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Abstract:

The purpose of this study was to assess the music background and music achievement of 13-year-old
rural students in Southwestern Montana. Data for the rural Montana students were established through
utilization of selected music exercises found in the Second National Music Assessment component of
the National Assessment of Educational Progress (NAEP). Responses to the assessment exercises of
the Southwestern Montana students, expressed as percentages, were compared with responses of
13-year-old student's in the population sample drawn from the "Extreme Rural" type of community in
the "Western Region" of the United States. The population for the author's study consisted of all
13-year-olds attending designated elementary schools in a six county area in Southwestern Montana.
One, two, and three teacher K-8 schools were referred to as "Rural" while larger K-8 schools were
referred to as "Town Schools." Music in the "Rural" schools was taught primarily by the classroom
teacher while certified music specialists taught music in the "Town" schools.

The NAEP music assessment was designed to gather data concerning demographics, home
environment, in-school and outside of school activities, as well as cognitive and affective responses to
selected music exercises. The Montana assessment booklet was developed by the author utilizing
released exercises from the 1978-79 NAEP Music Assessment and was administered during the Fall of
1986. The null hypotheses were tested at the .05 level of significance as used by NAEP.

No significant difference in the cognitive and affective musical response patterns was found between
"Rural" students and "Town" students. Southwestern Montana students scored slightly higher in several
of the cognitive areas than did their NAEP western Extreme Rural counterparts. Most Southwestern
Montana "Rural" students received their classroom music instruction from an elementary education
teacher and did not have band and chorus available in their curriculum; however, "Rural" students
understood the sampled elements of music as well as their "Town" counterparts.
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ABSTRACT

The purpose of this study was to assess the music background and-
music achievement of 13-year-old rural students in Southwestern
Montana. Data for the rural Montana students were established through -
utilization of selected music exercises found in the Second National
Music Assessment component of the National Assessment of Educational
Progress (NAEP).. Responses to the assessment exercises of the
Southwestern Montana students, expressed as percentages, were compared
with responses of 13-year-old students in the. population sample drawn
from the "Extreme Rural" type of community in the "Western Region" of
the United States. The population for the author's study consisted of
all 13-year-olds attending designated elementary schools in a six
county area in Southwestern Montana. One, two, and three teacher K-8
schools were referred to as "Rural" while larger K-8 schools were
referred to as "Town Schools." Music in the "Rural" schools was taught
primarily by the classroom teacher while certified mus1c specialists
taught music in the "Town" schools.

The NAEP music assessment was designed to gather data concerning
demographics, home environment, in-school and outside of school
activities, as well as cognitive and affective responses to selected
music exercises. The Montana assessment booklet was developed by the
author utilizing released exercises from the 1978-79 NAEP Music
Assessment and was administered durlng the Fall of 1986. 'The null
hypotheses were tested at the: .05 level of significance as used by
NAEP. '

No significant difference in the cognitive and affective musical
response patterns was found between "Rural"” students and "Town"
students. Southwestern Montana students scored slightly higher in
several of the éognitive areas than did their NAEP Western Extreme
Rural counterparts. Most Southwestern Montana "Rural" students
received their classroom music instruction from an elementary education
teacher and did not have band and chorus available in their curriculum;
however, "Rural" students understood the sampled elements of music as
well as their "Town" counterparts.




CHAPTER 1
" THE PROBLEM

Introduction

The great Greek philosophers Socrates, Piato, and,Aristetle_
recognized the value that music contributee to the quality of life and
the education of citizens; therefore, the educatioh of the youhg men- of
Athens was not cemplete without extensive instruction in music (Lamm
99). john Edward.Ryor, former president of the National Education-_
Asseciation,.made this‘case for including the arts in hhe.natien's
education curriculum:

Quality education in its most fundamental sense cannot be
separated from the culture of a society. The guality of the
culture is expressed in its arts and its humanities. Those
who say they can be removed from the curriculum are calling
for the rape of education, for a return to "training" at the
expense of "learning.™ (Quinn 11). ’

In 1981 Gardener surveyed 161 small rural Montana schools to assess
the status of rural education in the state (18i21). His findings were
summarized as follows:

1. Due to lack of funds many schools have very poor
facilities.

2. Due to lack of funds several schools have books which are
out of date. ) i

3. Salaries for teachers in rural areas are minimal;
therefore, there are very few 1ncent1ves for teachers to
remain in the rural areas.

4. Due to lack of benefits for teachers in rural areas there
are very few male teachers. -

5. Over 50 percent of the teachers respondlng to the survey
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indicated that they had taken no college courses that
specifically prepared them for teaching in a rural
setting. ) :

6. Several of the small rural schools in Montana do not
comply with the state's minimum standards of accreditation
nor are they checked to see if they are in compliance.

7. The curriculum in the rural schools has not been
adequately developed to -fit the needs of the students.

8. Rural educators lack the expertise and the time to
effectively develop curriculum changes. (19-21)

One may be concerned about the guality of education in these very
small isolated rural schools. According to Tillman, there are four
conditions which hamper and/or impede but do not prevent the pursuit of
quality education for rural schools. They aré: "(1) isolation, (2)
sparsity, (3) smallness, and.(4) differentness" (22).

The rural teacher must be prepared to teach all subjects as well as
perform the job of principal and janitor. Montana's Governor Ted
Schwinden stated the following view concerning the rural teacher:

The backbone of our rural schools is the quality of our
rural school teachers; teachers equipped to do more than
teach. Teacher quality is critically important in rural areas
because rural students are exposed to fewer teachers than
 students in urban schools. A rural teacher must bring the
outside world to his or her students - to inspire curiosity

among students and to expand their educational horizons far
beyond the classroom walls. (5) '

Concern regarding specific training for rural teachers was raised

in 1977 by Dunne when she pointed out:

Teacher training programs have paid equally little
attention to the needs of teachers in small rural schools.
Although the literature is full of moaning about the poor
quality of rural teachers, little systematic effort has been
made to recruit the best people for rural schools, and even
less effort has been made to train them properly. (100)

In 1983, Guenther and Weible addressed tEe need for better teacher

preparation in rural schools. The purpose of the article was to providé




3

an overview of rural education. They concluded their article by saying:

The purpose of this article has been to advance the need
for specific preparation and training of teachers for rural
schools. . . . To alleviate the obvious neglect of rural
schools, it will take creative ideas, alternatives, and
collective actions of those individuals and special interest
groups concerned about this injustice. (61)

Statement of the Problem

The purpose of this study was to assess the music background and music
achievement of thirteen-year-old rural students in Southwestern Montana.
Data for the Southwestern Montana students were established through

utilization of selected music exercises found in the Second National Music

Assessment component of the National Assessment of Educational Progress.
éesponses to the assessment exercises of the Southwestern Montana students,
expressed as percentages, were compared with ;espénses of thirteen year old
students in the population sample drawn from the "Extreme Rural" type of

community in the "Western" region of the United-States.
Questions

Specifically, data were collected by the researché: to address-the
following gquestions pertaining to thirteen-year-old students in

Southwestern Montana.

1. Does the student value music’'as an important realm of human
experience?
2. Is the student able to identify the elements and controls of

music?
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Is the student able to identify and classify music historically

and culturally?

. Basic Assumptions

The following basic assumptions were considered in the Southwestern

Montana Music Assessment: 1. Teachers in rural schools in Southwestern

Montana had been certified by the State of Montana to teach all subjects

in a K-8 elementary pfogram; 2. Teachers ih rural schools in

Southwestern Montana graduated from an accredited college'or university

with an Elementary Education degree. These teachers had taken the

required music education courses as defined by each accredited college

or university; 3. Rural schools in Southwestern Montana were accredited

and followed a course of study as suggested by the State of Montana; 4.

N\,

Students attending rural schools in Southwestern Montana came from

predominantly agricultural communities.

The Need For The Study

Over the past several years there has developed a renewed interest

in rural education; therefore, one would expect to see teacher education

programs designed to prepare teachers for rural and small schools.

According to Dunne this may not be the case:

Most rural teachers, then, enter their classrooms with
little or no special preparation for meeting the heeds of
country children. And unlike the urban or suburban teacher,
they cannot call on professionally designed commercial
materials to help them. For fifteen years, curriculum
developers have undertaken countless projects for urban
children, ranging from Sesame Street to minority-oriented
social studies curricula for the high schools. For twenty
years, carefully designed suburban curriculum packages have
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been available. During the same period, virtually nothing has
been done for the rural child. There is no profit in it for
the publishing companies because there are fewer absolute
numbers in rural areas, and there is less sihilarity among
country regions than there is among cities. Unfortunately,
philanthropic and governmental funding sources have not (with
some notable exceptions) made up for this lack of commercial
interest in rural education. As a result, the teacher looking
for innovative materials for a class of suburban or urban
children has a vast array to choose from; a teacher. looking
for similar resources for a group of poor country pupils must
generally be resigned to teaching about fire hydrants,
manicured lawns, skyscrapers, and other accouterments of life
in metropolitan America. (101) '

A survey conducted by Horn in 1981l revealed the presence of very
few rural teacher education programs even in states with substantial
rural populations. According to Horn:

Only 20 percent of the 40 institutions in 28 states
reported that they had practices/programs specificaily
designed to prepare educational personnel for rural/small
schools at the preservice level. .

Notable examples are found at Western Montana.College,
Brigham Young University, Berea (Kentucky) College, Western
Michigan University, and the University of North Dakota. (U.S.
28-29)

The Montana Rural Education Center was established at Western
Montana College by the Montana Board of'Regents for Higher Education in
1980 (Montana). The purpose for the center was to provide assistance to
small schools and provide resources that would help them to take
advantage of their small size.

The problems of rural schools are cbupled with an inadequacy of
research data on rural schools. According to Dunne:

Much has been written--in either a revisionist or a
romantic vein--about the glories of the little red
schoolhouse. However, more facts and figures have been
gathered to promote the economic and academic virtues of
consolidation. Rigorous comparisons between large and small

rural schools, controlled for social class and other important
‘variables, are few and far between, and relatively unbiased




studies of country schools as they operate today are virtually
unobtainable., Some statistics are available, on comparative
academic achievement in small schools and large, and in rural
schools compared to urban and suburban ones, but the existing
statistics tend to be so broad and undifferentiated that it is
difficult to distinguish effects of social class, student
motivation, and other possibly important variables. (94)

Research concerning music ana rural education has been minimal;
This researcher has conducted a thorough exploration of national data
base files searching for literaturg concerning music achievement
assessment in rural schools. Data from the National Asséssment of
Educational Prodress whiéh includes a national music assessment
component were encountered; however, very little information tﬁat
related directly to Montané's rural schools and music instruction was

located.

Dunne stated similar concerns in her article "Choosing Smallness"”

when she stated:

Rigorous comparisons between large and small rural schools,
. controlled for social class and other important variables, are
few and far between, and relatively unbiased studies of
country schools as they operate today are virtually
unobtainable. (94)

In his article, "The Current Status of Education," Jonathan Sher
shares a parallel'view concerning research data applicable to rural

schools:

Though more than fourteen million students are dispersed
among over ten thousand independent rural school districts,
only the scantiest professional attention is accorded to
solving their problems or fulfilling their potential. There
is no Bureau or Division of Rural Education in the U.S. Office
of Education, the National Institute of Education, or the
great majority of State Education Agencies. The National
-Bducation Association devotes only one-eighth of one
individual's time to rural educational concerns. The National
Center for Educational Statistics doesn't issue reports or
compile data on the current status of rural education. . . .




Needless to say, it is difficult to correct deficiencies or
foster improvements in school systems which the education
profession seems determined to ignore. (1-2)

Lack of articulated curriculum has been another major problem

facing rural educators. This may be due in part to the following

reasons:

5.

Sher went

rural schools:

There is insufficient assessment data available for
analysis.

There is a lack of curriculum spec1a11sts schooled in
rural education.

Funding for rural curriculum development is minimal.

Rural curricula development may not be profltable for
commercial publishers.

Rural Curricula development is not politically expedient.

one step further and prioritized curriculum needs for

Develop competently designed curricula that are
appropriate to the communities in which they w1ll be
utilized. :
Build a curriculum that reflects and enhances the natural
advantages of rural communities.

Design a curriculum that gives rural children a sense of
option for their adult lives.

Incorporate firm but fair performance standards into the
overall rural curriculum,. -

Establish a network of 1nd1V1duals, agencies, and
organizations committed to the improvement of rural
curricula and curricular materials (Education 285-86).

_The "Montana Music Needs Survey" (Appendix A) indicated

deficiencies in many rural school music programs, however, this study

did not yield

conclusive assessment data concerning outcomes of the

rural music programs. Therefore, in order to facilitate the development

of a music curriculum, music strengths and weaknesses must first be

assessed. For this purpose the use of a structured music assessment

instrument is,

a necessity. The National Music Assessment component of

the National Assessment of Educational Progress (NAEP) is such an
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v

instrument because it is a census-like survey of music knowledge,

skills, and attitudes. It is useful when one wishes to determine how

well a specific group of students performs on the NAEP music objectives.

General Procedures

A limited amount of research has been done utilizing the NAEP with

rural education; however in an article in Research in Rural Education,

Easton suggested a five step approdach in applying the National

Assessment of Educationai Progress model to research on rural social

studies (35-38). This basic format  may be utilized and modified to fit

rural music; therefore, the following. progression was followed.

1.

The first gtep,in this research project was to target a
specific populatioﬁ. According to'the NAEP definition of
extreme rural, "Students in this group attend schools in areas
with é population under 10,000 where most residents are farmetrs
or farm workers" (Martin 10).  For the purpose of this study, °
breaking tﬁis classificaﬁion down even further into two éub
groupings wés considered gseful; therefore, in this research
the terms of ;rural/extreme“ aﬁd "rural/town# were used.
Ru;al/extreme Qas defined as a K-8 ﬁublic scﬁool with tﬂree or
less full time téachers supervised by a county superintendent.
Students in this group attendednéchools in aféas with ai
population under l0,000'where most 6f the residents were
farmers or farm workers. Rural/town was defined as a K-8
independent school district having its own administrative staff

to include both a superintendent and principal. Students in
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this group attended schools in areas with a popuiation under
10,000 where most of the residents were farmers or farm
workers. Both of these sub groups still conform to the NAEP
definition of "Extfeme Rural®. Rural/extreme and rural/town
schools located in Southwestern Montana were>identifieq. The
population consisted 6f all-thirteen-year—old students that
were in attendance in thesé schools. It was estimgted that
approximately 40 thirteen-year-o0ld students would be in
attendance at rural/extreme schools and approximately 175
thirteen-year-0ld students would be in attendance at rural/town
schools.
The second step was to design and prepare a music assessmént

instrument. Released exercises from the 1978-79 NAEP Music

. Assessment were randomly sampled without replacement and

arranged into a booklet. Three hundred of these prepared
booklets were printed to conduct the aséeésment; Several of
the released exercises required the use of music stimuli;
therefor;, a casseﬁte tape conpaining tge.proper music stimuli
was obtained from NAEP. A paced direction/stimuli tape was
then developed fér the Souéhwestern Montana assessmént. This

was done to insure that all students received a standard

presentation.

. The third step was the implementation of a pilot assessment

procedure. To insure'hniformity, one pilot assessment was
administered to thirteen-year-olds attending a rural school

that was not included in the target area.
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4, The fourth step was to administer the assessment to the target
pepulation. Due to the small number of students in the target
area, the entire population was assessed. Before conducting
the assessment, county superintendents in each of the targeted
counties were contacted. This enabled the researcher to
explain the assessment procedure and to obtain lists of all
eligible students. Each county superintendent was asked to
explain the assessment btocednre to his/her teaching staff..
Specific dates for assessment were arranged by the county
superintendents and the assessment was administered dnring the
first semester of the 1986-87 academic year.

5. The fifth step was to score the response data based on criteria
for acceptable responses obtained from NAEP in.Princeton, New
'Jersey.

6. The sixth and concldding step in the research project was to
report assessment results. Responses received from
thirteen—yeat—old students in the target area Wete compared to
baseline data provided by the NAEP. Variables included age,
region, sex, Face, size and type of community, and level of

parental education.

Limitations/Delimitations

This study was concerned with the assessment of musical skills,
knowledge of'music, and attitudes toward music of thirteen-year-old
rural school students in Southwestern Montana as measured by selected

exercises from the NAEP second assessment of music. The aim of the
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assessment was- to describe musiéal attainments and not ;5 reflect what
studentg shoﬁld or should not know. This‘stﬁdy was nbt designed to
predict the mﬁsical success’ of the participants. ~Music;':ll background or -
training of'individual tgéchers was not»;oﬂsidered.' This study,was'also
not concerned with ;heAphy§iéal materials available at each individual

school.

Definition of Terms

NAEP

This refers to the National Assessme;t of Educational Progréss.
Thé“NAEP is an assessment designéd to megsure[knowledge, skill, and
attitudes qf studenﬁé from-various geographic and soéia} ;egions at age
‘nine, th#rtéen, and seventgen. In addition, it is designed téimeashre
growth or deéline'in their educational attainments over time. The NAEP
assesses ten iearning areas: art, career and occupational development,
citizenship, literqtqre, mathematics, music, reéding, science, social

studies, and writing.

Age Variable

The NAEP utilizes nine-year-olds, thirteen-year-olds,
seventeen-fear—olds, and adults (26-35 yrs).: For thé purpose of this
stddy only thirteen-year-olds born during the 1973 calender year were

considered.

Region Variable

The NAEP divides the United states into four regions: Northeast,

Southwest, Central, and West.
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Sex Variable

ﬂThe NAEP utilizes a male and female vériable.

Race Variable

The NAEP recognizes White, Black, Hispanic-and Other.

STOC Variable

STOC is an acronym for Size and Type of Cémmunity. The NAEP
recognizes four h;ésidual" community sizes: (1) Main Big City (2) Urban
Fringe (3) Medium Cities (4) Small Places. The NAEP also recognizes
three "extreme" types of community: (l) Extreme Rural (2) Low Métro
(3) High Metro. This study will be concerned with the following -’
variables:

1. Size of Community
" small Plaées - gstudents in this group attend schools in
communities having a populatibn léss than 25,000 aﬂd not
classified in the "fringes around big cities"” category.
2. Type of Community |
These communities are defined by an occupational brofile
of the area served by a school as well as by the sizélof the
community in which the school is iocateq.
Extreme Rural - Students in this group attend
‘schools in areas with a population under 10,000 where
most of the residents are farmers or farm workers.

Categories within the two variables are not mutually exclusive;

therefore, students included in the”extreme rural ca£égory forlthe tyﬁé

of community variable_wéte also pldced in the smaller places with other
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students as a result of the size of community variable. The NAEP did
not subdivide the extreme rural category as they did not target a small
geographic region or population. Neither were they concerned with
differences within the extreme rurai'category., However, fof the purpose
of this study it was necessary to subdivide the extreme rural category
into rural/extreme and rural/town classifications. This was done-to
assess differences between rural and town students within the target

area and target population.

Rural/Extreme

For the purpose of this study a rural/extreﬁe school was défined as
a K-8 public school with three or less full time teachers. Schools in
this capegbry contained multi-grade classrooms and a full time
certificated administrative officer such as a superintendent or
principal was not employed by the school district; therefore, the
resident county superinteﬁdent was considered to be the administrativé
leader for each district. Ceitified music teaéhers_were not employed in
these districts and the certificated élementary teachers did %ost of the
required music teaching in the multi-grade classroom. In some cases a
parent or community member with piano backgroﬁnd was used és a
provisional mpsic teaéher. Students in this group attended schools- in
areas with a population under 16,000 where mosp of the residents were

farmers or farm workers. "The schools that fit this category were

located 'in the following Southwest Montana counties:
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1. Beaverhead
2. Granite
3. Jefferson
_ 47 Madison
5. Powell

6. Silver Bow“

Rural/Town

For the purpose of this study‘a rural/town school was defined as a
K-8 independent school district having its own administrative staff to
_include both a certificated superintendent and a principal. Schools in
this category had separate classrooms and teachers for each gréde level
tor discipline. ' In addition, schools in this categéry employed at least
one full time certificgted'music specialist. Students in this category
attended schools in areas'with a population under 10,000 where most qf
;he residents were farmérs,of farm workers. These schools were located
in £he following Southwest Montana counties:

1. Beaverhead

2. Powell

Lével of Parental Education

This variable was subdivided intb four categories: No High School,

Some High School, Graduated High School, and Post High School.
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CHAPTER 2

REVIEW OF RELATED LITERATURE

Introduction

A major problem in discussion and research concerning rural
schools is'a lack of consensus about appropriate definitions of rural
education. Several factors must be considered when identifying types
of schools. The North Central Association Committee on Small Schools
defines small high schools as thoée schools having total enrollments of
less than 300 for grades nine through twelve; however they do not
define a size criterion for identification of grade schools (North 2).
The National School Boards.Association defines a district as rural if:

it is located in a rural setting, or the student enrollment
is 2,500 or less, or it's an intermediate or county unit that
serves primarily rural units, or it encounters problems .
related to areas with a population density of fewer than 1000
(residents) per square mile. (DeYoung 137)

On the other hand, the National Rural Development Institute

defines a rural district as one where:
the number of inhabitants is less that 150 per square mile or
when located in counties with 60% of the population living in
communities no larger than 5000 inhabitants. Districts with
more than 10,000 students and/or in (SMSA) as defined by the
Census are not considered rural, (DeYoung 137)
I1f this size criterion were applied to Montana, most schools would

fit in this category. Geographic location ahd student background may

be another method of school identification. There may be a wide
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'diversity of location and demographic factors among rural schools;’

however, the NAEP provided the following definition of "Extreme Rural':
Students in this group attend schools in areas with a
.population under 10,000 where most of the residents are
farmers or farm workers. (Martin 10)

Several educators have tried to address problems facing.rural
education. For example, in a report by the North Central Association
of Colleges and Schools it was stated that "Rural schools have had
problems in obtaining and keeping high quality staff" (20).‘ The Oregon
State Board of Education reported that rural téachers tend noét to have
advanced dggrees, are often poorly trained in curricular and guidance
principles, and are unfamiliar with the unique problems of rural
schools (ll). 1In a paper presented at the National outlook Conferencg
on Rural Youth, Estes réported that similar situations were found at
the national level (11). Edington and Musselman also reported that
rural teachers are often placed in situations where they are teaching
in areas for which they were unprepared and that these problems were
not unrecognized by the teachers themselves (1969). Muse found that
rural teachers felt that their preservice training did not. adequately
prepare them for the problems that they encountered when teaching in
rural schools (1979). Sher outlined the problem when he stated:

There are specific problems facing rural schools that
other types of small schools do not encounter. Rural Schools
must contend with the problems of isolation. This implies
more than simply overcoming difficulties caused by geography
or distance. Rural schools tend to be isolated from the

~educational, governmental, and economic support systems found
in metropolitan areas, and they do not have the benefits and

assistance of universities, mental health centers, teacher
centers, and cultural institutions. (7-8)
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The problems of the rural school'are cqupled with an inadequacy of
research data on rural schools; Deyoung states that:

It has been continually claimed by those who work in ané
with rural schools that research on the particular problems,
issues, and trends in rural education is relatively scarce,
of very uneven-quality, and typically found either in
relatively obscure state department documents or in the work
of scholars not identified with mainstream educational
research. (123)-

The rurél information-érobleh becomes even more critical when one
looks at the isolated rural state of Montana whege‘only a minimal
amount of research data is available. pUriné the summér of 1984 this
researcher conducted a "Basic Needs" survey of Montana rural eduéators.
This survey is located in Appendix'A. The questions investigated were
as follow:

1. Are teachers properly trained to teach mus;c?

2. Do they have a music curriculum éuide tﬁat is usaBle?

3. wWhat physical materials are available?

A telephone survey instrument was developed that incorporated both
open and clasea questions. The questionnaire contained fifteen major
questions plus seventeen sub-questions and was administered to counfy'
superintendents and teachefs.. Sampling wés accomplisheq in seventeen
counties that were geographically dispersed Ehroughout the state of
Montana_and data were procured in the five folléwing general areas:

1. Pérsonal Profile
2. " Educational Background
3. Physical Equipment Inventory

4. Music Program Analysis

5. Curriculum Development
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Thirty—one percent of the teachers believed that they had been
adequately prepared to teach music in a self-contained classroom.
Nineti—seven percent of the.respondents affirmed a need for a mﬁsic
curriculum or study guide specificallyvdesignéd for the rural school.
It was also found that record, tape, énd music book libraries were
minimal or nohexistent in rural schools. 1In addition, the teachers
expressed a need for ﬁusié materials that would be suitable for a K-8

classroom.

~

NAEP Historical Overview

Since the Southwestern Montaﬁa Music Assessement follows the NAEP
design, it is appropriate to provide & b;ief historical overview of the
NAEP cénception and development.

- The American’éducatiénal system was in turmoil during the 1950's
as it was attacked by both liberal and conservative eduéators, each
charging that the system was anti—intellecﬁual._ A culmination occurred
in October of 1957 when Sputnik I was launched by the Soviet Union.

The American public was shocked, for it meant that the Soviet Union had
passed the United States in spacé technology; Vice Admiral Hyman G.

Rickover, who directed the early development 0f the United States Navy

atomic submarine program, took a critical interest in the American

educational system. Rickover compared the American and European

-systems of education and found the European system to be superior in

many respects. Rickover felt that science and engineering were more
important than the humanities.and that the American system wasted

energy by trying to educate everyone. It was his recommendation that:
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more money should be spent on education, science and math be
strengthened; and that the "frills" be dropped from the curriculum. In
1959 an educational conference waé held at Woods Hole, Massachﬁsetts,-
to discuss the problems of science education and to recommend
solutions. 1In 1960 President Eisenhower appointed eleven people to a
Commission on National Goals. The final report, prepared by John W.
Gardner president of the Carnegie Corporation, served as a basis for
change in American education. In 1961 President John F.‘Kennedy
established the Wﬁite House Panel on .Educational Research and
Development. Several goals were established in an attempt to enhance
the §uality of American education. The federa; government strongly
supported change in education and consequently invested vast amounts of
money into the American educational system.

