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ABSTRACT 

The purpos 
mid-management 
secondary insti 
schools listed in Barron's Guide to Two-Year Post-Seco 
Schools as havi 

e of this study was to compare the marketing/ 
programs in public and proprietary post- 
tutions in the Pacific Northwest. Public 

ndary 

included in the 
AICS Directory 
schools and off 
grams were incl 
Montana, Oregon 
A total of 60 s 
responded for a 

ng marketing and management programs were 
study. Proprietary schools listed in the 

of Institutions as .being less-than-four year 
ering management or marketing related pro- 
uded in the study. Schools located in Idaho, 
, and Washingtom were included in the study, 
chools were contacted. Forty-two schools 
rate of 72 per cent. 

Community colleges offered the greatest variety of 
programs and course work within the programs. Proprietary 
schools offered the least variety of programs and course 
work within the programs. All programs offered in propri¬ 
etary schools were offered in vocational technical schools 
or community colleges. All programs offered in vocational- 
technical schools were offered in community colleges. 
Vocational-technical schools offered twice as many types of 
programs as were offered in proprietary schools. Community 
colleges offered over 50 per cent more types of programs as 
were offered in vocational-technical schools. 

Proprietary school course work consisted mainly of the 
business core types of subjects. Vocational-technical 
schools offered mainly specialized occupational skill types 
of courses. Community colleges offered a more balanced 
program of studies in their programs. Some emphasis may be 
seen in specialized course areas. Also, community colleges 
were the only types of institutions to offer a substantial 
number of electives. General studies were a greater part of 
the programs in community colleges than in the other types 
of institutions. 



CHAPTER I 

INTRODUCTION 

Interest in post-secondary education appears to be 

increasing. This is happening in spite of the demo¬ 

graphic aging of our society. Hosier lists five factors 

influencing the increase in post-secondary programs and 

enrollments: 

1) preparation for citizenship and work in our com¬ 

plex society requires more formal education; 

2) many positions in business require greater 

preparation than what is available in secondary schools; 

3) retraining of current workers is needed by busi¬ 

ness; and junior colleges, vocational area schools, and 

private business schools are ideal for short, intensive 

training programs; 

4) our affluent society is creating funds for more 

advanced schooling, particularly through federal funding; 

5) secondary schools have been emphasizing academic 

courses, thereby paving the way for vocational post-secon 

dary programs to be needed by the community (1971:520). 

These circumstances appear to be continuing, creating an 

environment for a thriving post-secondary system. In par 

ticular, community colleges "will continue to grow during 
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the 1980’S, though possibly at a slower rate"'than pre¬ 

viously (Nanassay, et al, 1976:153). 

The post-secondary system referred to in Hosier's 

remarks includes both public schools and proprietary 

schools. The recognition of the importance of these two 

sectors of education is a first step in understanding the 

system of post-secondary schools. The federal government 

has appropriated funds for use in both public and private 

vocational training institutions (U. S. 90th Congress, 

1968:1072). 

This chapter provides the basis for this study which 

is intended to aid in understanding the post-secondary 

system. The purpose of the study is explained, giving 

attention to cooperation and competition of institutions 

as well as giving attention to potential counseling infor¬ 

mation that may be provided to students. The statement of 

the problem helps to clarify what specifically was inves¬ 

tigated. Limitations of the study are explained to assist 

the reader in placing the study in proper perspective. A 

definition of terms used in this report is also provided 

to help clarify the study for the reader. The section 

explaining how the study was organized will help the 

reader to locate particular areas of interest. A summary 
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of this chapter is provided, examining the highlights of 

the chapter. 

PURPOSE OF THIS STUDY 

The purpose of this study was to determine how cur¬ 

ricula are similar and different in proprietary and public 

institutions. Information derived from this study will 

help to create a better understanding among the institu¬ 

tions as to their comparative positions. It should be 

obvious that the institutions are actually competing for a 

finite number of students. 

Wilms cites a study in which school leaders were 

asked which schools were their competitor. Only one-half 

of the community college and technical school leaders 

believed that they were competing at all. Further, of 

those who felt there was competition, the four-year 

college was most often cited as the competition. No 

leaders named proprietary schools as competitors. Direc¬ 

tors of all proprietary schools said that other schools 

competed for the same students and named the local com¬ 

munity college as a major source of competition (1974:38). 

