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Abstract:

The purpose of this study was to determine the new educational and research possibilities in the fields
of agriculture and industrial sciences, afforded by the Land Grant Status Equity Act of 1994, to
Montana’s seven Tribally controlled Community Colleges located on each of the seven American
Indian Reservations in the State of Montana.

Data for this study was gathered using personal interviews conducted over the fall of 1996, and spring
of 1997. A questionnaire was developed and mailed out in January, 1997.

The questionnaire was mailed to the Presidents, the Academic Deans and agriculture and vocational
technical science instructors at the seven colleges. The questionnaire and interviews gathered data in
the areas of: 1) current agricultural sciences being taught.

2) planned expansion of agriculture sciences to be taught 3) present agricultural research programs
being conducted 4) planned expansion of agricultural research projects 5) other original programs to be
developed with the acquisition of available funding from Land Grant Status Equity Act of 1994 6) the
extent of cooperation between the seven Tribal community colleges in developing programs and
avoiding overlapping and duplicate programs.

Information gathered from the interviews and questionnaire was processed and compiled for
publication.

Most respondents stated they would like to see all the facilities and improvements listed on the
questionnaire, but funding had not yet begun and it was to early too tell. Positive responses were given
to research greenhouses and research farm and ranches. Most Colleges were aggressively pursuing
Land - Grant benefits.
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 ABSTRACT

The purpose of this study was to determine the new educational and
research possibilities in the fields of agriculture and industrial sciences,
afforded by the Land Grant Status Equity Act of 1994, to Montana’s seven

TnbaIIy controlled Community Colleges located on each of the seven Amencan'

Indlan Reservations in the State of Montana.

. Data for this’ study was gathered using personal interviews conducted
over the fall of 1996, and spring of 1997. A questionnaire was ‘developed and
mailed out in January, 1997.

The questionnaire was mailed to the Presidents, the Academic Deans
and agriculture and vocational technical science instructors at the seven
.colleges. The questionnaire and interviews gathered data in the areas of:
1) current agricultural sciences being taught .
2) planned expansion of agriculture sciences to be taught
- 3) present agricultural research programs being conducted
4) planned expansion of agricultural research projects
5) other original programs to be developed with the acquisition of available
funding from Land Grant Status Equity Act of 1994 .
6) the extent of cooperation between the seven Tribal community colieges in
developmg programs and avoiding overlapplng and duplicate programs.

Information gathered from the lnterVIews and questionnaire was
processed and compiled for publication.

Most respondents stated they would like to see all the facilities and
improvements listed on the questionnaire, but funding had not yet begun and it
was to early too tell. Positive responses were -given to research greenhouses
and research farm and ranches. Most Colleges were aggressively pursumg
Land - Grant benefits.




CHAPTER 1

. THE PROBLEM

introduction

Since the advent of European colonization of North America in the early
. 1600’s, there has been a felt obligation by some sectors of colc.mi.s’ts to educate
the indigehous people in the example of European academics. Most of those
wHo_ took up the responsibility were missionaries whoseh underlying objectives
were to convert the native peoples to the ddminate European religions (Szasz,
1988). Believing that young Indians would become the future leaders of their
people, early educators attempted to redirect the lives of the young to accept
and advocate European social norrﬁ‘é (Szasz, .1988). These young people
would then be expected to return io their tribes elandencourage'their tribal
members to accept this education. The educators believed that Native
Americéns would then become a part of the new society being established in
the colonies, thus giving up their tradifional culture and knowledge. The goal of
early edycators was assimilation and seldom the enhancement of Indian

student$ or their tribes (Carnegie; 1989).
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For the next 300 years Euroamerican educators made a consistent
mlstake in their approach to education of Natlve Americans. They refused to |
acknowledge the fact.that Natlve Americans did not want to replace their
millenniums old culture and knowledge with that of the newly arrived, and
presently, the majori';y culture.. Although American Indians were willing to
accept new knowledge and incorporate it into their own culture, they were not
willing to slimply ‘r?eplace'theirs with another. Throughout the attempts to '
educate Indians in private schools or federal Bureau of Indian Affairs boarding ,
schools, the attempts were seldom successful. ‘Most Indian students became
despondent because of extended seperatioﬁ from their families. Many dropped
out and returned home, others fell victim to diseases for which they had no
immunities.

Treaty Period

During the Treaty Period of the middle nineteenth century, the Indian
Wars in the West were coming to an end. The Reservation Period of Native
American history was established. The Fort Laramie Treaty of 1851
established many of the Reservations in Montana (Bryan, 1985). One of the
provisions of the Treaties was the establishment of schools which would offer
Native Americans tﬁe knowledge and tools to become agrarian and self
sufficient. The main idea behind educating Reservation indians was still
assimilation and religious conversion. More often than not education became
second in importance to the religioIJs organizations that competed for federal

funds which financed the Indian schoeis.




Assimilation Period

In the late nineteenth and early twentieth century isolation became a
new tactic imposed on Native étudents. The thought was to totally separate the
young student from their cultural surroundings (Purcha, 1984). By' doing so the
young inexperienced student would not have the opportunity to learn their
native culture but learn only the culture of the majority society. The intended
purpose of boarding school isolation waé to break the links in the chain of _
cultural education handed down from generation to generation. These students
were often not allowed to return to their homes for months to years 4t a time.
When they did return to their homes, they were considered outsiders by the tribe
beéause they. did not have knowledge of the tribal culture or customs, They
were not accepted by the majority culture because they were also not of that
culture. This period of Native American education by the majority culture was
probably the most-devastating ;co the preservation of American Indian cultural
heritage (Boyer, 1991).

Early in fhe twentieth century the attitude toward Indian education began
to change from one of assimiiation to the recognition of the problems that
discouraged many Indian students and kept them frbm succeséfully completing‘
their education. Isolated boarding schools were abandoned and replaced with
day schools near or in villages and towns on the Reservations (Stein, 1992).
With the security of not being separated from families and culture, the Indian
. students became more sugceséful at education. The possibility of college level
education became a reality for mdre Native'Ame.r‘ican students. Pribr to World

War I, the number of Native American cbllege graduates was miserably low. |
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‘After World War Il, the G! Bill afforded opportunities to Indian students that had

never before been available. Still, culture shock from reservation life to
mainsfream society was to much for most students. Again, drop out rates were
very high.

Self Determination

In the late 1950’s, a number of concerned Tribal members on the Navajo

Reservation in Arizona 'began to explore the idea of establishing a Triball

~ College which would be sympathetic too Native American cultural needs and

' values while offering education on an equal level with the majority culture

schools.

The 1960's was the era of self determination on many Indian
Reservations. Native American began to realize that education was their way
out of stark poverty and their means of preserving their homelands from
continual encroachment. In 1963, the Navajo Tribal Council began to take
steps by app'lying for‘federal funds to take over a Bureau of Indian Affairs
bbérding school at Lukachukai, Arizona (Stéin, 1992). Although the first Tribally

controlied school in the United States was not successful, valuable lessons

~ were learned for the next attempt. Several years later the Rough Rock -

Demonstration School was established at Rough Rock, Arizona. This school,
laid the ground work for the first Tribally Controlied Community College in the
United States. On July 17, 1968, the Navajo Community College was created
by the Navajo Tribal Council, and wéé housed in the Many Farms High School.

The main campus site was chosen at Tsaile, Arizona.




Tribal Colleges

Navajo Community College began the first wave of community colleges
in Arizona, California, North Dakota and South 'Dakota'; from 1968 to 1972.
The second wave of Tribally Co‘htrolled Colleges continued in Nebraska, South
Dakota, North Dakota, 'WasﬁingtO‘h, Alaska, and Montana, from 1973 to 1975.
The third wave of célleges‘ began in 1977 to 1978 in Montana, Arizona, and
Michigan. There is a total of 29 Tribally Controlled Community Colleges in the
United States today. |

During the second and thifdé wave of Tribal Colleges, seven were
established in Montana, one at each of the seven Reservations.
They are: Blackfeet Community Coll'ege,‘ Browning, élackfeet Reservatibn,
1975; Dull Knife Community College, Lame Deer, Northern Cheyenne
Reservgtion, 1975; Little Big Horn College, Crow Agency, Crow Reservation,
1977; Salish-Kootenai Community C’ollege, Pablo, Salish-Kootenai
Reservation, 1977; Ft. Peck Comm,unify_College, Pdplaf, Assiniboine-Sioux
Reservation, 1978; Ft. Belknap Community College, Ft. Belknap Agency,
"~ Assiniboine-Gros Ventre Reservatipn; and Stone Childl College, Box Elder,

Rocky Boy (Chippewa-Cree) Reservation. -

Land Grant Status .

The most recent development to add to the success of the Tribal
Cdlleges in Montana, and the United States, |s the Land Grant Statué Equity Act
of 1994, signed into law by President William Clinton in October of 1994. |
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The Act authorized a share of a $23 million endowment "to be shared by
each of the 29 colleges in the United States_. It also provides a $1.7 rﬁillion
challenge grant for higher education and agricultural programs, and $50,000
per college for natural resource and agriculture prdgrams.l States with Tribal
Colleges will receive a share of a $5 million grant for Cooperative Extension
Services (NEWSLINE, NASULGC, 1994). ' '

With this new opportunity afforded to the seven Tribal Colieges in -
Montana, there is the need to develop new curriculums, new programs, and
new research. To more éfﬁci'ently use the resources available, Tribal Coileges
will have to communicate with each other to exchange ideas and avoid . _

duplicate programs.

Statement of the Problem

The purpose of this study was to determine the new educational and
research possibilities in the fields of agriculture and industrial sciences,
- afforded by the LéndlfG rant Status Equity Act of 1994, to Montana’s seven
Tribally controlled Community Colleges located on each of the seven American

Indian Reservations in the State of Montana.

- Statement of Need

Not since the passing of Public Law 92-189, the Navajo Community
College Act of December 15, 1971, which financed the establishment of the first )
Tribal College in the U.S., and Public Law 95-471, 1978, which funded the

establishment of the other 28 Tribal Colleges, have Tribal Colleges received so
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much financial aid. The new opportunities created by the Equity in Land Grant
Status Act will require original research. There has never before been an
opportunity for this kind of -reéearch within Tribal Colleges in Montana.

The approach to educafcion by Tribal Colleges is unique. The Mission
Statemenf of each of the cdlleges states that their native language, culture, and
history of each Tribe will be taught and preserved. Each Collegé wants to
promote the professional programs which will directly benefi;c the Tribe. The
Colleges are concerned with_adult academic development and self-
empowerment, which will prepare American Indian addlts for careers on the
Reservation or transfer to four institutions for higher education degrees. The
colleges promote community and family life which in turn will enhance Tribal
unity and longevity. The intent of each college is to preserve and protect
cultural uniquenesé and identity. _ |

Native American’s intimate relationship with the land has been a source
of fheir identity. Since the first Europeans began to colonize North America,
their landbase has been diminishing. Although agriculture was not practiced in
pre—Columbian Montana , it has become the existing tie to the land fof modern
Native Americans.

Dr. Jack Forbes, of the University of California-Davis, conducted a survey
of agriculture programs at 25 Tribal Colleges. Seventy percent reported they

offer agriculture or related courses. The report, Agriculture Programs in Native

American Community Colleges, recommends that Congress authorize full

funding and agriculture commodities companies contribute funds as well. The
réport stresses the maintenance of agriculture education at the Tribal Colleges
(Reddish,1994). The Land Grant Status Act of 1994 was attached to the

Elementary and Secondary Education reauthorization bill which was passed by




8

Congress. The 1994 Institutions will serve 'ove( 300 Native American Tribes.
(Gavin,1994). | | o

For each college to fulfill their mission statements and continue their.
existence,'ﬁnancial enhancement is necessary. With new financing afforded by
the Equity in Land Grant Status Act, agricﬁlture and related programs will be
promotéd. Identifying what programs will meet the requirements attached to the
act, and developing agricultural curriculums and .poésibly developing working
farms and ranches which will creaté incomes for the Tribal Colleges or the

Tribes needs to be investigated.

Research. Obiectjves

" The research objectives of this study of Tribal Colleges in Montana were
designed to examine the impact Land-Grant Status will have
1) To determine what original programs wili be developed by each of the
Colleges,
a) was a Gr'eenhouse, program being considered,
~ b) what new facilities wére being‘cdnsidered, |
2) To determiﬁe how these opportunities would bé made évailable,
3) To determine what agriculture or related ciasses were being taught,
4) To determine what agriculture r'elated classes shouldA be developed,
~ 5) To determine what was the level of support for a Research Farm or
Ranch, and '
a) was lén‘d‘available‘ to the Colleges,
8) Would Land-Grant Status benefit Tribally Controlled Community

Colieges?




Assumptions

The assumptions of this study were that:

1) Tribal Collegés \‘{Vill develop curriculums which will reflect the
regulations of the Equity in Land-Grant Status Act.

2) Tribal Colleges will develop working farms and ranches which will
produce-income for the Tribes or Colleges.

3) Tribes will benefit from the Equity in Land-G;ant Status Act of 1994
Limitations
information, data, and results of this survey will be limited to the seven
Tribally Controlied Community Colleges in Montana who will make up the |
population of this study.

Definitions

1. American Indian, Native American, and Indian are used to refer to

members of federally recognized tribes who are eligible to receive services from

the United States Department of the Interior (Pease, 1994).

2. Indian Tribe refers to any Indian tribe,' band, nation or other organized
group or community which receives services from the United States government

because of their status as Indians (Pease, 1994).
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3. Tribally Controlled Community College means an institution of higher

education which is formally controlled and has been formally chartered by
governing body of an Indian tribe or tribes on that resbective reservation. There

are seven such colleges in Montana (Pease, 1994).
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CHAPTER 2
'REVIEW OF LITERATURE

A review of literature of the Equity in Educational Land-Grant Status Act
of 1994 is very limited. As of this writihg (April, 1997), "the Act had been in
existence for approximately two and one half years. Researbh into the effects. of
Land-Grant Status at Tribal Colleges was nonéxistént. The majority of the;
existing literature is the legislation Which created the Act and the reporting of the
Act by the media and speci’alizeq journals. Funding that had been designated
for the Act had not yét' been allocated, and Tribal Colleges had not had the
opportunity to develop prograhs in-compliance with the original Land-Grant
Legislétioh. This investigaﬁon will produce original infornﬁation on the effects of
Land-Grant Status at Tribal ‘Colleges. ' |

The majority of the Iiteraturé reviewed wiII'be in the areas of Land-Grant

College Act, and Tribally Controlled Community Colleges.

Land-Grant College Act

The United States Department of AgricUIture was created in 1862.by a

series of bills in Congress that came to be known as the “Farmer’s Legislation™
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(Kerr, 1987). Other bills enacted during that era were The Homestead Act and
The Transcontinental Railroad Act signed into law-by President Abraham
Lincoln in 1862. Originally, the USDA did not have Cabinet status. It was
created to support Western expansion by farmers and provide them with access
to markets in the East.
Kerr (1987) writes:
“The House version of the organic act had included a strong call for
departmental botanists, entomologists, and chemists to pursue scientific
investigation into the principles underlying agriculture. Concerned about
calling into existence a large new government agency while the nation
was involved in a treasury-draining war, the Senate limited the act’s
wording to a suggestion the Department collect ‘useful information on
subjects connected with agriculture’ by whatever means available,
including ‘practical and scientific experiments.’ Congress- aiso directed
the Department to disseminate the knowledge it collected; it was this

charge to educate rather than investigate that the agency’s early
commissioners would most energetically pursue” (p. 6-7). -

- Practical education for farmers became more important to the general
public than scientific inVesti,gation. Concerns for feeding the population dUri_ng
a time of war was more important than developing new sciences. Thé
oVerwhelmiﬁg thought was that higher education for the commén man was
displacing the classical elitish of the European model. A greater demand for

" vocational education in agriculture and industry was sweepi'ng the country.
Jonathan Baldwin Turner, an educator from lllinois, was advocating a system of
-state colleges to be financed federal land-grants in the middle 1800’s (Kerr,
1987). Representativc‘a Justin Smith Morrill, of Vermont, first ihtroduced Land- .
Grant legislation in December of 1857. His original proposal designated 2,000

acres of federal land for each representative from each state be allocated as a
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land-grant to provide funding for voéational colleges in the areas of agriculture
and industry. Revenues realized from the sale or use of these lands would
finance an agricultural and industrial arts college in the state. The bill was
submitted to the House Committee on Public Lands and was immediately killed.

Two years later the Act was reintroduced and passed by the House and
Senate only to be vetoed by President James Buchanan in 1859. ‘In 1862, an
amended version of the bill came before President Lincoin and was signed.