. The summer of 1963 may be considered as the beginning for a
national asseéément plan. Morris stated that "in the summer of 1963

the idea of-developing an educational census of this sort was proposed

in a meeting of laymen and professional educators concerned with the

‘strengthening of American education" (7).

Henderson also notea that ". . . in the summer of 1963 . . . Ralph
W. Tyler, Director o? the Center for the Advanced Study of Behavioral
Sciences, Stanford, California, was asked by leaders of education to
prepare a memorandum exploring the possibility of assessing the
progress of education nationally"™ (1).

In December of i963 a group of educagors and iaypeoplé gathered at
an educational conference proposed the idea of a national educational

consensus. Several other conferences were called in the winter of
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1963-64 for further discussion and a rough plan was drafted. Financial
constraints were a serious‘problem as public funds were not avaiiable.
It was at this point that é private foundapion, the Carnegie
Corporation of New York, granted funds to begin the project. An
exploratory committee was formed and'namedvthe Exploratory Committee on
Assessing the Progress of Education (ECAPE). Two basic goals.were set
for the gommi£tee. Thé first goal was to Visi£ communities and .ask

questions of teachers, administrators, school board members, and

- interested laypeople concerning the health and quality of education.

Advice was also sought on how to measure the éualityﬂof education
throughout the ﬁnited States. Upon-completion of the first goal the
committee set aboﬁt accomplishihg their second task, that qf
formulating a plan for the developmént'of'én assessment instrument.
The'briginal instruments were piloted and the final draft was Written;
The initial project took four years to complete and on July 1, 1968 the
final report was turned over to the éommittee on Assessing the Progress
of Education (CAPE) under the auspices of the Carnegie Foundation,
which was then responsible for the natibnal assessment (Norris‘7).
Stiil fihaﬁced by the Carnegie Foundation, the Committee on.
Assessing the Progress of Education (CAPE) began in 1969 to assess the
achievement of studenté ih ten academic areas and four age groups. The
original ten areas, which had been seléctéd to exhibit a good cross
section of the American educational system, included reading, writing,
science, mathematics, social studies, citizenship, vocational
education, literature, art, and'music. Sstudents in age groups 9, ;3,

l7,‘aﬁd-26-35 were targeted for assessment. These were selected to
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assess students during specific poihts in their educational Eareer.‘
For example, most young adults age 26-35 have completed their formal
education. Secondary education for most is complete by age 17,
intermediate education by age 13, énd primary eaucation by age 9.

According to Martiﬁ, "Séecifically, the assessment program was
designed to measure the knowledge, skills, and attitudes possessed by
young Americans at these key points in the educational system énd to

monitor changes (growth or decline) in their educational attainment

over time" (1).

According to Johnson:

Later that year the assessment was adopted as a project by
the Education Commission of the States (ECS). Funding and
monitoring were transferred to the United States Office of
Education, and the project was renamed the National
Assessment of Educational Progress. (27)

The primary mission of the National Assessment of Educational

" Progress was to provide a standardized measuring device that would

accurately-describe the educational climate of the school systems

within the United States. .In order to provide this service, goals were

established as tenets for assessment. .
According to Johnson (27-28), the goals suggested that the NAEP

should:

1. make available on a continuing basis comprehensive
" information on the educational achievement of young
Americans; :
2. measure change in the .educational achievement of young
. Americans; '
3. conduct special interest "probes“‘into selected areas of
educational achievement; '
4. provide data, analyses of the data and reports for a
- variety of audiences; '
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. 5. encourage and aid studies of National Assessment
information to generate implications useful for
educational decision makers and practitioners; ,

6. aid in the use of National Assessment technology at state
and local levels where appropriate;

7. continue to develop the technologies necessary for
-gathering and analyzing National Assessment information;
and :

8. continue studies to improve National Assessment methods.

"NAEP's Contributions and Shortcomings

Since its inception in 1969 the NAEP has been collecting data.

-According to Messick, "Over a million 9-, l3j, and l7-year-old

:

~ students, as well as occasional samples of adults and of 17-year-olds
who were not in school, have beeﬁ assessed in é.variety of subijects
such as reading, writing, mathematics, science, social Studies,
literétUre, music and art" (Response 96). . The educational climate in
the 1960's was far diffefent from éhe educational climate today. A
'major concérn in the 1960's was, tﬁat with a national assessment in
place, the federal government»woﬁld interfere with local and state
control of education. According to Messick:

Tn the light of such concerns, the original NAEP
architects developed a sampling plan insuring that accurate
results could not be reported at the state or district level.
They espoused matrix sampling procedures, insuring that no
student would take more than a small sample of diverse
exercises, so there would be no tests or test scores in the
traditional sense, and certainly no test scores for any
individuals. They capitalized on the strengths of matrix
sampling to insure comprehensive coverage of subject matter

" for population groups, thereby generating sets of objectives
and exercises that reflected salient features of most extant
curricula. They insisted on analysis and reporting at the
exercise level so that the focus would not be on curriculum
units or knowledge and skill domains but on specific learning
outcomes whose nature and importance could presumably be
directly Jjudged by laypeople and professionals alike.
Finally, the assessment was organized in terms of age levels
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rather than grade levels, which has a number of important
points in its favor but has the consequence 6f severing NAEP
results from the usual way in which schools are organized,
state and local assessments are reported, and educational
policies are formulated. Thus, since the original NAEP
design by deliberate plan made it difficult if not impossible
to link assessment results to state or district programs or
to grade-related practices in the schools, educators were
less threatened and political feasibility was assured--but at
‘the heavy cost of attentuating the usefulness of NAEP results
in affecting educational practice. (Response 91)

.

The NAEP is concerned with comparative data and comparative norms
and should not be viewed in the same light as an achievement test.

Even with this limited scope, the NAEP has provided educational

. “ N
contributions. In the document NAEP Design, a report submitted to

the National Institute of Education in 1982, the following
contributions were noted:

1. NAEP has provided national data on change in educational
achievement which are both valid and accurate in terms of
comparisons over time, and which cover a wide variety of
achievement content areas.

2. NAEP has modeled new concepts and procedures for state
assessments and other testers. As a consequence of this
modeling NAEP has achieved greater curricular relevance
and balance in state assessments and in some. local
assessments; lower pupil response burden through matrix
sampling; lower costs per information unit through
innovation in sampling design.

3. NAEP has provided achievement data for secondary analysis
by the educational research community. (National
Opinion 1)

Due to design, the NAEP also has several flaws or shortcomings.
The NAEP Design lists the following:
1. NAEP has failed to compete for public attention with less
representative alternative indicators because information

available every four years cannot possibly compete
effectively with information available every year.
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2. NAEP reports of achievement results have had limited
relevance and comprehensibility, thus limiting meaningful
evaluation of the educational system and .not providing a
basis for modifying that system at the local, state,.or
federal level.

3. NAEP lacks adequate linkage to politically responsive
units with responsibility for action to maintain or
improve the quality of education.

4. .NAEP has depended too much on professional groups with
expertise and judgment limited to particular learning
areas for determining the content priorities of the
Assessment. NAEP needs broader political, economic, and
general policy input for ‘establishing content-area
priorities and information needs for the 1980's.

5. NAEP lacks provisions for specific policy-focused data
collection and analysis to supplement the basic
achievement results. (National Opinion 1)

The purpose of the NAEP has not been'to set educational standards
but to provide the public with NAEP .results that address the issue of

educational standards. According to Messick:

In sum, as currently conceived and implemented, NAEP
incorporates three key elements of a responsible
standard-setting process--namely, the choice of educational
objectives, the description of current group performance
ranges and trends and the identification of educational
contexts differentially related to performance. 1In addition,
NAEP's reliance on comparative data and implicit comparative
standards highlights the need for quality standards if issues
of minimal requirements and excellence are to be resolved in
American education. (Progress 19)

The NAEP has been redesigned to fit the needs of a changing
educational climate; however, at this time it was not available for
use. Further features of the new NAEP design are not relevant to this

study and will not be discussed at this time.

NAEP Music Objectives Development

The Educational Testing Service of Princeton, New Jersey, was

awarded the task of developing music objectives for the NAEP;
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therefore, in 1965 a group of music experts was called together in
Princeton to develop objectives for the assessment.

Acéording to Norris (4), Ehe panel was directed by three
guidelines: |

1. To define the major objécti&és of music education.

2. To.suggest specific tasks which sample the major
objectives and exhibit the achievements, interests, and
attitudes of those exposed to music. _

3. To describg the kinds of musical behavior expected of
approximately 10, 50, and 90 percent of each of the
several age groups considered in the study.

The committee soon discoveréd, due to the diverse nature of music,
that this was a difficult tqsk. One of tﬁe primary functions of music
is for aesthetic use and this function is extremely difficult to
assess. Other areas such as musical knowledge, skill, and recognition
were much easier to measure. Anéther“probiem concerned that of
deciding upon which areas to include or exclude.

Both opera and program music were inciuded in the assessment;
however, folk music, jazz,'and rock-and-roil'were not included and that
decision caused a great aeal of éontroversy. Oriental and other
non-western music were also excluded from the assessment as they are
rarely taught in this country. The'meeting_at Princéton laéted two
days and at the conclusion a list of objectives was presented to the
Educational Testing Service (ETS). The'objectives were  examined,
compared.and discussed by musicians, educators, and laypeople.
Although minor changes were implemented, the basic content remained

unchanged for the first assessment. The basic objectives used in the

1971-72 assessment were as follow:
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Perform a Piece of Music

A. Sing (technical proficiency not required)
B. Play or sing (technical proficiency not required)
C. 1Invent and improvise {technical proficiency not required)

‘Read Standard Musical Notation

A. Identify the elements of. notation, such as clefs, letter
names of notes, duration symbols, key signatures, and
dynamic markings. ’ ‘ : :

B. Identify the correct notation for familiar pleces.

C. Follow notation while listening to music.

Listen to Music With Understanding

A. DPerceive the various elements of music, such as timbre,
rhythm, melody and harmony, and texture.

B. Perceive structure in music.

C. Distinguish some differing types and functions of music.

D. Be aware of (and recognize) some features of historical
styles in mu51c.

Be Knowledgeable About Some Musical Instruments, Some of the
Terminology of Music, Methods of Performance and Forms, Some
of the Standard Literature of Music, and Some Aspects of the
History of ‘Music. : o

A. Know the meanings of common musical terms used in
connection with the performance of music, and identify
instruments and performing ensembles in illustrations.

B. Know standard pieces of music by title, or composer, or
brief descriptions of the music, or of literary-pidtorial
materials associated with the music from its inception.

C. Know prominent composers and performers by name and chief
accomplishment. '

D. Know something of the hlstory of music.

Know About the Musical Resources of the Community and Seek

Musical Experiences by Performing Music.

A. Know whether or not there are music libraries and stores
in the community, and know where concerts are given.

B. Seek to perform music by playing, singing, taking
lessons, Jjoining performing groups, etc. :

Make Judgments About Music, and Value the Personal Worth of

Music.

A. Distinguish parodies from their models. .

B. Be able to describe an important personal "musical"
experience. (Norris 10-16)

The first music assessment based on the above objectives was

administered in 1971-72. Following the collection and examination Of
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the data it was determined that several of the objectives should be
reviewed and changed before the next full assessment; therefore, a
gohmittee of music educators from the university, secqndary, and
elementary level, laypeople and the NAEP staff met duriﬁg 1972-73 to

formulate objectives for the second assessment. According to the NAEP

report, Music 1971-79: Results From the Second National Assessment the
following guidelines were developed:

The development panel wanted the objectives for the second
assessment to be broadened to apply to all students,
regardless of their exposure to music education or formal
music training. While conceptually similar, the 1978-79
objectives tend to emphasize the affective domain
(Objective I) to a greater degree than the objectives for the
first music assessment. Another concern of the development
panel was that a greater variety of music be represented;
therefore, the second assessment included more than formal
art music. Also, those involved in developing the new
objectives suggested that data be gathered on the music
training background of each respondent so that a context
could be provided for interpreting the music achievement
level of students. (3-4)

As a result of the meeting, some of the 1971-72 objectives were
changed or deleted. The follqwing basic music objectives listed in the

Procedural Handbook, 1978-79 Music Assessment were adopted for the .

1978-79 Assessment:

I. vVvalue Music as an Important Realm of Human Experience
A. Be affectively responsive to music
B. Be acquainted with music from different nations,
cultures, periods, genres and ethnic groups
C. Value music in the life of '‘the individual, family and
community
D. Make and support aesthetlc judgments about music
II. Perform Music
A. Sing (without score)
B. Play (without score)
C. 8ing or play from a written score
D. Play or sing a previously prepared piece
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III.  Create Music
" A. Improvise
B. Represent music symbolically

IV. 1Identify the Element and Expressive Controls of Music
A. Identify the elements of music
B. Identify the relationships of elements in a given
composition
C. Demonstrate an understandlng of a variety of musical
terms, expression markings and conducting gestures in a
musical context

V. Identify and Classify Music Historically and Culturally

A. Identify and describe the features that characterize a
variety of folk, ethnic, popular and art music

B. Identify and describe the music and musical style of the
various stylistic periods.in Western civilization (e.g.,
Medieval, Renaissance, Barogue, Classical, Romantic),
Identify representative composers of each period

"C. Cite examples of ways in-which man utilizes music in his
social and cultural life (2-3) -

NAEP and the Rural School

One of the variables utiligzed by NAEP defines sizg and type of
community (STOE). The gfoups within these categories are judged by tﬁe
size and type of coﬁmunity as well as the typelof occupétions within;
therefore, when following Ehe'NAEP guidelines two variables must be
considered: (1) size of_community,'and'(Z) type of,community.‘ Thé
NAEP listed the following guidelines from their second assessment:

Size of Community

Smaller Places - Students in this group attend schools
in communities having a population less than 25,000 and not
classified in the fringes-around- blg cities category.
(Martin 10)

Type of Community

Extreme Rural - Students in this group attend schools in
areas with a population under 10,000 where most of the
residents are farmers or farm workers. (Martin 10)
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According to information provided in Music 1971-79: Results From

the Second National Music Assessment, thirteen-year-old students in
rural areag scbred correct answers 50.16% of the time compared with a
national mean of 52.31% correct on 125 music exercises. When broken
down by objectives, rural studepts scored a higher pércentage correct
on Objective I, and Iowe; on 6bjectives IV and V. (See Table 1)

Table 1. .NAEP group results of mean percent correct, Age 13, 1978
assessment.

Objective Objective Objective
I Iv v Total
(20‘Exercis¢s) (50 Exercises) (55 Exercises) (125 Exercises)

Nation 74.91% . 60.89% 36.29% 52.34%
Rural 77.81 55.51 ' 35.24 50.16

Rural schools are located in practically all areas of the United
States where mos£ of the residents are farmers or farm workers. 1In
terms of the National Assessment most schools in the State of Montana
would fit this description. The NAEP description would definitely.fit
the area of the proposed-study located in Southwestern Montana where-
the largest indebendént elementary school district to be surveyed is
located in a town with a population of approximately 4000 according to
the 1980 census (Montana). . In addiﬁion, many of the students attend
;ural schools‘tha; are ﬁot located within a des;gnaped town or viilage
and may.have one to four teache?s who are respohsible for the éptire
K-8 curriculum.

Over the past.éeveral years there has been a renewed interest in

the status of education in rural schools in the United States. Surveys
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have béen taken, documents have been written; and even the national
televisian media have become involved with documenparies on rural
educatioﬁ such as the ABC documentary "20/20" that was shown nationwide
in January of 1984. The ABC documentary, arranged through the. Rural
Education Center at Western Moﬁtana College, focused national attention

on rural education-in the state of Montana (Freedman). According to

the Directory of Montana Rural School's (Directory), published by the
Montana Rural. Education Center, there were 214 rural K-8 elementary
schools with enrollment of 100 or less as illustrated in the following

table:

Table 2. 'Rural Montana K-8 schools with enrollment of 100 or less.

Number of Teachers Number of
at each school . Schools

4668 - Total Students 214 Total K-8 Schools’
There may be a misconception that the educational problems faced
by educators and students in low-socioeconomic or impoverished urban
areas are also indigenous to the rural area. In his paper, National

Assessment and Rural Education, Henderson stated that:
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Every major committee convened to study rural education
has shown that while many problems in rural schools are
similar to urban schools, rural schools also have many
problems unlike those of urban schools. (9)

In his paper Student Achievement in Rural Schools Martin stated

that:

When one examines the cross-tabulation of race by STOC )
categories . . . one sees that the extremé rural category (as
defined by National Assessment) is proportionately most
similar to either the urban fringe or high metro STOC
categories. While low metro and extreme rural students may
have similar problems, the similarities would not be the
result of their being the same basic population. (10)

Music Education in Rural Montana

In his paper, America's Other Children: Schools Outéide Suburbia,
Henderéon addresses some of the problems that are indigenous to the
rural school. 1In a typicél rural school one téacher‘must bé prepargd to.
teach many different subjects as.well as taking part in a myriéd of
community activities. 1In éddition) rural schools are slow to change
their curricula and teaching fechniques. Rural schools are still a main
bulwark of institutibnalized inéquality; they reflect and peﬁpetuate the
conservatiQQ elements in our social-class and racial stratification

systems (63-73).

Music Achievement

Early in 1974 a group of panelists chosen by the National
Executive Board of the Music Educators National Conference " (MENC) met
to discuss the implications of the 1971-72 NAEP music assessment. Due

to the importance of the affective domain in musicueducation, the
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panelists targeted attitude exercises for diécussionﬂ'-lt was the

feeling of the group that the attitude exercises were not designed to

. di;ectly'meaSure sensitivity; however, thé exercises would measure

tendencies which would correlate to some degree with sensitivity. The
panelists also agreed that it was very difficult to measure success in:

the affective domain and that the NAEP had not directly measured it.

‘The NAEP used qn'indirect measure of attitude and that measure was

assumed to correlate with actual attitudes; however, the panel did
emphasize that aesthetic sensitivity'and not just positive attitudes

were the ultimate goal Qf music education. The panel suggested the

‘following caveats for interpreting data from the NAEP and relating it

to the affective domain:

1. The assessment results are based on a random sample of
entire populations regardless of musical background or
preparation. The data provide valuable insight into the
musical competence of the -"average" citizen; however, a
study of persons with some degree of training or interest
in music would presumably produce quite different
findings.-

- 2. Not all musical attitudes are directly attributable to
formal instruction in schools. Television, radio and
social environments play major roles in developing
musical knowledge as well as in influencing musical

_tastes and attitudes. Thus, the ability of the music
teacher to influence attitudes is limited. (Rivas VII)

Attitudes Toward Music: 1971-72 Assessment

It was the consensus of the panel that drawing concrete
conclusions ﬁrom the NAEP assessment data would be a very difficult
task. The panelists also concurred that another study and more data
would be extremely useful} however, evén with the limited data several

tendencies seemed to be significant:

T
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1. 1In most exerc1ses a favorable tendency was shown toward
music. .

2. Musical tastes are not extremely narrow. "Rock" tends to
be the music of youth and "Non-Rock" appeals to the
adults; however, musical tastes for all ages.are guite

- broad. ) :

3. More than half of the Americans attend a musical concert
at least once a year.

4. Thirteen and seventeen-year-olds listen to music more

" than any other group.

5. One-third to one-half of the populatlon play mu51cal
instruments.

6. Most people do not go on playing their musical .
instruments outside of school; theréfore more emphasis
should probably be placed on "carry-over" instruments
such as guitar, piano, and more time should be spent with
small ensembles.

7. Opera did not fare .well ‘and should be given better public
relations. (Rivas VII)

The MENC banel‘believed that the first assessment was extremely
productive as it sampled a broad range of individuals and musical
behaviors; therefore, such data should be considered as an important

first step or'beginning. (Rivas 1-30)

1978-79 NAEP Music Changes

Several changes were made in the‘NAEP music aesessment betWeen the
1971-72 and the 1978-79 essessment. Tt had been the original intent of
the development panel tolbroaden the‘objectives to apply to all 
students, regardless’of their exposhpe to music education; however, due

to-funding limitations, the National Assessment was not able to

- readminister the individually-administered exercises in the second

assessment. This would mean that Objective Ii'(PerfOrm Music), and

Objective III (Create Music) would not be assessed and data would not

be available. Thefefore, the exercises were reclassified to fit the

three objective paradigm. While the11978—79 objectives are
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conceptually similar, they tend to emphasize the affective domain
(Objective I) to a greater degree than'£he objectiﬁes on the 1971-72
assessment. In addition, due to .restructuring of objectives, the
development panel suggested that data'be gathered on the music training
background of each respondent so that a context could be provided for
interpretidg the music achievement level. (Music 3-4)

Objectives I, IV, and V remained unchanged in context‘for'the
1978-79 assessment; however, the exercisés were rec;éssified to fit the
6bjecti§es. The NAEP lists the following statements regarding the
second assessment:

Exercises designed to measure ObJjective I elicit affective
responses from students and explore their awareness of and
sensitivity to music and musical experiences. Students were
assessed on how they value and respond to music and on their
ability to recognize various types of music.

Exercises designed to measure Objective IV elicit
cognitive responses from students and require them to
demonstrate knowledge and understanding of aspects of music
such as rhythm, pitch and tone quality while hearing a
musical selection.

Exercises designed to measure Objective V also elicit
cognitive responses from students and require them to
demonstrate a broad knowledge and understanding of music in
the context of the world around them. (Music 10)
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CHAPTER 3
PROCEDURES

Introduction

The purpose of this study was to assess the music background and
music achievement of thirteen-year-old rural students in Southwestern

Montana. Data for the rural Montana students were established through

utilization of selected music‘éxercises found in the Second National

Music Aséessmént cqmponent of the Nationél Assessment of Educational
Progress (NAEP). 'Respohées to the ésseésmenﬁ excercises of the
$outhwestern Montana students, expressed as-percentgges,'wefe compafed
with the'respbnées of thirteen-year-old studén;s iﬁ the population
sample drawn from fhe "Extreﬁe Rural" type of coﬁmuﬁity in the
"Western" region of the United States. The study'toqk place dqring the
first semester of the 1986-87 school year.'.This chapter descgibes the
population surveyed, éatégories of investigation, methods of collectipg

and analyzing data, hypotheses, and precautioﬁs'to insure accuracy.'

Population Description and Assessment Procedure

The population for the Southwestern Montana Music Assessment .
consisted of.the following:
1. All'thirteen-year-old students attending designated

‘

rural/extreme schools. Population size was estimated at
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forty—two; The ac;ual number assessed was forty-six.
.Stugents attending schools in the following locations were
’ aSsessed: |
A. Beavérhead County
a. Gra'nt
bl Jackson
c. Polaris
d. Reichle
" e. Wisdom
f. Wise River
B. Granite County
. a. Hall
C. Jefferson County
a. Bééin
b. Cardwell
D. Médison Céunty
- a. Alder
E. Powell County
a. Ovando
b. Helmville
c. Carrisph
d.. Elliston
F. Silver Bow Coun£y
“a. -Divide

b. Melrose
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2. All thirteen-year-old students gttending designated

elementary rural/town schools. Population size was estimated

at’ 175. The actual number assessed was 132. Students

atpendiﬁg schpol in the following_locations were assessed.

A. District #10, Dillon, Beaverhead County
B. District #1, Deéf Lodge, Powell County
All of the counties were located in Southwestern Montana and were

contiguous. The counties contained é variety of vocations including
ranching, farming/ mining, lumbering and goverﬁment empioyment: The
rural/extreme schools were uﬁder the administration of the county
superintendent in each designated county. The designated rural/extreme
schoo;s were classified as one, two) three, or four teacher schools.
Nong of the désignated rural /extreme schools employed a certified
specialist to teach mﬁéic. The smallest designated rurai/extreme
school in the sample area was a one teacher school with five students
and a student/teacher ratio of 5:1. The largest designated
rural /extreme school in the sample'area was a four teacher school with
forty eight students and a student/teacher ratio.of 12:1. Names and
locations of the designated rural/extreme schools were ;eleﬁfed from

the Directory of Rural Schools (1986). Teachers in the schools were

certified iﬁ the state of Montana and came from diverse educational
backgrounds.

School DistricE #10 located in Dillon, and School District #1
located in Deer Lodgé were selected bécause they fall.within the sample
area and were the only elementary districts ﬁot c&nnected

administratively with a high school district. Both District $10 and
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District #1 employed full time superintendents énd brincipals and wéfe
classifiable as rural/towﬁ schools. 1In addition,_Distfict #10 apd
Distric£ #1 each empioyed at least tﬁo,certified musie specialists and
music was a regularly scheduled class.
.'The following music programs were offéred in each district:

1. District #10 - Dillon

A;- Music taught by teachegs in self.contained classroom -
érades.K—l |

B. Genéral Music - Grades 2-6 (required)

C. Beginning ﬁand - Grade 6 (electi&e)

D. ‘Junior High Band - Grade 7-8 (elective)

E.  Junior -High Chorus - Grade 7-8 (elective)

2. District #1 - Deer Lodge
A. Generél Music - Grades K-8 (required)
B. Beginniné Band - Grade 5 (electiﬁe)
C. Junior High Band - Grades 6-8 (elective)

D. Chorus - Grades 6-8 (elective)

Preparation of Assessment Materials

Released exerciées from the'l978—79 Music Assessment Qere obtainéd
from NAEP. A poél oﬁ released exércises‘for each of the NAEP music
objectives %as created. .Exercises weré randomly selected until a total
of thirty minuteé Qf exercise time had been reached. The following
procedu;e was foilowed: |

1. An unbiased observer was utilized fof sampling purposes.

2. Exercises were'grouped into sub-objective pools and shuffled.
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The exercise pools were placed face down on a table in random

order for sampling. An exercise was fandomly selected without

"replacement. from eacH of the pools,

The exercise pools were again placed in random order for

sampling. A second exercise was randomly selected without

replacement from each of the pools.

The exercise pools were‘again placed in random‘order for
sampling. A third exercise was randomly selectéd without
replacement from each of the pqols until the proper time
constraints'had beeﬁ reached.

Selected exercises‘werg pléced in réndom order in the exercise

booklet. This allowed all the objeétives to be assessed and

still remain within the time constraints as dictated by the

NAEP.