Fulton makes note of the mutual distrust between the 

public and private sectors of education (1969:1023). 
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Possibly, this distrust and competitive urge gan be over¬ 

come to achieve the cooperation called for in the 1963 

Vocational Education Act. The American Vocational Associ¬ 

ation is cited as supporting the idea of public schools con 

tracting with proprietary schools for services, even though 

the National Education Association opposes public schools 

using the proprietary schools (NBEA, 1969:115). 

Efficiency of operation in education is a desirable 

goal and proprietary schools provide a "potential for 

expansion for public school vocational programs, particu¬ 

larly in the area of short term or modest student demand" 

programs (NBEA, 1969:117). This cooperation can lead to 

better educational services for the community. 

Whether institutions pursue a course of competition, 

cooperation, or a combination of these, students will be 

faced with the problem of choosing the institution which 

best meets their needs. Counseling of students requires 

an understanding of the options available. Understanding 

of comparative curricula can help counselors to better 

advise students who wish to continue their education. 

Students have selected institutions, possibly with a 

great lack of accurate information and guidance from pro¬ 

fessional educators, and effectively segmented themselves 
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by personality traits. One study found significant dif¬ 

ferences among students' work values, locus of control, 

and personality traits in comparing students enrolled in 

various types of institutions (Wiggle, 1978:4776). It 

would seem clear that professional educators have an obli¬ 

gation to advise students in selecting educational paths 

most beneficial to the student. 

STATEMENT OF THE PROBLEM 

This study was carried out to compare programs 

between proprietary and public institutions and to compare 

course offerings within the programs offered. Specifi¬ 

cally, the following questions were answered: 

1) How do programs offered in proprietary and public 

schools compare? 

2) 

programs 

programs 

programs 

5) 

programs 

How do general education courses among similar 

compare between proprietary and public schools? 

How do basic business courses among similar 

compare between proprietary and public schools? 

How do specialized business courses among similar 

compare between proprietary and public schools? 

How do technical knowledge courses among similar 

compare between proprietary and public schools? 
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LIMITATIONS OF THIS STUDY 

For the purpose of this 

tion programs shall include m 

other related programs such a 

programs which do not fit the 

many of the technical fields 

functioning of a complex soci 

include finance, accounting, 

fields, for example, floral d 

excluded from this study are 

which include secretarial and 

Of the proprietary sqhoo 

Association of Independent Co 

targeted as representative of 

schools. This organization c 

accredited as business school 

business, or senior colleges 

Correspondence schools of bus 

this study; only schools with 

will be considered. 

study, business administra- 

anagement, marketing, and 

s real estate. Peripheral 

purpose of this study include 

which are necessary for the 

ety. These technical areas 

and small business enterprise 

esign and hairdressing. Also 

office administration programs 

clerical studies. 

Is, those accredited by the 

lieges and Schools (AICS) are 

the best of the proprietary 

lassifies institutions it has 

s, junior colleges of 

of business (AICS, 1980:3). 

iness will not be a part of 

resident campus facilities 
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DEFINITION OF TERMS 

For the purpose of this study, the following defini¬ 

tions will be used for these terms: 

Community college will mean a public institution that 

is designed to fill a broad range of needs for the local 

community, that is non-baccalaureate degree granting, and 

that usually offers two-year or less duration programs. 

Pacific Northwest will mean the area within the bound 

aries of the states of Washington, Oregon, Idaho, and 

Montana. 

Post-secondary institutions shall be those not-offer- 

ing four-year degrees. Included in this category are 

vocational-technical schools, community/junior colleges, 

and proprietary schools. 

Proprietary schools will mean all AICS accredited 

private schools of business and junior colleges of 

business which provide educational services for the 

purpose of generating a profit for the school's owners. 

However, correspondence schools are not included. 

Vocational-technical school will mean a public instir 

tution which offers only a selection of occupational pro¬ 

grams for a duration of two years or less. 
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ORGANIZATION OF THIS STUDY 

This study is organized according to the following 

format: 

Chapter 1 includes the introduction, the statement of 

the problem, the purpose of the study, the limitations of 

the study, and a definition of terms. 

Chapter 2 presents a review of literature relating to 

this study, divided into three areas: 

1) Reasons to be concerned about differences and 

similarities among post-secondary institutions; 

2) Indications that some differences may exist; 

3) Information that provides insight into the curric 

ular offerings that may be available within the institu- 

tions. 

Chapter 3 desc ribes the procedu res used in compiling 

and comparing the i nf ormation of the study. The sources 

of information , the mailing, and the methods of analyzing 

the information gathered is described. 

