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Abstract:

Many young people in the United States are not being adequately prepared for the roles and
responsibilities of democratic adult citizenship and political participation. Research has shown that the
trends of increased disengagement have continued throughout the years. From elementary level to
college level, students appear to be less informed and concerned with politics and political
participation.

Political socialization research attempts to explain the basically sociological conception of political
activity. Bronfenbrenner’s ecology of human development theory provides the environment of family,
school, community and the dimension of individually to study Elder’s life course transition of the
adolescent to adulthood. The theories of identity formation, formal operational cognition and
post-conventional moral development converge in adolescence. These theories provide multifaceted
ways to examine the development of the life long trajectory of political socialization.

The sample for the study were 16 to 18 year old boys (289) and girls (177) who were carefully chosen
on the basis of leadership, citizenship and scholarship to represent Montana youth at the American
Legion and its Auxiliary-sponsored Boys’ State and Girls’ State held in Helena, Montana in June,
2002. Respondents were a good cross sectional representation of various size schools and geographical
locations in Montana.

The questionnaire was developed by the researcher to specifically answer the question: How is this
group of Montana students who were chosen to be members of Montana Boys’ State and Montana
Girls’ State being politically socialized in the political and civic structures of society, and in what is
often considered the “non-political” crucibles of family, school and community? The sampled youth
appear to be more involved in church- related programs than in either voluntary or political activities.
Surprisingly, the youth did not organize their thinking about sociopolitical policies or laws in
accordance with their reported political partisanship or their religious affiliation.

The values, beliefs and actions of prior generations are transmitted in the political and non political
institutions of our society. The family, school and community and the influences operating within them
are instrumental in politically socializing our youth and perpetuating democracy.
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ABSTRACT.

Many young people in the United States are not being adequately prepared for the
roles and responsibilities of democratic adult citizenship and political participation.
Research has shown that the trends of increased disengagement have continued
throughout the years. From elementary level to college level, students appear to be less
informed and concerned with politics and political participation.

Political socialization research attempts to explain the basically sociological
conception of political activity. Bronfenbrenner’s ecology of human development theory
provides the environment of family, school, community and the dimension of
individually to study Elder’s life course transition of the adolescent to adulthood. The
theories of identity formation, formal operational cognition and post-conventional moral
development converge in adolescence. These theories provide multifaceted ways to
examine the development of the life long trajectory of political socialization.

The sample for the study were 16 to 18 year old boys (289) and girls (177) who
were carefully chosen on the basis of leadership, citizenship and scholarship to represent
Montana youth at the American Legion and its Auxiliary-sponsored Boys’ State and
Girls’ State held in Helena, Montana in June, 2002. Respondents were a good cross
sectional representation of various size schools and geographical locations in Montana.

The questionnaire was developed by the researcher to specifically answer the
question: How is this group of Montana students who were chosen to be members of
Montana Boys’ State and Montana Girls’ State being politically socialized in the political
and civic structures of society, and in what is often considered the “non-political”
crucibles of family, school and community?

The sampled youth appear to be more involved in church- related programs than
in either voluntary or political activities. Surprisingly, the youth did not organize their
thinking about sociopolitical policies or laws in accordance with their reported political
partisanship or their religious affiliation. :

The values, beliefs and actions of prior generations are transmitted in the political
and non political institutions of our society. The family, school and community and the
influences operating within them are instrumental in politically socializing our youth and
perpetuating democracy.




CHAPTER 1
INTRODUCTION TO THE STUDY
Introduction

Politjcal and civic competencies can‘vbe transferred to adolescents through a
democratic heritage as well as cohtemporaneous political and non-political agents.
Américan families, schools, and communities have been entrusted with safekeeping of
the values, beliefs, and actions of prior generations and now serve as transmi’rters. to
futuré generations. |

The accident of birth places the individual into a particular family environment
which nurtures political (or apolitical) outlooks early in life and locates the
individual in a sociopolitical setting that may last a lifétime....Family
environments may be important not only for direct transmission...but also for
providing children with sets of predispositions that will effect their later reactions
to political events and forces at work in the polity. (Beck and Jennings, 1991, p-
742-745

"Families are primary agents of poﬁtical socialization for the adolescent.,
However, schools also have a special responsibilify for the democratizing of each
generation.. “Schools fulfill the competen‘cy and civic responsibility through both formal
and non-formal education beginning in tlhe earliest ‘years and continuing through the
entire educational process” (Branson, 1998, p. 7 0 28). Schools must synthesize
inherited standards and traditions with coqtemporary experiences and events into a core

curriculum that will later draw students into the macro-level political arena.
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. ‘I‘Involvement in high school extra-curricular activities is prédictive of several indicators
of healthy adult development, including active participation in the political process and |
other types ;)f volunteer activities” (Eccles, Barbe.r, 1999, p.12).

Yet, the civic skills that facilitate political pérticipation are acquired beyond the
family and school. Verba, Schlozman and Brady (1995) believe that the “workplace,
_ voluﬁtary aésociationé and church are the backbone of civil society, lying between the
personal world of the family and the public world of politics” (p. 369). Graber (1997)
saw the media as a tfemendously powerful force which contributes to the life-long
process of political socialization and learning (p. 193). Participation in community
activities, sports, and leisure and recreation nurture non-political roles and

responsibilities of membership, as well as organizational and communication skills that

can be transferred to the political realm.

Backeround of the Problem

Research shows thgt the premature formation of families, the breakup of families,
and the rise of families never formed by past generations are causing rippling effects
associated wi‘-ch multi- generational welfare dependency, prenatal difficulties, abortion,
child abuse, divorce, single-parent families, poverty, and crime ( Eberstadt, 1988, 1996;
Murray, 1996; Herrinstein and Murray, 1994). Symbolic of profound social and
economic distress, political policies have significantly altered the formations of families
and considered by some to be destructive. For example, Poznar (October 1995) writes

about the tyranny of majority opinion:
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How tragically have some of the authoritarian ideologies of our century debased
the worth of the individual life. How blandly and passively we accept
quantification as the basis of legislative and social reforms. How pervasive the
temptation to think of human beings in groups and how gradually we cease to be

able to conceive of each human being as an end it itself (p. 4).

Poznar also suggested that “one of the major goals of all education-and experience ought
to be reverence for life; for a life lived without reverence is essentially hqlldw' and
peréonally destructive” (p. 4).

Baungart and Baungart (1998) gathered information from seven National Survey
of Youth studies conducted from 1990 to 1995 looking at 13 to-25 year olds from across
the United States. A central finding of the investigation was that thefe is. too much
emphasis.on individual freedom and not enough attention to personal and collective
responsibility.

While the fundamental task of the adult generation is to transmit political values

and the national heritage to its offspring, the task is made more difficult when the

political culture is perceived as fragmented and contentious, the electorate is
alienated from politics, and Americans’ passion for individual freedom overrides
their sense of civic or collective responsibility. Exacerbating the political
socialization process, young peoples’ attitudes and behavior in the United States

appear at odds with traditional American values (p. 99).

They also found that the surveyed youths and adults strongly eridorse their
country and its traditional values, but are highly critical of politics, politicians and the
way the federal government operates.

One of the nation’.s‘comprehensive assessments of the attitudes of freshman at
469 institutions in American colleges and universities, The American Freshman is

conducted annually at the Higher Education Research Institute at the University of .

California in Los Angeles. The American Freshman: National Norms for Fall, 1998,




states: This year’s college freshmen exhibit higher levels of disengagement both
academically and politically than any previous entering class of students (p. 1).

. The New Millennium Project was commissioned by the National Association of
Secretaries of State to conduct a nation-wide study of American youth aged 15-24 years
old. The most disturbing conclusion drawn was...”Young Americans have only a
limited, vague understanding of what it means to be a citizen in a democratic
society...Young people today lack interest, trust, and knowledge about American politics,
politicians and public life generally” (New Millennium Project, 1999, p.1).

Lief Carter and Jean Bethke Elshtain, members of the American Political Science
Associations Task Force on Civic Education expressed concerned about the evidence
regarding the failure to politically educate students in the craft and practices of the
political machine (Z7ask Force on Civic Education, December 1997, p. 745). Charles
Quigley (1999) agreed that civic education is an important part of the student’s overall
education, but is seldom given sustained and systematic attention in the kindergarten
through twelfth grade curricula:

Education in civics and government should not be incidental to the schooling of

American youth, but a central purpose of education essential to the well being of

American democracy. Effective instruction in civics and government should

include attention to the content of the discipline as well as to the essential skills,

principles, and values required for full participation in and reasoned commitment

to our democratic system. (p. 1426)

Branson (June 1999) added, ...democratic predispositions need to be hurtured-

they do not develop so spontaneously that it can be taken for granted that every

new generation will be so supportive of America’s political and civic traditions
and institutions as previous generations (p. 8).
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Problem Statement

The problem is that many young people i‘n the United States are not being
adequately prepafed fo£ the roles and responsibilities of democratic adult citizenship and
political participation. Research has shown that the trends of increased disenéagement
have continued throughout the years. From elementary level to college level, students

appear to be less informed and concerned with politics and political participation.

Purpose

The purpose of this study was to examine the political socialization of a s.elect
group of adolescents who are in transition to adulthood. The study identifies factors
related to family, school, and community that have been shown to provide the adolescent
with structural opportunities and constra‘ints that have political consequencés in
aciulthood.

The theoreticai framework for this study was both psychological and sociologi-cal.
_ The psychological dimensions of political socialization focused on the cognitive,
affective, and moral determinations of the adolescent in transition tp adulthood. The -
sociological model considered the development of the political socialization trajectory in
the environment of family, school and community. Multi-disciplinary constructs of
human development and life course transition with tenets of political socialization are
examined to determine how these components are linked with the imﬁortance o'f, life-long

learning of citizenship and leadership in a democratic society.
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Research Questions

The research questions in this study were designed to explore how the participants
iﬁ the Montana Boys’ State and Montana Girls’ State programs were socialized in the
political and civic structures' of society in the context of family, school and community.

To explain the political socialization proceés, this study considered many

-pathways to social and political participation. The following research questions guided
the exploration of the relationships of these contextual elements of the students’ lives and
their political soc‘ializati'on:

1. What is the demographic profile of the Ayoung people who attended Montana
Boys’ State and Montana Girls” State (age, gender, and grade point average)? -

2. How did the factors of home-town population, ethnicity, and “new demography”
(both parents, single mothers, single fathers, g'randi)arents, or guardians in the role
of principal care giver) define the youhg adults in this study?

3. What are the academic choices, interests, abilities and achievements that are
likely to contribute to citizenshi-p developmenf and leadership attainment through
the political socialization agents of the family, school, community and the mass
media? |

4. Usiﬁg a time-budget scale of houré per week, hours per month, and frequency
distribution, how did respondents spend their school and non-school time (with
attention to family reciprocity, involvement in school and extracurricular

programs, and participation in community related activities of sports, church,




5
employment, youth groups, leisure and recreation, mass media, voluntarism and
politics)? |

5. What are the sources of knowledge concerning political issues and trends thn;t
research has shown to lead to political socialization?

6. What were the relationships between parental)primary care giver(s)’ ghurch
involvement in educational, charitable and social programs and fhé young adults’
own involvement in such programs?

7. What were the relationships between parental/primary care giver(s)’ structured
community volunteer activities and the young adults’ involvement'in such
activities? | |

8. 'What were the relationships Be‘cween parental/primary care giver(s)’ political
participation and the young adults’ involvement in politics or political affiliation?

9. What were the pefceptions and beliefs of young adults about abortion,

pornography; and the definition of family as related to traditional Christian mores.

Significance of the Study for Young Adults in Transition to Adulthood

The study is significant in terms of its contribution to adult education program
planning for young adults. Darkenwald and Knox (March, 1984) discuns the apparent
neglect, both in the literature and practice of young adults as a distinctive population for
continuing education programming (p. 99). They believed that encnuraging young aciults
to participate in adult education requires an understanding of their‘distinctive needs and

characteristics as a basis for curriculum and program development.
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If late adolescents are not “adult enough”, persons in their mid-twenties to mid-
thirties are “too adult” in the sense that they are prototypical, constituting the
prime age category for most providers of continuing educatlon (Darkwald and

Knox, p.100).

Adult educator Stephen Brookfield (1995) comments on the adolescent-adult
education connection:

Adult learning is frequently spoken of by adult educators as if it were a discretely

separate domain, having little connection to learning in childhood or adolescence.

To understand adult learning we need to know of its connections to learning in

childhood and adolescence and to the formation during these periods of

interpretive filters, cognitive frames and cultural rules. (p.8)

A person’s ability to act as a civil member of community is always central to
democratic political engagement and the genesis of this ability can be traced back
through the entire history of interpersonal relationships (Damon, 1998, p. 622-623).
Taken together, the experience of the child and of the adolescent are the mold from

which the adult emerges (Elliot, Feldman, 1990, p. 6).

Significance of the Study for Practitioners

The study is significant for practitioners in the fiscal and social domains.
Curricula and prograﬁq planning must meet the specific needs and qualitigs of the
individual student. “...responsive educational activities for young adults must relate
directly to practical tasks associated with role performance and adjustmenfs” (Knox,
1984, p. 38).

The transitional period between adolescence and adulthood is an ideal time to
prepare for thé world of work. The centrality of this period in the life of the adolescence

in shaping political values and behaviors has long been recognized. Early preparation




9

and the choices made available to adolescents have important life-long consequences for
their well-being. “Adolescence is the last stage of the life course during which society
has reasonably ready access to the entire population, so such potential cannot be i gnored”

(Elliot and Feldman, 1990, p. 6)

Significance of the Study for Policy Makers

“Public policy is a part of the macrosystem determining the specific properties of
the exo-meso-and microsystem that océur at the level of everyday life and steer the
course of behavior and development” (Bronfenbrenner, 1979, p. 9). “... it is essential to
determine which policies and programs can do most to enable families to perform the
magic feat of which they alone are capable: making and keeping hﬁman beings human”
(Bronfenbrenner, 1986, p. 738). | |

Eventually, some members of this éamplé are likely to enter political careers and
become the policy makers of the future. There are moral and social implications that
current political policies and legal decisions hold for the adolescents’ own future and for
their legacy to future generations after théir own. It is important to raise the
consciousness of the adolescents themselves to the opportunities available to assist in
policy making.

Policies concerning continuing educétiop and life long learﬁing “need to be
proposed, formulated, discussed, approved, aﬁpropriated and implemented. Constituents
need to be able and willing to articulate needs in ways that are meaningful to legislators

at all levels of government” (Jackson,1999, p. 39).




Basing life-long learning policy decisions on research not only leads to increased
effectiveness, but it also imparts an objectivity and an enduringness that is
indispensable in the highly political charged arena in which pohcy 1s made
(Sherrod, 1997, p. 17).

Zaslow and Takaniski (1993) believe that “research to understand the conditions
that contribute to optimal development during this period {young adulthood} and
research informed interventions that sustain that development should be given high
priorities for federal and private research support for the future” (p.191). Thomas (1991)
explained that legislation is significant for adult education policy makers because it may
be considered the centerpiece of political science, “further examination of its role in the
relationship to adult education promises increased clarity about the relationship between
the two domains of inquiry” (p.313).

Finally Small (1995) believed research must lead to action:

If we are interested in understanding how context can impact adolescent

trajectories, and ultimately the more practical but challenging problem of

enhancing the contexts that affect adolescents, we need to give more attention to
how research can lead to action, as well as to the value of collaboratively

designing research with the citizens who can benefit from it (p. 231).
Appropriate political and social environments can be provided for the young adult if

adolescents, parents, teachers, school administrators, and key community constituents

combine their expertise to become active participants in all phases of the research.

Definitions for the Purpose of the Study

The Adult Education Act and other legislation deﬁnes adults broadly to include

Jate adolescents.
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The term “adult” means an individual who has attained 16 years of age or who is
beyond the age of compulsory school attendance under state law....The purpose of the |
Adult Educétion Act is to improve educational opportunities for adults who lack the level
of literacy skills requisite to effective citizenship and productive employment (Adult
Education Act November 3, 1966, and April 28, 1988). ' |

'Adoiesc;ence 1s a transitional developmental period between childhood and |
* adulthood whicﬁ is characterized by psychological, biological and social changes.

The sample for this study is a birth cohort born between the years 1984 and 1986.
Connecting this group of cohorts to politics is the hotl}'r-contested presidéntial election of
2000. Political and social beliefs and values, and a sense of patriotism could have been
influenced by the terrorists’ September 1‘1, 2001 attack on the World Trade Center in
New York and the P/entagon in Washington, DC..

Montana Boys’ State and M_(;ntana Girls’ State progranis are stfuctured to teach'
young adults how to participate in the political procegs. A simulated government
environment, modeled after local and state government bodies, offers young leaders an
opportunity to experience the political, social and rﬁoral realities of modern de;mocracy.
American Legion and its Axillary respectively sponsor the Montané Boys’ State and
M'ontana Girls’ State programs.

The following theori_es used in the study are defined: the ecology of human
'dev.eloprr.lent, the life course paradi grh, tenets of political socialization, and the adult
‘theories of adult education and learning.

The Ecology of Human Development Theory (Bronfenbrenﬁer, 1979) relates to:
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the scientific study of the progressive mutual accommodations between an

active, growing human being and the changing properties of the immediate

settings in which the developing person lives, as this process is affected by
relations between those settings, and by the larger contexts in which the settlngs
are embedded. (p. 21) :

Bronbrenner’s ecology defines different political and social relationships in-an
individual’s biography situated in historical time (chromosystem), in the context of
family (microsystem), school and community (mesosystem and exosystenﬁ), and the
institutions, organizations and associations of the distal world (mabrosystem).

Contexts are the developmental pathways for the political socialization of the
adolescents. For the purpose of this study, the contexts of family, school, ‘community
and the mass media are considered transmitters of society’s sociopolitical heritage to
future generations.

Elder’s life course paradigm, for the purpose of this study considers the
adolescent’s trajectory of political socialization in transition to adulthood. The four
themes central to the life course paradigm used in this study are “the interplay of human-
lives and historical times, the timing of lives, linked or interdependent lives, and human
agency in choice making” (Elder, 1994, p. 5).

Trajectories and transitions, for the purposes of this study are:

elements of established pathways, individual life courses, and develdpmgntal

patterns. Trajectories provide a Jong view by linking social and psychological

> states over a substantial part of the life span.... Transitions depict a short view...
transitions are always elements of trajectories...each transition, combining a role
exit and entry, is embedded in a trajectory that gives it specific form and

meaning...the meaning of a transition has much to do with its timing in a

trajectory (Elder, 1998, p. 955).

The sample of adolescents used for this study are at the stage called late

adolescents and will soon be eligible for full political participation.
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Political Socialization is a life-long learning process by which citizens mature
politically as they participate across a whole range of political‘ and social domains. The
.>tenets of pol'itical socialization for the burpose of tiais study are the intergenerational
transfer of political orientaﬁons, generational involvement of cohorts, and programs and

projects specifically designed for the development of citizenship and leadership 1n the

. ‘context of family, school and community.

Andragogy.f is an exclusive word for different methods of adult learning.
“Theories of adult learning are examples of theory-based knowledge that is borrowed,
cumulative and central to the core issues of adult education"’ (Peters, Jarvis, 1991, p.2?;).

. Life long learning: For the purpose of this study, life-long learning embraces
basic skills, liferacy skills, problem solving, traini.ng and retraining for social, political

and economic purposes, accreditation, certification, and licensing.

Assumptions, Limitations and Delimitations

Assumptions;

The young men and young women who participated in Montana Boys® State (n. 346) and
Montana Girls’ S;tate (n. 336) during the first week of June, 2002, fnet stringent
requirements of personal scholarship, patﬁotism, and lgadership to be chosen. |

_This study wa; constrained by several limitations and delimitations.

- Limitations include:

1. The absence of longitudinal data beyond this snapshot makes it impossible to
track the sequencing steps of the young men and women in their political

socialization.
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2. The study wés conducted immediately after a national presidential election that
suffered unique procedural problems with the counting of votes.

3. Seleétion of participants at Montana Boys’ and Girls’ State was controlled by
school level personnel and local parents.

Delimitations include:

1. The éample for this study was purposefully selected for their activities and
academic-achievement and as such the ﬁnd‘ings can not be generalized to all
young men and women. |

2. This study examined only students attending Montana Boys’ and Girls’ State in

the summer of 2002.

The Research Approach

Young men and young women attending Montana Boys’ and Girls’ State
Conference in tﬂe summer of 2002 participgted in this study. They were asked to
complete a 120-item questionnaire that examined their involvement in activities in the
family, school and community. The directors and other adults distributed the instrument
at a simulated government meeting. The boys in Dillon returned their questionnaire
before they left the room while the girls responded over a five-day period. Using mark-
sense forms the responses were converted into an electronic base. These data became the
basis of the descriptive analysis, the results of which are reported and discussed in the

study.
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CHAPTER 2
REVIEW OF THE LITERATURE

The review of the literature includes a wicie range of socialization o.pportunities
available to adolescents who are constructing viable pathways to the adult woild of
politics. Intergenerational resources along with cohort influences supply necessary
prerequisite skills, knowledge, attitudes and behaviors. Participation in iligh school and
extracurricular activities shape the political and civic components of eﬁerging iden’;ities
- into life-long entities. The c;ommunity, by offering religious activities, employment,
leisure, recreation, political and voluntary programs, serves as a pillar of political
strength by contributing to the positive development of citizens and leaders.

This chapter eiamines the literature relevant to the psychological, emotional, and
moral processes of adolescence that facilitate meaningful political deliberations. The
integrated constructs of the ecology of human development, life-course paradigm, and
tenets of political socialization are applied to the theories of adult education and lifelong
learning. Next, political and non-political environments in the contexts of family,
school, and community through which political understanding occurs are explored.
Focusing on the jdeologies of the Political Platform of the Democratic and Republican

Parties, attention is next drawn to the current political stands concerning the definitions
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of the family, abortion and pornography. These are issues that will affect the
.adolescents’. own future and their legacy to later generations.