The following procedures-were observed in the preparation of

exercise booklets as dictated in the Procedural Handbook for the

1978-79 Music Assessment:

1.

The booklet contained exe;cisés'of varying difficulty so that
students did not become bored by many‘easy‘exercises or
discouraged by many difficult exerqises.

Exercises did not;éue ogher exercises; In Qﬁhér words, the
ansﬁer to one éxercise was not containeé in aﬁother exercise
in the same booklet.

Two background questiqns, suppiied by tﬁe ﬁAEP, were inciuded
in the exercise booklet to obtain information that was used in

analyzing the interrelationship between the affective values
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and cognitive achievement.
The booklet was timed so that it took no more thn 45 minutes
of a studeht's time -- the length‘ofva typical class period.
Booklets contgiged approximately 30-35 minutes of exe£cise
time and an additional 10-15 minutes of introductory material,
instructions and background questions.
The booklet was designed.to be, insofar as possible, parallel
to the NAEP booklet with respect to the number Qf different
objectives measured and difficulty levels. Exércises
measuring a particular objective were scattered throughout the
booklet.
The basic mea§ure of achievement reported by Na£ional
Assessment is the percentage of‘respondenté answering a given
exercise acceptably; therefore, the NAEP is an assessment
rather than a test, and specific reliébility and validity
figufes are not available. The folloWiné information is

provided in the Procedural Handbook:

Procedures for estimating percentages of
responses to exercises are dependent on the sample
design. Each response by an individual was weighted
and multiplied by an adjustment factor or
nonresponse. An estimate of the percentages of a
particular age group that would have responded to a’
particular exercise in a particular way if the
entire age group were assessed was defined as the
weighted number of that type of response divided by
the weighted number of all the responses. A similar
ratio of weights was used to estimate percentages
and averages for reporting groups or sub-populations
of interest. Following the 1978-79 assessment, a
weighting-class adjustment procedure was used to
smooth estimated population proportion across the 10
assessments conducted between 1969-70 and 1978-79.
(20-21)
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Procedures and formulas for estimating variability may be located

in Appendix D of the Procedural Handbook; however, due to length,

inclusion will not be made in this document.

Since the music section of the NAEP was first administered in
1971, and fetained‘the basic format for the 1978.dssessment, this study
assumes that the NAEP possesses internal validity and sﬁability. It
was also aséumed, sinée_the music portion of the NAEP was developed by
nationélly recognized music educators and léy people at the universiﬁy,
secondary and elementary level under the auspices of the Edubationa;
Testing Service, that the NAEP assessment contained a high degree of
content validity. 'For the Southwestern Mont;ng Music.Assessmeng,
reliability andAvalidity were consistent with NAEP spandards.

Evéry effort was made on the Southwestern Music Assessment to
repliéate NAEP assessment probedures. For example, students were asked
to mark or write directly on the testing booklet rather than on
separate answer sheets. This eliminated errors in. transfer. Students
" were encouraged to select or write the "I don't know" response if they
felt thét they did not know an answer té a particuia% qpestion.

A cassette tape containing music stimuli was obtained from the
NAEP for use on the aséessment. A paced audio tape utilizing fStandard
Broadcast English" was prepared for the exercise booklet and'contained
instructions as suggested by the NAEP. The written portions of the
exercise s£imulus and response options were placed on the tape to
minimize the effect of any reading difficulties aﬁd to ensure that all
students moved through the booklets at the same speed.> The time

allocated for response to an exercise followed NAEP standards.
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Precautions for Accuracy

Following the preparation of assessment materials, the assessment
instrument was piloted in an elementary school district locateq within
the six county area but not included in the study. Utilization of a
pilot"gave'the reseafcher practice at adﬁinistrating the assessmenﬁ
vehicle as well as practice at encoding,‘aecoding, and analyzing the
data. A cassette tape con;éining music stimuli was obtained-from the.
NAEP. A pacéd audio tape containiﬁg instruétions,was utilfzed‘for the
booklets. The writtgn portions of pﬁe exercise stimulus.and fespdnse
optiqné were played aloud to minimize‘tﬁé effect of any‘reading
difficulties and to ensure that all studepts moved through phe booklets
~at the saﬁe épeed. .The paced audio tépé was developed aﬁd aésembled by
the researcher following the guidelines diététed by the NAEP. The tape
ensured that uniform assessment conditions existed across the sampling
area. Age-eligible persons who weré functionall§ handicapped éo the
extent that they could not participaté in an assessment were not

considered. Testing instructions dictated by the NAEP were followed.

Management of Variables

~Variables within'the study wége controlled in the following
manner :

1. Teacher Variable - Complete managemént of the ‘teacher variable

was not possible within the constraints of the study. It was

the responsigility of each school district.to employ properly

trained and certified teachers; therefore it was assumed that




43

“all teachers were properly certified by the State of Montana.

Geographic variable - All schools were located within the six
county sampling area in Southwestern Montana and therefore
fall within the boundaries of the "Western Region" as
determined by the NAEP. The area may be described as mountain
or mountain plateau and is lpcaéed on both the eastern and
western slopes of the continental divide.

Community/Population Variable - The sample areé was within
parameters of'"Extrehe Rural"” as defined by the NAEP.
SOCio/Econoﬁic Variable - The population was pepresentative of
a variety of socio/economic backgrounds; however, the area may
be considered primarily agricultural.

Nonparticipation variable - Pérticipation in the National
Assessment was voluntary, however, every effo:t was made to
encourage stﬁdents to parti%ipate. The thirteen-year-old
student completion rate on the 1978;79 National Assessment for
Music was eighﬁy-five percent (National 21). Therefore, a
target of eighty-five percent was utilized for this étudy.

The student completion rate in this study for rural schools
was ninety-eight percent and the completion rate for town
schools was eightquix percent.

Nonrandom Error Variabie - Systematic errors such as exercise

devélopment, preparation of exercise booklets, design or

~administrative procedures, field administration, scoring or

analysis may have been introduced at any stage of the

assessment. According to the NAEP: "These nonsampling,
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nonrandom errors rarely can be quantified, nor can the
magnitude of the bias they introduce in the estimates be
evaluated directly" (Procedural 22). In an effort to
control these systematic errors, strict quality control in all

phases of the assessment was mandatory.

Data Collection

In order to insure correct data collection, the following format
was utilized:- | ‘ .

1. Before the assessment was administered, permission to use
released'exércises for assessment was received from NAEP.

2. In the case of rural/extreme‘schools access to the schools was
first gained through £he county superintendent of each,
designated‘county. Workiﬁg in éonjhnction with the county
supérintendent, permissioh was obtained Eo assess students in
each rural school in which thirﬁeen—year—old students were
enrolled. Release formé for assessment were then sent to each
parent to obtain permission for assessment. Since there were
ffom one to six thirteen-year-old students in a.designated
school, all were assessed at one time. |

3. In the case oflSchool Distr%ct #10 in Dillon and School
District #1 in Deer Lodge the following pfocedurés wére used:
ﬁermiésion to administer the Soﬁthwestern Montana Music
Aésessment was first obtained from thg superintendent and
building principal. Release forms were then sent to parents

to obtain their permission for assessment. With the help of
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the building principal a test schedule was arranged.
Following the diétates of the 1978-79 NAEP Music Assessment,
the assessment was administered in groups of 10 to 25 students
(Procedural 13).
All assessments were administered 5y the reseafcher in order
to insure uniformity of data collection.
The Southwestern Montana music assesément was completed by
December 24, 1986 in order to follow the NAEP music assessment
time parameters as closely as possible.
School officials were asked to respond to a "principal's
questionnaire" constructed by NAEP to proyide information
concerning the school and district background. The
questionnaire asked whether musié was‘taught as a required
course or an elective course, what type of music courses were
available to students and the number of students that

participate in music courses.

A questionnaire was prepared to gather data concérning

educational backéround; and music preparedness éoncerning the
resident multi-classroom teacher.

Stuaents were asked'to'respond to the "Standard Background
Information‘Form for 13-Year-0lds" as designed by the NAEP to
provide information.concerning standard backgrouﬁd
information.

Students were asked td respond to thé "Background Information
on Music Experiences for 13 and 17-Yea;-oids“ as designed by

the NAEP to provide information concerning music background
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and experience.
10. The following steps were taken to guarantee the anonymity of
respondents:

1. Students' names were listea with their booklet
identification number. The list of names and numbers
were left at each school.

2. The assessment administrator coded eéch student's birth
date, sex, g;ade, racial /ethnic classification and
identificatidn anber on his/her booklet.

3. The schoolAlists did not leave the school and were to be

destroyed twelve months following the assessment.

Statistical Hypotheses

The purpose of this study was to assess the music background and
music achievement of thirteen year old rural students in Southwestern
Montana. Data for the rural Montana students were collected through

utilization of selected music exercises found-in the Second National

Music Assessment component of the National Assessment of Educational

Progress. Responses to the assessment exercises of Southwestern
Montana students, expressed as percentages, were compared with the
responses of thirteen-year-old students in the population sample drawq
froﬁ the "Extreme Rural" type of community in the "Western" region of
the Uni£ed Stétes.

Exercises for the Southwestern Montana Music assessment were
selected correspondiné to the following NAEP objec;ives and

sub-objectives:
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I. Value Music as an Important Realm of Human Experience
A. Be Affectively responsive to music
B. Be acquainted with music from different nations,
cultures, genres and ethnic groups '
C. Value music in the life of the 1nd1v1dual family and
community o
-D. Make and support aesthetic judgments about music

IV. 1Identify the Elements and Expressive Controls of Music
A. Identify the elements of music
B. Identify the relationships of elements in a glven
composition
C. Demonstrate an understanding of a variety of musical
terms, expression markings, and conducting gestures in a
musical context
V. 1Identify and Classify Music Historically and Culturaily
A. Identify and describe the features that characterize a
variety of folk, ethnic, popular and art music
B. Identify and describe the music and musical style of the
various stylistic periods in Western civilization (e.g.,
Medieval, Renaissance, Baroque, Classical; Romantic},
identify representative composers of each period
C. Cite examples of ways in which man utilizes music in his
social and cultural life (Procedural Handbook 2-3)
Twenty-one exercises were selected. Several exercises had
sub-components that were designed to gather data concerning the
exercise objective. The Southwestefn Montana Music Assessment was
designed to follow the NAEP objectives as closely as possible; however,
due to NAEP sampling procedures, Southwestern Montana population size,
sampling error, and assessment time constraints, direct comparisons of
this study and the NAEP assessment of music can not be made. Exercises
utilized on the Southwestern Montana Music Assessment may be located in
Appendix C. Null hypotheses were tested at the .05 level of
significance on each exercise and exercise sub-component .

There were no significant differences in the responses to selected

NAEP music assessment exercises between the following groups:
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1. Southwestern Montana rural males and Southwestern Montana
rural females. |
2. Southwestern Montana town males and Southwestern Montana town
females. | |
3. Southwestern Monténa males and Southwestern Montana females.
4. Southweste;n Montana' rural studehts and Southwegtéfn Montana
town students. |
5. Southwestern Montana rural students and Western Extreme Rural
NAEP students.
6. Southwestern Montana town students and Western Extreme Rural
- NAEP students.
7. Southwestern Montana students and Western‘Extfeme Rural NAEP

students.

Assessment Scoring

"I Don't Know" and "No Response"

These responses were treated asnvalid, but incorrect categories.l
"I don't know" was coded only if_the respondent marked that response
choice orvwrote it-on a free response exercise. '“No response" was used
when the respondent had an opportunity to regpond but either left the

exercise blank or marked more than one response choice.

Correct and Incorrect Response-

Virtually all exercises had correct response keys. The multiple
choice versions had a single correct response value, while free

response exercises had a range of correct response categories.
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To ensure consistency of scoring for all exercises, the assessment

was hand

scored by'the researcher following the criteria guidelines for

acceptable responses published by the NAEP. Responses were coded for

use with

analysis

To 1

the Statistical Package for Social Science (SPSSX) data file

system (Statistical).

Analysis of Data

nsure proper analysis the following types of data and

variables were considered:

1.

2.

The
using chi
22)., In

Typé of Data - Exercises require a yes/no response or a

seiected response on a Likert scale. NAEP reports percentages

of young persons answering a given exercise or a mean

percentage of young persons answering correctly a-set of
related exercises.

Type of Variables - The variables were considered as
independent as they did not depend upon another variable.

null hyéotheses were tested at the .05 level of significance
square for data anaiysis as recommended by NAEP (Procedural

addition the levei provided a degree of assurance against a.

Type I (Alpha) error or a Type II kBetd) error occurriné.

The
analysis:

1.

following format was followed for data manipulation and

The exercises used on the Southwestern Montana Assessment were
scattered throughout nine different NAEP assessment booklets

and were mixed with Art and English assessment exercises due

to ﬁhe matrix sampling procedure utilized by_NAEP. After the
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exercises were located on the NAEP data tape, the information
was removed and placed into a separate file.

The Montana data were coded to correspond with the NAEP data.

' The Montana data were merged into a format suitable for

analysis. Due to the sampling procedure used by the NAEP, the
"n" varied from exercise to exercise. Certain exercises such
as demographics, personal questions, activities inside school,
apd activities outside of school were included in all nine
NAEP bookléts; therefore, a large number of students responded
to these exercises. The exercises that addressed the three |
major objectives and sub—object;ves showed a varied number of
respondents. Due to this stfucturé, aﬁalysis wag done
exercise by exercise to avoid contamination.

The hypqtheses were tested at the .05 level of significance
using chi square for analysis.

Exercises significant at the .05 level-were targeted for

discussion.
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CHAPTER 4
PRESENTATION OF THE DATA

Introduction

The purpose of this studf was to assess the music background and
music achievement of thirteen-year-old rufal students in Southwestern
Montana. Data for the rural Montana students were established through
tHe utilization of seleétive music exercises found'in‘the Second

National Music Assessment component of the National Assessment of

Educational Proéress (NAEP) . Responées to the assessment excercises of
the Southwestern Montana students, expressed as percentages, were
compared with the equivalent responses of thirteen year-old-students in
the population sample drawn from the "Extreme Rural"® type of community
in the "Western" region of the United States.

Assessment booklets were constructed using released exercises from
NAEP. The eXercises were randomly selected and placed in an exercise
booklet along with a "student questionnaire” utilized by the NAEP. The’
booklet was constructed following the guidelines of the NAEP regarding
assessment adﬁinistration, time, and objectives. A paced audio tape
was construgted to facilitate assessment administratioh and to reduce
bias. Materials for the audio tape were provided by NAEP. The NAEP
principal's questionnaire was utilized for the Sogthwestern Montana

Music Assessment. A "Teacher Questionnaire," was developed to assess,
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the music background of multi-classroom rural teachers. The "Teacher

Questiohnaire" followed the guidelines set on the 1984 Montana Music

Needs Survey. The "Teacher Questionnaire" was then piloted with four

rural educators and minor adjustments made.

In accordance with NAEP data collection standards, a pilot
assessment was conducted using thirteen year-old-students attending
school in Twin Bridges, Montana. The methodology was examined and
found to be satisfactory; therefore, no changes were made to the
assessment booklet. Following the pilot, the assessment was given to
students in the target area. 1Items were then scored and translated to
computer readable files. The data were typed into the computer and a
printout was obtained: The printout was checked excercise by excercise
and corrections made. All scoring and corrections were made by this
researcher to control scorer and data entry error. The null hypotheses
were tested at the .05 level of significance as used by NAEP. The data
collected were nominal and ordinal; therefore, chi square was selected
for data analysis. When using chi square on 2 X 2 contingency tables,
the Yates' correction was not implemented for the following reason:

Both the chi-square test of homogeneity and the chi-square’ test

of independence for 2 X 2 contingency tables give accurate Type I

error probability statements even when the expected frequencies in

one or two cells are as low as 1 or 2 when N is 20 or more. The
conclusion applies when marginal frequencies are equal or unequal.

In all instances, the Yates correction decreases the accuracy of

the probability statements; its use causes the proportion of Type

I errors to be far less than the nominal value of alpha.

The Yates correction is not recommended for either the
chi-square test of homogeneity or the chi-square test of

independence, since its use would result in an unnecessary loss of
power. (Ccamilli 166)
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Southwestern Montana Principal's Questionnaire

The administrative officer of each school district completed a
questionnaire regarding the demographics of the district. The
principal's questionnaire is located in Appendix C. The following

information is a summary of the responses made by administrators.

Town Schools

Two town schools with thirteen-year-olds in attendance were
assessed within the target area. School District numbep 10 located in
Dillon had 926 students enrolled in the K-8 program. 'School District
number 1 located in Deer Lodge enrolled 721 students K-8. Both schools
were located in towns with a population base of 2,500 to 10,000. 1In
additién, both schools derived eighty pércent of their total school

population from the town.

Vocation. The students in both schools came from parents that
had diverse vocations. Parents in Dillon had twenty pgrcent placement
in each of the following: Professional or managerial; sales or
clerical; technical or skilled workers; factory or other blue collar
workers; farm_wofkers. Seventy percent of the parents in Deer Lodge
were sales, clerical, technical or skilled workers, with five percent
employed as farm workers and five pefcent as professional or managerial
personnel. ‘Both Dillon and Deer Lodge had ten percent not regularly

“ employed and ten percent on welfare.




54

BEthnic Background. ©Ninety-nine percent of the students in

Dillon and Deer Lodge were White with the remaining one percent divided

between American Indian, Hispanic and Black.

Certified Music Specialists. Both Dillon and Deer Lodge

employed two music specialists. General classroom teachers did not

teach music.

Courses Available. The following courses were available to

students both in Dillon and Deer Lodge: General Music Class; Choir or
other vocal music group; Vocal Lessons (class or private); Band or

Instrumental Music; Instrumental Lessons (class or private).

Required Music Classes. Both Dillon and Deer Lodge schools

required students in grade six to participate in music for the entire
year. General music for seventh and eighth grade students was not
required in Dillon and required for one-fourth school year or less in

Deer Lodge.

Rural Schools

The following multi-class schools with~£hirteen—year—olds in
attendance were in thig category. K-8 enrollment is given following
the name éf the school: ‘Grant - 20; Jackson —118; Polaris - 7; Wisdom
- 35; Wise River - 39; Hall - 39; cardwell - 43; Avon - 25; Elliston -
31; Helmville - 31; Ovando - 28; Melrose - 30; pivide - 20. The Polaris

school district employed one full time teacher. The Cardwell and

Wisdom districts employed three full time teachers. The remainder
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employed two full time teachers. All the schools were located in a

rural area with a population less than 2,500.

3

Vocation. Even though the schools may be considered
rural/extreme, the pafents of children in at£endénce at these schools
had diverse vocational backgrounds. Twenty percent were professional or
managerial personnel. Thirteen percent were involved in sales,
clerical, technical or employed as skilled workers. 'Eight percent are
factory or other blue collar workers. Forty-eight percent are farm

workers. Eight percent were not regularly employed, and three percent

were on welfare.

Ethnic Background. The Cardwell and Melrose schools both

claimed two percent of their student population as American Indian with
the remaining ninety-eight percent as White. The remainder of the

schools had one hundred percent White students.

Certified Music Specialists. None of the schools employed a

full time certificated music specialist; however, the chairman.qf the
schooi boérd at Cardwell was a certifiqated music specialist and taught
instrumental music at the school. The Jackson school and the Grant
school utilized a non—certifica£ed_local musician to help with the
music program. fhe classroom teachers were involved teaching music at

all of the schools.

Required Music Classes. K-8 general music of some type was

offered at all of the rural/extreme schools. 1In addition, students

could elect to take private lessons, depending on the availability of
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private instructors. Other elective music courses were not available.

Southwestern Montana Rural Teacher Questionnaire

This questionnaire is located in Appendix C. A total of

twenty-three multi-classroom teachers were surveyed and all of

the

teachers held a bachelor's degree. None of the teachers surveyed had a

major or minor in music. Twenty-six percent of the teachers re

their college training outside the state of Montana. Oﬂly one

surveyed was male. With regard to the teachers trained within

state of Montana, the following results were evident: Montana

University - 24%; University of Montana - 29%; Eastern 'Montana

- 12%; Western Mbntana College ; 35%. The following guestions

regarding music baékground and training were asked of all the

.multi-grade teachers in the target area:

1. Do you have a major or minor in music? - All oflthe
respondents anQWered no.

2. Did you sing in High School Choir? - Sixty-one percent
responded yes. -

3. Did you play in High School Band? - Seventeen percent

responded yes.

ceived
teacher
the
State

College

4. pPlease mark the musical instruments you can play: Piano -

Guitar - Autoharp. Forty-three percent played piano,

four

percent played guitar and four percent played autoharp.

5. Please mark the classes taken in College: Band - Choir - Music

Fundamentals - Applied Music - Music Methods - Music History.

The response to this question was as follows:
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Band - 0%
Choir - 4%
Music Fundamentals - 78%
Applied Music - 17%
Music Méthods - 87%
Music History - 26%

6. Do you feel that college adequately p?epared you to teach
music in a self contained classroom? Fifty-three percent of
the respondents marked yes. ‘

Thé last question was open and asked for comments regarding

college preparation. The following responses were given:

1. "I wish there had been some instruction oﬁ ahtoharp or gui£ar
because a piano is not always available."

2. "It is my own lack of confidence that keeps me from utilizing
my background."

3. "I had a good music backg;ound before I entered college and
this helps me teach music in my class room."

4; "If I had not had prior piano training before entering
college, I would feel very inadequate teaching music."

5. "I think I was adequately prepared,'but as I wasn't required
to téach music fér a number of years, skills were lost.
Planning for musie class in the mglti-grade classroom--along
with planning for everything elsé--becomes quite
overwhelming. More materials are néeded for the multi—gfadé
classroom. Programs for Christmas and Séring also need_£6 be

developed."
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58
"I feel my college training for classroom music was adequate;
however, I have a desire for more self—improvement.in the
area of playing the piano, music theoty, énd music
appreciation.".
"I am not édept at music bﬁt feel I can teach the lower
grades'adequately. I do feel there is not enough time
available to spend on music, since the emphasis éf our school
day is in the content areas. Better haterials need to be
developed for the multi-grade school."
"It seems to me that college classes g;ve you a dreat deal of
theory, and idealistic ideas to use in a practical setting.
Situations like this rarely work! While I did get a large
amount oﬁ information from hy music élasses, little of it is
applicable to my situation."
"We need to work more on enjoyment of music and an adeqﬁate
listening library'is not avaiiable[ Also it would be nice if
more materials were developed for the multi-grade clasgroom."
"I would have liked to learn more about 'basics' and
'piano.'" |
"The college training should be more practical and less
theoretical."
"My music background was limited to begin with and I had
little interest so my response should haye no bearing oﬁ the
education that the college could offer me."
"Theré were no classes taught' in coliege that prepared me for

any subject in a self contained classroom. The college
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subjects were.general-information. This includes post
graduate classes. It is up to the individual fo put the
fragments together and succeed in a self contained
classroom. "
"I feel T am ppepared to teach the primary grades fairly
well, but I am not comfortable with the upper grades because
of the more complicated songs and accompaniment. I believe
strongly that much mofe is learned when a teacher 'shows'
rather than 'tells' her students how to do something and I am
not very talented or skilled in-the music area."
"I took a music fundamentals class in college but not a
methods class. As a result, I feel very inadequate."
"I majored in history and have a secondary education
certification. 'I did not plan on teaching in a

self-contained classroom; therefore, I do not feel adequately

prepared.”

"College does not prépare you to face the isolation; lack of
equipmentﬂand suppligs that are present in rural teaching.
Teaching in a self-contained cléssroom is not adequately
covered in college."

"My lack of piano has been a real hindrancé."

"I would like to teach ﬁore music appreciation or listening;

however, materials just are not available. I would encourage

. elementary majors to start their own music listening.

library."
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20. "I was nop prepared to write and direct musiqal programs. I
am required to put on a Christmas program as well as a
program in the Spring."' |

Using a 2 X 2 chi équare analysis and testing at the .05 level of
significance, several comparisons Qe:e made. The universities were
" compared with the state colleges régarding teacher preparedness and no
significant difference wés fouﬁd. Each of the closedlquestions
concerning teacher training waé cémpared with the yes/no response for
preparedness and the following excercises were féund to be significant:
(1) A background in piano was found to be significant for preparedness
in teaching ﬁuéic. (2) Teachers who had participated'in choir during
high school indicated that they were better prepared to teach music.

As shown in Table 3, a backgroﬁhd in piano may help .teachers feel
better prepared to teach music; however, this study did not measure the
teacher effectiveness of eacﬂ individual rural'teacher. Thg excercise
reflected the teacher's personal'obinion feéarding preparedness.

Table 3. The piano background of Southwestern Montana Rural teachers
as related to their perceived music teaching preparedness.

(n = 23)
Teachers with Teachers without
Prepared piano background piano background
Adequately o 6 2
Poorly 4 . 11
Chi-square = 4.96 D.F. =1 Significanbe: P = .0246

As shown in Table 4, rural teachers who participated in choir felt
better prepared to teach music in a-self-contained classroom. The

excercise was merely an opinion given by the teacher and did not
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necessarily reflect the teacher's effectiveness. Teachers were asked

to specify high school and/or college choir, and only one respondent

had participated in a college choir.

Table 4. The choir background of Southwestern Montana Rural teachers
as related to their perceived music teaching preparedness.

(n = 23)
Teachers with " Teachers without
Prepared . . choir background choir background
Adequately 8 0
Poorly ) 6 ) 9
Chi-square = 7.87 D.F. =1 Significance: P = .005

Southwestern Montana Home Environmental Background

Students were asked to respond to.eight questions regarding home
environment and the educational background of the;r pérents. The
background of Montana students was significantly differen£ than the
background of students in the Western Rural NAEP_sample. The data
indicate that Montana students had significantly more reading material
available in their homes than students in the NAEP sample. Tables 5,

6, 7, and 8 address the availability of reading material.

Table 5. Percentage of Southwestern Montana and Western Extreme Rural
NAEP students who had an encyclopedia in their home.