Chapter 4 provides the presentation and analysis of 

the information gathered and reports the findings. This 

chapter is divided into an analysis of data of each of the 

three types of schools--proprietary schools, vocational- 

technical schools, and community colleges. 
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Chapter 5 includes a summary of the study, conclusions 

drawn from the study, and the author's recommendations for 

the use of the information. 

SUMMARY 

Increasing post-secondary enrollments and development 

of programs will continue through the 1980's. This study 

was conducted to shed light upon the curricular offerings 

of the various types of institutions in order to help 

clarify the roles of these institutions. In the compari¬ 

son of the programs and course requirements, certain limi¬ 

tations were adopted. Terms were defined to further 

clarify this study. The organization of the study was 

designed for clarity. 



CHAPTER II 

REVIEW OF LITERATURE 

The review of literature was conducted to provide the 

author with the foundation upon which to build a framework 

for the study. In reporting the findings from the litera¬ 

ture, three questions have been addressed: 1) Why should 

there be concern about differences and similarities among 

the various post-secondary institutions? 2) What informa¬ 

tion would lead one to think that there are differences 

among the institutions studied? 3) What differences would 

one expect to find? 

REASONS TO BE CONCERNED ABOUT DIFFERENCES AND SIMILARITIES 

AMONG POST-SECONDARY INSTITUTIONS 

It seems reasonable that many similarities would 

exist among programs that are trying to meet specific 

vocational goals. However, similarities among institu¬ 

tions with close proximity could indicate some ineffi¬ 

ciency in the use of educational institutions. 

In order to provide more comprehensive and effective 

vocational education to the community, public and private 

post-secondary institutions should consider providing com¬ 

plementary programs. Complementary programs should enhance 

cooperation among institutions. 
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Cooperation is called for in the Vocational Education 

Act of 1963 and reaffirmed in the 1968 amendments which 

state: ’’provisions of vocational training through 

arrangements with private vocational training institutions 

where such private institutions can make a significant 

contribution to attaining the objectives of the state plan, 

and can provide substantially equivalent training at a 

lesser cost, or can provide equipment or services not 

available in public institutions" (U. S. 90th Congress, 

1968:1072). 

Fulton, a proponent of proprietary school education, 

indicates that the public schools are divided on the issue 

of contracting with proprietary schools. The American 

Vocational Association supports contracting with propri¬ 

etary schools while the National Education Association 

opposes such contracts. Even though there is "de jure 

recognition of a place for proprietary schools within the 

spirit of the Act of 1963, there has been de facto 

exclusion" (NBEA, 1969:115). Mutual distrust between 

public and private education is an outgrowth of lack of 

communication (Fulton, 1969:1023). 

Professional educators must become even more flexi¬ 

ble, or labor and manpower administrators will usurp the 
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educator’s role in a continuing proliferation of spe¬ 

cialized vocational education programs (NBEA, 1969:114). 

Community college leaders- seem to be addressing this 

concept of cooperation with an initiative in the estab¬ 

lishment of working relationships with other community 

based educational and training institutions.(Gleazer, 

1977:11). Even though many social institutions are men¬ 

tioned, proprietary education is not mentioned. 

Despite the lack of institutional cooperation, 

students will continue to pursue education at the post¬ 

secondary level. As indicated in Chapter 1, Hosier lists 

five factors influencing the increase in post-secondary 

enrollments and in numbers of programs. Huckfeldt points 

out that these trends will continue because post-secondary 

education will be more readily accessible to all. More 

students will drop in and out of the system during their 

lifetime, and more students will participate in vocational 

programs (1972:519-520). Post-secondary education will 

remain a vital force through the 1980’s. 

Community colleges will serve as a broker in seeing 

that post-secondary education needs are met, either 

through their own services or through the services of other 

appropriate institutions (Gleazer, 1973:11). In fact, the 
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school will act as an educational service station, an 

educational job-order house, and an educational production 

line (Breese, 1970:27). Cooperation seems to be the call! 

This cooperation can only be achieved through better under¬ 

standing of similarities and differences among the various 

institutions involved in education. 

Even with cooperation achieved, a competition factor 

will exist among the various institutions. Community col¬ 

leges now exist in a far more competitive environment than 

existed in the 1960's (Gleazer, 1973:6). Obviously there 

are finite numbers of students available and willing to 

enroll in post-secondary programs at any given moment. 

