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Abstract:

The purposes of this study were: (a) to determine whether or not any significant differences resulted
from comparing the opinions of chairmen of business education departments in Montana secondary
public schools, both large and small, with those of business education leaders regarding ideal
curriculum standards and regarding actual cur-riculum practices in business education and (b) to
compare business education teacher qualifications of large school department chairmen with small
school department chairmen regarding number of business education credits earned, number of
business education courses taught, number of years taught, and highest degree held.

Populations included 48 business education leaders, 36 large school, and 133 small school department
chairmen. The Chi-square test of significance was utilized to compare leaders opinions with high
school department chairmen’s opinions relative to ideal and actual curriculum standards and practices.
The t-test for analysis of difference between means was used in comparing teacher qualifications.

The conclusions of the study were: (a) the opinions of leaders and both large and small schools do not
differ significantly regarding ideal business education curriculum standards, (b) the opinions of large
and small schools regarding ideal curriculum standards differ significantly from what they actually
practice as business education curriculum standards, (c) the opinions of leaders regarding ideal
standards differ significantly from what the large and small schools actually practice as business
education curriculum standards,(d) the large schools and the small schools basically practiced the same
curriculum standards, and (e) business education department chairmen in small schools are not as
qualified as business education department chairmen in large Montana secondary public schools.

Recommendations of this study were: (a) efforts should be made through the teacher education colleges
and universities in the State as well as through the State Department of Public Instruction, the Montana
Business Education Association and the Montana Vocational Association to encourage more
widespread practice of ideal or desirable business education curriculum standards, (b) further study
should be done relative to Montana business education programs in the secondary public school in
order to determine why business education departments are not carrying out curriculum standards they
believe to be ideal or desirable, and (c) efforts should be made to improve the qualifications of business
education department chairmen in the small Montana schools.
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- ABSTRACT

I

The purposes of this study were: (a) to determine whether or
‘not any significant differences resulted from comparing the opinions of
chairmen of business education departments in Montana secondary public
schools, both' large and small, with.those of business education’
leaders regarding ideal curriculum standards and regarding actual cur-
riculum practices-in business education and (b) to compare business
education teacher qualifications of large school department chairmen
with small school department chairmen regarding number of business
education credits earned,  number of business'education courses. taught
number of years taught, and highest degree held.

Populations included 48 business education leaders, 36 large
school, and 133 small 'school:department chairmen.  'The Chi-square test
of significance was utilized to compare leaders" opinions with high
school department chairmen's opinions relative to ideal and actual cur--
riculum standards and practices.. The t~test for analysis of difference
between means was used in comparing teacher qualifications.

i The conclusions of the study were: (a) the opinions of

., leaders and both large and small schools do not differ significantly

" regarding ideal business education curriculum standards, - (b) the
opinions- of .large and small schools regarding ideal curriculum -
standards differ significantly from what they actually practice as
‘business education curriculum standards, (c) the opinions .of leaders
regarding ideal standards differ significantly from what the large and
small schools actually practice as business education curriculum '
standards,, (d) the large schools and .the small .schools basically
practiced the same curriculum standards, and (e) business education
department chairmen in small schools are not as qualified as business
education department chairmen in large Montana secondary public schools.

‘Recommendations of this study were: (a) efforts should be made
through the teacher education colleges and universities in the State
as well as through the State Department of Public Instruction, the
© Montana Business Education Association and the Montana Vocational

Association to encourage more widespread practice of ideal or'desirable:.~

business education curriculum.standards, (b) further study should be -
done relative to Montana business education programs in the secondary ~
public school in order to determine why business education departments’
are not carrying out curriculum standards they believe to be ideal or
.desirable, and' (¢) efforts should be made to improve the qualifications
of business education department chairmen in the small Montana schools.




CHAPTER I
INTRODUCTION '

This study was concerned with that area of the secondary cur-
riculum identified as business edubatidn.',The policies Commission for
Business and Economic Educagion (1961:1), spénsored jointly by thé
National Business Education Association and Delta Pi- Epsilon, states.
-that business education is:concernéd with two major aspects of the
education of youth: )

1. The. knowledge, attitudes, and nonvocational skiils

-~ ‘needed by all persons to .be effective in their

- personal economics and in -their understgnding of our

- economic system.

2. The vocational knowledge and skills needed for initial
.employment and for advancement in a business career.

- The qﬁestions this étudy asked‘weré: (1) are the purposes of
business education being met? (2) are the beliefs qf the leaders of
business in.accord with the beliefs and practices of busipess educa—-
tion teachers in ﬁhe secondary schools? (3) to what extent are
accepted curriculum standards and practices of_business'education'
being carried out in Montapa?

T BusineSS'eduéatioq programs should be evalqated continuously. -
‘Statements are made almost-dailﬁ-to the effect that there has been
more change in the world and in the érowth of knowledge in thg last.

ten years than during the pfevious three hundred years. Rather con-

vincing evidence in the form of reports relating to stepped-up speeds




2
of travel, new inventions, and the replacement of products that once
led in their fields is presented to prove these assertions. There is
little doubt that we are living in a world of rapid change. This fact
must be recognized by planners of business education.programs. S. j.
~ Wanous (1964:27) states; "Business education programs should be under
constant study. Changes should be made quickly when the need for
these changes becomes- evident."

One business education leader suggeste& that,

Just as you evaluate regularly the achievement of your stu-
dents, so should you regularly evaluate the total business pro- _
gram. Just as student evaluation should give you an indication

. as to what steps need  to be taken to improve instruction and
1earning outcomes in the- individual course, so should total pro-
gram evaluation give an indication as to what steps need to be’
taken to improve the quality and outcomes of business education
in the school." (Wyllie, 1963:2)

“Because' of the rapid changes taking place in the business and
economic world in which young men and ‘women will live and work, a
deliberate, effort must be made to bring the standards and practices of
the business education curriculum up to date.

Office and selling practices have changed; so”have working
conditions. Business houses are furnishing customer and community
services never before provided. In addition, our system of eco-
nomic values has undergone drastic alteration. (Wanous, 1968:3)

In order to take these new directions into account, evaluations of
business education curriculum standards and practices must be carried

out periodically. Wanous also states, "The chief purpose of evalu-

ating school programs is to make-meaningful data available on which
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improvements can be charted." (1968:4)
Robert é. Langenbach (1961) conducted the most rec?nt study
for the purpose of evaluating business education standardséamd prac-

tices in Montana secondary public schools. The Langenbach]study was

‘concerned with practices pertainihg to-selected business education

issues in Montana high schools and how they compared with practices in

- other states and with the judgments-of business education leaders. A

summary of the findings is presented in Chapter II.

Statement of the Problem

This study was an attempt to compare the opinions of chairmen
of business education departments in Montané secondary schools, both
small and large, with those of busineés education leaders regarding
(a) ideal curriculum standards and practices in business education and
(b) actual curriculum standards and practices in business education.
Specifically this study was designed to answer the following queétioﬁé:

1. Do the opinions of business education leaderé differ

. from the opinions of business eduqation'departmentu
chairmen in large Montana secondary public schools
regarding ideal curriculum standards and practices .
within the business education department?

2, Do the opinions of business education leaders differ
from the opinions of business education department
.chairmen in small Montana secondary public schools
regarding ideal curriculum standards and practices

within the business education department? . : o

3. Do the.opinions of business education department
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chairmen in small Montana secondary public schools
differ from the opinions of business education
department chairmen in large Montana secondary public
schools regarding ideal curriculum standards and prac-
tices within the business education department9

Do the opinions of business education leaders differ
from the opinions of business education department
chairmen in small Montana secondary public schools
regarding actual curriculum standards and practices
within the business education department'7

Do the opinions of business education leaders differ
from the opinions of business education. department

.chairmen in large Montana secondary public .schools

regarding actual curriculum standards and practices
withing the business education department? )

Do the opinions of business education-department‘
chairmen in small Montana secondary public- schools
differ from the opinions of business education depart-

ment chairmen in large Montana secondary.public schools

regarding actual curriculum standards and practices
within the business education department?

Do the opinions of business education department
chairmen in large Montana secondary public schools
differ regarding their ideal curriculum standards and
practices as compared to their actual curriculum stan~
dards and practices? :

Do the opinions of business education department w;
chairmen in small Montana secondary public schools
differ regarding their ideal curriculum standards - )
and practices as compared to their actual curriculum .~
standards and practices? » '

An ancillary part of this study was to investigate

the qualifications of business education department
chairmen in Montana's 35 large secondary schools and

in a random sample of 35 Montana small secondary schools.
A comparison of the business education department chair-
men in the large and small schools has been made '
regarding: The number of credits earned_in business
education, the number of classes taught in business
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in business educétion, number of years faught, and
highest degree held.

' - - Need- for the Study }
’ j

This study is important because, business.education, like
‘other subject fields, is feeling the shock wave of the school reform
. movement that has been gaining momentum'éincelwprld War II. The show-
down between curriculum obsolescence and reform‘grows closer and |
closer., .Acéordiﬁg'to Wanous (1968:5),.eva1uation and research have
already reached the stage in éome'fiéldS'where bold new programs on a
méaningful scale are under way. In .some:fields sefipus reform has yet
to get beyond' the. conference table.. The Amendments of 1968 to the
Vocational Act of 1963 have pointed the way for .needed evaluation and
.reéearch in'vocational'business education regarding curriculum stan-
dards'and practices. '(Rumpf; 1969:21)

By sfudying the~opinion5'of-business education departmehé
- . chairmen as compared to leaders in bqsiness education regarding their
feelings about idealland éctual'business.éaucation qurficulum stanaards /
and practices, infefences may be drawn regarding practices in business
education which-may need to be changed:in order té bettef equip
'.students with the necessary skills; kpoyledges, attitudes, and under-
standings to maké theﬁ effective workers'and useful citizens.

The entire buslness education curriculum needs evaluation and

l




’6
research in order to update and reform antiquated practices and
standards. Therefore, a study comparing all of Montana high school
business education department'chairmen's ooinions in.smalléand large
schools regarding ideal and actual-curriculum standards and practices
with those of the leaders in business education will proviﬁe'a basis
for suggested improvemenfs-in’the'business education deoartments.
These suggestions could be valuable .to those business teachers already
sngageo in the imstruction of high' school students and to institutions
preoaring business teacﬁers for the secondary schools oy making them

more aware of the current thinking of” their colleagues and the need to

re-evaluate their own curriculum offerings.
*:":Limitations

. This study has been specifically limited to the following items

of curriculum evaluation:

1. ‘Curriculum standards as related to. the opinions of
business education leaders. :

2. Curriculum standards ‘as related to the ooinions of
Montana business education.department chairmen in
the small and large schools. ‘

3. Curriculum practices as related to the opinions of
Montana business education department chairmen 1n
the small and large schools.r

4, Qualifications of the business education department
chairmen in-large and small secondary schools.’

Therefore, with these limitations, a study of current
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curriculum standards and practices pertaining to business education in
Montana as compared te the leaders in business education has been

carried out. . y 'J
. o 0

..  'Definition of Terms .

Various terms to be used in this study are subject té various
intefpretations. A definition of these terms is provided here for
clarification.. These definitions.are drawn from educational diction-

aries and recognized business education sources.

Business Education Curriculum in the secondary schools is a
speclal area of instruction that deals directly with business skills
-and techniques, business knowledges and facts, business understandings,
ecqnomic understandings, business attitudes, business appreciations,
and bdsiness applications necessary to understand and adjust to that

economic and social institution called business.:

Business Education Leaders are Heads or Chairmén of Businéss
.Education Departments in institutions of higher education offering
teacher education proérams in business educafion. These institutions
are membefs of the National Association for Busineés Teacher Education
(NABTE) and will be from the following sgates: Arizona, Colorado,
Idaho, Kansas, Montana, Nebraska, Nevada, New Mexipo,-North Dakota,

Soq&h Dakota, Utah, and Wyoming,
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Montana Business Education Teéchers. For the purpose of this

study, a business education teacher is defined as one who instructs
students in the public secondary schools in the area of edﬁcation
which develops skills, attitudes, and dnderstandingé essential for the

1
i

successful direction of business relationships.

"Business Education Department Chairﬁen are those business edu-
cation teachers or administrators so designated by their school

administrafiqn.

Small School 1s a secondary public school in Montana with a

total school enrollment under 300.

Large School is a secondary public school in Montana with a

total school enrollment of 300 and over.

© - -Summary

This- study was initiated with‘tpe intention of answefing’fhe =
following questions: -What is the current .status qf.the.busipess eﬁu~-
cation curriéulﬁm.in the small and large secondary public schools in
.the State of Montana? What cu&riculum standards éfe considered ideal .
in the small and large schools? What ideal curriculum standards are
actually adherred to in Montana? How dp.current practices in Méqtana'

compare to what is considered most ideal as indicated by the opinions>
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of leaders in the field of business education? What implications for
curriculum revision can be drawn from a statistical analysis of the

findings?

The ‘purpose of this study was fivefold. It was necessaryé'
1. To determine if the opinions of large Montana secondary public-
school business education department ‘chairmen differed from those of

experts (leaders) in business education in what was considered an ideal

. business education curriculum, 2. To determine.if the opinions of "

small Montana high school business'education'department chairmen

differed from those of experts in business education in what was con-

'sidered an ideal busineéss education curriculum, 3. To determine if

curricular practices in large and small Montana hign schools differed ,
from—the suggested ideal curriculum, 4. To determine if actual cur-
ricular practices.in business education differed when comparing large
and small Montana secondary public'schools,uand 5.. To compare qualifi- )
caticns cf.business education teachers in thellarge and small second;
ary public scnools using several.criteris i.e., business~education .
credits earned;-number.of business education ccurses taught, number of

years taught, and highest degree held.

Organization of the Study

Chapter I has presented the nature of the problem of this

study which has.dealt with business education curriculum standards and
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prac;ices-in Montana as compared to leaders of business education.
Chapter II describes previous studies in business gducation
curriculum evaluation that have been completed'on a nationél level;

on a state level in Utah, Arkansas, Pennsylvania, and California; and

Montana studies.. i

Chapter iII summarizes the précedures u;ilized'ih carrying out
the study. Null hypotheses, determination -of the popuiations; popu—'
iation sizes, collectingifhe dafa, and treatment of the data arex
discussed,

ChapterhiV considers the areas of significant differences in
business education curriculum standards and pra@tices ip the high
schools of Montana during the 1971-72 school tern.

Chapter V consideré the areas of‘significanﬁ differences of
business education teachers—in‘Montana's large ‘and small schools.

.Chapter VI presgﬁtsva-summary of the findings, conélusioﬂs, anq_'

recommendations for business education curriculum standards and -

practices in Montana as evidenced by this study.




CHAPTER II
_ REVIEW OF LITERATURE

The purpoéé of ﬁhis chapter was to review the literature con-
sidered most relevant to .business education ;urriculum standards and
practices. Those studies that were current_and-of a natioﬁal scope
weré few. Four national studies that analyzed business educatioﬁ cur-
riéulum standards and fractices are reviewed herein.. These studieé
are: Perry and Wanous (1958), wanous'kl963), Hitzelberger and:
Hollinseed (1968), and MacMillan (1969).

| Numéroqs studies have been completed on the state level. A
cross section of relatively current and app#opriate studies has ﬁéen
selected. The state studies to be reviewed aré: Califorqia--Erickson
(1955),'Pennsylvania-—Batiste (1961), Utah--Seal (1963), Arkansas—-
Wheeless (1964),. and Kansas--Slaten (1965).

| The third area to be reviewed is Montana. iny ;ﬁe doctoral )
" study on business education curriculum standards and practices has Been
conducted. This study is by Langenbéch (1961). 1t is presept;d,as the
most recent representative study-in Montana that i% similar to_this |

study.

- National Studies

Perry énd Wanous Study. As reported in the Natipnal Business

Education Quarterly, Perry and Wanous (1.959:91) conducted a business
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education curriculum study of schools in 46 states and the District of

Columbia.

A 68.6 percent return resulted from 421 schools being sent

questionnaire-survey forms. For purposes of comparison the schools

were classified according to: large--1,000 and up; medium--300-999;

and small--1-299. Those findings of major interest to this study were:

1.

2..

Of the 289 schools reporting, 68.2 percent offered majors
in business education.

Though they did not offer majors, all 31 8 percent of the
remaining schools offered business courses.

The size of the school had no apparent effect on whether
majors were a part of the curriculum plan. Large schools
were more prone to offer majors than were the small. ’

Four majors predominated in frequency. The majors offered
and their percentage of being offered were: stenography,
84.7; general clerical, 75.2; bookkeeping, 63. 1 and dis-
tributive education, 29.3.

Specific courses were not always required of business
majors. If they were, however, typewriting was the most
frequently named at 88.8 percent. Of that figure, 12.8
percent of the schools required two yéars. Bookkeeping was
the second most frequent required course and was checked by
66.7 percent of the respondents. Other percentages for

‘subjects required by business education departments were

office practice, 51.3; shorthand, 48.8; general business,
41.6. For shorthand, 10.8 percent of the schools required
two years. Social business subjects other -than general
business were a requisite of less than 25 percent of the’
reporting schools. ‘ -

A very large percentage of the schools permitted enrollment

in any business course by all students, regardless of their’ .

majors. Whatever the size, the tendency by 95 percent of
the schools was to have open enrollments.

Almost two-thirds of .the schools, 63.7 percent offered a
combination academic-business curriculum.
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8. Follow-up studies of ‘the business graduates were conducted
every three years by 26.7 percent of the respondlng schools.

9. Business surveys were made at least once each five years by

32.5 percent of the schools to determine employment oppor-
tunities in the community.

Wanous Study. In 1963 Wanous carried out a second oational__

study on business education curriculum standards and practices.
(Wanous, 1964:21). A questionnaire and persona1~interview method_was
utilized in carrying out the survey. An 87.4.percent return or.402 of
460 instruments maiied to high schools in 511 50 states were completed
and returned. Also, .50 personal interviews were conducted. For |
purposes of classification the following enrollment groupiﬁés were
' used: large school——2 500 and over;. medium school--200-2, 499 and
small school-~1-~199. ‘ ‘

Comparisons of similar.questions’of the Perry and Wanous study
in 1956 and the Wanous -study of 1963 reveals the following pertinent
facts: |

1. The percentage of schools offering majors was reported as
55 percent; 45 percent had no major programs.

2, Stenography was the predominant major at 79.1 percent. In
descending percentage order, general clerical was a major
in 69.1 percent of the reporting schools; bookkeeping, in -
48.6 percent; distributive education, in 11 percent. '

3. In required courses, typewriting led with 86.8 percent;
bookkeeping, 57.7; office practice, 50.4; general business,
44,1; and shorthand, 29.1. For small schools, 48 percent
listed shorthand as a required course; only 7 percent of
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the large schools did.

4. Of the schools that had shorthand, 75 percent said tran-
scription was offered. :

!

5. Schools permitting any student to take business courses:
regardless of major field amounted to 96.5 percent.

6. Combination majors, business in unison with some other area,
averaged to a 21.6 percentage figure.

7. Those schools in 1963 that followed the progress of their
students at least every three years amounted to 39.2
percent.

8. Business community surveys were undertaken by 26.1 percent'.
of the schools within a maximum interval of five years.

Relevant questions in the 1963 study but not surveyed.in the
1958 study are as follows:

1, Personal typewriting in some form was offered by 71
percent of the schools; personal shorthand, by 23.4
percent; personal bookkeeping, by 21.6 percent.

2. Accelerated courses in typewriting and shorthand were given
in 10 percent of the reporting schools; work experience,; in
34,8 percent; data processing information was integrated
with other courses or offered as a separate course by only
4 percent of the schools in 1963.

Hitzelberger and Hollinseed Study (1968). The Hitzelberger and
Hollinseed study was an attémpt to combare the opinidns of selected
Buéiness classroom teachers in'the seqondary schools throuzhout the
nation with those of business education leaders regarding current

classroom objectives,’ practices, and requirements in bookkeeping,

general business, office practice, shorthand, and typewriting and
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desirable objectives, practices, and requirements in these five
’ 1

subjects. )

| To determine the extent of difference between the opinions of
selected business cléssroom teachers in the secondary schools across
the natién with those of business education leaders regarding classroom
objectives, practices, and requirements in bookkeeping, general
business, office practice, shorthand, and typewriting, a questionnaire
was developed to elicif responses from classrooﬁ teachers ipleach of
the five subject areas, The questionnaire was designed to secure
teacher responsés concerning what they felt would be desirable objéc—
tives, practices{ and requirements in their schoqls., A total return
from all subject areas of 91.4 percent was secured. The Chi-square
(XZ).test of significaﬁce was used to determine the significance of
difference between leaders' opinions, teachers' op;nioné and actual
practices in the schools.

Siénificant differences that occurred in these three domﬁari—

sons are as follows:

1. Leaders' opinions versus teachers' opinions regarding
desirable practices .

2. Leaders' opinions versus actual teachers' practices
3. Teachers' opinions versus actual teachers' practices
Of the bookkeeping statements in which these three comparisons

were made, opiﬁions regarding the following statements were signifi-




cantly different:

of
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[
The offering of recordkeeping in the high school

Grade level on which the one-year bookkeeping course
should be offered

Initial year for the two-year bookkeeping course

The offering of business mathematics in the secondary
school

The amount of mathematics required of business students
The necessity of a cooperative work-experience program

the general business statements in which the above mentioned

three comparisons were made, opinions regarding the following state-

ments were

of

significantly different:

The method by which information in general business
courses would best be taught

The teacher's right to select general business students

The disposition of exploratory courses

‘the office practice statements in which the above mentioned

three comparisons were made, opinions regarding the following state-

~ ments were significantly different:

The teacher's right to select office practice students

The amount of_office practice needed for initial job
competency ' ¢ ’

The necessity of a work-experience program ' -

.0f the shorthand statements in which the above mentioned three

comparisons were made, opinions regarding the following statements were
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significantly different:

of

The-primary cbjective of symbol shorthand ;
The determination of which students should take symbol
shorthand ‘

The necessity of providing symbol shorthand for a small
numbexr of students

The amount of symbol shorthand needed for initial job
competency

" The teacher's right to select students for symbol shorthand

The necessity of a work-experience program

the typewriting statements in which the above mentioned

three comparisons were made, opinions regarding the following state~

-ments were significantly different:

1.

2.

3.

The amounts of typewriting needed for initial job compe-
tency

Beginning typewriting taught on manual or electric type-~
writers

The teaching of typewriting in the elementary schools.

As a result of their study, Hitzelberger and Hollinseed con-

cluded that the opinions of teachers and. leaders differ concerning

desirable objectives, practices, and requirements in fhe,subject

v

matter areas of bookkeeping, general business, office practice, short-

hand, and typewriting. They also concluded that the actual objectives,.

practices,

and requirements in these subject matter areas in the

secondary schools throughout the nation do not reflect the opinions of
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either teachers or leaders.

b
]

MacMillan Study (1968). Three relevant purposes of this study
! .

were (1) to ascertain selected‘busingss education curricui;m practices’
in public secondary schools of the United States during 1967-1968;
(2) ta compare implemented préctices with theo;etically ideal criteria
established through the judgements of 32 leaders in the field; and
(3) to continue a longitudinal study begun in 1958 and carried forward .
to 1963, with comparisons made according to small, medium, and large

" high school enrollments.

A mail response of 559 questionnaireé, 73.4 percent, was
'received from business education personnel with departmental'responsi-
bilities in public secondary schools of the United States, who were
selected randomly from a computer printout of a publishing éompany's‘
mailing list.

Criterié established througﬁ a consensus.of business education
authorities were compared with actual'implgmentation of business edu-
cation curriculum practices, Spearman's rank correlation coefficient -
resulted in a cérrelation of .49. Schools in general, based on the
sample were in substantial agréement in the structuring of business
programs relative to the recommendéﬁions of experts.

Basically, théoreticians and praétitioners differed in imple-

- mentation but not in philosophy of business curriculum practices.
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Experts' ideal major programs tended to be those with a broad generai
background. In high schools, stenography was the most popular business
offering, followed by general clerical and bookkeeping.

In the longitudinal study,'peréenﬁaées were used to find
relationships among the selected business education curriculum
practices. Compgrisons were made among findings of 1958 and 1963; 1963
and 1968; and 1958 and 1968.

. Results of the longitpdinal study showed cburse work was added
‘more frequently to the curriculum than dropped. Large schools set the
éace in adoptions and withdrawals. From 1958 through 1968, schoo}s
offering majors decreased slightly; stenography remained the most
frequently popular major; persdnal—u§e courses increasgd; typewriting
was the most required skill.subject; bookkeeping decreased as a
requirement; socio-business courses evidenced the greatest fluétuafioﬁ;
data proceééing availability increased almost 50 percént from 1963 |

through 1968.

Staée Studies

Erickson Study. Erickson (1955) studied the practices in

business education in the California pﬁblic senior high.schools that
‘offered two or more business courses. The purposes of the study were
to ascertain and compare the practices of secondary senior high

schools with judgements of business education leaders as they related
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to 61 major business‘education issues.

All of the public hiéh schools in California which offered two
or more courses in business education were surveyed. Classification of
schools was: large schools--1,000 or more students; medium sized--300-
‘9995 and small--300 or less. An 87.6 percent return from 333 high
schools was achieved.

Those curriculum practices relevant to.thié study that Erickson
reported are:

1.',In more than three-fourths of the schpols invgstigated,

the primary function of business education was to provide
vocational business training for business students and to

furnish general education courses for all students.

2. Training in business education was open to all students
desiring it.

3. The aims of vocational business training in nearly two~
thirds of the public senior high schools were to provide
initial job skills and to make provision for a broad
general business background. .

4, The content of the first and second semester courses in
personal use typewriting was not considered different
enough to justify the separation of classes.

AN 5. Less than one out of ten public high schools offered
gupervised outside~-the~school work experience as part
"of a vocational business training program.

6. The majority of publlc high schools were attempting to
meet the needs of low achievers. '

7. The majority of the large senior high schools offered more
than one year of bookkeeping; the smaller schools, one
year. :

8. Nearly all the public high schools~~97.3 percent—-
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permitted nonbusiness students to enroll in bookkeeping.
- I

9. Most of the public high schools--93.9 percent--permitted
all students to take shorthand for personal use value.

10. Two years of shorthand were offered by 56.2 percent of
the schools. .

- 11. Approximately two-thirds of the public high schools
offered beginning typewriting primarily to tenth grade
students.

12, Beyond the offering of the traditional typewrltlng‘course
- for vocational use, personal use typewrlting was offered
by 10.8 percent of the schools.

Batiste Study. The purposes of the Batiste (1961) evaluative
study of business education in Pennsylvania were to determine tbe )
strengths and weaknesses of businese education in the State, to assess
the degree of relationship between the schools' self-evaluation and
the final reports made by visiting evaluation committees from the
Middle'States Association of Col}eges and Secondary Schools, and to
determine whether or not corrective measures had been taken to overcome -
'weaknessesL ‘ |

Batiste's study covered 156 public high schools:. These hiéh
schools had previeusly been evaluated for accreditation ty the
association. .

The following findings on curriculum practices are presented
as pertinent to this study:

1. Approximately 80 percent of the schools provided excellent
opportunities for students to prepare for stenographic
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positions,

2, A'majority of schools--54.5 percent--provided adequate
preparation for occupational training in bookkeeping.

3. A majority of schools--59.6 percent--provided adequate
preparation for occupational training in general clerical
work,

4, More than two-thirds of the schools provided for both

- personal typewriting--68 percent--and vocational
_typewriting--66.7 percent.

5. Forty-six percent of the schools provided very limited
provisions for related work experience.

6. Distributive education was not provided for in 46 percent.
of the high schools.

7. High schools did not base their vocational business
offerings on vocational surveys in 34 percent of the high
schools.

8. Thirteen percent of the schools utilized advisory committees
of businessmen to help determine training needs.

9. The offerings of the small schools were significantly less
extensive than the offerings of medium size and large
schools.

Seal Study. (1963) Glenn T. Seal conducted a study of business

education curriculum standards and practices in Utah. The purpose of

the study was to analyze the procedures and practices in the business

education programs of the secondary schools of Utah in light of

nationally accepted procedures and practices and to make recommendations .

for improvement of the business education programs of Utah.

Through a careful survey of periodicals, books, and readings
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in the field of business education, published from 1945 to 1961,
national patterns of procedures and practices were established. A
check sheet was developed which structured a list of selecéed practices
" into three categories--very important,'important, and unimportant.
Twenty-£five nationaliy recognized leaders in the field of business
education indicated thelr judgments on the practices. A revised
questionnaire was submitted to the 80 public secondary schools in Utah.
Sixty-five or 81.5 percent of the State's 80 secondary schools
completed the questionnaire. Relevant-curriculnm practices.are as
follows: '

1. Prov1sion was not made for teaching elementary bookkeeping
in eight secondary schools in Utah

2, The practice of requiring all business education teachers
to take a course in elementary bookkeeping was not
" followed in any of the secondary schools of Utah responding
to the check sheet.

3. One year of advanced bookkeeplng was offered in 23 1
percent of the schools responding. '

4. The fallure to provide practical experience for book-
‘keeping students was indicated by 37 of the responding
schools.

5.. Of the 65 schools responding, only 14 indicated that
courses in distributive education were offered at their B
schools. .

6. Only eight of 57.2 percent of the Utah secondary schools
offering distributive education considered the preparation
of students for initial employment on specific jobs as a
primary function of the 1nstructlon.

7. Of the schools offering distributive education, 57.2
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percent indicated the lack of a follow-up program of
graduates.

Only 29 of the 65 schools regponding offered courses in
general business education.

According to 34.6 percent of the schools offering general
business, the objective of the course was to provide
general education for all students.

In 36 of the secondary schools responding, no provision
was made in the curriculum for an advanced course in gene-
ral business or economics.