Students Yes No I don't know
Mont. 86.5% 12.4% 1.1%
NAEP 73.0 25.4 1.6

Mont. (n = 178) NAEP (n = 319)

Chi-square = 12.287 D.F. = 2 Significance: P = .002
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Table 6. Percentage of Southwestern Montana and Western Extreme Rural
NAEP students who received magazines regqularly in their home.

Students Yes No I don't know
Mont 80.9% 15.7% 3.4%
NAEP 62.4 30.7 6.9

Mont. (n = 178) NAEP {n = 319)

Chi-square = 18.324 D.F. = 2 Significance: P < .,0001

Table 7. Percentage of Southwestern Montana and Western Extreme Rural
NAEP students who had more than 25 books in their home.

Students Yes No I.don't know
Mont. 98.9% 0% 1.1%
NAEP 88.4 8.5 3.1
Mont. (n = 178) NAEP (n = 319)
Chi-square = 18.340 D.F. = 2 Significance: P < .0001

Table 8. Percentage of Southwestern Montana and Western Extreme Rural
NAEP students who received a newspaper reqgularly in their

home. i :
Students Yes No I don't know
Mont 76.4% 20.2% 3.4%
NAEP 63.6 32.3 4.1
Mont. (n = 178) NAEP (n = 319)
Chi-square = 8.824 D.F. = 2 Significance: P = .0123

Students were a%ked to indicate the amount of education that their
mothers and fathers had received. According to the.data, there was a
significant difference in the educational background of the two
samples. Montana parents in the éample‘have a higher percentage of
individuals who have finished high school, have received some education
after high school, and have graduated from college. Tables 9, 10, 11, |

and 12 address parent's education.
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Table 9. Responses of Southwestern Montana and Western Extreme Rural
NAEP students to the question: "How much school did your
father complete?"

< 8th 8th I bon't
Students Grade Grade < H.S H.S. H.S.+ Know
Mont. 6% 2.2% 5.% 29.8% -50.0% 12.43%
NAEP 7.2 4.0 9.7 29.5 24.8 24.8
Mont. (n = 178) NAEP (n = 319)

Chi-square = 44.080 © D.F =5 Significance: P < .00l

Table 10. Percentage of Southwestern Montana and Western Extreme Rural

NAEP students whose fathers graduated from a college or
university.

Students Yes No I don't know
Mont 32.0% 43.8% 24.2%
NAEP 14.4 57.4 28,2
, Mont. (n = 178) NAEP (n = 319)
Chi-square = 22.162 D.F. = 2 Significance: P < .00l

Table 11. Responses, of Southwestern Montana and Western Extreme Rural
NAEP students to the question: "How much school did your
mother complete?"

< 8th 8th I bon't
Students Grade Grade < H.S H.S. H.S.+ Know
Mont .0% 1.1% 7.9% 35.4% 46.6% 9.0%
NAEP 6.9 6.6 12.9 33.8 20.4 19.4
Mont. (n = 178) NAEP (n = 319)

Chi-square = 55.807 D.F =5 Significance: P < .001
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Table 12. _ Percentage of Southwestern Montana and Western Extreme Rural
) NAEP students whose mothers graduated from a college or

university.
Students Yes No I don't know
Mont. 36.5% 46.1% 17.4%
- NAEP 16.0 62.7 21.3
Mont. (n = 178) NAEP (n = 319)
Chi-square = 27.515 D.F., = 2 Significance: P < .001

Southwestern Montana Music Assessment

The original NAEP designers devéloped a matrix samplipg procedure
that would insure that no student would take more than a small sample
6f diverse exericises. Music exercises were merged with art and
English.and placed in nine different booklets. This was to insure that
each booklet was different and that results could not be reported at
the state or éistrict leQel. They capitalized on the stengths of the
matrix sampling to_ insure % completé-coverage of the objectives and
éub-objectives in a subject area.

This type of sampling procedure worked well for NAEP due to sample
size and area. The Southwestern Montana‘Music Assessmént was much more
narrow in scope and matrix sampling was not used. This created a
problem in that all of the exercises utilized by the NAEP could not be
used in the Southwestern Montana Music Assessment. A complete picture
of an objectivg or sub-objective may not be gi?envdue to omission of
data. In viewing tﬁe results from the Soutﬁwestern Montana Music

Assessment, data must be compared exercise by exercise,




65

The following Music Objectives listed in the Procedural Handbook,

1978 Music Assessment were utilized in the Southwest Montana Music

Assessment :

I. Vvalue Music as an Important Realm of Human Experience
A. Be affectively responsive to music
B. Be acquainted with music from different nations,
cultures, periods, genres and ethnic groups
C. Value music in the life of the individual, family and
community .
D. Make and support aesthetic judgments about music

IV. -Identify the Elements and Expressive Controls of Music
A. Identify the elements of music
B. 1Identify the relationships of elements in a given
composition- .
C. Demonstrate an understanding of a variety of musical
terms, expression markings and conducting gestures in a
musical context

V. Identify and Classify Music Historically and Culturally

A. Identify and describe the features that characterize a
variety of folk, ethnic, popular and art music

B. Identify and describe the music and musical style of the
various stylistic periods in Western civilization (e.g.,
Medieval, Renaissance, Barogue, Classical, Romantic),
identify representative composers of each period

C. Cite examples of ways in which man utilizes music in his
social and cultural life (2-3)

In ordér_to collect information to measure the above objectives, a
minimum of two exerciseé were usedlf§r each sub-objective. As
indicated previously, due’to the limitations of the assessment
instrument, the exercises may not give a comple£e picture of all of the
above objectives and sub-objectives; the#efore, each exercise must be
examined separately. Each éf these exercises was tested using the

, { .
hypotheses as listed in Chapter 3. 1In addition, data were collected

and analyzed concerning activities inside and outside of school. Data

pertaining to the exercises are presented in this chapter and are
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grouped according toAthe objectives and sub-objectives identified by
NAEE".

In order to conceptualize the assessment, matricies of in-school,
outside of schgol, and NAEP objectives are presented in Appendix B.
The Southwestern Mont&na Music Assessment booklet is located in
Appendix C. Following the presentation of the statistical analysis for
_each assessment exercise, a summary table of respohses for the exercise

is provided.

Activities Outside of School

Students were asked to give a "yes", "no", or "I don't know"
response to participation in activities outside of scﬁool. The
following activities were listed:

A. Listen to Music?

B. Sing just for fun?

C. Sing with friends just for fun?

D. Sing in a church or community music group?

E. Play a musical instrument by yourself just for fun?

F. Play a musical instrument with friends just for funv?

G. Play a musical ins£rument in a church‘or community music

group?

H. Take music lessons?

I. Make up your own music?

A. Listen to Music. There were no significant differences

found on this excercise.
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B. Sing For Fun. As shown in Table 13, sixty-fbur percent of

the Southwestern Montana females sang outside of school compared with

forty-four percent for the méle population.

Table 13. Percentagé of Southwestern Montana Male and Southwestern
Montana Female students who sang for fun outside of school.

Male 44.0% 56.0% .0%
Female 63.8 36.2 .0
Male (n = 84) Female (n = 94)
Chi-square = 7.000 D.F, =1 Significance: P = .008l

C. Sing With Friends For Fun. As shown in Table 14,

forty-seveﬁ percent of the Southwestern MoOntana Town females sang with
friends while only nineteen pepcen£ of the males sang. When the rural
and town data wére merged, Southwestern Montana females séng with
friends forty-nine percent of the time while males sang twenty-one

percent (see Table 15).

Table 14. Percentage of Southwestern Montana Town Male and
Southwestern Montana Town Female -students who sang with
friends just for fun outside of school.

Students Yes No I don't know
Male 19.0% .81.0% .0%
Female 47.3 52.7 .0

Male (n = 58) Female (n = 74)

Chi-square = 11.495  D.F. = 2 Significance: P = .0007




68

Table 15. Percentage of Southwestern Montana Male and Southwestern
Montana Female students who sang with friends just for
fun outside of school. : :

Students Yes No I don't know
Male 21.4% © 78.6% .0%
Female 48.9 51.1 .0

Male (n = 84) Female (n = 94)

Chi-square = 14.576 D.F. =1 Significance: P = .0001

D. Sing in a Church or Community Music Group. As shown in

Table 16, thirty-nine percent of the Southwestern Montana Town females
sang in church compared with fourteen percent of the males. When the

data were merged, Southwestern Montana females sang in church forty

percent of the time while males sang only twénty percent (see Table

17).

Table 16, Percentage of Southwestern Montana Town Male and
Southwestern Montana Town Female students who sang in a
church or music group outside of school. .

Students Yes No I don't know
Male 13.8% 84.5% 1.7%
Female 39.2 60.8 0

Male (n = 58) : Female (n = 74)

Chi-square = 11.316 D.F. = 2 Significance: P = .0035

Table 17. Percentage of Southwestern Montana Male and Southwestern
Montana Female students who sang in a church or community

group.
"""""""" Stugents  ves  No  1©don't kmow

Female 40.4 59.6 0
T e m=88 - pemale m o904

Chi-square = 10,158 D.F. = 2 Significance: P = .0062
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E. Play a Musical Instrument by Yourself. As shown in Table

18, sixty-four pércent of the Southwe;tern qutaha female studénts
played a musical instrument by themselves while:forty-five percenf-of
the males played an instrument. When Southwestern Montana rural and
.town data were merged, sixty-seven percent of the females marked yes én
this excercise while forty—six pércent of the males responded yes (see
Table 19). Sixty-three éercent of the Southwestern Montana Rural
students played a musical instrument by themselves as‘cgmpared with
fifty-five percent of the Town sample (see Table 20). . Sixty-three
percent of Southwestern Monﬁana Rdra; students played a musical
instrument by themselves as compared with'thirty-five percent for the
Western Extreme Rural NAEP students (see Table 21). As shown in Table
22, fifty-five percent of the Southwestern Montana Town students played
a musical instrument by themse;ves while Western Extreme Rural NAEP
students marked yes only thirty-five percent of the time. When the
~data were merged, fifty-seven percent of the Southwestern Montana
sample marked yes on this excercise and thirty-five percent of the

Western Extreme Rural NAEP sample marked yes (see Table 23).

Table 18. Percentage of Southwestern Montana Town Male and
Southwestern Montana Town Female students who played .a
musical instrument by themselves just for fun outside of

school.
""""""""" Students  Yes Mo Idon't know
Female 63.5 36.5 .0
""""""""""" vale (n = 58)  fFemale n = 74)

Chi-square = 4.593 D.F. =1 Significance: P = .0321
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Table 19. Percentage of Southwestern Montana Malé and Southwestern
Montana Female students who played a musical instrument by
themselves just for fun outside of school.

Students Yes No I don't know
Male 46.4% 52.4% 1.2%
Female 67.0 31.9 1.1
Male (n = 84) Female (n = 94) .
Chi-square = 7.758 D.F. = 2 Significance: P.= .0207

Table 20. 'Percéntage of Southwestern Montana Rural and Southwestern
Montana Town students who played a musical instrument by
themselves just for fun outside of school.

Students Yes No I don't know
Rural 63.0% 32.6% 4.4%
Town 55.3 44.7 0
Rural (n = 46) Town (n = 132)
Chi-square = 7.295 D.F. = 2 Significance: P = .0261

Table 21. Perceﬁtage of Southwestern Montana Rural and Western
Extreme Rural NAEP students who played a musical instrument
by themselves just for fun outside of school.

Students Yes No I don't know
Mont 63.0% 32.6% 4.4%
NAEP 34.5 64.6 9
Mont. (n = 46) ' NAEP (n = 316)
Chi-square = 18.718 D.F, = 2 Significance: P = .0001

Table 22.° Percentage of Southwestern Montana Town and Western Extreme
Rural NAEP students who played a musical instrument by
themselves just for fun outside of school.

Students Yes No I don't know
Mont 55.3% 44.7% .0%
NAEP 34.5 64.6 .9
Mont. (n = 132) NAEP (n = 316)
Chi-square = 17.433 D.F. = 2 Significance: P = .0002
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Table 23. Percentage of Southwestern Montana and Western Extreme
Rural NAEP students who played a musical instrument by
themselves just for fun outside of school.

Students Yes No I don't know
Mont 57.3% 41.6% 1.1%
NAEP 34.5 64.6 9

Mont (n = 178) NAEP (n = 316)

Chi-square = 24.592 D.F. = 2 Significance: P = .0000

F. Play a Musical Instrument With Friends. No significant

differences were found on this excercise.

G. Play a Musical Instrument in a Church or Community Group.

No significant differences were found on this excercise.

H. Take Music Lessons. As shown in Table 24 and 25,

thirty-thfee percent of the Southwestern Montana rural students and
thirty-six percent of the Southwestern Montana town students took
lessons while'only eighteen percent of the Western Extreme Rural NAEP
students responded in the same manner. Wheﬁ the Southwesfern Montana
data were merged, thirty-five percent of the Moﬁtana students took

lessons (see Table 26).

" Table 24. Percentage of Southwestern Montana Rural and Western

Extreme Rural NAEP students who took music lessons outside
of school.

Students Yes No I don't know
Mont. 32.6% 67.4% .0%
NAEP 1707 82.3 .0

Mont. (n = 46) NAEP (n = 316)

Chi-square = 5.64452 D.F. =1 Significance: P = .0L75
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Table 25. Percentage of Southwestern Montana Town and Western Extreme
Rural NAEP students who took music lessons outside of

school.
Students Yes No I don't know
Mont 36.4% 63.6% 0%
NAEP 17.7 82.3 .0
Mont. (n = 132) NAEP (n = 31@)
Chi-square = 18.153 D.F. =1 Significance: P = .0000

Table 26. Percentage of Southwestern Montana and Western Extreme
Rural NAEP students who took music lessons outside of

school.
Students Yes No I don't know
P Ittt
| Mont 35.4% 64.6% 0%
NAEP 17.7 82.3 0
Mont. (n = 178) NAEP (n = 317)
Chi~square = 19.445 D.F. =1 Significance: P = .0000

I. Make Up Your Own Music. There were no significant

differences on this exercise.

Music Activities Outside of School Summary. Responses by
Southwestern Montana Rural, Southwestern Montana Town, and Western
Extreme Rural students regarding "activities outside of school" are

located in Table 27.

\
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Table 27. Percentage of "Yes" responses by Southwestern Montana Rural,
Southwestern Montana Town, and Western Extreme Rural NAEP
students to the question: "Which of the
following activities do you do outside of school?"

SW MT SW MT "W Extreme
Rural Town Rural NAEP

A. Listen to Music 98% 92% 87%

B. Sing For Fun 63 52 60

C. Sing With Friends ) 40 35 40

D. 8ing in Church/Community 39 28 29

E. Play Instr. by self 63 55 34

F. Play Instr. with Friends 28 24 18

G. Play Instr. in Church/cComm. 9 20 14

H. Take Music Lessons 33 36 18

I. Make up Own Music 30 30 41

Music Activities In School

Students were asked to mark the number of years of participation
in selected music activities in schoolf The following<activities were
listed: |

A. General Music Class or Music Appreciation?

B. Choir, Chorus or Glee Club?

C. Band or Instrumental Music?

D. Orchestra? |

E. Introduction to Music, Music Literature or Music History?

F. Music Theory Class or Music Composition?

A. General Music. Thirty-three percent of the Southwestern

Montana Rural students (see Table 28) had not participated and
seventeen percent of the Southwestern Montana Town students (see Table
29) 'had not taken general music. These may be compared to'forty~two

percent for the Western Extreme Rural NAEP sample. When the
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Southwestern Montana data were merged, twenty-one percent had never
taken a general music class compared with forty-two percent for the

Westérn.Extreme Rural NAEP sample (see Table 30).

Table 28. Percentagé of Southwestern Montana Rural and Western
Extreme Rural NAEP students who participated in general
music class.

Have never Less than- l‘to 2 3 to 4 5 or more
Students taken 1 year years years years
Mont. 32.6% 4,3% 19.6% 10.9% 32.6%
NAEP 41.1 16.9 7.8 11l.6 22.6
Mont. (n = 46) NAEP (n = 319)

Chi-square = 12.520 D.F = 4 Significance: P = .0139
Table 29. Percentage of Southwestern Montana Town and Western Extreme
Rural NAEP students who had participated in general music
class.
Have never Less than l'to 2 3 to 4 5 or more
Students taken 1 year years - years years
Mont 16.7% 11.4% 18.2% 11.4% 42.4%
NAEP 41.1 16.9 7.8 11.6 22.6
Mont. (n = 132) NAEP (n = 319)
Chi-square = 40.441 D.F = 4 Significance: P = .0000

Table 30. Percentége of Southwestern Montana and Western Extreme
© Rural NAEP students who had participated in general
. music class.

Have never Less than 1l to.2 3 to 4 5 or more
Students . taken 1 year years years years
Mont. 20.8% 9.6% 18.5% 11.2% 39.9%
NAEP 41.1 16.9 7.8 11.6 22.6
Mont. (n = 178) NAEP (n = 319)

Chi-square = 41.387 D.F = 4 Significance: P = .0000
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B. Choir. As shown in Table 31, a significant difference was
found betweeg Southwestern Montana Town males and females regarding
participation in chorusf Sixty-seven percent of the males responded
that they had never taken chorus while thirty-seven percent of the
females marked the same response. When rural and town data were
merged, seventy percent of the males responded that they had never
taken chorus and forty-five percent of the females marked the same
fesponse (see Table 32). Fifty percent of the Southwestérn Montana
Town students had never takeh choir whi;e seyenty—six percent of the
rural students (see Table 33), and seventy percent of the Western
Extreme Rural sample had nevet participated‘(sge Table 34). Fifty
percent of thg Souphwesterﬁ Montana Town students had never
participated in choir compared with seventy percent for the Weséern

Extreme Rural NAEP sample (see Table 35).

Table 31. Responses of Southwestern Montana Town Male and
Southwestern Town Female students regarding participation
in chorus.

Have never . Less than 1l to 2 3 to 4 5 or more
Students taken 1 year years years years
Male 67.2% 17.2% 8.6% 3.4% 3.4%
Female 36.5 24.3 24.3 12.2 2.7
Male (n = 58) Female (n = 74)

Chi-square = 14.544 D.F = 4 Significance: P = .0057
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Table 32. Percentage of Southwestern Montana Male and Southwestern
Montana Female students who participated in chorus or

glee club. ‘
Have never Less than 1l to 2 3 to 4 5 or more
Students taken 1 year years years years
Male 70.2% 17.9% 7.1% 2.4% : 2.4%
Female 44,7 22.3 20.2 9.6 3.2
Male (n = 84) Female (n = 94)

Chi-square = 14,760 D.F = 4 Significance:' P = .0052

Table 33. DPercentage of Southwestern Montana Rural and Southwestern
Montana Town students who participated in chorus or glee

club.
Have never [Less than 1 to 2 3 to 4 5 or more
Students taken 1l year years years years
Rural 76.1% 17.4% 4.3% 0% 2.2%,
Town 50.0 21.2 17.4 8.3 3.0
Rural (n = 46) Town (n = 132)
Chi-square = 12.41 D.F = 4 Significance: P = .0145

Table 34. Percentage of Southwestern Montana Town and Western Extreme
Rural NAEP students who had participated in chorus or

glee club.
Have never Less than 1l to 2 3 to 4 ° 5 or more
Students taken 1l year years ) years years
Mont 50.0% 21.2% 17.4% 8.3% 3.0%
NAEP 69.5 13.5 12.6 2.8 l.6
Mont. (n = 132) . NAEP (n = 318)

Chi-square = 17.968 D.F = 4 Significance: P = .0013
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Table 35. Percentage of Southwestern Montana and Western Extreme
Rural NAEP students who had participated in chorus or

glee club.
Have never Less than l to 2 3 to 4 5 or more
Students taken 1l year years years years
Mont 56.7% 20.2% 14.0% 6.2% 2.8%
NAEP 69.5 13.5 12.6 2.8 1.6
Mont. (n = 178) NAEP (n = 318)
Chi-square = 10.307 D.F =4 Significance: P = .0356

C. Band. As shown in Table 36, forty percent of the
Southwestern Montana female students had not participated in band while
twenty-five percent of the males had. not participated.. Férty-eight
percenp of the Southwéstern Montana Rural students had never taken band
while twenty-eight percent of the Town students had not participated
(see Table 37). Twenty-eight percent of the Southwestegn Montana Town
students had not participated in band while_fifty—three pefcent of the
Western Extreme Rural NAEP sampled had not (see Table 38). When data
were merged for the Southwestern Montana rural and town-sample,
thirty-three percent had never taken band while -fifty-three percent of
the Western Extreme Rural NAEP samplé had not participated (see Table
39).
Table 36. Percentage of Soutgwesterh Montana Male and Southwestern

Montana Female students who participated in band or
instrumental music.

Have never Less than 1 to 2 3 to 4 5 or more
Students taken 1 year years years years
Male 25.0% 27.4% 38.1% 8.3% 1.2%
Female 40.4 11.7 36.2 8.5 3.2

Female (n = 94)

Male (n = )
F =4 Significance: P = .0452

8
Chi-square = 9,730 D.
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Table 37. Percentage of -Southwestern Montana Rural and  Southwestern
Montana Town students who participated in band or
instrumental music.

Have never Less than 1l to 2 3 to 4 5 or more
Students taken 1 Year years years years
Rural 47.8% 28.3% 13.0% 6.5% 4.3%
Town 28.0 15.9 45,5 9.1 1.5
Rural (n = 46) Town (n = 132)

Chi-square = 17.907 D.F = 4 Significance: P = .,0013

Table 38, Percentage of Southwestern Montana Town and Western Extreme
: Rural NAEP students who had participated in band or
instrumental music.

. Have never Less than 1 to 2 3 tb 4 5 or more
Students ' taken 1 year years years years
Mont 28.0% 15.9% 45.5% 9.1% 1.5%
NAEP 53.3 18.2 12.9 14.1 1.6

Mont. (n = 132) NAEP (n = 319) ,
Chi-square = 59.429 D.F = 4 Significance: P = .0000

Table 39. Percentage of Southwestern Montana and Western Extreme
Rural NAEP students who had participated in band or
instrumental music.

Have never TLess than 1l to 2 3 to 4 5 or more
Students taken 1 year years years years
Mont 33.1% 19.1% 37.1% 8.4% 2.2%
NAEP 53.3 18.2 12.9 14.1° 1.6
Mont. (n = 178) NAEP (n = 319)
Chi-square = 44.605 D.F = 4 ‘Significance: P = .0000

D. Orchestra. There were no significant differences on this

exercise.
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E. Introduction to Music. As shown on Table 40, ninety-nine

percent of the Southwestern Montana Town.students had never taken
introduction to music while seventy-five percent of the Western Extreme
Rural NAEP sample had never participated. When Southwestern Montana
rural and town data Qere meréed, ninety-eight percent had never
_participated while seventy-five percent of Western Extreme Rural NAEP

sample responded in the same manner (see Table 41).

Table 40. Percentage of Southwestern Montana Town and Western Extreme .
Rural NAEP students who had participated in introduction to
music, music literature, or music history.

Have never Less than 1 to 2 3 to 4 5 or more
Students taken 1 year years years years
Mont. 99.2% .8% 0% .0% .0%
NAEP 74.6 17.2 4.7 1.9 1.6
Mont. (n = 132) NAEP (n = 319)

Chi-square = 38.115 D.F = 4 Significance: P = .0000

Table 41. Percentage of Southwestern Montana and Western extreme
Rural NAEP students who had participated in introduction
to music, music literature, or music history.

Have never Less Ehan 1 to 2 3 to 4 5 or more
Students taken 1 year . years years years’
Mont. 97.8% 2.2% .0% .0% .0%
NAEP 74.6 17.2 4.7 1.9 1.6
Mont. (n = 178) NAEP (n = 319)

Chi-square = 43.528 D.F =4 Significance: P = .0000

F. Music Theory or Music Composition. As shown in Table 42,

not one student in the Southwestern Montana Town sample had taken music

theory while eighty-seven percent of the Western Extreme Rural NAEP
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had never participated. When the Southwestern Montana rural and town
data were merged; ninety-eight percent of the students had never‘taken
music theory compared with eighty-seven percent of the Western Extreme

Rural NAEP sample (see table 43).

Table 42. Percentage of Southwestern Montana Town and Western Extreme
Rural NAEP students who had participated in music theory
or music composition. '

. Have never Less than 1 to 2 3 to 4 5 or more
Students taken ' 1 year years years years
Mont. 100.0% 0% .0% .0% .0%
NAEP 86.5 8.8 2.5 .9 1.3

Mont. (n = 132) NAEP (n = 318) )
Chi-square = 19.669 . D.F =4 Significance: P = .0006

Table 43. Percentage of Southwestern Montana and Western Extreme
Rural NAEP students who had participated in music theory
or music composition.

Have never Less than 1l to 2 3 to 4 5 or more

Students taken 1 year years years years
Mont. 97.8% 1.7% .6% .0% .0%
NAEP 86.5 8.8 2.5 .9 1.3
: Mont (n = 178) .  NAEP (n = 318) -
“Chi-square = 17.100 D.F = 4 Significance: P = .0018

In School Activities Summary. Several of the exercises included

in these activities were not significant. To facilitate understanding,
percentages of "Have Never Taken" for each question are given below in

Table 44.
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Table 44. Percentage of "Have Never Taken" responses by Southwestern
"Montana Rural, Town, and Western Extreme Rural NAEP students
to the statement: "Indicate how many years yod have
participated in each activity in school."

SW MT SW MT W Extreme
Rural Town - Rural NAEP

A. General Music 333 17% 41%

B. Choir . 76 50 70

C. Band ' 48 28 53

D. Orchestra 100 99 ‘95

E. Intro to Music 94 99 75

F. Music Theory 91- 100 87

Objective I: Vvalue Music as an
Important Realm of Human Experience

This NAEP objective contains four sub-objectives. For’the 1978-79
Naéional Music Assessment the NAEP used a‘;otal of 20 exercises ;o
aséess this objective. These 20 exercises were utilized in the
-following manner:A Sub-objective I-A, 3 exercises; Sub—objective I-B, 5
exercises; Sub—objecpive I-C, 9 exercises; and Sub-objective I-D, 3
egeréises. The exercises used for this assessment were provided by the
NAEP; however, due to the limitations of this study, the full range and
number of exercises used by NAEP were not used in this study. Due to
these omissions, each. exercise or item must be examined separately and
the collective exercises may not completely measure the entire

objective or sub-objective.