The Second Morrill Act was introduce in 1872 and passed in 1890. The
Second Morrill Act gave annual approbriations to the Land-Grant Colleges.
Each state and territory received $15,000 the first year and $1,000 every year
thereafter until the amount reached $25,000 per year. The most progressive
feature of the Second Morrill Act was that it forbade racial discrimination as an
admission standard to colleges receiving Morrill Act funding. T;he states were
also allowed to establish “ separate but equal” black institutions and funds

were allowed to be divided in “a just and equitable manner “(Kerr, 1987). -

The Morrill Acts

The First Morrill Act of 1862 created Land-Grant institutions in the existing
states and territories of the United States, they were called “1862 Institutions”.
The Second Morrill Act of 1890 required that black students be admitted to
Land-Grant Universities or black Colleges be established. Black Colleges were
historically called “1890 Institutions’. The latest wave of Land-Grant Status
Colleges are being called “1994 institutions” to designate them from the first

two (Jaschik, 1994).
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With the establishment of the Morrill Act of 1862, 59 colleges were
brought into the Land Grant system. These schools were known as. the “1862's”
Thirteen of these colleges already existed in the US., the other 46 were
established as Land Grant Colleges after 1862. The second wave of Land
Grant Colleges was established by the Second Morrill Act of 1890. Seventeen
of the “1890's” schools are among the more than 100 historically Black |
Colleges in the US. These colleges were located in centers of Black
populations that existed in 1890. They are located in the 17 states of the
southeastern United States, from Texas to lowa to Maryland.

The Equity in Educational Land-Grant Status Act of 1994 brought the 29
Tribal Colleges in the United States up to an equal status with the Land-Grant
Colleges in the U.S. These colleges are located in twelve states and serve
14,000 students. A one—fime $23 million dollar endowment will be given to the
1994 institutions in lieu of the traditional land grant allotment. The endowment
will.be paid in five annual allocations of $4.6 million, plus $1.7 million per year
for five years for building grants (HR Report 103-761). Eéch 'college will also
be éligible for $50,000 per year to be used directly for agriculture and natural
resource education (NASULGC, 1994). Funding for Tribal Colleges would
begin in 1996 and go to the year 2000. At that timé the Improving America’s
Schools Act would. require feappropriation by the United States Congress and

Senate.

Tribally Controlled Community Colleges

Tribal control of Community Colleges is a direct product of a need
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recognized by Native Americans for.Higher Education that serves the unique
problems and needs of Native Americans. Tribal Colleges are a means for
Indian People to regain control of their destinies. David Gibp; president of the
American Indian Higher Education Consortium (1993), says: “ We want to be
the major. resource that leads our Tribes out of poverty” (Black Issues in Higher |
Ed.,1993). Thelma Thomas, president of Nebraska Indian Community College
is quoted in Black Issues in Higher Education : “we (the Tribally Controiled
Colleges) represent the most revolutionary movement in this country since
1492" (Feb. 1893). Paul Boyef wrote “Tribal colleges are, deliberately,
institutidns that bridge two worlds. They are built on a foundation of tribal
culture and values, but teach the knowledge of both Indian and non-indian
communities”. Georgianna Tiger, executive director of the American Indian
Higher Education Consortium 1993, said “ Land Grant Status for the Tribal
Colleges is long over due. The federal goverhment should not allow the first
Americans to continue to be the last Americans” (Amat6,1993).

~ The disparity of financing is grossly one-sided, Indian Colleges are
allotted $2,974 per full time student, compared to $6,997 per full time student at
comparative colleges nationwide. The 1994 Act allocated the same per-student

level of resources that exist at established Land Grant schools.

A short historical summary of the process which leads to the passing of
Equity in Educational Land-Grant Status Act of 1994, is as follows. |

From 1890, the-Sec_ond Morrill Act, until 1967, no new Land Grant
Colleges were established in U.S. Territories. The University of the District of
Columbia attained Land Grant status in 1967. In 1971, Guam, Micronesia,

American Samoa, and the Northern Marianas, all United States territories
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attained Land Grant Status (Amato,1993).

The new bill was -originally introduced as Senate Bill. S1345 in June of
1993 by Senator Bingaman of New Mexico. New Mexico had three Tribal
Colleges that would benefit from this Act. With the support of Sehator Daniel
Inouye of Hawaii, Chairman of the Sénate Select Committee on Indian Affairs,
the Iegiélation passed in the committee and was sent to the full Senate. The
National Association of State Universities and Land-Grént Colleges testified on
. behalf of the Bill. Support for the bill was offered by the Department of
Agriculture and 23 bipartisan Senators and congressman, and the Senate
Education Committee leadership, and the American Indian Higher Education
Consortium. Those states with Tribal Colleges and Land-Grant Universities
benefited from this legislation by receiving up to $5 million in funds to exband‘
Agricultural Extension Serviceé to the Reservations. Members of the Agriculture
Committee and some members of Congress tried to delete this provision from
the bill, but were convinced that Native Americans deserve the same
opportunities as other. Land Grant institutions. The provision was fully restored.
The House Bill HR4806 was introduced by Congressman Pat Williams of
Montana on July 10th. The Elementary and Secondary Education Act
reauthforization, to which the Equity in Educational Land Grant Status Act of
1994 was attached, passed through Congreés in October and was signed into

law on Octqber 20th, 1994.

Land Grant Legislation

~ The series of major legislation that brought about the Land Grant

Colleges started in 1862 with the establishment of the office of the
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Commissionef of Agricuiture, within the US. Department of Agriculture
(U.S.D.A.). The .National Research Council compiled a profile of Land - Grant
Legislation (NRC,1995): -

The 1862 Morrill Act established the Land Grant College system. Thé
Morrill ‘Act provided 30,000 acres of land in each state for each senator and
representative in Cohgress. The act stated that at least one college s.hould be
established in each state to provide instruction in agricuitural related sciences
and mechanical arts. The act was the first government funded act to provide
“liberal and practical education to the industrial class” (NRC,1995). Other’
scientific and classical education, inciuding military studies because the Civil
War was in progress, were to be taught. The land-was to provide income for
each of the colleges.

In 1887 the Hatch Act was passed by Congress to establish agriculture
experiment stations at the Land Grant Colleges. The State Agriculture
Experiment Stations (SAES's), received $15,000 per year to-conduct original
research and verify experimerits that had any bearing on the agriculture
industry. The stations were under the direction of the Land Grant Colleges.
Funds wefe administered by the USDA. _

The Second Morrill Act of 1890 provided funding for colleg‘e\s. Each
qualifying state would receive $15,000 the first year and an additional $1,000
per year until the annual totavl‘ reached $25,000. The funds were to pay for |
instruction in agriculture, mechanical arts, mathematics, and physical and
economic sciences related to agriculture. The Second Morrill Act forbade
racial discrimination at Land Grant Colleges that qualified for funding. The Act
provided for the establishment of the 1890 Black Colleges, within the Land

Grant Colleges system.
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The 1906 Adams Act provided additional funding to experiment stations,
and established an accountability'6rganizétion called the Experiment Station
Committee on Organization and Policy (ESCOP). Each qualifying state
received $15,000 per year, and an increase of $5,000 the first year, plus $2,000
additional dollars for the next five yearé.

The 1907 Nelson:Amendment to the Second Morrill Act doubled the
annual funding to $50,000, and provided for the education of agriculture and
mechanical arts instructors. |

The 1914 Smith - Lever Act created the Cooperative Extension Service. »
Its duties were to provide Liéeful and practical instruction to the general public i.n
home economics and agriculture. Land Grant Célleges, in cooperation with the
US_DA, took their classrooms to the field and demonstrated new farming and
homemaking techniques to the public. The Act provided a one time $10,000
grant to each state and included formula funding dependent on the pércent of

total US rural population living in each state. The states were to match the

formuila funding.

The 1917 Smith - Hughes Vocational Education Act made federal grants
availéble to states for vocational educ':ati'on in agriculture, hbme economics, and
mechanical arts. Funding was specified to trai'n' teachers and provide partial
salaries to teach and administer vocational education in public schools.

The 1925 Purnell Act provided ad'di%ional funds for research which would
establish and maintain a permanent agriculture industry, and‘improve the
quality of rural life in America. The Act emphasized economics, home

economics and sociology in rural areas. Each state received $3Q,000 and an

‘increase of $10,000 the first year and an additional $5,000 each year for four

more years.
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The 1928 Capper - Ketchém Act provided for the expansion of the ,
Cooperative Extension Service. Each state was to receive a grant of $20,000.
An additional $500,000 was to be formula allocated, with each state ma"cching
the full grant. |

'The 1935 Bankhead - Jones Act further expanded the Cooperatiye
Extension Service and allocated research grants to State Agricultural
Experiment Stations (SAES) and the USDA. Funds were provided for research
into the basic problems of agriculture, quality improvement, production
méthods, distribution, and market expansion. Funds were also allocated for
research into conservation development and recreation land and water use.
Research was-funded at $5 million per year, with $3 million to go to the SAES's,
and an additional $1 million per year for five more years. Formula funding was
distributed to states based on percent of rural populatlon and the ability of each
state to match the grant for the SAES'’s. The Extensmn Service in each state
' received a $20,000 grant and $8 million in formula aIIocatipns which were
increased by $1 million for four years. . _

The 1945 Bankhead - Flannagan Act prbvided for further éxpansion of
the Extension Service. It also defined spending of the federal appropriations-to
the Extension Service. Two percent of the appropriation was for administration,
four percent was for special needs allocations, énd 94.percent was distributed
by a formula based on the states percent of US farm population.

The 1946 Research and Marketing Act funded marketing and utilization -
research involving two or more states with a significant regional problem. The
Act established the Farming and Industrial National AdVisory Comﬁmittee which

tied agricultural research and industrial development to the national welfare.
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The Act ihtroduced “open ended” or ongoing fuhding for research. Title 1,
Section 9: of the Act increased SAES funds by $2.5 million dollars in 1947 and
1948, and $5 million dollars per year for 1949 to 1951. Additional funds would .
be allocated as Congress determined necessary. Twenty percent was
allocated equally among the states, 26 perceﬁt was allocated by rural
populatiqn formula, 26 percent was allocated by farm population formula, 25

percent for research, and three percent for administration. Title 1, Section 10:

increased USDA “new uses” research funds from $3 million in 1947 to $15
million in 1950 and beyond, cooperative research was increased from $1.5
million in 1947 to $6 million after 1950. The Act reauthorized $2 million
annually for special research funded by the Bankhead - Jones Act of 1935. Title
Il: authorized $2.5 million in 1947 and $20 million per year after 1950 for
marketing -research carried out by the SAES and other institutions on a
matching grant basis.

The 1953 Amended Smith - Lever Act provided appropriation for federal
extension staff in the USDA. it also defined appropriation épending to be
allocated at four percent for special needs, 48 percent bésed'on state’s farm
population, and 48 percent based on sta';e’s rural popuiation.

The 1955 Amended Hatch Act funded research contributing to-a
permanent and effective agricultural industry in the US, to the deVelopment ‘and
improvement of rural home life, and to the welfare of the agricultural consumer.
This amendment removed restrictions on funding for building at Land Grant
Colleges. The Act retained formula allocations, f,natching funding, and “open
ended” appropriétions. The Act also consolidated federal funding of SAES’s
into formula funds and regional research grants. Also in 1955, the Smith -Lever |

Amendment provided for the establishment of Special Programs and permitted
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non formula funding.

The 1960 S,ténnis Act Amendment to Title Il, Section 22 of the B"ankhead“
- Jones Act distributed the annual appropriation .of $7,650,000 among the
states, with $4,300,000 allotted on percent of total US population of the state.
The 1961 Amended-Smith - Lever Act provided $700,000 per year for extension
research into community and respUrce development.

The 1962 Amended Smith - Lever Act froze federal funds to each state at
current levéls. And in 1962, the Mclntire - Stennis Act provided further funding
for the SAES'’s, land grant colleges, and forestry schools and forestry research.
Programs included reforestation, watershed management, outdoor recreation,
wildlife habitat, and other forest recourses research. The Act also established
the Cooperative State Research Servuce to ‘administer funds under the Mclntire
- Stennis Act. Ten thousand dollars was allocated to each state, and of the
remaining money, 40 percent was formula allocated on the basis of the states
total commercial forest land, 40 percent was formula allocated according to the
states annual cut timber value, and 20 percent according to nonfederal '
matching research funds.

The 1965 Research Facilities Act was enacted for only five years. It
provided $3.2 million in 1965, $2 million in 1966 through 1968, none in 1969,
and $1 million in 1970. The funds were divided on the basis of 1/3 equally to
the states, 1/3 on the basis of rural population, and 1/3 on the basis of farm

population in each state. The Act stated that matching funds be provided for

_construction, acquisition, and remodeling of laboratories and other facilities.

The only new facilities to be built with this money were for research into

hazardous chemicals used in farming.




22

| In 1965, Public Law 89-106 established Specific Research Grants to
" finance selected projects for up to five years. Funds were designated to
research speciﬁc concerns dr multistate. problems. Congress would single out
special attention problems aﬁd the County-State Research Stations, CSRS,
would call for proposals. In 1966 $1.6 million was offered, in 1967-1970 $1.7
million per year was offered, $283,000 was specially allocated to the 16 “1890" .
colleges. |

In 1968, Congress abolished special program funds ( Research and
Marketing Act 1945) except for $1.6 million for marketing research.

The 1972 Federal Rural Development Act provided funds for small farm
research, rural developmeni and extension programs administered by the
SAES’s and Extension Service. The Act provided $10 million in 1974,

'$15 million in 1975, and $20 million in 1976. Ten percent of the funds were
marked for interstate projects. Funding continued at $é million per year for four
years after the Act expired in 1977.

The 1977 National Agricultural Research, Extension and Teaching Policy
Act (Title X1V of the Food And Agriculture -Act of 1977) continued and expanded
the Hatch Act programs and created new grants for priority research. Grants
were awarded on a competitive basis to private and public institutions, SAES’s, |
all colleges and universities, research organizations, federal agencies, and
individuals. The Special Grants program was continued and the 20 percent |
market research requirement was dropped. New grants for energy research
and animal health were created. Competitive grants programs were authorized
to spend $25 million per year in 1978, and increased to $50 millipn per year by
1982. Permanent and sustained federal fundihg of the “1890” colleges was

provided for in Section 1445 of the Act via the Evans-Allen Research Programs.
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The 1978 Resource Extension Act authorized funding for extension
programs in forestry and other renewable national resources. Formuia funds
were increased to $120 million in 1978 and increased $25 million per year up
to $225 million in 1982.
The 1981 Amendments to Title IV ( National Agriculture Research,
Extension -and Teaching Policy Act of 1977) extended the 1‘977 Act for 4 more

years. The Act included $10 million énnually for rangeland research and $7,5

million for aquaculture research. Hatch funds were increased to $250 million. in .

1985, and were guaraﬁteed to be a minimum 25 percent of USDA expenditurc_es
in cooperative programs. ‘

. . The 1985 National Research, Extension and Teaching Policy Act (Title
IV of the Food Securities Act of 1981) extended the act for 4 more years.
Sustainable agriéulture research was funded. Marketing research was funded

" at $10 million dollars per year, and Trade Development Centers were
established at Land Grant Colleges. The Hatch Act funding was increased by 4
percent per year, competitive grants were fncreased, especially for
biotechnology research. Hatch Act funding of $270 million per yeér in 1986
was increased to $310 rhillion péf year in 1990. Competitive grant funding
increased from $50 million a year in 1985 to $70 million per year by 1986 and

- beyond. The 1990 Food, Agriculture, Conservation, and Trade Act (Farm Bill)

reauthorized sustainable agriculture research and education programs for

training extension service personnel in sustainable agriculture practices. The .

-Act created the National Research Initiative Competitive Grants Program and

increased the appropriations to $73 million .
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The 1994 Elementary Education Reauthorization Act gave the 29 Native
American Colleges of the American Indian Higher Education Consortium Land

Grant status. These 29 colleges became known as the “1994” colleges.

The “1994" Colleges

The American Indian Higher Education Consortium received a $23
million endowment to be established over a period of 5 years. The colleges
would receive interest payments each year from the endowment, receive a
portion of the $700 million funding for land grant colleges each year, and
receive funding for educational programs and extension programs in agricuiture
and natural resources (Na_tional Research Council, 1995). In the same spirit as
the Land Gran’t Colleges in each State, 29 reservations in thé United States
also have a Tribally Controlled College to serve the people on the Reservations
and the communities. _

Land Grant Colleges were established in each State of the Union to
serve the residents of the State and to prbvide higher education to its citizens.
Tribal Colleges were established with the same philosophy in mind.
Twenty-nine Reservations in the western United States have a Tribal College
which servés the Native American Community. In 1988, enroliment at Tribal
Colleges was about 10‘.,000 students, 4500 beihgv full time (Boyer, 1991). In
1996, 25,000 students from 250 Indian tribes attended Tribal Colleges
(American Indian Higher education Consortium,1996). Until Federal funding for
Tribal Colleges became a reality in 1994, most of the Colleges stfuggled for

money and space. Some buildings being used as Colleges classrooms
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were abandoned government facilities. .The main building at Little Big Horn
College was an abandoned, condemned, gymnasium owned by the federal
government. The Crow Tribe negotiated the purchase of the building and did
extensive cleanup and remodeling. The building now houses the
administration offices, teacher’s offices, the library, classrooms, and computer
labs. The chemistry class is taught in an abandoned sewage treatment
building, the archives are in a security warehouse, and the bookstore is in a
trailer. The Fort Belknap College was located in a store front in a mini-mall.