The study’é subsequent chapters are arranged as follows: Chapter 3, the
methodqlo gy section, describes the study design. The- study group of young men anld
women who attended 2002 Montana Boys’ and Girls’ States represents those who are at
the life stage marked by the initial entry into the adult world of politics. The survey
instrument was distributed and collected by the director and other adults at a simulated
city meeting on a specified evening. In Chapter 4, mark-sense forms were used as the
measuring device. The answers to the questions were s.canned at the Montana State
University Information Technolo gy Center. Descriptive statistics were used for the da;ta
analysis of the 120-item questionnaire. Chapter 5, the discussion section, considers the

results of the survey, and how they apply to the participants and the literature.

The Psychology of Adolescents in Transition to Adulthood

The cognitive development approach “concentrates on the developing
understanding of economic and social issues, of how political systems function, and of .
citizens’ relationship to them; 'the individual actively makes sense of experience,
generating an increasingly complex theory of how the world works” (Haste, Summer
1992, p.2). The environmental and.emotional affective spheres are considered
“Inextricable aspects of cognition” by Ceci and Hembrooke: |

The environment including physical, mental, social and historical contexts

assumes a pivotal role in the development of cognition. Additionally, bio-
ecological theory assumes that within each of these contexts, the interactions that
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transpire between the child and other people, objects and éymbols arenwhat

unleashes unactualized potential contained within (Ceci & Hembrooke 1995, p.

308). :

Piaget viewed human cognition as a “specific form of biological adaptationv of a:
complex organism to a complex environment... the Piagetian mind always reconstrues
and 'reinferprets that environment to make it fit in with its own exisﬁng mental
framework™ (Flavell, Miller and Miller, 1993, p.4). To explain the deve;lopment and
transformation of co gﬁition, intelligence and morality, Piaget synthesized biological
concepts with hié psycholo gical. theory. All organic systeﬁs must function within an
organization and adapt to the environ?nent. Schemata in Piaget’s theory are the basic
units of cognition. “Sequentially constructed schemata become progressively more
adequate in enabling the organism to adapt to a wider range of internal ahci external
disturbances” (Piaget, 1977). From the point of view of psychology, using biological
concepts of assimilation and accommodation, Piaget explained how the transition is
made from a lower to high‘er level of knowledge: |

Psychological assimilation as well as biological assimilation is the transformation

of the external world in such a way as to render it an integral part of oneself. In

the case of intelligence, it is the integration of external objects to the schema of

subjective actions, fusing pre-existing schema and a new object. (p.216)
Accommodation occurs when an organism is altered asit adjﬁsts‘ to the external stimuli.
The word used by Piaget to signify the balance between assimilation and accomrﬁodation

and the balance between self and other is equilibrium. When the aséimilaﬁon and the

corresponding accommodation are not balanced, disequilibrium is the result. When they
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become balanced again, equilibrium is achieved, and the sequence is repeated. The

adolescent thus moves to a higher level of knowing.

Genetic Epistemology: The Piagetian Analysis of Political Thought

Piaget’s (1970) comprehensive theory of cognitive and intelligence formation is
called genetic epistemology. Piaget defined genetic epistemology as an attempt to:
“explain knowledge, and in particular scientific knowledge, on the basis of its history, its
socio-genesis and especially the psychological origins of the notions and operations upon
which it is based” (p.1). Genetic epistemology deals with both the formation and the
meaning of knowledge:

Our problem from the point of view of psychology and from the point of view of

genetic epistemology, is to explain how the transition is made from a lower level

of knowledge to a level that is judged to be higher...the transitions are historical
or psychological or sometimes even biological...the fundamental hypothesis of
genetic epistemology is that there is a parallelism between the progress made in
the logical and rational organization of knowledge and the corresponding

formative psychological process. (1970, p. 7-13)

Piaget engaged in epistemological analysis as well as psychological research “to-
chart intellectual development, but more importantly as an effort to develop a general
theory of thinking” (p.19). Rosenberg et al (1980) extended Piaget’s research to adults
and politics. They suggested:

Extending the example (of genetic epistemology) to political science, we argue

that the discipline can benefit by adapting Piaget’s analysis of the transformations

of thought in general to the transformations of political beliefs in particular...the
mechanisms by which thought is transformed are the basics of genetic

epistemology. The purpose of the transformation is to provide more adequate
- knowledge, and genetic epistemology studies the ways in which the




transformations move an individual from less adequate to more adequate systems

of knowledge (p.40).
They argued that Piaget placed the “locus of structure in one individual...it calls fot a
truly social psychological conception of political life, one which realizes the full
ramifications of the claim that politics is at once an individual and a collective
phenomenon” (p.1 9); |

Piaget (1958) identified four discrete stages of cognitive development. Each
stage appears in sequence and demonstrates cognitive functioning q-ualitatt'vely differel_lt
from the previous staée. The first three stages will be treated briefly to tierhonstrate the
sequential development of cognitive thought. The fourth stage is experienced dtJring
adolescence and is, thus, relevant to the study. The four stages arevdeﬁned as fellows:

1. The sensorimotor peried “extends from birth to two years. Before language -
appears, the small child can only perform motor acttons, without thougltt activity,
but such actions display some of the features of intelli gence as we normailj,r
understand it” (Piaget, 1958, p. 9).

2. Pre-operatiohal thought extends from two to seven years “the S);Inbolic flmet'iorts
appear, language, play...functional invention...imitation...mental imagery..:the
internalization of actions into thoughts become possible. The.ﬁeld inﬂwhi.ch
intelligence plays a part becomes considerably enlarged” (Pi‘eget,‘ 1958, p. 1).

3. Concrete operational thought extends from seven to eleven years Children begm

to think logically about the here and now, but not about abstractions. Cognitive

exchanges bring together information and place it in relation to other inforrﬂation.




© 20

4. Formal operational thought extends from age fifteen and remains throughout life.
It is a crystallization and integrétion of the three proceeding stages of |
development. The attainment of formal operational thought implies that youth
can think abstractly, reason logically, and examine political variables in a
scientific manner. The following specifics of formal operationai reasoning are
important in solving problems, making decisions about cause and effect

relationships, presenting proposals and drawing conclusions.

The Characteristics of Formal Operational Thought

Hypothetical-Deductive Thought

Youth with formal operational thought are “capable of reasoning like scientists.
They form hypotheses, experiment, control variables, record effects, and from their -

results draw conclusions in a systematic manner” (Wordsworth, 1989, p 118).

. Reflective Abstraction

During the stage of formal operations, the adolescent becomes “capable of
reflective thinking and his thoughts make it possible for him to escape the concrete
present toward the realm of the abstract and the possible” (Inhelder and Piaget 1959, p.
342). “The adolesceﬁt is capable of projects for the future of nonpresent intereéts, and of

a passion for ideas, ideals or ideologies” (Piaget, 1969, p. 23).




| Combinatoﬁal Reasoning
“Reasoning about a number of variables at one time is accomplished in a
coordinated manner and can determine the effect of one, all, or some combination of a set
of variables” (Wadsworth, 1989, p 118).
. Cook (1985) explained the role of formal operations in political socialization:

Adolescence provides the first opportunity to deal with politics on the level of
formal operations. In their ability to visualize other worlds beyond the
present one, and to comprehend concepts such as government in an abstract
manner, adolescents clearly can think about political objects in a qualitatively
different mode than their younger counterparts. ...the use of formal rules is not
only associated with reasoning capacity and age, but also the individuals level
of politicalization and the familiarity of the political problem at hand (p.
1088).

Baungart and Baungart (1998) contended that employing the scientific method was a
practical way for adolescents to investigate political and social issues related to -
citizenship.

A “schemata 1n Piaget’s theory is the basic unit of cognition. Political schemas
according to Lodge and Hamill (1986) were frameworks that provided “a potentially
viable way of organizing information about government and politics...and (producing)
distinct patterns of evaluation and action” (p. 507). They wrote:

...schemas about politics affect the way citizens think about government and
pohtlcs and oneself as a citizen. One could, for instance see and interpret
information about government and politics in terms of political parties and
partisan conflicts, or perhaps, organize one’s thinking about politics along

ideological lines. Other schemas are possible as well...politics as race against
race or policy disputes as the expression of class conflicts. (p.507)
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Lodge and Hamill noted that schemas have been found to -facilitate the -gfouping
of information into larger, more meaningful, and more easily retrievable categories..

Torney-Purta (1992, Summer, p. 24) explained:

Schemata serve functions in the learning and recall of information, the
comprehension of discourse, and the solving of political problems. This approach
represents a promising new direction in the study of political socialization,
conceptualized as the study of expansion and differentiation in individuals’
private understanding of politics in ways that make public issues meaningful and
engaging. »

Cognitive Theory Summary

Using Piaget’s cognitive theqry as a political theory connects thé'sociopolitical
and the psyphological conception of politics as being an individual as §vell as a collective
phenomenon. Genetic epistemology. is the process whereby cognitive structures accjuire,
modify, or orgam'zé schemata to go from a Jower level of knowledge to a level that is
considered higher.

Psychologically, the adolescent is capable of integrating into thé social political
environment in such a way as to render it a part of herself/himself. Piaget calls this
process assimilation and accommodation. Assimilation is tﬁe c’ognitive system’s
interaction with the environment causing cognitive change. Accommodation occurs
when the schemata are aite;ed to adjust to external stimuli or when there is a cc;mplete
reorganization of a schemata or concept. When assimilation and accominodatién are in
balance, equilibrium results. When disequilibrium exists, accommodation corrects the

balance. Through this modification, adolescents’ schemata become progressively better




23

édjusted‘ to their world and their intelligence grows. The present study considers

' schemata relating to political ideology, parties and policy.

Kohlberg’s Theory of Moral Development

The most influential extension of 'P,iagét’é cognitive theéry and method can be
found in Kohlberg’s studies on moral development. Kohlberg theorized that there are
three levels aﬂd’ six stages of moral development that are sequential, invariant and
universal. Progression through the levels is dependent upon cognitive prerequisites and
exposure. to sociomoral expgriences. Kphlberg (1984) places most adolescents in his
conventional level of moral development. At this level, the individual is able to
understand aﬁd conform to social conventions and engage‘in appropriate behavior to
follow the rules of éociety. |

Figure 1

Kohlberg’s Six Stages of Moral Development ,
Political Socialization

. Level and Stage : perspective of stage
Level:  Pre-Conventional
Stage I: Heteronomous Morality. Egocentric point of view.
Punishment and obedience Confusion of authority’s perspective
orientation. with one’s own.
Stage II: Individualism, Right is what is fair. An equal

mstrumental purpose and exchange, a deal, an agreement.
exchange.

Level II: Conventional _ :
' Stage III: Mutual interpersonal ‘ Being “good” is important. Showing

expectations, relationships concern for others. Keeping mutual
and conformity. relationships, such as trust, loyalty,

respect and gratitude. Beliefin the




Stage IV: Social Systems and
Conscience. Law
and order.

Level II: Post Conventional or
Principled

Stagé V: Social contract or
utility and individual rights.

Stage VI: Universal Ethical Principles

Golden Rule.

Fulfilling agreed—upbn Aduties.
Considers individual relations

in terms of place in the system.

Contractual commitment, freely
entered upon to family, friendship,
trust and work obligation. “...the
greatest good for the greatest
number.” Considers moral and legal
points of view: recognizes that they
sometimes conflict and finds it
difficult to integrate them.

Principles are universal principles of
justice: the equality of human rights
and respect for the dignity of human
beings as individual persons. A
sense of personal commitment to
universal moral principles. Persons

“are ends in themselves and must be

treated as such.

(adapted from Kohlberg, 1984, p. 174-176)

Identity Formation

The adolescents of this sample are situated in the peribd defined by Erik Erickson

(1968) as psychological moratorium, during which society allows a delay of adult

commitment on the part of youth. The young adult searches for a niche in :sdme se_ctidn

of society that is firmly defined and yet seems to be uniquely made for him/her. '




The primary developmental task of adolescence is the formation of an identity,
the attainment of a stable, coherent and integrated sense of self and what one stands for
as a member of society. Erickson (1968) explained:

The most obvious concomitants to an optimal sense of identity are a feeling of

being at home in one’s body, a sense of knowing where one is going, and an inner

assuredness of anticipated recognition from those who count. (p. 165)

Marcia’s (1980) identity model described four clearly differentiated identity

statuses based on the amount of exploration and commitment that the adolescent is

experiencing or has experienced in two areas of occupation and ideology:

Identity achievements are individuals who have experienced a decision-making
period and are pursuing self-chosen occupation and ideological goals.
Foreclosures are persons who are committed to occupational and ideological
positions, but these have been parentally chosen rather than self-chosen. They
show little or no evidence of having resolved a crisis.

Identity Diffusions are young people who have no set occupational or ideological
direction, regardless of whether or not they may have experienced a decision-
making period.

Moratoriums are individuals who are currently struggling with occupational and/
or ideological issues, they are in an identity crisis. (p.161)

Yates and Youniss (1998) addréssed the “interconnection of political socialization
and identity formation of youths who participate in community services by confronting
social and political problems” and in the process construct a political identity (p. 495).
Youniss, McLelllan and Yates (March/April, 1997) posited that being invoived in civic
voluntarism during .the “youth era can be seminal in the construction of civic identity that
includes a sense of agency and social responsibility in sustaining the community’s well

being” (p. 620). “A religious identity is achieved by the adolescent who makes a well
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defined commitment to religion after a period of exploration” (DeHaan and Schulenberg,
1997, p.531).

Hart, Atkins and Ford (1998) suggested moral identity is fundamental to political
socialization. They defined moral identity as “a commitment consistent with one's sense
of self to lines of action that promote or protect the welfare of others” (p.515).
Maturation, experience, genetics and environment are important in the sequential
development of Piaget's logical stage, Erikson's and Marcia’s identity formation stage

and Kohlberg's moral stages. All three psychological stages converge in adolescence. ‘

Sociological Theories

The present study uses the contextual variables of family, school and community
and the dimensions of individual interests, abilities énd achievement in order to
understand the political socialization of the adolescent in transition to adulthood. The
sociological constructs of the ecology of human development, life course paradigm, and
the tenets of po}itical socialization are integrated so that they are applicable to the process

of life long learning.

Theory of Ecblogv of Human Development

Bronfenbrenner's (1979) theory demonstrated how nested layers in the
environment regulate linkages that already exist to facilitate the movement and reciprocal
adaptations between the mirco- meso- exo- and macro systems. Social relationships

define each level of this ecology. The microsystems include primary relationships,

|
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mesosystems and exosystems consist of inter-group -and community relationships, and
macrosystems involve local, state, national, and international associa;rions and agen.cies.
* Bronfenbrenner's addition of the chronosystem model to his environmental system
provided structure to write the students biography in history by taking “into account
changes over time not only within the person but also in the environment aﬁd—what is
more critical-that permit analyzing the dynamic rela’;ion between the two”

(Bronfenbrenner, 1986, p. 724).

The Life Course Paradigm

The role exit from adolescence and the role entry into adulthood is a disﬁnctive
part of the life course paradigm. Through a network of shared relationships and linked
lives, youth navigate the life course within the challenges and constraints of .the
historical, cultural and political circumstances of their lives. Human agéncy, éccording
to Elder is exhibited by individuéls who construct their own life course to form a
purposeful sense of self during their own biological and psychological development.
Elder explained the likeness of his human agency principle with Bronfenbrenner's
ecology of human development theory: “An ecological view of 0rganisﬁ/enyir§nment
reaction...takes as its point of departure a conception of the person as an acti\;e agent who
contributes to her own development” (Elder, 1995, p. 111).

Bronfenbrenner and Elder’s interdisciplinary theories are relevant t'é the political
socialization of adolescents and young adults. Moen and Erikson (1995) explained how

the two theories are interwoven. The life course orientation “emphasizes the potential




importance of trajectories, transitions and their timing ... whereas the ecology of human
'developmenf... emphasizes the significance of context and viewing development as a
joint function of characteristics of the person and the environment” (p. 174). “In keeping
with its attention to environmental influences, life course studies place greater emphasis
on the social pathways of human lives, their sequence of events, transitions and social
roles” (Elder, 1995, p. 103). Bronfenbrenner's ecological model was explained by Moen
(1995):
(it) requires behavior and development to be examined as a joint function of the
characteristics of the person and the environment. The former includes both
biological and psychological attributes (e.g., an individual's genetic heritage and
personality). The later encompasses the physical, social, and cultural features of
the immediate settings in which humans beings live (e.g., family, school, and
neighborhood), as well as the still broader contemporary and historical context in
which these settings are embedded (e.g., the society and times in which an
individual is born). (p.1)
Bronfenbrenner's (1986) chronosystem model made possible examining the influences of
the person's development of changes (and continuities) over time in the environments in
which the person is living. Elder explained how the idea of chronosystem connects the
ecology of human development and the life course theories.
“The ecological concepts of a chronosystem were devised to capture all of these
interacting elements over time: the developing person, the nature of the '
environment, and the proximal processing of interaction. This revision established

another base of commonality between the ecological and life course paradigm”
(Elder, 1995). (p. 123) ‘

Elder (1995) noted that the life course paradigm and the theory of the ecology of
human development: “share a common interest in explaining how dynamic worlds

change people and how people select and construct their environments. Indeed, the two




perspectives have evolved and matured through a process of mutual ex_changé over the
past two decades” (p. 103).
| Huckfeldt, Plutzer and Sprague (1993) link Brdnfenbreﬁner”s concept of context
and Elder’s linked lives with the political socialization of the adoléscent:
contextual theories of politics build on the argument that individual i)blitical
preference is not a simple function of individual characteristics alone, but rather

the complex product of an individual’s own characteristics in combination with
the characteristics and predispositions of other surrounding 1nd1v1duals (p.366)

Tenets of Political Socialization

* Political socialization is a “process by which individuals obtain'réla_ltive '
knowledge,_ skills and dispositions that enable them to func;tion compe;tently in the socio-
political structure” (Austin and Neison, 1993, p.420) and as “the learning about structures
and environmental factors and internalizing of customs and rules gox@min;g pubﬁc life ‘
that affects the quality of interactions between citizens and their government” (Garber,
1997, p.. 191). Political scientist Roberta Sigel (1965,I19'89, and 1998) asserted the
political socialization of each generation contributes to the stability of the political
system, and also its perpetuation during the periods of contiﬂuity and change. The
transitional period of adolescence ié a role entry point to full political pdrticipatiOn.
“Each new role carries with it recognizable expectations of acceptable pattems‘of
activity, responsibility, and privilege that differ from other stages” (.Ste‘kenriderl and
Cutler, 1989, p. 59-60). Sears and Valentino (1997) listed three basic ideas about the

pre-adult acquisition of a stable political predisposition:
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First, it is often acquired and strengthened through extensive exposure to political
events, which in essence provide a catalyst for mass pre-adult political
socialization. Second, such events are selective: they make certain attitude objects
salient and socialize predispositions toward them, while attitudes toward other
objects lie dormant, without further socialization. Third, since potentially
socializing events tend to be periodic rather that continuous, political socialization
may typically occur in bursts, during a period when political events make
particular attitude objects salient rather than through the gradual and incremental
accretion of experience (p. 58).

They suggested that as citizens, youth will be called upon to balance three concepts:

readiness to explore and innovate; respect for the knowledge and values that constitute

our heritage; and (the realization that they) are stewards of the future” (p. 79).

Three types of phenomenon cause political continuity and discontinuity over
time: period effects, life cycle effects, and generational effects. Period effects of war,
economic depression and technological innovations leave their marks on all of society.
Life cycle effects are “caused by the demographic metabolism of life and death”
(Putman, 1995, p.674); and generational effects when unique historical, cultural, and
political events are experienced by a generational unit of cohorts, a bond is created and
the mission to change the political status quo is adopted (Baungart and Baungart, 1991;
Flanagan and Sherrod, 1998). The depression generation, the baby boomer generation,
generation X, or the present generation Y are all examples of generational cohorts.

Huckfeldt, Plutzer and Sprague (1993) suggested:

Every citizen lies in the center of a social experience produced by a series of

interesting, overlapping, layered environments. Each of the environments, in turn,

has potentially important consequences for politics because each serves to modify
and deflect the opportunities and constraints that circumscribe social interaction -

social interaction that serves as a vehicle for the transmission of political
information and guidance. (p. 365)




Tenets of political socialization that are considered in this study are: the
intergenerational transfer of political participation, non-political activity, and the

programs and projects in the school and community.

Intergenerational Transfer of Political Participation

Verba, Schlozman, and Brady.(1995) listed four intergener_atidnal processes that
influence the political socialization of adolescents:

“parental education and socioeconomic path to political activity...; parental
education and political socialization in the home...; parental education and
community roots...; and parental church attendance and community roots” (p.
458). '

. Non-political Activity as a Politicizing Experience

Non-political institutions such as church, school, and community are:

windows on a wider world of civic life...while undertaking activities having no
demonstrable political content, people develop organizational and communication
skills that can be transferred to politics. Not only are these institutions the training
ground for civic skills, but they function as a site for political recruitment and
nurture political engagement (Verba, Schlozman, Brady, 1995, p. 369).

Programs and Projec;[s in the School and Community

Youth programs are sometimes intentionally designed to inculcate democratic’
beliefs and values. Conway (1990) explained that youth groups enhance the level of
political participation:

Political socialization of young people to political activism through group
involvement can occur through participation in various types of youth activity.
Participation in religious youth groups, school clubs, voluntary organizations, or -
student government activities provides an apprenticeship form of political
socialization. Skills, attitudes and values are developed that can then be




transferred to political participation through more politically relevant groups. (p.
299). '

Political socialization is a process requiring the transfer of intergenerational ideologies,
ideals and ideas along with the current circumstances of the political, hiétorical and
cultural entit'ies of a democracy. Citizens acquire knowledge, skills, dispositions and
motivations to participate in the political process. The tenets of political socialization are
considered in the theoretical framework of psychological, sociological, and political

principles.