Sub-Objective I-A: Be affectively responsive to music. This
sub-objective used only two of the three posSiblé NAEP exercises for

assessment. On exercise number four (4-A, 4-B, 4-C, & 4-D), musical
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selections were played and the students were asked how much they liked
the music. The music selections. were as follow:

A. Ludwig van Beetﬁoven, Fidelio (Excerpt from Overture)

B. Ramsey Lewis, "Wade in the Water" (Excerpt)

C. Peter Tchaikovsky, "Waltz of the Flowers" (Excerét)

D. Gustav Holst, "Mercury" (Excerpt)

Exercise Qumber 14 asked students to respond to the question: "Can
music change the way you.feel?"

Exercise 4-A. Significantly more Southwestern Montana Town
females (26%) than males (7%) liked the music of Beethoven (see Table
45). When the data weré merged, significantly more Southweétern Montana
females (30%) than males.(lZ%) liked the music of Beethoven (see Table
46). Neariy thirty-three percent of the Southﬁestern Montaﬁa students
liked the music of Beethoven qompared with twenty-five percent of the
Western Extreme Rural NAEP sample (see Table 47). There were no other

significant differences on this exercise.

Table 45, Responses by Southwestern Montana Town Male and
Southwestern. Montana Town Female students regarding their
preference for the musical selection Fidelio by Beethoven.

Very ' Not Very Not At
Students -Much Some Much All
Male 1.7% 5.2% 15.5% 77.6%
Female 4.1 21.6 35.1 39.2
Male (n = 58) Female (n = 74)

Chi~-square = 19.965 D.F. = 3 Significance; P = .0002
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Table 46. Responses by Southwestern Montana Male and Southwestern
Montana Female students regarding their preference for
- the musical selection Fidelio by Beethoven.

) Very Not Very Not At
Students Much Some Much All
~ Male 2.43% 9.5% 25.0% 63.1%
Female 8.5 21.3 36.2 34.0
Male (n = 84) Female (n = 94) .
Chi-square = 16.494 °~  D.F. = 3 Significance: P = .0009

Table 47. Responses by Southwestern Montana Rural and Western
Extreme Rural NAEP students regarding their preference
for the musical selection Fidelio by Beethoven.

, very o . Not Very " Not At
Students . Much Some ’ . Much . All
Ment 13.0% 19.6% 43.5% 23.9%
NAEP 24.5 16.3 59.2
Mont. (n = 46) NAEP (n = 49)

Chi-square = 19.596 ‘D.F. = 3 Significance: P = .0002

Exercise 4-B. As shown in Table 48, significéntly fewer
Sou£hwestern Montana Rural stuéents (41%)‘th$n Western Extfémg'Rufal
NAEP students (69%) liked the_music‘of Lewis. Nearly thirty pe?cent of
the Southwestern Montana Town sample liked tﬂe music Qf Lewis while
sixty—niné percent of phe Western Extreme Rural NAEP sample liked the
music (see Table 49). . When the data:were mgrged, only thirty-two
percent of the Southwestern.Montana students liked the music of Lewis,
coméared with sixty-niné percent of the Western Extreme Rural NAEP
saméle (see Table 50). There were no other significant difﬁerences on

this exercise.
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Table 48. Responses by Southwestern Montana Rural and Western Extreme
Rural NAEP students regarding their preference for the
musical selection Wade in the Water by Ramsey Lewis.

Very Not Very Not At
Students Much Some Much All
Mont 4.3% 37.0% 32.6% 26:1%
NAEP 12.2 57.1 8.2 22.4
Mont. (n = 46) NAEP (n = 49)

Chi-square = 11.017 D.F. = 3 Significance: P = .0l1l6

Table 49. Responses by Southwestern Montana Town and Western Extreme
Rural NAEP students regarding their preference for the
musical selection Wade in the Water by Ramsey Lewis.

very Not very Not At
Students Much Some Much All
Mont % 28.8% 36.4% 34.1%
NAEP 12.2 57.1 8.2 22.4
Mont. (n = 132) .  NAEP (n = 49)

Chi-square = 31.529 D.F. = 3 - Significance: P = .0000

Table 50. Responses by Southwestern Montana and Western Extreme Rural
NAEP students regarding their preference for the musical
selection Wade-in the Water by Ramsey Lewis.

Very Not Very ' Not At
Students Much Some Much . = All
Mont 1.7% 30.9% 35.4% 32.0%
NAEP 12.2 57.1 8.2 22.4
Mont. (n = 178) NAEP (n = 49)

Chi-square = 28.871 D.F. =3 Significance: P = .0000

Exercise 4-C. Significantly more Southwestern Montana Town
Females (33%)'than males (5%)Aiiked the music of Tchaikovsky.ésee Table
51). When the Southwestern Montana data were merged, significantly
. more females (36%) than males (ld%) liked the music of ichaikovsk? (see

Table 52). Nearly thirty-three percent of the Southwestern Montana
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Rural students liked the music of Tchaikovsky. This compares with
twenty-two percent for the Western Extreme Rural NAEP sample (see Table

53). There were no other significant differences on this exercise.

Table 51. Responses by Southwestern Montana Town Male and.
Southwestern Town Female students regarding their
preference for the musical selection Waltz of the Flowers '

. by Tchaikovsky. .

. Very Not Very Not At
Students Much Some ’ Much 7 All
Male . 1.7% 3.4% 13.8% 81.0%
Female 12.2 20.3 29.7 37.8

Male (n = 58) . ‘Fémale (n = 74)

Chi-square = 26,132 - D.F. =3 Significance:. P = .0000

Table 52. Responses‘by Southwestern Montana Male and Southwestern
Montana Female students regarding their preference for
the musical selection Waltz of the Flowers by Tchaikovsky.

Students Much Some - Much o All
Male 2.4% 7.1% 19.0% 71.4%
Female 11.7 24.5 29.8 34.0
. Male (n = 84) Female (n = 94)
Chi-square = 27.516 D.F. = 3 © Significance: P = .0000

Table 53. Responses by Southwestern Montana Rural and Western Extreme
Rural NAEP students regarding their preference for the
musical selection Waltz of the Flowers by Tchaikovsky.

very o Not Very Not At
Students Much Some . Much All
Mont 6.5% 26.1% 30.4% 37.0%
NAEP 6.1 16.3 8.2 69.4
Mont. (n = 46) . NAEP (n = 49)

Chi-square = 11.939. D.F. = 3 Significance: P =..0076
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Exercise 4-D. There were no significant differences between

groups regarding préférence for the music of Holst.

A summary of Southwestern Montana Rural, Southwestern Montana

‘Town, and Western Extreme Rural NAEP.reéPOnses for exerciée four is

viewed in Table 54.

Percentage of Southwestern Montana Rural, Southwestern

Table 54.
Montana Town, and Western Extreme Rural NAEP students that
"liked" the music of Beethoven, Lewis, Tchaikovsky, & Holst.
SW MT SW MT W Extreme
Rural - Town Rural NAEP
IA: Beethoven 33% 17% 25%
IB: Lewis_ 41 30 69
IC: Tchaikovsky 33 20 23
ID: Holst 26 33 22

Exercise 14. There were no significant differences on this

exercise.

A summary of

Southwestern Montana Rﬁral, Southwestern Montana

Town, and Western Extreme .-Rural NAEP responses is viewed in Table 55.

Table 55. Percentage of Southwestern Montana Rural, Southwestern
. Montana Town, and Western Extreme Rural NAEP responses
to the question: "Can music. change the way you feel?"
SW MT SW MT W Extreme
Rural = Town . Rural NAEP
Yes 98% 88% 100%

Composite I-A. When the data from all exercises were merged,

there were no significant differences between any groups.
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Sub-Objective I-B: Be acquainted with music from different

nations, cultures, genres and ethnic groups. This sub-objective used
only two of the five possible NAEP exercises for assessment. On
exércise number nine (9-aA, 9-8B, 9-C¢, 9-D, 9-E, 9-F, 9-G, 9-H{ & 9-1),
students wéré asked tpe guestion: "Do.you like to see live peréérmances
of each of the following kinds of music?"

A; Rock

B. Jazz

c. Symphonic

' D. Opera
E. Ballet
F. Folk

G. 'Country &‘Weétern

H. Soul\

I. Reiigious Music

Exercise number eleven required students to respond to the
folléwing questidn: "If you could buy‘only one record or tape, which
kind would you buy?"’

A. Jazz

B. Classical

c. Brgadway Musical

D. Country.and Westerﬁ

E. Réck i |

F. Soul
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Exercise 9-A. Rock - There were no significant differences on
this exercise.

Exercise 9-B. Jazz - Significantly more Wéstern~Extreme Rural
NAEP students (49%) than Southwestern Montana Rural students (39%)
liked to'seé live performaﬁces of jazz (Seé Table 56). Significan£ly
more Western Extreme Rural NAEP students (49%) than Southwestern
.Montaﬁa Town students (39%) preferred jazz (see Table 57). As shown in
Table 58, significantiy more studéhts in the Western Extreme Rural
sample (49%) liked to ;ee live_pérformances of jazz than did students
in the Southwestern Montana sgmple (39%). There were no other

significant differences on this exercise.

Table 56. Responses by Southwestern Montana Rural and Western
Extreme Rural NAEP students to the question: "Do you like
to see live performances of jazz music?" . o

Students Yes No "I don't know
Mont. 39.1% 47.8% 13.0%
NAEP 49,0 51.0 0

Mont. (n = 46) ' NAEP (n = 49)

Chi-square = 6.961 D.F. = 2 Significance: P = .0308

Table 57. Résponses by Southwestern Montana Town and Western Extreme
Rural NAEP students to. the guestion: "Do you like to see
live performances of jazz music?"

Students Yes No I don't know
Mont. 39.4% 48.5% 12.1%
NAEP 49.0 51.0 0

Mont. (n = 132) NAEP (n = 49)

Chi-square = 6.768 D.F. = 2 Significance: . P = .0339
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Table 58. Responses by Southwestern Montana and Western Extreme
Rural NAEP students to the ‘question: "Do you like to see
live performances of jazz music?- '

Students Yes No I don't know
Mont. 39.3% 48.3% 12.4%
NAEP 49.0 51.0 .0
) Mont. (n = 178) "NAEP (n = 49)
Chi-square = 6.978 D.F. = 2 Significance: P = .0305

Exercise. 9-C. Symphonic - Twen#?-three'percent of the
Southwestern Montana females liked to see live performances of
symphonic music while only fourteen percent of the males marked "yes"
on this exercise (see Table 59f.‘ Twenty-eight percent of the
Southwestern Montana Rural étudentsuliked to see live performances of
symphonic music as compareé with only six percent.of the. Western
Extreme Rural NAEP students (see Tqblé'6d). Thére were nofother

significant differences on this exercise.

Table 59. Responses by Southwestern Montana Male and Southwestern
‘ Montana Female students to the question: "Do you like to
see live performances of symphonic music?"

Students Yes No T don't know
Male 14.3% 76.2% 9.5% )
Female 23.4 54.3:- 22.3

Male (n = 84) © Pemale (n = 94)

Chi-square = 9.707 D.F. = 2 . Significance: P = .0078
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Table 60. Responses by Southwestern Montana Rural-and Western Extreme
Rural NAEP students to the question: "Do you like to see
* live performances of symphonic music?" ‘ :

Students Yes No I don't know -
Mont 28.33 56.5% 15.28
NAEP 6.1 79.6 14.3

Mont. (n = 46) NAEP (n' = 49)°

Chi-square = 8.764 D.F. = 2 Significance: P = .0125 .

Exgrcise 9-D. Opera - Significantl?ﬁmore Southwestern‘Montana-
Rural fehqles‘(ZS%) than males (4%) l&ked to sée live‘performances of
opéra (see Table 61). When rural and town data ffom the Southwestern
Monténa sémple were merged, females (14%) liked to see livg
performances of opéra signifipantly more than did their male
counterparts (2%) -(see Table 62). .There wefe no other significant

differences on this exercise.

Table 61. Responses by Southwestern Montana Rural Male and
Southwestern Montana Rural Female students to. thé question:
"Do you like to see live performances of opera?"

Students Yes No I don't know
Male 3.8% 92.4% 3.8%
Female « - 25.0 60.0 15.0

Male (n = 26) ’ Femalé (n = 20)

Chi-square = 7.003 D.F. = 2 Significance: P = .0301
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Table 62. -Responses by Southwestern Montana Male and Southwestern
Montaha Female students to the question: "Do you like to
see live performances of opera?" ' :

Students Yes No I don't know
Male . 2.4% 95.2% 2.4%
Female 13.8 79.8 6.4
Male (n = 84) . - Female (n = 94)
Chi-square = 9.697 "D.F. = 2 Significance: P = .0078

Exercise 9-E. Balle£ - Significantly more.Southwestern Montana
female§ (65%) than males (4%) liked to see live performances of ballet
(see Table 63). When the Southwestern Montana data were merged,
significantly more females (50%) than males (2%) liked to see livg
performanceé of ballet (see Table 64). There were no other significant
diffefencés on this exercise.

Table 63. Responses by Southwestern Montana Rural Male and

Southwestern Montana Rural Female students to the question:
"Do you like to see live‘performances‘of ballet?"

Male 3.8% 96.2% %
Female 65.0 25:0 10.0
Male (n = 26) . Female (n ='20)
Chi-square = 25.266 D.F. = 2~ Significance: P = .0000

Table 64. Responses by Southwestern, Montana Male and Southwestern
Montana Female students to the gquestion: "Do you like to
see live performances of ballet?" '

Students Yes 'No I don't know
Male 2.4% 96.4% 1.2%
Female 50.0 42.6 7.4
i Male (n = 84) Female (n = 94)
Chi-square = 59.345 D.F. = 2 Significance: P = .0000
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Exercise 9-F. Folk - There were no sigpificént differences on
£his exercise.

Exercise 9;G. Country & Westerp - Significantly more Sou%hwestern
Montana Rural students (78%) than Southwestern Montané Town students .
(52%) liked to see live performances of country wesfern music (see
Table’§5)., Significanﬁly mére Southwestern Montana Rural students
(78%) than Western Extreme Rural NAEP students (49%) liked.to see live
performances:of country wésterh'music (see Téble'66): There were no

other significant differences on this exercise.

Table 65. Responses by Southwestern Montana Rural and Southwestern
Montana Town students to the question: "Do you 1like. to
.Ssee live performances of country western music?"”

Students Yes No I don't know
Rural 78.3% 13.0% 8.7%
Town 51.5 38.6 9.8
. Rural (n = 46) Town (n = 132)
Chi-square = 11.20135 D.F. = 2  Significance: P = .0037

PRI

Table 66. Responses by Southwestern Montana Rural and Western Extreme
Rural NAEP students to the question: "Do you like to see
live performances of country western music?"

Students Yes No I don't know
Mont 78.3% 13.0% 8.7%
NAEP 49.0 46.9 4.1
Mont. (n ="46). NAEP (n = 49) "
Chi-square = 12.950 D.F. = 2 Significance: P = .0015

Exercise 9-H. Soul - Significantly more Southwestern Montana

males (16%) than females (12%) liked to see live performances of soul
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music (see Table 67). Significantly more Wéstépn Extreme Rural NAEP
students (57%) -than SoutﬁWestern Montana Rural students (11%) liked to
see live performances 6f'soul.musﬁc (see Table 68). Significantly more
Western Extreme Rural NAEP students (57%) than Southwesﬁérn Monéana
Town students (14%) iiked to see live performances of soul music. (see
Table 69). Sigpificantly-more Western Eétreme'Rural NAEP students
(57%) than Southwestern Montana students (14%) liked to sée live
performances of soul music (see Table 70). There weré ﬂo other

Significant differences on this exercise.

Table 67. Responses by Southwestern Montana Male and Southwestern
' "Montana Female students to the question: "Do you like to
see live performances of soul music?"

Male " 15.5% 75.0% 9.5%
- Female 11.7 63.8 24.5
‘Male (n = 84) Female (n = 94)
Chi-square = 6.958 D.F. = 2 Significance: P = .0308

Table 68. Responses by Southwestern Montana Rural and Western Extreme
Rural NAEP students to the guestion: "Do you like to see
live, performances of soul music?"

Students Yes . No T don't know
Mont 10.9% 67.4% 21.7%
NAEP 57.1 38.8 4.1

Mont. (n = 46) NAEP (n = 49)

Chi-square = 24.173 D.F. = 2 Significance: P = .,0000
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Table 69. Responses by Southwestern Montana Town and Western Extreme -

Rural NAEP students to the gqueéstion: "Do you like to see
live performances of soul music?". :

Students Yes No I don't know
Mont 14.4% 69.7% 15.93%
NAEP 57.1 38.8 4.1
: Mont. (n = 132) NAEP (n = 49)
Chi-square = 34.654 D.F. = 2 Significance: P = .0000

Table 70. Responses by Southwestern Montana and Western Extreme
Rural NAEP students to the question: "Do you like to see
live performances of soul music?"

Students‘ Yes No I don't know
Mont. 13.5% 69.1% 17.4%
NAEP 57.1 38.8 4.1
. Mont. (n = 178)" NAEP (n = 49)
Chi-square = 42,320 D.F. =2 Significance:» P = .0000

Exercise 9-I. Religious Music - Signifiéantly more Southwestern
Montana Rural female students (20%) than Southweéternvmontana Rural
males (d%) liked to see live performances éf ;eligious music (see Table
71). sSignificantly more Southwestern Montana female students (16%)
than Southwestern Montana males (2%) liked to sée live performances of
reliéious music (see Table 72). Significaritly more Western Extreme
Rural NAEP studgnts k3l%) than Southwesterg Montana Rural studénts (9%)
liked to seé live performances of religious music (seé Table 73).
Significantly more Weséern Extreme Rural NAEP ééﬁdents (31%) thgn
sduthwestern Montana.Town students (10%) liked to.see~live performaﬁces

of religious music (see Table 74).. sSignificantly more Western Extreme

Rural NAEP students (31%} than students in the merged Southwestern
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Montana sample (10%) liked to see live performances of religious mus
(see Table 75). There were no other significant differences on this

exercise’

Table 71. Responses by Southwestern Montana Rural Male and
Southwestern Montana Rural Female ‘students to the questio
"Do you like to see live performances of religious music?

ic

n:
"

Students Yes No I don't know
Male .0% ©92.3% 7.7%
Female 20.0 65.0 15.0
Male (n = 26) Female (n = 20)
Chi-square = 6.803 D.F. = 2 Significance: P = .0333

Table 72.- Responées by Southwestern Montana Male and Southwestern
' Montana Female students to the guestion: "Do you like to
see live performances of religious music?"

Students Yes N6 I don't know

Male 2.4% 94.0% 3.6%

Female 16.0 72.3 11.7
Male: (n = 84) Female (n = 94)

Chi-square = 14.820  D.F. = 2 Significance: P = .0006

Table 73. Responses by Southwestern Montana Rural and Western Extreme

Rural NAEP students to the question: "Do you like to see
live performances of religious music?”

Students Yes No I don't know
Mont 8.7% 80.3% 10.93
NAEP 31.3 62.5 6.3

Mont. (n = 46) _NAEP (n = 49)

Chi-square = 7.561 D.F. = 2 Significance: P = .0228




96

Table 74. .Responses by Southwestern Montana Town and Western Extreme
Rura; NAEP students to the question: "Do you like to see
live performances of religious music?"

Students Yes No I don't know
Mont 9.8% 83.4% 6.8%
NAEP 31.3 62.5 6.3
Mont. (i = 132) ' NAEP (n = 49)
Chi-square = 12.346 D.F. = 2 Significance: P = .0021

1

Table 75. Responses by Southwestern Montana and Western Extreme
Rural NAEP students to the question: "Do you like to see
live performances of religious music?" )

Students Yes No I don't know
Mont. 9.6% 82.6% 7.8%
NAEP 31.3 62.5 6.3
Mont. (n = 178) . NAEP (n = 52) : A
Chi-square = 14,650 D.F. = 2 Significance: P = .0007

A 'summary of Southwestern Montana Rural, Southwestern Montana
Town,  and Western Extréme Rural NAEP responses for exercise nine is

found in Table 76.

Table 76. Percentage of "yes"responses by Southwestern Montana Rural,
Southwestern Montana Town, and‘Western Extreme Rural NAEP
students to the question: "Do you like to see live
performances of each of the following kinds of music?"

SW MT SW MT W Extreme
Rural Town  Rural NAEP

A Rock 87% 92% 92%

B. Jazz 39 39 .49

C Symphonic 28 - 16 06

D. Opera 13 07 15

E. Ballet 30 ' 27 23

F Folk 15 11 13

G Country & Western . 78 52 49

H Soul 11 14 57

I Religious Music 09 10 ' 31
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Exercise 11. 1If you could buy only one record or tape, which kind
would you buy? - Significantly more Southwestern Montana Rural students
(78%) than We;tern Extreme'RuralkNAEf'students (51%) selected rock
music (see Table 77). Significantly more Southwestern Montana Town
students (85%) than Western Extreme Rural NAEP students (51%) selecfed
fock music (see Table 7&).- Significant;y more.SouEhwesterﬁ Montana
students (83%) than Western Extreme Rural NAEP stuéents kSl%) selected

rock music (see Table 79). There were no other significant differences

on this exercise.

Table 77. Southwestern Montana Rural and Western Extreme Rural NAEP
student responses to the-following: "If you could buy only
1 record or tape, which kind would you buy?"

bon't : . )

Students Jazz Classical Musical Western . Rock Soul know

Mont 0% 2.2% 0% 19.6% 78.3% % 0%

NAEP 0 2.9 0 22.9 51.4 22.9 0
Mont. (n = 46) NAEP (n- = 35)

Chi-square = 12.801 . ' D.F = 3 " Significance = ,0051

Table 78. Southwestern Montana Town and Western Extreme Rural NAEP
student responses to the following: "If you could buy
only 1 record or tape, which kind would you buy?"

bon't -
Students Jazz Classical Musical Western Rock Soul know
Mont 1.5% 2.3% 8% 8.3% 84.8% % 2.3%
NAEP 0 2.9 0 22.9 51.4 22.9 0
Mont. (n = 132) NAEP (n = 35)
Chi-square = 40.900 D.F = 6 Significance: P = .0000
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Table 79. Southwestern Montana and Western Extreme Rural NAEP
student responses to the following: "If -you could buy
only 1 record or tape, which kind would you buy?"

Don't .
Students Jazz Classical Musical Western Rock - Soul know
Mont. 1.1% 2.2% . 6% 11.2% 83.2% .0% 1.7%
NAEP .0 2.9 0 22.9 51.4 22.9 .0
: Mont. (n = 178) NAEP (n = 35)
Chi-square = 48.692 D.F = 6 Significance: P = .0000

A summary of Southwestern Montana Rural, ‘Southwestern Montana
Town, and Western Extreme Rural NAEP responses for exercise eleven is

found in Table .80.

Table 80. Percentage of Southwestern Montana Rural, Southwestern
Montana Town, and Western Extreme Rural NAEP student
. responses to the question: "If you could buy only oné
record of tape, which kind would you buy?"

SW MT SW MT W Extreme

Rural Town Rural NAEP
Jazz 00% 02% 00%
Classical , , 02 - 03 03
Broadway Musical ‘ ‘00 01, 00
Country & Western 20 09 ' 23
Rock ) 78 85 51
soul ‘ 00 ' 00 23

Composite I-B. When the data from all exercises were merged,
there were no significant differences.

Sub-Objective I-C: Value music in the life of the individual,

\

family and community. This sub-objective used only two of the nine
possible,NAE?‘exercises for assessment. On exercise number thirteen

students were asked the question: "How important do you think music is

‘
-
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in our society?" Exercise number nineteen (19-A, & 19-B) required

students to respond to the following questions:

A. Which one of the follo@iﬁg music actiyitiés would you rathe}
do in school?
Listen to ?ecorded music
L;éten ﬁo live music
Perform music
Read about.muéic
' I don't know
B. Which one of the the f&llowiné music activities woula you
-rather do on your own?
Listen to recorded music
Listen ﬁo live music ’ | \
Perform‘muéic
Read about music
I don}t‘know
Exercise 13. signifiqantly'more Southwes£e;h Monténa Town fema1e§
(89%) than Soﬁthwestern Montana Town males (65%) believed.that music
was important in our society (see Téble 81)1 .Significantly more
Southwestern Montana females (51%) than Southwestern Montana males
(76%) belie&ed that muéic was important in our society (see Table 82).
Significantly more Soutﬁwestern‘Mdntana Rural students (100%) than
Southwestern Montana Town students (89%) believed that musié was
important in our society (see Table 83). Significéntly more

SOuthwestern'Montana Rural students (100%) than Western Extreme Rural

NAEP students (87%) believed that music Was'important in our society

ps - T e— T T

wa—
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(see Table 84). There were no other significant differences on this

exercise.

Ve

Table 81. Responses by Southwestern Montana Town Male and
Southwestern Montana Town Female students regarding the
importance of music in society. :

Very Somewhat Not very Not at Don't
Students - important important  important all know
Male 32.8% 32.8% 29.3% 0% 5.2%
Female 44,6 44,6 5.4 1.4 4.1
. ! Male (n = 58) Female (n = 74)
Chi-square = 14.865 - D.F = 4 Significance: P = .0050

Table 82. Responses by Southwestern Montana Male and Southwestern
Montana Female students regarding the importance of music
in society. )

Very Somewhat Not very Not at Don't

Students important important important all know

Male 42.9% 33.3% 20.2% .0% 3.6%

Female 47.9 43.6 4.3 1.1 3.2
" Male (n = 84) Female (n = 94)

Chi-square =.11.973 D.F = 4 - Significance: P = .0176

Table 83. Résponses by Southwestern Montaha Rural and' Southwestern
Montana Town students regarding the importance of music
in society.