No .provisions were made for teaching business arithmetic in
13 of the schools.

The procedure used in the office and clerical training
program of 21, or 53.9 percent, of the schools providing
the course was to use work experience in the training
program.

Courses in shorthand and transcription were offered by 59
of the 65 schools responding.

Over 72.3 percent of the responding indicated that short-
hand was offered for two years.

Transcription was incorporated with shorthand as a two-

period subject for one year in 61 5 _percent of the schools

offering shorthand.
Elementary typewriting was offered by all schools included
in the study.

Composing at the typewriter was considered as an important
part of typewriting instruction in 37 percent of the
schools.

Second-year typewriting was offered by 56 of the schools
either as a separate course or as a part of office practice.

Wheeless Study (1964). Lovena Wheeless completed a study in
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1964 of Northwest Arkansas public secondar& schools.‘ The purposes of
the study were to evaluate aﬂd interéret the practices and procedures
incorporated in business education pfograms, and to ﬁormulate recom~
mendations for improving the programs.
Constituting the basis for the evaluation was the Evaluative
Criteria developed by Wyllie (1961) in a doctoral study at Indiana
Univérsity. Quantitative data were taken from the Annuél Reports filed
with the Arkansas State Department of Education. Data were analyzéd
according to size of school. Classification of schools were: Large——
500 or more students; medium——200—4§9; and small--199 or less., TFind-
ings pertinent to cugriculum practices are as follows:
1. The most popular course offered was Typewriting I. This
was followed by: Bookkeeping I, Typewriting II, Shorthand
I, Economics, Business Arlthmetlc, Shorthand II, Office
Practice and Business Law. )

2. Second year bookkeeping was not offered by any échool.

3. No business subject was required for graduation.

4. Business enrollment as compared to total enrollment in
mean percentage was 57.3 percent. i
5. Business programs were not providing for the vocational and
general business education objectives of business education.

6. Business education departments were not'evaluating their
programs through follow-up studies of students, community
surveys, and employment trends,

7. Formal guidance procedures in relation to vocational
business students were lacking.

8. All three sizes of schools were failing to provide

N
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extra~class activities in the business program.

9. Work experience programs in distributive and office
education were lacking, and distributive education was
available to an insufficient number of student$ in
Northwest Arkansas. '

éiéfégté;;éﬁ. The Kansas study by Lemmell Slgten:k1965) was '’
a study to analyze certain circumstancés‘surrounding business education -
in Ransas and to appraise them in terms of authoritative criteria.
fhe study was designed to ascertain the e#tent té which business edu--
cation practices andlprocedures in Kansas ﬁublic secondary schools
correspond with'the rele&ant recommendations 6% the Policies Commiésion
for Business and Economic Educatién. Sii pronouncements of the
Policies Commission for Business and-Economiq Educétion vere utilized
as sources of criteria for appraising the édequacy of business edu~-
cation. _

Slaten compiled‘data ffom 591 public secondary schools in
Kansas. Most of ghe data were taken from the reﬁorts to the Kansas
State Department of Public'Instrﬁction made by junid; and senior high
principals. Additional sources for data were ﬁublications of the
Kansas State Department of,Public Instiucti§n, intervieﬁs_with
officials of‘thelsfate Debarément, and'cofrespondence with business
education teachers and school administraéorg.

Slaten developed four areas of business education in preéenting

the data. These areas were foundational, preoccupational, occupational,
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and miscellaneous. The foundational business subjects are ordinarily
designed to proQide students.with opporpunitieé to develop essential
. understandiﬂgs important to all citizens. Those fundamerital under—
sténdings specifically are rélated to our business system and its
‘operation within:the American enterpriéé system, and those activities
_concerned with the successful managemeﬁt of personal earnings and with
other practical personal economic problemé!

Thé prevocational business subjects develop special knowledges
and business skills. These skills may be used in either an avocation
or an occupation apart from business, or in prepgration_for more
specialized office employment.

The occupational business subjects provide students with oppor-
tunities to'dévelop specialized business_ékills and knoﬁledges.' These
business skills and kﬁowledées are pecgliaf to initial émployment in
specific kigds of business an& office occupations.

- * The miscellaneous business edncapion subjects are thoSe;that:do
" not fit iﬁto the categories*qf-foundational businesé, preqccup;tional
busiﬁess or occupational business. Thgse cou;sés-included'pérsonal
typewriting, penménship, notehand, ;nd recordkeeping.
a Slaten mé&e éhe fol}owing'generalizations as a result of
appraising the buéiness education practiceé and prqcedugeé in_Kansas %n
terms of criteria established from relevant recommendafions of_thg

Policies Cdmmissiop for Business and'Economic Educétionf
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A common practice of Kansas public high schools was to
provide an extensive offering of preoccupational and
occupational business and virtually to exclude foundational
subjects pertaining to knowledges needed by all youth. The
practice in Kansas is not in accord with relevant criteria
that indicated that foundational business should be avail-
able to all youth.

Another common practice was to provide extensive offerings
in the typewriting--bookkeeping~~shorthand aspects of
preoccupational business education. The great emphasis
placed on these three subjects precluded the possibility
of providing a balanced business education program in
proper sequence. :

The business education programs in the smaller high schools
in Kansas were substantially the same as those in the

larger schools. This practice is not in keeping with the
criteria of appraisal that indicate that the larger schools -
should have broader business programs than the small
schools. .

In those Kansas public high schools that had relatively
comprehensive business education programs, the occupational
business offerings leading to selling and office service
occupations were inadequate, The variety and the extent .
of the offerings in foundational business information were
also inadequate. The criteria indicated that distributive.
education and office education should be provided for
occupational business students. The criteria also indi-
cated that offerings in one or more fundamental business
subjects should be provided for all youth.

The criteria applicable to grade placement were, in general,
met relatively well. Foundational subjects were offered on .
the eleventh and/or twelfth grade levels, except for gene-
ral business which was usually offered in ninth and/or

tenth grade. The preoccupational business subjects of type- -
writing and bookkeeping were most frequently placed on the
tenth and/or eleventh grade levels and the eleventh and/or
twelfth grade levels, respectively. Nearly all the occupa-
tional business subjects were available on the eleventh
and/or twelfth grade levels. ' ~
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‘Montana Studies

Langenbach Study (1961). The problem in this study concerned

the valid and reliable evaluation of selected business education
practices in the public high schools in Montana. Four specific purposee
of the study were:

1, A list of important business education issues in Montana
public high schools was formulated.

2, Business—teacher preferences and- actual school practices
relative to the selected issues of business education in
Montana public high schools were ascertained.

3. Practices pertaining to the selected business education
issues in Montana public high schools were compared with’
practices in other states and with the judgments of
business educatlon leaders.

4. The presented data were interpreted, and recommendations
were made for the improvement of business education
practices in Montana public high schools.

The research approach used consisted of forming a list of
business education issues which selected Montana .business teachers
believed to be of importance to business education in Montana, ascer-
taining school practices reletive to the selected basic issues, ascer-
taining preferences of Montana business teachers relative to the
selected basic issues, comparing existing and desirable practices to
judgments of business education leaders and to preferences of Montana

business teachers, and interpreting the presented data.

All data were obtained by questionnaires sent to selected
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business teachers in Montana public high schools. Tabulated data were .

\

grouped as follows: Group I, over 500 students; Group II, 300 to 500

students; Group III, 100.to 300 students, and Group IV, under 100

 students. The questionnaire was distributed to 161 Montana business

education department chairmen of which 143, or 88.8 pefcent,responded.

The féllowing.relevant conclusions were reported:

1.

Montana public high schools appear to be offering adequate
programs in the subject areas of typewriting, bookkeeping,
and shorthand; however, deficiencies were noted in the
areas of general business, distributive education, clerical
or office practice, business arithmetic, and shorthand
transcription.

There was considerable less agreement between business-
teacher preferences and actual school practices on issues .
pertaining to practices and procedures in specific business
subjects.

With the exception of course offerings in distributive edu-
cation and second-year bookkeeping, no predominant differ-
ences in course offerings were noted among the designated
school groups. '

The dual function of providing vocational education for
business education for all secondary school students was
not being realized in most Montana public high schools.

When specialized skill training was_inclﬁded in business
programs, students were permitted to develop skill pro-
ficiencies in more than one occupational area.

Most Montana public high schools offered vocational
training programs that provided for the lower levels of
office and selling positions, such as stenographic,
clerical, or sales. Montana business teachers, however,
preferred to offer training in the more advanced positions
as well as in the lower-level positions.

Montana public high schools were oﬁly partially meeting the
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occupational needs of high school students. Placement of
graduates and provisions for adjustment and adult education
programs were rarely included in business programs.

Montana business teachers almost unanimously rejected the
present practice by the Federal Govermment of providing
direct subsidies for distributive education only. Most
Montana business teachers believed that grants to states .
should not be earmarked for any specific purpose and that
funds should be made available for the office training
phase as well as the distributive education phase of
business education.

Most Montana public high schools permitted any interested
student to enroll in vocational business courses. .

Gifted students enrolled in business courses in Montana
public high schools were not. receiving special attention
or appropriate instruction needed for a.challenging and
beneficial business program.

Effective work-experience programs were found in the large
Montana public high school only. Within-the-school-work-
experience programs were more frequently found in Montana
schools than outside-the-school work-experience programs.
Training in office occupations was more often a part of the
work—-experience programs than training in distributive
occupations.

No distinction was made in Montana public high schools
between "vocational" or "personal-use" typewriting courses.
Most Montana schools required students to take two semesters
of typewriting to attain a usable typewriting skill.

Almost all Montana public high schools offered bookkeeping -
as a one-year course., A majority of schools presented the
course for the first time in the -eleventh grade.

Only one-fourth of the Montana public high schools
restricted shorthand instruction for vocational purposes
only. Most Montana business teachers believed that’ short—"
hand should be included in the business program even
though only one year of instruction could be offered.

Transcription was rarely a separate course in the business
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program in Montana. public high schools.

16. General business subjects were not included in business
programs of more than one~half of the Montana public high
schools.

17. Typewriting was not generally-a required course for either
business or non-business students.

18. About two-thirds of the schools did not provide a course
in clerical or office practice. ' :

19. Distributive education programs were subsidized in ohly
4 of the 173 public high schools.

20, No predominant practice was followed in the presentation

of business arithmetic fundamentals to business students
in Montana public high schools.

* Summary

The review of literature revéaled several significant studies
concefning business education curriculum standards and practices in the
public high schools on a national and state basis. Comparisons were
made relative to the opinions of national leaders and their views on
business education cﬁrriculum standards and practices. |

No consistent pattern emerged in the research concerning cur-
riculum standards and pragtices. For purposes of evaluation, classifi-
cafion of schools has been done almost entirely b§ the size of school
enrollment. There appears to be no agreement as to what-is the éize of
a large, medium, or small school. Some of the recognized objectiveé

of business education have been indicated by the studies. Also




33
indicated were the types of business education curriculums in large and
small schools, and areas.ofnegreement and disagreement on business ednf
.cation curriculum standerds and practices between national leaders and
high school teachers.

The studies reviewed in this chapter gave a sense of direction
to curriculum happenings in business education on a national and state
basis. They provided background information for. purposes of evaluating
public secondafy high schools' business education curriculums in |
Montana. Throughout the reporting of these studies, attention was
given to the procedures used the findings, conclusions, and the recom-
mendations,

A summation of the findings, conclusions, and recommendations
of these studies indicate these generalizations:

1. High schools are becoming less insistent on a major field
of interest, open enrollment was on the increase, and
specific subject requirements were becoming less frequent.

2. TFoundational or otherwise called gemeral business subjects

" were not adequately offered in a majority of the secondary

schools.

3. Typewriting, bookkeeping, and shorthand continued to domi~
nate the business education curriculum.

&, Many business education teachers indicate that the
vocational aim is not the primary aim--it is the only aim
of business education.

5. Distributive education was the area usually slighted.

6. With the exception of Kansas, the studies reviewed indi-
cated the medium and large schools had a more extensive
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business education curriculum offering than the small

. secondary schools.

Most of the ‘studies indicated that work—-experience programs
in vocational distributive and office education were very

inadequate. :

Although the literature indicated the importance of main-
taining a vocational guidance and placement office, very
little progress has been attained in this area.

Community surveys, follow-up studies, and employment trends
were practiced by a minority of business education depart--

ments.,




' CHAPTER III
PROCEDURES | '

This study attempted to compare the opinions of chairmen of

" business education departments in Montana secondary schools, both

small and large, with those of business gdﬁcation leadéfs regarding
(a) ideal curriculum standards and prgctices.in business education and
(b) acgual curri;ﬁlum standards and practices iﬁ business education.
In addition,.the business eduéation departméét'chairmen‘in Montana's
large and small secon&afy high schools were cqmpared fegarding'(a)
numbef of credits earned in businesé edﬁcaﬁion, (b) ﬁdﬁser'of classes

taught in business education, (c) number of years taught, and (d)

highest dégree held.

¥

Fhe purposes of this chapter were to (a) develop the null

hypotheses, (b) describe the sources of data,‘(c) determine population

sizes, (d) explain the construction 6f_the sﬁrveyAinstruments, (e)

describe the administration of the survey ins;rumentg,'énd (f) describe

the methods of analyzing the data.

- ~ Null Hypotheses

In order to determine differences among business education .

teachers and leaders of business education régarding‘business edu-~

cation teachers and leaders of business education regarding business

-

. education curriculum standards and'pracéices the following null




hypotheses were tested: N

l'

. large Montana secondary public schools do not differ

" cation department. -

" The opinions of business education leaders do not differ

36

i

The opinions of the business leaders do not differ from the
opinions of business education department chairmen in large
Montana secondary public schools regarding ideal curriculum
standards and practices within the business education
department.

The opinions of business education leaders do not differ
from the opinions of business education department chairmen
in small Montana secondary public schools regarding ideal
curriculum standards and practices within the business
education department. : :

The opinions of business education department chairmen in
small Montana secondary public schools do not differ from
the opinions of business education department chairmen in
large Montana secondary public schools regarding ideal -
curriculum standards and practices within the business
education department. '

The opinions of business education department chairmen in . o

regarding their ideal curriculum standardsand practices as
compared to their actual curriculum standards and practices.

The opinions of business education department chairmen in
small Montana secondary public schools do not differ’
regarding their ideal curriculum standards and practices
as compared to their actual curriculum standards and
practices. : :

The opinions of business education department chairmen in
small Montana secondary public schools do not differ from
the opinions of businéss education department chairmen in
large Montana secondary public schools regarding actual
curriculum standards and practices within the business edu-

from the opinions of business education department chairmen
in large Montana secondary public schools regarding actual
curriculum standards and practices within the business edu-
cation department. . .- '
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8. The opinions of business education leaders do not differ
from the opinions of business department chairmen in small
Montana secondary public schools regarding actual cur-

. riculum standards and practices within the business edu--
- cation department.

9. The qualifications of business education department chair-
‘men in Montana's large secondary public schools do not
differ from business education department chairmen in
Montana's small secondary public schools regarding the
number of credits earned in business education, the number
of classes taught in business education, number of years
taught, and highest degree held.

Sources of Data

@

‘The statistical data were obtained entirely from the following

two sources:

1; All of the business education department chairmen (169)
from Montana's secondary ‘public schools. .

2. Business education leaders who are chairmen of Business
Education Departments in institutions of higher learning
offering teacher education programs in business education
and members of the National Association for Business

« Teacher Education (NABTE) from the states of Arizona,
Colorado, - Idaho, Kansas, Montana, Nebraska, Nevada, New .
Mexico, North Dakota, South Dakota, Utah, and Wyoming.

Determining Population Sizes

LeadersL In order to give a meaningful comparison between
business education leaders and Montana teachers of business education,
regarding curriculum standards and practices, it was decided to

include Business Education Department Chairmen in institutions of
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higher learning offering teacher education programs.in business edu-
cation and members of -the National Association for Business Teacher
Education (NABTE) from states inherentlfusimiléf to Montané.' Therefore,'
48 BJ;iness Education Department Chairﬁen ffom NABTE.Insfiéutions from
the following states were chosén as ieadgrs: Arizoﬁa, Col;radé, Idaho,
Kansas, Montana, Nebraska, Nevada, New\Mekico,‘North Dakota, South

Dékota, Utah, énd Wyoming.

Largé Schools. The assumption is frequently advanced that.

‘schools with graduating classes of 1e§é than 100 students do not offer
an adeqﬁate curriculum. Therefore,-on the basis of 100 students iﬂ
each of thé three grade levels in a senior high échool, it was decided
that 300 would represent the lower limit of enrollment for a large

school. According to Montana Educational Directory (1971), it was

found that there were 36 Montana secondary'public séhools with an
enrollment of over 300.

Small Schools. After setting the lower enrollment iimif of

large schools at 300, all rémaining Montana.secondary public schools

with less than 300 students were grouped’ag small schools. According

to the Montana Educational Directory (1971), there were 133 small
schools, A

Teacher Qualifications. As a result of obtaining a‘'return of

35 of the 36 questionnaires sent to large school business education

department chairmen, it was decided to take a random sample of 35 of




39
thé 133 small school business education department chairmen. Thus a
|
comparison of teacher qualifications regarding number of credits
eafned in business education, number of classes téught in business edu-
catigh, number of years taught, aﬁd higheét degree held was made on the

basis of 35 1arge and 35 small school business education department

chairmen. .,

. * ‘Survey Instruments

Three survey instruments were utilized in conductiﬁg'this
study. - &he_review of literature indicated'appropfiate types of evalua-
tive forms fegarding curriculum standards and practices. |

The construction' of the survey instruments mailéd_to the
business educqpion leaderg and to business education department chair-
.men of Montana's secondary public schools wa§.the result of several
factors. The sufvey instruments evolved from.a set of "High School
Curriculum'Standards for Busineés Educatipn" developed by Dr. S. J;'
Wanous (1968:6). 'Permiséion was obtai;éd'from Dr; wanaus_in order to
utilize his sef of "High-School Curridﬁlum~8tandards for Business Edu-
cation" as a ba;is for dEVeléping a survey instrumeng.apptopriaté for
business education leaders and.MonFéna buéine§s‘edudatioﬂ depa:tme;t
chairmen and is available in the w?iterié files. The Businésé Edu-
catioﬁ Staff at Montana-State,Univeréity provideq valuable suggestipns

for refinement of the instrument. Also, suggestions for improvement
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were provided by the investigator's doctorél comnittee at Montana State
University. The survey instfument developed for the leaders of
business education (Appendix D, page 219) asks for their opinion of
‘whether the curriculum standard isndesigable or not desirable.

The survey instrument developed for Montana's business“edu-
.cafion department chairmen (Appendix_H, pagé 227) asks for the same
. opinions relative to curriculum standards. 1In addition; a column is
provided to indicate whether or. ot the particular high school actually
practices the curriculum stané;rd;

Additional infofﬁa;ipn was neédgd,tohevaluate teacher qualifi-
cations regarding number of credits earned in business education and
number of business education courses taught. As a resuit, a survey
iﬁstrument was constructed (Aﬁpendig J, page 235)lto obtain this‘
information. After various changes, refinements, improvement, and
review by the investigator's doctoral committee, the survey instru-

,ﬁents were considered valid and reliable and the final forﬁ was

adopted.

Administration of Survey Instruments

On June 21, 1971 the first mailing was sent to 48 business edu-
cation leaders of whom 30 responded. (Appendix A and D, pages 216 and
219). A second mailing was sent on july 21, 1971 to 18 business edu-

cation leaders (Appendix B and D, pages 217 and 219): twelve resppnded.'
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On October 26, 1971 a third mailing was maée to six business education
leaders (Appehdix c and.D, p;ges 218 and‘219): two respdnded, one of
which was unusable. As a result of three mailings, 44 of the 48
‘business education leaders responded. This represented a return of
'91.71fercent. Oné questionnaire was retprhed unanswered and thus
unusable. The final result of su}veying busiﬁess education leaders
yielded a return of 43 usable guéstionnéires out of 48 or 89.6 percent.

The first mailing to lgrge and small ‘school business education
department chairmen (Appendix E and H, pages 224 and 227) was on
October 4, 1971, One hundred and one 6f 169 responded'fo this ﬁailing;
On chober 28, 1971 a second mailing was sent to 68 business educatioﬂ '
department chairmen resulting in a return of 42 questiénnaires_(Appen—
dix F-and H, pages 225 and 227). A third mailing on November 12, 1971-.
brought-iﬁ 1i completed questionnaires (Appendi# G and H, pages 226
and 227). Thé final result of surveying large and small business edu-
cation department chairmen yieldgd a retufn of 154 questionnaires out
of 169 or 91.1 percent. |

After sepérating and compiling large aqd small school'returns;
it.vas found that 35 out of 36 or 97.2 percent large séhool'question— :
naires werelreturned. Small school returns yielded 119 out of 133 or
89.5 percent.

Thirty five large school and 35 small school business education .

department chairmen were surveyed regarding teacher qualifications.




42
On January 3, 1972 the first mailing Qas méde to these 70 business edu-
cation department chairmen of whom 52 respoﬁded. (Appendix I, page
234). A follow-up lettér was sent on January 17, 1972 which yielded a
‘return of 18, (Appendix I, page 234), The final result was a ré2urn
of 35 out of 35 large school and 35 out of 35 small school question-
paires regarding teacher qualifications éf 100 pe?cent.

Table i shows a breakdown of the number of questionnaires sent
to: business education leaders,'hiéh school business education depart-
ment chairmen--large schoolland small school-- and qualification of
teachers—-large- school and small school. . Also indicated are the

number of returns and percentages by category and number of usable

returns andApercentages by category.
" Table 1

" Number and Percentage of Returns
of the Survey Instruments

Curriculum Standards | - Teacher.

and Practices Qualifications ’
Large Small Large [Small
, Leaders| School School School [School
Questionnaires . . ,
Sent 48 36 - 1133 . 35 - 35

Returns/Percent | 44/91.7 |35/97.2 {119/89.5 | 35/100.0 | 35/100.0

1Usable Returns/ . .
Percent . 43/89.6 |35/97.2 |119/89.5 35/100.0 | 35/100.0
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The percentage of returns from the various populationé ﬁere determined

to be adequate to justify their use in this study. -

{ . " 'Analysis of Data

The‘primary-ﬁroﬁlem of this study was to detérmine areésiéf‘
significaﬁt difference between business education 1eader§.and Montana
secondary school business education éepartmeng chairmen regérdipg ideal
. and actual business education curriculum standards and pfactices.
Ad&itional comparisons we?e made'befwgen large Montana seépn&afy
schools and small Montana Secondary‘schools regardiﬁg ideal and acfual
business edﬁcqtion curriculum standards and,practiées.

Aﬁ ancillary part of this study was-to investigate the qualifi-
cations of buéiness education department ghairmen compafihg large
school department chairmen to small schoél départment chaiémen in the
areas of: the number of credits earned in business education, the
number of classes taught in business education, qpﬁber of &eérs taught,
and‘highest dégree held.

| The Chi-square (Xz).testtof éignificaqde was utilized to test
areas of significant differeﬁces regarding business educétiqn-ﬁur— )
‘riculum stan&ards and practiceé. A Chi—squére (XZ) test of signifi-
cance was computed to determine whéther or not a sigyificant difference
existéd in the response received to éaéh questionnaire’ statement. A

Chi-square was computed for each of fhe 50 statements for each of the
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eight null hypotheses. A total of 400 Chi—square tests of significance

was computed. The Chi-square formula.

T (0-E)?
x2 =2“T‘ﬁ""‘
was used where O= an observed’frequency and E= an expécted frequency
' (Guilford, 1965: 231). | | |
In each case the formula
(R-1) (C-1)=as
where R equals ;ows and'C,equals columns, was used to determine the
appropriate'&egrees of freedom for each-comparison (Guilford, 1965:235).
The degrees of freedom ten&ed to be different for some of the 400
comparisons when a "no response" occﬁrréd‘to a.phfticuléf étatementy
..The significance of the computed\Chi;squa;e (at the .05 level
of confidence) was determined from the tébié of X2 in Fundamental

Statistics in Psychology and Education (Guilford, 1965: 582)7-‘The x2

Table was ?ead by entering the row with the correct number of degfées

of freedom and the column for thé'.OS‘perCent'leVél of confidepqe.‘ The .

observed value for X2 had to be éqﬁal toxpf greater than the tabled

vélue in order to rejéct the nﬁll hypothéé;s. If fﬁé calculafed Yalue

%2 was less than the tabled value;'the null hypothesisiwas acceﬁt@d.'
A table wés constructed for each qf the 50_curricqluﬁ:étandards

that represented the 50 statements on the questionnairé as shown

throughout Chapter IV. The statement has been included with the
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response choice listed Eelow the statement. The first column indicates
the type 6f résponse: Yes, ﬁo, and No response. The next three columns
show opinioné concerning'iéééi curriculum standards by (1) Leaders, |
(2) Large Schools, and (3) Small Schools including percentages for each

.Jtem. The last two columns show the results of Actual Practice by

_Large.Schools and Small Schools regarding the particular curriculum
standard including percentages; The tétéis in each table agree with

the actual number of questionnaires returned relative to each population
surveyed.

Below edch table is listed an abbreviated statement represépting'
each of the eight null hypotheses de&glopéd for the curriculum standard.
The appropriate degrees of freedom and‘compﬁted.Chi—squafé is' 1isted e
beside each abbreviated null hypothesis., An:ésterisk after the com-
puted Chi-square indicates ; significant diffe;ence.

| The abéve descripéion for analyzing thé data reiates to
Chapter IV in’which the inveétigétor presents, aﬁaljzes,and interprets
‘the data concerning curriculum sfandards and prqétices in business
education.

‘Below is the description of -analyzing the data as it ;élétes to
Chapter V, "Busineé; Education Teacher Qﬁglifiéations.& .Data‘aﬁaljzed
were colléqted via questionnaires (Appendiﬁnﬁ and I, pages 227 .and 234).
The déta gathered represented the business eduéat%o# departmeﬂt chair—~

men's number of credits earned in business education, number of
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courses taugﬁt in business education, number of years taﬁght, and
|
highest degree held in 35 large and 35 small Montana secondary public
scﬁools. |
" To test whether or not a significant difference existed bétﬁeéﬁ

large school department chairmen and small school department chairmen
regarding credits earned, courses taught, and years taught the t-test
for analysis of difference between meahs ﬁas used. Guilford (1965:

184) suggests that when two sampleé are of equal size, the following

formula for anélysis of difference between means be used:

| zxle-i-}:,x(*z
- Ny (Ng-1) ,
" Where M; and Mp= means of the two samples, whére ;‘}xvzl” and Ex22= sums of
squares in the two samples, aﬂq where'ﬁ1= number of'cases in the two
sampies. , |

The significance of the computed t~- fatiou(ét the .05 level of

confidence) was determined from:phe.Iable t in Fundamental Statistics

ig_Psychology and Education (Cuilford, 1965; 580). The Chi-square (x2)
test of significance was utilized to ;égt.tye significant Qifferencé
of the highest degree held by the 35 large school_businéss education
department chairmen a; compared with thé‘BS small scﬁool départment

chairmen.
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Tables 52 and 53 on pages 169 and 170 constructed for Chapter v
show the number of business education credits earned, numger of
business education courses taught, number of . years taught; and highest
degree held for the 35 large.school and the 35 s@all school business -
education department chairmen. Table 54 An page 172 shows the mean of
the large schools, mean of the small schoois; computed "t" values, and
significant differences relative to business education éfedits earned,

— .

number of business education courses taught, and number of yeérs
taught. Also shown on Table'54 is the comparison of highesf degree
held by large énd small school business education departdeﬁt chaifﬁen,."
nuﬁber, percent, Chi-square, and significapthdifference.

The data were tabulated, coded, énd kef ﬁunéhed by the investi;

gator. The programming and statistical computations reléting to the

analysis were done by the Montana State Un}vgrsity Computer Center.




CHAPTER IV

PRESENTATION, ANALYSIS, AND INTERPRETATION OF DATA
CONCERNING CURRICULUM STANDARDS AND
PRACTICES IN BUSINESS EDUCATION

~— The purpose of this chapter\waé to present, anaiygé and
interpret the findinés qf this study. Tables 2 fhrough 51 appear in
this chapﬁef. Each of the SQ curriculum'standards is represented by a
table.indicating the statiséical information gathéred by the investi-
éator. Each'§tatement or curriéulum sfandard.énd the statisticai
information from the respective table is analyzed and interpreted.
Statemeﬁt 1: Tﬁe buéiness department offers éourseé and
programs that meet the educational needs of
all students in the school. ~
Téﬂle 2 on page 49 shows that business educétion leaders ana
both large and small school business education depafément chgirmen were
in agreement that this is an ideal or>désirablé fusiness education
curriculum standard.: The léaders indicated a f?voréble opinioﬁ'AO oht'
of 43 or 93 percent, large schools——Zénput of 35, or 8@ percent, and
small schools--107 out of il9.or 89.9. percent. 1In actual practice‘oﬁ;y
12 of the 35 léfge schools or 34.3 perceﬁtland 38 of the 119 small
schools or 31.9 percent carriea out the sfandarazin their séhools;
Table 2 further indicates a significant differencé (.05 level
of confidenée) Qhen éémparing the 1argg échoql ideal to the lgfge

schodl actual, the small school ideal to the small school actual, the
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Table 2

Curriculum Standard and Practice Number 1

The business department offers courses and programs that meet
the educational needs of all students in the school.