Adult Education

Andragogy has been defined by Knowles (1984) as the “art and science of
helping adults learn in contrast to pedagogy which is the art and science of teaching
children” (p, 52). hﬁtially viewing pedagogy and andragogy as dichotomous (one for
' children, the other for adults); however, Knowles later wrote: .

Inow regard the pedagogical and andragogical models as parallel, not

antithetical.... In some situations, such as when learners of whatever age are

confronting a machine they have not seen before, they may be truly dependent on
didactic instruction before they can take much initiative in their own learning; in_
such situations the pedagogical assumption of dependency is realistic and

pedagogical strategies would be appropriate. (pp. 11-12)

A central theme of andragogy is the consistent emphasis on the learner who can be self-
directed, peer oriented or teacher taught. Mezirow, Friere, and Brookfield argued the
importance of critical thinking for adult education and political socialization. Alexander

(1993) suggested:

critical thinking means using logic to resolve problems; more broadly, it helps
the student define a problem, select pertinent information that will help solve the




problem, analyze relevant hypothesis and assumptions and ultimately draw valid
conclusions through this process. (p. 85) .

The concept of critical thinking for Mezirow (1990) is made possible by “the
analysis of the concept of reﬂect_ion and its three functions, to guide action, to give
coherence to the unfamiliar, and to réassess the justification for what is already known.”
(p. xvi).

Friere's literacy model (1990) encourages the learner to exercise critical
intellectual skills to name the crucial rules and roles of the cultural, social, politicai, and
economic systemé that create unequal power, subordination, and dehumanization. Such
consciousness raising empowers citizens to dialogue and collectively transform that
world.

Brookfield (1986) suggested that the development of critical thinkers is a political
act for it encourages adult learners to be active members of a democratic society. Critical
thinking for Brookfield meant bridging the gap between theory and ﬁractice and .
transferring critical analysis from the classroom to the workplace. “Only when theory
becomes transformed into a political act can it realize its socially transformative potential

according to Brookfield” (p. 200).

Critical Elements in the Political Socialization of the Adolescent

To fully understand the political socialization process, this research identified
many pathways to social and political participation. The following variables are included

in the questions that are an extension of the main research question. The variables are




referred té as agents of political socialization and range from intergene;ationai sﬁpport to
the political and non-political entities in the family, school and community. ‘ |

Time budget concerns how students allocate their time during the school yea_r.
. across the domains of family, work, school extracurﬁcular activities, church
mvolvement, employment, mass media, leisure, civic invollveme'nt, and political
participation. “The amount of time a population of child;en spends in that activi&
provides a rough index of their degree of exposure to, enéagement with, and absorption
of these experiences” (Larson and Verma, 1999, p. 702). |

Demographics 'of age and grade point averages of the young people are examined.

Social Address Model (Bronfenbrenner, 1986) considers the environméntal lébel
that is used for the framework fof these -questions: What is your hometoim.ipopulétion'?
“Whom do you live with? Bronfenbrenner referred to the principal caregiver(s) as fhe-
“new demography.” The questionﬁaife for the present study borrows Bronfenbrenner's
idea and asks: Do you live with both parents, mother only, father on]ly, motlherl and
stepfather, father and s.tep;r;o£her, grand parents, foster parent(s), or guardian? To
facilitate answering some of the questions for this study, demography ié further separatéd
into male parent, female parent, pﬁnciple male caregivers or female caregivéfs. )

The family is widely recognized as a preeminent agent.of political ‘conseqlllence, |
not only for the individual, but also for the political system (Beck, 1982, p 50). | The
family provides the context of identity and choices that are made by young adults. . The ’

amount and degree of involvement is governed by the definition of family.




357

Reciprocity: “Chiidren have come to be seen as activel.y contributing to events
and as doing so in ways that change as the children themselves change physically,
cognitively, and socially” (Bugental and Goodnow, 1998, p. 389). The survey asks: Do
you help with housework (cleaning, cooking, and runniné errands)‘;? Do you help with
home repair and maintenance (yard work, home and car maintenance and repair)? Do
you baby sit at home?

Education of Parents: Verba, Schlozman and Brady (1995, p. 429-430) believed -
that the main road for the intergenerational transmission of political involvement is
parental education: “Parents' education has a large and significant effect on all three
dependent variables: exposure to political stimuli at home, respondents' education, and
activity in high school...Egch influences political activity although through different
processes” (p, 429-430).

The resiaofndents were asked: Did your mothet, father, primary male caregiver, or
prihaary female care giver complefe grade school? What was their highest level of

_ académic achievement: High school diploma, some college, Bachelor’s, Master’s, or
professional degree?

School: “Schools bea; a special and historic responsibility for the development of
civic competency and civic responsibility” (Branson, 1998, September; p 7 of 28). Thus,
the questionnaire asked respondents if they were involved in student government,
producing a school newspaper or yearbook, or if they were involved in scholastic honors

or class officer programs.
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Extracurricular Activities: Baungart and Baungart (1998) stated that “reséarch has
suggested...that extracurricular activities are effective ways to learn citizenship skillé i-.e.
group participation, leadership, taking responsibility, applying democratic principles and
conflict resolutions” (p. 118). The question for the present study a;c,ked if the student
participated in the extracurricular activities sanctioned by the Montana State Board of
Education (1999-2000). There are 16 activities ;clpproved for boys and 15 for girls
attending high school in Montana.

Computers: The new technological tool is used by American youfh for a‘variét'y'
of reasons. Borrowing from (Barna, 1999, p. 33), the méasuring device for the present
study asked the adolescent if he/she used the computer to play games, buy prodﬁcts, find
information or to participate in on-line chat groups.. |

Community: Learner (1995) explained the importance of community
involvement:

Without bringing the perspective of the community into the plan for research, the

scholar may very likely fail to address the correct problems of human

development-the ones involved in the actual lives of the people he or she is
studying, and if the wrong problem is being addressed, any “answers” that are

found are not likely to be relevant to the actual lives of people. (p. 55)

Questions concerning involvement in church, employment, leisure and recreation,
political, and civic activity and the mass media were included in this se;:tic;n of th;a study.

Church: Kellstedt (1993) believes that religion matters politically and' §
summarizgs his beliefs: “No survey of American public opinion that atte_mpis to

" understand the nature of that public can afford to be without measures of church

involvement, private devotionalism and salience” (p.24). Sampled students were asked:




What is your denominational identity? Does your religious background help you in your
daily decision-making? Is private daily prayer important to you? Should students in

- public schools be allowéd to offer prayer during sﬁecial occasions such as school
a;serﬂblies, graduation exercise, and sports events?

Employment: Labor force participation among youths who are enrolled in high
school is due to a ;‘large inprease in minimum wage, éntry-level positions that are highly
suitable for high school students who are seei{ing part time work™ (Carr, Wright, Brody,
1996, p. 66). The questionnaire asks: Are you employed for wages? Choose one that
best describes your paid employment: agricultural (farm, ranch work, etc.); food service
(fast food, supermarket, restaurant etc.); self-employment (baby-sitting, seasonal work,
maintenance, etc.); sales (departrhent store, hardware, etc.); employment specifically
geared to your chosen occupation/vocation? Students were also asked if they wére saving
some of their earnings for college.

Media: The massive exposure to the media “contributes to the life long process of
political socialization and learning...people learn about political norms, rules, events and
behaviors largely ﬁoﬁ the mass media including fictional as well és factual stories”
(Graber 1997, p. 193). Graber believed that the rﬁedia are a tremendously powerful
political force. Respondents were asked: How have you been gathering information
abopt our national, state and local government (watching national television news
programs, reading national news magazines, watching local television news programs,
reading local newspapers, listening to the radio, accessing the Internet; i;amily

discussions at home, discussions in school)?
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Leisure and Recreation: “Leisure is relevant to moral, social, physical, aesthetic;,
spiritual, political, psychological, and intellectual development... Leisure is equally, if not
more, relevant as an Opportunity to live life as fully and meaningfully as the limits and -
potential of human beings allow” (Sylvester, 1995, p. 130). Studeﬁts were asked if they
were involved in these non-school related activities: sports, church-related youth group,
non-church related youth groups, and talent lessons and performance (music, drama, and
art).

Political and Civic Participation of the Adolescent and Parents: The measuring.
device W'as designed to deal with questions relatea to the involvement of the adolescent
and his/her parents in significant community ﬁro grams and proj ects. The educational,
charitable and social programs of the church, structured volunteer projects in the
Commuhity, and politically related activities are all considered in this study. “Some of
this activity is political, some is non-political, and-some is on the fuzzy border between
the two” (Verba, Schlozman, and Brady, 1995, p.7).

“Students active involvement in grappling with controversial issues or dilemmas
in which they must éonstruct and defend their own positions while remaining aware of ‘
the views of others has a pos.itive‘ effect on political awareness” (Torney-Purta, 1990, p-
476). .

How does this group of Montana leaders interpret the “music of the law” as it
relates to the moral and social aspects of political ideologies? How do the future parents
of Montana who are assembled at Montan;a Boys and Girls' States define the family, how

do they view the social and moral issues of abortion and pornography?
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Intergenerational Transfer of Political Behavior and Attitudes

The pathway to political socialization of pre-adults may be the result of
intergeneration transfers of political involvement, attitudes and behavior.
Bronfenbrenner (1995) wrote:

The lives of all family members are interdependent. Hence, how each family
member reacts to a particular historical event or role transition affects the
development course of other family members, both within and across generations.
The bi-directional links between generations is rooted in the fact that genetic
potentials for development are not merely passive possibilities but active
dispositions expressed in selective patterns of attention, action and response. (. -
642) -

According to Moen and Erickson (1995), the proper assessment of intergenerational
pathways to adult behavior and dispositions required:

Recognition that parents and children are each progressing along both _
developmental and life course paths. The links between each generation are bi-
directional with the development and experiences of parents and children
invariably interdependent and influenced by those of the other. (p. 168)

Learnér (1995) explained:

(bi-directional relationships between child and parent) are reciprocally related to
the other social networks within which the dyad exists in the broader societal and
cultural context...Bronfenbrenners's model of ecology of human development
allows us to devise a means to represent the idea that the bi-directional =
socialization that occurs between children and their parents is embedded in a still
more complex system of social networks and of societal, cultural and historical
influences. (p.27)

This study considered the intergenerational influences of the education of pare_hts,
political and civic involvement and religious orientation, all of which are important to the

political socialization of pre-adults.




Education of Parents

Verba, Scholzman and Brady (1995) believed that perhaps the main road for the
intergenerational transmission of political involvement was parental education:

All studies of political activity emphasize the strength of the relationship between

formal education and participation...Indeed, education enhances nearly every

single one of the participatory factors: those who are well-educated have higher
incomes and exercise more civic skills; they are more politically interested and
informed; they are more likely to be educated in institutional settings from which

they can be recruited to politics. (p. 420)

Results of the study by Verba et al. showed that parental education had a “large
and significant effect on all three variables: exposure to political stimuli at home,
respondents' education and activity in high school” (p. 430). On the other hand, parents
who are not well educated, but who attend church put their children “in a position to
acquire civic skills and to be recruited into politics” (p. 459). The multiple effects of non-
political institutions:

are windows on a wider world of civic life while undertaking activities having no

demonstratable political control, people develop organizational and

communication skills that can be transferred to politics. Not only are these
institutions the training ground for civic skills, but they also function as a site for

political recruitment and nurture political engagement. (p. 369)

The family plays a significant role in the political socialization of the adolescent
by “setting the broad boundaries of the individuals' education and occupational

opportunities and providing exposure to political stimuli and to religious institutions” (p.

459). Verba et al. suggested:

American churches function as a manner similar to voluntary associations in
nurturing politically relevant skills and exposing members to various sorts of
political stimuli. Thus, it is possible that religious institutions in America
partially compensate for the weakness of unions and play a role in bringing into
politics those who might not otherwise be involved. (p. 385)
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Opportunities to develop civic skills in church are available to the children of

parents who might otherwise be resource poor, according to Verba et al.

The four-wave longitudinal panel study, Generations and Politics: A Panel Study

of Young Adults and Parents (Jennings, Niemi, 1965, 1973, 1982, 1999), was conducted
at the Survey Research Center and Center for Political Studies at the University of |
Michigan. The original sample was composed of 1469 parents and their 1.1igh school
senior offspring that “lie dead center in the protest movlement” (Jennings, 1987, p. 369).
Six hundred and thirty-six of the parents/student pafrs (56 %) enabled researchers to
construct parents/child pairs as units of analysis in 1999 comment on ~the results of the
longitudinal study:

The importance of the family as a source of partisan loyalties was firmly
established in their study in 1968 and subsequent longitudinal analysis of the 2™ and 3
and 4™ waves of the parent/child panel data. (Jennings, Stokes and Bowers (1999)
comment on the results of the longitudinal study:

Spanning 3 generations and over 3 decades, the results of our aﬁalysis

demonstrates the continuing centrality of partisanship as an outcome of familial

socialization. Children are more likely to adopt the partisanship orientations of

the parent than any other political trait. (p.22)

An international study by Flanagan, Bowes, Jonsson, Cspo and Sheblanova (1998)
examined the intergenerational ethos of civic voluntarism concerning familial norms of
social responsibility and the young generations' reciprocal exchanges beyc')ﬂd the

family. The total sample for the study was 5,579 adolescents from 7 countries. A

minimum of 500 adolescents aged 12 to 18 from each of 4 countries considered to be
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fledgings democracies (Russia, Bulgaria, the Czech Republican and Hungary) and from

each of 3 countries who have enjoyed longer histories of democratic politics (Australia,

Sweden, and the United States). Data were gathered via surveys administered in
schools in a large urban area of each country between March and May, 1995,

Results of Flanagan et. als.' study showed that youth in all 7 countries reported:

. the intergenerational transfer of familial norms of improving society and building

démocracy was instrumental in their decision to adopt a life-long goal of voluntarism.
Beyond family borders, youth who established solidarity and social identity in school
and other institutions form “ties that bind” them to the larger political community.
The benefits of voluntary activities are explained by Flanagan et. al:
Volunteer work ...is one of the rare occasions when young people can link with
other citizens they would normally not meet, understand the concept of public
work, and conceive of themselves as civic actors...not only does the voluntary

sector provide the social integuments of civil society, it provides an outlet for
adolescents to identify with public goals. (p. 46)

Summary .

In terms of political socialization, the similarities of the political and civic

activities of the adolescents and their parents are studied in Verba et. al., Jennings and

- Niemi, and Flanagan et. al. . The results of each study show that politically active

parents, civic orientated parents, and parents who are religious and attend church
regularly, enable their children to stockpile the necessary prerequisites to become active

in the sociopolitical sphere.
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Reciprocity

How Do You Help at Home?

For this study, reciprocal relationships are characterized by interpérsonal
responsibilities and obligations among family members. “Giving and receiving
assistance are part of the role definitions of family member” (Amato, 1990, p. 32).
“People may help much of the time, not because they have personality traits conducive
to helping...or because situational factors are favorable...but because helping is part of
their role requirement” (p. 41). Amato believed that helping is simply part and parcel
of what it means to occupy certain roles in relation to others.

“Reciprocity in interpersonal relations has been a building block in many

theoretical developmental models. Developmentalists have employed terms that

focus on the interdependent, reciprocal character of social interactions.”

(Magnusson, Stattin, 1998, p. 702)

For the past two decades family research on the division of household labor has
emphasized social, political and economic dimensions. Ahlander and Bahr (Feb. 1995)
believed its emergence was:

associated with the continuing increase in women's paid employment, political

appeals for gender equality, and the rise of women's studies devoted to

lluminating women's subordination and domination. (p. 54)

Benin and Edwards (May 1990) evaluated time diaries written for a national
longitudinal study conducted in1975 and again in 1981. The sample was 176 youth from
two-parent families between the ages of 12 and 17, “the impressionable yeafs for

formulating sex-role stereotypes and house hold work habits” (p. 366). The major

dependent variable was the amount of time spent on 65 household tasks performed on




school and non-school days. Benin and Edwards found that tradition.a'l families “were
socializing children to perform chores along highly-stereotypical gender lines.”
Daughters in full time dual earner families spent 7.5 hours more per week perfofmjng
tasks than sons. Benin and Edwards believed that “ull time dual-earner parents -
contribute to a perpetuation of inequality in housewérk...a clear message is being sent
that [sons] are not equally respoﬁsible for household maintenance™ (p. 371).

Benin and Edwards acknowledged that the period of adole;s,cenc;e was not too late
to train children of both sexes to perform a wide variety of household tasks:

If parents will start training their teenagers to perform both tréditit;nally male and

female tasks, then perhaps the next generation can achieve greater marital

equality in household division of labor that is true of the current generation. (.

371) C

Camarena, Stemmler and Peterson (1994) believed that even as family systems
change, the family is likely to remain a major force shaping all experiences of the .
individual across the entire period of adolescence. “It also needs to be acknowledged '_
that the relationship between the larger social context and the developmental orientations
of adolescents is reciprocal in nature.” (p. 219) The purpose of Camarena et al.'s study
was to “investigate the gender differentiated néture of work and family experiences and
expectations across adolescence” (p. 205).

Peterson's (1984) Early Adolescent to Young Adulthood longitudinal study (p.i03—
105) was used by Camarena et al. to illustrate “the gender differential significance of
work and family” (p. 205). The first study consisted of 245 early édolés;cents (age 11-

14). At the age of 21, 147 of the participants returned for the young adult part of the -

longitudinal study. Camarena et al. called their sample “resource rich and high
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achieving” young adolescents who “provide an interesting opportunity to examine the
influence of gender in a context where both boys and girls were encouraged and given
the resources to achieve” (p. 205).

Camarena et al. asserted the family is one of the primary settings in which gender
is defined. “Chores begun in the home signal the start of the gender-differentiated
assignments of tasks and may be reflected in later attitudes toward adult working roles”
(15. 218). They also stated that even as greater numbers of young women began to aspire
to succeed in the labor force worlds traditionally dominated by men, there has not been
the same corresponding investment in family work on the part of the young men:

...women are increasingly entering the labor force. The need to adequately

prepare both adolescent boys and girls for the potentially competing demands of

family and work roles requires significant changes in the work and family
contexts that model and prepare adolescents for these later adult roles. In
addition, societies need to examine what is valued and important, and design

social policies accordingly. (Camarena, Stemmiler, Peterson, 1994, p. 219)
Camarena et al. reported the results of their investigation:

..girls had more positive or open attitudes toward women's roles...and the young

men's attitudes were extended or broadened across the adolescent years to more

closely approximate the attitudes of the young women. ...relative to girls,
emotional well being became more independent of family and school experience
across time for boys. ... As a whole these findings support the contention that
young women anticipate substantial conflict in attaining both valued work and
family roles, conflict that is not anticipated by young men. ...it is clear from these
analyses that the relationship between work and family experiences and

expectations are substantially more complex for girls than for boys. (p. 209-215)
They concluded that “the current generations of boys and men are now growing up with

the realization that their roles may well have to alter to more effectively match the role of

their future spouses.” (Camarena, Stemmler, Peterson, 1994)
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Reciprocity and the Development of Competence

Call, Mortimer and Shanahan (1995) contended that there is a reciprocal
relationship between helpfulness and the development of adolescent competence. Their
study investigated reciprocity and helpfulness in two spheres of the adolescents' lives: the
family and paid employment. One measure of helpfulness in the family context is the
" time spent per week in ten different household tasks (e.g. cleaning, cooking, ;hoppiﬁg
and yard work). A second measure is the time spent caring for otﬁers. |

The four-year longitudinal study by Call et al. involved approximately 1000
teenagers in the St. Paul, Minnesota school district and 96% of the mother.s and 90% of
the fathers with whom they were living. The purpose of the study was to examine
adolescent's competence as it is related to helpfulness. Fanﬁly conditions considered as
moderators of the effects of helpfulness include the quality of the parent-adolescent
relationship and the degree of autonomy and choice surrounding the performance of
household tasks. The adolescents also rated the closeness of supervision they
experienced at work, the supervisor's style in allocating work, and the freedom to
disagree with the SUpervisor.

The investigation showed that adolescents from large families, With' limited
financial resources, and whose mothers were employed take on more household
responsibilities. According to Cal et al. (1995), girls in the study did not spend
significantly more time doing chores than boys. Results of the study showed that
helpfulness may enhance competence when need makes the adbleépent’s contribution to
family welfare indispensable and appreciated, conversely, a lack of parental support, and

the use of coercive control reduces self efficacy. Helpful acts perféxmed in the




workplace are considered to be an important step in the path to adulthood. ILike parents,
work supervisors who do not allow some measures of autonomy and self-direction and
who are not supportive, minimize the adult-like character of adolescent work. They
concluded that the effects of helpfulness depend on the helper's motivation and the
meaning of the task. Performance of adult-like tasks moves the adolescent toward the
“adul‘i possible self” which fosters positive outcom.es and intensifies adolescent
competence. On the other hand, negative outcomes are possible when the meaning of the
helpful act is child-like and not harmonious with the “adult-possible self” toward which
the adolescent is headed. The interface between adolescent competence and reéiprocity
is both relational and situational.