Very Somewhat Not very Not at Don't
Students important important important all know
Rural 63.0% 37.0% .0% 0% 0%
Town 39.4 39.4 15.9 .8 4.5
Rural (n = 46) : Town (n = 132)
Chi-square = 14.003 D.F =4 Significance: P = .0073
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Table 84. Responses by Southwestern Montana Rural and Western Extreme
- Rural NAEP students regarding the importance of music in

society.
Very Somewhat Not very Not at Don't
Students cimportant important important all know
Mont. 63.0% 37.0% 0% .0% .0%
NAEP 29.0 58.1 6.5 3.2 3.2
Mont. (n = 46) NAEP (n = 31)
Chi-sgquare = 12.092 D.F = 4 Significance: P = .0167

A summary for'Southwestern Montana Rural, SouthWestern Montana
Town, and Western Extreme Rural NAEP responses for exercise thirteen is

found in Table 85.

Table 85. Percentage of Southwestern Montana Rural, Southwestern
Montana Town, and Western Extreme Rural NAEP responses to
~ the question: "How important do you think music is in our

society?"
SW MT SW MT W Extreme
*Rural Town Rural NAEP
Very Important 63% 39% 29%
Somewhat Important 37 39 58
Not Very Important 00 16 07
Not Important At All 00 01 03
Don't Know 00 05 ; 03

Exercise 19-A. There were no significant différences on this
egercise. |

Eﬁercise‘l9—B. “Souﬁhwestern Montana Rural students (48%)
.preferred to listen to live music while the majority of Western Extreme
Rural NAEP students (74%) preferred recorded music (see Table 86).

Significantly more Western Extreme NAEP Rural students (74%) than
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Southwestern Montana Town students (52%) preferred listening to
recorded music (see Table 87). There were no other significant

differences on this exercise.

Table 86. Responses by Southwestern Montana Rural and Western Extreme
Rural NAEP students regarding the music activities that
they would rather do on their own time outside of school.

Listen to Listen to Perform Read about Don't
Students recorded music 1live music music music Know
Mont 39.1% 47.8% 8.7% .0% 4.3%
NAEP 74.2 6.5 16.1 3.2 .0
Mont. (n = 46) NAEP (n = 31)
Chi-square = 18,154 D.F = 4 Significance: P = ,0012

Table 87. Responses by Southwestern Montana Town and Western Extreme
Rural NAEP students regarding the music activities that
they would rather do on their own time outside of school.

Listen to " Listen to Per-form Read about Don't

Students recorded music live music music music know
Mont. 52.3% 35.6% 8.3% 1.5% 2.3%
NAEP 74.2 6.5 16.1 3.2 .0
Mont. (n = 132) NAEP (n = 31)
Chi-square = 11.893 D.F = 4 Significance: P = .0182

A summary for Southwestern Montana Rural, Southwestern Montana
Town and Western Extreme Rural NAEP responses for exercise nineteen is

found in Table 88 & Table 89.
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Table 88. Percentage of Southwestern Montana Rural, Southwestern
Montana Town, Western Extreme Rural NAEP responses to the
the following gquestion: "Which one of the follow1ng music
activities would you rather do in school?"

SW MT SW MT W Extreme
Rural Town Rural NAEP
Listen to recorded music 28% 24% 26%
Listen to live music 49 56 .58
Perform Music 17 17 13
Read about music 02 00 - 03
I don't know 04 03 00

Table 89. Percentage of Southwestern Montana Rural, Southwestern
Montana Town, and Western Extreme Rural NAEP responses to
the following question: ."Which one of the following music
activities would you rather do on you own?" -

SW MT SW MT W Extreme
Rural Town Rural NAEP
Listen to recorded music 40% 52% 74%
Listen to live music 48 - 36 07 -
Perform music - 08 08 16
Read about music 00 02 03
I don't know 04 02 00
Composite I-C.. When the data from all exercises were merged,

there were no significant differences.

Sub-Objective ID: Make and support aesthetic judgements about

music. This sub-objective used only one of the three possible NAEP

exercises for.éssessment. On exercisé number three (3-2A, 3-B, & 3-C),
students were asked how much théy agreed or disagreed with';he
following statements: |

A. I like many.songs because of tﬁe music rather than the words.

B. There are certain parts of my favorite songs that I wait to
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hear because I like them best.

C. There are certain parts of my favorite songs that make me want

to do things like clap my hands, snap my fingers, tab my feet,

hum or whistle.

Exercise 3-A. There were no significant differences on this

exercise.

Exercise 3-B. There were no significant differences on this

exercise.

Exercise 3-C. There were no significant differences on this

exercise.

A summary for Southwestern Montana Rural, Southwestern Town, and

Western Extreme Rural NAEP responses is found in Table 90.

Table 90. Percentage of Southwestern Montana_Rural, Southwestern
Montana Town and Western Extreme Rural NAEP student
"agree" responses to the following statements:

A,

B.

I like many songs because of the music rather than the
words. .

There are certain parts of my favorite songs that I
wait to hear because I like them best.

There are certain parts of my favorite songs that make
me want to do things like clap my hands, snap my
fingers, tap my feet, hum or whistle.

SW MT SW MT W Extreme
Rural Town Rural NAEP
70% 56% 32%

89 88 96

67 62 59

Composite I-D. When the data from all éexercises were merged,

there were no significant differences.
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Composite Objective I. When the data from all exercises were

merged there were no significant differences.

ObjectiVe IV: 1Identify the Elements and
Expressive Controls of Music

This NAEP objective contains three sub-objectives. For the
1978-79 National Music'Assessment tﬁe NAE? used a total of 50 exercises
to assess this objective. These 50 exercises were utilized in the
following sub-objectives: Sub-objective_IV—A, 30 exercises;
Sub-objectivg IV-B, 5 exercises; Sub-objective Iv—é, 15 exercisgs. The
exercises used for the Southwestérn Montana Assessment were provided by
the NAEP; howeveér, due to the method of constructing the instrument for
this study, the full range and number of exercises used by NAEP.wefe
not used on this study. Due to the dmissions, each exercise or item
must be examined separately and the collective exercises may not

completely measure the entire objective:or sub-objective.

Sub-Objective IV-A: Identify the elements of music. This

sub-objective used only two of the thirty possible NAEP exercises for
assessment. On exercise number ten, a music stimuli tape was used and
students were asked to respond to the following guestion: "What kind
of instruments are playing?" |
A. Brasses
B. Strings.
' C. Woodwinds

D. I don't know
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Exercise number seventéen (17-a, 17-B, lf—c, & 17—D),'used a music
stimuli tape and required students to identify relative pitch.
Exercise 10. There were no significant differences on this
exercise.
A percentage summary of correct responsesiby Southwestern Montana
Rural, Southwestern Montana Town, and.Weétern Extreme Rural NAEP

students is found in Table 91.

Table 91. Percentage of Southwestern Montana Rural, Southwestern
' Montana Town, and Western Extreme Rural NAEP correct
answers on the following qguestion: "What kind of
instruments are playing?" )

SW MT SW MT W Extreme
Rural Town Rural NAEP
Correct (Brasses) ' 85% 733 88%

Exercise 17-A. There were no signiﬁicant differences on this
.exercise. ‘

Exercise‘l7-B. There were no significant differences oﬁ this
exercise.

Exercise 17-C.. There were no significant differences on this
exercise. .

Exercise 17-D. There were no significant_differences on this
exercise.

A percentage summary of correct responses by SOgthwestern Montana
Rural, Southwestern Montana Town, and Western Extreme Rural NAEP

students on exercise seventeen is found in Table 92.
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Table 92. Percentage of correct responses by Southwestern Montana

Rural, Southwestern Montana Town, and Western Extreme Rural
NAEP students to the following: "Two sounds will be
played. 1Is the second pitch higher, lower, or the same as
the first sound?" '

SW MT SW MT W Extreme
Rural Town Rural NAEP
A. Lower 87% 78% 85%
B Same 87 94 94
C. Lower 70 69 68
D Higher 91 77 79
Composite IV-A. When the data from all exercises were merged,

there were no significant differences.

Sub-Objective IV-B: 1Identify the relationships of elements in a

given composition. This sub-objective used only two of the five

possible NAEP exercises for assessment. On exercise number seven,
students responded to the following question: "Now you are going to

hear a melody in four phrases. What is its form?"

1. A---A---a-"-B
2. A'—;—'A -~~~ B --- A
3. A---A---B---B
4. A --- B --- B ---.A

Exercise number eighteen asked students to respohd to the
following question: "Liéten carefully to the entire piece of music.

What is the form of the music?"
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1. CcCanon
2. Rondo
3. Verse and chorus
4: Theme and Variations
Exercise 7. There were no significaht differences on this

exercise.

A percentage summary of correct responses by Southwestern Montana
Rural, Southwestern Montana Town, and Western Extreme Rural NAEP

students is found in Table 93.

Table 93. Percentage of Southwestern Montana Rural, Southwestern
Montana Town, and Western Extreme Rural NAEP correct
answers regarding identification of melodic form.

SW MT . SW MT W Extreme
Rural Town Rural NAEP
Correct 40% 48% 50%

Exercise 18. lsignificantly more Soutﬁwestérn Montana- Town female
students (66%)‘than Southwestern.Montana Town male students (41%)
correctly identified the theme and variations (see Table 94).
Significantly more Southwestern Montana females (59%) than Southwestern
Montana males (46%) corfectly identified the theme and Variations (sée
Table 95). There were no other_significant differences on this

exercise.




109

Table 94. Responses of Southwestern Montana Town Male and .
Southwestern Montana Town Female students regarding the
identification of the correct music form.

(Correct)
Verse and Theme and pon't
Students Canon Rondo Chorus Variations Know
Male 6.9% 13.8% 1.7% 41.4% 36.2%
Female 6.8 12.2 6.8 66.2 8.1
Male (n = 58) Female (n =74)
Chi-square = 18.057 D.F = 4 Significance: P = .0012

Table 95. Responses by Southwestern Montana Male and Southwestern
Montana Female students regarding the correct music form.

(Correct)
"Verse and Theme and Don't
Students Canon Rondo - chorus ~ variations know
Male 6.0% 9.5% 6.0% 46.4% 32.1%
Female 8.5 13.8 10.6 58.5 8.5
Male (n = 84) Female (n = 94)

Chi-square = 16.076 D.F = 4 Significance: P = .0029

A percentage summary of correct responses by Southwestern Montana
Rural, Southwestern Montana Town, and Western Extreme Rural NAEP

students for exercise eighteen is found in Table 96.
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Table 96. Percentage of correct answers by Southwestern Montana Rural,
Southwestern Montana Town, and Western Extreme Rural NAEP
students regarding identification of "Theme and variations"

form.
SW MT SW MT W. Extreme
Rural Town Rural NAEP
Correct 48% 55% 60%

Composite IV-B. When the déta from all exércises were merged,
there were éignificant differences between several groups.
Significantly more Southwestern Montana Town females (62%)‘than
Southwestern Montana Town males f38%) marked correct answers (see Table
97). significantly more Southwestern Montana females (56%) than
Southwestern Montana males (43%) marked correct answers.on this
sub-objective (see Table 98). There were no otherlsignificant

differences on this sub-objective.

Table 97. Percentage of total correct and incorrect responses by
Southwestern Montana Town Male and Southwestern Montana:
Town Female students to sub-objective IV-B: "Identify the
relationships of elements in a given composition."

Total Total
Students Correct Incorrect
Male 37.9% : 62.1%
Female ©62.2 : 37.8
Male (n = 116) Female (n = 148)

Chi-square = 15.287 D.F. =1 Significance: P <.001
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Table 98. Percentage of total correct and incorrect responses by
Southwestern Montana Male and Southwestern Montana Female
students to sub-objective IV-B: "Identify the relationships
of elements in a given composition."

Total Total
Students Correct Incorrect
Male’ ' 42.9% 57.1%
Female 56.4 43.6
Male (n = 168) Female (n = 188)

Chi-square = 6.492 D.F. =1 Significance: P = .0107

Sub-Qbjective IV-C: Demonstrate an understanding of a variety of

musical terms, expression markings and conducting gestures in a musical

context. This sub-objective used only two of the fif£een possible
NAEP exercises for assessment. Exercise number éive asked students to
identify a hote on the staff. Exercise number twenty (20-A, 20-B &
20-C) required students to identify.the following:

A. Key signature

B. Numbef of counts received by a designated note

C. Ledger line

Exercise 5. Significantly more Southwestern Town female students
(80%) than Southwestern Town male students (53%)‘were able to identify
the correct note on the staff (see Table 99). Sighifiéantly more
Southwestern Méntana female students (78%) ‘than Southwestern Montana
male students (56%) were able to correctly idént;fy the note (see Table
100). éignificantly more Southwestern Montana Rural students (65%)
thag Wéspern Extreme Rural'NAEP.students (45%) were able to correctly
identify the note on the staff (see Table lOl)u Significantly‘more

Southwestern Montana Town students (68%) than Western Extreme Rural -
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NAEP students (45%) were able to'correctly identify the note (see Table
102). Significantly more Southwestern Montana students (67%) than
Western Extreme Rural NAEP students k4é%) were able to correctly
identify the note on the staff (seé Table 103). There were no other

significant differences on this exercise.

Table 99.° Responses of Southwestern Montana Town Male and
Southwestern Montana Town Female students regarding note

identification.
(Correct) -
B Cc D F o G pon't

Students note note note note . note know
Male 53.4% 13.8% 12.1% 5.2% 3.4% 12.1%
Female, 79.7 4.1 9.5 0 1.4 5.4

. Male (n = 58)- . Female (n = 74)

Chi-square = 13.393 D.F =5 Significance; P = .0200

Table 100. "Responses of Southwestern Montana Male and Southwestern
Montana Female students regarding note identification.

(Correct) .
B C D F G pon't
Students note note note note note know
Male " 56.0% 10.7% 9.5% 6.0% 6.0% 11.9%
Female 77.7 6.4 8.5 1.1 2.1 4.3
. Male (n = 84) ] Female (n = 94)
Chi-square = 12.234 . D.F =5 Significance: P = .0317
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Table 101. Responses of Southwestern Montana Rural and Western Extreme
Rural NAEP students regarding note identification.

B C D F G Don't
Students note note note note note know
Mont. 65.2% 8.7% 4,.3% 6.5% 8.7% 6.5%
NAEP 45.1 11.8 17.6 5.9 0 19.6
Mont. (n = 46) NAEP (n = 51)

Chi-square = 13.326 D.F =5 Significance: P = .0205

Table 102. Responses of Southwestern Montana Town and Western Extreme
Rural NAEP students regarding note identification.

(Correct)
B C b F .G pon't
Students note note note note note know
Mont 68.2% 8.3% 10.6% 2.3% 2.3% 8.3%
NAEP 45.1 11.8 17.6 5.9 0 19.6
Mont. (n = 132) NAEP (n = 51)
Chi-square = 11.788 D.F =5 - Significance: P = .0378

Table 103. Responses‘of Southwestern Montana and Western Extreme
Rural NAEP students regarding note identification.

(Correct)
B C D F G pon't "
Students note note note note note know
Mont 67.4% 8.4% 9.0% 3.4% 3.9% 7.9%
NAEP 45.1 11.8 17.6 5.9 .0 19.6
Mont. (n = 178) NAEP (n = 51)
Chi-square = 14.223 D.F =5 Significance: P = .0143 .

A summary of correct responses by Southwestern Montana Rural,
Southwestern Montana Town and Western Extreme Rural NAEP students on

exercise five is found in Table 104.
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Table 104. Percentage of correct answers by Southwestern Montana
Rural, Southwestern Montana Town, and Western Extreme
Rural NAEP students regarding note identification.

SW MT SW MT W Extreme
Rural Town Rural NAEP
Corfect 65% 68% 45¢%

Exercise 20-A. Significantly more Southwéstern Montana Town
females (78%) than Southwestern Mongana Town males (48%) were able to
correctlf identify a key signature (see Téble 105). Significantly more
Southwestern Montana females (76%) than Southwestern Montana maleg‘
(50%) were able to correctly identify a key signature (see Table.lOG).

There were no other significant differences on this exercise.

Table 105. Responses of Southwestern Montana Town Male and
Southwestern Town Female students regarding music symbol
identification.

. (Correct)
‘ Time . Key o bon't
Students . Clef signature ‘signature Note know
Male 19.0% 6.9% 48,3% 12.1% 13.8%
Female 5.4 4.1 78.4 10.8 1.4
Male (ﬁ = 58) Female (n = 74)

Chi-square = 17.707 D.F = 4 Significance: P = .0014
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Table 106. Responses of Southwestern Montana Male and Southwestern
Montana Female students regarding music symbol
identification. :

{(Correct)
. " Time Key Don't
Students Clef signature signature Note know
Male 19.0% 4.8% 50.0% 13.1% 13.1%
Female 6.4 6.4 75.5 9.6 2.1
Male (n = 84) " Female (n = 94)
Chi-square = 18.315 D.F = 4 Significance: P = ,0011

Exercise 20-B. Significantly more SOuthwestepn Montana Rural
students (76%) than Western Extreme Rural NAEP students (50%) correctly
identified the number of counts received by a quarter note (see Table
107). Significantly more Southwestern Montana Town students (71%) fhaﬂ
Western Extreme Rural NAEP students (50%) correctly idehtified the
number of counts réceived by a quarter note (see Table 108).
significantiy more SoUthwestern Montana students (73%) than Western
Extreme Rural NAEf students (50%) correctly identified‘the_number of
counts received by a gquarter note (see Table 109). There were no other

significant differences on this exercise.

Table 107. Responses of Southwestern Montana Rural-and Western Extreme
Rural NAEP students regarding the number of counts received
by a quarter note.

(Correct)

} 1 2 3 4 pon't
Students count counts counts counts know
Mont. 76.1% 13.0% 10.9% 0% 0%
NAEP 50.0 28.8 9.6 0 11.5

Mont. (n = 46) NAEP (n = 52)

Chi-square = 10.858 D.F = 3 Significance: P = ,0125
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Table 108. Responses of Southwestern Montana Town and Western Extreme
Rural NAEP students regarding the number of counts
received by a quarter note.

(Correct)
1 2 3 4 pon't
Students count counts counts counts know
Mont. 71.2% 14.4% 6.1% 5.3% 3.0%
NAEP 50.0 28.8 . 9.6 .0 11.5
Mont. (n = 132) NAEP (n = 52) .
Chi-square = 15.184 D.F = 4 Significance: P = .0043

Table 109. Responses of Southwestern Montana and Western Rural NAEP
! students regarding the number of counts received by a_
quarter note.

(Correct)
1 2 3 4 Don't
Students count counts counts counts know
Mont. 72.5% 14.0% 7.3% 3.9% 2.2%
NAEP 50.0 28.8 9.6 .0 11.5
Mont. {(n = 178) NAEP (n = 52)
Chi-square = 18.395 D.F = 4 - Significance: P = .0010

Exercise 20-C. fhere Wwere no significant differences on this
exercise.

A summary of correct respénses by Southwestern Montana Rural,
Souphwestern Montana Town, and Western Extreme Rural NAEP students on

exércise twenty is found in Table 110.
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Table 110. Percentage of correct responses by Southwestern Montana
Rural, Southwestepn Montana Town, and Western Extreme Rural
NAEP students regarding identification.

SW MT SW MT W Extreme
Rural Town Rural NAEP
A. Key signature 59% 65% 46%
B. Counts for gquarter note 76 71 50
C. Ledger line 50 64 56

Composite IV-C. This composite does not give an accurate picture
of the NAEP sub-objective IV-C due to the limitation of the study. The
exercises used in the Southwestern Montana Assessment.did nét assess
knowleége of éxpression markings or conducéing gestures. When the data
from all exercises'wefe mérged, significant differences were noted
between two groups. The percentage of correct answers for Southwestern
Montana Town females (57%) was significantly higher than the percentage
of correct answers marked by the Southwestern Montana Town méles (45%)
(see Table 111). The percentage of correct answers marked by
Southwestern Montana females (57%) was significantly hiéhef than thé
percentage of correét answers marked by Southwestern Montana.males

(46%) (see Table 112).
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Table 111. Percentage of total correct and incorrect responses by
Southwestern Montana Town Male and Southwestern Montana
Town Female students to sub-objective IV-C: "Demonstrate
an understanding of a variety of musical terms. . . .in a
musical context."

Total _Total
Students Correct Incorrect
Male 44.9% 55.1%
Female 57.2 42.8

‘Male Responses (n = 336) Female Responses (n = 376)
Chi-square = 10.642 D.F. =1 Significance: P = .00l

Table 112. Percentage of total correct and incorrect responses by
‘ Southwestern Montana Male and Southwestern Montana Female
students to sub-objective IV-C: "Demonstrate an
understanding -of a variety of musical terms. . . .in a
musical context." '

Total : Total
Students © Correct . Incorrect
Male 45.5% 54.5%
Female 56.6 43.4
Male Responses (n = 440) Female Responses (n = 456)

Chi-square = 11.090 D.F. =1 Significance: P = .00l

composite IV. This composite does not give an accurate picture of
NAEP Objective 'IV due to the 1iﬁitation of this study. The
Southwestern Montana Asseésment did not measure the expressive controls
of music. When ‘the data from all exercises were merged, two groups
showed a significant difference in response. The percgntagg of.correct
answers marked by Southwestern Montana Town females (67%) Qas
significantly higher than the percentage of correct answers marked by
the Southwestern Montana wan males (61%) (see Table 113) The |

percentage of correct answers marked by Southwestern Montana females
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(66%) was significantly higher than the percentage of correct anSwers‘

marked by Southwestern Montana males (62%) (see Table 114),.

Table 113. Percentage of total correct and incorrect responses by
Southwestern Montana Town Male and Southwestern Montana

Town Female students to Objective IV: "Identify the

elements. . . . of music." :
Total Total

Students Correct Incorrect

Male 61.1% 38.2%

Female 66.6 33.4
Male Responses (n = 924) ) Female Responses (n = 1034)

Chi-square = 6.380 D.F. =1 Significance: P = .0113

Table 114. Percentage of total correct and incorrect- -responses by
Southwestern Montana Male and Southwestern Montana Female

students to Objective IV: . "Identify the elements. . . .of
music."™ :
Total Total
Students Correct _ Incorrect
Male 62.2% 37.8%
Female 66.0 34.0
Male Responses {(n = 1210) Female Responses (n = 1254)
Chi-square = 3.862 D.F. =1 Significance: P = .0468

Objective V: 1Identify and Classify Music
Historically and Culturally’

1

This NAEP objeétive contained Ehree sub-objectives. For the
1978-79 National Music Aésessment the NAEf usea a total of 55 exercises
to assess this objective. These 55 exercises weré used in the |
following sub-objectives: V-A, 10 exercises; V-B, 43 exerciéés; and

V-C, 2 exercises. The exercises used for the Southwestern Montana
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Assessment Were provided by the NAEP; however, due ;o ;he limitations
of this study, the full range and number of exercises used by NAEP were
not used in this study. Due to the omissions, each exercise or item
must be examingd separately and collective exercises may not measure

the entire objective or sub-objective..

Sub-Objective V-A: Identify and describe the features that

~characterize a variety of folk, ethnic, popular and art music. This

sub-objective used only two of the ten possible NAEP_exeréises-for
assessment. On exercise humber.eight the fdllowing musical selections
were played£

1. Bob Dylan, "The Iimes They Are A-Changin" (Excgrpt)

2. Billie Holiday, "Baby, I Don't Cry Over You" (Excerﬁt)

3. Arlo Guthrie, "The City of New Orleans" (Exceppt)

Students were asked to identify the selections that were the most
closely related.

Exercise fifteen‘required students to identify the kind of music
that was performed. A music stimuli tape was played and the students
were given a choice of the followihg answers:

1. Blues song

2. Folk-rock song

3. Operatic song

4, Work song

Exercise 8. fhere were no significant differences on this

exercise.
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A summary of correct responses by Southwestern Montana Rural,
Southwestern Montana Town, and Western Extreme Rural NAEP students to

exercise number eight is found in Table 115.

Table 115. Percentage of correct response by Southwestern Montana
Rural, Southwestern Montana Town, and Western Extreme
Rural NAEP students on music relationship.

SW MT SwW MT W Extreme
Rural Town Rural NAEP

Exercise 15. Significantly more Southwestern Montana Town
students (91%) than Western Extreme Rural NAEP students (81%) were able

to able to correctly identify a "Blues song" (see Table 116).

Table 116. Responses of Southwestern Montana Town and Western Extreme
- Rural NAEP students regarding the identification of the
kind of music that is being performed.

(Correct)
Blues. Folk-rock Operatic Work Don't
Students song song song - song know
Mont. 90.9% 5.3% .0% .0% 3.8%
NAEP 80.8 11.5 1.9 3.8 1.9
Mont., (n = 132) NAEP (n = 52)

Chi-square = 10.502 D.F = 4 Significance: P = .0328

A'summary of correct responses by Southwestern Montana Rural,
Southwestern Montana Town, and Western Extreme Rural NAEP students on

" exercise fifteen is found.in.Table_ll7.
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Table 117. Percentage of correct responses by Southwestern Montana
Rural, Southwestern Montana Town, and Western Extreme
Rural NAEP students on "music type" identification.