Ideal Curriculum étandard_ Actual Practice

Responses | ooinions | Seheols | Schools || Seheols | Senool

pinions choo chools chools chools

1 ’ 2 3 4 "5
Yes/% - 40/ 93.0 28/ 80;0: -;07/ 89)5 12/ 34.3 38/ 31.9
No/% 3/ 7.0 7/ 20,0 |10/ 8.4 | 23/ 65.7 "9/ 66.4
No .
Response/%Z 0/ 0.0 0/ 0.0 2/ 1.7 0/ 0.0 2/ 1.7
Total/ % - 43/100.0 | 35/100.0 [119/100.0 || 35/100.0 119/100.0 -
Coﬁgarison éﬁ_ Chi-Square
1—2-;Lea§ers Ideal versus Large Schoql Idegl 1 | 1.88
1—3——Leadérs Ideal versus Small:School Ideai 2 .84
2-3--Large School Ideal versus Small Schooi:Ideal 2 4.19
2-4--Large School Ideal versus Large School Actual 1 15,i2*
3-5--8mall School Ideal versus Large'SchoolvActual‘: .2 . 86.33%
4-5--Large School Actual versus Small Schooi Actual 2 .64
1-4—-Leaders Ideal versus Large School Actual 1 27.23%
1-5--Leaders Ideal versus Small School Actual  ’47,23*

% Sigﬁificant at the .05 level of confidence
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leaders ideal to the.large school actual; and the leaders ideal to the -
: i

small school actual. There was not a significant difference when com~

paring 1arge'school actual with small school actual.

—

Statement 2: The business department offers a program of
- courses leading to general business-economic
understandings. ‘ -
Table 3 on page 51 states that business education leaders, large
school department chairmen, and small school department chéirmén are in
agreement that Statement 2 is an ideal curriculum sfandard._ The

leaders were favorably disposed toward this standard by 42 out of 43 or

97.6 percent, Large school department chairmen indicated 34 favorable

‘reactions out of 35 or 97.1 percent. Small school depaptmept chairmen

also were favorable by 112 out of 119 or 94.1 percent.
A minority of both large and small schools actﬁally ﬁrécticed

the curriculum standard. Large schools indicated that 40 percent of

- their schools practiced this standard. Small schools showed that 44.6

percentvﬁere practicing the sfandard.

. A significant difference at the .05 level of confidence waé
found when compéring the larée,school ideal to the.large school -actual,
the small school ideal to the small schoél actual, the leaders ideal to
the large school éctual;-and éhe 1eade;s ideal to the small schpél '
actual relative to Statement 2. No significant diffefépée was fouﬁd by

comparing large school actual with small school actual,
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Table 3

Curriculum Standard and Practice Number 2

The bus1ness department offers a program of courses leading

“to general business-economic understandings.

% Significant at the .05 level of confidence

Ideal Curriculum Standard Actual Practice
Leaaers Large Small Large Small
Responses Opinions Schools Schools Schools Schools
1 1 2 3 4 5
Yes/% 42/ 97.7 | 34/ 97.1 112/ 94.1 | 14/ 40.0 | 53/ 44.6
No/7% 1/ 2.3 1/ 2.9 6/ 5.0 21/ 60.0 65/ 54.6
No . . N
Response/% 0/ 0.0 0/ 0.0 1/ .9 0o/ 0.0 1/ .8
Total/% 43/100.0 | 35/100.0 (119/100.0 | 35/100.0 [119/100:0
Comparison gg: Chi-Square
1—2——Léad¢rs Ideal versus Large School Ideal 1 .33
1-3--Leaders Ideal versus Small School Ideal 2 .94
2-3--Large School Ideal versus Small School Ideal 2 .60
2-4—-Large School Ideal versus Large School Actual 1 23;92*
3—5——Sma11 School Ideal versus Large School Actual - 2 51.08%*
4-5--Large School Actual versus Small School Actual 2 “ .56
1-4--Leaders .Ideal versus Large School Actual 1 . 28.91% -
1-5--Leaders Ideal versus Small School Actual 2 36.77%
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Statement 3: The business department offers one or more programs
that prepare graduates for entry-level Jobs,

'Neafiy-all business education leaders, large schooi department
'chairmen; and small schcol department chairmen indicated tﬁis statement
to be an ideal business education curriculum standard. Forty;two out

. |
of 43 or 97.7 percent of the leaders agreed, 34 out of 35 or 97.1 per-
cent of the large school chairmen agreed, and 113 out cf 114 or 94.9 |
percent small school chairmen aéreed this to be an ideal standard as
_shown on Taple 4 on page 53.

In actual practice 32 out of 35 or 91.4 percent of the large
schools and 87 out of 119 or 73.i percent of the small schools carried
out this standard in their schccls. No significant cifference occur-
red in comparing the large school ideal'wicn the large school actual,
large school actual with small school{actnal; or leaders ideal with
large school actual. N |

A signlficant difference did appear when - comparing small ,
school ideal, 94.9 percent, with small school actual, 73.1 percent.
Also there existed a significanp difference when comparing leaders
ideal, 97.7 percent with small,school actual, 73.1 percent.
Statement 4: The business department offers a course (or courses)

" that enable students to acquire business skills
for their personal use. .

No significant differences'resulted in any of the eight
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Table &
Cﬁrriculum Standard and Practice Number 3

7

The business department offers one or more programs that .

prepare graduates for entry-level Jobs.

i

Ideal Curriculum Standard Actual Practice

% Significant at the .05 level of confidence

L Leaders Large Small Large Small
Responses Opinions Schools Schools Schools Schools
1 2 -3 ' 4 5
Yes /% | 42/ 97.7 34/ 97.1 113/ 94.9 32/ ol.4 |87/ 73.1
o/ A1 23 | 17 2.9 | 4/ 3.4 | 3/ 8.6 |28/ 23.5
No - ‘
Response/% ¢/ 0.0 0/ 0.0 2/ 1.7 o/ 0.0 4l 3.4
Total/% 43/100.6 35/100.0 [119/100.0 35/100.0 _P19/100.0'
Comparison - df Chi-Square
1-2-~Leaders Ideal versus Large School Ideal 1 .33
. 1-3—Leaders Ideal versus Small'Sch061 Ideal. -2 ;86
2—3——Lérge Scﬁool Ideal versus Small Séhool Idéal - -2 .62
2-4--Large School Ideal versus Large School Actual 1 ':27
3-5--Small Schooi.Ideal versus Large School Actual 2 22.47%
4~5--Large School Actual Versus'Small School Actual 2 5.38
1;4—;Leaders Ideal versus Large School Actual 1 .53
1-5--Leaders Ideal veréus Small School Ac£qa1 2 11.77%
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comparisons for Statement 4, Both leaders and large schools indi-
cated by 100 percent this to be an ideal standard. For small schools,
118 out of 119 or 99.1 percent indicated this to be an ideal standard.

Large schools indicated that 100 percent of'them actually
provided for this standard in their curriculum. For smallyschools, 114
out of llé or 95.8 percent indicated tney actually practiced this cur-~
riculum standard as shown on lable 5 page 55.

Statement 5: The business department offers a course (or'courSes)ﬂ
~ leading to the prudent management of one's,

. - financial activities, - : :

Universal agreement resulted among leaders, large scnools, and
small schocls in considering this statement to be an ideal.curricnlum
standard. Forty—one out of 43 or 95.3 percent of the leaders agreed,
-33:out of 35 or 94.3 percent of the large schools agreed, and 111 out
of 119 or 93.2 percent of the'small-schools agreed.

Table 6.on‘page 56 further reveals that a-majority‘of large
schools, 65.7 percent, and a majority of.small schools, 60.5'percent,

actually practiced this standard. Even'though a majority"of both

large schools and small schools practiced this standard, a significant

difference resulted when comparing large school ideal, '94.3 percent, to

large school. actual, 65 7 percent, -and when comparing small school
ideal 93 2 percent with small school actual 60.5 percent.

Also, a significant difference resulted when comparing leaders
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Table 5
Curricﬁlum Standard and Practice Number 4
7

The business department offers a course (or courses) that
enable students to acquire business skills for their personal use.

Ideal Curriculum Standard ‘} Actual Practice

Responses Legd?rs Large Small - | Large Small
Opinions Schools Schools Schools Schools

1 2 3 4 - 5
Yes/% | 43/100.0 | 35/100.0 118/ 99.1 | 35/100.0 114/ 95.8
No/% .| o/ 0.0 | o/ 0.0 | o/ 0.0 | o/ 0.0 | 3/ 2.5
No '
Response/7% o/ 0.0 0/ 0.0 /.9 -0/ 0.0 2/ 1.7
Totai/z 43/100.0 35/100.0 [119/100.0 35/100.0. - {119/100.0
Comparison | ’ . - | / | df Chi-Square
1-2--Leaders Ideal'versus Large School Ideal ' _ 1 .72
1-34—Leadefs Ideal versus Small School Ideal 2 .36
2;3——Large School Ideal versus Small gchool Idéal -2 . .30
2-4—-Large School Ideal versus Large School Actual = 1 .%2
3-5--Small School Ideal versus Large School Actual .2 " 3.40
4~5-~Large School Actual versus Small Schédl Actual '2 1.51
1-4--Leaders Ideal versus‘Large School Actu;l‘ -_ 1 S

1-5--Leaders Ideal versus Small School Actual 2 1.86

% Significant at ﬁhe .05 level of confidence
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Table 6

Curriculum Standard and Practice Number 5

7

The business department offers a course (or courses) leading
to the prudent management of one's financial activities.

Ideal Curriculum Standard Actual~Practice

Responses Le§d§rs Large Small * Large . Small

Opinions Schools Schools Schools Schools
/ 1 2 -3 4 - 5

Yes /% 41/ 95.3 | 33/ 94.3. 111/ 93.2 | 23/ 65.7 | 72/ 60.5

No/% 2/ 4.7 2/ 5.7 4/ 3.4 |[ 12/ 34.3 | 44/ 37.0

No .

Response/% 0/ 0.0 0/ 0.0 4/ 3.4 0/ 0.0 3/ 2.5
|Total/y 43/100.0 | 35/100.0 -[119/100.0 | 35/100.0 [119/100.0
Comparison ’ ‘gf_ Chi-Square.
1-2—-Leaders Ideal versus Large'School Ideal A1 .09
1—3——Leade£s Ideal versus Small School Ideal | -2 1.60
2-3—-Large School Ideal versus Small School-Idéal ‘ 2 - 1.56

' 2-4—-La£ge School Ideal versus Lafge School Actual -1 _7;23*
3-5--Small School Ideal versus Large School Actual - 2 4Y,79%
' 4—5——Largé School Actual versus Small School Actual 2 1.06
' 1-4--Leaders -Ideal versus Large School Actual : 1 9.58%
1-5--Leaders Ideal versus Small School Actual ’

N

18.20%
% Significant at the .05 level of confidence
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.rdeal, 95.3 percent, to large school actual, 65.7 percent, and in
comparing leaders. ideal, 95.3 percent, with small school actual, 60.5
percent. No significant difference resulted in comparing large school

1

actual with'small school actual.

Statement 6: An advisory committee, composed of local businessmen
and concerned citizens, is established to assist the
business department in curriculum evaluation.

Statement 6.is considered an ideal curriculum standerd By'38
out of 43 or 88.4 percent of the leaders, 31lout of 35 or 88.6 percent
of the large schools, and 89 out of i19 or 74.8 percent of the small
schools. |

Table 7 on page 58 also shows that a majority of large schools,
60 percent, and a vast majority of small schools, 89.1 percent, do not
practice this standard thus resulting in a significant difference when
.comparing ideal to actual practice;' There are'alsq eignificant diffe-
rences when'comparing large school actual, 40 percent, with small
school actual, 9.2 percent, when ccanring leaders idea;, 88;4 percent,
with large echool actual, 40 percent, and when comparing leaders ideal,
88.4 percent, with small school actual, 9.2 percent.

Statement 7: The responsibility of organizing and/or revising
© the business curriculum is handled by the business

' department chairman, all business teachers, the
administration, and student representatives.

\

N
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Table 7
Curriculum Standard and Practice Number 6

7/
An advisory committee, composed of local businessmen and con-
cerned citizens, is established to. as31st -the bu51ness department in
curriculum evaluation.

Ideal Curricﬁlum Standard " Actual Practice
Leaaers Large Small Large Small.
Responses Opinions Schools Schools Schools | Schools
1 2 3 4 5
Yes/% ) 38/ 88.4 31/ 88.6 89/'74;8 14/ 40.0 |11/ 9.2
No/% 5/ 11.6 | 4/ 11.4 |24/ 20.2 |[ 21/ 60.0 [106/ 89.1
‘No
"{Response/% . 0/ 0.0 o/ 0.0 6/ 5.0 0o/ 0.0 2/ 1.7
|Totall% 43/100.0 35/100.0- +{119/100.0 - {| 35/100.0 |£19/100.0
Compafison . ’ : - df Chi-Square
1—2—;Leaders Ideal Qersus Large School Ideal 1 .11
1-3--Leaders Ideal versus Small;School Ideal . 2 4.20
- 2-3~-Large School Ideal vers;s Small School ideél B 2 3.56
2—4——Large School ideal Yeréus Large.§chool Actual - -1 15.93*-
3—5——Sma11.School Ideal versus Large School Actual - o2 ll4f56*
4~5--Large School Actual versus' Small School Actual 2 19.12%
1-4—-Leaders Ideal versus Large Scﬁool Actual‘ -1 ‘ 18.20%*
93.76%

1-5--Leaders Ideal versus Small School Actual " . 2

* Significant at the .05 level of confidence
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Table 8 on page 60 shows that leaders, 1arge schools, and
small schools are in agreement that Statement 7 is an ideai standard.
Thirty—eighﬁ of 43 or 88.4 percent of the leaders; 28 of 3? or 80
percent of the large schools, and 102 of 119 or.85.7 perceﬁt of the
small schools responded positively to'this'standard. In ;ctual
practice,fthough, only 5 of 35 or 14.3 percent of large schools and 26
of 119 or‘21.8'pepcent of the small schools indicated tHEy followed
ehis etandard,

Sigpificant differences occurfed when 1arge-school ideal, 80
percent, is compared with large school actual, 14.3 percent, when
small schooi ideal; 85.7 percent is compared with small school actual,
21.8 percenf, when leaders ideal, 88.4 percent, is compared with large
school actual, 14.3 percent, and whe?.leaders ideal; 88.4 percene is
compared with small school actual, 21.8 percent. No sighificance
resulted when comparing }aige school acthal, 14.3 percent, with small
sehool actuai, 21.8 percent.

Statement 8: Special vocational sequences, cévering‘fewer )
courses for longer periods, are offered for
-students of low achievement.

Leaders indicated they were 79.1 percent, 34 of 43, in favor
of this curficulum standard as ideal. Lerge‘schoolé faﬁoredr}t by 85;7
percent, 30 ef 35, and small schools favored iﬁ by 84.9 percent, 101 of

119. No significant differences resulted in comparing the three groups
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Table 8

Cﬁrriculum Standard and Practice Number 7

7 ‘ H
" The responsibility of organizing and/or revising the business
curriculum is handled by: - The business department chairman, all
. - business teachers, the administration, and student representatives.

Ideal Curriculum Standard Actual Practice
Leaaers Large Small )| Large Small
Responses Opinions Schools | Schools || Schools Schools
1 2 -3 i 4 5
Yes /% | 38/ 88.4 28/ 80.0 102/ 85.7 5/ 14.3 | 26/ 21.8
No/% 4 9.3 | 7/20.0 |13/ 10.9 | 30/85.7 |91/ 76.5
No . '

Response/% 1/ 2.3 0/ 0.0 4/ 3.4 o/ 0.0 2/ 1.7
Total /% 43/100.0 35/100.0 ’119/100.0 35/190.6 _’1i9/100.0
Comparison - i ‘ ' . t . gﬁ_'Chi—Sguare

1-2--Leaders Ideal versus Large Scﬁool Ideal o 1 2 2.54
1-3--Leaders Ideal versus Sméll‘ School Ideal _ 2 .21
2—3——La£ge School Ideal versus Small Séhool Idéal 2 - 3.00
2-4--Large School Ideal versus Large School Actual . 1 2%.75*
3-5--Small Schooi Ideal versus Large Schoql Actual ) 2” 104.29* )
4-5~-Large School Actual versus.Small School Actual | - 2 © 1.65
l1-4—-T.eaders Tdeal versué Large Séhool Actual S 2 T 45.87*',
1—5——Leaders.Ideal veréus Small School Aééual - 2 59:75*

* Significant at the .05 level of-confidence
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on this statement as an ideai curriculum standard.

Significant differences did result in actual practice. Latge
schcols practiced this standard‘ny,7 of 28 or 20 percent, %mall schools
3 of 114 or 2.5 percent. . Otner significant differences occurred when
comparing large school actual, 20 percent, and when comparing leaders
" ideal, 79;1_percent, to smail school actual, 2.5 percent as shown on
Table 9, page 62. |
~ Statement 9: Special vocational business sequences of an f”

~ accelerated nature are offered for students
" of high achievement.

" Table 10 on page 63 reveals a change in tne\pattern thet has
occurred relative to ideal curriculum standards in the first eight
statements, Leaders consider‘this an ideal standard by 79.1 percent,
34 of.43, and iarge schools favor it by 85.7 percent, 30 of 35. Wo
significant differences exist hete. Not is tnefe a significant diffe~
rence in comparing large school ideal,m§5.7 percent with small school f
ideel 93.2 percent, 111 of 119. But a‘significence doesﬂeppeat when

comparing leaders ideal, 79.1 percent, with small school ideal; 93.2

percent. A greater percentage of small schools are in favor of this

statement as an ideal business education curriculum standard than.are_:
the business education leaders.
In actual practice large schools indicate they do by 17. 1

percent, 6 of 35, and small schools indicate they do by"lo.l percent,
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Table 9
Curriculum Standard and Practice Number 8
) - , j
Special vocational business sequences, covering fewer courses
for longer periods, are offered for students of low achievement.

Ideal Curriculum Standard Actual Practice
Leadgers - Large Small - || Large .| Small
Responses Opinions Schools Schools Schools Schoo}s
1 2 3 ' 4 5
Yes/% :'.34/ 79.1 | 30/ 85.7 [101/ 84.9 7/ 20.0 3/ 2.5
No/% | 8186 | 47114 | 147117 |28/ 80.0 114/ 95.8
No B .
Response/% i/ 2.3 . 1/ 2.9 4/ 374 0. 0.0 2/ 1.7
Total/% 43/100.0 | 35/100.0 [110/100.0 - || 35/100.0 [119/100.0
Compariéon | . | ) - L : df Chi-Square
1-2--Leaders Ideal versus Large School Ideal R '~ 20 .77
1-3-~Leaders Ideal versus Small School Ideal S 2 . 1.33
2-3--Large School Ideal versus Small Séhool Ideal . 2 .26
2-4--Large School Ideal.veréus Large School Actual » 2 .. 3&.35*
3-5--Small Sdhooi Ideal versus Large School Actual 2 17;.14*
4~5--Large School Actuél veréus15mall School Actual - 2 14'05*.
1-4—-Leaders.Ideal versus.La?ge School Actual : 2 - 29.38%
l—5——£éaders Ideal veréus Small School Ac£ual 2 | 106.10%

% Significant at the .05 level of confidence
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Table 10
Curriculum Standard and Practice Number 9

i
Special’ vocational business sequences of an accelerated nature
are offered for students of high achievement. S

!

Ideal Curriculum Standard Actual Practice

Responses geeders Large Small || Large _Small
‘ pinions Schools Schools Schools Schools
1 2 3 4 5

-|Yes/% 1 34/-79.1 30/ 85.7 [111/ 93.2 6/ 17.1- '=12/\10.1

No/% | 8/ 18.6 4 1.4 | 4/ 3.4 || 29/ 82.9 104/ 87.4

No ) | A ) ‘

Response/% 1/ 2.3 1/ 2.9 4/ 3.4 0/ 0.0 3/ 2.5

Total /% 43/100.0 | 35/100.0 ' [118/100.0 | 35/100.0 [119/100.0
Comparison . . S B df Chi-Square
1-2--Leaders Ideal versus Large School Ideal i. 2 .77
1-3-—-Leaders Ideal versus Smell School Ideal _ _- 2 . 10.73%.
2—3——Lafge;8chool Ideal versus Sméll'Seﬁool Ideal ' 2 - 3.58.
2-4~-Large School Ideal versus Large School Actual X 2 35.94%
3-5--Small Schooi Ideal versus Large School Actual 2 . 172.42*
4-5--Large School Actual Versus.Smail School Actual - _2 ‘. 3:60
1—4——Leadere Ideal versus Large SEhool Actual 2 32.04%
1-5--Leaders Ideal Vereus Small School Acfeal 2 ‘ 74.56%

% Significant at the .05 level of confidence
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12 of 119. Significant differences result when comparing the large and
small school ideal with.large and small school actual.

Also indicated as significant are the differences between
leacers ideal, 79.1.percent and large echoel actual, 17.1.percent and
between 1eeders ideal, 79.1 percenr and eneli school actual, 10.1
percent, No significant difference results from comparing large scﬁool
" actual l?.l percent with small school actual, 10.1 percent.

~ Statement 10: A special one-year business sequence is offered
to those senior students of high achievement who
decide at this time in their high school careers
to prepare . themselves for employment.

Statemenr 6 is considered an ideal curriculum standard by the
leaders--32 of 43 or 74.4 percent by large schools--26 of 35 or 74.3
percent and by small schools——95 of 119 or 79.8 percent. No signifi—
cant differences result in these compariécns. In actual practice
there are significant differences as only 5‘pf 35 ;arge schools or'14.3'l
percenf and 22 of 119 small schools or 18.5 bercen;ycarry out this
standerd. |

Other significant differences occnr when ccnpering leaders
ideal, 74.4 percent to 1arge.echool'actual; 14.3 nercent; and when,
comparing Jeaders ideal, 74.4 percent to small school acrnal; 18.5
‘percent. No significant difference results in comparing large schocl

actual, 14.3 percent to small school actuel, 18.5 percent as shown on
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Table 11

Curriculum Staﬁdard and Practice Number 10

7

A special one-year business sequence is offered‘to.those senior
students  of high achievement who decide at this time in their. high
school careers to prepare themselves for employment.

Ideal Curriculum Standaid ) Actual Practice
Leaders Large Small Large Small ~
Responses Opinions Schools Schools Schools - | Schools
1 2 3 . 4 5
Yes /% | 32/ 74.4 " | 26/ 74.3 95/ 79:8 1 5/ 14.3 | 22/ 18.5
No/z - .| 10/23.3 | o/ 25.7 |20/ 16.8 20/ 82.8 | 94/ 79.0
No . |
Response/% i/ 2.3 o/ 0.0 4/ 3.4 1/ 2.9 3/ 2.5
Total /% 43/100.0 35/100.0 119/100.0f' 35/100.0 119/100.0
Comparison . - - . | B df Chi-Square
1-2—-Leaders Ideal versus Large School Ideal _ _ ) f86
1-3--Leaders Ideal versus Small School Ideal ‘9 . ,94,
2-3--Large School Ideal versus Small School Ideal o 2 . 2;42,
; 2-4—-Large School Ideal versus .Large Schopl-Actual} 2 25;25*
3-5--Small School Idéal ve?sué Lérge School Actua;_ 2 93;72*
4—5;—Large School Actual vergus Small School Ac#ual _ ‘2 7 .33
| 1-4—-l.eaders Ideal versus Large School Agtual o 2 . 28.44%
1—5;—Leaders Tdeal versus Small Sc¢hool Actual . 2 o 44.93%

% Significant at the .05 level of confidence
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Table 11, page 65. |
Statement 11: The high-school offers ﬁrograms of sfudies that
enable students to prepare for college entrance
"and at the same time to meet requirements of
entry-level JObS. :

Table 12 on page 67 reveals that'leadgré, lafge schools, and
‘'small schools reéponded positively toward Stétement 11. Leaders indica—”
ted in favor by'37 of 43 or 86.1 percent, large schools favored the
statement by 31 of 35 o; 88.6 percent. Small schools favored the
statement by 113 of 119 or 94.9 percent. A significant difference did
‘occur when comp;ring leaders idgal,.86.l percent With small schdoi
ideal, 94.9 pefcent, and when comparing lafge scﬁ@ol ideal, 88.6 per-
‘cent with small schoo; ideal, 94.9 pergen£;

A majofity of both large and small’schobls did préctice the
‘standard. Large schools showed 23 of 35 or 65.7 percent, and small
schools showed 82 of 119 or 68 9 percent.

A significant difference resulted wheh comparing large school
ide?l, 88.6 percent, with large school actual, 65,7 percent, whgq I
comparing small school ideal, 94.9 pefcent‘with small school actual,
68.9 percent, and when comparing leadefs idéal, 86.1 percént with 1argé
school actual; 65.7 percent. No signifidant-différences resulted when
co;paring largé school actual, 65.7‘percent wifh small scﬁoql actual,

68.9 percent or when comparing %eaders ideal,-86.l percent with smal}.
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Table 12

Curriculum Standard and Practice Number 11

The high school offers programs of studies that enable students
to prepare for college entrance and at the same time to meet the
-requirements of entry-level jobs. -

Ideal Curriculum Standard ' Actual Practice
Responses | 0t ons | Sehools | Sehools || Sehaels | Sehoois -
1 2 3 4 '5
Yes/t - |37/ 86.1 |31/ 88.6 |113/ 94.9 |.23/.65.7 |82/ 68.9
No/% A sr11.e | 47116 | 2/ 1.7 || 12/ 34.3 | 35/ 29.4
No |
Response/% 1/ 2.3 0/ 0.0. 4/ 3.4 0/ 0.0 2/ 1.7
Total /% 43/100.0 35/100.0 [119/100.0 :35/i00.0 © {119/100.0°
Comparison . e ; : '.‘ ég_ Chi-Square
1-2——Leaders Ideal versus Large échool Ideal " -2 .83
1;3——Leaders_Idea1 versus Small School Ideal - C 2 7.61%
_Zeé—-Large School Ideal versus Small Schoo% Ideal - 2 - 7.89%
2-4--Large School Ideal versus Large School Actual 1 | 3;97* -
3-5--Small School Ideal versus Large School Actual g Aé 35.03%
4-5--Large. School Actual versus Small Sch;ol Actﬁal_ 2 .84
- 1-4-—-Leaders Ideal versus Large Schagl Actual ' : ;'2'  6.40%
1—5;~Leaders Iaeél versus Small School Actﬁal ‘ - 2' ‘ 5.38>

% Significant at the .05 level of confidence




68
school actual, 68.9 percent.
Statement 12: The high school organizes and offers programs

in business for interested .students after regular
school hours.,

Table 13 on page 69 shows that a Sméil majérity of leaders,
large schéols, and small schools favofed.Stﬁtement 12 as indicated on
Table 13. Leaders indicated in éppfoval pf;thg statement by 29 of 43
or 67:4 percent, large schools approved by 19 of 35 or 54.3.pefqent,
‘small_schoo}s approved by 71 of ;19 or 59.6 percent. No significant
differences resulted in comparing leaders ideal with largglo; small
school iQeal or in.comparing large échool ideal with small school ideal.

A small numbeg of.both large and small éghools actually |
practiced the curriculum standard. Largé-schools practicing this
.stanéa;d showed 6 ;f 35 or 17.1 percent. Sﬁall'schools bractiging
this standard showed 5 of 119 or 4.2 pergeﬁt..

' As a result a significant difference reSulFed when comparing
large schobl.ideal Qith large school actﬁal'ané when comparing'small
;chool ideal with small schoollactual. Other significant differences
were revealed when comparing large school actual, 17,1 percent with
small school actﬁai, 4,2 percent, yhen comparing leaders ideal 6?.4 .
percent with large school actual, 17.1 percent, and when'compafing

-

leaders ideal, 67.4 percent with‘small school actual, 4.2 percent.
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Table 13

i
Cur;iculum Standard and Practice Number 12

The high school organizes and pfférs'programs in business for
‘interested students after regular school hours. :

Ideal Curriculum Standard Actual ‘Practice
B Leacers Large Small : Large : Small
Responses Opinions Schools . Schools .- Schools Schools
1 - 2 : 3 4 - 5
Yes/% | 29/ 67.4 | 19/ 54.3 7i/ 59.6' 6/ 17.1 5/ 4.2
No/% 14/ 32.6_ 16/ 45.7 | 44/ 37.0 29/ 82.9  [111/ 93.3
No . |
Response/% 0o/ 0.0 0/ 0.0 4/ 3.4 0/ 0.0 3/ 2.5
|Total 1% 43/100.0 35/100.0 -{119/100.0 35/100.0 {119/100.0
Comgafison - - o . . - df Chi-Square
1-2--Leaders Ideal versus Large School Ideal | .'-1 l: 1.93
1—3——Legders.1deal versus Small'Schooi Ideai ' | 2 1.93
2-3—-Large School Ideal vers;s Small Sdﬁbol Ideal - _ 2 f 1.84°
. 2f4——Large:School Ideal Qersus Large SFhool Actual - L 1 .- 31§6*
.'3—5——Small School Ideal versus-Large School Actual 2 -86,42*
4—5;-Large School Actual versus Small Sthol Actual 2 .‘;' 7.55%
1-4—-Leaders Ideal versus Largé School Actuai ) 1 17.75% °

1-5--Leaders Ideal versus Small School Actual - 2'11; 76.37%

* Significant at the .OS'ievel of confidence
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Statement 13: Students are ﬁermitted to advance thfough‘
their business studies on the basis of

achievement, not on the basis of a rigid
time-table.

E

Table 14 on page 71 indiéatgs that 1ea&ers, 38 of 43 or 88.4
percent, large school--33 of 35 or 94.3 percent; and sméllLschools-— '
105 of llé or 88.2 percent responded afpfovingl& to Statement 13. No
" significant differences occur wheﬁ comparisons are made aﬁong these
_ three éroups.'

Less thén half of the 1arge'scﬁools-—46 of 119 pr-58;7 éercentr
actually practiced this curriculum standard. Significant diffgrences
result when comparing large and small ideal with large and small
'school actual.