Recent research by Bianchi, Milkie, Sayer and Robinson (2000) provided strong
evidence that there has been a significant decrease in women's time spent on household
tasks and a narrowing of the time gap for men and women. Data were gathered from four
large national longitudinal studiés in the United States in 1965, 1975, 1985, and 1995,
The sample of 4,107 married couples ages 25 to 65, age-mates to the parents of the
respondents in the present study, reported :all of their 24-hour daily primary activities
within a strﬁqtured daily format. Three dependent variables were examined: the
husband's total weekly housework hours, wives total weekly household hours and the
housework gender gap. They reported that performing household tasks appear to be
more equalitarian in recent years: |

Women have cut their housework in hours almost in half since the 1960's; about

half of women's 12-hour-per-week decline can be accounted for...increased labor .

force participation, later marriage, and fewer children. In contrast, men's

housework time has almost doubled during this period (to the point where men
are responsible for a third of housework in the 1990's, (p. 191.)
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Women still perform the core traditionally feminine tasks while men perform more
episodic or discretionary tasks. Biachi et. al. saw a cultural change on ideas about
women's work. Men appeared more willing to perform these tasks and realized the

importance of reciprocity in maintaining current and long-term caré of family and home.

Summary

Traditional gender role expectations are being challenged at every level of our
social, political and economic stratum. In the transition out of adolescence into adult
roles, there is a need for both boys and girls to properly prepare for the :possible
combination of future family obligations and employment responsibilities. Negotiaﬁion
between family and competing work roles has prima'ry signiﬁcan‘ceA for adp'lescgnt giris .
and young women. However, reciprocal experiences within the family can have lasting
benefits for young men and their future families.

There is a reciprocal relationship between helpfulness .;md adolescent
. competence. When tasks performed, skills and knowledge acquired, and responsibilities
accepted are in line with the development trajectory toward adulthood, the adolescent's
competence is enhanced. The reciprocal relationship is positive when social
circumstances provided by parents and work supervisors are supportive and ;che
adolescent is allowed to exercise a certain amount of autonomy and self-direction. The
adolescent's competence is diminished when assigned tasks are inéong‘rueht with adult
status, when poor interpersonal relationships exist, and when a non-supportive

environment is apparent. Competence development and reciprocal interactions are both
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relational and situational. Secure relationships ground the adolescent in the present

situation and are important in the formation of future relationships.

" School and Extracurricular Activities

The political socialization of high-school students can be facilitated by
involvement in extracurricular activities, student government and clubs and by producing
school publications. Youniss, McLellan, and Yates (1997) explained the non-political

process that could be ’;ransferred to adult political participation:

In tasks such as producing a yearbook or weekly newspaper, ‘yout'h experience the

virtues of coordinating a distribution of talents that are focused on a shared goal.

When editors, reporters, photographers, layout artists, and salespeople execute

their respective roles, the result is clearly greater than the individual parts.

Moreover, although these coordinated actioris enhance one another, they also

produce a benefit for the alidience and larger community. (p.624)
School programs and projects can facilitate adolescent development, provide social-
political relatedness and contribute to youths' identity as members of a school
community. Involvement in extracurricular activities can also provide pathways to
conventional social networks and limit opportunities to engage in problematic behaviors.
Eccles and Barber (1999) asserted:

Involvement in high school activity is predictive of several indicators of healthy

adult development, including active participation in the political process and other

types of volunteer activities. (p.12)

Herbert W. Marsh and Sibina Kleitman (Winter, 2000, 2003) proposed three
theoretic perspectives in studying extracurricular and school activities: the,zero sum

model in which the varying amounts of time devoted to academics, social, or athletic

pursuits are suggested to be in competition with each other; the threshold model .
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considered that at some optimal level athletics may have benefits, but athletic
participation beyond the optimal level has diminishing returns. The identification/

commitment model posited that athletic participation can increase school identification,

involvement and commitment in ways that enhance more narrowly defined academic and _
non-academic outcomes.

Four waves of data were collected from the National Education Longitudinal
Stu&y (NELS) and a major longitudinal study sponsored by the National Center for
Education Statistics (NCES) for the U.S. Department of Education to “provide trend data
about critical transitions experienced by young people as they develop, attend school and
: embark on their cg.reers” (NCES, 1996, p. 5). The data were collected prior to the start of
high school, 1988, 8" grade; during high school, 1990, 10™ year; at the end of high
school, 1992, 12" year; and 1994, 2 years after graduation from high school. Using these
data, Marsh and Kleitman's examined the effects of athletic participation on growth and
change during high school. The results were predominately positive:

Students who participated had higher grades; higher Carnegie units, higher self

esteem, and higher education aspirations...spent more time on homework, applied

. to more universities and experienced higher parental expectation. (p. 215)

Testing the threshold model, the study showed only one outcome, the number of
university applications was affected by total athletic participation. In contrast, the zero-
sum model results indicated athletic participation, especially in extramural sports, owed
and to a lesser extent team sports, complimented rather than competed with traditional
curricular goals to enhance academic and ndnacademic achievement. Marsh and

Kleitman (Winter, 2002) concluded that participating in school-based activities such as

sports, student government and school publication products provided a unique set of
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socializing experiences that enhanced identification and commitment with school values.

Homework and Computer Use

The American Freshman Survey (2002), now in its 37™ year, is conducted
annually by UCLA's Higher Education Research Institute. The sample included 282,549
students entering 437 four-year colleges and universities as freshman in 2002. Shaena
Engle reported a record low (33.4%) of today's entering freshman report studying or
doing homework six or more hours per week during their senior year in high school. The
percentage of students studying less than one hour per week has nearly doubled (from
8.5% to 15.9%) over the past 15 years.

The study also found that frequent use of personal computers hit a record 83.9%
in 2002. The percentage of freshman indicating they used the Internet for research their
last year in high school rose to 78.4% in 2002. Barna Research Group Ltd (1999, p. 13)
analyzed data drawn from seven nationwide telephone and mail surveys of rando'm
samples of teenagérs aged 13-18 years. The study arranged student uses for computer in
- this order: finding information, chat rooms, games, and buying products.

There is a connection between the nonpolitical experiences of school activities
and the emerging confidence of adulthood. Students learn communicational and
organizational skills, the interdependence of teammates and adults, the desire to do ones
best, and respect for authority. The school environment provides an opportunity to learn

and practice democratic ideals that are easily transferred to the adult world of politics.




- 52

Church and Religion as Agents of Political Socialization

The longitudinal qualitative study of Myers (1996) examined the magnitude of
religiosity inheritance by interviewing two generations of the same family ét different
times. Parents who had a child 7 years or oldef living at home were interviewed in 1980
to evaluﬁte their religious beliefs and practices'. Four hundred and seventy 19 year old
offépring with complete parent/offspring files were interviewed in 1990 to determine
their religiosity when they became adults. Issues addressed in the interview were: the
effects of childhood, parental, and family influence on the religiosity of the offspring; the
factors that condition the ability of parents to transmit their religiosity; and the results of
contemporaneous experiences on the family influences. The study's results included:
parents' religiosity as the primary influence on the religiosity of their adult offspring, the
experiences of the adolescent have independent effects on religious behavior, but do not
diminish the intergenerational transfer of religiosity; and offspring from a traditional
family structure appear to replicate their parents' religiosity to a greater extent than do
offspring from families organized in a less traditional manner.

Smith, Denton, Faris and Regnerus (2002) analyzed data from three recent,
reputable national surveys of American youth to explore the fundamental aspects of
youth church participation, religious affiliation and involvement in church youth groups.
They found that:

Although the vast majority of American youth remain within the Christian

tradition, proportionately more youth consider themselves not religious and are

affiliating with non Christian traditions over time. It is clear that American youth
are gradually becoming more religiously pluralistic. (p.609)
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Smith et. al. believed these changes may partly be attributed to the inﬁux of immigrants
over the past 7 years. While the majority of recent iﬁmigmts come ﬁqm Roman
Catholic countries, substantial numbers.come from atheiét, Buddhist, Orthodox 6r Hindu
cultures. Religious involvements ténded to cluster among yo'uth. Those youth who were
religiousiy involved tend to be so through multiple forms of religious participation.
Older American youth were less likélj; to report having a religious 'afﬁliatio‘n, aﬁéndin g
church services regularly, or being involved in a réligioué youth group. “Thi_s may
reflect increased autonomy from authority of religious parents and inc;easéd paﬂicipation
in proj e;:ts that compete with religious activities.” (p. 609) |

Not included in Smith et. al.'s study but pertinént to the present study, is the’
membership of the five lafggst chﬁrc;hes in Montana listed by Merrill and Jacobson
(1997): the Catholic Church, with 125,799 members; Angelical Lutheran Church of
America, with 49, 106 members; Church of Jesus Christ of Léltter Day Saints, 'with‘ 28,
620 members; United Methodist Church with 19,461 meﬁqbers; and Asse_mblies of God |

with 16, 235 members.

Devotionalism
Leege, Wald and Kellstedt (1993) subjected the 1990 NES data on iarivate prayer
and Bible reading to “rigorous questions concerning devotionalism and'politit;s;”. ;cmd
“ concluded:
...private devotionalism remains an independently important predictor of party

identification, candidate choice, political ideology, moral traditionalism and
position on issues such as abortion and affirmative action. (p: 153)
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They believed that explanations of American political behavior and the positions voters
take on current problems and legislative policies can be understood through private
devotional li.fe. Kellstedt (1993) added: “public religious practices, private devotional

acts and religious salience matter politically” (p. 282).

Voluntarism in Church

| Voluntarism is a cultural as well as legal and institutional phenomenon. Williams
(1998) believed voluntarism has “roots deep in both American religious and political
culture-and the centrality of each reinforces the othgr” (p.774). Church volunteers
become a part of social and political networks that facilitate political evolvement and
political efficacy. Voluntary activity in Both religioqs and secular domains outside of
politics intersects with politics in many ways. “Participation in these spheres can develop
skills that are transferable to politics even when the activity itself has nothing to do with
politics.” (Schlozman, Burns, and Verba, 1994, p. 967)

Metz, McClellan and Youniss (March 2003) studied types of voluntary .service
that might facilitate the development of civic and morél identity in adolescents. One
hundred and twenty two youths (50% of the sample) were put in direct contact with
people in need or with issues of inequality and injustice. Social-cause type of service
allows students to find remedies for social problems, confront unfamiliar persons and
challenging social issues. It was usually performed within a church or non-profit group.
They found students who volunteered under this sponsorship were exposed to definite
éolitical/moral rationale for social action as they participated alongside adults who

represented these organizations and could espouse their basic philosophies. It was, thus,
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possible for these stud;:nts to see themselves as engaged in social causes and even as
political actors who could take active stands for political and moral reasons. The study
showed other types of volunteer activities performed by others in the sample had the
potential to stimulate civic orientation by giving students practical experience working
with those in need; however, evidence of inequality and injustice provided an
“expeﬁence with the unfamiliar, intense interest in ideological positi-ons, ora seﬁse of
challénge in going beyond one's previously sensed capacities” (p.200).

Youniss and Yates (1997) presented a theoretical rationale for youths'
involvement in community service and the developmental experiences of :;1 group of
adolescents volunteering in a homeless center in Washington D.C. Participation in
community problem solving promoted the development of personal and collective
identity:

Identity development requires stepping into history by adopting a respectéd

ideology that connects youth to other generations, gives meaning to present

experiences, and provides hope for the future.

The three core theoretical principles of identity are agency or industry, social relatedness

.and political/moral understanding (Yquniss, McClellan, Zu, and Yates, April 1999,

p.249).

The sample for the study was 132 predominately black high school juniors
attending a Catholic school in Washington D.C. The students were observed @d
interviewed as they progressed through a requjred course in social justice in which
service at the s.ou.p kitchen was a mandatory and essential part.‘ The study was designed
to collect qualitative data that reflect students' undérstanding of service, self and society.

As the year unfolded, the students began to view the people at the shelter, not as
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‘stereotypical “homeless” iaut as individuals. The youths became aware of the op;iortunity_
to become political and moral agents with the responsibility to make society a better
place. The formation of political identity began as students questioned the political
responsibility of providing accessible housing, job training, and welfare reform for the
homeless. Moral ideiltity was evident in the youths' compassion and respect for the
homeless. | | |

“As persons assimilate moral reasomng and behav1or into thelr self deﬁnition
morality becomes an 1ntegra1 part of their identity” (p. 84). Reflecting on the political-
moral circumstances of homelessness and by talking with their peers, other adults, and
those at the soup kitchen, the adolescents were able to construct identities thaft were

integrated with ideological stances and political-moral ouﬂooks.

Youth"Emolovment

Employment as an Agent of Political Socialization

Sigel and Hoskin (1977) believed that work does not fall outside the topic of
political socialization. “There is no other phase of a person's life of the same political
impact, or potential impact.as his work situation™ (p. 272). Work symbolizes the
transition from adolescence to adulthood. “Whereas socialization dui’ing early
adolescence occurs primarily in the family, school and peer context, Work becoines a
sigiaiﬁca1it socialization setting in late adolescence when school and work are oi’ten

conjoined” (Mihalic, and Elliot, 1997, p.464).
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“Having a job while still in high school became normative during the 1970s and
remains so today. ... By current estimates, at any one time during the school year, well
over 6 million American high school students are working” (Steinberg, 1999, p. 220.)
The Report on the Youth Labor Force (November, 2000) stated:
In the 1996-1998 school months, 39 percent of employeci youths worked in
service occupations and 27 percent worked in sales; 27 percent of working youth
were employed in food preparation and service occupations; 13 percent of youths
were employed in general labor occupations and 8 percent in administrative,
including clerical work. (p. 37)
Stejnberg (1999) believed: “with occasional exception, most teenagers' jobs are
repetitive, monotonous and unlikely to be intellectually stimulating. Some are even
highly stressful, requiring youngsters to work under intense time pressures without mgch
letup and expo‘siﬁg teen workers to injury and accidents.” “Once motivated by the
economic needs of the family, most adolescent work today represents “luxury”
employment of which adolescents themselves are the beneﬁciéries”(Greenberger and
Steinberg, 1986, p. 7). A fair percentage of the earnings are spend on drugs and alcohol.
“It.may be...that adolescent .workers‘ have more contact with older teenagers and adults
who may introduce them to drug activity és well as the financials reserves to buy alcohql
and drugs.” (Sayfer, Leahy, Colan, 1995, p. 3) . |
Steinberg, Geenberger, Garduque, Ruggiero, and Vaux (1982) studied a group of
176 high school students to examine the costs as well as the benefits of part time
embloyment during the school year. A short term, cross sectional longitudinal format
was used. The study uncovered three patterns that they believe warrant further

investigation. 1) The impact of work on the development of responsibility (i.e. self

management), but not social responsibility ( i.e concern for others). 2) The negative
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impact on the adolescent's involvement in and commitment to activities in school, family,

and peer relationships in non-work settings. 3) The impact of work on less than

desirable behaviors such as increased drug, alcohol, and marijuana use.

)
Work and School Performance

Warren, Le Pore, and Mare (Winter, 2000) examined data from the National
Educational Longitudinal Study of 1988 (Nels 88) to assess how working during high
scﬁool and students' grades in academic courses were related. A cohort was tracked for
three years (1990, 1992, and 1993). They found that students who had higher
educational aspirations and were on the college track, were more likely’to do well in

school as seniors, and were less likely to work intensively.

Positive Effects of Youth Employment

Mortimer, Shanahan, and Ryu (1993) examined the effects of work on 1001 9®
graders and 962 of these same students one year later. Work intensity was measured by
hours of employment per week. The researchers reported “Many youths perceive their
jobs and schools as mutually enhancing. ...their jobs led to greater appreciation of the
value of education or a better understanding of their academic interests” (p. 321).

- Mortimer et al. (1994) concluded that a positive effect of working is the con'tgct of youth
with working peers as well as adult workers. These co-workers may provide new

reference groups and role models of more adult behaviors.

Positive Formation of Intrinsic and Extrinsic Values

The longitudinal study of Mortimer, Shanahan, and Ryu (1993) was extended two
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.years to include 11% and 12" graders. Of the original 1001 participants, 93% were
‘ retained over the four-year period. Mortimer, Pimentel, Ryu, Nash, and Lee (June, 1996) |
" examined the data to determine if part-time work during high school increased stable
intrinsic and extrinsic value (Iiimen'sions. Self-administered questionnaires were
answered in school classrooms each year (grades 9 through 12). Four items referenced
extrinsic values: income, advancement, opportunity, security and prestige. Intrinsic
values refer to Ii'sing skills and abilities, becoming autonomous and responsible, and
interacting and being helpful to others. When adolescents perceive their jobs as allowing
them to move forward in their occupational trajectories, enabling them to learn how to
accept responsibilities, get along with people, be on time, manage money, and follow
directions, they come to view the benefits of Work ;els important (p. 1412).

They concluded that in the earliest transitions to work, job conditions are not
significantly affected by adolescent's values about work. However, as they inove through
high school, youﬁg people's intrinsic values increasinély shape the kind of wqu they do,
at the same time as they are presented with greater job choices.

The Iowa Youth and Families Project Was' a longitudinal study conducted by
Elder and Cor;ger (2000) in the years from 1989-1994. The purpose of the study was to
investigate the social/psychological consequences of the 1980 farm 'crisis in 8 north
central coﬁnties of ITowa. The sample was 451 families with two parents, a seventh grade
child and a sibling within four years of age. Many of the seventh graders were “children
of the farm crisis” born at the end of Iowa's rural prosperity. The inclusion of a sibling
provided an opportunity to observe sibling relationships to determine whether economic

hardships are expressed differently among children within the same family. The
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families were followed up with questionnaires and interviews.

With few exceptions, the Iowa youth worked for pay by the end of high schqo_l.
Elder and Congers' (2000) interviewed 12 grade students to find out why they th'ought
paid employment was important. Ovér and over agaip the youth feferred to the -
conﬁdence. acquired in completing the work expectations of a demanding employer, the
peréonal mastery of social and self-skills and the ability to contribute to family during _the
hardship years of adolescence. Farm youth are taught the skills of planting, nurturing,
harvesting, and selling crops, caring for new born livestock continuously until they are
marketed, and maintaining land and buildings. Farm wqu can be a f;)r.m of
apprenticeship that prepares youfh for the transition to adult employment in a farm-
related occupation. The proj' ect was included in the pre"sen"c study Because the highest
percentage of participants at Both Montana Boys' State and Montana Girls' State were |

from rural areas and work at agricultural type jobs.

Negaﬁve Effects of Employment

The purpose of Steinberg, Fegley and D'ornbushf;'s (1993) study of high school
students was to examine the problems associated with employment in excéss of 15 to 20
hours a week. A self-report survey was administered to 1,800 high school sophomores.
The heterogeneous groups were fro;h different ethnic and socioeconomic béckgrounds
and community settings. Results show that before working, some adolescents were less
engaged in school and were granted more autonomy by their parehts. How_eVer, taking a
job for more than 20 hours a week further disengaged youth from school, increased

delinquency and drug use, increased autonomy from parents, and diminished self-reliance.
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" Negative Effects on Educational Attainment

A sfudy by Carr, Wright and Brody (1996) _examined t};le effects of adolescents -
working on educational attainment for roughly a decade after completing high school.
Thé National Longitudinal Survey of Youth (NLSY) 1975, enrolled 2,716 youths who
were 16—19 years old and followéd yearly ever since, allowing for analysis of young |
adults‘w-ho were 28-31 years old in 1991. Findings for long-term results (12 years later)
i “suggest that the short-term eduéational decrement does not disappear later in
life...working teenagers forego rather than delay, some amounts of educational
attainment” (p. 75). They concluded that teenagers, parents and‘teachers.,"‘need to weigh
cautiously the costs and benefits of woﬂ;ing during the ﬁigh school years, while
acknowledging tﬁat for m'any’, the immedigte benefits may overshadow any long term
" costs” (Carr, Wright, Brody, 1996, p. 79).

Warren, LePore and Mare (Winter 2000) addressed the negative effects caused by |
allocati(_)n of time: “The qommoﬁ-sense argument against working while attending school
is that the time students devote to work detracts.from the time available for studying,
doing homework, or becoming involved iﬁ other school related activities” (p. 946).
Absenteeism, tim'e lost from hoﬁqework, and lower grades have shoﬁ—tenh consequences

and long-term ramifications for future academic achievement. -

Summary

Research examining adolescent part-time employment has yielded cbnﬂicting
conclusions. The potential for producing either positive or negative outcomes is

contingent upon the nature, appropriateness, and intensity of the work, personal
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characteristics of individual youth, a:nd supportiveness of the work environment. Part-
time work consumés valuable time and displaces school activities. A young pérson'_s
educational performance and academic -aspirations are often adversely determined by the
time allocated to work. There are preéxisting differences between adolescents who
choose not to work and those who choose to work. Adolescents who are less
acacieinically inclined often enter the labor market to compensate for their lack of school
interest and achievement. Students who work excessive hours during high school tend to
limit their course selections to exclude mathematics, science, and foreigh languages.
They end up with a shortage of the right kind of credits necessary for .co_llege' admission.
' Student.s who are on the coli_ege tract tend to work less and eproll in courses required to
~ continue their education. |

| At tile same time, youth employment provides an initiation into an important
adult role. Young people become competent workers by prgcticing self—management,
being dependable and acquiring skills and knowledge that sequence the adolescent
traj ectoi'y toward adult employment. Three major tasks of adolescents in transition to
adulthood that can be developed in the workplace are: valuing and pursuing the necessary
academic requirements to achieve vocational identity, reaching optimal levels of
~ autonomy and self direction_, and increasing interpersonal relatedness by communicating

and cooperating with co-workers to achieve a mutual purpose.
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Media as an Agent of Political Socialization

Learniﬂg about the political world “ié continuous and cumulative because people
judgé new information from the perspective of preizibusly stored information and use
new data to modify and refresh and, occasionally alter their fund of stored infoxmatiop”
(Graber, 2004, p. 547). While declarihg “political informatjon is to democratic politics _
Wﬁat money is to economics: it is the currency of citizenship,” D_el‘li, Carpini and Keeter

(1996) suggested that citizens need to have a general familiarity of the rules of the game-

that apply to institutions and governance, the substance of politics relating to current -

international and domestic issues, and the characters and performance of specific
politicians and barties. To test these aésertibns, they looked at data from four national
surveys and several surveys of Virginia residents conducted from 1989 to 1992. The
questionnaires qontaitned 68 relevant variables. They concluded that .“ivn.formed citizens |
are better citizens.in a number of ways coﬁsistent with normative and pragmatic notions
of what constitutes good citizenship” (p.lé).‘ Less informed citizens are less‘able to
discern their pdlitical interésté, are accordingly less likeiy ;[0 participate in the political
process. Determinants of learning about poiitics are: individuals' level of interests in
politics and civic duty, the types of political information available, and their knowledge
base. The key to building an informed qitizenry is building on prior knowledge:
“Citizens develop more hooks...develop them early and at a greater pace, aﬁd are in an

environment where these hooks are more likely to catch new pieces of information”

" (p.177). News media also have a strong impact on political communication and

democratic citizenship:




64

the explosion of new technologies and growing popularity of such new political

forums as instant polls, interactive media, electronic town meetings, and talk

show politics have all expanded the opportunities for civic participation. (p.4)

Diane Owens (October 1999) added “technologies have rendered print
communications electronic as traditional news organizations establish online counterparts
to their newspapers and magazines” (p.1). She believed new public spaces created by
discussion and chat groups provided unpfecedented opportunities for political discourse.