Each institution's survival depends upon attracting enough 

students to justify a continuing operation. 

Similarities among the programs can be expected as 

the better private schools offer programs that challenge 

those in any other institution (Miller, 1971:532). Also, 

similarities will exist as public schools have adopted 

ideas from the proprietary schools. Many of the innova¬ 

tions in courses, teaching materials, and methods first 

introduced by private vocational schools were later 

adopted by other institutions (Belitsky, 1971:526). 
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Specifically, the project method and visual aids are two 

examples of means by which proprietary schools have intro¬ 

duced significant changes in the spirit of education 

(Nanassay, et al, 1976:140). 

Actual competition between the private and public 

sector can be demonstrated in several ways. As secondary 

schools introduced business administration and secretarial 

science programs, the field of operation of private 

business schools was restricted and their growth was 

temporarily checked (Nanassay, et al, 1976:140). Most of 

the non-public, two-year post-secondary institutions are 

located in the East, while the West has mostly public 

institutions (Garrison, 1968:4). In general, community 

colleges have had an adverse effect upon proprietary 

schools (Nanassay, et al, 1976:148). 

"Business education programs . . . had their origin 

in the private business school" (Hosier, 1971:521). 

Again, borrowing creates similarities. However, indepen¬ 

dent business schools have tended to locate in the larger 

cities (Miller, 1971:532) because they may need larger 

markets to generate profits. At the same time, Miller 

notes that the number of independent business schools has 

decreased slightly, which coincides with the growth of 
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public vocational education. 

Public school officials, it seems, do not perceive 

competition among the various institutions. This is borne 

out by the University of California at Berkeley study 

which Wilms cites and which was discussed in Chapter 1 

(Wilms, 1974:38). Whether or not competition is healthy 

for education can be debated. Fulton believes that public 

education ought to have competition (1969:1023). The 

existence of parallel programs between private schools and 

public schools (Hosier, 1971:521) would indicate that, in 

actuality, public schools are in competition with propri¬ 

etary schools. 

Cooperation or competition--institutions may find 

either format a means of improving community services. 

The community colleges may truly b^ "the fulfillment of 

the American promise to its citizens for universal educa¬ 

tion" (Monroe, 1972:25). Monroe seems to justify calling 

community colleges the "workingman's college" or "people's 

college" (1972:30). It may also be said, possibly, that 

vocational-technical schools could also be classified as 

the "workingman's school." 

Proprietary schools offer "a potential for expansion 
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of public school vocational programs, particularly in areas 

of short term or modest student demand” (NBEA, 1969:117). 

In the same article, Fulton and Davis state that innovative 

methods, the same innovative methods Monroe calls for, will 

contribute to the perpetuation of peripheral and temporary 

training programs. These innovations and specializations 

can lead to greater efficiency in the offering of educa¬ 

tional service to the community. 

The main concern of educational institutions should be 

that of serving the needs of the community. The fact that 

these needs are being met can be demonstrated by the posi¬ 

tive comments concerning students' perceptions of their 

respective programs. This is demonstrated in the interviews 

conducted by Arnold and Hoyt and reported in the NBEA 

Yearbook 11. 

Communities have shown involvement in the curriculum 

development process. In fact, the ruling elements in the 

community will determine the framework of the curriculum 

in public schools (Monroe, 1972:50). An example of such 

community involvement is demonstrated by the development 

of the San Francisco Community College Center. This 

center was well received and is meeting community needs 

because it was needed, wanted, and well planned. The 
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"primary objective of the new education center is to teach 

employable skills" (Rosenthal, 1979:14). 

Assisting students' in selecting the institutions 

which best suit the students' needs becomes an obvious way 

of providing better service. In fact, guidance is a 

function of the school and it cannot be overlooked as a 

responsibility (Brinkman and Dame, 1961:7). Many voca¬ 

tional educators may recognize the validity of occupa¬ 

tional guidance, but educational guidance and occupational 

guidance "go hand in hand" (Brinkman and Dame, 1961:9). 