éignificant’differences did result when éomparinglthe leaders
ideal, 88.4 pércent with the 1arge school ac;ual,’25.7 percent and
when comparing leaders ideal, 88.4 pércent with the small school actual,
38.7 percent. No significant difference oécurfqd-when coﬁparing large
“school actual, 25;7 percent with spall school actual, 38.7 percent.
Statement 14: A‘single business major,.cohsisting of an -

: - established sequence of core courses that
cover basic competencies, supplemented by .
a number of elective options that lead to-
vocational competency, is offered.

Lééders, large échools,-and small schools,conSider.Statement 14

to be an ideal curriculum standard. Twenty five of 43 or 58.1 percent
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Table 14

Curriculum Standard and Practice Number 13

Students are permitted to advance through their business studies
on the basis of achievement; not on the basis of a rigid time-table.

Ideal Curriculum Standard Actual Practice
Leaaers Large - Small Large . Small
Responses Opinions Schools Schools Schools Schools
1 2 -3 4 5
Yes /% 38/ 88.4 | 33/ 94.3 1105/ 88.2 9/ 25.7 | 46/ 38.7
No/% 4/ 9.3 2/ 5.7 9/ 7.6 24/ 68.6 70/ 58.8
No ’ |
Response/% 1/ 2.3 0/ 0.0 5/ . 4,2 2/ 5.7 3/ 2.5
{Total /7 43/100.0 | 35/100.0 .[110/100.0 | 35/100.0 " '{110/100.0

Comparison

1-2--Leaders Ideal versus Large Schooi Tdeal

2—3——Large
2-4—-Large
3-5~-Small

4-5--Large

df Chi-Square

2

1-3--Leaders Ideél versus Small School Ideal 2
School Ideal versus Small SchoolfIdeal 2

School Ideal versus Lgrge School-Actual, 2

School Ideal versus Large'SChooi Actual 2

School Actual versus Small School Aétual' 2
l-4—-Leaders Ideal versus Large School Actual 2
1—5;—Leadérs Ideél versus Small School Actual L2,

* Significant at the .05 level of confidence -

1.21
42
1.71
34.334
_76.65*
2.54
32.03%

32.02%
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of the leaders favored this statement. Large schools favored the state~
;

~ment by 26 of 35 or 74.3 percent. Small schools also indicated a
faeorable reaction to statement 14 by 89 of 119 or 74.8 percent. No
significant differehce results from combafing the leaders, large schools,
‘and small, schools opinions as to whether or not this etatement is an
ideal chrcicclum standard as shown.on Table 15 on page 73.

Ih actual practice only 12 of 35 or 34.3 percent of thehlarge'
schoole and only 13 of 119 or'10;9 percent of the small schools
carried out this standard in their schools. Thus signiflcant dlfference
resulted in comparing large and small school ideal to 1arge'and smali
school ectual. | |

Other significant differences from Table 15 resulted when
comparing large school actual 34, 3 percent w1th small school actual,
‘10 9 percent, when comparing leaders ideal, 58.1 percent, with large.
schocl actual, 34.3 pepcent, and when cpmparing leaders ideal, 58.1

percent to small school actual, 10.9 percent.

Statement 15: Business courses are organized around
various major occupational areas requirlng
- business students to complete one of ‘the
_established major sequences. ;
Table 16 on_pége 74 -indicates that a minority of the leaders—-

18 of 43 or 41.9 percent responded favorably to Statement 15. A

majority of both large schools—~22 of 35 or 62.8 percent and small
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Table 15

Curriculum Standard and Practice Number 14

I

A single business major, consisting of an establisﬁed sequence
of core courses that cover basic competencies, supplemented by a number
of elective options that lead to vocational competency, is offered.

{

* Significant at the .05 level of confidence

Ideal Curriculum Standard Actuai Practice
Responses Le?d?rs Large Small Large ° Small
Opinions Schools Schools Schools Schools
1 2 3 4 5
. fes/Z‘ 25/ 58.1 26/ 74.3 89/ 74.8 12/ 34.3 13/ 10.9
No/% 16/ 37.2 8/ 22.8 23/ 19.3 23/ 65.7 '[103/ 86.6
No ‘

Response/7% 2/ 4.7 1/ 2.9 7/ 5.9° o/ 0.0 | 3/ 2.5
Total /% 43/100.0 | 35/100.0 |119/100.0 | 35/100.0 {119/100.0
Comparison - daf Chi;Sguaré
1-2--Leaders Ideal vg;sué Large School Iaeal' -2 2.22
1-3--Leaders Ideal versus Sma;l School Ideal 2 5.53
2-3--Large School Ideal versus Smali Séhopl Ideal 2 .64
2-4—-Large School Ideal versus Large School Actual 2 13.42%
3-5--Small Schooi Ideal versus Large School Actual 2 109.02%*
4—5——Large School Actual versus Small School Actual - 2 11.41%*
1—4—jLeaders Ideal versus Large School Actual 2 ‘ 7.08%

1—5;—Leaders Ideal veréus Small School Actual

. 40.95%
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Table 16

Curficulum Standard and Practice Number 15

Business courses are organized around various major occupational
areas requiring business students to complete one of the established
~major sequences. ' ' '

Ideal Curriculum Standard Actual Practice

Responses | o0 tons | Sehoals | Sehools || Scheols. | Schools
1. 2 3 4 - 5
Yes/% ' | 18/ 41.9 22/ 62,8 ‘ 70/ 58.8 7/ 20.0 10/ 8.4
No/% - 24/ 55.8 12/ 34.3 '43/ 36.1 || 28/ 80.0 107/°89.9
o o |
Response/% ' 1/ 2.3 1/ 2.9 6/ 5.1 ||- o/ 0.0 2/ 1.7
Total/% 43/100.0 | 35/100.0 - |110/100.0 | 35/100.0 [119/100.0
Comparison ‘ : ; | , o df Chi-Square
1-2—Leaders Ideal versus Large School Ideal . 2 :3.62
1—3-—Leadérs_ideal versus Sméll‘School Ideal o 2 5.17
2-3--Large School Ideal versus Small Séhéol Ideal 2 - . +38
2-4--Large School Ideal versus Large School Actual 2 15;16*
3-5--Small Schooi Ideal versus Large School Actual 2~' 74.31f
4~5--Large School Actual Versus>SmallrSchool Actual 2 . 4,19
1-4-~Leaders Ideal versus Large School Actual | - .2 5.38
1—5;—Leaders Ideél versus Small School Acfual. _ 2 25,07%

* Significant at the .05 level of confidence
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schools;-70 of 119 or 58.8 percent respondéd in favor of Statement 15
as an ideal curriculum stand;rd. No significant differences resulted in_
the comparisons of leaders, large schoois, and small schools concerning |
Statement 15 as being an ideal curriculum standard. Also, no signifi-
:cant differences resulted when comparingilarge ééhool actual to small
.school actual and when comparing leaders ideal to large school actual.
A small percentége of large schools-~20 perceﬁt,‘7 of 35, and.

small sqhoois——3.4 percent, 10 of 119 actﬁaily pragticed'this statement
as a curriculum standara. A significant difference resﬁlted when
.comparing the ideal to the actual practice. Also a significant differ
rence resulted when comparing leaders ideal, 41.9 peréent with small
:school acfual, 8.4 percent. No significant differences occurred when
comparing large school actual, 20 percent to small school actual, 8.4
percent and when comparing leaders ideal, 41.9 percent with large
séhool actual, 20 pércent. |
Statement 16: Businéss courses aré offered on an elective -

basis to all students, thus eliminating the

concepts of major sequences for business

students, , o

A minority of 1eaders—-46.5 percent, 20 of 43, considered

Stgtement'l6 to be an ideai curriculum standardQ A scanEﬁmajority of

large schools—;51.4 percent, 18 of 35 and a majority of small sghobls

-—63 percent, 75 of 119 considered this to be an ideal curriculum
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standard, No significant differences occufred in making "Ideal"

- comparisons.

Table 17 on page 77 also shows that a majority of bﬁth large
schools, 74.3 percent, 26 of Bﬁ and a majority of small schools--85.7
percent, 102 of 119 actually practiged‘Statement ;6 as a curriculum
standard.. A significant difference resulted when comparing small
school ideal to small school actual, leaders_ideal with large school
actuai, and leaders ideal with small school actual. No s:l'.gn‘:’Lfica»nt—~
differencésyregulted when compéring lérge school ideal, 51.4 percent,
with large school actual, 74.3 percent, and wheﬁ co%ﬁafing large -
school actual, 74.§:percent, with small school actual, 85;7 perqeﬁt;
Statement 17: A program offered to students Gho'wishito .

: qualify for marketing and distribution " -
should consist of major sequences for =
business students. o
‘Béth_ieaders and small schools ipdicated a'majority 6pinion..

. favorable té Statement 17 as an ideal curriculum standard. Large
school responded unfavorably to this s;atemenf; As a result a—sigﬁifi—
cant difference-occurred when comparing the large.school ideal with the
small school ideal. |

in actual practice, only 17.1 percent of the lafge schoois and
oniy 7.5 percent‘of the small schools carried out the Statement i7‘as.
a curricﬁlum standard. A siénifigant difference resulted when com-

paring ‘small school ideal with small school actual, but did not occur
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Table 17

]
Curriculum Standard and Practice Number 16

Business courses are offered on an elective basis to all
students, thus eliminating.the concept of major sequences for business
students, : - :

Ideal Curriculum Standard -Actual- "Practice

Leaders Large Small Large . -} Small
Responses Opinions . | Schools Schools - .|| Schools Schools
1 2 3 4 5
Yes/% o 20/ 46.5 18/ 51.4 }5/ 63.0 26/'i4.3 - |102/ 85.7
No/% 21/ 48.8 | 16/ 45.7 |37/ 31.1 | 8/ 22.8 |14/ 11.8
No o . o
Response/7 2/ 4.7 1/ 2.9 7/ 5.9 1/ 2.9 3/ 2.5
|Total /z 43/100.0 | 35/100.0° -[119/100.0 [ 35/100.0 - [119/100.0
) Comparison . .. B ’ | df Chi-Square
1-2--~Leaders Ideal versﬁs Large School Ideal - -'2 © .30
173;—Leadefs ideallversus Small School Ideal _ " 2P 4,33
-2-3~-Large School Ideal versﬁs Small Schoo} Ideal '2A 2.76
o 2-4—-Large School Ideal Qersus Large School Actual .2 - 4:12
: 3—5—-Smali School‘Ideal versus Largé School Actual 2 16.09%
4-5-~Large School Actual versus Small théol Actual 2 2,77
1—4—-Leaders.Ideal.fersué Large School Actual I  Q'2' I';6;19*
1—5;-Leaders Ideél versus Smail School Actual : 2 27.00*. 

' % Significant at the .05 level of confidence
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when comparing large school ideal with large school actual. Table 18
on page 79 also-shows-additional significant differences when comparing
large school actual with small school actual, when compariﬁg'leaders
ideal with large school actual and when compafing leaders ideal with

small school actual.

Statement 18: A program offered to stqdénts who wish to
: qualify for marketing and distribution should
. offer specialized courses in marketing and
. distribution., ’ O
‘Table 19 on page 80 shows that a majority of leaders--72.1
percent, 31 of 43,’a majority of large schoolé——88.52_31 of 35, and a
‘majority of sﬁall sphopls—¥79.8, 95 of il9,_considefed Stateméqt 18 to
. be an ideal curriculum standard. No significant differences resulted
"in comparisons between leaaers, large schools, énd'small‘schdbls
relative to Statement 18 as being an ;deal curriculum standard.
Tﬁelve of’35 or 34.3 percent of the large schools and 5 of 119
" or 4.2 percent of the small schools a;tually practices this statement
as a curriculum standard. Thus éignificant &iffergnces occurred wgen
.qomparing large school ideal to large sqhqu actual, small school
ideal to small school actual, énd leaders ideal to sﬁéll school pctuai.
Staéement 19: The objeétives for each business course are .

made available in printed form to all students,
- teachers, counselors, and the public.
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Table 18

Curriculum Standard and Practice Number 17

. A program offered to students who wish.to quallfy éor
marketing and distribution should consist of major sequences for -
~ business students, : :

4

* Significant at the

.05 level of confidence

Ideal Cﬁrriculum Standard Actual~Prac£ice.
Responses | o ¢ ne | Sehoels . | Schools || Schogls | Sehools
1 2 3 4 5
Yes/% | 23/ 53.5 | .16/ 45.7 | 79/ 66.4 6/ 17.1 | 9/ 7.6 |
No/% 19/ 44.2 | 177 48.6. .31/ 26.0 27/ 77.2  |104/ 87.4
No | | |
Response/¥% 1/ 2.3 2/ 5,7: 9/ 7.6 2/ 5.7 6/ 5.0
Total /% 43/100.0 | 35/100.0 [119/100.0' || 35/100.0 = |119/100.0
. Comparison daf Chi—éguare'
1—2——Leadgrs Ideal versus Large School Ideal 2 .88
1-3--Leaders ideal'versus Sméll School'Ideal 2  5.60
2-3~-Large Sdhool'Ideal versus Small Séhool Ideal 2 “74.17%

- 2-4--Large School Ideal versus Largg School Actual 2 - 6:82
3-5--Small Schooi Ideal versus Larée_SChObl Actual 2 95.76%
4—5——Large School.Actual versus.SmallfSchoél Actual 2 12.93%

) 1—4——Le;defs Ideal versus Larée School Actual | [2 - 10,99%* !
1—5;-Leaders Ideél veréué Small School Acfuél 42.,03%
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Table 19
Curriculum Standard and Practice Number 18
A program offered to students who wish to.qualify for marketing

and distribution should offer specialized . courses in marketing and
.distribution. . . )

Ideal Curriculum Standard - " Actual Practice

Leaaders Large Small - Large Small -
‘Responses Opinions Sghools Schools . “Schools | Schools
1 2 3 : 4 5
Yes/z . | 31/ 72.1 |31/ 885 |95/ 79.8 | 12/ 34.3 | 5/ 4.2
No/% | 117256 | 3/ 8.6 |18/ 15.1 | 21/ 60.0 [109/ 91.6
No o | _. ‘ ‘
Response/% 1/ 2.3 1/ 2.9 . { 6/ 5.1 2/ 5.7 5/ 4.2
Total/Z 43/100.0 | 35/100.0 |119/100.0 || 35/100.0. [119/100.0
. Comparison A S | - - df Chi—Sgﬁare'
- 1-2--Leaders Ideal versus Large School:Ideal N '2 © 3,79
.1—3——Leaders ideal versus Small School Ideal’ o 2 2.71
2-3—-Large School Ideal versus Small School Ideal . - 2 i.39
2-4—-Large School.Ideal versus Large School Ac;ﬁal o 2 | zé;é3*
3-5~~Small School Ideal versué Large School Actual . 2 146}30*
4—5—;Large School Actual versué'Small School éctual.‘_ 2‘ 25,51*,
1-4--Leaders Ideal ve;éus Large School Actual ] } © 0 11.15%
1—5;—Leaders Ideal versus Small School Actual E 2J ; 84.40%

* Significant at the .05 level of confidence
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A strong majority of leaders--93 percent, 40 of 43, large
schools—--82.9 percent, 29 of 55, and small schools--84 percent, 100 of
119 indicated they favored Statement 19 és an ideal cu?riculum standard.-
No significant differences resplted in making "ideal" comparisons
between leaders and large schools, leaders and sﬁall-schools, and
large schools and small schools..

In actual practice, though, large schools indicated théy
'_ carried.oﬁt the curriculum standard by 3114 percent, 11 of 35 and small
schools~-16 percént or 19 of 119. fhus a significant difference
resulted when comparing large school ideal’ to large school actual and
_ when comparing small school ideal to small school a;tual} Significant
aifferences also occurred when comparing leaders ideal, 93 percent to
large school actual, 31.4 percent and when comparing leaders ideal,
93 percent to.small school actual, 16 percent as éhdwn oh‘Taﬂle 20,
page 82. No significant’difference‘06curfed when.comparing large
schéol actual, 11 of 35 or 31.4 percent to small school acpual, 19 of
119 or 16 pércent. |
Statement 20: A program of vocational education is_

required of all students.

Only 7 percéqt, 3 of 43, of the leaders, 8.6 peréent, 3 of 35,

of fhe large schools, and 13.4 percent, 16 of 119,'of the small schools

responded favorably to this Statement 20 as an ideal curriculum standard.
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Table 20

Curriculum Standard and Practice Number 19
' !
.
The objectives for each business course are made available in
printed form to all students, teachers, counselors and the.public.

Ideal Curriculum Standard : Actual Practice
‘Responses Le?d?rs Large Small - || Large Small -
Opinions Schools Schools Schools Schools
1 2 3 , 4 - 5
Yes /% h_40/ 93.0 29/ 82g9 100/ 84.0: 11/ 31.4 | 19/ 16.0
No/% 3/ 7.0 6/ 17.1 115/ 12.6 23/ 65.7 | 97/ 81.5
No - ' ‘ )
Response/% " 0/ 0.0 0/ 0.0 4/ 3.4 1/ 2.9 3/ 2.5
Total/7 43/ 100.0 | 35/100.0 {119/100.0 35/100.0 |119/100.0
. Comparison ) P daf Chi—Sguarg
1—2—-Lead¢rs Ideal versus Large'School Ideal - I " 1.08
1-3—-Leaders ideal versus Small Schooi Ideal _ ‘ - 2 - 2.64
2-3--Large School Ideal veréus Small Séhool Ideal , 2 . 1.58
2-4--Large School Ideal versus Large School Actual ' 2 19,07*
3-5--Small School Ideal versus Large School Actual 2 115.31%
4-5--Large SchéolyActuallversus'Small §chool Actual : 2 | 4.20
1-4-—-Leaders Ideal versus Large Scbool Actual 2. 32.40% .
1-5--Leaders Ideal versus Small School Acfuai 2 ' 81.01%

* Significant at the .05 level of confidence
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There were no significant differences when making "ideal comparisons.

Zero large schools anﬁ seven small'schools actually practice
Statement 20 as a curriculum standard. No signifibant'differences
occurred when ﬁaking "actualrp;actice" comparisons as shown on Table 21,
page 84. |
Statement 21: TFor at least the large majority of studeﬁts,

i.e., those who probably will not go to
. college, programs of both general education
and vocational education should be’;équired.

Table 22 on page 85 shows that a mgjdrify of leaders--60.5
percent, 26 of 43, a majority of 1arge‘schools~—60 perceht, 211of 35,
and a majority ofhlarge scliools——60 percéﬁt,(Zl of 35, and a majority
of small schools--64.7 percent, 77 of 119, éoﬁsider‘Statement 21 to be
an ideal curriculum standard. .No significant differences result when
making these comparisons: leaderg ideal versus 1arge school ideai,
leaders ideal.versus small school ideal, and 1a¥ge school ideal versus
small school ideal. | |

In actuallpractice,thoﬁgh;large schools indicétéd:that Zd
percent; 7 of 35, practices thé'standard, and small schools indicated
that 24.3 percent, 29 of 119'§racticed the standard. Thﬁé a significant
difference resulted’when comparing largé‘school ideai éo lérge school
actual and when comparing small school idéal to smg}l séﬁdol actual.

Other significant difference resulted in comparing 1eaders ideal, 60.5.
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Table 21

Curriculum Standard and Practice Number 20

A program of vocational education is required of all students.

Ideal Curriculum Standard -Actual.Practice
Leaaers Large Small - .Large - Small
Responses Opinions Schools Schools Schools . Schools
1 2 3 4 5
“|Yes/% . -3/ 7.0 3/ 5.6 16/ 13.4 o/ 0.0 7/ 5.9
No/% | 39/ 90.7 | 32/ 91.4 | 98/ 82.4 | 35/100.0 |110/ 92.4
No ' o ' ‘ :
Response/% 1/ 2.3 0/ 0.0 5/ 4.2 0. 0.0 2/ 1.7
Total /g 43/100.0 | 35/100.0 [119/100.0 | 35/100.0 |119/100.0
- Comparison _ ~ df Chi-Square
1-2--Leaders Ideai versus Large Schooi Ideal : 2 .87
1—3——Leaders'Idea1 versus Small School Ideal 2 ' 21.69
2-3--Large School Ideal versus Small School Ideal ' 2 2,26
2-4--Large School Ideal versus Lafge School Actual . 1 1.39
3-5~-Small School Ideai versus Large‘Schooi Actual 2 5,50
4~5--Large School Actual Versué Small School Actual ' 2 2.81
1-4~-Leaders Ideai versus Large School Actual 12 3.43
1—5——Leadefé Ideal versus Small Scﬂoo} Actual _ fz 14

-*-Significanﬁ at the .05 level of confidence

-
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Table 22

'Curxiculum Standard and Practice Number 21

For at least the large majority of students, i.e., those who
probably will not go on to college," programs of both general education
and vocational education should be, required :

* Significant at the

.05 level of confidence

Ideal durriculum Standard -Actual Practice
: Leaaers Large Small Large Small
Responses Opinions Schools . Schools ' Schools . Schools
1 2 3 4 S5
Yes /% 26/ 60.5 21/ 60.0 77/ 64.7 7/ 20.0 |29/ 24.3
No/% 17/ 39.5 14/ 40.0 38/ 31.9 28/.80.0 86/ 72.3
No o : |
Response/% -0/ 0.0 o/ .0'0 4/ 3.4 o0/ 0.0 4/ 3.4
|Total /% 43/100.0 | 35/100.0 -[119/100.0 - || 35/100.0 . {119/100.0
. Comgafison ' g;i Chinguare
1—2——Leaderstldeal vérsus Large Schoél Ideal i’. . “3.64
AJ_.—B—-Leaders Ideal versus Small School Ideal 9 - . 2.07
2~3—-Large School Ideal vergus Small School Ideal 2 1.79
2—4—fLarge School Ideal versus Large Séhdol Actual 1 10;06#
3—5——Smail School Ideal versus Lgrge Séﬁébl Actual ,2 ©40,32%
4=5--Large School Actual versus Small School Actual 2 1.62
1r4—4Leader; Ideal versus Lérge thoql Actual 1 11.34%
1-5--Leaders Ideal versus Small-Schobl Actual .2 18.89%*
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percent, with small school actual, 24.3 percent. No significant
|
difference appeared when comparing large school actual, 20 percent,

with small school actual, 24.3 percent..

Statement 22: Vocational educatlon ls offered on. an elective
: basis. ‘ :
No significant differences resulted from any of eight compari-
sons made relative to Statement 22 as shown on Table 23; page 87. A
. majority of leaders--88.4 percent or 38 of 4}, a maiority of large
schools--88.5 percent or 31 of 35, and‘a majority of small schools-—:
79.8 percent or 95 of 119 responded in favor of Statement 22 as being

an ideal curriculum standard.

Statement 23: As a basis for grading, school-wide standards

: of achievement are established for such-
business courses as shorthand, typewrlting, 3
transcription and office machines.

A najority of leaders--65.1 percent, 28 of 43, a'majority of‘
small schools--53, 8 _percent, 64 of 119, and a minority of large schools
--48.6 percent, 17 -of 35 considered Statement 23 to be an ideal cur-
riculum standard. No significant differences resulted in comparing»'
leaders ideal with large school ideal leaders ideal witn small school
ideal, or large school ideal with small school ideal°

Eleven of 35 or 31.4 percent of the large schools and 49 of

‘ 119 or 41.2 percent of the small schools indicated they actually
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Table 23

]
Curriculum Standard and Practice Number 22

Vocational education is offered on an elective basis.

Ideal Curriculum Standard Actual Practice

Leaaqers Large. Small Large- Small
Responses Opinions Schools Schools Schools- Schools
' 1 . 2 3 4 5
- |Yes/% | 38/ 88.4 31/ 88.5 | 95/ 79.8 29/ 82.8 | 91/ 76.5
No/% 4/ 9.3 | 3/ 8.6 |17/ 14.3 | 5/14.3 |23/ 19.3
No , . | -
Response/% 1/ 2.3 1/ 2.9 7/ 5.9 1/ 2.9 5/ 4.2
|Totall/% 43/100.0 35/100.0",i19/100.0 -35/100.0 {119/100.0
ComEarison ' _ : | df Chi-Square
'1—2——Leaders Ideal versus Large échool Ideal A : 2 '.03
1-3—Leaderg Ideal versus Small'Sphool Ideal - 2 1,69
2-3--Large School Ideal versﬁs Small School Ideal . 2 1,4i
.: 2-4~-Large School Ideal vefsus Large Schoﬁl Actual ‘_- 2 L ;,;7
| 3—5——Small‘School'Ideal versus Large échool Actual " 2 1,32
4—5—;Large School ‘Actual versus Small School Actua} | 2 ‘ ;65
1-4-~Leaders Ideal versus Large School Actual g ] .50
1;5—~Leaders Idéal versus Small School Actual . 2. 2,77

% Significant at the .05 level of confidence
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practiced Statement 23 as a curriculum standard.. No significant diffe—
rences resulted when comparing large.school ideal to large, school actual,
when comparing small school ideal to small school actual, ér when com~
paring large school actual to small school actual'as shown’éﬂ Table 24,
pagé 89. Interestingly a significant difference did occurlwhen com-
paring leaders ideal, 65.1 percent to 1a§ge'school actual,.31.4'percent,
and when.comparing leaders ideal, 65.1 percent to small schooi actual,
41.2 percent.
Statement 24: As a basis for.grading,nsch;ol—wide standards

of achievement are established for such

business courses as bookkeeping, general.

business, economics, business law, and

salesmanship.

Table 25 on page 90 shows that a‘minority——46.5_pgrcént or 20
fof 43 leadérs, a minority--37.1 pefcent.or'13 of 35 1arge_schools, and
a majority of small schools~-54.6 per;enf or 65 of 119'conside? State—
ment 24 to be ég ideal curriculum standarq. Eveﬁ fhough a mg}ority‘qf>'
" the small schools favored Statemept-24,wﬁo‘sign1ficaht differeﬁces
occurred when comparing leaders ideal to large school ideél,_leaders
~ ideal to small school ideal, or large scho;l ideal to éma}l school |
ideal. |

Large schools.indicated that 14.3 percent or 5 of 35 ﬁfactices'

this standard. Small schools indicated that 42.8 percent or 51 of 119

practices this standard. Again no significant difference resulped in
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Table 24
Curriculum Standard and Practice Number 23
As a basis for grading, school-wide standards of achievement

are established for such business courses as shorthand, typewriting,
.transcription and office machines.

Ideal Curriculum Standard ' Actual Practice

Leaders Large Small . || Large | Small
Responses Opinions Schools Schools . || Schools " Schools |
1 2 3 . 4 5
Yes /% | 28/ 65.1 -| 17/ 48.6 64/ 53.8 11/-_31.4w | 49/ 41.2
No/% | 15/ 34.9 | 17/ 48.6 | 51/ 42.8 | 24/ 68.6 | 67/ 56.3
No ' : | ' . ‘
Response/% 0/ 0.0 1/1-2.8 4/ 3.4 6/ 0.0 | 3/ 2.5
Total/% 43/100.0 35/100.0 {119/100.0 35/100.0  [119/100.0
_ Compari;on | o ot . df Chi-Square
1—2;—Leaders Ideal versus Large School. Ideal é .3.03
1-3--Leaders Ideal versus Small School'ideal - 3 2_;' 2.65
2-3--Large School Ideal versus.émall School .Ideal ) 2 .35.
2-4—-Large School Ideal versus Large School-Acfual .'“ 2 . ,l3.48
3-5~-Small School Idegl versus Large School Actual =~ 2 4,30
4—5—;Large School Actual versus-Smali School Actual . 2_,. '2‘23
1-4—-Leaders Ideal versus Large School Actual‘ | 1 ;x 7.46% -
1-5—~Leaders Ideal versus Small School\Aétual S . "9 :; 7.76%

* Significant at the ,05 level of, confidence.




90

Table 25
I
. Curriculum Standard and Practice Number 24

As a basis for grading, school-wide standards of achievement
are established for such business-courses-'as.bookkeeping, general
business, economics, business law, and salesmanship.

Ideal Cﬁrriculum Standara - Actual Practice
pinions chools chools chools choo
1 2 3. 4 5
- Yes/Z = - =:'20/ 46.5 13/ 37:1 | 65/ 54.6 5/ 14.3 | 51/ 42.8
No/% 23/ 53.5 | 20/ 57.2 | 51/ 42.9 | 27/ 77.1 | 66/ 55.5
No . - ’ |
Response/% o/ 0.0 2/ 5.7 3/ 2.5 3/ 8.6 2/ 1.7
|Total/z 43/100.0 | 35/100.0 -(119/100.0 | 35/100.0 119/100.0
. Comgafison . o ‘ df Chi-Square
1-2--Leaders Ideal versus Large School.Ideal‘ 27, 2,90
. 1-3--Leaders Ideal versus Small School Ideal - 2 . 2.26
.2-3—-Large School Ideal vers;é Small School Ideal ' é . 3.68
' 2~-4~-Large School Ideal versus Lafge School Actual : 2¢- 4;80
3-5--Small School Ideal versus Large School écpual . _ 2 - 3.81
4—5—;Large School Actual versus Small théol Actuai .l 2 12.13%
l—4—-ieaders Ideal versus Large School -Actual ' 2 11.62%

1-5--Leaders Ideal versus Small School Actual - 2 .84
% Significant at the .05 level of confidence
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comparing large school ideal with large school actual and in comparing .