Some of the Colleges have modern carhpuses with modern b'uild‘ings
and facilities. Salish-Kootenai College and Blackfeet Community College have
built new and modern facilities in recent years, and continue to expand. Land
Grant Status for Tribal Colleges will provide building funds for new facilities and
their maintenance at each of the campuses. _

Another major difference in Tribal Colleges is the make up of the student
body. The Mission Statements of the Colléges address their unique problems.
A great percent of students are older with family obligations, or single parents.
Another hardship for Indian students is poor academic preparation for college.
This is uéually a result of high drop out rates in high school, extreme isolation
on reservations, and véry high u.nemployment on most reservations. Often, low
college attendance by Native Americans is a result of isolated location and
failure to meet the needs of reservation education programs.

Funding for the Colleges has been a problem since they first began.
‘Despite legislation to help start the Colleges, ongoing funding is a major
obstacle to thier coﬁtinued success. Tribal Colleges are chartered by their
individual tribes. Reservations are located on federal trust lands and have a

unique relafionship with the federal government. The treaties which
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established the Reservations recognize each Reservatioﬁ as a sovereign
nation, and have a nation to nation relationship with them. The States where
the Reservations reside have no obligation to fund Tribal Colleges. Because
they are located in some of the most remote and poorest areas of the country
-they have no access to a local taxbase. Up to 98 percent of Tribal College
students qualify for federal student aid based on need. Eighty-five percent of all’
students live in poverty, unemployment on some reservations can reach 86
percent. Tuition at Tribal Colleges averages $1580 per year (American Indian -
Higher education Consortium,1996). Indian students at Tribally Controlled
Colleges are funded on the average of $2,900 per student, Historically Black
Colleges are funded at $12,000 per student, Hispanic Colleges are funded at
$8,000 per student, and non-minority colleges are funded at $6000 per student.
The official appropriation for Indian students is $5,820 per student, but the
government will only pay about half, $2,900 each (American Indian Higher

Education Consortium, 1996).

The Tribal Colleges

Blackfeet Community Colleqe

The Blackfeet Community College was established with the second wave
of Tribal Colleges in the western United States. Blackfeet Community College
was chartered by Executive action of the Blackfeet Tribal Business Council in

October of 1974. The Executive action read in part “to provide post-secondary -
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and higher educational services” to the Blackfeet lndlan Reservation
Commun|ty in a physically, climatically and culturally |solated area.

The State of Montana did not see a need to support Tribal Colleges in
Montana. The State refused to h‘elp fund the college at Browning. The
- Blackfeet Indian Tribe, and all other Tribes on Reservatlons in Montana, have a’
Sovereign Indian Nation within a Nation status with the Federal Government.
- By qualifying for federal funding under the Indian Education Act of 1972 and
Office of Economic Opportunity Act of 1964, Blackfeet Community College found
resources to provide education to the Blackfeet Indian community. The College
was identified as a goal in the 10 year comprehensive plan for the Blackfeet
lndlan Reservation. - |

In 1976 the Board of Regents for Blackfeet Communlty College and the
Flathead Community College, Kalispell, agreed to open a satellite campus at .
Browning called the Blackfeet Extension Center. Native American Programs in
the Office.of Economic Opportunity, the Blackfeet Trlbe the Salish- Kootenal
Trlbe and the Flathead Valley Community College agreed to organlzed the
Blackfeet Extension Center. . Under the agreement Blackfeet Community
College would receive accreditation for their curriculum and transferabillty of
credits to other Montana colleges (Stein,1992). In 1979, the Blackfeet Board of
Regents proposed a plan to become an independent institution. Blackfeet
Community College began to petition for independent accreditation in 1979.
'l'he NorthWest Assoclation, of Schools and Colleges Commission of Colleges
granted candidacy.in December of 1979, and.the Tribally Controlied
Community Colleges Act of 1979 provlded‘ operating funds for the Tribal
Colleges. Full accredltatlon ‘was given on December 11, 1985: Tens years

after its charter, the Blackfeet Community College was g fully accredited and
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independent institution. Fourteen Associate Arts énd Science' Degrees are
 offered at the College. |
The Blackfeet Tribal Business Council appoints the Board of Régents at
Blackfeet Community Cotlege: On the Board are two Blackfeet Business
Council members, five community members appointed by the Council, and the

President of the Associated Students of Blackfeet Community College.
The Mission Statement of the Blackfeet Community College reads:

The Blackfeet Tribe recognizes the need for quality education in its quest
for survival in the future. The Blackfeet Community College, a Tribally
chartered institution of higher education, is a Tribal effort to-achieve
a balance between educational advancement and cultural preservation.
The College, reflecting the needs of the Tribe, will provide access to
education for all members of the Blackfeet Tribe and all of those who
wish to participate in the betterment of their future. The College will
provide education where a significant number of enrolled members of the -
Blackfeet Tribe are located or a recognized need exists. The education
will include the traditional areas of Blackfeet culture, including historical
and geographical identity.

- (Blackfeet Community College catalog, 1994-96, p. 17)

The goals and objectives of the Blackfeet Community College are based
on the purposes set forth in the Blackfeet Community. College Tribal Charter.

The comprehensive education plan identified the‘goal of the College as:

Promote the educational opportunities; increase the educational level;
advance the knowledge and pride in Blackfeet heritage; improve Tribal
management; provide community facilities for advancement in education
and other Tribal institutions; and provide cultural and recreatlonal
opportunities for the residents.

(Blackfeet Communlty College catalog 1994- 96, p.17)

{ .
Blackfeet Community College is a member of the American Indian Higher
Education Consortium, Montana Indian Education Association, National Indian
Education Association, Inter-Tribal Policy Board of Montana, and Tribally

Controlied Community Colleges. Other professional membership are Rocky_
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Mountain Association of Student Financial Aid, National Association of
‘Qolleges and Universities Business Officers, Monfana Association of Collegiate
Registrars and Admission Officers, American Association of Collegiate.
Registrars and Admissions Officers, Pacific Association of Collegiate Registrars
and Admissions Officers, College and Uﬁiv’ersity Per}sonnel Association,
National Association of _Governing Boards of Colleges and Universities,
Montana Library Association, American Indian library Association, Society of
American Archivists, Américan Association of Community Colleges,” American
Association of. Comrhunity and Technical Colleges, American Association of
Colleges, American Association for the Advancement' of Science, Organization
of American Historians, Northwest Assoéiatioh of Schools and Colleges,
Laubach Literary Association, Montana Assocfation of Student Financial Aid
Administrators, National Association of Financial Aid Administrators.

- The library at Blackfeet Community College is the only post-secondary
library in that part of the state of Montana as well as the Tribal library, which is
open to the public. The new building was opened in 1994, with 8000 volumes
and 80 periodicals. The ‘libréry is a member of the Western Library Network, and
the Montana Indian Tribal Library Group with the other six Tribal Colleges in

Montana.

Dull Knife Memorial College

Dull Knife Memorial College began as Northern Cheyenne Resource
Development Inc., designed to educate Native Peoples in mining technology

which is the predominate economy in the area. The College was chartered by
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Tribal Ordinance in 1975 by the Northern Cheyenne Indian Action Program.
Funding was granted by the Indian Technical Assistance Center of thé Bureau -
of I'ndiéh Aﬁairs. Six directors wére appointed by the Northern Cheyenne Tribal
Council to manage the affairs of the College. The directors soon recognized
the need to expand the'curr.iculum from vocational classes to include academic
classes. Thé College now teéches broad vocational curriculums as well as
expanded poét-secondary educational curriculums. The first classes were
taught at Dull Knhife in Winter quarter of 1978. The original five courses taught
at Dull Knife were accredited through Miles Community Coll'ege in Miles City,
Montana. The College has expanded its offerings to Associate of 'Arts Degrees

in the academic sciences, Associate of Arts in Applied Sciences in vocational

.areas, and Vocational Certificates in several areas. Dull Knife Memorial

College is located in rural southeastern Montana, an area surrounded by

. ranches and coal strip mines. The basic goals of the College are:

Provide Native American youths with the vocational, academic, and
personal tools to enable them to compete successfully in mainstream
American industry, business, and professional arenas. (Stein,1992)
The College has one main building which houses the administration

office, faculty offices, cafeteria, bookstore, and classrooms for 300 students. A

specialized laboratory facility houses a science lab, a greenhouse, a secretarial

skills lab, a computer graphics lab, a photogréphy dark room, and a resources
center room. A separate building houses the library, a construction shép, a day
care, and an adult learning center. Satellite classrooms have been established .
at Colstrip High School, St. Labre Indian School on the Reservation, and Buéby
School of the Northern Cheyenne. Tribe. |
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The Mission Statement for Dull Knife Memorial College reads:

The Dull Knife Memorial College was established for the
purpose of planning, developing, implementing, and maintaining
college level programs sufficiently flexible to serve responsibly the -
changing needs -of the residents of the Northern Cheyenne Reservation
and surrounding community. )

The College meets a wide range of student needs for education
and skill development necessitated by the cultural, political, and
socio-economic issues faced in a multicultural, rural environment. The
College provides general education opportunities, career programs,
community-based education, student services, community services,
transfer programs, and research opportunities.

American Indian educational opportunities which enhance and
support the Northern Cheyenne and other Tribal cultural values,
language, and traditions; are-available for all students.

(Dull Knife Memorial College catalog 1993-1994, p.1)

Dull Knife Memorial College is-recognized as a Candidate for
Accreditation by the Northwest Association-of Schools and Colleges.
Professional memberships are also: nﬂaintained in the American Indian Higher
Education Consortium, the American Association of Community and Junior
Colleges, and the Northwest Association of Schools and Colleges.' It operates
as an independent institution of post-secondary education and 'its'cre.dits are
transferable to four colleges. | Six Associate in Arts Degrees are available from

Dull Knife, three Associates in -Applied Sciences De'grees, and one Certificate

Program.

Little Big Horn College

Little Big Horn College is located in Crow Agency, the capital of the Crow
Indian Reservation in south central Montana. The main campus consists of ten

instructional classrooms, laboratories for science, math and computer science,
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administration, students services offices, faculty offices, and a bookstore. The _
library. is located at the center of the main building'and' houses over 11,000
volumes and other learning resources. The archives are located next to the
‘main building. Little Big Horn College provides a day cére center for students
with children. The main computer accesses 75 work stétions on the campus.

The C(ow Tribe chartergd the Little Big Horn College at a meeting of the
Crow Tribal Council in Jénuary of 1980. The Crow Central Education
Commission had established an extensive system of adult and higher
“education classés with the"help of Eastern Montana College (MSU—BiIIingé),
and Montana State University—deeman. Programs developed by the Central
Education Commission beéame the fpundaﬁoh for the Colleée. Through
assdciation and affiliation with the Montana l_Jniversity System, the Crow Tribe
demonstrated the ability to design and instruct colllege level couréé work. The
schbo! charter au"chbrizes t_hé College to “establish, maintain and operate
educational institutions at the post-secondary level on the Crow Indian
' Reservétion” (LBHC, ‘93-5, p.1). The goal set by the President of Little Big Horn
College, Janine Pease-Pretty on Top, is “The preseNation and enhancement of
the Crow Language and Culture while providing an up-to-date- higher’
education opportunity to its students” (Stein,1992, p.136). The school offers
Associates of Arts Degrees for completion of two year programs and Certificates
e Completi.on for the one year programs. Little Big Horn College emphasizes
educational, and technical vocational programs at the school. |

In 1982, Little Big Horn College became eligible for federal operating
funds under The Tribally Controlied Community Colleges Act of 1978, Public’
Law"9'5-4'71.. In the same year the Cdlleg‘e received tax exempt status from Wthe

Internal Revenue Service under statute 501 (c) (3) of the United States Tax
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Code. The Little Big Horn College is a member of the Americah Indian Higher '
Education Consortium, and the Northwest Association of Schools and Colleges,
which accredited LBHC in June of 1990. When thé school opened in 1981,
there were five classes taught, with four being vocational. In 1984, the first
Associates of Arts Degrees were awarded at the college: The main
components of the curriculum at LBHC are vocational education, vocational
agriéUlture,-\(ocational business, secretarial science, and media (Stein,1992,"
p.137). Today, Little Big Horn College-offers nine Associates of Arts Degrees

which are fully transferable to four year colleges in Montana.

_ The Mission Statement, revised in 1990, summarizes the need for the
Coliege in four parts.

1. To develop Crow and American Indian adults in paraprofessional and '
professional areas that reflect Crow Indian Reservation personnel
needs and career development.

2. To assist Crow and American Indian adult academic and personal
development, for self-empowerment, work place preparation or transfer
to a senior institution; centering on respect for Crow and American Indian
scholarship and bilingual capabilities, across the discipline.

3. To buiid the Crow Indian family, comn'iunity and Tribe, through
understanding and knowledge pertinent to local issues, promotlng and
participating in community building activities. -

4. To actively strive for Crow Indlan culture preservation and protection,
vitalizing Crow Indian scholarship across all disciplines; to recognize that
Tribal tradition separates Crow and American Indians from mainstream
American society; to appreciate culture and tradition as the foundation of
strength and well-being for the Crow and American Indian Community;
and to strengthen the unique, self-governing Crow Tribe of Indians.
(Little Big Horn College catalog 1993-1995, p.3)

In 1984 the Crow Tribe received $75,000 from a Trust Fund.established '

by the Bureau of Reclamation with revenues received from the construction of
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Yellowtail Dam built on Crow land. The'rﬁoney was used for higher education:
scholarships for Crow Indjan college studehts. The Crow Indian commitment to
education was first recognized by Crow Chief Plenty Coups in the late 1800's
when he told his people “Education is your most powerful weapon. With
education you are the white man’s equal; without education you are his victim”
(Bryan,1985, p.90).

The Board of Directors for Little Big Horn College was authorized by
Crow Tribal Resolution #80-17, part B. The Directors are elected by the Crow
Central Educaﬁon .Commission for two year terms. One half of the twelve
members are elected annually, six members serve as Executive Officers, and
six are elected from districts around the Crow Indian Reservation. Trustees are
enrolled members of the Crow Indian Tribe, and they meet monthlly.

The library and archives hold a special collection of Crow materials,
including rare books, government documents, periodicals and videos. The
library has on-line access to many outside resources. They are linked to the
Crow Tribal Court, the Crow Abandoned Mine. Lands Office, Lodge Grass High
School, Little Big H‘orn Battlefield Monument, Big Horn County Public Library,
Rocky Mountain College, I\/ISU-Biilings and Bozéman, and the Western Library
Network. Little Big Hbm Coliege Library Resources Center ‘is a member of the

Montana Indian Tribal Library Group and the Online Montana Networked
Information (OMNI) consortium. This membership allows access to the Iibraries
at the other six tribal libraries in Montana, and to larger collegé Iibrariés in

eastern Montana.
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Salish - Kootenai Community College

in 1973 the Sahsh Kootenal College began as an extensnon campus of
Flathead Valley Community College in Kalispell, Montana. The College taught

Forestry Technology to residents of the Flathead Indian Reservatlon. The

.program was established to enhance the knowledge of Tribal members who

were employed in the Reservations extensive forestry industry. The
Confederated Salish-Kootenai Tribes of the Flathead Indian Reservation

consist of the lower Pend d’ Oreilles, the Kalisbel!s, the Kootenai, and the -

_ Salish Tribes of the Rocky Mountain northwest. After several years of success

with the sa_ltellite campus, the Salish-Kootenai Cb!lege, thé Blackfeet
Community College, and the Flathead Valley Community College joined
togéther to secure a Title Ill grant from the Federal government to expand
operation of the College. Salish;Kootenai College began to intfoduce poslt-
secondary education classes as well as expanded vocationél,c!asses._ in 197_7,'
the Tribe began work 6n chartering the College as én independent institution.
In 1978 the College qualified for ahd received grants under Public Law 95-471,
the Tribally Control.led Community Colleges Assistance Act of 1978. The
College began applying for accreditation and was given accreditationl from the. -
Northwest Assqéiation of Schools and C.oll_eges in June of 1989. Other -
professional memberships include the American I_ndian Higher Educ_at'ion-
Consortium, the American Council on ‘Educafion; and the National ‘Association‘.
of Independent Colleges and Universities. '

Salish-Kootenai is one of few Tribally Controlled Colleges to offer a

. Bachelor of Arts Degree. A Bachelor of Arts Degree is awarded in Human
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Services - Rehabilitétion. Associate of Arts Degrees are awarded in the fields
of Chemical Dependency, GeneraI,Studies / Liberal Arté Option, Human
Services, and Native Américan Studies. Associates of Science Degrees are
awarded in the fields of Environmental Science, Foréstry Technology, General
Studies / Science Option, Health Records Technology, Information Systems,
and.NUrsing. Associates of Applied Science Degrees are offered in Dental
Assis_ting Technology, and Office Education. Certificates of Completion are
Offeréd in Bilingual Education, Building 'i'rad_es, Dental Assisting Technology,

Native American Studies, and Office Education. -
The mission statement of Salish-Kootenai College reads as follows.

