home and
conmnmﬁsy.

To cultivate degirable social activities thmugh sharmg materials
and tools, throtgh making things for the ke of ot’hers, and through
waiting for one's tuen. ,

To develop an ap-oreclatloa of {:he relation of art to :Lnd.ustry and
its influence on oné's life.

To arouse zn appreciation for the fine arts ami crafts of the
past. )

To awaken and develop a feeling of appz'eciatmn for the beaut::.ful
in art and surroundings.

Type of Ark in Montena Schools

In the State 'pljé,gram of Art Bducation, the 'sub,j'eg%ﬁt matter and

methods of pregentation have: been’ofggnizad in such a way as to establish

a balance between theory and ‘p‘rgc*bilééi,x w.ofi‘l: which m‘:"ﬁgh‘b be termed cultural

and work which results in production or expression.:

' A program of this description is designed to meet the needs

of all pupils no matter vhat their Putvre vocation may be., (It should

make the student conscious pfthe great heritage of art and its practical

relation to 1ife. 1t should build up by practical expression a tound and

usable foundation for later art wpzk)

»

In Montana elementary schools the piazn followed is moxe of an
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sxplanatory oney Informationzl in nature, and general in scope. The
bare fondamentals of art ave taught; inclﬁd:‘ing a basis for the enjoyment
and wnderstanding of our art heritage of painting, sculpture, building
and the minew arts.

In high school the course continues in a broader sense this
general arht work, with more speciali;zad work to meet the needs of the
pupils desiring it. Perhaps the amount of correlation of art with the
con‘tént‘ éna technﬁ;-‘cal' subjects ig the most grat_i‘féf‘lng result of this
SUrVEY. ‘Bhi;s is a comparatively new idea, bub greatly enco_uraged; by the
best contemporary educators. Monmbtana realizes the value in art educabion
foe the masees lies in its "carry over' into the child¥s life needs, and
is truly working toward this goal.

In this study the following deductions have been drawn:

1. That art is an essential factor inm twentieth cenbury civilization
and that it plays an imporbant and vital part in the every day
1ife of the peqple.

2. That the public school presents the hest opportunity for conyeying
the beneficial influence of art to the individual, the home, and
the envirvomment of the people. °

Art Bdueation in the Greater University of Montana

The opportunities for art education in the Monbana séhéols
of hﬁ.gher learning are included in the Normal schools in Dillon and
Billings, the State College, Bozeman; and the ﬁhiversity, Missoula.
Thus leaving the northern unit of the Normal a.é Havre, and the School of
%ines abt Butte, the institutions without art training.

In the Nommal Schools the courses of study ave especially

adapted for those wishing to become elementary school teachers. In gemeral,
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the basic elements ars: a_ppéeciatioﬁ of line, fomm, color, subordinabion,
vallue# balance, vhythm, and harmony. 'The coﬁrses &ireé.tiﬁ related to
public school it are required, and the problems snd projects are
selected %o develop this appreciation in the study of the fﬁmdamenéais
of art (fo-:tfzgl;. Lco-}'.oz', composition, va}.ﬁe‘,, iine,, iaerspeci:ive and design).
The ~eiecti€e courses are advanced development of the above along some-
Speéial line.

The University maintains the Fine Arts Dépafi:-menﬁ, Briefly
analyzing their course of s‘fbudy we find the ‘:ﬁ-‘ollow’in,g} phases stregsed:
History of &rb, Design, Drawing, Adver'hisin‘g', Illusti'a"diﬁn and %Eeachers"
Axt. _ B S

The State Gollege offere in its department the Applied Arts
or those directly rélaﬁe,@ fo ubilitarian ’puzﬁése-s. A% the c:‘emélétion‘
of this course, students are qua,lixfied to act as Art sui:ervisors and
instructors in bé.ﬁh the grades an& high scheolw, or as 'aftist'_s and,
artisans in many industrial fields. 'They also havé a ‘ife‘and;a‘tion.‘ for
the fine arts. |

s we dee that the need for Art Tducation is recognizeds
both the cultwral and educational pueposes ave fulfilled in thege

various state departments of art,
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