SW MT SW MT W Extreme
Rural Town Rural NAEP
Blues song (correct) 98% 91% 8l%

Composite V-A. Due‘to the limitations of‘this study, this
composite does not give an accurate picture of NAEP sub-objective V-A.
When the data from all exercise; were meréed, there was a significant
difference bépween two groups. The percentage of correct answers
marked by Southwestern Montaﬁa Rural students (97%) was significaqtly
higher than the percentage of correct answers marked by Western Extreme
Rural NAEP students (87%) (see Table 118). The percentage‘of correct
answers marked by Southwestern Montana students (94%) was significantly
higher than the percentage of correct answers marked by Western Extreme

Rural NAEP students (87%) (see fable 119y,

Table 118. Percentage of total correct and incorrect responses by
Southwestern Montana Rural and Western Extreme Rural NAEP
students to sub-objective V-A: "Identify and describe the
features that characterize a variety'of folk, ethnic,
popular and art music." ’

Total . Total
Students Correct Incorrect
Rural 96.7% 3.3%
NAEP 87.3 12.7
Rural Responses (n = 92) NAEP Responses (n = 102) %
Chi-square = 5.750 D.F. =1 "Significance: P = .0159
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Table 119. Percentage of total correct and incorrect responses by
Southwestern Montana and Western Extreme Rural
NAEP students to sub-objective V-A: "Identify and
describe the features that characterize a variety of
folk, ethnic, popular and art music." ’

Total _ Total
Students Correct Incorrect
MONT 93.5% 6.5%
NAEP 87.3 12.7
MONT Responses (n = 355) NAEP Responses (n = 102)
Chi-square = 4.287 D.F. =1 Significance: P = .0363

Sub-Objective V-B: 1Identify and describe the music and musical

style of the various stylistic periods in Western civilization. This

sub-objective used only two of the forty-three possiblé NAEP exgrcises
for assessment. On exercise number two, students were asked to
identify composers from the following pgriods:

1. Renaissance Period

2. Barogque Period

3. classical Period

4. Romantic Period

5. Modern Period

Exercise six requirgd students to identify a musical_work composed
bylthe same person. The followiné selections were played:

1. Beethoven, Egmont Overture, (Excerpt)

2. Copland, Fanfare for the Common Man, (Excerpt)

3. Beethoven, Fidelio, (Excerpt)

Exercise 2. There were no significant differences on this

exercise.
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A summary of correct responses by Southwestern Montana Rural,-
Southwestern Montana Town, And Western Extreme Rural NAEP students on

exercise two is found in Table 120.

Table 120. Percentage of correct responses by Southwestern Montana
"Rural, Southwestern Montana Town, and Western Extreme
Rural NAEP students regarding composers of the
Renaissance, Barogque, Classical, Romantic, and Modern

periods.
‘SW MT SW MT W Extreme
Rural Town Rural NAEP
Correct responses 12% 113 10%

Exercise 6. Significantly more Southwestern Montana Rural
students (70%) than Western Extreme Rural NAEP students (50%) were able
to correctly identify musical selections composed by the.same person

(see Table 121).

Table 121. Responses to the question by Southwestern Montana Rural and
Western Extreme Rural NAEP students regarding the
identification of musical works composed by the same

person.
(Correct)
1 &2 1 & 3 2 & 3 Don't
Students only only only All 3 Know
Mont. 4.3% 69.6% 8.7% 17.4% .0%
NAEP 22.7 50.0 18.2 4.5 4.5
Mont. (n = 46) NAEP (n = 22)

Chi-square = 10.869 D.F = 4 Significance: P = .0281

A summary of correct responses by Southwestern Montana Rural,

Southwestern Montana Town, and Western Extreme Rural NAEP students on
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exercise six is found in Table 122.

Table 122. Percentage of correct responses by Southwestern Montana
Rural, Southwestern Montana Town, and Western Extreme
Rural NAEP students regarding identification of musical
works composed by the same person.

SW MT SW MT W Extreme
Rural Town Rural NAEP
Correct 70% 68% 50%

Composite V-B. When the data from all exercises.were merged,

there were no significant differences.

Sub-Objective V-C: Cite Egxamples of ways in which man utilizes

music in his social and culﬁural life. This sub—ijective used both
of the two possible NAEP exercises for assessment. Exercise number
sixteen‘required students to respond to the following: "why is music
often played in shopping centers, restauraﬁts, or doctors' offices.”
Students were given the following response options:

1. To cover up noises in these places

2. To teach the customers new songs

3. To keep people gwake

4. To make these places more pleasant

5. I don't know

Exercise twenty-one aéked étudents to identify a song written
during the American Civil War, Viet Nam War, Protestant Reformation,
Wdr of 18i2, and the American.civil Rights Movement. The following

songs were listed:
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1. "we Shéll Overcome”

2. "The Star Spangled Banner'"

3. "where Have All the Flowers Gone"

4, "Ba;tle Hymn of the Republic"

5. "p Mighty Fortress"

Exercise 16. 'There were no significant differences on this
exercise. | |

A summary of correct responses by Southwestern Moqtana thal,

Southwestern Montana Town, and Western Extreme Rural NAEP students is

found in Table 123.

Table 123. Percentage of correct responses by Southwestern Montana
Rural, Southwestern Montana Town, and Western Extreme
Rural NAEP students .to the question: "Why is music often
played in shopping centers, restaurants, or doctors'

offices?"
SW MT. SW MT W-Extreme
’ Rural Town Rural NAEP
Correct (To make these
places more pleasant) 943 92% 88%

- = o o = e A e m an = = - = = - = - e = e = e T = = e v e e T = e e e M e e

Exercise 21. There were no significant differences on this

exercise.

A summary of correct responses by Southwestern Montana Rural,

Southwestern Montana Town, and Western Extreme Rural NAEP students is

found in Table 124.

\
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Table 124. Percentage of correct responses by Southwestern Montana
Rural, Southwestern Montana Town, and Western Extreme
Rural NAEP students to song and period identification.

SW MT . "SW MT W Extreme
Rural . Town Rural NAEP
American Civil War 44% 48% . 44%
Viet Nam War 30 - 18 19
Protestant Reformation 25 18 25
War of 1812 38 39 19
American Civil Rights 38 22 37

Composite V-C. When the data were merged there were no
significant differences.
Composite V. When the data were merged there were no significant

differences.
Endnotes

Due to the type and sﬁructure of the NAEP assessment a large
amount of data were collected by NAEP. This included individual
student backgrdhnd data, parentai data, school and teaqher data. The
instrument design for the Southwestern Montana Music Assessment was
based on‘the NAEP pattern. fhe_Southwestern Montana study was limited
to the assessment of the music background and training of
thirteen-iearJOId rural students in Soufhwestern Montana; therefore,
all of the school, parental, teacher, and student backggound data
collected were not utilized.

In order to better visualize the personal data regarding in-school
and outside'of school activitiés preferred by students,.additional
tables are located in Appendix D. These tables cross-reference éome of

the National NAEP, Western NAEP, and Montana data.
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CHAPTER V
SUMMARY AND CONCLUSIONS

Introduction

The purpose of this study was to gssess the music background and
_music achievement of thirteen-year-oid rural students in Southwestern
Montana. Data for the Southwestern Mon;ana'students were established
through utilization of selected music exercises found in the Second

National Music Assessment component of the National Assessment of

Educational Progfess (NAEP); Responses to the assessment exercises of
the Southwéstern Montana students, expressed as percentages, were
compared with the résponses of thirteen-year-old students in the
population sample drawn from the "Extreme Rural" type of community in
the "Western" region of the United States.

Since the physical size of Montana would make it extremely
difficult to assess the entire state, Southwestern Montana was selected
as a sample area. Following the guidelines’pf the NAEP it may be
considered as "Extreme Rural" with an economy based on agriculture.
Other vocations are in eviéence, such as professional workers and blue
collar workers. There was also a diversity in the economic base of
Southwestern Montana which included lumbering, mining, and several
state institutions including colleges, prisons, and hospitals. IQ

addition, school districts in Southwestern Montana were varied in size.
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During the course of the study, this researcher drove
approximately 2500 miles and visited eighteen schools in a six—éounty
area in Southwestern Montana. All_bﬁt two of the schools visited were
K-8 multi-grade educational systems. . The teachers in these multi-grade
-schools had dissimilaf educational énd personal backgrounds. fhe
smallest K-8 multi—gradé-schoql_had one teacher and nine students; the
largest had three ‘teachers and thirty-nine students. The assessment
was conducted during the months of Ncvember and December,‘l986. The
actual assessment took about one hour to administef in each school.
Since the physical facilities in many'of the schools were limited, the

assessment was administered in various surrourdings such as

multi-purpose rooms, coat closets, and even the teacherage.

General Procedures

After seiection of the target samp]e'area a suitable instrument
for assessment had to be located. The-NAEP>was selected because i£ had
been developed by music educators and speciaiists and had been utilized
for national sugveys since 1971. 1In addition, a suitable data base had
been established that could be used as a béseline. Assessment
materials were purchased from NAEP and, following the gruidelines set
forth by NAEP, an aésessment booklet was deVeloéed for use in the
Southwestern Montana Music Assessment. The assessment dates were
arranged through the chief administrative. officers for each school
district. The parents of each.thirteen-year—old student in the target
area weré‘contacted aﬁd asked for permissioﬁ to assess their‘childrén.

On the aproirnted sssessment dates, data were collected at each
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district. The data were then hand. scored by the researcher to control
bias and translated into computer readable form.l The déta were ‘
analyzed éﬁd the Southwestern Montana sémple was compared with the NAEP

baseline data.
Discussion

There was a dichotomy in programs and'persoﬂnel wben comparing
rural gnd town schools in Southwestern Montana. In the two town
- schools, Dillonland‘Deer,Lodge, general music was required through
grade six and was then optional through grade eight. _éoth schools
offered band, chorus and general music. These classes were taugﬁt-by
certified music specialists. 1In rural schools certifiéd music
specialists were not employed by the district and the classroom
teachers taught -music; however, some of thé rural districts employed a
musically-talented teacher's aide to help with the program. 1In rural
districts band and chorus were generally not offered as regularly
scheduled classes and if the students were in;erested in learning to
play a music instruﬁent they. had to travel some distance to take

private lessons.

Music and therRural Teacher

A total of twenty-three rural teaéhers were surveyed. _All'of the
teachefs.held a bacheldr's degree and none had a major or minor in
mﬁsic. Their background and Eréining was diverse. Teachers who Bad
participated in choir during high school seemed to feel more secure

teaching music. 1In addition, teachers with a piano background were
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found to be significéntly more comfortable in teaching music.
Twenty-ﬁwo percent of the rural teachers specifically mentioned tha£
adeguate materials were not available for use in the K-8 multi-grade
setting. These materials may ﬁot'héve been developed due to the
limited sales market. Aﬁother major concern was in the area o0f college
training. Thirty-five percent of the teachers fe;t that their college
preparation was too theoretical and did not address the problems facea
in the classfoom.' An enhanced piano background was also requested by
hany of the teachers surveyed.. It was also.suggested that elementary
majors should be encburaged to start their own lis;ening libfary as

materials may not be available in the rural setting.

Parents' Education

Parents of the students in thé Southwestern Montana sample had a
significantly higher level of education than-the parents §f students in
the Western Extreme. Rural NAEP sample. 1In addition, Méntanans had a
higher percentage of encyclopedias, magdzines, books and newspapers
available in their homes. fhere appeafed tbnbe anrelationship with the
parent's education aﬂd their children's participation in mugic lessons,
band, and chorus. In most cases it appeared thét there was a
cbrrelation betweeq parental education and student participation in
these activitieé; however, a comparitive analysis'ﬁas not run on thi;

relationship. This area should be targeted for further study.

Southwestern Montana Assessment

Seven hypotheses were tested at the .05 level of significance.
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These hypotheses were tested in the following NAEP areas::

1. Music Activities OQutside of'Schoo;

2. Music Activities Inside of Schéol

3. Music Oéjeétives
Aithough the NAEP originally identified five objectives, the revised
NAEP assessmen£ instrument surveyed only three objectives. The
Southwestern Montana Assessment was designed to follow these objectiveé
és closely as possible; ﬁowever, due to NAEP sampling procedﬁres,
Southwestern Montana population’size, and sampling error, components Of.
several NAEP objectives and sub—quectives were omitted. Iq order to:
obtain an accurate picture, exercises should be examined rather than
NAEP objectives and sub-objectives. Mergea NAEP exercise percentages
may be'compared.with percentages from. the Southweséern Montana Music
assessment as both assessments measufe the same data. |
Exercises from the following music objectives were dtilized féf the
Southwestern Montana Assessment:

I. Value Music as an Important Realm of Human Experience
A. Be affectively responsive to music
B. Be acquainted with music from different nations,
) cultures, genres and ethnic groups
C. Value music in the life of the individual, family and
© community : ‘
D. Make and support aesthetic judgments about music
IV. 1Identify the Elements and Controls of Music
. A. Identify the elements of music - .
B. Identify the relationships of elements in a given
composition :
C. Demonstrate an understanding of a variety of musical
terms in a musical context
V. 1Identify and Classify Music Historically and Culturally
A. Identify and describe the features that characterize a
‘ variety of folk, ethnic, popular and art music ‘
B. Identify and describe the music and musical style of the
various ;stylistic periods in Western civilization (e.g.,
Medieval, Renaissance, Baroque, Classical, .Romantic),
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'identify representative composers of each period

C. Cite examples of ways in which man utilizes music in his
social and cultural life .

Conclusions

The Southwestern Montana Music_Assessment followed éhe music
objectives of NAEP as closley as possible; however,'due to NAEP
sampling procedures, Southwestern.Mon@ana population size, sampling
error, and_instrpment development, direct compa:isons of objectives and
sub-objectives of this study and the NAEP assessment ofimusic are hot‘
congruent. fhis study was ﬁot designed to prove that a particular
segment of a population had a greater unaerstanding or apﬁreciétion of
music. The study was designed to ascertain if thére were differenées
between populations and where thqse differences occurred.

There were a number of sigﬁificant differences in exercise
responses; however, many of these differences were not reflected in the
objective and sub-objective totals. Through the use of the matrix
(Appendix B), and the Southwestern Montana Assessment bookleﬁ (Appendix
C), comparisons with objectives, sub-obﬁectives; and exercises may be
made between and among the group vafiables.’

In order to summérizé the Southwesterp Monténa'Music Assessment,
the research questions were addressed by the fbllo&ing assessment |
objectives: .

Objective i. Does the student value music as én.important'réalm
of human experiénce?
Twenty one exercise; were used tq assess this objective.

Students responded to questions regarding the types of music
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and music activitiés that they preferred, if they preferred
certain songs, and if musiq could affect their emotions.
ISignificant,differences were found'on the exercises; however,
when the data were merged fof each sub~objéétive as well as
the main objecgive,.there were ﬁo differences.in the response'
patte;n befween any groués. The fesponse pattern of town |
students who were‘taught music by a certified music teacher
was not significantly different from the response pattern of
ru;al students who received music training £rom the‘generél
classroom teacher or a.non—certificatéd music teapher;» The .
response pattern of the Southwestern Montana sample was not.
significantly different from the NAEP Western ﬁxtreme Rural
sample.
When the data were merged for Objective. I, there were-no'
différences betweeﬁ ény of the sampled groups regarding the
value of music as aﬂ important realm of human experience.
Therefore, the anéwer to the research question is that né
significant differences regarding music value were found
between any of the sampled groups. “
ijective IVL Is the student able to identify the elements and

controls of music? | |

Seventeen exercises were used to assess this objective.
Students were asked to identify an instrument family,
relativé pitch, musiévform, musiqal terms, and notation.

In éub-objéqtive iV-A, thére wefe no differeﬂcés between

any sampled groups regarding instrument identification and
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relafive pigch identifiéation. In sub-objective IV-B, when
askéd to identify music form within a given composition,
Southwestern Montana town females gave a significantly higher
percentage of correct answers than their male counterparts.
In a similar comparison between Southwestern Montana males
and femaies, a éignificantly hiéhér percéntage of correct
answers was given by females. There were no differences
betweén any other sampled gréups regarding muéic form.” 1In
sub-objective IV-C, when askeq to identify musical terﬁs.and
notation theré were no differences betwéen rural males qnd
femalgs; however, tq&n females received a significantly
higher percentage of correct answers than town males.
Southwestern Montana town and rural students gave a
significantly higher percentége of correct answérs tﬂan did
their Western Ext;eﬁe Rural NAEP counterparts.

When .the data for Object;ve IV were merged, the

folloWing conclu;ions were reached:

a. There were no diffepences between Southwéstern
Montana rural male and ﬁemale students regarding the
identification of'the elements and controls of
mﬁsic;

b. There were also no differences between Southwestern
Montana Lﬁralvstudents and town students regarding
music element énd control identification;

c. Southwestern Montana Town females received a

‘'significantly higher percentage of correct answers
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on this objective than town males;

d. The mergéd éercentages of Southwestern Montana
females were higher than pefcentage scores of
Squthwes;ern Montana males;

e. There were‘no significant differences when
Southwestern Montana town, S&uthwestern Montana
rural and the combined Southwestefn Montana students
were compared to the Western Extreme.Rural NAEP
students. ‘

The answer to the’research questioﬁ on the basis of this
study'is that Southwestern Montana Town Femalés responses
were significantly different from Southwestern Montana Town
) Male; regarding the ability to-identify the elements and
controls of music.,

Is the student éble to identify and classify music
historically and culturally?

Six exercises were used to asseés this objéctive.
Students were asked to identify the types, styles, and uses
of music.

As noted in sub-objective V-A, Southwestern Montana
rural students were better able to identify the types of
music than were students in tﬁe Westerﬁ Extfeme Rural'NAEﬁ
sample. When answer pércentages frqm Southwestern Mon£ana
rural and town étﬁdents Weré combined, the percentage of
correct_answers.was also significantly highgr‘than ;ﬁe answer

percentage received by students in the Western Extreme Rural

po— "
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NAEP ;ample. There were no differences between groups on any
of the other sub-objectives,

When the data were me;ged, there were no siénificant
diffgrgnces between any of the sampled groups regarding the
students ability to iden£ify and classify music Historically
and culturally. The answer- to thé research question is that
there were no differences between groups in their ability to

~identify and classify music.

Recommendations for Further Study

In order to enhance the music programs in‘K-8 elementary schoois,

the foIlowing recommendations should be considered.

1. Due to the small sample size and limited geographic area, tHe
data collected in this study weré limited. 1In-depth étudies
should be.conductgd examining and.comparing rural and town
scﬁools with respect to the fol;owihg questions:

A. In résponding to exercise 13 ("How important do you
think music is in our society?“), why did
Southwestern Montana Rural stﬁdents consider music
to Be more important than Southwéstern Montana Town
stuéents and why Qere thgre significant differences
in response patterns between Southwestern Montana
Town Males and Southwestern Montana Town Females
that Qere.nof apparent between Southwestern . Montana

Rural Males and Southwestern Montana Rural Females?
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B. 'Why-wefe ;here signifiqant differences in response
patterns between éouthwestern Montana Town Males and
Southwestern Montana Town Females that wWere not
apparent between Southwestern Montana Rural Malés
and Southwésterq_Montana Rufal Femaies én exerciées
regarding elements and controls of music as found in
sub-objectives IV-B & IV-C.

C. What factors or variables contribute to educational
differences in rural and town schools? Is music
achievément and attitude the result of a teacher
variéble sr are other factors such as environment
involved? cCould differences be the product of rural
vs town and-not teacher vs teachér?

Another area of interest for rural teachers throuéhout the
state is that of teacher preparation at the coliége or
university level. .As documented in the teacher survey of this
study, there was concern that teacher education classes tended
to be too theoreticél rather than practical. Many teachers.
felt that they had been adequately prepared to teach the
basics; hqwevef, they had not been prepared to.handle classes
such as the crea£ive and performing arts. Perhaps this is a
résearchabie area. |

Since the NAEP has current .data available, similar studies in
other disciplines should be conductéd to asseés the progress
of rural and town'students.‘ Data of this type may pedefit

administrators, and legislators that are considering school
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consolidation and reorganization.

Recommendations for Action

As indicated by K-8 educgtors in both the 80thWestern,Montana
Music Assessment and the Mohtana MUsic'Néeds Sufvey, music‘materiéls
for the.K—8‘multi-grade ére limited. Following college graduation most
teachers in rgral schools will not have access to insgructional-
methods,lresources, and materials that they have available whilé
attending college. Elemeﬁtary éducation sgudents éhould be encouraged
to own a music education library. This should includg instructional

materials as well as a listening library.
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Introduction

Small Schools are a fact of life in rural Montana as it takes
large amounts of territory to génerate a school population.
Consolidation haé reached its practical limits in most areas with
distances from home to school often taking over one hour each way.
Montané haé more ;han its share of real schools. 1In £he state, there
are 110 one-teacher schools og ten pefcent of the nation's total.
There are also 66 two and thrge teacher schools, which brings the total
to over 175 of designated rurai schools.- Distance and isolation are
not problems for rural folks, bu£ they'do create soﬁe:unique problems
for schools and teachers. According to Tillman, there are foug‘
conditions which hamper aﬁd/or impede .but do not prevenﬁ the pursﬁit of
quality education for rural schools. They are: "(1) isolagionhn(é)
éparsity, (3) smallnéss, and (4) diff_erentness'[.2

A ﬁfnimal amount of résearch in curriculum.deVelopment has been
done cohcerning'rural education; however, in 1981 Gardener mailed a
questionnaire £Q 161 small rural Montana séhbol; to assess the status
of rural education in the state.3' From this survey several
features were salient:

1. .Salaries for tegchers in the rural areas are minimal.

2. Dué to the lack of benefits for teachers in.the rural areas,

there are'very‘few male teachers.

3. Over 50 percent of the'tegchers responding to the survey

indicated that.they had taken no college courées that

specifically preéared them for teaching in a rural séttiﬁg.
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4, Seve;al of the small %ural schools in Montana do>not‘comply
with the state's minimum standards of aécreditationlﬁor are
they checked to see'if they are complying with minimum

" standards.

5. The curriculum in the rural schools has not been adequately
developed to fit thé needs of the students.

6. The lack of funds means that many of the schools have very

poor facilities.

In 1983, Guenther and Weible wrote an article that corroborated
the findings of Gardener. They concluded their article by saying:
The purpose of this article has been to advance the need for
specific préparation and training‘of teachers for rural schools.
. . . To alleviate the obvious negléct"of rural schools, it will
take creative ideaé, élternatives, ahd co;lective actions of

those individuals and special interest groups concerned about

this injustice.4

Afte£ spending four years wofking with the Montana Rural Education
program, this researcher has obser?ed'a definite educational trend.
Practically‘every teacher graduated from a teacher training program
which utilized a traditional urban approach. The classes were designed
for larger schools where it was assumed that there would be resource
facilities as well as trained sbecialists to take care of Ehe |
cojcurricular activitieé‘such as music, art, drama, and physical
educatioﬁ. This is just not the case‘if the teacher accepts a job in

Ingomar, Montana. The closest shopping is forty miles away and the
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drinking water must be hauled in. The only social life is in the
"Jersey Lilly" bar, a favorite watering hole for a few old cowboys and
a spgt;ed dog that stop in now and then for a cool.one. The téacher
must be prepared to teach all subjects as well as perform the job of
principalAand janitpr. Montana's Go&ernor, Ted Schwinden; gave the
following view concerning the rural teacher: |
The backboﬂé of our rural schools is the qﬁality of our rural
school teachers; teachers equipped to do more than teach.
Tegcher guality is critically important in rural areas
because rural students are exposed to fewer teachers than
students in urban schools. A rurgl teacher must bring the
outside world to hisior her. students - to‘inspire curiosiﬁy
among students and to expand their éducational horizons far

beyond the classroom walis.5

The problems of the rural school are goupled with én'inadequacy of
research data on Moﬁtana rural schools. No studies are available on
basic needs in music education for such schools. Thus this researcher
decided to conduct a needs.survey. A specific hypothesis is not
appropriate for a needs survey. The guestioné to be investigated are:

1. Are teachers pgopefly trained to.teaéh music?

2. Do they have a music curriculum guide that is useable?

3. What physical materials are available?

Methods
Two separate telephone survey instruments were developed that

incorporated both open and closed questions. The instruments were
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similar in nature,vbut were targeted for twp distinct grdups: (1)
county sﬁperintendents, aﬁd (2) teachers; The questionnaire contained
fifteen major éuestions plus seventeen sub—ques£ions for a total of
thirty-two responses. The'final gquestion was open and requested
rélevant information regardipg cgrriculuﬁ needs. Dat% was gleaned from
five areas: (1) personal profile, (2) eaucétional background, (3)
physicél equipment, (4) music program analysis, and (5) needs
assessment for curriculum development.

The questionnaire was piloted with six rural education teachers.
As a result of the pilot pgogram, three questions weré modified or
"expanded to enhance the reliability of the instrument. All six of the
teachers in the pilot program felt that thé instrument accufately
measured the-gequired‘data. |

Sampling was accomplished with the help of Ralph Krbon, Rural
Education Field Representative at Western Montana College. The names
and phone numbers Qf‘eighLeen coungy superintendents throughout the
state of Montana were provided. The county suéerintendents in turn
were asked to provide the names and phone numbers of accessible
teachers under their supervision. The respondent Selection process may
tendlto introduce a systematic bias inﬁo the survey; howéver,,since
time was a factor it was expedient to utilize the fofgoing survey
method.

In the final analysis, sampling was accomplished iﬁ a total of
seventeen counties. The coun£ies were geographically dispersgd
throughout the state (see appendix A). The county superintendenté were

the easiest to reach by phone as they were working in their respective
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offices. The teachers on the other hand were difficult to locate as
school was noe in session during the summer months. The questionnaire
was administered to eixteen county superintendents and sixteen
teachers. The_response‘rate after five days of telephoning.was
eighty-nine percent for county superintendents and eighty percent for

teachers., The response from all concerned parti€s was very positive.-

Statement of Findings '

Data were procured in five-éeneral,areas. After analysis it
became apparent that some information related direcely to ‘the specific
questions while other findings were mofe éeneralized. Therefore, each
oﬁ the five generai categories were analyzed sepaiately. -AS two-
separate instruments were used, some-queetions may solicit eissimilar
responses., However, in most cases analogies méy be implied.

Personal Profile - The first question is purely informational. It

was interesting to note however, that in canvassing the county
superintendents; the number of schools-superviéeq varied from a low ef
one, to a high of thirteen with a mean of five. With reéard to the
teachers, fifty percent surveyed teach in a school with tnree or more
teachers. 1In scanning the chronological age, the mean age of the
county supefintendents is forty-eight compared with the mean age'ef'
~-forty—pne for the teachers. The.county superintendents have also spent
more years in education with a mean of twénty yeare as opposed to the
teachers mean years of eleven. With regard to the teachers, fifty

percent surveyed teach in a school with three or more teachers.

Teachers in the more isolated schools were not in residence during the
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summer months and therefore could not be reached. All of the teachers
were female, while seventy-five percent of the county ‘superintendents

were female.