The Mission of the Salish-Kootenai College is to provide quality post
secondary educational opportunities for Native Americans locally and from
throughout the United States. The College curricula will reflect identified needs
and interests of the Native American population by providing adult basic
education, vocational education, academic, cultural and community interest
programs, courses and activities. Assistance will be provided to Tribal
institutions and departments in staff preparation, planning, research and
evaluation services according to identified needs. The College will strive to
provide opportunities for individual self-improvement for survival in a.rapidly-
changing and technological world while maintaining the cultural- mtegnty of the
Salish-Kootenai People.

( Salish-Kootenai. Coliege catalog 1993-1995, p.11)

The philosophy of the College is one that fosters curriculums and
programs up to the- Baccalaureate level designed to meet the special. needs of
the Native American population. While the College does nof intend to exclude
anyone, its'pr'imary purpose is to meet the neéds of the Indian population. Like
all thé Tribal Colleges in Monténa they do not practice discrimination in

admissions to anyone regardless of race.
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The library serves the College, the Tribe, and the residents for the
Flathead Reservation. It is also the archives for Tribal historical objects and
artifacts. The library contains over 50,000 reference resources including
microfilm copies of the National Archives relating the Salish-Kootenai Tribe.
The library belongs to the Monfana Tribal Library Group with the other six

Tribally Controlled Colleges in Montaha (Salish - Kootenai College, 1193).

Fort Peck Community Colleae

Fort Peck Community Qollege was chartered by the Tribal government of
the Assiniboine and Sioux Tribes of the Fort Peck Indian Reservation at Poplar,
Montana, in 1978. The College serves the needs of two Indian Nations, the
Assiniboine bands of Canoe Paddler and Red Bottom; and the Sioux bands of
the Sisseton / Wahpetons, the Yantonais, and the Teton Hunkpapa.

In 1969, Dawson Community College at Glendive; Montana, began
extension classes at the Fort Peck Resewation.' Miles Community College, at
Miles City, Montana, under.a Title Il Grant for Developing lnstitutfons; began
offering on-reservation classes at Fort Peck. In 1977, the Fort Peck Tribal
Government established the Fort Peck Education Departmer_lt. Its priority was to
begin work on establishing the Fort Peck Community College.

The philosophy of the #ort Peck Community College is to meet the
~ unigue educational needs of Indian People. The need for higher education on
the reservation must be met by bringing education to the People. To preserve

Indian culture, history, and beliefs, the Tribal Colleges have accepted the role
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as archivists for each resewatioﬁ. Education is the foundation for building a
career, a liféstyle, self pride and self awareneés.- The mission of the Fort Peck
Community College is to offer education to ali residents of the fFort Peck
Reservation, but primarily to the Indian population there. A unique program
offered at the College is an Associates of Applied Science Degree in Tribal
‘Administration. The program includes reservation history, tribal codes, federal
indian law, American Indian political séience, Américan Government, and is
designed to enhance the skills of tribal employees as wéll as Bureau of Indian
Affairs and Indian Health Service employees.

The Mission Statement of the College reads:

.Fort Peck Community College serves the people of the Fort Peck
Reservation and northeastern Montana as a medium of Indian awareness,
enabling increased self-awareness.’

The Coliege offers an academic program that enables students to earn
credits in college courses designed to be transferable 1o other institutions of
post-secondary and higher education.

The College serves the constituency of the reservation populations by
maintaining an-occupational training program based on the needs of the people
living on or near the reservation and on potential employment opportunities
available in the region.

The College serves the people by initiating and supporting. community
activities and organizations based on the needs and wishes of the community
members.

The Goals and Objectives of the Cdllege are Stated as:

The expressed purpose of Fort Peck Community College are to provide -
" academic education and vocational training for American Indians and area
residents in those careers and occupations‘'which have a high employment
potential and to improve employee proflc1ency within local businesses, industry,
and government agencies.

The College has developed academlc curricula that lead to the gaining
of the Associate of Arts, Associate of Science and Associate of Applied Science
Degrees. Several vocational certificate programs are offered. Credits earned
in courses at Fort Peck Community College are transferable to other state
colleges and universities. Community service programs respond to the needs
and requests of community members by offering evening classes and
‘workshops. - (Fort Peck Community College catalog 1993-1995, p.5)
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Fort Peck Community College’s main campus is located in Poplar,
Montana, With a satellite campus in Wolf Point, Montana, which shareé with the
NAES College-Fort Peck Sité. The College also offers classes in the
surrounding communities of Fre_azier and Brockton when requested.

_The Colleges was accredited by the Northwest Associatinon of Schools and
College, Commission oﬁ Colleges in December of 1991. Fort Peck Community
College maintains professional mémberships/ in the American.

Indian.Higher Education Consortium and thé American Association of
Community Colleges. |

The library 'at Fort Peck College is also the Tribal library and houses 'the
Title Hii staff at the College. The library houses 6000 volumes and 120
periodicals. Faster access to resources in the library is enhanced by
computerized services and a fax machine to re_trieve information from outside of
the library. Recent additions to the Iibrary include the U.S. Supreme Court '
Reports and Digest, and the United States Code Service.” The new and

‘expanded Ieg.al section of the library is automatically updated and is a valuable
resource to students, local and regional governments, local and tribal judicial -
systems, and legal prbfessional and advocates. Financial suppdrt for the
Iibrary is extensiv'e'; Contributors include the Assiniboine - Sioux Tribe, |

Montana LSCA for placing the Tribal Heritage Collection on the Western'Library

| ‘Network database, Montana Tribal College Development Program at Montana

State UniVeréity, Library Services and Construction Act, Meyer Charitable Trust,
and the MacArthur Foundation.
. Degree programs at Fort Peck Community College include Associates of

Arts Degrees in Business Administration, Education Human Services, and_ .
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Native American Studies.} An Associates of Science Degree is available in
Natural Resources Management. Associatés of Applied Science Degrees are
available in Hazardous Materials and Waste Technology, Automotive
Mechanics, Building Trades, Computer Operator and Computer Graphics,
Criminal and Civil Justice, Electronics Technology, Human Services - Chemical
Dependency Option, Office Technology, and Tribal Administration. One year
Certificates of Completion are available in the fields of Automotive Mechanics,
Bookkeeper and Accounting Technician, Building Trades3 Computer Operator,
Foster Home Parenting, Office Clerk, and Pre-Nursing. The Coilege also offers
Adult Basic Education for attaining a Montana High School Equivalency |

Certificate.

Stone Child College

Stone Child College serves the Rocky Boy Reservation which has
become the home of the Chippewa and Cree Indians in Montana. Rocky Boy
Reservation is the smallest and the last ﬁeservation to be created for the
smallest group of Indians in Montana. The Chippewa, led by Chief Stone Child,
were originally from the Great Lakes region, and the Cree, led by Chief Little
Bear, were originally from Canada. The Reservation was named after Chief
Rocky Boy, the original leader of the Chippewa Tribe in Montana. Stone Child is
a more literal interpretation of the name Rocky Boy. lt differs from other
Reservations in that it was created in 1916 by Executive Order. The six other
Reservations in Montana were created by Treaty with the United States

government in the 1800’s. With the help of prominent people like William Boles,
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'publisher of the Great Falls Tribune, Charlie Russell, and Frank Linde_rman, the
Reservétion was created on September 7, 1916, by the 64th Congress at old
Fort AsSinibbine' in north central Montana.
Under the provisions of the Indian Reorganization Act of 1934, (the
Howard-WheeIer Act), thé Constitution of the Chippewa-Cree Tribe established
_the Business Committee as it sgoverning body. On May 17, 1984, the Business
Committee chartered Stone Child College. The extreme isolation of the
Réservation was-a major reason for establishing the College. The College is
'committéd to meeting the needs of the communify, preserving Tribal culture,
and addressing the educational needs of the residents at Rocky .Boy . .
| Reservatio-h. Stone Child Cbllege, like all other Tribal Colleges on Montana
Indian Reservations, provides a day care facility fbr it students.
Sténe Child College applied for accreditationA on June 19, 1989,
~ and was granied full accreditation on June 29, 1993, by the Northwest -
Association of Schools and Colleges. Stone Child is a member of the American
Indian Higher Education Consortium. _ '

Stone Child: College offers Associates of Arts Degrees, Associates of
Science Degrees, and Certificates of Compietion for one year courses. An
Associates of Arts Degree in General Studies .inciudes option in Liberal ‘Arts,
Math, General Science, Native American Studies, Teacher Education /
Elementary Education. -The Associates of Arts Degree in Human Sgrvices
includes Technology Option and the Chemical Dépenc_iéncy Option. The .
Associates of Sciencé Degree in Business includes th'e General Business
Option, the Tribal Management Opﬁon, and fheSmaill Business Option." Stone
Child offers an Associates of Science Degree in Office Administration, and

Computer Sciences with options in Computer Office Skills and I.nformation
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Systems. A two year Certificate of Completion is offered in Bdilding Trades.
One year Certificates are offered in Office Technology and Chemical
Dependency.

The Mission Statement of Stone Child College reads:

Stone Child College was established by Chippewa-Cree Tribal
Ordinance to coordinate and regulate all higher education on the Rocky Boy
Reservation. The College is authorized to develop and operate programs
granting Associated Degrees and Certificates and/or enter into agreements with
public or private agencies to offer post-secondary education on the Rocky Boy
~ Reservation. Emphasis is put on programs leading to two year degrees. Stone
Child College, in its commitment to quality education, will be responsible for
providing Stone Child College students with: '

1. Asense of individualism, a sense of identity, selfworth, and a trail of
~success through cultural, traditional, technology counseling, and through
training from faculty, family, and Tribal and community members.

: 2. Dedicated, adaptable, qualified, student-centered staff to provide an
intellectual, cultural, social, psychological, physical, and aesthetically
challenging educational atmosphere.

3. Encouragement to seek financial opportunities to enhance self
reliance and self esteem, and to become financially independent and
contributing citizens of their community. (Stone Child College Catalog,1994-96,

p-3)

The College’s philosophy, by accomplishing its rhission, stresses the
importahce of maintaining the culture of the Chippewa-Cree and promoting
tribal self determination. College students need to.prepare to understand the

ways of both the dominant society and that of the Chippewa-Cree society. The

goals of the College are in four parts.

1. Tribal: To provide the Chippewa-Cree people with trained resources
and personnel. To assist people in being active, productive members of their -
community and of the Chippewa-Cree Tribe.

. 2. Cultural:  To present the Chippewa-Cree perspective in teaching in
. the professional, occupational, and community programs. To develop the
Chippewa-Cree culture as an area of study. To research and study the
Chippewa-Cree culture, language, and philosophy.
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3. Academic: To maintain high standards for staff and students. To
maintain open enroliment. To be accessible to potential Reservation students.
To teach students basic skills an human values, which will assist them in
fulfilling themselves and becoming productive individuals. To work with other
institutions and agencies in furthering the interests of the College.

4. Community: To assist with the determination of developmental
needs of the Rocky Boy Indian Reservation. To assist the Rocky Boy Indian
Reservation in furthering its economic goals. To provide continuing and
community education. To provide for a sound, basic education for high school
equivalency students. (Stone Child College catalog 1994-1996, p.4)

The library at Stone Child College provides resources that support the
goals and mission of the Col'lege‘. The library houses referencé and research
information to support the academic programs at Stone Child College. It is
committed to helping students by developing and applying college level
research skills. Stone Child College shares its resources with other libraries in
the northwestern United States and other Tribal College libraries in Montana.
The College is a member of the Montana Indian Tribal Libraries Group, and the
Western Libraries Network. The Western Librafies Network provides
computerized information databases on CD-ROM, and on E-mail. The College

has a collection of audio-visual media materials for instructional use.

Fort Belknap Colleae

Fort Belknap Indian Reservation is located in north central Montana, in
the area known as the Highline. It is home to the Gros Ventre and Assiniboine

Tribes. Landless_l'ndians of the Little Shell and Pembina bands also live on the
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‘Reservation. Fort Belknap is named for William W. Be'lknab, Secretary of War

when the Reservation was created'by an act of Congress on May 1, 1988. Fort
Belknap is the fourthﬁlargest Reservation of the seven in Montanai.' It is isolated
geogréphical Iocatibn and severe winter and summer weather determined the
necessity..fér a post-secondary institution in the area. ‘

Under the authority of the Wheeler - Howard Act of 1934, the Indian
Reorgénization Act, the Fort Belknap indian Community Council was
established. The Fort Belknap Council Cdnstitution'was approved on
December 13, 1935, and a corporéte charter was approved on August 25,
1937. The Tribal merhberéhip is 5053 with about 2471 living on the
Reservation. In an attempt to turn around the high number of ‘high school drop-
outs, anq increase the number of éollege entrants, the Fort Belknap Education
Department was formed'iri 1977. In 1983, ;che Education Department
recommended fhe Tribal Council establish a Tribal College at Fort Belknap
Reservation vin Harlem, Montana. | | |

Fort.Belknap College was chartered by the Fort Belknap Community
Cbuncil on November 8, 1984. The College received full accreditaiio_ri in June
of 1993 through the Northwest Association of Schools and 'Co'lleges, and the E
Commission on Colleges. Prior to Accreditation, courses were offered and
degrees earned from 1980 to 1987 were awarded through o'ther_ accredited
schools. .

From 198Q to 1982, the College was known as the Fort Belknap
Residence Center of the College of Great Falls.. From 1982 to 1984, the
College was a satellite campus of Dull Knife Memorial College in Lame Deer, -
Montana. In 1984, the College became a branch of the Salish-Kootenai

College in Pablo, Montana. Fort Belknap was a branch of the Salish-Kootenai
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College until December of 1987. As a satellite campus of Salish-Kootenai
College, Fort Belknap applied for and received candidate status for
accreditation and was granted full accreditation in June of 1987.

Fort Belknap College is a member of the American Indian Higher
Education Consortium, the Montana Indian Education Association, and the |
National Indian Education Association. Fort Belknap also holds memberships
in professional education associations. They are the Montana Association of
Student Financial Aid Administrators, Rocky Mountain Association of Student
Financial Aid Admiﬁis‘trators, National Association of Student Financial Aid
Administrators, Montana Association of Collegiate Registrars and Admissions -
Officers, Association of Special Prdgrams in Region Eight, Montana Historical -
Society, American Library Association, Montana Library Association, and the
Montana Indian Tribal Library Group.

The Library and Tribal Archives of the Fort Belknap College house a
wide range of print and non-print media. The library is open to all community
residents with priorities to meet the needs of the Fort Belknap College student
and staff, to meet the needs of the Fort Belknap Tribal members who are not
students, and other community members. The library also develops and
maintains a‘specfal cdllection relating to the history and culture of the Gros
Ventre and Assiniboine Tribes. The Collegé also maintains a friendly
atmosphere to attract those who are traditionally library users. The library staff
also develops public programs and services, including art and educational
programs, public speakers, and conferences. '

Fort Belknap College offers one Associates of Fine Arts in General
Studies with emphasis in Building Trades, Business, Data Processing, Human

Services, Liberal Arts, Native American Studies, and Natural Resources.
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Certificates of Completion are awarded in Early Childhood Development and
Computer Applicatien, and Child Development AssociateTraining.

The Mission Statement of Fort Belknao College reads

The Mission of Fort Belknap College is to provide quallty post-secondary
educational opportunities for Indian residents of the Fort Belknao communities.
The College curriculums will reflect identified needs and interests of the
residents by providing vocational education, cooperative education, academics,
cultural, community interest programs, courses and activities. Assistance will be
provided to Tribal institutions and departments in staff preparation, planning
research, and evaluation services according to identified needs. The College
will strive to provide opportunities for individual self improvement for survival in
a rapidly changmg technolocucal world and maintain the cultural integrity of the
Assiniboine and Gros Ventre Tribes. _

(Ft. Belknap College catalog, 1993-94, p.4)

The Philosophy of the College is to provide an educational institution.
* with curriculum and programs designed to meet the special needs of the
Assiniboine and Gros Ventre Tribes. While the Colleqe does not intend to
exclude anyone and maintains an “open-door” policy, Cits primary purpose is to
meet the educational needs of the American Indian oooulatlon

The goals of Fort Belknap College are:

1. To develop a quality educational program for all members of the Fort
Belknap Reservation.

2. To promote self-development for individuals and the Fort Belknap
Indian Communltv through educatlonal programs.

3. To assist with Assiniboine and Gros Ventre cultural preservation and
development according to the Educational Philosophy of the Gros Ventre and
Assiniboine Tribes.

4. To assist with Tribal development.
The objectives of the College have been adopted to support these goals:

1. To provide post-secondary educational opportunities for the residents
of the Fort Belknao communities in the following educational areas: vocational
training, cooperative education, college transfer programs, occupational
traininq community services, and American Indian culture and history.