.

small school idéal with small school actual. : E

A éignificant difference did result when comparingglarge school
actual--5 of 35 or 14.5 percent with small school actual—-gl of 119 or
42,8 percent and when comparing leaders id;al-~20 of 43 o;‘46.5 percent
with large school actual--5 of 35 or i4.3‘percent. No significant
difference occurred when comparing leaders ideal--20 of 43 or 46.5
pefcent with small school actuai——Sl of 119 or 42.8 percent.
Statement 25: Work expérience courses are required

of all students preparing for an entry—
level job in business.,

A-divérgence of opinion existed relative to. Statement 25 in
;n considering it as an ideal curriculum standard. Leader$ indicated
" unfavorable--30.2 percent or 13 of 43, large schools indicated somewhat
junfavoraBly-—45.7 percent or 16 of 35, small schools indiéated favorably
647 perceﬂt or 77 of 119. Thﬁs a significantidiéference résulte@ -
wheﬁnqompariﬁg leaders ideal ?o small schoo; idéal and whenﬁgomparipg
large school'iﬂeal to small school idéal; but hot.when leaders ideal
is compared to large school ideal as shown on Table 26,'pége 92.

:iﬁree of 35 or 8.6 percent of the 1aFge schools actqélly

practiced Sta;eﬁent‘ZS as a éurriéulum'séandard. Six:of 119 or 5 per-

cent of the small schools indicated the& prﬁgticed'this as a curriculum

standard. Thﬁs'a significant difference resulted when comparing large




92

Table 26

for an entry-level job in business.

Curriculum Standard and Practice Number 25

. Work. experience courses are required of all students preparing

| . . Jdeal Curriculum Standard Actual Practice
R Leaaers Large Small Large Small
-hesponses Opinions Schools Schools Schools Schools

1 2 3 4 5

Yes/% 13/-30.2 16/ 45;7 77/ 64.7 3/ 8.6 6/ 5.0
No/% | 297 67.5 . | 19/ 54.3 | 38/ 31.9 || 31/ 88.5 [111/ 93.3
No : . _ ‘
Response/% 1/ 2.3 0o/ 0.0 ‘417 3.4 1/ 2.9 2/ 1.7
Total /% 43/100.0 35/100.0 _ 119/100.0 - 35/100.0 119/100.0

Comparison

1—2——Lea§ers Ideal versus Large School Ideal
1-3—-Leaders Ideal versus SmallfSchoal Ideal
é—3——Large School Ideal versus Small School Ideal
2-4~-Large School Ide;l versus Large School Actual:
3-5--Small Schooi Ideal versus Large School Actual
4-5--Large School ALtual versus Small School Actual
1-4~-Leaders Ideal'éersus Large School Actual
1-5-~Leaders Ideal versus Small School Actual

* Significant at the .05 level of confidence

df Chi-Square
5

2

2.60
16.50%
6.44*

L 12.77%

97.17%

.83
5.55-

~19.60%
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school ideal with large school actual, when ccmparing small school
ideel with small school actual, and when comparing 1eader; ideal--30.2
petcent or 13 of 43 with small school actual--5 percent or 6 of 119.
No significant difference resulted. when comparing large school actual
-—8.6 percent or 3 of 35 with | |
Statement 26: Work experience courses should be offered .

on an elective basis, .

Leaders indicated a 76:7 percent or 33 of 43 favorabie response,
large scpools indicated a 91.4.percent or 32 of 35 favorable response,
and small schools indicated a 76.5 percent or 91 of 119 favorabie
response to Statement 26 as being an ideal curriculum standard. Due to
. the mdch higher favorable response by large schoole, a significant
difference resulted in comparing 1eaders ideal to large.schocl ideel.
No significant difference resulted when comparing leaderelideél to
smail'schoél ideal or -when compariné large school ideal to small school
‘ ideal as shown on Table 27,-page 9.

In actual practice large schools indicated they.- practiced this
standard by 62.9 percent or 22 of 35. SmallAschools 1ndicated_they
practiced this standard by 15.1 percent:or 18 of 119. A significant-
difference resulted when comparing large schqollideal to-large_school
actual and when comparing small school ideal to small echeol'actual.

Other significant differences resulted in comparing iarge-
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Table 27

Cﬁrriculum Standard and Practice Number 26

Work experience courses. should be offered on an eléctive basis.

Ideal Curriculum Standard Actual Practice
Leaaers Large- Small -Large .| Small
Responses - Opinions Schools Schools Schools Schools
1 2 3 & 5
- |Yes /% -33/ 76.7 32/ 91.4 91/ 76.5 22/ 62.9 18/ 15.1
No/% 10/ 23.3 - 1/ 2.9 23/ 19.3 11/ 31.4 97/ 81.5
No
Response/% '0/ 0.0 2/ 5.7 5/ 4.2 2/ 5.7 4/ 3.4
Totai/%' 43/100.0 - | 35/100.0 ’ 119/100.0 35/100.0 119/100.0

Comparison

-

1-2--Leaders Ideal versus Large School Ideal

1-3--Leaders Ideal versus Small School Ideal

2-3-~Large School Tdeal versus Small School Ideal

2-4--Large School Ideal versus Large School Actual

3-5--Small School Ideal versus Large School Actual

df Chi-Square

4-5--Large School Actual versus Small School Actual

1-4-~Leaders Ideal versus Large School

1-5--Leaders Ideal versus Small School

Actual

!

Actual

% Significant at the .05 level of confidence

2
2

2

*g.65%
2.05
5.60

10.19%

94.,63%

33.78%
3.46 ﬂ

55.77%
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school actual--62.9 percent er.22 of 35 with small echool actual--15.1
percent or 18 of 119 and in eomparing leaders ideal--76.7 percent or
33 of 43 with small seﬁoél actual--15.1 percent or 18 of il9. No
significant difference’resulted in comparing leaders ideal--76.7
percent or 33 of 43 with large school actual——62;9.percent'or 22 of 35.
‘Statement 27: All business courses should contain
instructional units on economics and
personal financial management whenever
this practice is feasible.
Table 28 on pege 96 shows that leaders—-74.4 percent or 32 of
43, 1arge schooie——88.6 percent or 31 of 35, and small schools--82.3
percent or 98 of 119 all responded favorably to Statement 27 as being
an ideal ‘curriculum staedard. No significant differences resulte{ in
-comparing.leaders ideal with large‘schegl ideal, leaders ideal with '
small school ideal or'large school idea} with small school ideal.
Thirteen of 35 or 37.1 pefcent of the large schools and 51
of 119 or 42.§ percent of the small schodls indicated they actually
practiced Statement 27 as a'Currieulum standard. Thus a significaet
difference resulted in comparing large school ideal w1th large school
actual and in comparing small school’ ideal w1th small school actual
No significant difference_occurred‘in comparing large school actual
with sﬁall school actual. |

Other significant differences that occurred relative to ~
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Table 28

Curriculum Standard and Practice Number 27

|

All business courses should contain instructiopal ﬁnits on
economics and personal financial management whenever this practice
is feasible. . S g

Ideal Curriculum Standard 'Actual Practice

Leaders Large Small-- Large 1 Small-”
Responses Opinions Schools Schools . || Schools Schools
1 2 3 4 5
- |Yes /% | 327.74.4 | 31/ 8.6 98/ 82.3 || 13/ 37.1. | 51/ 42.9
No/% : 11/ 25.6 ?' 4/ 11.4 ;7/ 14.3 20/.57.2 . 62/ 52.1
No , | \ |
Response/% 0/ 0.0 0/ 0.0 4/ 3.4 2/ 5.7 | 6/ 5.0
Total/% 43/100.0 35/100.0 :{119/100.0 - || 35/100.0 |119/100.0
.Comgarison ‘ o o . gf: Chi—Sguére
1-2--Leaders Ideal versﬁs Large School Ideal - 1 - '1.66
l—3——Leadef§ Ideal versus Smgll"ScHool Ideal ) 2 . 4,02
‘2—3~—Large School Ideal versus Small Séhool Ideal -2 . 1.46
2-4--Large School Ideal versus Large School Actuai 2, 20;03*
3-5--Small Schodi Ideal versus Large School Abfual - ,. 2 40.86%
4—5——LargeASchool Actual versué Sma1l School Act;al 1 2 o .36
1-4~-Leaders Ideal versus Large School Actual | 2 11.94%*

1-5~-Leaders Ideal versus Small School Aétual“‘ ) 2. _'13,24*

% Significant at the .05 level of confidgnce
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Statement 27 were when leaders ideal--32 of 43 or 74.4 percent‘wes
compared'to_large school actual~-13 of 35 or 37.1 percent and when

leaders ideal--32 of 43 or 74.4 percent was compared to small school

i

actual--51 of 119 or 42.9 percent.

.Statement 28: A course in business law is offered on an_
elective basis to all students.

_ A majority of 1eaders—-88.4 percent or 38 of 43, a majority
of large schools-—-82.9 percent or 29 of.35, and a majority of small
schools--90.8 or 108 of 119 responded favorably to Statement 28 as
being an ideal curriculum standard. No significant differences_
resulted in "ideal" comparisons as shown on Table 29, page 98.

In actual practice, though a minority of large schools~-42.,9
percent or 15 of 35 and a minority ‘of small schools——32.8 percent or'
39 of 119 indicated they carried out this standard. Thus.é'significant
difference resulted When comparingllarge school ideal to'large school
actual and when comparing small school ideal to small school actual.

OtherAsignificant differences resulted in comparing 1eadere
idea1~—88 4 percent or 38 of 43 with 1arge school actual-—42.9 percent
or 15 of 35 and in comparing leaders ideal--88.4 percent or 38 of 43
with small school actual——32.8 percent or, 39 of 119. No’significant
difference-resulted in comparing large school ectual--42.9 percent_or

15 of 35 with small school actual--32.8 percent or 39 of 1l9f
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Table 29

Curriculum Standard and Practice Number 28

A course in business law is. offered on an elective basis to
all students. - : - ' o

Ideal Curriculum Standard : Actual Practice

Leaders Large Small Large ‘Small .
‘Responses Opinions Schools Schools Schools -~ | Schools
1 _ 2 ' -3 4 - 5
Yes/t . | 38/ 88.4 | 29/ 82.9 [108/ 90.8 | 15/ 42.9 |-39/ 32.8
No/% | s/11.6 | e/ 17.1 | 8/ 6.7 | 20/ 57.1 | 78/ 65.5
No . 3 ; '
Response/% 0/ 0.0 v 0/ 0.0 .3/ 2.5 o/. 0.0 2/ 1.7
Total/% 43/100.0 35/100.0 {119/100.0 35/1Q0.0 119/100.0
Comparison ‘ ' ‘ ~- df Chi-Square
1-2-—Leaders Ideal versus Large'Schooledeal " | 1 - .13
1-3--Leaders Ideal versus Small School Idgal . 2 2.05‘
~2--3--—Large School Ideal versus Sméll School Ideal | 2 4.3
. 2=4—-Large School_Ideal versus Large Schopl.Actuai 1 10;34*
'3-5--Small School Ideal versus Large Sghbol Acfual_ ' 2 89.56%*
4—5——Large Schéol Actual versus Small School‘Actual 2 1.67
174——Leaders Ideal Qersus Large School Actuél 1A‘l' 16.32%
1-5--Leaders Ideal versus Small School Actual ﬂ . 2 : 39,19%

* S8ignificant at the .05 level of confidence




99

Statement 29: A course in personal shorthend, or an

abbreviated longhand system, is offered

on an elective basis to college—bound

students.

fwenty six of 43 or 60.5 percent of the‘ieaders responded'favor—

-ably to Statement 29 as-an‘ideal curriculum‘standard— Twenty of 35 or
57. 1 percent of the large schools and 92 of 119 or 77 3 percent of the
small schools favored this statement. Due to a larger percentage of
small schools.favoring this statement, a significant difference
resulted when comparing 1eaeers ideal to small school ideal. No éigni-
ficant differences occurred when comparing leaders ideal to 1arge_echool
ideal and when comnaring large school ideal to small school ideal. |
| | Only 8 of 35 or 22.8 percent of'the large schools and 43 of ;12
or 36.1 nercent of the small schbqls‘ectually practiced Statement 29 es

a curriculum standard. Thus a significant difference resulted when

comparing large school ideal to large school actqairand when comparing

- small school ideal to small school actual No.difference occurs in

comparing large school actual--8 of 35 or 22 8 percent with small
school actual--43 of 119 or 36.1 percent. _

Other éignificant differences occur when comparing leaders ‘
ideal--26 of 43 or 60.5 nercent with large school actual--8 of 35 or
'22 8 percent and when comparing leaders ideal——26 of 43 or 60.5 percent
with small school actual——43 of 119 or 36.1 percent as shown on Table -

30, page 100.
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Table 30

Curriculum Standard and Practice Number 29

A course in persbnal shorthand, or an abbreviated. longhand
system, is offergd on- an elective basis to college-bound students.

Ideal Curriculum Standard Actual Practice -

Leaaers Large Small Large Small
‘Responses Opinions Schools " Schools ° Schools Schools
1 2 3 -4 5
fresrz | 267 66.5 | 207571 | 927 77.3 8/ 22,8 |43/ 36.1
No/% .| 17/ 39.5 - | 14/ 40.0 ‘:25/ 21.0 || 26/ 74.3 : 75/ 63.1
No .
Response/% ‘0/ 0.0 1/ 2.9 2/ 1.7 || 1/ 2.9 1/ .8
Total /3. 43/100.0 35/100.0 |110/100.0 || 35/100.0 [119/100.0
Compafison _ | o _ o df Chi-Square
1-2--Leaders Ideal versus Large School Ideal - | 2 1.27
1-3--Leaders Ideal versus Smali'ScHool Ideal | 2 ,16.13*
é—3——Large School Idéal versﬁs Small School Ideal : ‘2. . 5.56
-2—4——Lafge Schoél Ideal versus Lafgg School Actual ’ | 2 .8;74*
3-5--Small School Ideal versus Large‘School Actual o 2. 43.12%
4—5——Large School Actual versus Small School Actual 2. 2.81
1-4--Leaders Ideél versus Large School Actual o2 11.72%
1-5--Leaders Ideal versus Small School Actual 2 ‘7;82*

* Significant at the .05 level of confidence
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Statement 30: The offerings of the business department
are based, in.part, on periodic follow-up
studies of graduates and drop-outs, or
surveys of local businessmen.

Table 31 on page 102 shows that leaders—-39 of 43 or 90.7
percent, large schools--33 of-35 or 94.3 percent, and small schools--
94 of 119 or 79 pércent all favor Statement 30 as an ideal or desirable
curriculum standard. No signifibant differences result in those com-
parisons., |

In éctual practice 45.7 percent or 16 of 35 large schools and‘
18.5 percent or 22 o% 119 small schools carried out this Standafd in
their schools. Thﬁs a significant difference occurs when compariﬁg_
large school ideal to large school actual, when comparing small school
ideal to small school actual, and when comparing large échool actual to
.Small school actuai:

Additionai éignificént differences éré revealed'wheﬁ ;Qmpéring
- leaders ideal--90.7 percent of 39 of 43 to large school éctug1—¥45.7
percent or 16 of 35 and when comparing leade;é_idea1~;90l7~percent or
39 of 43 to small school actual--18,5 percent or 22 of 119.

-Statemeﬁt 31: The general business course is a Job-exploéatofy
' course that provides instruction.for short periods

in typewriting, shorthand, bookkeeping, sales— _}
manship, etc,

~

Only 9.3'bercent or 4 of 43 of the leaders considered Statement
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Table 31

Curriculum Standard and Practice Number 30

The offerings of the business department are based, in part,
on periodic- follow-up studies of graduates and- dropouts, ‘O surveys
of local businessmen. .

% Significant at the

.05 level of confidence

Ideal Curriculum Standard Actual Practice

Responses | o8 s | Sehoels | Sehools .| Sehsels | Sehools

1 2 3 4 5
- |Yes/% .’39/ 90.7 33/ 94.3 94/ 79.0 ﬂ 16/ 45.7 22/ 18.5

Né/% 4/ 9.3 2/ 5.7 20/ 16.8. 18/ 51.4 93/ 78.1

No :

Response/% o/ 0.0 0/ 0.0 5/ 4.2 1/ 2.9 4] 3.4
|Total/x '43/100.0 | 35/100.0 -{119/100.0 |'35/100.0 [119/100.0 .
Comgafison | df Chi-Square
1-2--Leaders Ideal versus Large School Ideal 1 L 03
1-3—~Leaders Ideal versus Small School Ideal 2. 3.53°
-2—3——Large School Ideal versﬁs Small School Ideal 2 ._‘4.5}
2-4--Large School Ideal versus Large School. Actual 2 19;70*
3-5--Small School Ideal versus Large'School Actual 2 91,95*.
14—5——Large School Actual versus Small School Actua; ' ~2 _ 10.83%*
lf4——ﬁeaaers Ideal éersus Large School Actualx é 18.91*
1-5--Leaders Ideal versus Small School Actﬁal -2. - 70,19%
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31 an ideal curriculum standard. Significantly more of the large
N |

schools—-11 of 35 or 31.4 percent and significantly more of the small
schoois——53 of 119 or:44.5 percent considered this to be an ideal cur-
riculum standard. ﬁo significance occurred where‘éomparing large
school ideal with small school ideal as shown on Table 32, page 104.

Large schools--1 of 35 of 2.9 percent and small schools—- 15
of 119 or 12.6'§ercent éctually précfiéed this as a standard which was
significantly less than they expressed as aﬁ ideal éurficulum sfandard.
No significant difference resulted &ﬁen comparing large school actual
with small school actual, when comparing leaders ideal Qith'large

school actual, and when comparing leaders ideal with small school

actual,

Statement 32: The general business course is concerned

primarily with instruction in basic businessf"
concepts, guidance, occupational information,
and the proper use of business services.

Leaders indicated an 88.4 percent or- 38 of 43 favorable'

responses to Statement 32. Largé'échéols indicated an 80 percent or

‘28 of 35 favorable response and small schools indicated an 82:4'percent

or 98 of 119 favorable response to Statemen; 32 as an ideal curriculum

practice. No significance was found in these comparisons as shown on

Table 33, page 105.

Seventeen of 35 large schools or 48.5 pefcept and 34 of 119
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Table 32

: I
Curriculum Standard and Practice Number 31

The general business course.is:a job-exploratory course that
provides- instruction for short periods in typewriting, shorthand,
bookkeeping, saléesmanship, etc.

* Significant at the .05 level of confidence

Ideal Cﬁrriculum Staﬁdard Actual Practice
Leaaers Large . Small Large Small
Responses Opinions Schools Schools, Schools - Schools
1 2 3 4 5°
. [tes/z 4/ 9.3 |11/ 314 |53/ 445 || 1/ 2.9 | 15/ 12.6

No/% 39/ 90.7 | 21/ 60.0 | 62/ 52.1 || 33/.94.2 |101/ 84.9

No i .

Response/% 0/ 0.0 3/ 8.6 4/ 3.4 - 1/ 2.9 3/ 2.5
|Total/y 43/100.0 35/100.0 -|119/100.0 - || 35/100.0 119/100.0
Comparison | df Chi—Sguaré
1-2--Leaders Ideal versus Large Schooi-Ideal | 2 -10.96%*
1-3--Leaders Ideal versus Small School Ideal ‘ 2 o 20.14%
.2-3——Large School Ideal,ﬁersﬁs Small School Ideal 2 3.05
2-4--Large School Ideal versus Large School Actual 2 _"12;00*
3-5--Small School Ideal versus Léfge Schbél Actual 2 ‘ 30.71; .
4—5——Large School Actual versus Small School Actual 2 : 2‘]6 g
l 4—-Leaders Ideal versus Large School Actual 2 '2.51
'1—5——Leaders Ideal versus Small School Actual 2 '1.50
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Table 33

Cﬁrriculum Standard and Practice Number 32

The general business course is concerned primarilyiwith
instruction in basic economic concepts, guidance, occupational infor—

mation, and the proper use of .business services.

% Significant at the .05 level of confidence

Ideal Curriculum Standard Actual Practice
Leaaers Large Small ‘Large Small
Response§ Qpinions Schools Schools -Schools" Schools
1- ) 3 4 5
Yes/2 . | 38/ 88.4 | 28/ 80.0. | 98/ 82.4 | 17/ 48.6 | 347 28.5
No/% 4/ - 9.3 6/ 17.1 .18/ 15.1 || 15/ 42.8 | 81/ 68.1
No : ' ‘
Response/% 1/ 2.3 1/ 2.9 3/ 2.5 3/ 8.6 4/ 3.4
Total /% 43/100.0 35/100.0 {119/100,Ql .35/100‘0.,-119/100.0
Comparison df Chi-Square
1-2--Leaders Ideal_v;rsus Large School Ideal 2 1.11 -
1-3-~Leaders Ideal versus Sméll,Schooi Ideal 2 " .93
.2—3-—Large School Ideal versus -Small Séhool'Idéal-r 2’ .10
2-4—--Large School Ideal versus Large échool Actual. . 2 7;55*
. '3=5~-Small Schooi Ideal versu; Lérée School Actual 2 71.26%
4—5——Lérge School Actual versus.Sﬁall*School.Actual ‘ 2 7.64%
1—4-;Leaders Ideal-Qersus Large School Actué} 2 14.72%
1-5--Leaders Ideal veréus Small School Acéual

46.31%
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" small schools or 28.5 percent actually practiced this statement as a
. . ,
curriculﬁm standard. Thus a significant difference resulted Whgn com-
pafing large.school ideal with large school actual and when comparing
small SCﬁool ideal with small school actual.-

Additional significant differences occurred Qhen comparing
largé school actual~-48.6 percent with small school actual--28.5 per-
cent, when comparing leaders ideal 88.4 percent with large school |
actual--48.6 peréent, and when cémparing leaders ideal--88.4 percent
with small school actual--28.5 percent.

Statement 33: The general business course is recom@gnded
as an elective for all students.

Table 34 on page 107 shows éhaf leaders, large séhqols, and
smali schools unaniﬁously favor Staﬁemen; 33 as an ideal curriculum'
standard. Leaders indicate a favorable.respbqse of 86.1 percent or 37
of 43, large schools--80 percent or 28 of 35; éﬁd small schools--79.8
percent or 95 of 119. No significanf difference éccurred in these
comparisons. |

In actual practice, though, only I3 of 35 or 37.1 percent_bf
the large schools and only 32 of 119 or 26.9 of thehsmall schools
carried out this ;tatement as a curficgluﬁ standard. A significant
difference resulted in comparing the iérge school ideai with‘the large

school actual and in comparing the small school ideal with the small

[4
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Table 34

Curriculum Standard and Practice Number 33

The  general business course is:recommended as an elective for

all students.

% Significant at the .05 level of confidence

Ideal Cﬁrriculum Standard Actual Practice .
Leaaers Large Small Large Small
Responses Opinions Schools Schools Schools Schools
1 2 3 4 5
" |Yes/% 37/ 86.1 | 28/°80.0 | 95/ 79.8 |l 13/ 37.1 1’32/ 26.9
No/% 5/ 11.6 | 7/20.0 |21/ 17.7 || 22/ 62.9 | 83/ 69.7
No " . ) '
Response/% 1/ 2.3 0/ 0.0 3/ 2.5 0/ 0.0 | 4/ 3.4
|Total/y 43/100.0 | 35/100.0 -[119/100.0 | 35/100.0 [119/100.0
Comparison | df Chi-Square
1-2--Leaders Ideal versus Large Schoolildegl\“ 2 1.78
1-3—;Leadefs Ideal versus Small School Ideal AR .86
é-3-—Large School Ideal vers;s Small Schopl Idéél 2 .96
. 2-4--Large School Ideal versus Large Schéol-Actual 1 _~11:54*
| 3-5--Small School Ideal versué Large School Actual 2. - 68.36% .
4-5——Large SEhéol Actual versus Small thool Acfua} 2 -.2;34
1-4--Leaders Ideal Qersus Large School Actual | 2 122,64%
1-5--Leaders Ideal versus Small School Actual 2 45.70%
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school actual. Additional significant differences occurred when com-’
ﬁaring leaders ideal-f37 of 43 or 86.1 percent with large gchool actuall
13 of 35 or 37.1 percent and when comparing leaders idea1—437 of 43 or

i
86.1 percent with small school actual--32 of 119 or 26.9 pércent.

No signifiéanf difference resulted in comparing lafge school
actual--13 of ‘35 or 37.1 percent with éméll school actual-~32 of 119 or
_26.9‘peréent.

Sta£ement 34: The general business course is required of éll
. students, )

: A minority of leaders--20.9 percent or 9‘of.43, a minority of
large schools~-20 percent or 7 of 35{ and a-ﬁinority of sma11~séhools——
28.6 or 34 of 119 considered Statement 34 té be an idéal curriculum
standard as shown by Table 35. No significant differences resulted
from the comparisons as shown,on Table 35,'ﬁage 109.

Iﬁ actual practice éhere was not signifigaﬁt Qifference when
comparing lagge school ideal--7 of 35.6r 2O percent wifh large school.
actual--2 of 35 or 5.7 percent. There was a $ignificant differencé'in
actual bractice~of this curriculum stah&afd in comparing small school '
ideal--34 of 119 or 28.6 éerceﬁt'with smaii school actual--6 of 119 or
5 percent. No sigﬁificant differénce existed when qompariﬁg 1arée
school actual--2 of 35 or 5.7 percent wifh small school actual-~6 of }19

‘or 5 percent or when comparing leaders ideal--9 of 43 or 20.9:§eréent‘




Ideai Curriculum Standard Actual Practice -
. Leaders Large Small Large - Small
Responses Opinions Schools Schools Schools Schools
1 2 3 4 ; 5
|ves/z 9/ 20.9 | 7/ 20.0 | 347 28.6 | 2/ 5.7 | 6/ 5.0
No/% 34/ 79.1 | 28/ 80.0 | 84/ 70.6 || 33/ 94.3 [110/ 92.5
No -
Response/% .O/ 0.0 0/- 0.0 1/ '.8- 0/ 0.0 3/ 2.5
|Totalyy 43/100.0. | 35/100.0 +|119/100.0 || 35/100.0 - [119/100.0
Comparison | | df Chi-Square -
1-2~-Leaders Ideal versus Large School_Ideél' -t ‘ -1'1 ‘ .03
1—3;—Leaders Ideal versﬁs Sma11:Schooi Ideal ‘ 2 1.37
é—3-—Large School Ide;i versﬁs Smgll Sphool Ideal 2 1.37
2-4-~-Large School Ideal versus Large §chdol Ac?ual oL i . 2:04
3—5——Smail School Ideél Qersu; Large School Aétﬁai 2 24.08%
4-5--Large School Actual versus Small School Actuai ‘ 2 .91
1-4—-Leaders Ideal §ersus Large School Actualv - 1 © 2.54
1-5--Leaders Ideal versus Small School Actual ; 2 .

. .
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Table 35

Curriculum Standard and Practice Number 34

- The general business course is-required of all students.

£ 10.33%

% 8ignificant at the .05 level of confidence
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with large school actual--2 of 35 or 5.7 percent.

) . ]
Statement 35: Record keeping is required as a prerequlsite
for all students who desire to take the book-

keeping course. . r

“
i

A small number of leaders--1 of 43 or é,3 percent, large schoole
-3 of 35 or 8.6'percent, small schoois-vIZ of 119 or.10.1 percent
agreed that Statement 35 wes an ideal curriculum standard. No eiénifi—
cant differences resulted in these‘comparisons as shown on Table 36;
page 111. |
In actual practice large sehool.indicated 1=of 33 or 2.9 per—
cent and thus no significant difference. Small schools did refieet a
significaﬁt difference in comparing their ideal--12 of 119 or 10.1 per—
cent as cemﬁared to their actual--2 of 119 or 1.? percent. No signifi-
cant differences existed when comparing large'echool actual to small
school aetual, when comparing leaders ideal to large school aciﬁel, or'_l
- when comparing leaders ideal to small school aceeal. '
Statement 36: Record keeping, instead of bookkeeping, is
offered for those students specia1121ng in
the clerical sequence. ¢
Taﬁle 37 on page 112 reveale that .a minpfity of leadere——39.5 B
percent or 17 of 43, a minority of large -schools—-40 pchent or 14 of °
35, and a minority of small schools--42 percent or 50 ef 119.c9nsidered

‘Statement 36 to be an ideal curriculum standard, Again, no significant
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Table 36

Curriculum Standard and Practice Number 35

Record keeping is required as a.prerequisite for all students
who desire to take the -bookkeeping course. '

Ideal Curriculum Standard ' Actual Practice

Leaaers Large . Small ]| Large Small
-Response§ Opinions Schools Schools Schools Schools
' 1 2 3 ' 4 5
|ves/z | 17 2.3 | 3/ 8.6 |12/10.1 | 1/ 2.9 | 2/ 1.7
No/% | 42/ 97.7 32/ 91.4 [103/ 86.5 _34/ 97.1‘. 114/ 95.8
No .
Response/% 6/ 0.0 0/ 0.0 4/ 3.4 0/ 0.0 3/ 2.5
Total/Z% 43/100.0 35/100:0 119/100.0 |l 35/100.0 {119/100.0
Comparisoﬁ . ' | | df Chi-Square
1-2--Leaders Ideal versus Large School Ide§l ' 1 L .52
1-3--Leaders Ideal versus Small School Ideal | ‘2 4.25
_2—3——Large School Ideal versus Small School Idea; _ 2 1.31
2-4~-Large School Ideal versﬁs Large School.Actual 1 ' ;é6
3-5--Small School Ideal versué Large School Actual = 2 7,84*
4-5--Large School Actual versus Small School Actual 2 1.08
174——Leaders Ideal éersus Large School Actual _‘ ) _ 1 32 . -
1-5--Leaders Ideal versus Sma11.School Actual - 2‘_i ‘1.17

% Significant at the .05 level of confidence

b
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Table 37

Curriculum Standard and Practice Number 36

Record keeplng, instead of bookkeeping, is offered for those

students specializing in the clerical sequence. -

% Significant at the .05 level of confidence

Ideal Cﬁrriéulum Standard Aétual Practice
. Leaders Large. Small Large Small
Responses Opinions Schools Schools Schools Schools
1 2 3 4 5

Yes/% | 17/ 39.5 |14/ 40.0 | 50/ 42.0 || 5/ 14.3 5/ 4.2

No/% 26/ 60.5 |20/ 57.1 |65/ 54.6. | 29/ 82.8 111/ 93.3

No | .