The dominant technological formats used by the sampled adolescents to learn about

bpolitics are listed below.

Internet

“The Internet is democracy carried to its ultimate form: it is a means by which |
~ anyone can express his or her opinion on any topic, or electronic town meeting” (Marker,
1996, p. 244). Luna and McKenzie (1997) wrote of its importance in teaching .political
practices:

Political science practitioners should be aware of the wealth of opportunity that
currently exists in electronic media applicable to their discipline. Student
responses to these teaching methods have been overwhelming favorable, leading
to increased student enthusiasm and participation. It helps to speak the language
of the MTV generation. (p. 60)

Television

Graber (1997) highlighted the impact of television:

Television's greatest political impact as compared with other media, is derived
from the ability to reach millions of people simultaneously with the same

~ images. Major broadcasts enter nearly every home in the nation
instantaneously and simultaneously: Televised events become shared
experiences. What the poorly educated now learn from television...represents
a quantum leap over their previous exposure and learning. (p. 140)
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Home Discussions

Having politically active‘ parents may provide a pathway to political pérticipati‘on
for their offspring. “Parent's interest p£obab1y promotes discussion in the home-
awakemng the child's interest in the world of politics™ (Beck Jennings, 1982, P 98).
Parents knowledgeable about politics may activate a disposition and understandlng of the

political processes.

Classroom Discussions

Before or after Watqhing television broadcasts at school, oftén students discuss
current events, political pbl}'cies, and political leadership. Channel Oné'is a ten-minute
newscast teaching current events to high-school students. While evaluating their‘
learning, Anderman and Johnston (January 1998) concluded‘ previous knoi&ledge of news
events was a powerful predictor of current events knowledge and viewing news daily in a
supportive high-school environment inc;eased familiarity With current events and .

encouraged news seeking behavior outside of school.

Radio
“Americans spend well over two hours a day listening to the raciio, 6ﬂen while -
working or traveling by car” (Graber, 1997, p- 191). Radio, like television, has the
potential to influence a multitude of listeners within a very brief timeframe. |
Youth who participate in acti’vities such as Montana Boys and Girls' State are
_taught to énga'ge in simulated local and state government entities. This experien'ce.

| provides students with a knowledge base to develop what Delli, Carpini and Keeter
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(1996) call “hooks.” Building on prior knowledge, electronic media are essential in
| gene'rating the hooks necessary to learn democratic citizenship and leadership. These

- hooks multiply as they move toward the adult world of politics.

Leisure and Recreation

: Ecclés and Barber (January 1999) characterized relaxed leisure activity as
enjoyable but not demanding while constructive lei,'sure requires effort and presents an
occasion “to express one's identity and iaassion i_n sports,-performing arts and leadership
activities” (p.11). Eccles et. al. believe the latter provide opportunities to acquife and
practice specific social, physical and intellectual skills, contribute to the. well-being of _
one's com_1¥1unity, belong to a socially valid groui), establish supportive social networks,
and/or experience and deal with challenges.

Focusing on the period of adoiescence Kleiber, Larson; and Csil%széntrnihalyi
(1986), recognized both the uniqueness of this age grdup and its continuity with chér
age;s. Adolescents are challenged to combine their role of “worker” in school and
experiences of childhvood play with the serious demands of adult life. To determine how
the adolescents' déily leisure activities prepare them for adulthood ré]es 75 students were
asked to report their thoughts, feelings and activities to a central receiving soﬁrce every
two working hours for one week. Electric beepers and a booklet of self-report forms
were used in accordance with thé Experiencing Sampling Method (ESM). They found

that the experiences offered in adolescent sports, games, arts and hobbies appear to
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- combine the subjective experience of childhood play with the requirement of structured

attention that is part of many adult activities.
It is expected that the enjoyment found within this category of leisure-whether it
takes the form of sports, learning a musical instrument, carrying out a 4-H project
or something similar lays a groundwork for experiencing enjoyment in more -
obligatory adult activities. (p. 175)

The researchers concluded that leisure associated with transitional activities provide the

adolescent with an important developmental link to the demanding socid-political tasks

of adulthood.

Development of Talent

Rathunde and Csiksentimihalyi (1993) studied 208 high school students selected
by their teachers for having unusual talent in math, science, musip, athletig’s or art.
Information obtained using self-report forms was compared with school records and
grades. They found that regardless of whether the teenagers were talented in math,
science, music or athlétics, the necessary combination for the deveiopment of talent was
serious effort, undivided interest and the spontaneity of childhood playfulness. High
achieving students also reported that the development of their talent was important to

future goals.

Moral and Social Aspects of Political Ideologies

Maisel (1993-1994) explained the platform-writing process is done in the context

. of the presidential election, not as an independent political action:
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Those who favor responsible political parties see the platforms as central to the
parties' missions; they give citizens reasons to support the parties' candidates.
They lay the foundation for the policies that the parties will adopt if elected.
Voters can measure party performance against party promises and hold future
candidates accountable for past actions. (p.671)
The political platform is the most important documents political parties produce.
Traditional principles of moral and ethical philosophy can be applied to the ideologies
behind fhem The present study questions the students opinions on political legislation

and ideolo gies concerning the moral/social aspects of the definition of family, abortion,

and pornography.
Summary

As 'forrlnal operational thipking converges with identity formation and moral
reasoning, the adolescent is capable of forming a civic and political identity, and to think. »
logically, morally and futuristi'cally ébdut the political process, candidates, bolicies and
programs. . Adolescents move from an egocentric position to a multilevel socio-centric
perspective and begin to understand how legislatioﬁ and political policies affect the
- individual, family, cqnunumty5 the state a'nd the nation. Political sociaiization of youth is
a process réquiriﬁg the transfer of an intergenerational heritage and vthe contemporaneous
- circumstances of the political, historical and cultural entities of a democracy.

Knowledge and skills acquired in the family, school and community, though often non-

poliﬁcal, can be and are transferred to the political realm of adulthood.
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CHAPTER 3
METHODOLOGY
Introduction

As discussed in the previous chapter, political and civic competencies can be
transferred to adolescents through a democratic heritage as well as contemporane.ous
political and non-political agents. American families, schools and cofnmunities have
been entrusted with safekeeping the values, beliefs and actions of prior genération_s and
serve as transmitters to future gene'ratic;ns. However, research has shown trends of
increased disengagement of young adults in recent years. The purpose of this study Waé
to descr_ibe the political socialization of a select group of adolescents in transition to
adulthood from self reported participation 1n school activities (academic and
.extracurricular), family context and community involvement.

The following research questions guided the explorations of the relationships of -
the contextual elements of the students’ lives and their politiqal socialization; |

1. What is the demographic profile of the young people who attended Montana

Boys’ State and Montana Girls’ State (age, gender, and grade point average)?

2. How did the factors of home-town population, ethnicity, and ‘-‘new demography”

(both parents, single mothers, single fathers, grandparents, or guardians in. the role

of principal care giver) define the fyoung adults in this study?
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What are the academic choices, interests, abilities and achievements that are

| likely to contribute to citizenship development and leadership attainment through

the political socialization agents of the family, school, community and the mass
media?

Using a time-budget scale of hours per week, hours per month, and frequency

: distri.bution,A how did respondents spend their school and non-school time (with

attention to family reciprocity, inv‘olvement in school and extracurricular
programs, and participation in community related activities of church and
community youth groups, employment, mass media, leisure, recreation, and
sports, voluntarism and politics)?

What were the relationships between parenfal/primary care giver(s)’ church
involvement in educational, charitable and social programs and the ybung adults’
own involyement in such programs?

How does employment effect the adolescence political socialization trajectory?
What were the soﬁrces of knowledge concerning political issues and trends that
research has shown to.lead to political socialization? |

What inﬂﬁence does leisure and recreation have on the path to political
participation?

What were the relationships between parenfanﬁmaw care giver(s)’ structured
community volunteer activities and the };'oung adults’ involvement in sﬁéh

activities?

10. What were the relationships between parental/primary care giver(s)’ political

participation and the young adults’ involvement in politics or political affiliation?
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11. What were the perceptions and beliefs of young adults about abortion,

porno graphy, and the definition of family as related to traditional Christian mores. _

Using the qualitative method of testing two samples similar to the doctoral study, -
family brainstorming of adolescents and family members, and input gathering from
teachers, counselors, and pastors, the questionnaire evolved from an open-ended
qualitative qtlestionnaire to a quantitative instrument specifically desi gned to measure the
political socialization of the pre-adult. The quantitative instrument was first used for the
author’s Master’s project, The Political Socialization of the Gifted Female Adolescent,
and again for the doctoral pilot study. Later, it was reformatted using Mark-sense forms
so that it could be computer scanned at Montana State University Information
Technolo gy Center. The directors of Montana Boyé’ and Girls’ State distributed the
questionnaire at a simulated government tneeting, and told the participants that the study
was voluntary and confidential. The responses were analyzed and the data were

presented in the forms of frequencies, percentages, and correlations.

The Participants '

The young men and women who attended Montana Boys’ and Girls’ State
provide an ideal purposive sample of students whose academic and extracurricular
activities have been shown to be predictors of students who have been politically
socialized. These young adults were selected through the following process: Students at
all high schools in Montana were given an opportunity to apply to attend the Conference.
A committee at each high school made up of teachers, counselors, and administrators

considered all applicants in terms of their leadership activities, character, scholarship,
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and nersona_l integrity. In addition, the committees consulted other teachers concerning
circumstances that would prevent the youths’ paﬁicination. The eli gibility of each
candidate was further confirmed by three references attesting to the candidate’s 1ntegr1ty,
scholarship and leadership. The Amerlcan Legion and its Auxiliary sponsor Montana
Boys’ State and Girls’ State Conferences to “foster and perpetuate one hundred percent
Americanism and to inculcate a sense of individual obligation to the comrnunity, state
and nation” (American Legion’s Preamble, 1982, p. 2).

Montana Boy’s State met at Western Montana College of the Un1ver51ty of
Montana in Dillon, Montana and the members of Montana Girl’s State convened at
Carroll College, Helena, Montana in June, 2002. Three hundred and forty-si'x young men
attended Montana Boys’ State. Of these, 282 responded to the survey producmg usable
data Three hundred and thirty six women attended Montana Girls” State. Of these, 177

~ returned completed and usable questlonnalres

Development of the Measuring Instrument

‘Rationale

Given the intent of the study to examine the relationship of various demographic,
variables, and personal-related activities in the context of family, school and comr'nunity,
a survey instrument was constructed using the rationale discussed by Rosenberg and Gay
below: |

The rationale for the construction of the instrument used t'or the study .of political

socialization is explained by Rosenberg (1 986):
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The survey questionnaire is the primary instrument of data collection for virtually
all the political socialization research. Two conditions must be satisfied: 1. All
the subjects surveyed must have a comparable understanding of the survey items.
2. The researcher must interpret the responses to those items in a manner
consistent with that understanding... These conditions are considered satisfied
when all the subjects are members of the same group and the researcher is
sensitive to that group (p. 718-719).

The development of a questionnaire for a descriptive study is reviewed by Gay (1996).
Frequently, since one is generally...seeking information that is not already
available, a descriptive study requires the development of an instrument
appropriate for obtaining the desired information. Of course, if there is a valid,
reliable instrument available, it can be used, but using an instrument just _because
it is there_ is not a good idea. If you want the correct answers, you have to ask ‘
the right questions. If instrument development is necessary, the instrument

should be tried out and revised where necessary before it is used in the actual
study. (p.250-251)

Preliminary Testing

The questionnaire was developed over é decade in which students, parents,
teachers, administrators, church officials coﬁtributed their respective input. In particular,
the following sources of input were significant in the questionnaire development: 1) A
study of adolescents, sponsored by the American YMCA; 2) Family brainstorming; 3)
Input in 1991 of two groups of adults attending a conference in Helena, Montana. The
first wag the Federal Office of Substance Abuse, attended by teachers, administrators,
munisters, and counselors. The second was the Montana Student Council meeting
attended by parents and educational leaders. A qualitative questionnaire was constructed
to allow respondents to state what they thought Montana adolescents needed ﬁom the
State of Montana government, parents and family, friends and peers, and teachers and
counselors to guide them safely into the 21 century. The responses to these questions

provided the base upon which a quantitative instrument was developed. Finally, this
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quantitative instrument was used as the basis for a Master’s project.

Study of Adolescents

The American YMCA and various local groups sponsor the Montana Youth and
Government Program. Roughly 200 youth of both sexes between £he ages of 14 and 18
met in Helena, Montana during the first week in May, 1991. Open-ended qilestic_)nnaires
asking about the students’ political so-cialization were distributed to 180 young men and
women. The data from the 65 returned provided a student perspective pertiﬁent to this

study.

Family Brainstorming

Brainstorming is a procedure‘whereby ideas are proposed and listed With;)ut any
type of criticism or judgemeﬁt. Five adolescents met with their grandparehts', parents,
aunts and uncles in July, 1991 to brainstorm about issues surrounding political o
socialization. Using the same open-ended questionnaire as the other groﬁps, family
brainstorming generated fresh inéights into the interconnected relationships amoﬂg

“adolescents and family members and the perceived needs of the adolescent in the wider

sociopolitical environment.

Study of Adults

The same open-ended qualitative questionnaire was distributed to thirty teachers,
administrators, ministers and counselors who attended the F ederal Office of Substance
Prevention meeting in Helena, in May 1991 and to 40 adults who accompanied the

Montana Student Council members to Helena in Octobef 1991.
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Answers, opinions, and suggestions charted in the open-ended qualitative survey

used by these different groups provided the knowledge base needed to construct a
quantitative questionnaire. The use of this open—eﬁded instrument allowed the researcher
to glean valuable information and develop a deeper understanding of this ﬁeriod of l
adolescence in reference to politicalization. |

~ The fesulting questionnaire became the bases of the researcher’s Master’s Thesi.s,
The Political Soci&lization of the Gified Female Adolescent (October, 1.993).' The
participants for this study were members of ﬂ“lC Montana Association of Student Councilé

assembled in Helena during the period from October 21-23, 1993.

Pilot Study forA the Current Study

| The participants for the pilot study were young men attending Montana Boy’s
State at the University of Montana, Dillon, Montana, and the young women gathered for
Montana Girls® State at Carroll College, Helena, Montana during the first weeks of June,
1995. The questionnaire included four areas: 1) demographic characteristics, 2) self-
development. activities, 3) time-scale budget of activities at home, school, community,
ahd mass media usage. A fourth_area considered the social and moral aspects of current
legislation affecting the deﬁﬁtions of family, abortion and pornography.

Data entry and management of about 600 responses for the pilot study was
performed by Dr. Gary Conti Ph.D. and graduate students at Montana State University.
These data were analyzed to determine if questions elicited the information needed to
provide insights about political socialization of young adults. From the results of this

analysis, the researcher constructed a 120-item questionnaire that was used in the present
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study. The questionnaire was formatted so that responses could be scanned at the
Montana Information Technology Center. Throu gh this process, an electronic data base
was built that included the responses to the questionnaire. The Statistical Package for the

Social Sciences (SPSS) was then used to analyze data.

Questionnaire Content and Strucfure

The development of the conteﬁt in the questionnaire is research baSed and ‘
described and justified in detail in Chapter 1. The logic for the structure of the study ‘is
described below. |

Section one of thq study focuses on Bronfenbrenner’s (1986) “so‘ciél‘ad‘dress
model” to examine the environmental labels that are used for the framework‘for this
question: What is the home-town population, ethnicﬁy, and what Bronfenbremer calls
the “new demography” (both parents, single mothefs, single fathers, grandparents, or
guardians in the role of principle care giver) for this sample of young Montanans? .

Section two coﬁsiders.the academic choices, interests, abilities, and achievements
that are likely to be related to political socialization as defined by contributions of family,
school, community,_ and the mass media.

Section three is patterned after suggestions made By the National Commission on
Time and Learning Act (Pub: L. No. 102-62, 105 Stat. 306. 1991, 1994) fo examine “the
quality and adequacy of the study and learning time of... secondary students.‘ .. the extent
and role of homework, how time is used for academic subjects... how childrén spend their
time outside school with particular attention to how much of that time can be considered

‘learning time’. Time budget charts allow the respondent to record time Aspe-nt on these
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various activities.

Section four was constructed using Sandra Day O’Conmor’s (1995) idea of
“listening to the music of the law” to determine the moral and social aspects of legal - -
decisions. Ideological questions relating to family issues (definition of family, abortion,
and pornography) were taken from the content of the 2000 political platform of the

Democratic and Republican parties.

Human Subjects Review Questionnaire Distribution and Collection

After viewing the on-line video course, Human Participant Protection Education
for Research sponsored by the National Institute of Health, the researcher. \;vas given a
certification of completion . The Human Subjects Committee at Montana State
University approved the questionnaire and permission was given to distribute it to the
young people attending 2002 Montana Boys’ and Girls’ State (See Appendix B).
Instructions written at the top of the instrument informed students that their participation
in the study was voluntary. Students were also told by the directors of both Montana
Boys’ and Girls’ State that their cooperation was voluntary and confidential.

The directors of Montana Boys’ and Girls’ States agreed to distribute the survey
during a simulated government meeting. Most students completed the survey in less than
one-half hour. The young'men in Dillon were asked to return the instrument bqféfe
leaving the room. The young women at the Helena meeting were not given a specific
time to complete the survey, and handed them in over a five- day p-eriod.- This may

explain why 61.4 percent of the boys but only 38.6 percent of the girls responded.
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Data Analysis and Management

Responses to the questionnaire were scanned at the Mentana Information
Technology Center at Montana State University, Bozeman. The outcome of this process
was an ASCH file that was transmitted to the researcher’s computer. This file was
converted to a SPSS file. Statistical analysis were run using the statistical procedures in
the SPSS suite of analytic programs. Data analysis were descriptive in nature and
consisted of frequency distributions, cross tabulations and correlations. The results of

these analysis are presented in the following chapter.

Summary

The questionnaire used in the present descriptive study was constructed using
information gleaned from related literature in professional publications. In addition, pilot
studies completed by the researcher over the past decade provided support and
experience in the development of the survey instrurnent. The validity of the instrument
for the purpose of measuring the trajectory of political socialization for the group ef
adolescents attending 2002 Montana Boys; and Girls’ State, was established through
interaction with the professional literature. Using Mark-sense forms, the data were
scanned at Montana State University Information Technology Center. SPSS was used to
manage and analyze data. Descriptive statistics using frequencies, percentages, cross
tabulations and correlations were used to analyze the responses to the questionnaire. In
Chapter IV the findings of the study are presented, followed by a discussion of the

findings and their implications.
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CHAPTER 4
RESEARCH FINDINGS
Introduction

Political and civic competencies can be transferred to adolescen‘ts' through a
democratic heritage, as well as contemporaneous political and non—politic.al agents.
American families, schools and communities have been entrusted with safekeeping the
values, beliefs and actions of prior generations and serve as transmitters to future
generations.

Families are primary agents of political socialization for the adoléscent. Schoois
élso have a special responsibility for democratizing each generation. “Schools fulfill the
competency and civic respon_sibility through both formal and non formal education
beginning in the earliest years and continuing through the entire educational process.”
(Bfanson, 1998, p. 7) Schools synthesize inherited standards and traditions with
contemporary experiences and evénts into a core curriculum that can draw students into
the political arena at the macro-level. “Involvement in high school extra curripular
activities is predictive of several indicators of healthy adult development, including
active participation in the political process and other types of volunteer activities.”
 (Becles, Barber, 1999, p.12)

The purpose of the study was to describe the political somahza’uoﬁ ofa select

group of adolescents in transition to adulthood from self-reported participation in school




activities (academic and extracurricular), family context, and community involvement.
The study identified factors related to family, school, and community that provide
adolescents with structural opportunities and constraints that research has shown to have

political consequences in adulthood.

particip.ants in the Montana Boys’ and Girls® State programs were socialized in the
political and civic structures of society. To explain tﬁe political socialization process,
this study considered many pathways t;) social and political participation. The following
research questions guided the exploration of the relationships of these contextual

elements of the students’ lives and their political socialization.

"1. What is the demographic profile of the young people who attended Montana

. How did the factors of hometown population, ethnicity, living situation, and the

. Using a time-budget scale of hours per day, hours per week, hours per month, and
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The research questions in this study were designed to determine how the

Boys’ State and Montana Girls® State (age, gender, and grade point average)?