2. To measure the needs, talents, and asplratlons of the resndents of the
Fort Belknap communities and to provide comprehensive educational programs -
in recognition of the desires of the Fort Belknao Indian Reservation.
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3. To promote and conduct such research and development activities as
deemed necessary to the efficient provision of post-secondary educational
opportumtles on the Fort Belknap Indian Reservatlon .

4. To provide leadershlp and tralmng for the economlc development
needs of the Fort Belknap Indian communities. :
(Fort Belknap College catalog, 1993-1994, p.5)
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CHAPTER 3

t

METHODOLOGY

This study' was designed to determine the effect newly acquired Land
Grant status would have at the Tribally Controlled Community Colleges on each
. of the seven American Indian Reservation in Montana. The methods aﬁd
' procedures uséd in this study are described in this chapter. The methodology
chapter is organized into five sections. These are 1) population description, 2)
instrdment design, 3) data ;:ollection, 4) data analysis, and 5) summary.

- A cross-sectional survey of selected College personnel waé developed
based on the description of Borgva'nd Gall (1989). The intention of the survey
was to determine the éducétional and curriculum status of the Colleges and the
direction of agricultural curriculum improvement' at Tribal Colleges in'Montaha,

~ and to answer the objectives of the study:

" Population Description

The researcher chose the populatioh for the study from the lists of
administrators, facuity, and b_o'ard of directors - trustees members in each of the
College’s most recent catalogs. The catalogs were for the years 1993 to 1997.

‘The administratoré included College Presidents, Academic Deans, and
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Department Heads. Faculty members included instrucfcofs-in Natural Sciences,
_Sciéhce and Technology, Agricultural reléted programs, and other diéciplines
when necessary to obtain an equitable population humber. Administrators,
faculty, and board members were chosen for' the capacity' to make academically
related decisions and to influence the direction of education at each of the
Colleges_. 'Suppbrt staff'a’g the Colleges were excluded from this survey as they
were not in a decision making capacities. Names; of those surveyed wére
obtained from -each of the College’s catalogs. Surveys were mailed’in care of
the corresponding College to haintain anonymity of each response. The
number of surveys mailed to each College ‘ranged from 12 to 186, depending on
the number of administratbrs, the size of the facuilty, and number of board
members.” Surveys were mailed to seven College preéidents, academic deans,
36 department head - directors, 46 instructoré, and 20 board members, for a

total population of 102.

Instrument Design

" The researcher followed the snggestion of Borg and Gall (1989) ab'out

~ writing a survey, the chapter entitled _The Methods and Tools of Survey

Research, and the instructions of Dr. Van Shelhamer’s Reséarch Methods
,class Agriculture and Technology Educatlon 506. The onglnal draft of the
survey was reviewed by the researcher’s graduate commlttee and members of
. the faculty at the Center for Native American Studies at MSU-B. The survey
was revised according to suggestions. A coverletter and Iétter of introduction
from the Director of the Center for Native American Studies, Dr. Wayne Stein,

were included wi'gh the survey. The coverletter was reviewed and approved by
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the major adviser.for this thesis, Dr. Van Shelhamer. It was printed on
University letterhead paper with the advisers name to provide validity of the
study’s origin' and purpoée. ' '

Borg and Gall (1989) suggested constructing the survey in a closed form
to obtain specific information that is both quantifiable and more easily analyzed.
" The survey (Appendix C) consisted of a total of 53 questions. - The first portion of
the suNey consisted of 43 questions which required two answers per question,
in the closed form format. The response area was placed in a vertical position
to left of the question, with a space A and space B for the dual reply to)each
question. The latter portion of the survey ‘.consisted of eight questions designed
to obtain background information of the respondents and two questions
designed to obtain personal comments on the survey. The two final questions
were in the open form format, giv.ing the respondents an opportunity to make
‘suggesﬁons and express opinions.on the survey. _

' The first 43 survey é|uestions were preceded by a set bf short , simple
instructions. Respondents were asked to give a “YES - NO” response in space
A, with NO equal to the number 1, and YES equal to the number 2. if the
situation presently existed at the Collége, respondenté were asked to answer
the question with a YES reply, equal to the number 2. Respondents were aéked‘
to give a “LEVEL OF IMPORTANCE’ rating resbonse in space B, with the |
number 1 equal to NOT IMPORTANT, the number 2 equal to IMPORTANT, and
the number 3 equal to VERY IMPORTANT. o ‘

Of the three areas of the survey, the first 43 questions concerned
academics at each of the Colleges. Four of the questions were designed to
reveal the extent of coopgrétion émong the individual Colleges and Montana

State University, and between the individual Colleges and the other Tribal




Colleges. Thirty-nine questions were asked to reveal the number of agricultural
and natural sCience related classes currently being taught at the Colleges, and
the number of classes that will be considéred for addition to the curriculums at
the _Collegeé. Of the 39 questions concerning agriculture ar]d natural sciences

* curriculums, two dealt with Extension Agents, five deait with plant / crop and soil
biology, four dealt with animal bidlogy, four dealt with water management

issues, ten dealt with educational / research.farms or ranches, nine dealt with
educational / research greenhouses, one dealt with environmental issues, one .
dealt with computers in agriculture, one dealt with agricultural law, one dealt
with telecommunication / distahce learning, and one with new facilities
construction. _

The second portion of the survey asked six questions for personal
‘information. One question asked about each of the following: the position held
at the College, the number of years in that position, the total nuhber of years at
the College, the highest degree aﬂéihed, the number of years in the education
brofession, participation in continuing e’ducation; level of involvement in future
planning at the College. |

The third portion asked three questions. One question was asked to
determine‘ if the respondent wanted a copy of survey results, one _iquestion
asked the respondent to comment on the survey’s content, and the final
question asked for a brief comment on how Land Grant Status will affect their _
College academically and physic,ally.' '

In the revised survey (Appendix D), which was sent out January 24,

1997, one question (#40) was removed vfrorﬁ the first portion -of the survey,
reducing the total number of questions to 53. Based on comments from the pilot .

study, it appeared to be a repeat of a previous question.
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_ Questio‘ns were developed and decided upon from discussions with Dr. -
Wayne Stein, and from materials and information obtained in his classes on
Native American education. Development of the questions was also influenced -
by the researchers background in Range and Soil Sciences, and Agricultural

Education, and an interest in Land Grant Colleges.

The survey was originally mailed on January 21, 1996, to 100 teachers
and administrators at the seven Tribal Colleges. The return date was February

21, 1996. By the return deadline only 20 surveys had been returned. After

' discussing the lack of returns with the committee chair and committee members,

the researcher discovered that lack of personal communication was a mayjor
drawback. The Colleges and their personnel are'very busy with daily concerns
and are “surveyed to death”. ln'August ‘of 1996, personal visits were made to‘
five of the Colléges by the researcher. By viéiting the campuses, contacts were
made with Facﬁlty, Community Service Officers, and the Presidents. Visits were
made to Fort Peck Community College, Fort Belknap College, Stone Child
College, Blackfeet Community College, _and Salish-Koo_tenai Comvmunity ‘
College. Earlier in the Spring of’ 1996, visits were rnade to Liﬁle Big Horn
College and Dull Knife Memorial College. '

The Vice President of Community Services at Fort Peck
Community College inquired into a cooperative arrangemént between the
College and the researcher. The survey would be revised and mailed to 515
Indian and non-Indian landowners on the Ft. Peck Reservation. The information
gathered would determine the communities ihvolVem_ent with the agricultur_e
cdrriculum at the College_. The information would'also be included in this thesis

project. The survey and early results are include in Appendix H:
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Data Collection

On January 24, 1997, the survéy instrument (Ahpendix C),,- the cover
letter printed on Agricultural an‘d Technology Educat'ion Program Ietterhead
stationary with the names of the researcher and the committee chair (Appendix
B), and the letter of introduction (Appendix A) were mailed to 102 educators and
administrators at the seven Tribal Colleges in Montana. Fourteen surveys were
returned by Fepruary 16, 1997, with tWO' .de'termihed to be unusable. The first.
mailing of- the survey generated a 13.73 percent return. '

The first follow-up (Appendix D) was mailed on February 10, 1997, to all
those being surveyed. Fifteen surveys were returned by February 21, 1997,
with two determined to be unusable. The first follow-up generéted a 14.71
percént return and a combined total of 28.43 percent return. '

The second follow-up (Appendix E) was mailed on Febrﬁary 21,1997, to
all those being .surveyed. Nine jsurveys were returned by February 28, 1997,
the deadline date. The second fbllow—up generated an 8.82 perceht return, for
a cumulative total of 37.26 percent return.

A third folléw-up (Appendix F) was mailed on March 4,. 1997. The follow-
up included a Thank YoQ message to those who had returned the surveys.
Thirteen surveys were returned by fax, mail, or acquired via personél infcerviéWs'
when the second visit to the Tribal colleges was made between . March 19 and
23, 1997. The third follow-up and p,ersonal interviews generated 12.75 percén’t
return for a cumulative total of 50 percent. Four surveys were determinéd to be

~ unusable which redUcéd the usable return to 46.1 percent of surveys sent.
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' Data Analysis

Responses from the survey were entered onto a spreadsheet that was
updated when surveys were received. The spreadsheet information was
entered into the Statistical Package for the Social Scrence SPSS by the Office
of Applled Research Services located in Sherrick Hall on the MSU campus.
The package determined frequency and means scores. ‘

Returns from each College were rated as a percent of the total returns.
The number of Administrators, Faculty, and Board Members returning surveys .
and answering the first 43 questions were given a percent rating. 'Each of the
survey questipns was given a numerical total and a p.ercent rating for each _of
the Yes or No answers by the respondents. The Importance Rating of each of
the questions was also given a numerical total and a percentage rating fpr the
responses. A Mean Score rating was given to each of the 43 questions in part
one ot the survey. The Mean Scores were listed in descending order with the

'-most highly rated interest at the beginning, and the lowest rated at the end.
Demographic information was calculated for number of years at the College
number of years in the present position, a_nd number of years in.the Education
'profession. ' |

Summary

The survey used in this study was a descriptive study designed to identify
the interests which may be developed at each of Montana’s seven Triball)r
.Controlled Colleges with the implementing of the Land - Grant Status Equity Act
of 1994. |
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CHAPTER 4
" RESULTS OF THE STUDY

The study was to deternﬁi'ne what the Tribal Colleges in Montana have as
priorities for irhproving curriculums and facilities. The study was designed to
réte the rhost important instructional issues and facilities improvements. The
infofmation is presented in three sections: 1) Demographic data, 2) Facility and
Instructional Improvement and Perceived Levels of Importance, and S)
Summary: -Some respondents did not answer all the questions, so the total

number of responses per question is not always the same.

Demographic Data

The data in Table 1 show survey return rétes for each of the Colleges. A
total of 102 surveys were mailed to Tribal College professio‘nals in Montana. Of
the 102 surveys sent out, 52 were réturned. Four were found to be unusable
because directions were not followed. énd two were returned aé undeliverable.
During interviews the researcher was told that an unknown number surveys

were discarded because that person no longer worked for the College.




Results from the 48 surveys were Used to generate infbrmation. Table 1
data show Blackfeet Community College returned 11(22.9%) surveys.' Stone
Child College returned 9 (18.8%) surveyé. Fort Belknap College returned 7
(14.6%) surveys, and Fort Peck Community College returned 6 (1.2.5%)
surveys. Little Big Horn ColIeQe, Dull Knife Memorial College, and Salish -

Kootenai Community College each returned 5 (10.4%) surveys.

Table 1. College- Location and' Position Held by Respondent -

Respondent : N Y%

College :

~ Little Big Horn 5 10.4

Fort Belknap 7 14.6 1
- Dull Knife Memorial 5 10.4
Fort Peck Community 6 12.5
Bléckfeetbommunity 11 22.9
Salish - Kootenai Community | 5 10.4
Stone Chid = | 9 18.8

Position | (

Administrator . - o 29 64.4
Faculty | | . 14 311
Board Member ' , 2 4.40

~ Table 1 data indicate that College Administrators returned 29 (64.4%)
surveys, Board Members returned 2(4.4%) surveys, and Col‘lege Faculty

returned 14 surveys for a 31.1 percent return rate.
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Training Inforrhation

“Two questions asked for information on the respondent's professional
status. The length of employment at the Coileges varied from 21 years to 1
~year. The longest number of years is 21, a CoIIege~President, to 1 year for a
faculty member. Of the 46 respondents, the average number of years at a
Coliege was 7.83. The reségrcher asked “How long have you held your
present position?” - The longest number of years is 20, again a College
President, to 1 year for a faculty mémber.' Of the 47 fesponses the average
number of years at a College was 5.38. When asked to list their. highest degree
earned, of the 44 responses, 4 held Associate_Degrees, 9 held B_achelor-
'Degrees, 24 held Master Degrees, and 7 held Doctorate Degrees. When asked
- “How long have you been in the Education profession, as an instructor and or
a'dmihistrator?”, of the 44 respondents; a College Preéident had been in
Education for 44 years, the longest period of time. Other responses ranged
fforri 43,37, 35, 27, 26, 25, 20, to 1 year. The average number of yéars in the
Education profession for respondents was 13.25 years. The respondents were
asked “Do you participafce in continuing education?” Respondents stated “Yes”
for 79.5 percent (35) of responsés, and 20.5 percent (9) answered “No”. Twenty
three (57.5%) respondents stated they will participate in implementing changes
at the Colleges relative to Land - Grant status, whereas 14 (42.5%) respondents

answered they would not.
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. Facilities and instructional Development

and Their Perceived Levels of Importance

. Cooperative Planning and Development

The data in Table 2 show that all respondenfs, 100 percent, agree their
College should _work with Montané State Un'iversity - Bozeman (MSU-B) to pian
for expansion and improvements of f'acilities, and develop new.and upgrade

existing curriculums.

Table 2. Will the College Work with Montana State University ?

N Yes | No
n % .n %
Plan for Expansion and 43 43 100 0. 0
Improvement _
‘Develop New or Expand” 5 43 100 0 o
Curriculums :

Table 3 data show the importance placed on the questions of
cooperative expansion and development with MSU-B. Data indicate that 50 |
percent of reépondents agree that expansion and imprbvem'e’nt issues are “very
impor‘cant”', and 45.5 percent of respondents view development of curriculums

as “very important”. Cooperation with Montana State University - Bozefnan for -
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expansion, imbrovement, and development of curriculums was seen as
beneficial by 9.7.8‘ percent (52.3 + 45.5) of respo_nde'nts. Only three respondents

(6.8 %), did not agree with these issues.

Table 3. Importance of Working with Montana State University

N Not Very |
Important Important Important
n % 'n % n %
Plan for Expansion and 44 2 450 20 455 22 500
Improvement
Develop New or Expand - 44. 1 230 23 523 20 455
Curriculums '

Extension Agents

Table 4 refers to q'ueétions regarding Extension Agents at the -
Reservation.” Five of the sevenMontana Flés_ervations have E)_dension Agents.
Thirty (68.2 %) of respondents indicated there' was an Extensién- Agent on their
Reservation, 14 (31.8 %) indicated there was no Extension _Agenf on the
Reservation. Eleven-(35.5 %) of the _respbndents indicated they would not
request an Extension Agent, while 20 (64.5 %) .indicated' they would request an
Extensioh Agent. The two Reservations without Extensioﬁ Agents may qualify
.for Extension funding. Tho_se Reservations with Extension Agents -ﬁway choose
not to requést'ano‘ther one but 'rhay still qualify for funding.' The Land - Grant.

Status Equ.ity Act of 1994. provides funds for Reservations to obtain an
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Extensron Agent or upgrade a current posmon The Extension Agent posrtlon

would be directly assocrated with Montana State Unrversrty Bozeman.

Table 4. Extension Agent on the Reservation .

N Yes _ No

n % n %

Reservation has Extension Agent 44 30 682 14 31.8
_Reservation wil Request an Agent 31 20 . 645 11 35.5 :

‘ The information in Table 5 shows a very hrgh percent of respondents
'rndlcatlng the Extension Agent was an rmportant posrtron on the Reservation. A ,'
combined total of 97.5 percent of respondents rated having the posrtron on the

Reservatron as rmportant (39.0 %) or very rmportant (58 5 %).

Table 5. Importance of Extension Agent at the Reservation

N  Not ‘Very

Important _important _important
n % n % n %

Reservation has Extension 41 1 240 16 1390 24 585
Agent ‘ ‘ - ‘ :
Reservatron will Request an 59 .4 138 10 345 15 517
 Extension Agent : L

Of the 29 respondents to “Reservation will reqtrest an Extension Agent”,

25 (10 + 15) indicated it was important (34.5 %) or very important (51.7%) to




61
request an Extension Agent. The 15 respondents who indicated requesting an
Extension Agent to be very important may be the 14 (Table 3) who indicated

their Reservation did not have an Extension Agent.