Response/% o/ 0.0 1/ 2.9 4/ 3.4 1/ 2.9 3/ 2.5
|Total/% . 43/100.0 35/100.0 -|119/100.0 35/100.0 [119/100.0
ComEafison df Chi-Square
1-2--Leaders Ideal versus Large Scﬁool Ideal 2 1.27
1-3--Leaders Ideal versus Small School Ideal 'zl_‘ 1.68
2-3—7La;ge School Ideal versus Small School Ideal 2‘ .08
2-4--Large School Ideal versus Large School Actﬁal_ 2 5;92‘
3-5--Small School Ideal versué Large School Actual .2 48,98%
Z—S—;Lagge Schéol Actual versus Small Schpql Actual 2 4.57
lf4——Leaders Ideal ;ersus Large Schooi Actﬁgl 2 ‘ 6.96%
1—5——Leaders'1deél versus Small School Actual :é .8.83*
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difference resulted in these comparisons.

No significant difference was found in comparing the large .
school ideal--40 percent or 14 of 35 with the large schéoliactual-—¥4.3
pérceht ér‘S of 35. A ;ignificant qiffereﬁce wés found inlcompéring
small school ideal--42 percent or 50 of 119 with small sch;ol actual--
4.2 ﬁercent or 5.of 119. |

Additional significant différences were found when comparing
'leaders ideal——39 5 percent or 17 of 43 with large school actual——14 3
percent or 5 of 35 and when comparing leaders ideal--39.5 percent or 17
of 43 with small school sctual;—4.2 percent or 5 of il9. ‘No'signifi-
cant difference reéﬁlted in comparing large school actual--14.3 percént
or 5 of 119 with small school actual——4.2vpercenﬁ or 5 of.119.

Statement 37: Training 6ﬁ any office machiﬁe; other than the
' typewriter, should be on the acquaintanceship
.or orientation level rather than on the level
of development of high operat10nal skill

A majority of leaders;—72.l pefcént or 31 of 43 aﬁd a méjority'
of small schools--51.2 percent, 61 of 119, considered étatement 3i t; be
an ideal curric&lum standard; La?ge échools didcﬁot'respénd posi;ively
to étatément 37--40 percent or‘14 of 35. 'Thusia'éignificant difference
occurred betweeﬁ leaders ideal and large}sghobl ideal and bétween L
leaders ideal .and smail school i&eél, bué not between la?ge school

ideal and small school ideal-as shown on Table 38, page 114.
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Table 38

Curriculum Standard and Practice Number 37

1
i

Training on any office machine, other than the typéwriter,
should- be on the acquaintanceship or orientation level rather than

‘on the level of development of high operational skill.

Ideal Curriculum Standard Actual Practice

Leacders Large Small Large - Small
Responses Opinions Schools’ Schools || Schools ""Schools
1 2 3 & 5

Yes/% | 317 72.1 | 14/ 40.0 | 61/ 51.2 | 15/ 42.8 - 47/~39.5
No/% 12/ 27.9 | 19/ 54.3 | 54/ 45.4 | 19/ 54.3 |68/ 57.1
No

Response/7% 0/ 0.0 2/ 5.7 4/ 3.4 1/ 2.9 4/ 3.4
Total/% ' 43/100.0 35/100.0 |119/100.0 35/100.0 119/100.9
Comparison df Chi-Square
1—2——Lead¢rs Ideal vérsus Large School Ideal 2 9,28%
1-3--Leaders Ideal versus SméllISchool,Ideal 2 6.23%
2-3--Large School Ideal versus Small School Ideal’ 2 1.54 .
2;4——LargeASchool Ideal versus Large Schqoi Actual 2 ‘:35~
3-5--Small Schooi Ideal versué Large Séhool Actual 2 3.42
4—5—;Large School Actual‘versus.Small Schéol Actual 2 .13
1-4--Leaders Ideall§efsus Large School Actual 2 7.40%
1-5~-Leaders Ideal versus Small School Acfual 2 ‘l3f$8*

% Significant at the .05 level of confidence
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In actual’practice 1erge schools~-42.8 percent or 15 of 35 and

small schools 3915 percent or 47 of 119 carried out the stendard.. No .

significant difference resulted from coﬁparing large schooi ideal'with

;arge'school actual, from comparing small school ideal with small

school actual, and frem comparing large school actual withﬁsmall school

actuel. Significant differences did oecur when comparing'leaders ideal

-~72.1 percent or 31 of 43 with large school actual—-42 8 percent or 15

_ of 35 and when comparing 1eaders ideal--72.1 percent or 31 of 43 with

"small school actua1—~39 5 percent or 47 of 119,

Statement.38: A separate course in personal typewriting
should be offered as an elective to all senior
high school students. ' : “

A minority of leeders-—41.9 percent or 18 of 43,'5 mejority of
large schools--71.4 percent or 25 of 35, and a majority of smell ;

schools—-58 percent'or-§9 of 119 consideree Statement 38 to be an .

ideelhcurriculum standard for besiness education.- A significant diffe-

rence resulted from comparing leaders ideal to latge school idea. No
significance resulted from comparing leaders idéal to small school
ideal ot from comparing large eehool ideal to small seﬁool ideal.

In actual practice a ﬁajotity of latge schools--57.1-percent;bt

20 of 35 carried out Statement 38‘as_a cerriculum standard. Only 16.8

percent‘or 20 of 119 small schools carried out:the‘standerd. Thus a

. significant difference resulted from comparing small school ideal with
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small school actual but did not result wheﬁ éomparing large school
ideal witﬁ large school'actuél.‘A

Other comparisons showed that a significant difference occurred
when comparing large school.actual-—57.i'percent or 20 of 35 with |
small school actual--16.8 percent or 20 pf 119 aﬁd when comparing
_leadérs ideal-~41.9 percent or 18 of 43 with small scﬁool actual--16.8
percent éf 20 of 119. -No significant différence resulted from com-

" pariné leaders ideal--41.9 éerceht or 18 of 43 with large .school actual
=-57.1 percent or 20 of 35 as shown on Table 39, page 117.
Statement 39: Personal-use and vocational typewriting

students in the senior high school should be

placed in the same beginning class for one
semester.

Table 40 on bage 118 reveals that ieadérs, ;afge schools, and
small schools ;esponded favorabl& tq‘Statemént 39;'.Leaders indicé;ed
a favorable response of 74.41percent or 32 of'43, large schools-~51.4
. percent or 18 of.35 and small schoolé——51.3 percéht or 61 of 119. No
significant difference occurred when compéring 1e;ders ideai with ;mall
school i&eal. A sighificant difference did occur when gompéring ‘
leaders idealrto sﬁall school idealzr :
| In actual practice no significant differences occu?réé. _Large

‘schools indicated they practiced the standard by 40 percent or 14 of. 35 .

and small schools by 51.3 percent of 61 of 119. Other significant

’
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Table 39

Curriculum Standard and Practice Number 38

A separate course ‘in personal typewriting should be offered

as an elective to all senior high school students,

* Significant at the .05 level of confidence

Ideal_Cﬁrriculum Standard Actual Practicé
. Leaders Large Small  Large Small
Responses Opinions Schools Schools Schools Schools
1 2 3 L4 5
|Yes/% | 187 41,9 | 25/ 71.4 | 69/ s8.0 20/ 57.1 | 20/ 16.8
No/% | 24/ 55.8 8/ 22.9 | 45/ 37.8 14/ 40.0 96/ 80.8
No ' _ :
Response/Z 1/ 2.3 2/ 5.7 5/ 4.2 1/ 2.9 3/ 2.5
Total /% 43/100.0 35/100.0 119/160.0 | 35/100.0 |119/100.0
ComEarisén df Chi-Square
1-2--Leaders Ideal versus Large School Ideal 2 8.74%
1—3——Leade?s Ideal versus Small School Ideal "2 4,23
2-3--Large School Ideal veréus’Small SdhooliIdeal 2 2.70
2-4--Large Schoolfldeal versus Large School Actual- - 2 2;53
3—5——Small.Schoqi Ideal versué Large Scﬁool Actual -~ 2 45.32*
4-5--Large School Actual &ersué Smali échool Actual ‘ 2 -:23.22*
l1-4-~Leaders Ideal ;ersus Large School Actual_ | :.2 1.94
1-5--Leaders Ideal versuSISmall School Actual 2 11.09%*
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‘ - Table 40

Curriculum Standard and Practice Number 39
. : I

Personal-use and vocational typewriting studeﬁts‘iﬁ the senior
high school should be placed in the same beginning class for one
semester. ‘ : J )

'
1

Ideal Curriculum Standard ‘)|. Actual Practice

Responses geéd?rs Large Small Large . Small
pinions Schools Schools Schools Schools
1 2 3 : 4 5
Yes/% | 32/ 74.4 18/ 51.4 61/ 51.3 14/ 40.0 61/ 51.3
No/% 10/ 23.3 |16/ 45.7 |53/ 44.5 | 19/ 54.3 | 52/ 43.7
No : '
Response/% 1/ 2.3 1[ 2.9 5/ 4.2 2/ 5.7 ‘6/ 5.0
Total 43/100.0 35/100.0 119710@.0 |l 35/100.0 [119/100.0
Comparison S ’ E .df Chi-Square
1-2-~Leaders Ideal versus Large School Idéai ‘ .2 4,53
1-3--Leaders Ideal versus Small School Ideal 2 . 6.93%
2-3--Large School Ideal versus Small School Ideal 2 .13
' 2—4——Large School Ideal versus Large Schodl Actﬁal - 2 1.69
’3—5——Small Schooi Ideal versus Large School Actual .2 .10
4—5—?Large’School Actual versus‘Small Schooi Actual 2 1.39
1-4—Leaders Ideal versus Large School Actual . 2 :; 9.45%
1—5——teaders Ideal versus Small School Actual o 2 - 6.94%

* Significant at the .05 level of confidence °
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differences resulted wheﬁ comparing leaders ideal—-74.4 percent or 32
of 43 with large school actual--40 percent or 14 of 35 andiwhen‘com—
paring leaders ideal-~74.4 percent or 32 of 43 with small ;chool actual

~--51.3 percent or 61 of 119, ' , J

Statemén; 40: The business department should incorporate
‘general business, business law, consumer.
economics, and economics into two-year courses )
‘entitled "general business" and "advanced
general business". 1
A minority of leaders--39.5 percent or 17 of 43, a minority of
large schools—-28, 6 or 10 of 35 and a mlnority of small schools--39.5
percent or 47 of 119 considered Statement 40 to be an ideal curriculum
standard. No significant differences resulted in theée comparisons as
éhown on Table 41, page 120.
One 6f 35 or 2.9 percent of the 1argeAschools and 4 of 119 or
3.4 pércent of the small schools inﬁiéated they ac;uall practiced
Statement 40 as a curriculum standard. These small numbers of large
and small schools actually practicing the standard acéduﬁtxfor the,:
significant diffefence when comparing'lafgé séﬁool ideal to 1arge‘schobl
actual and when'comparing small school ideél with small-schooi actual,
No significant differencg rgéulted in comparing large school actual
with small school aétﬁal. There did exiét significagt d;fferenées when

comparing leaders -ideal--39.5 percent or 17 of 43 to large school actual

—-10 of 35 or 2.9 percent and when comparing ieaders ideal--39.5
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Table 41

Curriculum Standard and Préctice Number 40

The business department should incorporate generalfbusiness,
business law, consumer economics,:and economics into two-year courses .
entitled "general business" and "advanced general business,"

Ideal Curriculum Standard Actual Practice

Leaqers - Large Small Large Small
Responses Opinions Schools Schools || Schools Schools
1 2 3 : 4 - 5
Yes/t  |.17/.39.5 - | 10/ 28.6 | 47/.39.5 || 1/ 2.9 | 4/ 3.4
No/% | 23/ 53.5° | 22/ 62.8 | 64/ 53.8 | 31/ 88.5 107/ 89.9
No ' | o . .
Response/% 3/ 7.0 3/ 8.6 8/ 6.7 3/ 8.6 8/ 6.7
Total/% 43/100.0 35/100.0 119/100.0 .} 35/100.0 1191106.0
Comparison -.‘ - : < “ ‘ég_ Chi—Sgﬁare
1-2--Leaders Ideal versus Large Schébi Ideal - -2 1.030
1-3—Leaders Ideal versus Small School Ideal _' -2 .003
‘2—3——Large School Ideal versus Small Séhooi Ideal o 2 1.400
2-4--Large échool Ideal versus Large Schoql‘Abtuai - 2 8.896*
3—5——Small Schooi Ideal versus Large Séhool Actual 2 47.070%
445—;Large School A;tual versus Small-School Actual : 2 .150
1—4——Leaderé Ideal versué Large Scpbbl‘Ac;ual ‘ 2 .14.740%
1-5--leaders Idea; veréus Small School Actual N | 2 37.110%

% Significant at the .05 level of confidence -
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percent or 17 of 43 to small school actual--3.4 perégnt or 4 of 119.

. i
Statement 41: A course in economics is required of.all students.

-

A minority of leaders and a_majbrity of large and small schools
considered Statement 41 to be an ideal curriculum standardi Leaders
indiéated;a response of 41.8 percent of 13 of 43’in'favor.‘ Lérge
schools indicated a response of 54.3 percent or 19 of 35 in favor.

S@all schoolétindicated a response of 59.7 percent or 71 of 119 in
favor. Again, no significant differeﬁées resulted in these éompariéoné.

In actual practice large schools indicated 5 of 35 or 14.3'
peréent and small schools indicated 9 of 119 or 7.6 percent. éignifi—
cance resulted in comparing large school ideal to large school actual_.
and in comparing small school ideal to small school actual. No signi- :
ficant difference occurred in comparihg large ;chool actual to sm;ll
sghooi actual as shown on Table 42, page 122. - Additidnal significént
differences resulted when comparing 1eaders ideai—-ﬁl.snpercenf or 13
of 43 with large school actual——1§.3 percenL or 5 of 35 anﬂtwhen com-

paring leaders ideal 41.8 percent or 13 of 43 with small school actual

--7.6 percent or 9 of 119.

Vs

Statement 42: The economics course should be offered .by and
' under the direction.of the business department.

Table 42 on page 123 shows that a majority of .leaders, .large
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Table 42

Curriculum Standard and Practice Number &1

A course in econbmics is required of all students.

Comparison

1—2——Leaders.Ideal versus Large School Ideal

1-3--Leaders Ideal versus Small School Ideal

2-3—-Large School Ideal versus Small School Ideal
2—4——Large School Ideal versus Large School Actual

© 3-5--Small School Ideal versus Large School Actual =

Ideal Curriculum Standard, Actual Practice
Leaaers Large Small Large Small
Responses Opinions | Schools Schools - |l Schools ' Schools
' 1 2 3 4 5
Yes/% 13/ 41.8 |19/ 54.3 | 71/ 59.7 5/ 14.3 9/- 7.6
No/% 22/ 51.2 15/ 42.8 43/ 36.1 30/ 85.7 [107/ 89.9 "
No ' : ‘ 1
Response/% 3/ 7.0 1/ 2.9 5/ 4.2. 0/ 0.0 3/ 2.5
Totai/z 43/100.0 35/100.0 {119/100.0 357100.0‘ 119/100;0

df © Chi-Square

2

2

. 4—5——Large School Actual versus Small School Actual

1-4—TLeaders Ideal versus Large School Actual

1;5——Leaders Ideal versus Small School Actual

% Significant at the .05 level of confidence

5

155
4,09
.58
14,17+
75.86%
2.28.
10.87% -

29.94%
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Table 43

1
Cur;iculum Standard and Practice Number 42

The economics course should be offered by and under the
direction of the business department.

4

Ideal Curriculum Standard Actual Practice

Leacers Large Small- - || Large Small

Responseg Opinions Schools Schools Schools Schools

1 2 3 4 : 5

Yes/% | 36/ 83.7 ‘ 21/ 60.0 68/ 57.2 - 2/ 5.7 {19/ 16:0

No/% 3/ 7.0 | 12/ 34.3 | 45/ 37.8 | 30/ 85.7 | 95/ 79.8

No o )

Response/% 14/ 9.3 2/ 5.7 | 6/ -5.0 3/ 8.6 5/ 4.2
|Totall% 43/IOQ.O 35/100.0 ~1119/160.0 -35/100.0 119/100.0
ComEarison . ' L - df Chi-Square
1-2--Leaders Ideal versus Large School Ideal o :,2-_' 9.29%
1-3—Leaders Ideal versus Small Schéol Ideal 2 14.54%
2-3--Large Schooi Ideal vers;s Small Schéol Ideal ._' -2 _ .15
2-4—-Large School Ideal veréus Large School Actual -2 ,.23161*
3-5--Small School~Ideal versus Large Sghooi Actual . 2 45&55*
4~5--Large School Actuai versus Small School Actual . 2 -3.19
lf4——Leaders Ideal versus Large School Actual 2 52.39%
1-5--Leaders Ideal versus Small School Actuai. - 2 8 71.90%

% Significant at the .05 level of confidence
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schools, and small schools responded favorably to Statement 42,
Leaders indicated a favorable response of 83.7 percent or 36 of 43,
large schools;—60 percent or 21 of 35, and small schools—-??.z percent
or 68 of 119. A significant difference resulted‘from:comparing the
leaders ideal to the large school ideal and from comparing leaders ideal
to small school ideal but did not occur from comparing large school
ideal to small school ideal. T

Large'schools indicated 5.7 percent or 2 of 35 and small
schools indicated 16 percent or 19 of 119 actually practfced'Statement
42 as an ideal business education curriculum standard. A significaht
" difference thus resulted from-comparing large school ideal to large
school actual and from comparing small school ideal to small school'
actuai. No significamt difference occurred in’comparing large 'school
actual with small school acteal.._Significamt qifferences also resulted
from comparing leaders ideal——83.7,percent or 36 of 43 to large schooil
actual--5.7 percent or 2 of 35 and from'comparing-leaders ideal--83.7
percent or 36 of 43 to small school actdal——16 percent or 19 of 119. -
Statement 43: Instruction in automated data processing is ‘

concerned primarily with principles, processes,
- and terminology s .
A majority of the leaders—-83. 7.percent or 34 of 43, a majority.

of large schools——68 6 percent or 24 of 35, and a maJority of small '

schools--68, 1 percent or 81 of 119 con51dered Statement 43 to be an
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ideal business education curriculum standafd.' No significant diffe-.
renées reéulted in thesg comﬁarisons as shown on Table 44, page 126.
In aqtu%l practice the large schools indieated 48.6 percent or

17 of 35 and small schools indicated 33.6 percent or 40 of 119'carrie&
out this statement as’a curficulﬁm.standgrd.A No significant differen9e
resuited in comparing large school ideal--24 of 35 to 1arge'school
actual--17 of 35, but.did occur when comparing small school ideal--81 of
119 to small school aétual--40 of 119.° Alsé,fno significant difference
" resulted in comparing large school actuallto small school actual. Sig-
nificant differences did occur when coﬁpariﬁg leaders ideal 83.7'pef-
cent or 34 of 43 t§ large school actual--48.6 percent or 17 of 35 and

when compéring leaders ideal--83.7 percent or 34 of 43 to small school

actual--33.6 percent or 40 of 119.

P

Statement 44: Instruction in data processigg'is offered as .
a short unit in one of the existing bgsiness
courses, . -

No significant differences resulted iﬁ anflof'thé:éight com-
parisons relative to Statement 44 as’ shown on Table 45, page 127. A
minérity of leaders--32.5 percent or 14 of'§3, a minority of large
sch&bls——42.9 percent or 15 of 35, and a minority of small schools—- -
47.9 percent or 57 of 119 responded to Statémgntr44 és being an ideal
business education curriculum standard.

-

A majority of large schools--57.1 percent or 20 of 35 and a
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Tabie 44

1.
Curriculum Standard and Practice Number 43

Instruction in automated data- processing 1s concerned primarily

with principles, processes, and terminology.

2
H

* Significant at the .05 level of confidence

Ideal Curriculum Standard Actual Practice -
Leaaers Large Small Large Small
Responsee Opinions Schools Schools Schools Schools
1 2 3 4 5
Yes/Z { 34/ 83.7 24/ 68.6 81/ 68.1 17/ 48.6 | 40/ 33.6
No/% 77 7.0 |10/ 28.5 |32/ 26.9 | 15/ 42.8 |73/ 61.4
No
Response/% '2/ 9.3 1/ 2.9~ 6/ 5.0 3/ 8.6 6/ 5.0
Total /% 43/100.0 35/100.0 ~|119/100.0 357100.d{h 119/100.0
Coﬁpafisop | _ - . : gﬁ_’Chi—Séuare
1-2--Leaders Ideal versus Large School Ideal ., : 2 1.79
1-3—-Leaders Ideal versuS'Small‘School Ideal - ‘ 2 - 2.03
2-3—-Large School Ideal verses Sma11 School Ideal . 2 .31
2-4—;Large School Ideal versus Lafge'Scheol'Actual - -2 3;20'
3~5--8Small School Ideal versus Large School Actual ‘ 2 29.90%*
4-5——Large School Actual versus. Small, School Acﬁua%h_. 2 3.83
1-4—-Leaders Ideal versus Large'SchooI Actqai | - 2 - 8.04%
1-5--Leaders Ideal versus Small School Actu&l E 2 $27.29%
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Table 45

Cﬁfriculum Standard and Practice Number 44 ,
. ] _
Instruction in data processing is offered as a short unit in
one of the existing business courses. ' : oo

4

Ideal Curriculum Standard - . Actual Practice

Responses geéé?rs Large Small Large . Small -
' pinions Schools Schools Schools Schools
1 2 3 4 5
Yes/z | 14/ 32.5 | 15/ 42.9 | 57/ 47.9 20/.5'7.1 53/ 4.6
No/% 26/ 60.5 | 18/ 51.4 | 54/ 45.4 || 12/ 34.3 | 60/ 50.4
No . "
Response/% '3/ 7.0 2/ 5.7 8/ 6.7 3/ 8.6 6/ 5.0
Total /% 43/100.0 35/100.0 {119/100.0 | 35/100.0 [119/100.0
Comparison | : o ; df Chi-Square
1—2——Leaders Ideal versus Large School ‘Ideal - . 2 .87
1—3——Leade¥s Idé;l versus Small School Ideal ’, R 2, 3.16°
2-3—-Large School Ideal versus Small Séhool Ideal - 2 40
2—4—;ﬁarge School ideal versus Large School Actual 2 - Z.il
3-5-~8mall Schooi.Ideal'versus Large  School Aétual f 2 5.23
4-5--Large Schaol Actual Vefsus.Small School‘Actual _ 2 2.99
1-4—~Leaders Ideal versus Large School ‘Actual 2 5.45
1-5--Leaders Ideal‘veréus Small School Ac£ual ‘ “' 2 "1.91

* Significant at the .05 level of confidence
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minority of small schools--44.6 percent or 53 of 119 indicated they

actually practiced Statement 44 as a curriculum standard.

|

. 1

Statement 45: Instruction in data processing is offered in
a separate course of one semester or more.

i
: , _ 1
Table 46 on page 129 shows that a majority of leade;s, large

schools, and small schools favored Statement 45 as an ideal business
educatipn curriculum standard. Leaders favored the statement by 60.5
percent or 26 of 43, large schools fanored the statement by ?].2 per-
cent or 20 of 35, and small schools favored the statement by 64.7 per—-
cent or.77 of 119. No significant.differences resulted from these
comparisons., | -

" In actual practice, though, only 8 of 35 or 22.8 percent of the
large schools and only 7 of 119 or 5.9 percent of the small schcols'
carried out Statement 45 as a curriculum standarc. Thus a significent
difference resulted when comparing lafge echoolyideel witn large school
actual. When comparing small school ideal with small school ‘actual,
and when comparing large school actual -with small school actual

Other significant differences occurred when comparing leaders
ideel-—26 of 43 or 60.5 percent with'large,school actual--8 cf_35 or

22.8 percent and when comparing leadere ideal~-26 of 43 or 60.5 percent

with small school actual--7 of 119 or 5.9 percent.

Statement 46: Instruction in data processing is included in




Instruction in data processing is
of one semester or more,

129

Table 46

Curriculum Standard and Practice Number 45

1 N .

Ly

offered in a separate course

Ideai Curficulum'Standard Actual Practice
Responses Le?d?rs Large Small . Large. Small
Opinions Schools Schools VSchools Schools
1 2 3 4 )
Yes/% 26/ 60.5 .| 20/ 57.2 | 77/ 64.7 8/ 22.8 7/ 5.9
No/%_ 14/ 32.5 13/ 37.1 35/ 29.4 24/ 68.6 [106/ 89.1»
No . _ - -
Response/% 3/. 7.0 2/ 5.7 7/ 5.9 "3/ -8.6 6/ 5.0
|Total/% '43/100.0 35/100.d>_~119}100.0 35/100.0' 119/100.0
Comgafison ( - df Chi—Sguare>
1-2--Leaders Idéal versus ﬁarge Séhqol Ideal - "2 .20
1-3--Leaders Ideal versus Small School Ideal -2 .25 5
2—3——£arge School Ideal versﬁs SméllfSchool Ideal 4 2 ;76 A
2—4——Large'School.Ide§l versus Lafge School Actual -2 : 8;61f.
3-5--Small School Ideal veréus Large School Actual. 2 .?4-16*A
4;5——Large School Actual-versus Small Sﬁhoo; Actﬁai‘ _ 2 9}92*
1-4-—-Leaders Ideal versus Large Scho;l Actual . o 2 - 11.46% ‘
1-5--Leaders Ideal versds Small School Actual S : 2 -_‘69.03*

#% Significant at the .05 level of confidence-
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appropriate instructionsl units of a number
of business courses. _ !

Armajority of leaders--55.8 percent oi 24 oi 43, a majority of
large schools~-~57.2 percent or 20 of 35, and a majority of small schools
52.1 percent or 62 of 119 considered Ststement‘46 fo be an ideal
busiﬁess education. curriculum standard. No significsnt differencés
resulted in these comparisonms. -

Eleven of 35 or 31.4 percent of the large schools and 30 of 1i9
or 25.2 percent of the small schools actually pfacticed StaféméntléG asxi 
a curriculum stsndard. No significant difference occurred when,coﬁf h
paring the large school ideal witﬂ the large scﬁool-actual, but did
. occur when comparing small school idgal with small school actual.
There was no significant differencsfih cdmparing the largs"school actual
--31.4 percent with the small.school actual--25.2 percent. In comparing’
leaders ideals with largs and small school actual,‘é'significant diffejj
rence rssuited with the smaillschoois but'hog with the large schools as
shown on Table 47, page 131. |
Statement 47: Business arithmetic and business English is of a

- . nonremedial nature, offered only to those. L
students who have demonstrated a certain minimum .
ability in mathematics and English.’ :

A minoriﬁy-of the leaders, the large schools, and'the'smali

schools favored Statement 47 as an‘ideal business education curriculum
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Table 47

Curriculum Standard and Practice Number 46

1
t

Instruction in data processing is included in apprépriate

instructlonal units of a number of business courses.

i

1

Ideal Curriculum Standard Actual:. Practice

Leaders Large Small Large Small
Responses Opinions Schools Schools Schools Schools
1 2 3 4 5
Yes /7 | 24/ 55.8 20/ 57.2 62/ 52.1 11/ 31.4 30/ 25.2
No/% 18/ 41.9 | 12/ 34.2 49/ 41.2 | 21/ 60.0 |83/ 69.8
No | ) .
Response/% 1/ 2.3 3/ 8.6 8/ 6.7 3/ 8.6 6/ 5.0
Total/% 43/100.0 | 35/100.0 119'/106,.0 .1l 35/100.0 [119/100.0
Comparison df Chi-Square '
1—2——£eadgrs Ideal versus Large School Ideal 2 1.76
1;3—~Leaders Ideal versus,Sm;llISchoqlilaeal ‘ 2‘ 1.18
2~3--Large School Ideal versus Small Séhool Idéal 2 .58
2-4—--Large School Ideal versus Large School Actual 2 5:07
3—5——Smail Schooi\Ideal versus Large School Actual 2. 20.17f'
4~5--Large Schobl Actual versus.Small School Actual 2 1.35
1-4—-Leaders Ideal versus Large School Actual 2 5.29
1-5--Leaders Ideal veréus_Small School Ac£ual 13.35% -

% Significant at the .05 level of confidence
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standard. Leaders indicated that 46.5 percent or 20 of 4? favored the
statement. Large schools indicated.that 45,7 percent or 16 of 35
fa&ored the statement, Small schoole indicated that 49.6 percent or
59 of 119 favered the statement; Tbus:no’significeht differences
resulted in these compafisons as shown on Table 48: page»133;

.Three of 35 or 8.6 percent of the large schools and 19 of
119 or 16 percent of the small schoo}s'actually practieed Statement‘47
as a curriculum standard as shown on Table 47; Thus a significant
difference resulted when comparing large.school ideal with large school
actual and when comparing small school ideal with small school acteal.-
No significant difference occurred 15 compariﬁg large echool actualv'
+ with small school actual. Additional significant differences were
revealed in comparing leaders ideal-~46.5 percent or 20 of 43 to large
school actual-~8.6 percent or 3 of 35 and.when compering leaders ideal.
--46.5 percent or 20 of 43 to small sehobl actual--16 percent or 19

of 119.

Statement 48: All business teachers concern themselves with
: improving the language and arithmetic skllls
-~ of students in business courses.
No significant differences were found 'in ah§”ef"the,éight com-
aprisons made relative to Statement 48 being an ideal business edu-

" cation curriculum standard. These results are on Table 49, page‘134.