Educational Background - In ahalysis of educational training the .
teachers-were repreéentative of a diverse Background. The county
superipﬁendents had far more educational training with fbrty-four:
percent holding a master's degree. However, sixty-n;ne percent of ghe
teachers had training beyond the bachélors degree. Teachers had a more
extensive music background tHan did the county superintendents.
Sixty-two pgrcent of tﬁe teachers played ;he piano and could thefefore
do some accompaniment for music pfograms and class éinging. This was
in sharp contrast to the thirty.eight percent of the county
superintendents that -played the»piano. A wide percentége margin was
held by the teachers in all_degrees of musical training. Sixty-three .
percent of the teachers participated in high school choir as compared
with forty-four percent of the county.superintenaents. Forty-four
percent of the teachers played iﬂ band as coﬁpared with twenty-five
percent for the county superintendents. Thirty-one percent of the
teachers play guitar as comparéd with a mere thirteen percent for the
county superintendents. However, even with the enhanced background,
only thirty-one percent of the teachers felt that the college
preparation had been sufficient in the mﬁsical értsi Nineteen percent
of the county superintendents expressed satisfaction regarding college
preparation in music.

Physical’/Eguipment Inventory - Of the schools surveyed, all had

access to phonographs and cassette tape playeré. Seventy-five percent .
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also had record or tape iibra;ies. The county sﬁpepintendents ahd_thé‘
teachers did notAtotally agree on the percentage of schoolé that had
access to a music book library. However séveral county supe:intendents
and teachers expregsed concern that the rébord and book libraries were
minimal.or outdated. Most schools (94 percent) had access to a pian&.
However the question.was not asked regarding the piano's physicél
condition or if it was indeed playable. Sixty-five percent of the -
schools did not have an autoharp unless it was owned by the teachér;

Music Program Analysis - County superintendents and teachers did

not totally agree on tﬁe number of music programs presented each year
requiring music. County superintendents claimed that seventy-five
.pefcent of the schools they supervised'presénted two programs a.year
andlthdt twenty-£five percent éresented three. The teachers on.the
other hand cla;med fifty-six peréent for two programs; twenty-£five
percent fof one prog?am, gnd nineteen percent for three progréms. The
most popular program was Christmas klOO percent) followed by Spriﬁg (41
percent) and Graduétion (22 percent). A miriad of other programs were
mentioned encompassing most of the the‘holidays. One.school surveyed

staged an operetta each year.

Needs Assessment for curriculum Development - On the final

guestion, ninety-seven percent of the_respondents affirmed a need for a
music curriculum or stuéy guide specifically designed for the rural
school. When rural teachers Wefe asked for'curricdlum suggestions, thg
response was immense. Approgimately niﬁety percent of the respondents
requested lessons or activities that were readily accéssible and easy

to understand. These lessons should be‘applicable to a K-8 classroom




154

and should contain music materials for vocel, inetrumeﬁtal, theory,
music appreciation, gamee, ané creative activities. They must be
enjeyable) stimulating, and educational for both boys and girls at all
age levels. Several other suggestione weee noted such as a music newe
letter, a renting or porrowing netwdrk, a mueic mobile, workshops, and
better_song collections. Three county superintendents also mentioned a
need for teacher self-confidence development regarding music educatioe.
As shown in the educational background section of the survey,‘lees than
one third of the teachers or county superintendents felt satisfied

regarding college preparation in music.

Discussion of Results

Some very interesting trends surfaced during the research study.
In addition, the study tended to reinforce observations that were
conceived after two "music mobile" pilot studies conducted in Eastern

Montana dgring'the spring of 1982 and 1983. Dburing the "music mobile"

_pilot, qualified music teachers were sent. to teach music in selected.

rurai schools. The music teacher worked witﬁ'the on board classroom
teacher and the students'within each school.

During September 21-25, 1981, fifteen educators representihg
Montana,-New Mexico! and Washington D.C. were_involved in a
workshop/study concerniné the rural schools in Garfield county,
Montana. During the five day period, mornings were spent
"brainstorming" rural educaeion_problems such as curricuium,

facilities, interpersonal communication, research, etc. Afternoons

were devoted to school visitation in the thirteen rural schools as well
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as Jordan Elementary School, Garfield County High School, and the
Garfield School pormitory.

Having been involved in both the "music mobile' and the Garfield'
County study, this researcher discovered an interesting phenomenon.
Most rural schools had a minimal abount o% physical equipment and a
very limited budget. Student enrpllment varied from five to fifteen in
a one teacﬁer schéol. The student age in a rural school ranged from
six to fifteen. This presented a Yeal challenge when teaching music.
Traditional classroom music books were not geared to the multi-grade
apprdach. In addition, physical equipment was iimited; Many of the
pianos that were in residence were dusty old relics that méy not have
been tuned in twenty years. The.record and tabe players were the
typical variety that could be purchaséd from a school supply company. '
These were .built for durability and not quality. It was also
discovered that many of the recgrd and tape libraries were outdated and
minimal. This same concern was voiced by the teachers and county
superintendents during this study. The teacher; however, was still
expected to present programs that would entertain the parénﬁs, friends
and relative;'on special occasions such as Christmas, Spring,
Graduation, and Thanksgiving. 1In this researchers opinién, this would
be a difficult task for a trained music specialist. For the young
teacher Qith‘a limited background in music the situation may be
overwhelming.

Over the years, many music curriculum guides have been developed;
however, most are not applicable to the small isolated rural school.

To appreciate this, one must first spend time visiting rural schools
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and talking with the teachers and county superintendents. After'doiné
this, certain trends become evident. Many of the traditional teaching
methods and materials will not work and most sequential music lessons
wefe designed for alnarrdw age group and may not work in the
multi-level c;assroom. ’
The teachers and County superintendents proposed numerous entries for a
proposed rural education curriculum guide. After condensation, four
major music components were salient:

1, Séqhential, easy to use lessons for a K—8‘class. These
lessons should-encompass vocal, instrumental, theory, music
appreciation games, creative activities, etc. These should be
"hands on" materials.

2. Better collectipns of songs that would interest both boys and

.girls. Must be useable by children at all grade_levelé.
3. _Lessons,tha; would integrate music with other subjects areas.

4. Access to a music resource person for advice and materials

(Clearing House concept).

Oone of the latest commercial methods available is the "Arts in

Education" project. Missoula's District No. 1 in collaboration with

~the Missoula High School District, developed a K-12 Arts in Education

Curriculum Resource Guide under the direction of Dr. Madgie Hunt. Phi

Delta Kappa funded a grant to produce a éolop videotape cassette staff
development component. Sone of these materials may be applicable to
the rural school. However, at this point in time they have not been

widely used so the results have not been measured.
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In the article, A Survey of Rural Schools in Montana, Gardener

states, "bue to lack of benefits for teachers in rural areas, there are
very few male teachers . . . Eighty—sig percent of the teacher; in
rural Montaﬁa are women at the preseﬁt time.6 fhosé figurés are-
comparable to the present ."needs survey". It is also interesting to
note that 44 percent‘of the teachers surveyéd wereieducated in states
other than Montana.

Only one respondent was not interested in a music curriculum guide
for the rural school. Upon careful analysis it was discovered that
this teacher is an advanced pianist that has been teaching for twenty
years. This teacher also stages an operetta each year.

In scannin§ t%etquestionnéire, it was also‘apparent that only one
teacher respondent was employed in a one teacher school. Had the
survey beén done during the Winter rather than thé summer, the trend
might have been reversed. The majority of remote schools are one room,
and the teachers do not remain at the teacherage ddring the summer

months. The county superintendents on the other hand are elected

officials and were easy to access.

conclusion

Having been involvgd with rural education studies, music
workéhops, and "music mobile" pilot programs, this researcher  has
observed that teachers do indeed feel uncomfortable or ill at ease when

teaching music.  As shown in the study, three county superintendents

- alluded to the same problem. 1In this researchers opinion, most

" elementary teachers would feel ill at ease if they were required to do
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the identical job with the equivalent equipment. Teaching.methods and
materials should be %evised to accommodate the rural teacher. This
author feels that most book companies are not interested because the
market is too small. 1In addition, the’majority of coileges are not
concerned because the job maert is limited. Therefore the
responsibility rests squarely on the shoulders of those educators
interested in rural education.

Ralph Kroon, Rural Education Field Representative at Western
Montana College, confirms this researchers belief that the~majority of
rural educatops love their jobs and are not interested in returning to
the urban-environment. They are very talented and creative, but need
some suppért.l The Montana Rural Education Center was established at
Western Montana College to help rural ﬁeachers. Each year the center
sponsors workshops and teaching seminars throughout ghe state. It was
through these efforts that the telev;sion media focused on the Montana
rural teacher in January of 1984 when the A B C documentary "20/20" was
shown nationwide. Rural teachers work hard and produce excellent

results, but they do need special help to keep their students

competitive., .

Py e——
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NOTES

1 . . . .
"Small Schools in a Big Land," Montana Rural Education

Center, Western Montana College, Dillon, Montana, 59725.

2Jerome Tillman, "In Pursuit df Quality: the Agenda fbr Rural
and Small Schools," The Rural Educator, Vol. 5, No. 1, Fall 1983, p.
22. ’ ' ’

Clark Gardiner, "A Survey of Rural Schools In Montana," The
Rural Educator, vol. 5, No. 2, Winter 83-84, pp. 18-21.

John Guenther ahd Tom Weible, "Preparing Teachers For Rural
Schools, " Rural Education, Vvol. 1, No. 2, Winter 1983, p. 61l..

5

Ted Schwinden, "The Governor's View on Montana rural
Education," Montana Rural Education Newsletter, Vol. 1, No. 5,
October 1982, p. 5. ‘

6 Gardiner, p. 19.
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APPENDIX B

COUNTY SUPERINTENDENT & TEACHER

SURVEY FORMS




10.

164

COUNTY SUPERINTENDENT

Rural Education

- How many rural schools do you supervise?

Are you: Male Female

what is your age?

A. If yes, how many years?

Did you play in band in high school? Yes No

A. If yes, what instrument?

Do you play the guitar? Yes . No
A. If yes, how well? Beginner - Intermediate
Advanced

B. How many years have you played the Guitar?

How many years have fou been: A. Teaching ___ B. Co. Supt
In what state did you recieve your B. Ed.?
What is the higheét educa£ionai degree acheived?
Do you play the piano? Yes . No
A. If'yés, how well? Beginner ____ Intermediate
Advanced
B. Did you.tAke piano lessons in: Ggade School?
High School?
College?
Other?
C. How many years did_you take pigno lessons?
Did you participate in choir in high school? Yes No

-
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13.

14.

15.

1.
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~ C. Did you learn to play the guitar in: Grade School?

High School? .
College?
Other?
Do the teachers that you supervise teach music on a regular basis
in their classrooms? A. VYes, All of them.
B. No, None of them.
C. Some of them.

If yes, how much time per week?-

Do Your teachers have access to the following:

lAi Phonégraph: Yes No

B. Cassette tape piayer: Yes No

C. Record or tape‘collecﬁions: Yes Né

D. Music bboks'for classroom use: Yes - No___ .
E. Piano: Yes . No

F. Aufoharp: Yes No

G. Guftar: Yeg No

How many programs do your teachers put on each.year that require
music?

A. Please list them:

Did your college music classes prepare you to teach music in the

self contained classroom? Yes No Somewhat
Would you like to have a music curriculum or study guide designed

specifically for the rural school? Yes No

A. 'If yes, what should it contain?
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RURAL TEACHER

Rural Education

Do you teach in a: 1 teacher School? 2 teacher School?

Are you: Male Female

What is your age?

How many years have’'you been teaching?

In what state did you recieve your B. Ed.?

What is the highest educational degree acheived?

Do you play the piano? Yes No

A. If yes, how well?' Beginner Intermediate
Advanced
B. bid you take piano lessons in: Grade Schoolé
High School?
College?
Other?
‘C.  How many years did you ‘take piano lessons?
Did you participate in choir in high schgol} Yes No
A. If yes, how many years?
Did you play in band in high'schooi? Yes ~ No

A. If yes, what instrument?

Do you play the guitar? Yes No
A.. If yes, how well? Beginner Intermediate
vAdvanced

B. How many years have you played the Guitar?
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Did you learn to p%ay the.guitar in: Grade School?
High School?
College?
Othér?

you teach music on a regular bais in your classroom?

yes, how much time per week?

you have access to the following:

Phonograph: Yes No

Cassette tape player: Yes No

Record or tape‘collections: Yés No

Music books for classroom use: Yes ____; No_____
Piano: VYes No

Autoharp: Yes . No

Guitar: Yes ‘No

How many programs do you put on each year that require music?

A.

Please list them:

Did your college music classes prepare you to teach music in the-

self contained classroom? Yes No ) Somewhat

WOulduyou like to have a music curriculum or study duide designed

specifically for the rural school? Yes No

A.

If yes, what should it contain?

-
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APPENDIX B

SOUTHWESTERN MONTANA MUSIC ASSESSMENT

MATRIX
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'

ACTIVITIES/OBJECTIVES SCORE KEY

Items that are significént at the .05 level are marked
with an (X). The numbers across the top of the tables
indicate the following variables:

MT Rural Male vs MT Rural Female

MT Town Male vs MT Town Female

MT Male vs MT Female .

MT Town vs MT Town :

MT Rural vs Western Extreme Rural NAEP
MT .Town vs Wéstern Extreme Rural NAEP
MT vs Western Extreme Rural NAEP

SNk wh e
e e, o s o

MATRIX A
Music Activities Outside of School (X <.05)

variables (See'Key)
Activity (Test Item #1) ‘1l 2| 3]|4)5]6]|7

B. Sing for Fun | | | x| | | |

C. sing w/friends for fan [ | X | x| | | | -
D. Sing in church/community || | x | x| | | |
B. Play instr. by self || | x | x| X |X|X|x

MATRIX B
Music Activities In.School (X <.05)

: ' l " vVariaables (See Key)
Activity  (Test Item #12) f11 213145 ]6] 7]
|

A. Gen. Mus. Class o | | | | X ] X | X
B. choir . Il lxlx|x| |x]x
c.Bamda Il | Ixlx| ‘Ixlx
b. orchestra Il 1 | | 1 | |

B. Intro tomusic (| | 1 | | .lx]|zx
P.music theory |l | -1 | | 1x]x
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MATRIX C

Overview of all items compared on Ojectives I, IV,
& V plus Sub-Objectives. (X <.05)

MT Assessment : Variables (See Key)
Objective | Item ‘! 12034 |5]6]7
N S S

AL L S S S N N
R L L . . 0 O
AL S S S S A
N
1A composite || | | | 1 1 |

e

IS N L S

S N I I
AL N YN S N N

S TG L N . N O O
SN L O S W SO S S
AL N D N . R

L N L I

o Ml o dx L dxxx

e I A I S B B

13 /1 ITxlxlx x| |
I-C I A R R
98 || | | | -l'x x|
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Objectives and Sub-Objectives. (Continued)
MT Assessment variables (See Key)
Objective | Item 1] 2]3]4)5]6]7

2 A I R N B
IV-B  [=———mmmmmme e et R
18 | Ixlx] | 1.
IV-B Composite || | x | x| | | |
5 I dxIlx | |x]x]x
w-c  } 208 || |x x| [
208 ||} | bx]x|x
2oc [} 1 | 1 -F 1 |
IV-C Composite || | £ | x| | | |
Obj. IV Total | | x| x| | | |
I T R R
VoA = mm e
7 I A e
V-A Composite || I | | | x | | X
2 N
V-B | mmmm e e
6 (.1 1 1 I=xi |




172

APPENDIX .C
SOUTHWESTERN MONTANA RURAL

MUSIC ASSESSMENT MATERIALS
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CONVERSION TABLE

The following conversion table may be utilized to convert the items
found on the Southwestern Montana Rural Music Assessment to NAEP item
identification numbers,

Montana Items NAEP Items
1. A-I - TO101A-1I
2. A-S TO411A-S
3. A-C TO514A-C
4, A-D TO613A-D
5. TO901A

. 6. " TOS504A
7. TO703A
8. TO905A
9. A-I TO603A-T

10. TO805A

11. T70103A

12, A-F TOl04A-F

13, 704017

14. TO406A

15. TO902A

16. TO713A

17. A-D TO707A

18. - TO917A

19. A-B TO402A-B

20. a-C TO908A-C

21. A-E TO814A-E
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SOUTHWESTERN MONTANA RURAL MUSIC ASSESSMENT

SCHOOL I.D. NUMBER STUDENT I.D. NUMBER

AGE -- 13 'BIRTHDATE ,
- Month Day Year

SEX -- M F GRADE IN SCHOOL -- 7 8 9
 RACIAL/ETHNIC CLASSIFICATION -

White Black American Hispanic - Asian
Indian )




(" +" = $%
A S HS Y T ST ) S
'S HHWSHE +'5)) ) H (L $$+
=)W,
=%(' =" $'

B R HHHURS  # WHRUEH $( P

) "%

&%

A

B+

$ 2)("«

" YSHE<BIC S G B SH +
$;|l

HRRY) 4+ §B) TG+ 455
H(LSSH HISW) Y +HSH( S
&Y HEH S H&H B U ) &Y #H
B 28BHRE(#L AR $S #
YT R S
=94y’ = $'F

# SH"%' P H YRS TR HSH WP

v &H &% 8 HGH 2,



176

vou should have filled in the circle under "Drum" because drum is the correct

answer .

For all of the exercises, you will have time to choose an answer and fill in a

circle.

Remember, each time you answer a multiple choice question, £ill in only ONE
circle. Fill in that circle COMPLETELY. If you change your answer, be sure

to erase your first answer completely.

For most of the exercises, one of the answer choices is "I don’t know." If
you do not know the answer to a question, £ill in the circle for "I don’t

know."

At the bottom of most pages, there is a "STOP" sign. When you see a "STOP"

. sign, do not go on to the next page until you are told to do so.

: DO NOT CONTINUE
STOP UNTIL TOLD TO DO SO

T
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which of the following activities do you do outside of school? Fill in

one circle in each box.

Outside of school, do you

Yes No I don’t know.
| A. listen to music? 0O O e
B. sing just for fun? O O O
C. sing with friends just for fun? @) O ®)
D. sing in a church or community ‘
music group? ) .0 O. O
- E. play a musical instrument by
yourself just for fun? O O O
F. play a musical instrument with ' :
friends just for fun? O. O O .
G. play a musical instrument in a,
church or community music group? O O O
H. take music lessons? O O ol
I. make up your own music? @) O O

STOP

DO NOT CONTINUE
UNTIL TOLD TO DO SO
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Below are two lists.” In the blank
in List B, write the number of the

which he composed his BEST music.

List A
1. Renaissance Period -
2. Baroqﬁe Period
3. Classical Period
4. Romantic Period

5. Moderﬁ Period

178

space beside the name of each composer

period of music history from List A in

List B
Johann’ Sebastian Bach
Bela Bartok
Johannes Brahms
Frederic Chopin
Aaron Copland

Antonin Dvorak

Edvard Grieg

George Frederick Handel

Joseph Haydn

Franz Liszt

Wolfgang Amadeus Mozart

Giovanni Pierluigi da Palestrina
Sergei Prokofiev

Nikolai Rimsky-Korsakov

Arnold Schoenberg

Igor Straﬁinsky
Peter Ilyich Tchaikovsky
Antonio vivaldi

Richard Wagner

DO NOT CONTINUE
UNTIL TOLD TO DO SO.

™T
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For each of the following statements, fill in one circle that best

describes how much you agree or disagree with the statement.

A. I like many songs because of the music rather than the words.

Strongly No . Strongly
Agree Agree Opinion Disagree Disagree
@) O O O O

B. There are certain parts of my favorite songs that I wait to
hear because I like them best. '

Stongly ‘ No Strongly
Agree Agree Opinion - Disagree Disagree
+
0 0 O o o

C. There are certain parts of my favorite songs that make me
want to do things like clap my hands, snap my fingers,
tap my feet, hum or whistle.

Strongly - No - Strongkj

Agree Adgree Opinion Disagree Disagree
O @) O 0O O

DO NOT CONTINUE
UNTIL TOLD TO DO SO.
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You will now hear four different pieces of Music. After each one is

played, fill in one circle to indicate how much you like the music.

A. How mﬁch do you like this music?
- Very much - Some Not very much .  Not at all
O O, @) O
B. How much do you like this music?
Very much Some Not very much Not at all
e ol o ®
c. How much do you like this music?
Very much Some Not very much Not at all
0 0 o e
D. How much do you like this music?
Very much Some Not very much ' Not at all
o 0 o O

DO ROT CONTINUE
UNTIL TOLD TO DO SO.
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Musical works by the same composer often sound similar. Listen carefully
to these three musical examples.. Which examples were probably composed by

the same person?
The works pfobably composed by the same person are.

O ‘l and 2 only.
O 1 and 3 only.
'O 2 and 3 only.
QO alr 3.

O 1 don’t know. -

DO NOT CONTINUE
' S.‘TOP UNTIL TOLD TO DO SO.°
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7. A. Listen carefully to the form of this melody. It has four

phrases:
A -——— A (same) -— B (different) -— A (sarfle)

B. Now you are going to hear a different  melody in four phrases. It

will be played two times. What is its form?

OA-—~A-—A-—B
OA-—-A--—B-—A
OA-—-A-—B-—B

OA-—-B~-—B-—2A

QO Idon’t know.

STOP| po NOT CONTINUE
UNTIL TOLD TO DO SO.




184

8. Listen carefully to the three musical ‘selections. Which two selections-

~ are more closely related?

(O selections 1 and 2
Q) selections 2 and 3

(O Selections 1 and 3

QO 1 don’t know

DO NOT CONTINUE
UNTIL TOLD TO DO SO,
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9. Do you like to see live performances of each of the following kinds of

music?

Fill in one circle in each box.

. Yes No don’t know.
A. Rock o o ’()
) Yes No don’t know.
B. Jazz .
O @) @)
' " Yes No .don”t know.
C. Symphonic o O o
Yes No don’t know.
D.. Opera o O C)
Yes No [ don’t know.
E. ’Ballet :C) O C):
Yes No don’t know.
F. Folk o O o
Yes No don’t know.
G. Country & Western o O | 0 .
Yes. No don”t know.
H. soul o o o
. . Yes No don’t know.
I. Religious music 0. o o

DO NOT CONTINUE
UNTIL TOLD TO DO SO.
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10. Listen carefully to the music. wWhat kind of instruments are playing? '

Mark only ONE answer.

O Brasses
(O strings
Q woodwinds

QO 1 don’t know.

DO NOT CONTINUE
UNTIL TOLD TO DO SO.
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If you could buy only one record or tape, which kind would you buy?

O O0O0O0O0O0

Jazz

Classical

Broadway Musical
Countrf and Western
Rock

Soul

I don’t know.

DO NOT CONTINUE
UNTIL TOLD TO DO SO.
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12. Listed below are several kinds of music activities. Indicate how many
‘years you have participated in each activity in school. Be sure to fill

" in one circle in each box.

Including elementary and junior high school, how many years Have you

taken or participated in

A. General Music Class or Music Appreciation?

Have Never Less Than 1to 2 3 to 4 5or -

Taken 1 Year Years . Years More Years
O O O -0 O
B. Choir, Chorus or Glee Club?
Have Never Less Than 1to2 3to4 . 5 or
Taken 1 Year Years Years More Years
O e o - O O
. C. Band or.Instrumental Music?
Have Never . Less Than lto 2. 3to 4 5 or
Taken . 1 Year Years Years More Years
O O O. O O
D. Orchestra?
Have Never Less Than- 1lto 2 3to 4 5 or
Taken 1 Year Years Years More Years
O -0 O O - O
E. Introduction to Music, Music Literature or Music History?
Have Never . Less Than l1to2 3to 4 5 or
Taken . 1 Year Years - Years More Years
O O O @) O
F. -Music Theory Class or Music Composition?
Have Never ILess Than 1l to2 3to 4 5 6:
Taken 1 Year Years Years More Years
O O - @) @) O

DO NOT CONTINUE
STOP . UNTIL TOLD TO DO SO.
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13. How important do you think music is in our society?

. O very Important
(O Somewhat Important
O Not Very Important

Q) Not Important At All

‘O I don’t know.

DO NOT CONTINUE
STOP " UNTIL TOLD TO DO SO.
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14. Can music change the way you feel?

O Yes
O o

QO 1 don’t know.

1 DO .NOT CONTINUE

UNTIL TOLD TO DO SO.
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15. .Listen carefully to the music. What kind of music is being performed?

C Blues song
O Folk-rock song
O Operatic song .

O work song

QO 1 don’t know.

{. DO NOT CONTINUE
! UNTIL TOLD TO DO SO.
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16. Wwhy is music often played in shopping centers, restaufants, or doctors”

offices?

C) To cover up noises in these places
QO To teach the customers new songs
QO To keep people awake

(O To make these places more pleasant

QO I don’t know.

DO NOT CONTINUE
UNTIL TOLD TO DO SO.
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17. For each of the following parts, two sounds will be played. Decide if
the second is higher in pitch, lower in pitch, or the same pitch as ‘the
first sound. Each pair of sounds will be played twice. Listen

carefully.

A. Was the second sound

higher " lower the same " - Idon’t
in pitch? ih pitch? pitch. know.
@] - O O O
B. Was the second sound
higher lower " the same I don’t
in pitch? in pitch? pitch. know.
o o © o)
C. . Was the second sound
higher lower the same . I don't
in pitch? in pitch? pitch. know.
@) O O O
D. Was the second sound
. higher " lower . the same I don’t
in pitch? in ‘pitch? pitch. know.

o O O O

DO NOT CONTINUE
STO? UNTIL TOLD TO DO SO.




194

18. Listen carefully to the eﬁtire biece of music. what is the form: of the

music?

(O cCanon
O Rondo
QO verse and chorus'

(O Theme and variations

(O I don’t know.

} DO NOT CONTINUE
STOP UNTIL TOLD TO DO SO,
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19. A. Which one of the following music activities would you

rather do in school?

Listen to recorded music
. Listen to live music
perform music

Read about music

I don’t know.

‘0O 0000

B. Which one of the following‘husic activities would you rather

do on your own?

Listen to recorded music
Listen to live music
Perform music

Read about Music

O OO0 OO

I don"t know.

‘ DO NOT CONTINUE
STOP UNTIL TOLD.TO DO SO.


























