Curriculum. Improvements

. Table 6 data identifies classes respondents would like to see taught at
their Colleges, or are currently being taught. 'Forty (95.2 %) respondents
identified Environmental issues as the most significant classes that should be
taught, or that are being taught at their Colleges. Respondents made Federal
Reserved Water Law their second choice, 36 (92.3 %) of response, Watershed

(Management their third (85.4%) choice, and Montana Water Law their fourth
(84.6%) choice of classes that should be or are currently being taught at their
Colleges. Federal Reserved Water Laws protect the Reservations Water
Resources at the Federal Government level. Federal Water Law has precedent
over State Water Law. Indicating the importance of the Water Resource.on
Reservations, 35 (85.4 %) respondents answered “Yes” to “Will the College
teach Watershed Management Technology?” | In an interview, two respondents .

- from Blackfeet Community College stated they would be te'aching'Triba‘I Water
Law. At several of the interviews, it was pointed out to the researcher that Tribal
Water Law is believed to have precedence over Federal and State Water Law.
The Fort Laramie Treaties of 1851 reserved Water Rights for irrigation to
encouraged Northern Plgins Tribes to accept an agrarian lifestyle. The United
States Supreme Court éstablished the precedent for Treaty Water Rights in the

Winters Doctrine, The United States verses Winters, 1908, Ft. Belknap, Montana.
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Table 6. Will the Colleges Teach the Following Classes?

N Yes No
n % n %
Montana Water Law 39 33 84.6 6 - 154
Federal Reserved Water Law 39 36 92.3 3 7.70
Agriculture Law . 37 20 54.1l 17 45.9
Animal Breeding 40 19 47.4 | 21 52.5
Wildlife Management 42 32 76.2 10 23.8
Environmental Issues 42 40 95.2 2 4.80
Watershed Management 41 35 85.4 6 14.6
Irrigation Practices 38 26 684 12 316
Beef Management / Production 40 24 60.0 1é 40.0
Horse Management Production 40 22 55.0 18 45.0
Computers in Agriculture 42 | 34 81.0 8 19.0
Farm and Ranch M’anagemént 39 26 -~ 667 13 33.3

Table 7 dafa show Federal Reserved Water Law was rated “véry
important" by 82.5 percent (33) of réspondents and “important” by 15.0 percent
(6)of respondents. Montana Water Law was rated “very important” by 72.5
percent (29)of respondents and “important” by 22.5 percent (9) of respondents.
T éaching Environmental issues - was rated “very imp'ortant" by 88;1 percent (37)
of responses and “important” 11.9 percent (5) of respondents. The following

classes were rated by combining “very important” and “important’ responses;




63
Computers in Agricdlture 90.2 bercent (23+14), Wildlife Management 87.8
percent (28+8), Irrigation Practices 78.9 percent (16414), Farm and Ranch

Management 78.3 percent (16+13).

Table 7. Importance of the College Teaching the ‘Following Courses

N Not. - : Very

Important  Important  Important

n % n_ % n_ %
Montana Water Law - 40 2 500 9 2‘2..5 29 725
Federal reserved Water Law 40 1~ 250 6 150 33 825
Agriculture Law . 38 13 342 11 289 14 368
Animal Breeding - 39 .14 359 11 282 14 359
Wildlife Management 41 5 122 8 . 19.5- 28 68.3
Environmental Issues . 42 0 0 5 119 37 88.1
Wateféhed Management ' 3‘9k 0 0 1'3" 33.:3 26‘ 66.7
Irrigaﬁon Practices : ' -38' 8 12:1 14 368 16 42.1

Beef Management / Producton 38 14 368 9 237 15 395
Horse Management Production 39 15 385 8 205 16 41.0
Computers in Agriculture 41 4 980 -14 341 23 56.1

Farm and-Ranch Management 37 8 216 13 351 16 43.2

Issues that would appear to be important to the Reservation’s agriculture
economy were given the lowest ratings. Animal breeding classes were rated
“very important” by 35.9 percent (14) of respondents and “not important” by 35.9

percent (14) of respondents. Agriculture Law was rated “very important"l by 36.8




percent (14) of respondents and “not'importarit" by. 34.2 percent (13) of
respondents. Most Colleges teach Environmental Law and méy feel that
Agriculture Law is covered by it. Beef Management and Production classes
were rated “very important” by'39.5 percent (15) of respondénts and “not

'_ important” by 36:8 pefcent (14) of respondents. Horse Management'and
Production classes were rated “very important” by 41.0 percent _(16) o'f‘
Trespondents and “not impqrtant” by 38.9 percent (15) of respondents. Only
Blackfeet Community College teaches beef and horse prodﬁction and

: fnanagemeht, which may account for the low ratingé.

Education / Research Farm or Ranch

Table 8 data refers to these questions which specifically deal with
establishing an Education / Research Farm or Ranch on the Reservation. In
respohses to'“WiIl th_é Colleges investigate the bossibilify of ‘establishing an
Education / Research Farm of Ranéh ?", 29 (72.5 %) respondents indicated
“Yes". In respbnses to “Would the Farm / Ranph be a viable possibility 7", 35
(83.3%) respondehts indicated “Yes”. . When asked to respond to “Has the
College investigated éxjsting Farms / Ranches at other Tribal Colleges 7",

26 (65.0%) respondents, answered “No”. Forty-two (91.3%) respondents
indicate their College would promote a Farm / Ranch. Thirty-nine (20.7%)
respondents, answered “Yes” to asking the Tribe for land fort the Farm / Ranch.
~ Most respondenté, 29 (69.0%), answered “No” to the question "‘Does the
Colleges have available land ?”. The question, “Does the College have a Farm

" / Ranch Ménager 2", revealed that 50 peréent of respondents feel their College
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can provide a manager. Whén asked “Cah Allocations from Lar_id - Grant
. funding be made for a Farm / Ranch 7", data indicates from responses that.25
(61.0%) respondents, answered “Yes’. "Will the College determine the

feasibility of a Farm / Ranch ?”, 38 of respondents, 90.5 percent, indicated “Yes”.

'i'able .8. Education / Research Farm or Ranch:

N Yes No
n %  n_ %

Investigate Possibility 40 29 725 11 27.5

Viable Possibility 42 35 83.3 7 187

Investigate at other Colleges 40 14 35.0 26 65.0
- Promote Farm or Ranch- 41 35 85.4 6 14.6

Approach Tribal Government 43 39 90_7 4 9.30
~ for Land ' A _ -

Is Land Available 4o 13 31.0 59 890
_Tribe has Someone to Manage ¢ 23 50.0 . 03 50.0

Can Funds be Allocgated 41 o5 61.0 | 16 39.0

Determine Feasibility : 40 38 . 905 @ 4 9.50

Agriculture produces one of the greatest economic returns to the .
Reservations. '_The importance of agriculture on the Reservations was revealed
in this section of the survey. The Colleges have responded positively to
lestablishing Education. / Research Farms or Ranches on Reservationsasa
means of optimizing production from their land base. The farms and ranches

could be expanded to include Buffalo ranching and production gardening.
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The questions rating the importance of issues involved in establishing an
Education / Research Farm or Ranch are revealed in Table 9. When asked,‘
“Will the College approach the 'fribe fo'r land for a Farm / Ranch ?”, 21 (50%)
respondents rated this quéstion as “very important’, and 17 (40.5%)

respondents rated the question “important’, a combined rating of 90.5 percent.

Table 9. 'Imp'ortance' of Education / Research Farm or Ranch

TN Not ‘ Very

Important  Important  Important

n % n % n %
Investigate Possibility - 40 9 225 11 275 20 50.0
Viable Possibility 43 6 140 14 326 23 535
Investigate at other Colleges 39 9 231 12 308 18 46.2
Promote Farm or Ranch 42 - 3 710 18 429 21 500
‘Approach Tribal Government 42 4 950 17 40 5 21 50.0
for Land _
ls Land Avaliable 39 6 154 12 30.8 21 538
Have Someone to Manage 40 7 175 13 325 20 50.0
Can Funds be Allocated 39 9 321 13 333 17 436
Determine Feasibility 40 9 225 13 325 18 450

When asked, “Will the College determine ’the feasibility of a Farm or Ranch 77,
eighteen (45.0%) respondents rated this question as “very important” , and
“‘important” 13 (32.5 %) of responseé. When asked, “Would the College
promote the possibility of establishing a Farm or Ranch ?", 50.0 percent (21) of

respondents rated the question' “very important’, and 18 (42.9%) respondents
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rated the question “‘important”. When asked, “Would the facility be a viable
possibility?”, resbondents rated this issue “very important” by 53.5 percent (23), '
and “important” by 32.6 percent (14). To the question, “Will the College
investigate the péssibility of establishing a Farm / Ranch ?”, respondents rated
the question “very important” by 50.0 percent (20), aﬁd-“important" by 20.5
percent (11) of responses. The question, “Does the College have land
available to establish an Education / Research Farm or Ranch 7", was
answered “No” by 69.0 percent (29) of respondeﬁts, however the question was
rated “very important” by 53.8 percent (21) of respondents, and “important” by
30.8 percent (12) éf respondents. .Thi's q.uestion réceived the highest “very
_important” rating of this section of the survey. When asked, “Can Land - Grant
funds be allocated to a Farm or Ranch 7", respondents rated the question “very
important” by 43.6 percent (17) of respondents, and “important” by 33.3 perbent
(13) of respondents.' When answering the question, “Has the College
investigated existing Education / Research Farms or Ranches at other Tribal .
Colleges 7", respondehts rated “very important “ by 18 (46.2%), and “important”
by 12 (30.8%) respdndenté. Another duestion askéd, “Does the Reservation |
have a Farm or Ranch Manager?”, 50.0 percent (23) réépondents answered
“Yes", and rated the question "very important “ 50.0 percent (20) of respondents

and “irﬁportant" by 32.5 percent (13) of respondents.

‘Education / Research Greenhouse ' ' : i

Data for Table 10 refer to those questions that inquired into interest in

A

‘establishing an Education / Research Greenhouse at the Colleges. Questions
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about determining the feasibility of a Greenhouse received the highest pe}cent
of “Yes” responses in this sectien of the survey. The qeestion, “Will the
Administration determine the feasibility of an Education / Research Greenhouse
at the College?;’, 41 (93.2%) respondents answered “Yes”. Respondents' to the
questioh “Would a Greenhouse facility be possible at the College?”, show 43

(91.5 %) respondents said “Yes”.

Table 10. Education / Research Greenhou‘se '

N “Yes - : ~ No
| n % n_ %
| Ie a Greenhouse Possible 47 43 -91.5 4 8.50
Interest in a Greenhouse 47 42 89.4 5 10.6
Investigate at other Colleges 43 17 39.5 26 60.5
Willing to Promote " 46 42 91.3 4 8.70
Determine Feasibility 44 41 93.2 - -3 6.80
Can Funds be Allocated = 43 33 76.7 10 23.3
Is Land Available ' 43 33 . 76.7 10 23.3
‘Consult with\Greenhoe'ses. : 40 36 90.0 4 100
Greenhouse Management 38 28 737 10 26.3

Greenhouse Pesticide Class 39 29 - 74.4 10 25.6

Forty-two (91.3%) responeents answered the questioh, "Would the
College be willing to promote the idea?”, with “Yes". Data show 90.0 percent
(36) of respohdents would consult with' existing Greenhouses to determine

feasibility. Respondents expressed a high interest in a Greenhouse facility, '




89.4 percent (42) answered “Yes" to this question. When asked “Would the
Colleges investigate existing Greenhouses at other Tribal Colleges?”, 60.5
percent (26) of respondents stated “No”. The question, “Can Land - Grant funds
be allocated to a Greenhouée?”, received 33 (76.7%) “Yes” responses. The
question, “Is land available at the College for a Greenhouse?”, re'ceived.76.7-
percent (33) “Yes" responses. The question, “Will the College teach pesticide
‘and herbicide classes?”, received 29 (74.'4%) “Yes” responses. The question,
“Will a Greenhouse Management class be taught ?”, received 73.7 percent (38)
“Yes" responses. | | |

Information in Table 11 reflects the percelved importance placed on each
aspect of an Educatlon / Research Greenhouse facility. Regarding the questron,' |
“Would a Greenhouee be a possible addltlon to the College campus 7", 69.0
percent (29) of respondents rated the issue “t/ery important, while 10 (23.8%)
respondents rated'the issue “important”. The combined importance is 92..8
percent (23.8+69.0); this response correlates with a 91.5 percent “Yes”
responee to this question. Twenty-nine (69.9%) respondents rated the interest
in having a Greenhouse-at tne College “very important” and 7 (16.7%) |
respondents rated the issue ‘important”. The percent of “Yes” responses to the -
question was 89.4 percent, while the combined percent total for importance of
the question was 85.7 percent. When asked, “Would the College promote the
~ Greenhouse idea?”',' 60.0 percent (24) of respondents rated the question “very
important” and 30.0 percent (12) rated lt “‘important”, for a combined rating of
90.0 percent. '

The three previous questions demonstrate a strong interest in
Greenhouses at the Colleges. When asked about the importance of consulting

with other Tribal Colleges with Greenhouses, respondents rated the Issue very
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important 47.4 percent (1 é) of responses, and important 28.9 bercent (11) of |
responses. When asked, “Would the Cdllege invéstigate existing Greehhouses
at other Tribal Colieges?”, 47.4 percent (18) of respondents rated the question

“very important”, and 28.9 percent (11) rated the question “important”.

Table 11. Importance of an Education / Research Greenhouse

N Not - Very

Important  Important Important
» n Yo n Y% n Y%
ls.a Greenhouse Possible 42" 3 710 10 238 29 69.0 |
- Interest in a Greenhouse - | 42 6 143 : 7 167 29 69.0
Investigate at other Colleges . 38 9 237 11 -28.9 18 47.4
Willing to Promote _ 40 4 10.0 12 30.0 24 60.0 |
Determine Feaéibility 43 7 174 9 220 25 61.0 o
Can Funds be Allocated . 41 6 '14.6 10 244 25 61.0 '
Land Availabie - 39 5 125 11 275 24 '60.0
Consult with Greenhouse | 39, 5 128 10 256 24 615
Greenhouse Management 36 9 250 13 36.1 14 38.9
10

Greenhouse Pesticide Class 37 270 10 270 17 459

When asked, “Would the College determine the feasibility of a
Gréenhouse facility?”, respondents rated the issue “very important” by 61.0
percent (25) and the issue was rated “important” by 22.0 percent (9) of
respondents. Respondenfs answered “Yes” to this'issue 93'.2 percent of

responses. The question, “Can Land - Grant funds be allocated for a
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Greenhouse?”, was rated “very important” by 25 (61.0 %) of respondents and
“‘important” by 10 (24.4%) of respondents. When asked, “Would land for a
Greenhouse be available at the College?”, respondents rated this issue “very
important” by 24 (60.0%) respondents, and important 11 (27.5%) respondents.
The question, “Will the College consult with existing Greenhouses?”, was rated
“very important” by 61.5 percent (24) of respondents, and “important” by 25.6
percent (10) of respondents. This question was answered “Yes” by 90.0
percent of respondents. When asked, “Would the College teach a Greenhouse
Management class?”, respondents rated the issue as “very impprtant “by 14
(38.9%) and “important “ by 13 (36.1%) respondents. A combined rate of '
important and very important was 75.0 percent of respondents. Respondents
replied “Yes” to this questiohv 73.7 percent of responses. The question', “Will the
College teach pesticide / herbicide classes?”, was rated “very important” by 17

(45.9%) of respondents, and “important “ by 10 (27.0%) respondents.

Curriculum Issues

This section refers to classes that Colleges may teach or upgrade.
Information in Table 12, shows a 93.3 percent (42) “Yes” responses to the
question, “Will the College teach or imprové plant biology classes?”. The
question, “Would a plant biology lab be taught?”, was answered “Yes" by 88.6
-percent (39) of responses. Data show the question, “Will the College establish
a native plant identification class?”, was answered “Yes” by 93.0 percent (40) of
respondents. The question, “Will the College establish a soil identification

class?”, was answered “Yes” by 84.4 percent (38) of respondents.
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~"When asked, *Would the Collegé establish a crop identification class?”,
respondents answered “Yes” by 69.0 percent (29). The question, “Will the
College participate in telecommunications and distance Iearnihg?”, received 46 °
“Yes” responses, for a 97.9"percént return rafe. ReSpondénts realize the
isolation and distance that séparate the Reservations from Academic centeré.
can be overcome with telecommunications and distance learning programs. -
This question received the highest positive rating of the survey. The question,
“Would the Colleges participate in curficulum /-information sharing programs?”,
received 45 “Yes” responses, for. 97.8 percent of respdns.es. This question |
received the second highest importance response by survey participants. |
When asked, “Would the College be constructing new buildings and facilities?”,
92.9 percent (39) of réspondents answered “Yes”. Several of the Colleges that
were visited during the personal interviews had construction projeéts and plans -
in progress. Blackieet Community College had begun construction on a three
phase project that included a community center. Fort Belknap College was
~ finishing their recently constructed and renovated facilities. Salish - Kootenai
College was preparing to add a greenhouse facility to their campus to grow
seedlings for their Forestry programs. Dull Knife Memorial College had begun
repairs on a greenhousé that was donated by the Bureau of Land _Managerﬁent.
Table 14 information rates the degree of importahce respbndents placed
on teaching issﬁes at the Colleges. The highest percent rating for this section of
the survey was the question, “Will the College construct new buildings and
~ facilities?” Thirty—five (85.4%) respondents rated this issue “very i.mpo'r.tant”, and
important “ 5 (:1 2.2%) of responses. Respondents replied “Yes” to this question
by 92.9 percent . The second highest rating was for the question, “Will the

Colleges share information / curriculums?”’ Respondents rated this issue “very
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important” by 81.4 percent (35) , and “important” by 18.6 percent (8). None of

the respondents rated this issue as “not important”.