A majority of leaders--95.4 percent or 41 of 43, a mejority of
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Table

48

Curriculum Staﬁdard and Practice Number 47

Business arithmetic and business English is of a nonremedial
nature, offered only to those students who have demonstrated a
certain minimum ability in mathematics and English.

Ideal Curriculum Standard' ‘Actual Practice
Responses Le?d$rs" Large Small . Large Small
: Opinions Schools Schools - Schools~ Schools
1 2 3 4 5
Yes/% |20/ 46.5 | 16/ 45.7 |59/ 49.6 | 3/ 8.6 |19/ 16.0
No/% 23/ 53.5 17/ 48.6 54/ 45.4 30/ 85.7 92/ 77.3
ANo ‘ o
Response/% o/ 0.0 2/ 5.7 6/ 5.0 2/ 5.7 8/ 6.7
|Totall/% 43/100.0 35/100.0 119)100;0 ’ .35/100;0 L‘P19/100.0‘.
Comparison -df Chi-~-Square
1-2--Leaders Ideal versus Large School Ideal - 2 .. 2,54
1-3--Leaders Ideal versus Small School Ideal 2. 2.67
2-3-~Large School Ideal versus Small School'Ideal ..2 : .17
2—4——Large School Ideal'veréus’Léfge Scﬁool A§tual 2 _ 12;49*‘
3-5--Small School Ideal Versus'Large Séhool'Actual 2. 30.69?.
4-5--Large School Actuél\versus Small School Actual _ 2 1.32
1-4—-Leaders Ideal versus Large Schooi Actual | 2 14.83*
1-5--Leaders Ideal versus Small School Actual 2f' .

*# Significant at the

;05 level of confidence

63.69%
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Table 49

. I
Curriculum Standard and Practice Number 48

A All business teachers concern themselves with improving the
language and arithmetic skills of students in business courses.

Ideal Curriculum Standard Actual Practice
S N o
pinions chools chools chools chools
1 2 3 . 4 - 5
Yes /% 1 41/ 95.4 34/ 97.1 114/ 95;8 30/ 85.7 '106/ 89.i-
No/% 2/ 4.6 | 1/ 2.9. | 3/ 2.5 | 4/ 11.4 | 8/ 6.7
No | o .
Response/% 0/ 0.0 o/ 0.0 2/ 1.7 - 1/ 2.9 5/ 4.2
Total/% 43/100.0 35/100.0 -[119/100.0 || 35/100.0 ' 1119/100.0
ComEafison ' T L gﬁ_‘Chi—Sguare
1—2-—£eaders Ideal versus Largé School Ideal ' 1 - .03
1-3—Leaders Ideal versus Small School ideal : _ 2 1,19
2-3--Large School Ideal veysgs Small School Ideal T2 ’-"'.60_"~
2—4j—Large School Ideal versus Large School Actual . 2J '}3.65~=
3-5--Small School Ideal versus Large School Actual - 2 ‘3.854
4~5--Large School Actual versﬁs Sméll Schgol Actual . ‘ 2 .93
1-4~~Leaders Ideal versus Large SchgolyActual .: | s 2 :,2¢58

1-5--Leaders Ideal versus Sﬁéll School Actﬁal : .2 2.16
* Significant at the .05 level of confidence




135
large schools--97.1 percent or 34 of 35, and a majofity of small
schools——95.8 percent or 114 of 119 responded favbfably:to;Statement 48,
In actual practice large schools indicated that 85.7 perceéf or 30 of
35 carried out the standard, and Spgll'schools indicated tﬁat 89.1 per-

: x
cent or 106 of 119 carried out the standard. '

Statement 49: Business teachers will assist counselors
to keep them well informed about changing
. employment requirements in business .
:'occupations. L
A vést majority of leaders, large schools, and.small'schools'
" concurred that Stétement 49 should be-an ideal business education
standard. Leadérs concurred'by-95.4 peréent or 41 of 43, large schools )
concurred by 94.1 peréent or 33 of 35, and small schoqls concurred by
94.1 percent or 112 of 119. No significanthQifferehées resulted from
these comparisons as shown on Taﬂie 50,-page‘136;
Twenty of 35 or 57.2 percent of the large schoois énd 86 of
119 or 67.2 percent of the small schoois indicated they actually
practiced Statement 49 as aﬁ ideai busiﬁess educatién curriculum
standard. No significant difference resulted from éoﬁparing large._‘
school actual to small school actual;'but did occur when coﬁparing 1érge
school ideal to large school actual and Vhén.COmparing small school. ~
ideal to small school actual. .

Additional comparisons revealed significant differences when
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Table

50

Curriculum Standard and Practice Number 49

Business teachers will assist counselors to keep tﬁem welll
informed about changing employment requirements in business occupations.

[

Ideal Curriculum Standard Actual Practice
Leaaers Large. Small Large Small
Responses Opinions Schools Schools Schools Schools
1 2 -3 4 5
Yes/% | 41/ 95.4 | 33/ 94.3 112/ ?4;1' 20/ 57.2 {80/ 67.2‘
No/% 2/ 4.6 | 2/ 5.7 | 47 3.6 |13/ 37.1 |35/ 29.4
No ' . ‘
Response/% 0/ 0.0 0/ 0.0 3/ 2.5 2/ 5.7 4/ 3.4
Total/% 43/100.0 35/100.0 {119/100.0 35/100.0 [19/100.0
Comparison af Chi—Sguare
1-2--Leaders Ideal versus Largé School Ideal 1;2 .09
1—3—;Leaders Tdeal versus Sméll"Schooledeai' B 2 1.23 -
2—3——La£ge School Ideal versus Small Séhool Tdeal 2 1.27
2-4--Large School Ideal versus Large School Actual 2 13:26*>
3-5--Small Schooi Ideal versus Large.School Actual . 2 30-1?f
4~5--Large School Actual versgs.Small School Acéual 2 1.33
1-4-—-Leaders Ideal versus Largé School Actual 2 16.65%
1-5--Leaders Idéal Veréus Small School Ac%ual 2 13.27%

% Significant at the .05 level of confidence

~
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comparing ‘leaders ideal--41 of 43 or 95.4 percent to large school actuai
-=20 of 35 or 57.2 percent and when comparing leaders ideal--41 of 43

or 95.4 percent to small school actual--80 of 119 or 67.2 ﬁercent.-

Statement 50; A roatiénal counseling and placement office
is maintained by the senior high school.:

Table 51 on page 138 shows thatnleaders——90i7 peréent or 39 of
43, large schools--94.3 percent or 33 of 35, and small schools--94.1
percent or 112 of 119 all responded favérably to Statement 50 as being
an ideal business education curriculum sfandard; No significant diffe-
rences re;ulted in comﬁaring leaders ideal to large school ideal,
leaders ideal éo small séhool ideal, and large school idegl to small
school ideal. |

In actual practiée, 9 of 35 large schoéls or 25.7tpercent and
49 of 119 small schools or 41.2 percent;carfied ;ut the statement as a
curriculum practice. Thus a significant differénce resulted in com- |
paring large school ideal to largefschsol‘actual and in comparing smgll
school ideal to sﬁall school actual.- ﬁo_significént_differenée océﬁﬁ—
red when comparing large school actual to small school actual.

Other significant différences wefe reﬁgaled when comparing the
leaders ideal--90.7 percent or 39.6f‘43 withhla;ge school actuai-—25.7
percent or 9 oé 35 and when comparing lgéders ideal—fQQi7 or 39 of 43

with small school actual--41.2 percent or 49 of 119.
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Table 51

Curriculum Standard and Practice Number 50

A vocational couﬁseling and placement office is maintained by
the senior high school. ‘

Ideal Curriculum Standard Actual Practice
Responses Le?d?rs Large Small - Large a Small
. Opinions Schools Schools Schools Schools
1 . 2 3 h 4 - 5
Yes/% 39/ 90.7-| 33/ 94.3 112/ 94.1 | 9/ 25.7 | 49/ 41,2
No/% 1 31 70| 27 5.7 | 4 3.4 |25/ 714 |67/ 56.3
.No ' ’ o
Response/% 1/ 2.3 o/ 0.0 3/ 2.5 i/ 2.9 : 3/ 2.5
Totall% 43/ 100.0 |-35/100.0 119/100f0 35/100.0. 119/100}0_
Comparison 3 T u:" ' . - df Chi-Square "
1-2--Leaders Ideél versus Large School ideal ‘ 2. .89
1-3-—-Leaders Ideal versus SmallﬁSchoolﬂIaeal ' 2 . 1.00
2—3——La£ge School Ideal versus Small Schodl Ideal - : 2 » 1.27
2-4--Large School Ideal versus Large Schéol Actual . . 2 34;51*
.3—5——Small School Ideal versus Large School Actual . 2 . 80.55%
4—5——Lérgé School Actual versus Small échool Actual 2 .. 2,76 A
1-4--Leaders Ideal versus Large School Actual .2 35.59%
1-5--Leaders Ideal versus Small School Ac;ual - ' | 2 ,; 32.05%

% Significant at the .05 level of confidence

-
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Testing of Null Hypothesis Number One

Null hypothesis number one was stated as follows:

In the testing of null hypothesis number one--leaders ideal.

The opinions of the business leaders do not differ
from the opinions of business education department
chairmen in large Montana secondary public schools
regarding ideal curriculum standards and practlces'
within the business education department.

versus large school ideal--it was found that significant differences

existed felative to the following five statements:

1.

Work exﬁérience courses should be offereq~0n an elective

basis.
The general business course is a job—exploratory course
that provides instruction for short periods in typewriting,

shorthand, bookkeeping, salesmanship, etc.

'Training on any office machine, other than the typewriter

should be on the:acquaintanceship or orientation level
rathér than on the level of development of high“operationg;
skill. ’

A éeparate coursé in persoﬁal typewriting should be offered
as aﬁ elective to all senior high school students.

The economics course should be offered by and unaer the

direction of the business department.
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Testing of Null Hypothesis Number Two .

The second null hypothesis was stated as follows:

The opinions of bﬁsiness education leaders do nof
differ from the opinions of business education
department chairmen in small Montana secondary

public schools regarding ideal curriculum standards
and pragtices within the business education deparpmept.

As a result of testing null hypothesis number two--leaders
ideal versus small school ideal—PeightMsignificant differences were
found,regarding the following statements: |

1. Special vocational business sequences of an accélerated
nature are 6ffered for students of high‘aqﬁieﬁément.

2. "The high school offers programs of.sfudiés that enable
studenté.to prepare for college entrance énd at the same
time to meet the ?equirements of entry-level joBs.

3. Work experience courses are required éf éll étudgnts

preparing for an entry—level‘job in busineésm

4., A course‘in perépnal shorthanﬂ, or.an abbreviated loﬁghand
system, is offered on an eléctive basis to collegé-bouhd
students. ‘

5. The general business course is.a jdb—exploratory course
that provides instruction for short periods in t&pewriting,

shorthand, bookkeeping, salesmanship, etc.

" 6. .Training on any offige machine, other thag the typewriter,
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shouln be on the acquaintancesnip or orientation level
rather than on tne level of development of high operational
skill.
Personai—use and vocational typewriting students in the
senior high school'should be.placed.in the Same‘beginning

class for one semester.

‘The economics course should be offered by and under the

direction of the business department.

‘Testing of Null Hypothesis Number Three

Null hypotnesis number three was stated as follows:

The results of testing null hypothesis number three--large

The opinions of business education department chairmen
in large Montana secondary public schools do not differ _
from the opinions of business education department
chairmen. in small Montana secondary public schools

. regarding ideal curriculum standards 'and practices.

within the business education department.

school ideal versus small school ideal--indicated the foilowing-three

significant differences relative to curriculum étendards;

1.

The high school offers programs of. studies that enable
students to prepare for college enttence and at the seme
time to meet the requirements of entty;level jobs.:
A‘ptbéram offered to students who wish to qualify for

marketing and distribution should consist of the core
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courses required of éll students preparihé for a
business occupation.
Work experiénce courses are.required of all students

préparing for an entry-level job in business.

Testing of Null Hypothesis Number Four

fourth null hypothesis was stated as follows:

The opinions of business education department chairmen

dn large Montana secondary public schools do mot differ

regarding their ideal curriculum standards andﬁﬁractiges

‘as compared to their actual curriculum standard and

practices.

As a result of testing .null hypotﬁesis number four--large

school ideal versus large school actual--33 sighificant differences

were found regarding the followipg'stateméntsﬁi

1.

The business department offers courses and programs that

meet the educational needs of all students in the school.
The business department offers a pfbgrém of courses‘leading
to general business—economic understandings. )

The business department offers a course (or courses)

Jeading to the prudent management of one's financial

~activities.

An advisory committee, composed of loca1~5usinessmen and

cpnéernedlcitizens, is established to assist the business

department in curriculum evaluation.
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The responsibility of organizing and/or revising the
|

business curriculum is handled by: the busineésidepart—
ment chairman, all business teachers, the administration,
and student representativeé;
Special vocational businesé sequences; covering fewer
courses for 1§nger periods, are offered for students of
iow‘achiévement.
Special vocational.busiﬁéss séquences pf_ah écceierated

nature are offered for students of high achievement.

A special one-year business sequence is offered to tﬁoée

senior students of high achievement who decide at this time

in their high school careers to preﬁare theﬁselvesﬂfor

3y

employment.

The high school offers programs of studies that enable

students to prepare for college entrance and at the same

2}

.time to meet the requirements of entry-level jobs.

<

The high school organizes énd'qffers prograﬁs in business
for interested students after ;egulaf school hours.

Students are permitted to advance through their busihess'»

studies on the basis of aghievement;_ndt on the basis of a

rigid time-table.

A single business major, coﬁsisting of ‘an established

-

sequence of core courses that cover basic competencies,

’

-
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supplemented by a number of eléctive optioné that lead to
vocationél competency, is offered.
Business courses are organiied around variou§ major

occupational areas requiring business students to

complete one of the established major sequences.

A program offered to students who wish to qualify for .-

marketing and distribution should consist of the core

‘courses required of all'students preparing for a business

'

. occupation.

A program offered to students who wish to quaiify for

marketing and distribution should offer-speciglized
courses in marketing and distribution.

The objectives for each business course are made available
in printed form to all students, teachers, counselors and
_the public;

For at least the large majority of students, i.e., those

‘who probably will not go on to college, prog}aﬁs of boﬁh -

general education and vocational education should be

‘required. -

L)

Work experience courses are required of all students

preparing for an entry-level job in business.

Work experience cédrses should be offered on an_eléctiyé

-

basis. ) L
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All business courses should contain instructional units on
economics and persénal financial.management whenever this
practice is feasible.
A course in business law if offered on an elective basis

to all students,

. A course in personal shorthand, or an abbreviatéd longhand

system, is offered on an elective basis to college~bound-

students.

,The offerings of the business department are baséd, in ﬁart,

on periodic follbw—up studies of graduates and dropouts, or
surveys of local businessmen.
The general business course is a job-exploratory course

that provides instruction for short periods in ﬁyﬁewriting,

| shbrthand, bookkeeping, salesmansﬁip, efé.

The general business course is conéernedlprimarily.with B
inst;uction'in basic economic concepts, guidance, occupéf
tional information, and the propef use of business servicesl
The general business.course is.pecommended‘as an elective .
fof all students. |

The business department should incorporate general business,
business law, consumer economics, and economics ipto two-
year courses entitled "general bu;iness" and "advanced

general business."
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28. A coursé in economics is reduired of all s;uﬁents.

29. The economics course should be offered by’and'under the -
direcfion of the business department.

30. Instruction in data processing is offered in a séparate
course of one semester orwmore.

31. Business arithmetic and business English is of a non-
;emedial nature, offered only to thoée students who have
demonstrated a certain minimum ability in mathematics and
English.

52. Businesé teachers will assist cdunselors to keep-them well
informed'about changing employment requiremeﬁts in
businesg occupations.

33. A vocational céunseling and placement -office is maintained

by the senior high school.

Testing of Null Hypothesis Number Five

Nuli hypothesis number five was stated as follows:

" . The opinions of business education department chairmen
in small Montana secondary public schools do not differ
_regarding their ideal curriculum standards and practices
as compared to their actual curriculum’standards and
practices. e e

In the testing of null hypothesis number five--small school
ideal versus small school actual--it was found that significant diffe-

rences existed relative to the following 41 statements:
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The business department offers courses and programs that
meet the éducatidnal needs of all students in the school.
The businesé;department offers one 6r more programs that
prepagelgraduates for entry-level jobs.
The business depaftment offers one or more programs that
prepére graduates for entry-ieyel jobs.
The Business department offers’a coufse (or coupses)-‘
ieading to the prudent management'of one's fiﬁéncial

activities.

"An advisory cbmmittee,_composedﬂof local businessmen and

concerned citizens, is established to assist the business
department in curriculum evaluation.
The responsibility of organizing and/or revising the

business curriculum is handled by: the business department

. chairman, all business: teachers, the administraﬁibn, and

student representatives.

Spécial vocational busingss sequencés, covering fewer

cou;ses.for longer periodé, are offered_for studenéé of
. , _ - : s

low achievement.

Special vocational business séquences qf an accelerated

nature are offered for students of high schievement.

A special one~year businessﬂsequeﬁce is offered ;6 th@se.

senior students of high achieveméht\who decidé at thié time
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a ?igid time~table.
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in their high school careers to prgpare'themsélves for

empioyment. - \

The high school offers programs of studies thaé enable

students to prepare for college entrance and at the same

time to ;eet the requiremeﬁts of entry-level j;bé.

The ﬁigh school organizes éﬂd offers programs in business
for interested étudents:af;er regular school hours.
Students.are peréittéd to advance through tﬁeir busingss
studies on the basis of achievement; not on the b;sis of

A single business major; consisting of an establiéhéd
sequence of core courses that cover basic competencies,
supplemented by a numbe? of elective optiqns that lead.tO"
vocational competency, is offered.

Business courses are organized around various.major

occupational areas requiring business students Edicomblete

one of the established major sequences.

4

Business courses are offered on an elective basis to all
students, ﬁhps eliminating the conéepf of major ééquences
for business stuéents. ' : "

A program offered.to étudent; who wish to qualif? for
marketing and'distribufion should cqnsist of éhé core

courses required of all students preparing for a~§ﬁsiness
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occupafion.
A program offered to studénts who- wish to quafify for
marketing and distribution should offer specialized
courses in marketing and distribution.
The objeétives for each business course are made available
in printed form to all studeﬂts; teachers; counselors and”‘
the ﬁublic. |
for ét least the large maj;rity of students, i.e;, tﬁoée -
who probably'will.not go on to collége, programs of both

general education and vocational education should be

fequired.

Work experience courses are required of all students

preparing for an entry-level job in business.

Work experience courses should be offeredldn an elective

" basis.

Ail business courses should contain instructional units on

economics and personal financial management, whenever this

practice is feasible.

"~

A course in business law is offered on an elective basis

to all students.

A course in pérsonal shorthand, or an abbreviated longhand ’

system is offered on an elective basis fp collegeQbound

students.
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'The offerings of the business department are based, in

part, on periodic follow-up studies of graduates. and
dropouts, or surveys of local businessmen.

The éeﬁeral busingss course 1s a job-exploratory course
that provides instruction fof short periods in type-
writiﬁg, shorthand, bookkeeping, salesmaﬂship,'etc.

The-general business course is concerned primarily with

_ instruction in basic economic concepts, guidance,

occupational information, and the proper use of business
services.
The geﬁeral business course is recommended as an elective

for all stﬁdents.
Tﬁe general business cou?se is required 6f all students.
Record keeping is required as a prerequiéite for all
students ﬁho desire to take the bookkeéping course.
Recorq keeping, instead of Bookkeeping,'is offered for
those students speciglizing in th; cle;ical séquencé.

A separate course in personal typewriting sﬁQuld be

offered as an elective to all senior,high échool'studentsf

The business department should incorporate general business,

business law, consumer economics, and economics into two-

year courses entitled “general business" and "advanced

general business.”
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A course in economics is required of all students.
The economics course should be offered by and under the

direction of the business department.

Instruction in automated data processing is concerned

_ Primarily with principles, processes, and terminology.

37.
38.

39.

40.

41,

The

Instruction in data processing is offered in a separate

‘course of one semester or more.

Instruction in data processing is inclided in aﬁpropriate

instructional units of a number of business courses.

Business arithmetic and business.ﬁnglish is of a non-
remedial nature, offered only to those étﬁdents who have
demonstrated a éertain m}nimum ability‘in mathematics agd
Engiish. |

Business teachers wiil assiét coupselo;s'to kéep them well
inforﬁed about cﬁanging employmeﬁf feqqiféﬁents'in
business occupations.

A vocational counseling and piacément office is maintained

by the senior high school.

Testing of Null Hypothesis Number Six

sixth null hypothesis was stated as follows:

The opinions of business education department chairmen

in small Montana secondary public -schools do not differ
from the opinion of business education department chair-
men in large Montana secondary public schools regarding
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actual curriculum standards and practices within the
business education department. !

As é_resuit of testing null hypothesis number six--small school
ideal versus small school éctual——lZ significant differences wére found
Aregqyding tﬁe following statemenfs} :

- 1. An advisory committeé, composed of local businessmen
_and concerned citizeqs, is established to assist the
business department in curriculum evaluation.

2., Special vocational business sequences, covering_fewer

courseé for longer-pgriods, are_offered'for students
of low achie?ement. |

3. The high school organizes and:offers programs in bﬁsinesé

for interested students after regular school houréf‘

4. A single business major, consisting of an established

sequence of core courses that cover basic competencies,
. éupplementéd by a number of elective options thatllead
to vocational cémpetency, is offeréd.

5. A program offered to students who wish to:qualifynfor‘h“

marketing and distribution should cénéist'of the core
courses réquired of all étudents p;éparing.for a business .
occupation. | |

. 6. A program offered to students who wish to:qualify-f6r

" marketing and distribution should offer specialized
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courses in marketing and distribution.

As a basis for gtading, school~wide standards of

achievement are established for such business courses-

as shorthand, typewriting, transcription and office
machines.

Work experience courses should be offered on an elective

‘basis.

‘The offerings of the business department are based, in

part, on periodic follow-up studies of graduates and

dropouts, or-Surveys of local ‘businessmen.

The general business course is concerned primsrily with
instruction in basic economic concepts, guidance, occupa-
tionai information, and the proper~usé'of bnsiness services.’
A separate course in-personal typewritiné,should be offered
as an elective to-all senior high school students.
Instruction in data processing is offered in a Separate

course of one semester or more.

Testing Null Hypothesis Number Seven

Null hypothesis number seven was stated as follows:

The opinions of business education leaders do not differ )

from the opinions of business education department chair- . =
men in large Montana secondary public schools regarding

actual curriculum standards and practices within the

~ business education department.
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In testing null hypothesis number seven, leaders ideal versus

large school actual, it was found that significant differences existed

relative to the following 36 statements.

s
i
|
The business department offers courses and programs that

neet the educational-needs‘of all students in the school.

The. business department offers a program of courses

‘leading to general business—economic_understanﬂings.'

The business departﬁent offers a course (or cb@réésf-'
ieading to the prudent management of one's financial
activitiés.

An advisory committee, composed of local businessmen
and concerned citizens, is established to assist the
bﬁsinéss department in curriculum eﬁaluation;v

The responsibility of organiziﬁg and/or revising the
business curriculum is héﬁdled.by: the business
department chairman, all business teécbers; tﬁe adminis-
tration, and student representativeé,. |
épecial vocational business sequencesi’coéering fewer
courses for longer periods, afe offered for étudents

of low achievemeﬁt.

Special vocational business éequenées of an acceler;ted
ngtuie'are offe?ed'fop students of high‘achievement;f

A special one~year business sequence is offered to those
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senior students of high achievement who decide at this
time in their high school careers to prepare ;hemseives
for employment. |
The high schoél offers programs of studies that enable
students to prepare for coilege centrace and at the ;ame

time. to meet the requirements of entry-level jobs..

‘The high school 6rganizes and offers programs in business

for interested students after regular school hours.

Students are permitted to advance through their business

studies on the basis of achievement; not on the basis of.

a rigid time-table.

A single busimness major,yconsisting of an established
sequence of core courses that coﬁer basic'qompetenciés,
supplemented by a number of elective,options that lead

to vocational competency, is offered. =~

Business courses are offered on an elective basis to all
students, thus eliminating the concept of pajor seqﬁepces

for business students.

A program offered to students who wish to qu;lify for

marketing and distribution should consist of the core

courses required of all students preparing for a business

occupation.

A program offered to students who wish to qualify for
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marketing and distribution should offer specialized

" courses in marketing and distribution.

The objectives for each business course are made

. available in printed form to all students, teachers,

counselors and the public.
For at least the majority of students, i.e., those
who probably will not go»bn to college, programs of

both general education and vocational education should

be required.

As a,basis.for'grading, school~wide standards of

achievement are established for such business courses

as shorthand, typewriting, transcription and office -

machines.

As a basishfor grading, school—wide'stagdards of.achieve—
ment are established for such businéés ¢burseéia$'
bookkeeping, ggneral business, ecpnémics,“busihéés law, )

and salesmanship. . S . .

All business courses should contain instructional units

_on economics and personal financial management whenever’

this practice is feasible.
A course in business law is offered on an eleciive
basis to.all students.

A course in personal shorthand, or an abbreviated
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longhand system, is offered on an elective basis
to éollegerbound students. , 1 ‘
The offerings of the bﬁsiness deparﬁment are'b%sed,
in part, on periodic followLup studies of graddates
and dropouts, or surveys of 1ocal businessmen.‘
The general business QOursé is conéérnéd primarily
ﬁith'instruction in basic.économic'concepts, guidance,
dccupational informatiop, and the proper use of
business services. '
The general business course is re;ommended as an

elective for all students.

Record keeping, instead of bookkeeping, is offered

. for those students specializing in the clerical

sequence.

Training on any office machine, other than- the

typewriter, should be on the acquaintanceship or ;

orientation level rather than on the level:of develop-
meﬁt of high operational skillg

Personal-use and yocational typewriting students in
the senior high school should be‘placea in the same
beginning class for one semester.

The business'départmenp should incoiporate general

business, business law, consumer economics, and
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economics into two-year courses entitled "general
busingsé" and "advanced. general business". |
A course in economics is rgquired of all students.
The economics course should bé offered by-aﬁd under
the direction of the.businéés debartmenp.
Instruction in automated Aat; processing is concerned
primarily with principles, processes, and terminoiogy.
Instruction in data processing is offered in.a_separate
course of omne seméster or moré.
Business arithmetic and Eusiness English-is of a -
nonremedial nature, offgred only fo those students
who have demonstrated a certain minimum ability in

mathematics and English.

Business teachers will assist'counselbrs to keep them

~ well informed about changing employment requifements

36.

. The

in business occupations.
A vocational counseling and placement office is‘

maintained by the senior high school.

Testing Null Hypothesis Number Eight

eighth null hypothesis was'séafed as foilowsé

The opinions of business education leaders do not
differ from the opinions of business education
department chairmen in small Montana secondary
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public schools regarding actual curriculum standards and
practices within the business education department.

. ' i
As a result of testing null hypothesis number eight--leaders
. i

ideal versus small school actual--41 significant differences were

found regarding the following statements.

1.

6.

The business department offers courses and programs
that meet the educational needs of all s;udents in
the school.

The business department offegé a program of courses

leading to general business-economic understandingé.

" The business department offers one or more programs

that prepare graduates for entry—ievelvjobs.

The business department offers a course {or courses) -
le;ding to the prudent management of one's financial
activities,

An advisory-comﬁittee, compééed of local businessmen

and concerned citizens, is'established to assist the
business department'in curriculum evaluétion.

The reéponsibility of oréanizing and/or reﬁising thé
businessncurriculuﬁ is handled by:. the business depart-
ment ?hairman, all business teacheré, the édmiﬁistration,

and student representatives.

-Special vocational business sequencés, covering fewer
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11.

12.

13-

14,
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courses for longer periods, are offered for students
: . 1

of low achievement.

Special vocational business sequences of an accelerated

. nature are offered for students of high achievement.

A special one~year business sequence is offered to those

" senior students of high achieveﬁent who decide at this time

in their high school careers to prepare themselves for

employment.

The high school organizes and offers programs“id businesé

for interested students after regular school hours.

Students are permitted to advance through their business
studies on the basis of achievement; not on the basis of
a rigid time~table.

A single business major,'consis;ing of;gn established -

sequence of core courses that cover basic competencies,

éupplemented by a number of elective.oétions that lead
to vocational competency, is offered. .

Buéinéss courses are o;ganized around various major
océupational areas requiring business gtudents to

complete one of the established major sequences.

Business courses are offered on an elective basis to

”

" “all students, thus eliminating the concept of major

-

sequences for business students.
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© . 16.

17,

' 18.

19.

'20.
21.

22,

_ occupation.
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A program bfféred to students Qho wish to qualify for
marketing and diétribution should consist of the core
courses required of all sﬁuaents breparing for a business
A progfam offéred tp.studeﬁgs who wishifo quélify for
ma;keting and distribution should offer specialized
courses in marketing and distribution.

The objectives for each business course are made

"available in printed form to all students,.tegchérs,

counselors and the public.

For at.least tﬁe large majority of students, i;e.,‘tﬁose
who probably will not go on to college, prpgfams of both
general education and vocational‘educaéion should be

required.

"As a basis for grading, school-wide standards of achieve-

ﬁent are established for such businéss courses as short-
hand, typewriting, transcription and_office machines.
Wofk experiencé courses are rgquired of_a;l ;tudents
preparing for an entry-level job in business. -

Work experience courses should be offered on én elective
basis.

All business courses should contain instructional units

on economics and personal financial management whenever
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24,

25,

26.

27.

28.

29.