“new derﬁogr'aphy” (both parents, single mothers, single fathers, grandparents,
and guardians in the roles of principal caregiver) define the young adults in this

study?

frequency distributions how did respondents spend their school and non-school
time (with attention to family reciprocity, involvement in school and extra-
curricular programs, and participation iﬁ community related activities of sports,
church, employment, youth groups, leisure and recreation, voluntarism and

politics)?
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4. What were fhe relationships between parental/primary caregiv'er(s) church -
involvement in educational, charitable and éocial programs and ;the young adults’
involvement in such programs?

5. What were the relationships between parental/primary caregiver(s)’ structured
community volunteer activities and young adults’ involvement in such activities?

6. What were the sources that young adults reported as related io theﬁ knowledge of
political issues and trends that research has shown to lead to political |
socialization?

7. What were the relationships between parental/primary caregfvef(s).’ political
lparticipation and the young adults’ involvement in politics or political affiliation?

8. What were the perceptions and beliefs of young aduits about aborﬁon, |
pornography, and the definition of a family as they relate to traditional Christian

mores?

Findings

In this section, responses to the questionnaire are presented in terms of frequency
distributions, percentages and correlation coefficients. The presentations are organized by
elach of the research questions. |

1. What is the demographic profile of the young people who attended Méﬁtana

Boys’ State and Méntana Girls® State (age, gender, and grade point average)?

- Of the three hundred and forty six (346) young men atteﬁdiﬁg Montana Boys’
' State n June 2002, 289 completed the survey. Seven of these were 1ncomplete and, were

thus dropped from the study resulting in a total of 282 usable responses. Of the three
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hundred thirty six (336) young women attending Montana Girls’ State 177 provided
usable responses to the survey. The distribution of the respondents by gender and age are
presented in Table 1.

Table 1. Age of Participants-

Boys Percent Girls Percent
15 years 0 0 ' 1 6%
16 years - 28 9.9% 23 13.0%
17 years 214 75.9% 149 84.2%
18 years 38 , 13.5% o 4 2.3%
Missing 2 7% 0 0

Respondents ranged in age from 15 to 18 years. As illustrated in Table 1, over 90% of
male respondents were 17 or 18 years old, while this same age group accounted for over

86% of the female respondents. Most outstanding students of both genders were 16 years

old.
Table 2. Cumulative GPAs

Boys - Perceént ' Girls Percent
1.00-1.99 0 0 1 6%
2.00-2.50 7 2.5% 1 6%
2.51-2.99 19 6.7% 7 5.1%
3.00-3.49 56 19.9% 20 11.3%
3.50-4.00 199 70.6% 146 - 82.5%
Missing 1 4% 2 1.1%

In Table 2, the distribution of high school GPAs by gender as reported by respondents is
presented. Given the method of selecting Boys’ and Girls’ State participants, it is not
surprising ‘that the bﬁlk of respondents were academically successful. Indeed, 70.6% of
boys and 82.5% of girls indicated they maintained GPAs over 3.50 and just 9.2% and

5.1% of each respectively reported GPA’s below 3.00.
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2. How did the factors of hometown population, ethnicity, living situation, and the
“new demography” (both parents, siﬁg]e mothers, siﬁgle fathers,' grandparents,
and guardians in the role;c, of principal cueéiver) define the young adults in this
study? -

In Table 3, the students’ résp()nses to the question, “With Whom‘do you live .
during the school year?” are presented by gender. The majority of boys (80.9%) and girls
(79.1%) indicated they resided with both parents. Whﬂe 12.1% of male and 9% of
female.respondents lived only with thefr motﬁers, a small number of respondents
* indicated other living situations. Regrettably, these findings were clouded by the fact |
' that many students checked more than oﬁe situation. For example, although 18‘ students
indicated t_hét tﬁey resided with grandparent(s), all bt 2 also reported living with other

- family members. See the notes in Table 3 for further explanation.

Table 3. Living Situations during the School Year

‘Boys - Percent - Girls Percent
Both parents 228 80.9% 140 79.1%
Mother only 34! 12.1% 16 9.0%
Father only 7 2.5% 7 4.0%
Mother & stepfather 15 53% 17 9.6%
Father & stepmother = 8 2.8% 2 1.1%
Grandparents 13? " 4.6% 5° 2.8%
Foster parent(s) 1 4% 1 .6%
Guardjan 8- 2.8% 45 ‘ 2.3%

'Ten of these respondents also indicated they lived with both parents (3), father
only (2), mother and stepfather (3), father and stepmother (2), or grandparents (1).
“Eleven of these also stated they lived with both parents and one said he/she lived
with mother only.

*Three students also reported living with both parents.

*Five respondents indicated other living situations: father only (2), mother and
stepfather (2), grandparent (1) and guardian (1). o '
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*All of these students also reported that they live with other family members
including both parents (3), mother only (1), and mother and stepfather (1).
SAll indicated other situations: both parents (3) and mother only (1).
In Table 4, the primary ethic backgrounds of the respondents are presented.
Representatives of the listed ethnic categories are found in the state; however, the
percentages of these participants did not reflect the same distribution as found in the

state. For example, approximately 10% of the state’s population is American Indian,

while this ethnic classification accounted for less than 2% of respondents.

Table 4. Primary Ethnic Background

Boys Percent Girls Percent
White 266 94.3% 171 96.6%
Hispanic 4 1.4% 0 -
Black 2 7% 1 6%
" American Indian 5 1.8% 2 1.1%
Asian/Pacific Islander 4 1.4% 1 6%
Missing 1 4% 2 1.1%

As can be seen in Table.4, most boys (94.3%) and girls (96.6%) responding to the
survey identified themselves as White. A small percentage of the respondents indicated
they were Hispanic, Black, American Indian, and Asian, or Pacific Islander.

The hometown populations of the respondents ranged from fewer than 5,000 to
over 50,000. The sample provides a strong cross-sectional representation of communities
of various sizes. .The largest share of students of both genders came from towns with
populations of 0-5,000; the second largest group was from towns wi_th populations of
over 50,000; the third largest group was from towns of 5,001 to 10,000. The smallest

number of respondents came from hometowns with populations between 10,001-30,000
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“people. The distribution of urban and rural residents was consistent with Montana’s

overall demographics.

Table' 5. Hometown Population

Percent . = Girls

Boys Percent
0-5,000 135 47.9% 103 58.2%
5, 001-10,000 48 17.0% 24 13.6%
10,001-30,000 16 5.7% 6 3.4%
:30,001-50,000 23 8.2%. 10 5.6%
Over 50,000 58 20.6% 32 18.1%
Missing : 2 7% 2 1.1%

Reported in Table 7a and Table 7b are the highest levels of academic achievement of .

fathers/male caregivers and mothers/female caregivers as indicated by the respondents.

Table 6a. Boys’ Parents/Primary Caregivers’ Highest Level of Academic Achievement

Father/male Mother/female ‘

caregiver Percent caregiver Percent
High school diploma 51 18.1% 53 18.8%
Some college 71 25.2% 64 22.7%
Bachelor’s Degree 76 27.0% 99 35.1%
Master’s Degree 54 - 19.1% 48 17.0%
Professional Degree ' 24 8.5% 14 5.0 %
Missing 6 2.1% 4 1.4%

Table 6b. Girls’ rPare'nts/Primary Caregivers’ Highest Level of Academic Achievement

Father/male , Mother/female

caregiver Percent caregiver " Percent
High school diploma 40 :22.6% 34 19.2%
Some college 54 30.5% 54 30.5%
Bachelors Degree 47 26.6% 62 35.0%
Masters Degree 27 15.3% 18 10.2%
Professional Degree 7 4.0% 5 2.8%
Missing 2 1.1% 4 - 2.3%
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Nearly 80% of participants’ ‘parents/caregivers attended some collegé. Male
respondents indicated that nearly 30% of their maleA caregivers and approximately 22% of .
their female caregivers had post baccalaureate degrees. The gitls on the other hand -
indicated that 19% of their male caregivers and 13% of their female caregivers earned
post bac;,calaureate degrees.

3. Using a time-budget scale of hours per day, hSms per week, hours per montﬁ, énd
frequency distributions how did respondents spend their sci]ool .a-nd non-school
time (with attention to family reciprocity, involvement in school and extra-
curricular programs, and participation in community related activities of sports,
church, employment, youth groups, leisure and recreation, voluntarism and

politics)?

Student Reciprocity

In Tables 7-9, the data concerning student contributions at home are presented. .

Table 7. Students Helping at Home with Cleaning, Cooking, and Running Errands

Boys Percent Girls Percent
Yes 272 96.5% 175 98.9%
No 10 3.5% 2 1.1%

Table 8. Students Helping with Yard Work, House, and Car Maintenance

Boys Percent Girls Percent -
Yes 268 95.0% 145 81.9%
No 14 5.0% 32 18.1%

Table 9. Students Baby Sitting at Home

Boys Percent Girls Percent
Yes 59 20.9% 44 24.9%
No 222 78.7% 133 75.1%

Missing 1 4% : 0 -
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_ From these data, there appears to be little sex-stereotypical division of labor in tasks
performed at home by boy and girl respondents. Approximétely 96.5% and 98.9%
respectively of boys and girls did cleaning, cooking, or running errands, yard work,
home, and car repair and maintenance. In addition, 20.9% of boys and 24.9% of girls

helped with babysitting.

Extracurricular School Activities
Extracurricular activities for both males and females are presented in Tables 10a
and 10b.

Table 10a. Male Extracurricular Activities

Involved Percent Not Percent Missing  Percent
Band 108 38.3% 172 61.0% 2 1%
Chorus 60 21.3% 219 77.7% 3 1.1%
Drama 57 20.2% 220 78.0% 5 1.8%
Orchestra 14 5.0% 267 94.7% 1 A%
Speech 62 22.0% 218 77.3% 2 1%
Basketball o125 44.3% 152 53.9% 5 1.8%
Cross-country 48 17.0% 230 81.6% 2 7%
Football 151 53.5% 130 46.1% 4 1.4%
Golf 70 24.8% 211 74.8% 1 4% .
Soccer 32 11.3% - - 249 88.3% 1 4%
Softball .23 8.2% 258 91.5% 1 4%
Swimming 23 8.2% 259 91.8% 0 -
Tennis 21 7.4% 261 92.6% 0 --
Track 131+ 46.5% 151 53.5% 0 -
Volleyball 9 3.2% 271 96.1% 2 7%
Wrestling 29 103% - 252 89.4% 1 4%
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Table 10b. Female Extracurricular Activities

Involved Percent Not  Percent Missing  Percent
Band 74 41.8% 100 . 56.4% 3 - 17%
Chorus 76 42.9% 101 57.1% 0o . -
Drama 54 30.5% 121 - 68.4% 2 1.1%
Orchestra 13 7.3% 164 - 92.7% 0 --
Speech 43 24.3% 134 75.7% 0 -
Basketball 80 45.2% 97 54.8% 0 -
Cross-country 21 11.9% 155 87.6% -1 .6%
Football 8 4.5% 169 95.5% 0 -
Golf 22 12.4% 155 87.6% 0 -
Soccer 20 11.3% 157 88.7% 0 -
Softball 30 16.9% 146 82.5% 1 6%
Swimming 27 15.3% 149 84.2% 1 6%
Tennis 26 14.7% 150 84.7% "1 .6%
Track 61 34.5% 116 65.5% 0 --
Volleyball 88 49.7% 88 49.7% 1 6%
Wrestling 3 1.7% 173 97.7% 1 6%

All sixteen extracurricular activities listed are sanctioned by the Montané State

Board of Education (1999-2000) for Montana high-school students. Of these activities,

for males, football (53.5%), track (46.5%), basketball (44.3%), and band (38.3%) were

the most common choice. The four favorite activities for females were volleyball

(49.7%), basketball (45.2%), chorus (42.9%), and band (41.8%).

The time respondents indicated that they spent on these extra-curricular activities

during the school year are found in Table 11.

Table 11. Hours a Week Involved in Extracurricular Activities during the School Year

Boys Percent Girls Percent
1-4 hrs. 25 8.9% 15 8.5%
5-8 hrs. 37 13.1% 24 13.6%
9-12 hrs. .77 27.3% 57 32.2%
13-16 hrs. 69 24.5% 42 23.7%
17-19 hrs. 70 24.8% 29 16.4%
4 1.4% 10 5.6%

Missing
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Slightly less than 80% of boys reported that they spent between 9 and 19 hours
participating in extracurricular activities. On the other hand, about 70% of girls indicated

they spent between 9 and 19 hours a week on extracurricular activities.

School Projects and Programs

The respondents were asked to indicate how much time they spent on other
school related activities. Their responses are detailed in Tables 12a and 12b.

Table 12a. Male Participation in Other School-sponsored Activities

Involved  Percent Not  Percent Missing Percent
School Newspaper 51 18.1% 227 80.5% 4 1.4%
Student Govern 123 43.6% 159 56.4% 0 -
Class Offices 116  41.1% 164 58.2% 2 7%
Honors Program 197  69.9% 82 29.1% 3 1.1%
0 -

Yearbook 49  17.4% 232 82.3%

Table 12b. Female Participation in Other School-sponsored Activities

Involved  Percent Not Percent Missing Percent
School Newspaper 35 19.8% 142 80.2% 0 --
Student Govern 93 52.5% 84  47.5% 0 -
Class Offices 100  56.5% 76 42.7% 1 6%
Honors Program 144 81.4% 32 18.1% 1 6%
Yearbook 52 29.4% 124 70.1% 1 6%

Although a higher per;:entage of girls were engaged in these activities,'the high rates of
involvement in school newspapers, student government, class offices, hbnors programs,
and yearbooks were reported by both genders.

The participants indicated varying amounts of time spent oﬁ hom_ework. As can
be seen in Table 13, males indicated that they spend less time working on homework than

the girls.
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Table 13. Hours a Week Spent on Homework

Boys Percent ‘ Girls Percent

1-4 hrs. - 103 36.5% 33 18.6%
5-8 hrs. 87 30.9% 53 . 29.9%
9-12 hrs. 44 15.6% . 46 26.0%
13-16 hrs. 22 7.8% - 26 14.7%
16-20hrs. 24 - 8.5% 16 C9.0%
Missing 2 . T% - 3 - L7%
‘Computer Usage

As indicated in Table 14, 96% of boys and 97% of girls had access to computers

" at home.

Table 14. Students Claiming to Have a Computer at Home.

Boys . Percent Girls Percent
Computer at home 270 95.7% 172 97.2%
No computer 12 4.3% 3 1.7%
Missing 0 -- 2 1.1%

Selected computer-uses presented are presented in Tables 15a and 15b.

Respondents from both genders indicated -they heavily used computers were all the listed

purposes.

Table 15a. Male Computer Use"

Using _ Percent__ Not__ Percent _ Missing__ Percent _
Homework © 261 92.6% - 20 1.1% I 4%
Search Info 272 96.5% 10 3.5% 0 --
Shop 171 60.9% 110 39.0% 1 4%
Play Games - 245 86.9% .35 12.4% 2 1%
Chat Online 155 55.0% 127 45.0% 0 --
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Table 15b. Female Computer Use

Using Percent Not ~  Percent Missing  Percent
Homework 170 96.0% 5 2.8% 2 C1.1%
Search Info 168 94.9% 7 4.0% -2 1.1%
Shop 88 49.7% 87  49.7% 2 1.1%
Play Games 126 “71.2% 49 27.7% -2 1.1%
Chat Online 82 46.3% 93 52.5% 2 1.1%

Nearly 95% of the sampled young men and women used computers to do
homework and seek information. 60.9 % of men and 49.7% of women ﬁsed computers to
shop or purchase products. Playing computer games was enjoyed by 86.9% of boys and
71.2% of girls; 55% of the young men and 46.3% of the young women participated in on-
line chat rooms. |

When asked how much time the respondents spent using the computer ber week
dﬁring the school year, over 78 % indicated that they spent between 1 and 12 ho.urs. The
largest number of boys (29.8%) used their computers 5 to 8 hours a week; the largest
number of girls (35.6%), used compufers 1 to 4 hours a week. The heaviest computer use
(17 to 20 hours) was reported by 13.8% and 4.5% of boys and girls. The full data are.
presented in Table 16.

Table 16. Time Spent Using a Computer during the School Year

Boys Percent Girls Percent
1-4 hours 72 25.5% 63 35.6%
5-8 hours 84 ' 29.8% 57 32.2%
9-12 hours 52 18.4% 32 18.1%
13-16 hours 33 11.7% 15 8.5%
17-20 hours 39 13.8% 8 4.5%
Missing 2 ' 7% 2 1.1%

4. ‘What were the relationships between parental/primary caregivers’ church
involvement in educational, charitable and social programs and the young adults’

involvement in such programs?
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The students’ reported religious affiliations of the students are presented in Table
17. Roughly 60% of boys and girls specified that they were either Catholic or Protestant.

Only 16% of boys and 10.7% of girls indicated no religious affiliation.

Table 17. Religious Affiliation

Boys Percent Girls Percent
Catholic 98 34.8% 67 37.9%
Protestant 72 25.5% 37 20.9%
Jewish 1 4% 0 --
Other . 64 22.7% 52 29.4%
None 45 16.0% 19 10.7%
Missing 2 7% 2 1.1%

The students were asked if their religious background influenced their decision-
making. In Table 18 the distribution of responses is presented. The majority of students

believed that their religious background influences the decisions they make.

Table 18. Students Believing their Religious Background Influences their Decision-

making
Boys Percent Girls Percent
Yes 177 - 62.8% 124 70.1%
No 101 35.8% 51 28.8%
Missing -4 1.4% 2 1.1%

‘When asked about the importance of private prayer, about 64 % of boys and 75%
of girls indicated that private prayer is soméwhat or very important to them. The full

distribution of responses to the question is charted in Table 19.
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Table 19. Students Believing Private Prayer is Important

Boys Percent Girls' - Percent
Very important 71 25.2% 60 - - 33.9%
Somewhat important 109~ 38.7% 73 - 412%
Not important 97 34.4% 43 24.3%

Missing 4 1.4% 1 6%

In Table 20, the responses to a question about the appropn'aténess.of private

prayer in school activities are presented.

Table 20. Respondents Believjng Prayer Should Be Allowed at Various School Activities

: Boys Percent Girls . Percent
School assemblies 128 45.4% 100 - 56.5%
Graduation exercises 166 58.9% . 138 78.0%
Sports events 184 65.2% 119 - . 67.2%

Regarding prayer in public schools 45.4% of boys and 56.5% of g1rls believe that :
students should be allowed to pray at school assemblies; 58.9% and 78.0 % of boys and
girls believe students should be allowed to pray at graduation exercises; 65.2% of boys
and 67.2% of girls think prayer should be allowed at sports events.

Tables 21a through 21e report involvement in various church and religious

activities.

Table 21a. Frequency of Participation in Bible Studies

Boys Percent Girls Percent
Daily 12 C 43% 7 4.0%
Weekly , 87 30.9% .53 - 29.9%
Bi-weekly 6 2.1% 15 . 8.5%
Monthly 9 3.2% 12 6.8% .
Never 163 57.8% 89 . " 50.3%

Missing 5 1.8% 1 - 6%
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Table 21b. Males and their Parents/Primary Caregivers’ Involvement in Church

94

Though 57.8% and 50.3% of boys and girls did not participate in Bible studies,

30.9% and 29.9% attended weekly. Smaller numbers attended Bible studies bi-weekly or |

Activities :
Father/ Mother/
male female
caregiver Percent caregiver Percent Boys  Percent
Education Prog. 85 30.1% 137 48.6% 145 51.4%
i Charitable Prog. 105 37.2% 136 48.2% 130 46.1%
Social Programs - 107 37.9% 138 48.9% 155 55.0%
Table 21c. Females and their Parents/Primary Caregivers Involvement in Church
Activities
Father/ Mother/
male female
caregiver Percent caregiver  Percent Girls Percent
"Education Prog. 57 32.2% 84 47.5% 110 62.1%
Charitable Prog. 70 39.9% 97 54.8% 102 57.6%
Social Prog. 83 46.9% 109 61.6% 114 64.4%

Table 21d. Hours Spent in Church-related Activities in the Past Month as Reported by

Boys
" Father/ Mother/
male female
caregiver Percent caregiver  Percent Boys Percent
None ' 123 43.6% 101 35.8% 116 41.1%
1-4 hrs. 83 29.4% 87 30.9% 89 31.6%
5-8 hrs. .37 13.1% 48 17.0% 36 12.8%
9-12 hrs. 11 3.9% 13 4.6% 14 5.0%
13-16 hrs. 19 6.7% 28 9.9% 22 7.8%
Missing 9 3.2% 5 - 1.8% 5 1.8%
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Table 21e. Hours Spent in Church-related Activities in the Past Month as Reported by

Girls
’ Father/ Mother/
male female
caregiver Percent caregiver  Percent Girls  Percent, '

None 77 43.5% 63  35.6% 55 31.1%
1-4 hrs. 55 31.1% 60 33.9% 64 36.2%
5-8hrs. 28 15.8% - 31 17.5% 33 18.6%
9-12 hrs. 6 3.4% 9 5.1% 12 6.8%
13-16 hrs. 6 3.4% - 10 5.6% 9 5.1%
Missing 5 2.8% 4 2.3% -4 2.3%

Respondents indicated that 41.1% of the young men, 43.6% of their fathers/male
caregivers, and 35.8% of their mothers/female éarégivers are not involved in the
educational, charitable nor social progréms of the church. Of the girls, approximately-
31.1 indicated that they were not involved in church educational, charitab.le or social
programs; and reported that neither are 43.5 % of their fathers/primar}; caregivers nor
35.6% of their mothers/primary female caregivers were involved.