Table 12. Teaching Issues at Tribal Colleges -

N Yes _ "~ No
n % n %
Teach / Improve Plant Biology 45 42 93.3 3 6.70
Plant Biology Lab 44 39 | 88.6 5 11.4
Native Plant ldentification Class 43 40 93.0 3 7.00
. Soil Identification Class 45 38 84.4 7 15.6
Crop Identification Class 42 29 690 13  31.0
Distance Learning- 47 46 97.9 1 2.10
Work with Tribal Colleges 46 45 97.8 1 2.20
Construct New Facilities - 42 39 929 . 3 7.10

Respondents' perceive that the Colleges wilIv participafe in distance
learning, as 79.1 percent (34) of responses rated this guestion very important,
and important 20.9 percent (9) of responses. None of the respondents rated
this issue as not important, also. The respondents reflect the importance of
distance learning and information sharing among College. The question, “Will .
the College teach o'lr impr‘ove‘ plant biology classes?”, was rated very important

70.0 perceht (29) of responses, and important 28.6 percent (12) of responses.

When asked the importance of a plant biology lab at the College?, 70.7 percent

(29) rated this issue as very important, and 26.8 percent (11) important.
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Table 13 data show that establishing a native plant identification class at .
the Colleges was rated “very important “ by 75.0 percent (30) of respondents,
and “important” by 25.0 percent (10) of respondents. This question did' not
receive a “not importaﬁt” rating from ahy of the Colleges. The question, “Will
~ the Colleges establish.a soil identification class?”, was rated “very important” by
59.0 percent (23)} of respondents, and “important” by 38.5 percent (15) of
respondents. The question asking, “Would the College teach a crop
identification class?”, was rated "very‘ important” by 48.7 pérceht (19) of

respondents, and “important” by 33.3 percent (13) of respondents.

Table 13. importance of Teaching lssues at Tribal Colﬁeges

N Not- Very
important \lmportant Important

n % n % n %

Teach / Improve Plant Biology 42 1 230 12 286 29‘ 70.0
Plant Biolody Lab 41 1 240 11 268 29 707
Native Plant Identification Class 40 .0 . 0 10 lé5.0 30 75.0.
Soi Identification Class | 39 1 260 15 385 23 590

Crop ldentification Class 39 7 179 13 . 333 19 487
Distance Learning 43 0 0 9 209 B34 791
Work with Tribal Colleges | 43 0 0 8 186 35 '81.4

Construct New Facilities | 41 1 240 5 122 35 854
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Table 14 data show the issues énd questions ranked in importance from
gréatestv Mean score, 2.88 out of 3.00, to lowest Mean score 2.00. The second
part of each survey question asked for a response that rated the question with
the maximum value as 3, and the minimum value as 1. The value assigned to
the question by each respondent was totaled" and divided by the humber of
responses. The number of responses varied for each question because not
evéry survey was completely filled out or cor_npletéd correctly. The greatest
majority of the surveys returned demonstrated a genuine concern for the -
Collége and for the pr’ofessidn of Academics. ‘Administrators who appear to -
have a long term involvement with the Collegés weré also the most responsive
td the survey. The question, “Will the College teach Environmental Issues?”,
received the highést mean of the survey, 2.88 of a maximum of 3. The.new _
construction question was rated secohd highest by respondents, a 2.83 mean.
The question of Tribal Colleges sharing information and curriculums received a
méan of 2.81, and the question of teaching Federal Reserved Water Law |
received a mean of 2.80. The distance learning question received a mean of
2.79, teaching native plant classes received a mean of 2.75, and the teaching
plant biology question received a mean of 2.70. Other means in the 2.60 range
include Greenhouse issues and Montana Water Law. Means for Agriculture
. Law, Beef and Horse Management, and Animal Breeding were 2.03 to 2.00. |t
is interestiﬁg to note that these issues received low mean from Colleges where
agricuitural is ‘a major economic factor in the commurﬁties. The priority 6f many
Colleges is to prepare the student for a four year College by completing
electives or entry level classes. Most of the Colleges offer one and two year

vocational programs for immediate employment:
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Table 14. Issues Ranked by Mean importance Score

Mean Std. Deviation
Environmental Issues 2.88 : 33 '
Construct New Facilities - , 2.83 .44
Work with Tribal Colleges . - 2.81 .39
Federal Reserved Water Law 2.80 . . .46
Distance Learning 2.79 41
"Native Plant ldentification Class 2.75 ' . 44
. Teach / Improve Plant Biology . 2.70 .51
Montana Water Law . 2.68 57
Plant Biology Lab - 2.68 52
Watershed Management - 2.67 -.48
Greenhouse Possibility : . 262 - .62
Reservation has Extension Agent . 2.56 .55
Soil Identification Classes 2.56 . .65
Wildlife Management Classes - 2.56 71
Interest in a Greenhouse o 2.55 74
Will Promote a Greenhouse - 250 .68
Consult with existing Greenhouses 2.49 72
Land Available for Greenhouse ‘ 2.48 72
Can Funds be Allocated 2.46 ‘ 74
Computers in Agriculture ' ‘ 2.46 .67
Plan for Expansion and Improvement - . 2.45 .59
Determine Greenhouse Feasibility 2.44 .78
Develop / Expand Curriculums 2.43 ‘ 55
Will Promote a Farm or Ranch ' . 243 .63
Viable Possibility of Farm:or Ranch 2.40 73
Approach Tribal Gvt. for Farm Land 2.40 .66
Reservation will Request Extension - 2.38 73
Land Available for Farm or Ranch 2.38 75
Have Someone to Manage Farm . 233 : .76
Crop Identification Class ‘ 2.31 Y & 4
Investigate Possibility of Farm / Ranch 2.28 .82
Investigate Greenhouse other College 2.24 , .82
Investigate Farm at other Colleges 2.23 .81
Determine Farm / Ranch Feasibility 2.23 ; .80
Teach Farm and Ranch Management 2.22 : 79
Teach lrrigation Practices 2.21 78 "
Can Funds be Allocated for a Farm - 2.21 .80
Teach Greenhouse Pesticide Class 2.19 .84
Teach Greenhouse I\/Ianagement 2.14 .80
Agriculture Law - 2.03 .85
Beef Management / Production 2.038 .88
Horse Management / Production 2.03 - " 90

Animal Breeding R ' 2.00 - .86
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Summary

The purpbse of this study was to determine the priorities the seven Tribal
Colleges in Montana want to achieVe with the new Land - Granf Status afforded
to them. The Land - Grant Status Equity Act of 1994 proVides new opportunities
to the 29 Tribal Colleges in the United States. The researcherA determined the
priority of academic and physical improvements at the‘Co‘lleges. Table 14 lists
the highest rated issue to the lowest in Mean scores. Each Table "has two parts,
the first shows the respondents answers to the questions of what classes would
be taught or improvehehts would be made. The second shows the
respondents’ perceived im'portance of‘the issues. Another part of the survey
asks for demographic. information. The survey determined the priorities of the
Colleges and listed them in the order the respondents rated them. The
responses and data from the survey indicated the research objectives of thé

study were met.
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CHAPTER 5

CONCLUSIONS, IMPLICATIONS,
AND RECOMMENDATIONS.

The purpdse of this study was to détérmine the new educational and
research possibilitieé in the fieids of'agr‘iculture and industrial sciences,
afforded by thé Land Grant Status Equity Act of 1994, to Montana’s seven
Tribally controlled Community Colleges located on each of the seven American
Indian Reservations in the State of Montané. Adnjinistrators, Faculty, and |
Board Members were surveyed to determine what they perceive the 'impa'ct of
Land - Grant Status will have at their Tribal College. To fulfill the 'pur‘pose of this
st'ud'y the -following objectives were identified. ’

1) What original programs will be déveloped by each of the Colleges,

a) was a.Greenhouse program being considered,
b) what new facilities were being considefed‘,
'2) How these opportunities would be made available,

8) What agriculture related classes were being taught,

4) What agric‘uliure related classes should be taught,

5) What was the level of support for a Reséarch Farm or Ranch, and

' a) was land available to Colleges,

6) Would Land - Grant 'Status‘ benefit the Tribally Controlled Colleges?
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Conclusions

Based on the objectives and data analysis, the following conclusions

were drawn; -

1)

Colleges will develop new curriculums and expand existing

curriculums at the Colleges. They will build new facilities, including a

Greenhouse, to enhance the instructional programs. Although this issue -

was rated near the middle of priorities by the Colleges, 22 of 43 by mean
scores, questions ébout individual classes being expande'd or developed
received high “very important" ratings. Environmental issues was rated
the highest mean score on the survey. New programs in Environmental
studies wéuld be a priority with the Colleges. The survey respondents
indicated the importance of Environmental Issues being taught at the

Colleges. They have underscored the importance of these issues by

*giving related issues high ratings as well. The high return rate of surveys

from Administrators and the high ratings for Environmental and related
issues suggests that these issues may receive priority attention when the
opportunity occurs. Cobperafive arrangements for informationj
exchanges received the third highest mean score. Participét‘ion in
Distance Learning was rated fifth by mean scores. New construction was
also rated very High. The need to expand fécilities and classrooms is
needed at all of the Colleges. Developing agriculture classes at the
Colleges received high ratings. Envirdnmental issues would include
agricultural practices. Creating a native plant identification and cultural

uses class was rated number-5 in Mean Importance, teaching plant
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biology was rated number 6, a plant biology lab was rated number 8, and
a soil identification class was rated number 13. These issues were rated

in the top 30 percent of the Ranked Importance Score. Classes relating

to agriculture were rated as a priority on the survey, and could generafe

an economic return to the Colleges. The issues of Water Rights were
Federal Reserved Water Law, Montana Watef Law, and Watershed
Management need to be taught. These issues are extremely important to
the Reservations because Federal Reser\v/ed‘ Water Rights predate
Montana Water rights. These issues should get priority attention.
Priorities at the Colleges reveal the perceived need for classes to be
taught 6r expanded. These issues will be aggressively promoted when
Land - Grant funds begin to be appropriated.

Most classeé in agriculture are specific to the Reservation. Classes in
Forestry or Range Sciences are examples. When reviewing catalogues
from the Colleges, the researcher found that Forestry at Salish - Kootenai
Community College was a very large part of their offerings. Forestry on
the Flathead Reservation is a major economic factor for the Salish

and Kootenai people. Blackfeet Community College teaches horse

and beef production and management. Teaching native plant classes at
some of the Colleges occurs now. A review of the Colleges catalogues
and from interviews, the researcher learned that these classes were
being taught as cultural use classes, as each Tribe places a unique
value to each plant. From a review of the Colleges’ catalogues it |
appears that programs in Agriculture' Education do not represent a

large percentage of the courses offered at most of the Colleges.
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Approaching the Tribal Government for land for a Greenhouse or Farm /

Ranch was influenced by the availability of close, usable land. The

~ researcher was told at several interviews that acquiring land from Tribal

Government was very complicated because so many other government
agencies would become involved, including Federal, possibly State,
Tribal, and College Administration. The issue of establishing a Research
/ Farm or Ranch was rated low, because it would be an expensive plan id
initiate but has been done successfully at another Tribal Coilege. A‘large
number of acres of land for a Research Farm or Ranch would be

required, land for a Research Greenhouse would be considerably less.
The economic impact of agriculture on the Reservations is specific to the
Reservation. Forestry on one reservation is the major economic factor.
Dryland farming and hay farming occur on some of the Reservations as
well as irrigated and cultivated crop farming. Ft. Peck Community
College surveyed the 503 agriculture land owners on the Reservation
(Appendix H). The economic impact of the 503 farmers and ranchers at .
Ft. Peck Reservation has a substantial effect on the economic balance of -
tHe Reservation. |

Land - Grant Status for Tribal COIIeges-wiII be beneficial to the Colleges
over time. Funding to the Colleges has not.begun, except for a $50,000
grant to each of them. Endowment payments to the Colleges have not

begun, and opportunities to research block grants and formula funding

~ grants from the Department of Agriculture have not had time to occur.

The Land - Graht Acts are continually funded by the Congress. Special

Need Acts, for research or maintenance are also part of Land - Grant

funding.
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Implications

The data écquired from the survey allowed the researcher to determine
the following implications:

1) Each of the CoIIegés ‘have individual priorities. With the addition of
Land - Grant funds the Colleges can move closer to some of their gbals.
From an interview at Fort Peck Communify College the researcher
learned that a “Montané Land - Grant Strategy” had been developed to
investigate Land - Grant funding opportunities. Other Colleges are
demonst.rating a ‘wait and see’ position.

2) The highest rated issues dealt with the environment, new facilities
construction, and protection of resources. The data 'sugge_sts a strong
concern for prqtecﬁng the environment and the resources on the
Reservation, and improving facilities.

3) The Tribal Colleges can educate the professionals needed to help the
Reservations become ‘Iess. dependent on outside sources. Land- Grant

opportunities can help the Colleges become more successful.

Recommendations

The following recommendations are- based on the survey results, |
‘respondent’s comments, and personal interviews with College professionals. .
1) Programs of Agricultural Education at the Tribally Controlled Community

Colleges in Montana should collectively establish-an office to investigate

and aggressively pursue funding possibilities through the Land - Grant

.
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Status Equity Act of 1994. Other Government agencies also provide
funding. The Department of Energy has offered a greenhouse research
grant of $10,000 for innovative ideas from Colleges. Private funding is
also available.
Information sharing among the Colleges would increase accessibility to “
the combined knowledge pool. Programs that are created by one
College can be shared with the others to avoid expensive repetition. A
clearing house for Distance Learning Programs should be created to
inform Colleges of available programs and provide information on
programs being created by one school from being duplicated at another.
The clearing house would also have information on what classes are
taught at which Colleges and what credits are transferable. Participation
in Distance Learning can bring unique and individualized instruction in
the classroom from other Colleges, Montana State University - Bozeman,
and the University of Montana - Missoula, ahd nationally.
Montana State University should cooperate with the Colieges to create
an office to coordinate Land - Grant funding investigations and dispersal
of funds. Montana State University should become actively
involved in aiding the Colleges to establish agriculture and agricultural
related programs. Dull Knife Memorial College has approached the
Agricultural and Technology Education Program at Montana State
University for assistance in creating an Agriculture curriculum at the
College. The College employed a graduate student from the department.
Students and Colleges create opportunities for each other. Montana
State University - Bozeman should work with the Colleges to develop

Agricultural Teacher programs at the Colleges. During an interview at
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Blackfeet Commuhity ‘C.)ollege, the.sugg'esti_on was madé that Mohténa
State University - Bbzéman should develop Continuing Educatioﬁ
classes for agriculture teachers to be taught in the summer when the
teachers can leave the College for several weeks.
4) Facilities that can generate income shouldbe considered. Funding for
the Colleges can be generated from’farm-/ ranch and greenhouse

production. Food can also be grown for dispersal.

-

Recommendations for Further Study

1)  Contact Tribal College:s,-in other states to find. out if similar studies have
" been done, and share information from the studies.

2) Conduct a similar survey of the Montana Tribél Colleges in four years té
determine 'h'ow priorities may have changed, and find out whibh_
agriculture classes have been introduced or upgraded.

3) In a future comparative survey, find out what faci|itieé‘hav'e been
improved or constructed.

4)  In a future comparative survey, find -out what progress has been made in

Distance Learning programs.

Summary

Environmental issues are the most important concerns of the Colleges..
Some of the Reservations have extractive industry on them. Protection of the

environment and natural resources is the most highly rated issue on the

- returned surveys. It was learned from intérviews that some Colleges are
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teaching hospitality programs which will enhance the tourist trade on the
Reservations. The programs are designed to employ professional Naﬁve
American hunting, fishing, and trail riding guides as well as managers, and
service employees. Native plant identification classes are being taught that
reflect cultural values, these classes also stress minimal impéct use. Through
interviews the researcher learned that these classes wouid be expanded.
Other Reservations are concentrating on appropriate farming and ranching
practices. Some Reservations are considering buffalo ranching. Classes in |
animal management and produétion would be ifnportant to operating a buffalo
ranch. Classes in plant ecology and rangeland sciences would complement
ranching buffalo, and have a positive economic effect. All 8 questions
regarding environmental issues rated in the top 50 percent of responses.
Funding for these clésses sh.ould be given priority recommendation.