30.

31.

© 32,
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this pragtice is feasible.
A course in Eusiﬁess law is offered on an elective basis
to all students.
A coﬁrse in personal shqrtﬁand, or an abbre#iated longhand -
system, 1is offered on an elective basis to college-bound

students.

The offerings of the business department are based, in part,:

on periodic follow-up studies of graduates and dropouts, or

surveys of local businessmen. c -

" The general business course is concérned_primarily with

instruction in bésic econonic conceﬁts, guidance, occupa-
ti;nal information, and'thelprdper use of business services.
The general business course is recommended as an elective .
for all students. |

The geﬁeral busiﬁess course is iequired of all stﬁdeqts.
Record keeping, instead of bobkkeeping,‘is offered for
those students specializiﬁg in the clerical seqﬁenées.
Training on any office machine, other than the typewfiter;

should be on the acquaintanceship or orientation level

rather than on the level of developmeﬁt of skill.

A éeparate course in personal typewriting should bg_offered -

as an elective to all senior high school stﬁdents.

Personal-use and vocational typewriting students in'the

-
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35.

36.

37.

38.

39.

40.

41.
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The business department should incorporate general

: i
business, businégé law, consumer economics, and
economics into two-year courses entitled ''general
business” and "advanced general Business."
A course in ecoﬁomics is'réqgired of all students.
The economics course should be offered by and under
the direction of the business department.
Inst&hction in au;omated data processing is concerned
primarily\with principles, procesées;‘and terminblogy.
Instruction in data processing is offered in a'sepératé

course of one semester or more.

~Instruction in data processing is included in appropriate

instructional units of a number of business courses.
Business arithmetic and business English.is of a non-
remedial nature, offered only to .those é;pdenﬁs'who ﬂaﬁé
demonstrated a certain minimu; ability in mathematics
and English. |

Business teachers will assist'pounselorslto keep them |
well informed about changing employment requirements in

business occupations.

A vocational counseling and placement office is maintained * .
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© Summary

Eight separate comparisons were made relative to the 50 state-
ments regarding curriculum standards and practices. Of the 400 Chi-
" square tests made, 176 were found to be significant at the .05 level

of confidence.

Null Hypothesis Number One

As a result of testing leaders ideal versus large éqhool ideal, .
a significaﬁt difference was found concerning the following five state-

ments: numbers 26, 31, 37, 38, and 42.

Null Hypothesis Number Two

The significant differences found in'teéting leaders ideal
versus small school ideal were eight in number.~ The following state-
ments were found to be significantly different at the .05 level of

_confidence: numbers 9, 11, 25, 29, 31, 37, 39, and 42, -

Null Hypothesis Number Three

Three significant differences were found when éomﬁéring large

1

‘school ideal versus small school ideal. These statements were numbers

11, 17, and 25.

[y

Null Hypothesis Number Four
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In comparing the large school ideal with the large school
actual, 33 significant differences resulted. The following statements

showed a significant difference: number 1, 2, 5, 6, 7, 8,19, 10, 11,

12, 13, 14, 15, 17, 18, 19, 21, 25, 26, 27, 28, 29, 30, 31, 32, 33, 40,

- \
41, 42, 45, 47, 49, and 50. ;

Null Hypothesis Number Five

Forty-one significant differences were found wheg comparing
the small school ideai with the small échool actual. These statements
were mumbers 1, 1, 2, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17,
18, 19, 21, 25, 26; 27, 28, 29, 30, 31,‘32, 33, 34, 35, 36,A38, 40, 41,

42, 43, 45, 46, 47, 49, and 50.

)

Null Hypothesis Number "Six

In comparing the large school actual with the small school
actual, 12 significant differences were found. Thé’following state-

ments showed a significant difference at the .05 level of confidence:

numbers 6, 8, 12, 14, 17, 18, 24, 26, 30, 32, 38, and 45. .

Null Hypothesis Number Seveni

As a result of testing the leaders ideal versus the large .

school actual, a significant difference was found ;oncerning 36 state-

-

ments. These statements were numbers 1, 2, 5, 6, 7, 8, 9, 10, 11, 12,
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13, 14, 16, 17, 18, 19, 21, 23, 24, 27, 28, 29, 30, 32, 33, 36, 37, 39,

40, 41, 42, 43, 45, 47, 49, and 50. .

Null Hypothesis Number Eight.

]

Forty-one significaﬁé differences were found when comparing
the leaders ideal with the small school ;ctuali, These statements were
numbers 1, -2, 3, 5, 6, 7, 8, 9, 10, 12, 13, 14,.15, 16, 17,.18,'19, él,
23, 25,\26, 27, 28, 29, 30, 32, 33, 34, 36, 37, 38, 39, 40? 41, 42, 43,

45, 46, 47, 49, and 50.




CHAPTER V
BUSINESS EDUCATION TEACHER QUALIFICATIONS

The purpose of this Chapter is to present, analyze, and
interpret the findings of this study relative to business education
teacher quélification. ‘The procedufes.used were to compare the 35
large school business education department chéirmen in Moﬁtapa with a
randomly selected population of 35 small school business education
department chairmen in Montana."Comparisons were made regarding the
business education department chairmen's number_of credits earned in
business education, number of courses ;aught in Buéiness éd;cation;
number of years taﬁght, and highest degree held.

To test whether or not a significént difference existed
between large school department.chairmen and small'school department

chairmen regarding credits earned, courses taught, and yeéré taught,

- the t-test for analysis of difference between means was used. The

Chi-square (Xz) test of significance was utilized to test for a signi-
ficant difference relative to the highest degree held.
Table 52 on page 169 indicates the data gathered concerning

business education department chairmen qualificatidns in 35 Montana

‘large secondary public schools. A total of 2,977 credits were earned

in business education by thé 35 .large school department chairmen. The '

mean of business education credits earned for the 35 large school -

business education department chairmen was 85.06.
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Relative to the number of business.edﬁcation courses taught,
it was found that the mean Wés 4.23 courses taught for the 35 large-
school department chairmen. A mean of 1278 years was found conéerning
the number of years taught by'the 35 large school department chairmen7

Nine of 35 or 25.7 percent large school department chairmen
dndicated they had completed a mastef's &egree. Twenty-six of 35 or
74.3 pércent of the 1argé school department chairmen indicated the
bachelorfs degree as their highest degree. |

.Table 53 on page 170 reveals the data gathered relative to
business éducation department-chairmen quélificétions in 35 Montana
small secondary puBlic schools. 7AAt6ta1 of 2,472 credits were earned
by the 35 smali school department chgirmen in business education. A
mean of 70.63 credits earned was found fof tﬁe‘35 small school depart-
ment chairmen.

Relative to the number of business education courses taught by

the 35 small school business education department chaifmgn, a mean of

4.74 was found. A mean of 6.33 years was found concerning the number

of years taught by the 35 small school department chaitmen.

Féur of 35 or 11.4 percent small school business education
department chairmen indicated they had completed a master's dégree as
' their highest degree held. -Thifty—ong of 35 or 88.6 percent oé the
buéiness education small school department chairmen'indicated the

bachelor's degree as their highest degree.
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" "Table 52

Business Education Department Chairmen Qualifications
" in ‘35 ‘Montana ‘Large Secondary Public Schools'

Large Business Number of Number Highest
School Education - . .Business Education . of-.Years ..Degree
‘Number Credits Earned '~ ° Courses Taught” ‘Taught© = Held~
-1 96 3 . 26 MS
2 90 5 11 BS
3 60 4 17 BS
4 144 3 12 BS
5 85 ~ 3 . 27 MS
6 64 4 "~ 16 BS
7 63 4 1 BS
8 v 90 5 5 BS
9 - 144 - 6 4 MS
10 51 5 3 ‘BS’
11 70 5 13 ° BS
12 60 5 15 MS
13 76 5 25 BS
14 58 4 30 BS
15 105 3 5 BS
16 86 3 3 BS
17 86 4 6 BS
18 34 1 12 ' BS
19 96 5 13 - BS
20 - 118 : 4 127 BS
21 95 . \ 4 6 BS
22 78 2 41 BS -
23 - 60 4 35 MS
24 138 5 7 MS
25 . 73 3 23 BS
26 85 5 4 MS
27 121 6 31 MS
28 113 5 1 BS
- 29 67 3 4 BS
30 65 4 4 BS
31 75 5 4 BS
32 120 7 - 11 MS |
33 68 5 2 BS
34 63 4 16 BS
35 80 e LR 3 BS .
) : ‘ 9-MS
Totals 2,977 o148 448" © "26-BS.
, “ | MS=25.7
Mean "85.06 ' 4,230 ~ 12,8 Percent
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Table 53

Business. Education -Department Chairmen Qualifications. .
‘in 35 Montana ‘Small Secondary Public Schools™ " ::

Small Business ) Number of Number Highest
School Education - .. .Business. Education -.of Years .Degree
Number Credits Earned  ° Courses Taught '~~~ Taught '~ Held

1 40 4 : 12 BS
2 81 4 s BS
3 56 7 2 BS
4 55 3 5 BS
5 89 5 5 BS
6 82 4 1 BS
7 60 5 5 BS
8 v 75 2 5 BS
9 . 60 . 6 15 BS
10 106 3 5 BS
11 60 6 T4 BS
12 ' - 103 4 4 BS
13 63 5 5 BS
14 111 7 11 MS
15 71 6 3 BS
16 . 60 6 1 BS
17 52 3 6 BS
18 60 -4 i BS
19 105 6 2 BS
20 49 6 4 BS
21 45 6 3 . BS
22 94 5 2 BS
23 64 4 1 BS
24 85 6 - 4 BS
25 60 3 1 BS
26 . 57 3 1 BS
27 . 68 5 4 BS
- 28 39 -5 21 MS
29 52 -3 17 MS
30 63 5 2. BS
31 ' 111 5 10 BS
32 . 86 5 8 MS
33 - 64 5 2 BS
34 76 5. 34 BS
35 70 ¢ oo g 18" - BS

' : . 4-MS

Totals 2,472 ' o166 -0 0 0 1222 0 0 31-BS

MS=11.4

Mean 70.63 4,74 . °6:i33 Percent
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Table 54 on page l72‘shows a comparison of the means of large'
school business education department chairmen and small scﬁool business
education department chairmen regarding business educationécredits
earned, number of business edﬁcation courses'taugﬁt; and ﬁ&mﬁer of
years taught. Also shown is thé computed "t" value and whéther or not

a significant difference resulted in tﬁe comparisons at the .05 level

of confidence.

Relative to business education credits earned, a mean of 85.06

credits earned was found for large- school department chqifméh-and a
mean of 70.63 credits earﬁed waé found for small school department
chairmen. The computed "t" value was .772 which indicates a sigﬁifi— :
cant difference (.05 level of confidence) when compafiﬁg business edu-
cation credits earned by larée.schooi departﬁent chairmen with
business education cre&its earned by small school department chairmeﬁ
;s shown on Table 54, ﬁage 172. | - - | |

| In regard to the number of business education courses taught,
a mean of 4.23 was found for large school business education department
chairmen and a mean of 4.74 was found for small school business edg—
cation department chairmen. The "t" valughdf compériﬁg the mean of -
courses taﬁght by large schoal depaf;mént cﬁairmgnlwith the'mean of
courses taught by small school department:chairmen was .453. The
resulf of this comparison shows a significant difﬁqrence‘as showﬁ on’

Table 54, page 172.
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Table 54

Comparisons of Business Education Teacher Qualifications

Comparison Large School | Small School | Computed
o 1 Mean- " Mean "t" Value

Business ‘Education .
Credits Earned - 85.06 70.63 . 772%
Number of Business E
Education Courses Taught 4.23 4,74 453%
Number of Years Taught 12.80 6.33 1.968%

- Comparison ‘Number /Percent ﬁumber/Percent Chi—Sdﬁéré
Masters as

" [Highest Degree Held 9/25.7 < 4/11.4 2.375

*Significant at .05 level of confidence
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Concerning the number of years taught, it was found that the
mean for large school'busineés education department chairmen was 12.8
years and the mean for émall school business education department
chairmen was 6.33, The computed "t" was i.968 which indicates a
significant difference when compariﬁg the large school department
chairmen with small scho&l department chéirmen regarding number of
years taught as shown on Table 54, page 172.

In comparing the highest degree held by large schogl business
education department chairmen with the highest degree»ﬁeld by small
school depa?tment chairmen it was.found that 9 of 35 or 25.7 percent of
the large school department chairmen and 4 of 35 or 11.4 percent of the
small school department chairmen held master's degrees. Twépfy-six of
35 or 74.3 percent of the }arge schoél busine§s'education Qépértmenf
chairmen and 31 of 35 or 88.6 percént of the small séhdol‘buéiness
éducation’department chairmen held baéhelof'S“degreeé; A_Chi—square
.of 2.375 was computed when comparing'large séhool dgpartment chairmen
master's degrees earned--9 of 35-— with smallfscﬁool department chair-
ﬁen master's degrees earned--4 of 55. (.65 ievel of confidence). No.
significant difference.resulted in this coﬁpgfison as shown on Table

54, page 172..

" "Testing Null Hypothesis Number Nine

Null hypothesis number nine was staté& as follows:
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The qualifications of business education department
chairmen in Montana's large secondary public schools
do not differ from business education department
chairmen in Montana's small secondary public schools
regarding the number of credits earned in business
education, the number of classes taught in business
education, the number of years taught, and the
highest degree held. '

‘  Three significant differences resulted in the testing of

- null hypothesis number nine. These sigﬁificant differences occurred

when comparing large school business education department chairmen with

small school business education department chairﬁeﬁ boncegning these
areas: |
’ 1. Business education credits earned

2. Number of business education courses taught

3: - Number of years taught -

No significant difference occurred when comparing large schéol
business education department ‘chairmen highest.degfeé held with smail
school bus%néss education department chairmen highesf degyee held.

* SUMMARY

~

Chapter V dealt with comparisons in business education'teacher"

- qualifications., Thirty~five large Montana secondary public ‘school
business education department chairmen were .compared to 35 small
Montana secondary public school business education départmeht.chairmen.

As a result of making comparisons between large school business
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education department chairmen and small school business education
|
department chairmen, three significant differences occurred. These
siénificant differences resulted when comparing large school department
chairmen with small school department chairmen reéarding business edu-

cation credits earned, number of business education courses taught, and

number of years taught.




CHAPTER VI
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

*"SUMMARY

'

The primary problem of this study was to investigate and deter~-

mine whether or not any significanf differences resulted from comparing -

the opinions of chairmen of business educétion departments in Montana
secondary public schools, both lgrge énd'small, ﬁith those of business
education leaders régarding ideal curriculum sfandards in business edu-
cation and regarding actual gufriculum standards and practices in
bus.iness education. |

The secondary préblem of this study was'tp éompare business
education teacher qualifications of 35 large school depa;tméht‘chairmen
'with 35 small school department chairmén regarding number of business
éducation'credits earned, nuﬁber of businessteducation courses taught,‘
number of years taught, and highest degree held.

The review of literature revealed several studies on business
education curriculum standards and practices in the secondary—public

schools that were on a state and on a national basis. These studies

offered a large variety of criteria for the establishment of ciurriculum

standards for business education. Probably the most valid set of

business education curriculum standards developed to date has_beeh by

" §. J. Wanous (1968:6) as reported in the October, 1968 Balance Sheet.
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The populations studied were 48 leaders in business education,
36 large Montana secondary pﬁblic school business education department
chairmen, and 133 small.Montana secondary public scﬁool buéihess edu-
cation department chairmen. The usable responses and péréent;ges were
as follows: leader--43 of 48 or 8?}6 pércent; large school--35 of 36
or 97.2 percent,-and small.schooi——ll§ of 133 or 89.5 percent. The
school categories were set at 300 enrollment and over--large school,
under 300 enrollment——smail school. |

Relative to business education teacher qualifications, the 35
large schooi business education department chairmen and a randomly
selected population of 35 small school business education department
chairmen all responded to the survey.éegking data regafding tumber of

business education credits earned, number of business education

courses taught, number of years taught, and higheét degree held. The

Chi-square (Xz) test of significance was utilized to test the areas 65" o

significant differenced regarding business education curriculum
- standards and practices. . o o

To test whether or not a significant difference existed

between large school business education\depértmenf chairmen and small

school business education department chairmen regarding credits earned,

courses taught, and years taught, the t—testlfor‘analysis of difference
between means was used. The Chi-square test of signifiéancg was used

-

to test whether or not a signifiéant difference resulted in comparing

”
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large and small school department chairmen regarding highest degree
|

held.

The data were compiled and reported in narrative and table form

in Chapters IV and V. The null hypotheses tested relative to business

education curriculum standards and practices were:

1.

The opinions of the business education leaders do not -
differ from the opinions of business education department ’
chairmen in large Montana secondary public schools
regarding ideal curriculum standards and practices within
the business education department.

The opinions of business education leaders do not differ
from the opinions of business education department chair-
men in small Montana secondary public schools regarding

" ideal curriculum. standards and practices within the

business education department.

-The opinions of business_education department chairmen
~in large Montana secondary public schools.do not differ

from the opinions of business educationm department chair-
men in small Montana secondary public schools regarding
ideal curriculum standards and practlces within the
business education department. :

The opinions of business education department chairmen in
large Montana secondary public schools do not differ .
regarding their ideal curriculum standards and practices as
compared to their actual curriculum standards and practices.

The opinions of business education department chairmen in

" “small Montana secondary public schools do not differ
‘regarding their ideal curriculum standards and practices.

The opinions of business education department chairmen in

"'large Montana secondary public schools do not differ from

the opinions of business education department chairmen in

""small Montana secondary public schools regarding actual-

curriculum standards and practices within the business
education department.
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The opinions of business education leadéers do not differ
from the opinions of business education department chairmen
in large Montana secondary public schools regarding actual
curriculum standards and practices within the business
education department. ' A

The opinions of business education leaders do not differ
from the opinions of business education department chairmen
in small Montana secondary public schools regarding actual
curriculum standards and practlces within the business
education department .

testlng null hypothesis number one—-leaders ideal versus

large school ideal--it was found that s1gn1f1cant differences existed

relative to the following five statements:

1'

As

Work e#perience courses should be offered on an electivew
basis.

The general business course is é job—explératory cou;se C
"that provides instruction for short periods in typewriting,
shorthand, bookkeeping, salesmanship, etc.

T?ainiﬁg on any 6fficé machihe, other than the.typewfiter
should be on the acquaintanceship or brientation level
‘rather than on the level of development of high operatioﬁal
skill.

A separate course in personal’typewriting should be offered
as an elective té all senior high school students.

The economics course should ﬁe offered by and under the

direction of the business department.

a result of testing null hypotheéis number two--leaders
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ideal versus small school ideal--eight significant differences were

found regarding the following statements:

1.

Special vocational business sequences of an accelerated
nature are offered for studemts of high achievement.

The high school offers programs of studies that enable
students to.prepare for college engrance and at the saﬁe
time to meet the requirements of entry-level jobs.

Wofk experience courses are requiréd of'all students
preparing for an entry-level job in business.

A course in personal éhorthand, or an abbreviated longhand
system; is offered on an elective basis to college-bound
students. ’“"
The general busiﬁess course is a job-exploratory cdursé
that provides instrﬁction for short périods in typewriting,
shorthand, bookkeeping, salesmanship, etc.

Training on any office machine, other than the typewriter, -
should be on the acquaintaﬁceship or driénﬁation level
rathef than on the level of deyelopment of high'operational
skill.

Personal-use and vocational typewriting students in the

senior high school should be placed in the same beginning

class for one semester.

The economics course should be offered by and under the
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direction of the business department.

The results of testing null hypothesis number three~-large

school ideal versus small school ideal~-indicated the following three -

significant differences relative to curriculum standards:

1. "The high school offers .programs of studies that enable

students to prepare for college entrance and at the samé_

time to meet the requirements of entry—leﬁe; jobs.

2. A program offered to'studénts who wish to qualify fof
marketing and distribution should consist of the core
courses required of all students preparing for a
busineés occupation.

3. Vork experience courses are requirgd of all students
preparing for an entry-level job in business.

As a result of éesting null hypothesis number four--large

school ideal versus large school actual--33 significant differences

were found regarding the following statéments:

- ' \ ) N .
1. The business department offers courses and programs that

meet the educational needs of all sfqdents in the échool.
2. The busin?ss department offe?s a program of courses

leading to general business-economic understandings.
3. The business department offers a course (orAcoursgs)

legdiqg to the prudent management of one's financial

activities.
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An advisory committee, composed of local businessmen and
concerned citizens, is established to assist the business

department in curriculum evaluation.

The responsibility of organizing and/or revising the

business curriculum is handled by: the business department’

chairmén, all business teachers, the administration, and
student representatives,

Special vocational business sequences, covering fewer

courses for longer péridds, are offered for students of

low achievement.,
Special vocational business sequences of an accelerated
nature are offered for students of high achievement.

A special one-year business sequence is offered to those .

senior étudents of high achievement who decide at this

- time in- their high school careers to prepare themselves

for employmént.

The high school offers programs of studies that enable
students to prepare for collége entrance and at the same
time éo meet the requirements of entry-ievel jobs.

The high schog} organizes and offers programs in business
for interested students after regular. school hours. -
Students,are'permitfed to advance throuéh their business

étudies on the basis of achievement: not on the basis of
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14.

15.

16.

17.

18.
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a rigid time-table.
. !

A single business major, consisting of an established

sequence of core courses that cover basic competencies,

~supplemented by a number‘of elective options that lead

to vocational competency, is_offered.

Business coursés are organiéed around various major
occupational areas requifing business students to coﬁplete
one of the established major‘sequences; |
A program offered to students who wish to qualif& for
marketing and distribution should consist of the core
courses required of all students preparing for a business
occupation, .
A program offered to studeﬁts who Wish to qualify for
marketing and distribution should offer specialized
courses in marketing distribution.

The objectives for each business course are made available
in printed form to all students, teachers, qpunselbrs and -

the public.

For at least the large majority of stu&énts, i.e., those

~ who probably w}ll not go on to college,’brograms of - both

general education and vocational education should be
: ) \

required.

Work experience courses are required of all students
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preparing for an entry-level job in business.
Work experience courses should be offered on aﬁ elective

basis.

All business courses should contain instructional units

1

on economics-and personal financial management whenever

this practice is feasible.

A course in business_law is offered on an eléctive basis
go all students.

A course in personal shorthand, or an abbreviateﬁ longhand
system, is offered ph an elective basis to college—boun&
students. |

The offerings” of the business department are based, in
paft, on periodi; follow-up studies of graduates and
dropouts, or surveys of local businessmen.

The genera1~busineés course 1is a'job—exploratorj coursé
that provides instruction for short periods in typewriting,
shorthand, bookkeeping, salesmanship, etc.

Ihg'general business course is concerned primarily with
instruction in basic economic concepts, gui&ance; occu-

pational information, and the proper use of business

1

The general business course is recommended as an elective

for all students.
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27. The business.department shouldlincérporate general business,
business law, consumer economics, and economi;s into two-
- Year courses entitled "'general business" and "advanced
general business.” -
28. A course in economics is required of all students.
29. The economics course should ﬁe offered by and under the
direction of the business departmeﬁt.
30. Instruction in data processing is offered in a separate
course of oné semester or more. o
31. Business arithmetic and business Englishsis.of a non-
remedial nature, offered only to those students who have
demonstrated a certain m?nimum ability in matheﬁatiés and
English. |
32. Business teachers will assist counselors to keep them well
informed about changing employment requirements in business
occupations.
: 33. A vocational counseling and placement office is maintained
by the senior high school. -
In testing of null hypothesis numberffivé~—§maills;hool ideal
versus small school -actual--it was found thatjsignificant differences
existed relative to the following 41 statements: - .

1. The business department offers courses and programs that

meet the educational heéds of all students in the SChboi.
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The business department offers a program of courses
)

leading to general business~economic understandings.
The business department offers one 6¥~more programs that
prepare graduates for entry-level jobs;
The business department offers a course (or courses)
leading to.the prudent management of one'g finéncial
activities.:
An advisory committeé, composed of iocal'businessmen and_
conce?ned ciﬁizens, is established to assist the business
department in éufriculum evaluation.
The responsibility of organizing and/or revising the
business curriculum is h§;d1ed‘by: the business depattmgnt
chairman, all business teachers, the administration, and
student representatives.
Special vocational business sequences,_covering'fewef
courses for longer periods, gre offered for students of
low achievemeﬁt.
Special vocational business sequences of an_;ccelerated
nature are offered for students of high achievementf
A special one-year business sequence is offered to those
.senior students of high'achievement who decide at this time

in their high school careers to prepare themselves for

. employment.
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The high 'school offers programs. of studies that enable
|
students to prepare for college entrance and at the same

time to meet the requirements of entry-level jobs.

The high school'organizes and offers programs in business

for interested students after regular school hours.

Students are permitted to advance through.theif business
studies on the basis of achievement; not on the basis of a
rigid time-table.

A single business major, consisting of an gstabiished
sequence of core courses that cover basic competéncies;
supplemented by a number of elective options that lead to
vocational competency, i§ offered.

Business courses are organizéd éround various major
6ccupational areas requiring business students to complete
one of the established major seq@ences.

Business courses are offered on an elective basis to.ali'
studgnts, thus eliminatiné the concgpf of major sequences
for bqsines§ students. |

A program offered to students wﬁo wish to qualify for
mérketing and dissribution should consist of the core
courses required of all students preparing for a business
occupation. .

A prbgram offered to students who wish to qualify for
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marketing and distribution should offer specialized:
courses in.markeging.and distribution.
The objectiv;s for each business course atre made

available in printed form to all students, teachers,

counselors and the public.

For at least the large majority of students; i.e., those
who probably will not-go on to college, programs of both

general education and vocational education should be

required.

Work experience courses are required of all students

preparing for an entry-level job in business.

Work experience courses should be offered on an elective
basis.

All business courses should contain instructional units on
economics anq personal financial management whenever this
practice is feasible.

A course in Busineés law.is offered on an elective basis to
all studénté[

A éourse in personal shofthapd, or an abbreyiated-longhand.
system is offered on an elective basis to éollege—bound
students.

The offerings of the buéiness department“aré based, in’

part, on periodic follow-up studies of graduates and
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dropouts, or surveyélof local businessmen.
The general business course is a job—explorato;y course
that provides instruction for short periods in type-
writing, shorthand, bookkeeping, salesmanship;‘etc;
The general business course is concerned priﬁarily with
instruction in basic economic concepts, guidanpe, occu-—
pational inﬁormation, andfthe proper use of business’
services., |
The general ﬁusiness course ié recoﬁmended“és,an'elective
for all students.
The general business course is required of éll studenté;-
Record keeping is requirgd as_a-prerequisite for all
students who desife to take the bookkeeping coufse.
Record keeping, instead of bookkegping, is offered'for
those students specializing in the .clerical sequencé._
A separate course in personal typewriting should be
afféred as anuélective to all senior high school students.
The busineés~department shﬁuld‘incorpogate éeneral business,
business law, consumer economics, and éqonomiCS'into two-
year courses entitled "general business" and "a&vaﬁced
general bﬁéiness."

1

A course in economics is required of all students.

'The economics course should be offered by and under the




36.

37.

38.

39.

40.

41.

190
direction of thé business depaftment.
Instruction in aﬁtomated data:prdcessing is concerned
primarily with principles, processes; and terminology.
Instruction in data processing is offered in a separate
course of one semester or more.
Instruction in data processing is included in appropriate
instructional units of a nqmber of business courséé.

Business arithmetic and business English is of a non-

remedial nature, offered only to those students who have

Qemonstrated a certain minimum ability in mathematics
and English.

Buginess téachers willuassist'counselors to keep them
well informed about changing employment requiréments‘in.

business occupations.

- A vocational counseling and placement office is main-

tained by the senior high school.

As a result of testing null hypothesis number six--small

school ideal versus small school actual--12 significant differences

were found regarding the following statements:

1.

(e

An advisory committee, composed of local businessmen
and concerned citizens, is established to assist the
business department in curriculum evaluation.

Special vocational business sequences, covering fewer
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courses for longer periods, are offered for spudents
of low achievement.
The high schosl organizes and offers programs in business
for interested stqdents aftér regular school hours.
A single business major, consisting of an established
sequence of core courses that cover basic competenéies,
supplemented by a number of elective options that lead
to vocational competency, is offered.
A program offered fo students who wish to qualify for
marketing'and distribution should cénsist of:tbe core
courseé required of all students preparing for a
buéiness oécupation. i '
A program offered to students who wish to qualify for
marketing and distribution should offer specialized
courses in marketing and distributionf
As a-basis for grading, school-wide standapds of achieve-
ment are established for such business courses as |
Ashérthand,.typewriting, transcription and offiée machines,’

Work experience courses should be offered on an elective

basis.

The offerings of the business department are based; in papE,

on periodic follow-up studies of graduates and dropouts,. or

surveys of local businessmen.
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10. The general business course is concerned primarily with

instruction in basic economic concepts, guidance,
occupational information, and the proper use of business
services. ' |

11, A separate course in persona; typewriting should be
offered as an elective to all senior high school students.

12. - Instruction in data processing is offered in a separate
course of one semester or more.

In testing null hypothesis number seven, leaders ideal versus
large school actual--it was found that significant différences_exiéted
~ relative to the following 36 statements:

-1, The business department gffers courses and programs that

meet the educational needs of all students in the school.
2. The business department offers a program of courses
leading to geﬂeral business—economfé uﬂderstandings.

3. 'Tﬁe business depértmeﬁt offers a course (or courses)
leading to the prudent mandgement of‘one's financial
.;ctivities.

4, An advisofy committee, composed of local businessmen
and concerned citizens, is“established to assist the
business department in curriculum evalgation.

5. The responsibility of organizing and/or revising the

'»business curriculum is handled by: the business























































































































