To explore the relationships between parent/caregivérs and students’ levels of
involvement in church activities, correlation coefficients were calculated-between
reported church related activities for students aﬁd parents. Tables 22a and 22b details the
results. While all correlations were moderate to high and statistically sigﬁiﬁcantly at the

.01 level, those between boys and their fathers/male caregi\.iers’ and girls and their

mothers/female caregivers were highest within each group being .74 and .64 respectively.
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Table 22a. Correlations between Hours Spent in Church-related Actlvmes by Boys and
their Parents/Primary Careglvers

Hours involved in ~ Hours involved in Hours involved in

church related church related . church related
activities by father  activities by mother activities by Boys.
or male caregiver. or female caregiver.
Hours involved in - C
church related 1.00 79 ' 74
activities by father o '
or male caregiver.
Hours involved in , »
church related 1.00 A .67
activities by mother ,
or female caregiver. 1.00

Hours invo}ved in
church related
activities by boys.

Al] correlations listed are statistically significant at the 0.01 level (2 tailed).

Table 22b. Correlations between Hours Spent in Church-related Activities by Girls and
their Parents/Primary Caregivers

. Hours involved in Hours involved in Hours involved n

church related church related church related
activities by father  activities by mother activities by girls.
or male caregiver. or female caregiver.

Hours involved in - ‘
church related 1.00 .56 ' 52
activities by father ‘

or male caregiver.

Hours involved in . ,

- church related 1.00 ' 64

activities by mother .
or female caregiver. - 1.00

Hours involved in
church related
activities by girls.

All correlations listed are statistically significant at the 0.01 level (2 tailed).
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5. What were the relationships between parental/primary caregiver(s)’ structured

community volunteer activities and young adults’ involvement in such activities?

Employment

The reported employment characteﬁstics; of the students are presented in Tablés
23a— 23d. Respectively 68.4% and 71% of the sampled boys and girls reported being
-employed for Wag'e.;,. Given the large number of respondents who came from small towns
and rural areas and the natlllre of Montana’s rural economy, it is not surprising that 27.7 %
of boys and 13.0 % of gir_ls reported being employed in agricultural related jobs. While
13.1% of boys and 15.8% of girls Wer.e' self-employed, 10.3% of boys and 11.9% of girls
held positions relating to their future vocational/career aspirations. In describing their
jobs, 21.6% of boys and 18.1% of girls thought them challenging, while16.7% of boys

and 9.6% of girls saw them as boring.

Table 23a. Youth Employed for Wages

Boys Pércent Girls Percent
Employed 193 68.4% 127 71.8%
Not Employed 83 29.4% 47 26.6%
Missing : 6 2.1% 3 1.7%

Table 23b. Types of Paid Employment.

. . Boys Percent Girls Percent
Agricultural 78 27.7% 23 13.0%
Food service 52 18.4% 47 26.6%
Self employment 37 : 13.1% 28 15.8%
Sales 22 7.8% 17 9.6%
Job related to future 29 - 10.3% 21 11.9%

vocation/career ‘
Missing . 64 22.7% 4] 23.2%
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Table 23c. Students’ Descriptions of their Jobs

Boys Percent Girls Percént
Challenging - 61 . 21.6% 32 18.1%
Boring 47 16.7% 17 9.6%
Satisfying : 97 34.4% 80 45.2%
Missing 77 27.3% 48 27.1%

Table 23d: Hours Employed a Week during the School Year.

Boys Percent . Girls Percent
1-4 hours - 36 12.8% 34 19.2%.
5-8 hours 19 L 6.7% 24 13.6%
9-12 hours 27 9.6% 21 11.9%
13-16 hours 16 5.7% 15 8.5%
17-20 hours 104 36.9% 38 21.5%
Missing 80 - 28.4% 45 25.4%

As reported in Table 23d, the largest percentage of respondents, 36.9% of boys
and 21.5% of girls, worked between 17 and 20 hours a week during the school year.
Additionally, 70.9% of boys and 81.4% of girls indicated that they were saving some of -

earnings for college.

Leisure and Recreation

The type and number of hours per week students reported spending on leisure and
recreation activities are presented in Tables 24a and 24b. At the end of the school year
~(May), 79.4% of male and 66.7% of female respondents were engaged 1n leisure sports;
42.2% of boys and 56.5% of girls pérticipated in church youth groups; 23.8% a;nd 26% of
the young men and women were engaged in non-church related grpups; 'and'»27.7% and
38.4% were involved in music, art and drama lessons, and community pe_rfbrmances. For

May 2002, 23.0% of boys and 21.5% of girls reported spending frdm 1to 4 hours
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_participating in community leisure and recreational activities; 29.8% and 31.6% of the

young men and women spent 5 to 8 hours; 17.7% and 18.1 % were involved for 9 to 12

hours; and 8.9% and 10.2% spent 13 to 16 hours.

Table 24a. Involvement in Community Leisure and Recreation Activities for the Past

Month
Boys Percent Girls Percent
"Sports 224 79.4% 118 66.7%
Church-related youth group 119 42.2% 100 - 56.5%
Non-church related youth group 67 23.8% . 46 26. 0%
Talent lessons & performances 78 27.7% 68 38.4%

(including music, drama, art)

Table 24b. Hours Spent in Community Leisure and Recreational Activities in the Past

Month
Boys Percent Girls Percent
1-4 hours 65 23.0% 38 21.5%
5-8 hours 84 29.8% 56 . 31.6%
9-12 hours 50 17.7% 32 18.1%
13-16 hours 25 8.9% 18 10.2%
17-20 hours 38 13.5% 21 11.9%
Missing 20 7.1% 12 6.8%

Structured Volunteer Activities

Tables 25a - 25d include responses to questions relating to involvement in
structured community service activities. The data are presented by the gender of the

respondents.
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Table 25a. Involvement in Structured Community Service Activities as Reported by Boys

" Father/ ' Mother/

male female
caregiver Percent caregiver - Percent  Boys Percent.
Involved 95 33.7% 112 39.7% 171 60.6%
Not involved 180 63.8% 166 58.9% . 107 37.9%
Missing 7 2.5% 4 1.4% 4 1.4%

Table 25b. Involvement in Structured Community Service Activities as Reported by Girls

Father/ Mother/

male female
caregiver Percent caregiver  Percent Girls Percent
Involved 75 42.4% 96 54.2% 135 76.3%
Not involved 98 55.4% 80 45.2% - 40 22.6%
Missing 4 2.3% 1 .6% 2 - 1.1%

Table 25¢c. Hours Spent in the Past Month in Structured Community Service Activities as

Reported by Boys
Father/ Mother/
male female '
caregiver Percent caregiver  Percent Boys  Percent
None 152 53.9% 140 49.6% 92 °  32.6%
1-4 hrs. 75 26.6% 92  32.6% 98 34.8%
5-8 hrs. 24 8.5% 29 10.3% 53 18.8%
9-12 hrs. 7 2.5% 11 3.9% 16 - 5.7%
13-16 hrs. 13 4.6% 5 1.8% 17 6.0%

Missing 11 3.9% 5 18% 6 = 21%
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Table 25d. Hours Spent in the Past Month in Structured Community Service Activities as

Reported by Girls
Father/ Mother/
male female : -
caregiver = Percent caregiver  Percent Girls Percent
None 100 56.5% 74 41.8% 43 . 243%
1-4 hrs. 51 28.8% 61 34.5% 68 38.4% .
5-8 hrs. 11 6.2% 22 12.4% 39 - 22.0%
9-12 hrs. 6 3.4% 11 6.2% 15 . 8.5%
13-16 hrs. 4 2.3% 7 4.0% 11 6.2%
Missing 5 2.8% 2 1.1% 1 6%

Participation in structured community service activities reported by boys .shows
60% of boys, 33.7% of their fathers/male 'ca:regivers, and 39.7% of theif 'mothers/femalé
caregivers were involved. Girls indicated that 76.3 % of girls, 42.4% of their
fathers/male caregivers, and 54.2% of their mothers/female caregivers were invgﬂlved. '
Given their greater inclination to become involved in community service, it is
unsurprising that girls also repoﬁed spending more hours in such activities than boys.
Still, the largest share of both sexes devoted between one and eight hours: 60.4% of girls
and 53.6% of boys. Both boys and girls indicated their mothers/female caregivers spent
more time in structured commﬁnity service than their fathers/male caregivers. While
around 45% of mothers/female caregivers devoted one to eight hour§ (42.9% for boys
and 46.9% for girls), only 35% of fafhers/male caregivers did the same. |

To explore the relationships between parent/caregivers aﬁd students; le\(els of
involvement in community service activities, correlation coefficients were c:alculated
‘between réported involvement of each of pareﬁts/caregivers and studénts. In ’Iéble‘s 26a'

and 26b, the resulting correlation coefficients are presented. While all correlations are
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statistically significant at the .01 level, they are relatively low and indicate little practical

importance.

Table 26a. Correlations between Boys and Parents/Primary Caregivers’ Involvement in
Structured Community Service

Involvement of Involvementof = Involvement of
father or male- mother or female Boys in community
caregiver in caregiver in service.

community service. community service.

Involvement of

father/male 1.00 : .63 37
caregiver in '

community service.

Involvement of .

mother/female 1.00 41
caregiver in '

community service.

Involvement of

Boys in community : 1.00
service. ‘

All correlations listed in this table are statistically significant at the 0.01 level (2 tailed).

Table 26b. Correlations between Girls and Parents/Primary Caregivers’ Involvement in
Structured Community Service

Involvement of Involvement of Involvement of
father or male mother or female Girls in community
caregiver in caregiver in service.

community service. community service.

Involvement of

father/male 1.00 .49 23
caregiver in

community service.

Involvement of

mother/female : 1.00 .38
caregiver in

community service.

Involvement of

Girls in community _ 1.00
service.
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All correlations listed in this table are statistically significant at the 0.01 level (2 tailed).

6. What were the sources that young adults reported as related to their knowledge of
political issues and trends that research has shown to lead to political

socialization?

Media as a Political Sc;cializer

Table 27 charts data relating various medium students use to gather information
about government. When asked about how they learned about national, state, and local
government, students responded that their primary news sources were in the order of
importance: school discussions, national television news, lqcal newscasts, local |
newspapers, and radio. Of lesser importance were the Internet, national newsAmagazi‘nes,
and home discussions.

Table 27. Means of Gathering Information about National, State and Local Govemnment

Boys Percent Girls
Percent
National TV news programs 224 79.4% 137 77.4%
National news magazines 144 51.1% 80 45.2%
Local TV news programs 191 67.7% 135 76.3%
Local newspapers 208 73.8% - 146 - 82.5%
Radio . 181 64.2% 140 - 79.1%
Internet 194 68.8% 110 O 62.1%
Discussions at home 157 - 55.7% 104 58.8%

Discussions in school 226 80.1% 154 87.0%

7. What were the relationships between parental/primary caregiver(s)” political

particfpation and the young adults’ involvement in politics or polit{cal affiliation?
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~Political Participation

In Tables 28a and 28b responseé to questions concerning political identification
are presentéd by gender and parent/caregiver. In addition, cross tabulations of political
identification by gender and parent/care giver are reported (Tables 28c — 28f). As for
party affiliation, 36.9% and 34.5% of young men and women embraced the Republican
Party Similar percentages of Republicans were reported for fathers/male caregivers and
mothers/female caregivers. A smaller number of young men, women and parents/
caregivers identified with the Democrétic Party. About a third of boys and girls claim no
party affiliation for themselves or parents/caregivers. Only 8.2% and 12.4% of boys and
girls identified themselves as independent. Fewer than 5% of parents/caregivers were

reported as independents.

Table 28a. Political Identifications Reported by Boys

Father/ . Mother/
~ male female .
caregiver Percent caregiver  Percent Boys  Percent

Don’t know 86 30.5% 87 30.9% 93 33.0%
Republican 118 41.8% - 114 40.4% 104 36.9%
Democrat 52 18.4% 60 21.3% 43 15.2%
Independent ‘ 13 4.6% 13 4.6% 23 8.2%
Other '3 1.1% 2 7% 13 4.6%
Missing 10 3.5% 6 2.1% 6 2.1%

Table 28b. Political Identifications Reported by Girls

Father/ Mother/

male female
caregiver Percent caregiver  Percent Boys Percent
Don’t know 68 38.4% 60 33.9% - 60 33.9%
Republican 70 39.5% 72 40.7% 61 34.5%
Democrat 27 15.3% 34 19.2% 30 16.9%

Independent 7 4.0% 8 4.5% 22 12.4%
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Table 28b (Cont’d)

Other 2 1.1% 2 L1% -~ 3 1.7%
Missing 3 1.7% 1 6% 1 . .6%

Table 28c. Cross Tabulations for the Reported Political Identifications of Boys and their
Fathers/Male Caregivers

Reported political identifications of Boys

Fathers/male caregivers’ Don’t Republican Democrat -Independent Other
political identification know _ ' :
Don’t know/ Frequency 66 9 - 6 3 1
Percentage within Boys 73.3% 8.7% 14% 13.6% 7.7%
Republican/ Frequency 7 91 6 -9 5
Percentage within Boys 7.8% 88.3% 14% 40.9% 38.5%
Democrat/ Frequency 14 2 30 4 2
Percentage within Boys 15.6% 4.9% 69.8% 18.2% 15.4%
Independent/ Frequency 3 1 1 . . 6 2
Percentage within Boys 3.3% 1% 23% - 273% 15.4%
Other/ Frequency : - - - : - 3
Percentage within Boys - - - - - 23.1%
Total (n=271) 90 103 43 22 13
100% 100% 100% 100% 100%
Table 28d. Cross Tabulations for the Reported Political Identifications of Girls and their
Fathers/Male Caregivers
Reported political identifications of girls
Fathers/male caregivers’ Don’t Repubiican Democrat Independent Other
political identification “know
Don’t know/ Frequency 47 - 8 5 -8 -
Percentage within Boys 78.3% 13.3% 17.2 36.4% -
Republican/ Frequency 11 47 8 ' 3 1
Percentage within Boys 18.3% 78.3% 27.6% . 13.6% 33.3%
Democrat/ Frequency 2 5 16 3 ‘ 1
Percentage within Boys 3.3% 8.3% 55.2% 13.6% 33.3%
Independent/ Frequency - - - - 7 -
Percentage within Boys - - - 31.8% -
Other/ Frequency - - - 1 1
Percentage within Boys - - - 4.5 33.3%
Total (n=174) 60 60 .29 22 3

100% 100% 100% 100% 100%
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Table 28e. Cross Tabulations for the Reported Political Identifications of Boys and their
Mothers/Female Caregivers

Reported political identifications of Boys

Mothers/female Don’t Republican Democrat Independent Other
caregivers’ political know - .
identification - :
Don’t know/ Frequency 66 11 6 3 -
Percentage within Boys  71.7% 10.6% 14% 13% -
Republican/ Frequency 11 85 5 7 .6
Percentage within Boys 12% 81.7% 11.6% 30.4% 46.2%
Democrat/ Frequency 13 5 31 9 2
Percentage within Boys 14.1% 4.8% 72.1% 39.1% 15.4%
Independent/ Frequency 2 3 1 4 2
Percentage within Boys 2.2% 2.9% 2.3% 17.4% 23.1%
Other/ Frequency - - .- - 2
Percentage within Boys - - - - 15.4%
Total (n=275) 92 104 43 23 13
' 100% - 100% 100% 100% 100%

Table 28f. Cross Tabulations for the Reported Political Identifications of Girls and thejr
- Mothers/Female Caregivers

Reported political identifications of girls

Mothers/female Don’t  Republican Democrat Independent Other

caregivers’ political know

identification

Don’t know/ Frequency 44 6 3 7 -
Percentage within Boys 73.3% 9.8% 10% 31.8% -

Republican/ Frequency 12 52 3 4 1
Percentage within Boys 20% 85.2% 10% 182% 33.3%

Democrat/ Frequency 4 3 23 3 1
Percentage within Boys 6.7% 4.9% 76.7% . 13.6% 3.33%

Independent/ Frequency - - - 8 1
Percentage within Boys - ' - - 364% -

Other/ Frequency - - 1 - 1
Percentage within Boys - - 3.3% - 33.3%

Total (n=176) 60 61 30 22 3

100% - 100% 100% 100% 100%
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The results of the Crosstabs indicate that overall, 72.3% of boys and 67.8% ;)f
girls reported having t\he same political identiﬁcationé as their fathers/male caregivers
and 68.4% of boys and 72.7% of girls reported having the same political identifications
as their mothers/female caregivers. Accordingly, boys were slightly more likely to ha\;e
the same party affiliations as their fathers/male caregivers than their mothers/female
caregivers and conversely girls were slightly more likely to have the same party
affiliations as their mothers/ferﬁale caregivers than their fathers/male caregivers.

In Tables 29a-29d, the reported political participation of respondeﬂts and their
parents/caregivers is presented. Fewer than 20% of boys, girls, Aand their
parents/caregivers served on a school board. Though 28.0% of boys and 41.2% of girls
won an electivé office, less than 20% of their parents/caregivers did so, 16.3% of boys,
26.6% of girls, and sligﬁtly smaller percentages of parents/caregivers helped a political
candidate. Fewer than 15% of the girls, boys, and parents/ caregivers received a political

appointment.

Table 29a. Political Participation in the Past Year as Reported by Boys

Father/ Mother/
male female
caregiver Percent caregiver Percent Boys Percent

Served on a 50 17.7% 35 12.4% 26 9.2%
school board. :
Won elective 37 13.1% 22 7.8% 79 28.0%
office. :
Helped political - 48  17.0% 47  16.7% 46  16.3%
candidate. '
Received politi- 16 5.7% 15 5.3% 28 9.9%

* cal appointment




108

Table 29b. Political Participation in the Past Year as Reporfed by Girls

Father/ Mother/
male female _
caregiver Percent caregiver Percent Girls Percent
Served on a 27 15.5% 20 11.3% 20 11.3%
school board.
Won elective 35 19.8% 25 14.1% 73 41.2%
office.
Helped political 32 18.1% 29 164% 47 26.6%
candidate. o
Received politi- 21 11.9% 17 9.6% 23 13.0%

cal appointment

Table 29¢. Hours Spent Participating in Politics in the Past Month as Reported by Boys

Father/ Mother/
male female
caregiver Percent caregiver Percent =~ Boys Percent
None 200 70.9% 214 75.9% 192 68.1% .

1-4 hrs. 45 16.0% 38 13.5% 45 16.0%
5-8 hrs. 7 2.5% 9 3.2% 20 7.1%
9-12 hrs. 6 2.1% 6 2.1% 3 . 11%
.13-16 hrs. 11 3.9% 8 2.8% 16 57%
Missing 13 4.6% 7 2.5% 6 2.1%

Table 29d. Hours Spent Participating in Politics in the

1

Past Month as Reported by Girls

None
1-4 hrs.

- 5-8 hrs.
9-12 hrs.
13-16 hrs.
Missing

Father/

male
caregiver _

121

33

7

3
8
5

Mother/
female :

Percent__ caregiver_  Percent _ Girls__ Percent _
68.4% 126 71.2% 100 56.5%
18.6% 30 16.9% 44 24.9%

4.0% 11 6.2% 14 7.9%
1.7% 6 3.4% 7 4.0%
4.5% 1 6% -8 4.5%
2.8% 3 1.7% - - 4 2.3%

A small percentage of respondents participated in the political sphere. 16.0% of .

boys and.24.9% of the girls contributed 1 to 4 hours over the previous month. Only
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13.9% of boys and 16.4% of girls gave more than four hours, Involvement rates might
have been higher if the survey had been administered in a September or October prior to
‘an election. |
8. What were the perceptions and beliefs of young adults’ about abortion,
pornography, and the definition of a family as related to traditional Christian

" mores?

Selected Issues Related to Political Socialization

In the Tables 30a - 30f, the responses to questions related to current social issues
~ that have been shown to impact political socialization are presented. These issues
include deﬁniﬁon of family, same sex marriage, abortion, and censorship.

Respondents were asked to identify the deﬁnition of family that used by the US
Census Bureau. Factually, the Bureau defines a family as two or more people living
together connected by blood, marriage or adoption. While a majority of boys (61 .3%)
and girls (65.6%) identified the correct deﬁm’tion, 38.7% and 34.4% of boys and girls
respectively did not (Tablé 30).

Table 30a. Which Definition of Family is Used by the U.S. Bureau of Census?
A. Two or more people living together connected by blood, marriage or adoption

B. A group of people living together in the same household
C. Unmarried partner household both male partners or both female partners

Boys Percent Girls Percent
Definition A 173 61.3% 116 65.5%
DefinitionB - 93 33.0% 56 31.6%
Definition C 7 2.5% 2 1.1%

Missing 9 3.2% 3 1.7%
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Although 30.9% of boys and 36.2% of girls indicated that same-sex partners should be
allowed to marry, 50.4% of boys and 33.3% of girls disagreed. Those undecided |

accounted for 15.6% of boys and 29.4% of girls.

Table 30b. Opinions Regarding Same-sex Marriage

Boys , Percent Girls Percent
Agreeing 87 30.9% . 64 36.2%
Undecided 44 15.6% 52 29.4%
Disagreeing 142 50.4% 59 33.3%
Missing 9 3.2% 2 , 1.1%

For boys, 38.3% considered themselves as pro-choice and 36.2 % pro-life, whiie
' 23.0% were undecided. For girls, 34.5% considered themselves pro—-choice, 45.8%‘were
pro-life, and 16.4% were undecided. In regards to Internet blocking, 54.6% of boys aﬁd
75.7% of girls that filter “materials harmful to minors” was acceptéble. | While 25.9% of
boys and 7.9% of girls disagreed, 16.0% of Boys and 13.6% of Girls were undecided.
While 60.6% of Boys and 42-.9% of giﬂs agreed art must be free from censorship; 14.2%
of boys and 15.8 % -of girls disagreed and 22.0% of boys and 36.2% of girls were .

undecided.