New building and facilities construction was rated the second highiest

issue on the survey. Many of the Colleges have humble beginnings. One of the

Colleges is housed in an abandoned gymnasium that has been extensively
renovated. Much time and money was spent to make it usable for a school.
Most of the Colieges are in need of space for expansion. One Coliege has

recently introduéed‘ a new three phase building project to house new

classrooms and facilities. Several of the Land - Grant Acts listed in this text

provide for maintenance and construction of facilities at Colleges. Introduction
of an Education / Research Greenhouse may qualify in some of the Acts. The
Education / Research Greenhouse issue was rated in the top 25 percent of

responses. A Greenhouse could generate economic return.
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APPENDIX - A

I

LETTER OF INTRODUCTION
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Department of Education

Agricultural and Technology Education
Cheever Hall

MSU ¢ Bozeman

Bozeman, MT 59717-0374

Telephone (406) 994-3201

Fax (406) 994-6696
College President Perry Hofferber
Tribal College Dept. Agriculture Education
P.O. Box . _ Montana State University
Reservation, MT Bozeman, MT
59XXX | ‘ _ 59717-0374

Dear President,

Thank you for taking the time for this letter. My name is Perry Hofferber,
~ | am a Graduate Student at Montana State University. | visited your campus last
August and talked with you about my thesis survey. | v
With the help of Dr. Wayne Stein, at The Center for Native American
Studies - MSU, 1 have developed a survey to identify priorities determined at
each of Montana’s Tribal Colleges afforded by the recent acquisition of Land’
Grant Status. | ha'\_/e.mailed the survey to 14 faculty and administrators at Salish
-Kootenai College. To identify the priorities at each of the Colleges and to
complete my graduate thesis by May, | am asking for your assistance in '
obtaining completed survey returns. Would you please encourage the people
on the enclosed mailing list to complete and return the survey by February 28,
1997. The time constraints imposed by my graduation deadline create a sense
of urgency for myself. Any cooperative effort you can offer will be very much

appreciated.

Sincerely,

MSU is on equal oppertunity/Affirmative action institution.
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Department of Education

Agricultural and Technology Education
Cheever Hall

MSU e Bozeman

Bozeman, MT 59717-0374

Telephone (406) 994-3201

Fax (406) 994-6696
Faculty / Administrator ; - Perry Hofferber
Tribal College ' ' Graduate Student
P.O. Box XXX ) ) : Agriculture Education
Reservation, MT 59XXX Montana State University

Dear Faculty Member or Administrator:

- After years of hard work by Native American leaders in education, Land Grant Status was
awarded to the 29 Tribal Colieges inthe U.S. The éeven Tribal Colleges in Montana are now
presented with an opportunity to serve financially and academically with existing Land Grant

Colleges and Universities on an equitable basis.

| have developed a G}aduate Thesis in Education té determine the effef.;,t Land Grant |
Status will have at the seven ~I"ribal Colleges in Montana. The foundation of my thesis is the
enclosed survey which is designed to determine what new facilities and curriculums will be
developed at Tribal Colleges in Montana. |am sending this survey to administrators and faculty

members at Montana’s seven Tribal Colleges. Information gathered will-be used to determine the ‘

priorities ﬁe Colleges have established, what academic and physical improvements will be made -
at each campus, in what areas Colleges will be cooperating with each other and MSU, and what '
long term goals the Colleges are establishing.

A

| have focused my survey questions.on agriculture and agriculture related areas.’ The
survey will take about 10 minutes to complete. Your responses will be kept confidential. Piease

complete and return the survey in the self addressed stampec] envelope by:
FRIDAY, FEBRUARY 28, 1997.

_If you have any questions about the survey, please contact Perry Hofterber at
(406) 587-2836. I wish to‘thank you in advance for your cooperation and assistance.

Sincerely,

Perry Hofferber - Dr. Van Shelhamer
Graduate Student Associate Professor

MSU is an equal opportunity/Affirmative action institution.
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SURVEY INSTRUMENT
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SURVEY

In the space on the left hand side, please answer the following questions
based on your perceived importance of the information presented. In space A,
please place the number 1 or 2, with NO = 1 and YES = 2. In space B, please
" place the number 1 - 3 indicating the level of importance, with 1 being the least
important and 3 being the most important. If the situation or class already exits
please answer question A YES =2. '

'NOor YES -  LEVEL OF IMPORTANCE

1=NO ' 1 = not important

2=YES 2 = important
o 3 = very important

A____ 1. Will the College work with Montana State University to plan for

B expansion and improvement realized from Land Grant Status ?
A____ 2. Wilthe College work with Montana State University to develop hew
B__ or expanded curriculums ? : ‘
A____ 8 Does the Reservation have an Extension Agent ?
B - - ' | |
“A___ 4. Will the Reservation request an Extension Agent-?
B ‘ .
A____5. Will the College establish a native plant identification class ?
A____ 6. Will the College establish a soil identification class ?
B ' o
A_____ 7. Will the College establish a crop identification class ?
B~ ' ' :
A____ 8. Will the Coliege teach Mont_aha Water Law ?
B .

. Will the College teach Federal Reserved Rights Water Law ?

o >
©




> m >

w

A 10
B____
A 11
B
A 12
B

A 13
B____ .
14,
______15.
=

A___ 16
B____
A 17
B
A 18
B
A____ 19
B
A 20
B__
A 21
A 22
B
A 23
B—

A 24

’ l
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. Will the College teach Agriculture Law ?
. Will the College teach animal breeding ?
. Will the College teach wildlife ménagement ?

.~ Will the College teach environmental issues ?

Will the Collége teach watershed management and technology ?

Will the College teach irrigation practices ?

- Will the College teach beef management and production ?
. Will the College teach horse management and production ?

. Will the College teach computers in agricultural sciences ?

Will the College teach farm and ranch management ?

. Will the College investigate the pOSSlbIllty of establlshmg an

education / research farm or ranch ?

. Would an education / research farm or ranch be a viable possibility

at the College ?

. Has the College investigated existing education / research farms or

ranches at other Tribal Colleges ?

. Would the College be willing to promote the possibility of an

education / research farm or ranch on or near the campus ?

. Would the College be willing to approach Tribal governmén‘t for land

to establish an education / research farm or ranch ?
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A____ 25. Does the College have land available to establish an education /
B " research farm or ranch ?

A 26. Does the College have a faculty or administration member who can
B manage an education / research farm or ranch ?

A 27. Can funds for an education / research farm or ranch‘ be allocated
B. from newly acquired Land Grant funding ?

A 28. Will the faculty and administration determine the feasibility of an

B education / research farm or ranch at the College ?

A 29. Would an education / research greenhouse facility be a possible

B addition to the College campus ?

A 30. Is there an interest in an education / research greenhouse facility at
B the College ?

A 31. Has the College investigated greenhouses at other Tribal

B College campuses ?

A 32. Would the College faculty or administration be willing to promote the
B idea of an education / research greenhouse ? '

A 33. Will the faculty and administration determine the feasibility of an

B education / research greenhouse at the College ?

A 34. Could funds be allocated for an education / research greenhouse
B from newly acquired Land Grant Funds ?

A 35. Is there land available at the College for an education / research

B greenhouse ?

A 36. Would the College consult with eXisting. education / research

B greenhouses to determine the establishing a greenhouse?
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A 37. Will a greenhouse managemént class be taught at the Coliege ?
A 38. Will a greenhouse pesticide / herbicide class be taught at the

B College?

A 39. Will the College teach or imprové plant biology classes ?

B ’ -

A 40. Will a plant biology laboratory be taught at the College ?

A 41. Will the College participate in telecommunications distance
B learning? -

A 42. Will the College work with other Tribal Colleges in Montana in

B curriculums / information sharing p‘rograms?
A 43. Will the College be constructing new buildings to house classrooms

B and other facilities. ?

TRAINING INFORMATION:

44. Please state your current position at.the College. |

~ 45, How long have you been with the College? Years.
46. How long have you held your present position? Years.

47. What is your highest degree earned? |
Doctorate ' Bachelor
Master Associate
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- 48. How long have you been'inthe education profession, as an instructor and /
or an administrator? Years.

49. Do you participate in continuing education? Yes __No

50. Have youparticipated in planning that will implement changes at the
College with newly acquired Land Grant Status? Yes No

51. Do you want a copy of the results of this survey? Yes . No
( please provide your name and address on a separate page)

52. Please make any comments about the content of this survey, also what
could have been included and was not.

53. Please describe what your College has planned in the way of expansion
and Improvements both academlcally and physically, with the hewly acquired
‘Land Grant Status.

Please return this survey by Feb. 28, 1997 to:
PERRY HOFFERBER, DEPT. of AGRICULTURE EDUCATION
MONTANA STATE UNIVERSITY BOZEMAN MT, 59717-0374"

FAX : (406) 994-6696
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APPENDIX - D

FIRST FOLLOW-UP
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. TRIBAL LAND-GRANT COLLEGES SURVEY
Feb. 10, 1997

Dear Faculty / Administrator:

This a reminder to fill out and return the Tribal Land
- Grant Colleges survey, mailed to you the last
week of January. Your response will become a part
of my Masters of Education Thesis, 'so it is important.
The information gathered will be available to each
College. - Please return the survey in the addressed
postage paid envelope or FAX (406-994-6696).

Thank you, Perry Hofferber .
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APPENDIX - E

SECOND FOLLOW-UP




104

TRIBAL LAND-GRANT COLLEGES SURVEY

Feb. 18, 1997

Dear Faculty / Administrator: -

This is a second reminder to fill out and return the

TRIBAL LAND-GRANT COLLEGES SURVEY mailed
to you the last week of January. Your anonymous response
will become a part of my Master of Agriculture Education
Thesis. Your responsé is very important. ~ Please
return the survey in the addressed postage pald envelope.
If you need an additional survey pledse contact me at: Dept.
of Agriculture Education, MSU, Bozéman MT 59717-0374,
Phone 994-3201, FAX 406- 994-6696.

Thank: You for anticipateéd cooperation, Perry Hofferber
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THIRD FOLLOW-UP
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TRIBAL LAND - GRANT COLLEGES SURVEY
March 4, 1997

Dear Faculty / Administrator:

THANK YOU for participating in the TRIBAL LAND -
GRANT COLLEGES SURVEY mailed to you the last
week of January. Many survey responses have been
returned. They have been thoughtful and honest. Thank
you again. There are many other responses that need to be
returned. If you have not returned the survey, please do.
Your response is very important. Please return the
survey in the addressed postage paid envelope. If you

. need an additional survey. contact the Dept. of Agriculture
Education, MSU, Bozeman, MT 59717-0374.

Phone 994-3201,” FAX 406-994-6696.

Thank Y6u for your participation,  Perry Hofferber




107

APPENDIX - G

RESPONDENTS COMMENTS
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“Some questions were hard to answer as we need all these areés'eovered, but
prioritizing them is the hardest part. Maybe rating them from most needed to

least needed 1 -10 with 1 being most needed.”

“| have not been a part of the planning with regard to the money available

" through Land - Grant Status. | used a “best guess” on most of the questions.”

“As Vocational Education Director my job oversees a Dept. of Ed. grant to serve
students of Business, Data Processing, Computer Science and Carpentry. Not
involved at all w/ ag.ricultufe. Questions are to assumptive; | 'do not have. the

authority to respond.”
“Most of the ideas on agriculture are commendable. 1t may take considerable
time and effort to dévelop them. This is an ‘excellent avenue for the Tribes to ..

pursue.” -

“You are asking té early in the planning process- most of the things you ask

" have not yef been decided one way or the other.”

“Will the plant biology, (etc.) classes include & be sensitive to the local

communities -cultural heritage?” o T

“Move to a four year Bachelor degree in certain areas.”
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“Will MSU work with Tribal Colleges to plan for expansion and improvement

and develop new or expénded eirriculums ?” (Questions 2 and 3 of survey)

“‘Blackfeet Community College teaches traditional crop and plant identifica’gioh.”

(Question 7)

“Will MSU collaborate with Tribal Colleges to furnish land for a research farm?”

(Questibn 22)
“Plant biology classes will be taught more along a cultural line.” (Question 40)
“Hiring at BCC is heavily weighted by cultural experience and knowledge.”

“Revise and reverse the survey. Develop survey questions from the stand point

of Tribal Colleges to MSU.”

-~

“We will teach Blackfeet Water Law, which has priority to Montana and Federal

Water Law.” (Question 8 and 9)
“There is a need for summer training of Tribal teachers at MSU.”

“ | know what | would like, but that by no means would refiect what may happen.

So, | don't think my'input would be valid, good survey though.” .
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The survey'inétrument used in this Thesis was revised and used by the
Vice President of.Community Service at Ft. Peck Community College to survey
{he land owners inside the boundaries of the Fort Peck Reservation. fhe
College wanted to know what agriculture classes farmers, ranchers, and land
owh‘ers would like to have taught there. . '

| met Ms. Margarett Campbell in Aﬁgust 1996, while visiting the 5
- Colleges on Montana’s Hi-Line Hiway 2. | Ms. Campbell is Vice President of

Community Service at Fort Peck Cdmmunity College, based in Poplar,
Montana. When | explained that | was collecting im_‘ormation on Tribal Colleges
and Land Grant Status through a survey | had developed, she expressed
“interest in revising and submitting it to land owners. Ms. Gampbell explained
that éhe was intérested in obtaining information from the agriculture community.
The purpose was to find out what classes could be changed or added to better
meet tﬁe needs of the community. The survey was mailed to 503 Indian and
non-indian landowners on the Ft. Peck Reservation, 12 additional sufveys were
-also mailed out. The list of landowners was obtained from the Bureau of Indian
Affairs Office in Poplar. Administering of the survey was coordinated by Cheri’
Madison, in the Department',of Community Service at Ft Peck Community
| College. ‘

By November 22, 1996, forty five of the surveys were returned, the rough
statistics sent to me at that time are ingluded in this apbendix. Cheri’ Madison
sited some problems with administering the survey and talked of making some
changes and resubmitting it. Of the surveys returned, the Qreatest majority

-showed overwhelming support for the college and its work.
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Fort Peck Community College
Box 398, Poplar, Montana 59255

Administration (406) 768-5551

Student Services (406) 768-5553

Fax (406) 768-5552

A

November 22, 1996

' ?cny Hofferber

107A McIntosh Count
Bozeman, MT 539715

Dear Peniy:

I am sending you a copy of the survey along with some rough statistics that [ have compiled.
There were 43 surveys received out of approximately 515 distributed. I have just staried 10 work
on evaluating the surveys therefore, I don’t have any great information 10 pass on to you.
Hopefully, this will help you somewhat. If you have zny guestions, please give me a call at 768-

5551, ext. 24.
Sincerely,

cllistr~_
Cheri’ Madison ’

Administrative Assistant
Department of Community Services
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‘SURVEY

In the space on the leﬁ hand side, please answer the following questions based on your -
perceived importance of the information presented. . In space A, please place the number ! or 2.
with NO =1 AND YES = 2. In space B, please place the number 1- 3 indicating the level of
"importance, with | being the least i important and 3-being the most 1mportam If the situation or
class already exists please answer question A YES =2.

NOor YES - CLE F RTAN
1 =No - 1 = Not Important
2=Yes _ o 2 = Important

3 = Very Important g

In vour ODinion:

LA 1. Should the College work with Montana State Umversﬁy to plan for expansxon and
‘ improvement realized from Land Grant Status? :
A . 2. Should the College work with Montana State Umversny to develop new or expandec
' : cumculums’7 - '
B__
A 3. Does the Reservation have an Extension Agent?
B_____
A 4. Will the Reser_vaition request.an Extension Agent?
B
A . 5. Should the College establish a native plant identification class?
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_‘SHSbld't'hg College teach irigation practices?

. Should the College teach -beef-manag'enﬁent and production?

. Shc?ﬁld the 'Coll'e/g‘e te;ch horse management ana.pr'o'duction?
. Should the College teach computers m Agricultural Sciences?
. Should _th.e Collgge teachlfaim: and ranch .rﬁan‘agf:ment?

. Should the Col]ege mvestlgate the possibility of establlshmg an education/research

farm or ranch?

-. Should an education/researéh farm or r_.énch be a viable possibility at the College?

. Should the College investigate emstmg educatlon/research farms or ranches at other
, Colleges?

. Should the College promote the possibility of an educatioh/research farm or ranch

near the campus?”
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A 33: Should the College teach or improve plant biclogy classes?

A 34. Should a .plant biolééy labora‘toxy class be taught at the College?

A 35. Should the College participate in telecommunications distance learning. for
agriculturally related courses? '

"A___ 36:Should the College work with other Tribal Colleges in Montana in

‘ cumculumfmformauon sharing programs7

37. Please state your current position on the Fort Peck Indian Reservation.

38. How long have you been involved in farming/ranching? ' Yrs.

39, Would you participate in agriculturally related education?_ Ves, No

40. Will you participate in planning that will implement changes-at the Collgge with .

newly a'cquire.d' Land Grant Staﬁ.vs? __ Yes No

41. Do you want a éopy of the results of this survey? Yes. . No

(Please provide your name and address on a separate page).’
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