Table 30c. Students Believing Human Life Begins at Conception

Boys Percent Girls Percent
Agreeing 132 46.8% 98 . 55.4%
Undecided 60 21.3% 41 ©232%
Disagreeing 81 28.7% 33 18.6%

Missing | 9 3.2% 5 - 2.8%
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Table 30d. Views on A‘bortion

Boys Percent Girls Percent
Pro-choice 108 38.3% 61 34.5%
Pro-life : 105 36.2% 81 45.8%
Undecided 65 23.0% 29 16.4%
Missing 7 2.5% 6  3.4%

“Table 30e. Students Believing Internet Blocking to. Fllter Matenals Harmful to Mlnors
' Should Be Used in Public Libraries

 Boys Percent Girls Percent
Agreeing 145 54.6% 134 75.7%
Undecided 45 16.0% 24 13.6%
Disagreeing 73 25.9% 14 7.9%

Missing o 10 3.5% 5 2.8%

Table 30f. Students Believing Art Must Be Free from Censorship

Boys Percent ' Girls Percent
Agreeing mn 60.6% 76 42.9%
Undecided 62 22.0% 64 36.2%
Disagreeing 40 14.2% 28 15.8%
Missing 9 3.2% 9 5.1%

Corrglation coefficients were calculated by gender between time spent in church
activities and views on same-sex marriage, abortion, and Internet blocking. The
relationships between students’ reported levels of church invqlvement and tﬁeir reported
views on same-sex marriage, abortion, and Internet-blocking are weak or noﬂ-éxistent.
'Correlations of -.322 and -.233 were found between boys and girls’ levels of church
activity and views on when human life begins. While a correlation of .233 exists

between the boys’ views on same-sex marriage and their levels of church involvement,
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no significant correlation was found for girls. A similar split was found in regard to

church involvement and Internet-blocking in public libraries.

Table 31. Correlations between Students’ Time Spent in Church Activities and their
Views on Same-sex marriage, Abortion, and Internet Blocking'

Hours spentin  Significance Hours spentin  Significance
church activities (two-tail)  church activities  (two-tail)
reported by boys reported by girls

Agreeing same-sex :

couples should be 223% .00 118 124
allowed to marry '

Agreeing life

begins at -.322% .00 -.233% .002
conception

Agreeing Internet-

blocking should be -177% .004 -.035 .651
used at public '

libraries.

*Indicates a significant correlation.

Summw of Findings

Sixty-one percent of the young men attending Montana Boys’ State and 39% of

the young women attending Montana Girls’ State filled out to the questionnaire. Seventy

one percent of male students and 83% of female students maintained a high-school GPA

of 3.50 to 4.00. A large majority of boys and girls lived with both parents. Their race

was overwhelmingly White. Some 48% of boys and 58% of the girls lived in rural areas;

the second largest group.of boys (21%) and girls (18%) was from hometowns with

populations over 50,000. The third largest group of boys (17%) and girls(14%) had

hometowns with populations of 5,000 to 10,000. Less than 15% of boys and girls were

from populations between 10,001 and 50,000.
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Student reported data suggests a large majority of both sets of p_argnts/cafegivers
have high-school diplomas. Approximately 25% of the boys’ parent‘s/prirriary. carégiyers
and 30% of girls’ parents/caregivers coﬁpleted some college work. Twenty seven _‘
percent of the fathers/male caregivers‘ for bot'h boys and girls earned a Bachelor’s deg-ree,
while 35% of mothers/female caregivers for both boys and girls earned éBachelor’s
degree. Less than 20% of parents/caregivers possess a Master’s Degree and less than |

10% have professional degrees.

Reciprocity

Reciprocal chores at home represent responsibilities that are paﬁ of the give and
take of everyday of family life. Although some tasks may traditionaily be consid'ere_d
“male or female specific, student responses suggest boys and girls perform simﬂar tasks

and were not limited by gender stereotypes.

Extra-Curricular School Activities

Sixteen extracurricular activities are sanctioned by the Montana State Board of
Education for high-school students. The top four activities chosen by boys are: football
(54%), track (47%), basketball (44%), and band (38%). Vol'lfeyball' (50%), basketball
(45%), chorus (43%), and band (42%) were most commonly cited by girls. Flfry perc'enf

of boys and giils 'spent 16 to 19 hours a week participating in such activities.

School Projects and Programs

A hi gher percentage of girls were involved in the five listed school programs and

projects. Seventy percent of boys and 81 % of girls were involved in the honors program
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and 44% of the boys and 53% of girls participated in student government. While 37% of
boys and 19% of girls spent only 1-4 hours a weekl doing homework, roughly 3O%Iof
respondents spent 5 to 8 hours, 16 % of boys and 26% of girls spent 9-12 hours, and 16%

of boys and 26% of girls spent 13 to 20 hours.

School Computer Usage

Ninety six percent of boys and 97% of girls have access to a computer at home.
Doing homework, searching for information, and playing games were the principal uses
for computers. While 61% of boys and 50% of girls shop using computers, roughly half

of young men and women participate in online chat rooms.

Religious Affiliation

The sample included many Catholics (35% Qf boys and 38% of girls) and
Protestants (26% of boys and 21% of girls). While 23% of boys and 29% of girls
claimed a religion other than Catholicism or Protestantism, 16% of boys and 11% of girls
indicated that they were non-religious. Correlations between the hours spent in church-
related activities by each set of parents/caregivers were moderate to high. Those between
boys and théir fathers/male caregivers and girls and their mothers/female caregivers were
highest within each group. Participants appear to be more strongly invested in church

programs than in politics.

Employment

As many young men and women are from rural areas, it is not surprising that 28%

of boys and 13% of girls were employed in agricultural-type work. A large percentage of
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the other respondents were part of the labor force. Ten pércent of boyé and 12 % of girls
believed their employment was specifically geared to their future chosen

occupations/vocations.

Media as a Political Socializer

The new electronic medié is a powerful means for politically sdcialjzirig youth for
democratic citizenship. Boys listed the forums they use to gather informatiqn about
local, state and national news about government in this order: sc;hool discﬁssions, |
national news brégrams, logal newspapers, Internet; local television news programs,
radio, discussions at home, and national news magazines. Medium used by the girls were
listed in this order: school djscussions, local newspapers, radio, national tele.\Iisjon news
" programs, local television news programs, discussion at home, and national new;s
magazines. For these students, it appears that school discussions are the most influential
source of learning about political issues. Second to school discussions is the fnedia of

local print, radio, and television.-

Leisure and Recreation

Some 25% of the youth were members of non-church related youth groups and
28% of boys and 38% of girls were involved in talent lessons and performances..
Forming organizational and communication skills, playing by the rules and making o

commitments are skills that can be carried over to political activity in adulthood.
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' _S;[ructured Volunteer Activity
| Volunteer activities provide networks, through which individuals can be recruited
to political lilfe, and present opportunities iﬁ nonpolitical situations to learn, maintain or
improve skills that can be t.ransferred to the political realm. The cc‘n"relation between the |
students’ involvement in structufed community service and that of theirl
.parents/careéivers, are statistically weak to moderate. The relationships between
| nipthers/female caregivers and sampled youths’ ipvolvements are stronger th_an those

with father/male caregivers for both boys and girls..

Political Participation

| A small number of the sampled.boys_(14%) .and girls (2%) were old enough to
vote; other respondents will be eligible for full political participation in 2003 and 20‘04.
. The Repubﬁcan Party was the party of choice for about 40% the young men, theirl
fathers/male caregivers, and their mothers/female caregivers. Thirty five percent of girls,
40% of their fathers/male caregivers and 41% of their mothers/female caregivers
embraced the Republicans.- In contrast, 15% of young men as well as 18% and 21% of
their fathers/male caregivers, and mothers/female caregivers identified with the
‘Democratic Party and 17% of girls, 15% of their fathers/male caregivers, and 19% of
their mothers/female caregivers were reportedly Democrats. Roughly a third of
participants did not identify with a political party nor did they know the party of their
parents/caregivers. Boys were slightly more likely to have the samé party affiliations as

their fathers/male caregivers (72.3%) than their mothers/female caregivers (68.4%) and
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con\'/ersely girls were slightly more likely to have the same party afﬁliat'iori_s as their

mothers/female caregivers (72.7%) than their fathers/male caregivers ‘(6'7.‘8%‘):. :

Selected Issues Related to Political Socialization

The analysis of the data indicates that the parents/caregivers and their offs‘ﬁring
are involved in the educational, social and charitable organizations of th-e. éinirch. In the
analysis of the responses in this section, the statistical relationship b:etw'een the youths’
church involvement and the responses to questions aboutl abortion, pofnogrép‘hy and
same-sex marriage are week to non-significant. Considering the background of lthe youth .

in this study and their involvement in church activities, these results aré'SurpriSing;
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CHAPTER 5
CONCLUSIONS AND RECOMMENDATIONS
. Tntroduction

Political and civic competencies can be transferred to adolescents through a
dgmocratic heritége as well as contemboraneous political and non-political agents.
American families, schools and communities have been entrusted with séfekeeping thé
vé]ues, beliefé and actions of prior generatipns and serve as transmitters to future
‘generations. | |

Families are primary agents of political socialization for the adolescept. Schools .
also have a special responsibility for -democratizing each generation. “Schools fulﬁll’ the. -
cofnpetency' and.civi(': fespoﬁsibility through both formal and non formal education
beginning in the earliest years and continuing through the entire educational process”
(Branson, 1998, p. 7). Schools synthesize; inherited standards and traditions with
~ contemporary experiegces and events into a core :curriculum that ca'n draw students into.
“the political arena at the macro-level. “Involvement in high school extra curricular
activities is predicti{fe of several indicators of healthy adult development, including
active participation in the political process and other types of volunteer activitiés”

(Eccles, Barber, 1999, p.12).
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The problem addressed in this study is that many young people in the United
States are not being adequately prepared for the roles and responsibilities of adult
citizenship and political participation. Research has shown that trends of increased
disengagement have continued throughout the years. From elementary level into college
level, students appear to be less informed and concerned with politics and political |
paf_cicipation.

The purpose of this study was to describe the political socialization of a select
group of adolescents in transition to adulthood from self reported participation in family
reciprocity, school activities (academic and extracurricular), church, family context, and
community involvement. The contextual and environmental opportunities and
constraints afforded the pre-adult are examined in the light of political consequences in
adulthood.

The major contributions of political science theory and research have been in the
area of citizenship development. “It is now widely accepted that citizensh.ip is as much a
psychological developmental concept as it is a legal/philosophical one” {Reshon, 1990, p.
313). For this study, the psychological dimension of political socialization focuses on
cognitive, affective, and moral determinations of adolescents in transition to adulthood.
The sociological model considers the development of the political socialization trajectory
in the realms of family, school and community. As such, in this study, the
multidisciplinary constructs of human development, life-course transition and the tenets
of political socialization were examined to determine how these components are linked

with the importance of life-long learning of citizenship and leadership.
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A questionnaire was developed to answer the question: HQ‘W"were the members of
the 2001 Montana Boys and Giﬂ‘s’ State politically socialized in the politidal and ci\‘Iic ‘
structures as well as in “the non-political” crucibles of family, school and community?
Respondents were asked their opinions about the mo.ral/ethical dilemmas of abortion,
pornogréphy, and definition of family. Boys’ and Girls’ State parti.cipants‘ are chosen by
SCilOOl administrators, teachers, and counselors based on the student’s le,adlershipl |
activities in the school, character, scholarship, and integrity. As suéh, tﬁese students
reflect a profile of young adults who have achieved high levels of political chiéliZatiOn

for citizenship and leadership.

Findings and Conclusions

Parents’ education, political participation, volunteer and political driéntation‘, and
church involvement influence the intergenerational transfer of prerequisites for
-adolescents’ future commitment to the political proc;ess. In addition, J enpings, Stoker
and Bowers (1999) found that parents exert a high degree of influence on the children’s
political party identification. Correspondently, a large percentage of surveyed students
for the present study claimed the same party affiliation as thei_r parents/prima.ry‘
caregivers. Surprisingly however, nearly 47% of surveyed students ciaimed they “don"t
know,” are “independent”, or belong to an “other” political party in our two—paﬁy
system. Moreover, roughly a third of the boys and girls did not know their
parents/primary caregivers’ party affiliation. Independents or unrealized partisans may .

be at the foreclosure stage of identity formation because they have not explored,




examined or committed to a major party. Carmines,‘ Meclver and Stimson (1989) contend

' that individuals in this stage of their political development are politically unsophisticated

or pérhaps have inherited a partisanship at odds with their personal beliefs, and, may not -

be prepared for the roles expected of ’tﬁem in a democratized society. It can be concluded

therefore, that while nearly half of the -respondents reflected the séme political affiliations
. as their parents, the same number of young édults surveyed had not ~reached a level of
political maturation that one might have expected from this grdup of high achieving
students. |

Correlations between the hours spént in church activities by students and théir

,I pamnts/caregiyeré were moderate to hiéh. Those 'be_tweeﬁ boys and their fathers/rﬁale
caregivers and girls and their mofher/female caregivers were highest within each group.
The results of Meyer’s (1996) longitudinal study indicate that adult religiosity is
determined largely by parental religiosity, independent of human agency and life course
effects. Méyers found that even after ypung adul;ts moved from their parents’ home and v' _

established their own households, paré;’;al reiigiosity was of life long ﬁnportance. _
Jennings, Stoker and Bowers (1999) found that parents exerts a powerful influence on the
religious beliefs and practices of their children. The results of this present study tend to
reflect these findings. |

The questionnaire used in the present study was administered seven months after

the 2000 presidential election. Respoﬁses indicated that the young adults attending‘
' Montana Girls® and Boys® State did not appear to be well politicized. However,

Valentino and Sears (1997) believe that the period before a general election is a




.communicative intense period important for socializing youﬁg adults. Often, poorly
informed attitudes among young adults will change as political socialization gains are
made during the passage of time through the process of maturation and the on going
political socialization independent of political campaigns. These authors stressed the
+ importance of communication patterns within thé family in shaping the political make up
. of the child. .Mor—e than half of the young mén and women respondents reported that
discussions at horﬁe were an important means of gathering information about national,
state and local éovemments and it was this same percentage of young men and women
who reported political identifications with one of the major political parties. As such; it
appears that when discussions about political issues occur in the home, these young

adults tended to report political affiliation with one of the primary political parties.

Education of Parents .

The preponderance of the young adults parents/primary caregivers completed
high school. Around 30% of fathers/male caregivers and 35% of mothers/female
caregivers for all sampled students earned a Bachelor’s degree; less than 20% of both
sets of parents/pﬁmary caregivers hold a Master’s Degree and less than IO%Mhave
professional degrees. Results from Verba’s et. al. Civic Voluntarism Model show that
although there are many links from the family to the participatory factors, the key link is
education which provides an important initial condition in the brocess of resource
accumulation. The young adults in this study had parents/primary care givers w'ho in

general were well educated.
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Reciprocal expectétions for performing household chores for both sexes werc;,
largely equal. An overwhelming majority of the boys (97%) and girls (99%) helped at
home with the stereotypical female gendered tasks of cleaning, cooking and running
errands. Likewise, a large number of boys (95%) and surprisingly, a majority of the girls
(82%) also helped with the stereotypical male gendered tasks of home and car repair and
maintenance. Burns, Schlozman and Verba (2001) believed that what h;clﬁpens in the
home has consequences for participation in politics. The cultural progllressi'on of the
equalitarian distribution of sex stereotypical chores is demonstrated by research during
the past two decades, there appears to be a breakdown in gender-based typés of chores . '
and duties assumed by young adults in their homes. Consistent with tﬁeée research
findings there appears to have been no gender stereotypical division of labor ayﬁong the
sampled Montana Boys’ and Girls’ State members who reported equal cdnﬁ*ibution to

household tasks.

School

A significant finding of Verba, et. al. (1995) is the fact that school expériences
give youth the opportunity to practice democracy in high school government classes, and
other clubs and these activities are pathways to lifelong political participation. High
school activity illustrates the apprenticeship mechanisﬂl of socialization. Traitg relevant
to pitizenship and leadership can be learned in such activities as student government,
newspaper and yearbook production and in class office and honor programs. Tﬁe
organizational and qommunication skills and participatory acumen gainéd in the non-

political environment can be transferred to the political world. Youniss, McLellan and
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Yates (1997) also believe that school activity in the non-political arena can be transferred
to the political realm. They believe that team participation teaches coordination and
cooperation of talents to achieve collective results greater than individual achievement
and in the process benefits for the individual, the school and the larger community are

realized.

Extracurricular Activities

Equal sports opportunities for young women have increased dramatically since
Title IX was passed in 1974 in an effort to eliminate sexual discrimination in educational
institutions receiving federal aid. Title IX reflects the assumption tha‘; educational and
extra-curricular activities that are of value to one sex are of potentially eqﬁal value to
persons of the other sex. Mentaria parenls and their high-school daughters filed a
complaint in 1987 challenging the practices in Montana high-school athletic programs
that the plaintiffs maintained unlawfully favored male students. Allegations concerned
discrimination against girls in the scheduling of sport events, coaching, uniforms, use of
school band, pep rallies, locker room facilities, and access to trainers and transportation.
The parties agreed on minimum requirements and compliance measures for obtaining sex
equity in athletics in Montane. Compliance with Title IX is evident in the equal
opportunities now afforded Montana adolescents. The four activities most commonly
cited by the young men were football, track, basketball, and band. Girls preferred
volleyball, basketball, chorus and band. Political skills and democratic orientations
acquired in high school programs and extra-curricular activities often enlarge the

trajectory of political socialization by providing prerequisites for future involvement in
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the political arena. As such, the young adults in this study in general are participating at

high levels in activities that have been shown to contribute to their political socialization.

Religious Perspectives

Many churches offer programs where peers, parents, and- gr'enlndparentS interact.

Close to 60% of girls and 50% of boys involved themselves in church eduqationgl, social,
and charitable programs. Almost 40% of the fathers/male caregiveré of boys and girls
participated in church charitable and social programs while 30% of their fathers/male
caregivers were involved in church educational programs. Sixty-two percent of the girls’
mothers/female caregivers were involved in chﬁrch educational and charitable programs.

About 60% of the sampled young men and women reported the}-I were either

" Catholic or Protestant, less than 30% claimed they were other thap Catholic, Protestant or
Jewish, while 16% of boys and 10% of girls indicated they had no religious afﬁliati;)n.
The results of the present study seem to confirm earlier research that indicates affiliation
or traditional Christian beliefs are no longer strongly related to former political
structures. Results of DeHaan and Shulenberge’s (1997) study of 209 college students
were similar to the present study. They found the relationship between religious and
political identities both to each other and to the religious and political beliefs as marginal
or unrelated. They believed that as adolescents are reaching maturity, they become more
informed about political policies, issues and candidates and a;re ready to make a
commitment to achieving political and religious identity. The results c.)f the present study

~ seem to confirm earlier research that indicates that religious affiliation or traditional

Christian beliefs are no long strongly related to formal political structures. It can be
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co‘ncluded' that religious involvement and political convictions are less linked among
young adults than those found traditionally.

Itis ciear from the responses that many of tﬁe young adults attending Boys and
Girls State had religious affiliation and were active in church related activities. Sixty four
percent of boys and 75% of girls in the present study believed that pﬁvate prayer is
someWhat or very important to them. Roughly 30% of young men and young women
attended weekly Bible studies arid smaller groups of each sex attended biweekly or
monthly classes. When asked if students in public schools should be allowed to offer
prayer during special occasions such as school events, many students thought prayer
should be allowed in school assemblies (45.4% boys aqd 56.5% girls), at graduation
exercises (58.9% and 78%), at sports events (65.2% boys and '67% girls). Religion can
be a critical variable in the process of political socialization. Wald, Owen, and Hill -
(1990) assert church is an authoritative power influencing the formation of political
values. Sixty three percent of male and 70% of fernale respondents indicated their
religious background influences their decision-making.. These findings may indicate
personal conflicts for many.of the young adults surveyed in this study when their beliefs
and practices concerning private prayer are at odds with public law.

In conclusion, political participation can partly be transmitted from generation to
generation through parental religious involvement. That parents exert a powerful
influence on the religious involvement of their children is evident in this study. By their
own pafticipation in religious activities, parents play an important role in the
development of their offspring’s political conviction and development of faith maturity.

The results of this study indicate that parental influence in the development of political
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identity is strong. However, the responses of the young adults in this study indicate that
there is a “disconnect” between their own traditional reli gious conviction and political

identity.
Limitations

The sample for this study is purposeful; therefore, the results'of the study cannot
be generalized to other populations. The absence of longitudinal data beyond this .
snapshot makes it impossible to track the respondents’ sequencing steps in their political
socialization. Thus, it is impossible to determine if any of the values and Qrieﬁtatibﬁs

. internalized at Montana Boys and Girls’ State will be maintained during adulthood.

Recommendations for Further Study

The width of the research is sufficient for this study, but its depth could be
enhanced by replicating the study and adding more questions related to Beiiefs about
religious and moral beliefs. Generalizability could be established if the study were
repeated using a random sample in a different socio-political setting. Parents and youth
in this study were very active in church activities but there was little statistical
relationship between youth involvement in church and their views 6n abortioﬁ, same-sex
marriage, and Internet blocking.

When listening to the “music of the law,” a large percentage of the students were
neutral or agreed with political ideologies in conflict with their.stated religious beliefs.

“Research can be a means of raising consciousness to the critical challenges youth face

when moral and ethical education is inadequate. Adolescents make life-changing choices
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everyday. ‘They must be informed about current laws concerning the beginning of life,
abortion, pornography and same-sex marriages. Strategies need to be in‘;r‘oduced to
prepare young people to use their intelli gence,i moral guidelines and faith traditions when
making decisions about laws and policies that could affect their own future families.

The sampled adolescents claiming to be “independenf” or “don’t know” their
political identity may not be familiar with the difference between thé Dembcrétic and
Republican Parties. Young people should be encouraged to study the platforms of the
major parties to understand their values, beliefs, policies and promises. After exploring

and evaluating the material, they would be more prepared to commit themselves-and

achieve a political identity.
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