A recent unpublished report prepared for the Montana 

State Advisory Council for Vocational Education seems to 

indicate that many students are not receiving the guidance 

they want and deserve. Of the students surveyed, 25 per 

cent were dissatisfied with occupational information 

available through their high school vocational programs, 

54 per cent were dissatisfied with their help in finding a 

job, and 39 per cent were dissatisfied with counseling 

about careers (Owens, 1981:17). Perhaps these students 

could be given better counseling if the vocational-educa¬ 

tors had more time, more counseling expertise, and more 

information, such as the information developed in this 

study. 
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High schools may not guide students to proprietary 

schools because high school personnel are more comfortable 

working with middle-class institutions (Wilms, 1974:37-38) 

as typified by the public institutions. An understanding 

of the characteristics and curriculums of the various 

educational options available to the students may help to 

overcome some Of the counseling difficulties faced by 

vocational educators. 

INDICATIONS THAT SOME DIFFERENCES DO EXIST 

It is common for each institution to have vocational 

education objectives. However, the derivation of these 

objectives is often different for the various types of 

institutions and this could lead to differences in curric¬ 

ulum. The private vocational school's profit is directly 

related to its capability for satisfying consumer demands 

(Belitsky, 1971:526); demands, in this instance, are the 

students' demands for educational services. Since pro¬ 

prietary institutions are profit-generating centers, 

unprofitable curriculums, those with insufficient student 

demand, will probably not be offered. 

Public schools do not have a profit motive, but 

rather a community service motive. The community college 
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is designed to serve the different needs of many individ¬ 

uals and groups (Nanassay, et al, 1976:154). Two major 

needs most ’’frequently addressed by these institutions are 

occupational preparation and delivery of academic courses 

for general education or .for transfer” (Samson, 1979:111). 

In addition, the objectives of the community college are 

generally 1) to provide a comprehensive curriculum, 2) to 

have an open door policy of admission, and 3) to be com¬ 

munity oriented (Monroe, 1972:26-30). 

The fact that community colleges, junior colleges and 

technical schools offer a variety of programs designed to 

meet the needs of many students (American Association of 

Community and Junior Colleges, 1978) is an indication of 

the social commitment of all these public institutions. 

Vocational-technical schools appear to have a narrower 

educational mandate than do community colleges (NBEA, 1969 

94), but these schools are still public service oriented. 

Another factor that may indicate differences among 

the types of institutions would be the different govern¬ 

ance structures which directly effect the decision-making 

processes of the institutions. The trend in private 

schools is toward the corporate form of organization 

(Miller, 1971:533). Otherwise, many private schools are 
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single ownership or partnership organizations. This may 

lead to the private schools being more experimental than 

the public schools. Risk taking is a more normal activity 

for entrepreneurial organizations which may be more flex¬ 

ible than public organizations (Belitsky, 1971:531). 

Public schools must often work with several depart¬ 

ments, school boards, and/or government agencies. The 

increasing rigidity of the public school sector via 

government intervention and internal layering of organi¬ 

zation, such as unionism, may have a dampening effect on 

change (Huckfeldt, 1972:63). The time span between iden¬ 

tified need and response time often becomes longer and 

longer in the public schools (Gleazer, 1977:11-12). 

Gleazer also indicates that creativity in curriculum 

development and instructional patterns is often discour¬ 

aged . 

Proprietary schools fill a large void in the conven¬ 

tional school system by doing., on their own or under 

contract, essentially what the federal government is 

encouraging in its training programs (Fulton, 1969:1022). 

Filling voids left by slower-tO-respond public institutions 

may prove to be the ultimate role of the proprietary 

schools. 
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A final test of differentiation in a service is shown 

by the characteristics of the users of the service. A 

demonstrated difference exists among the types of students 

attending the various institutions. One research project 

showed significant differences in the personality traits 

among students in vocational-technical schools, private 

business colleges, community/junior colleges and four-year 

colleges (Wiggle, 1978:4777). Again, the University of 

California at Berkeley study cited by Wilms and discussed 

in Chapter 1 supports this notion of different types of 

students in various types of institutions. 

Wilms cites some interesting differences found in the 

University of California at Berkeley study. Proprietary 

students "tended to bring fewer resources to school than 

students who went to public schools." These students were 

more likely to have dropped out of high school or to have 

graduated from a low-status program than were the students 

who chose to go to the local community college. Also, 

proprietary students were more likely to have come from an 

ethnic-minority group and their verbal skills lagged 

behind (1974:36). 

A "tendency for the least advantaged students to 

choose the relatively expensive proprietary schools over 
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nearby inexpensive community colleges and technical 

schools” (Wilms, 1974:37) may be because the community 

college is seen as an extension of the public system in 

which many of these students have not met success. 

Students attending proprietary schools perceive these 

institutions as being more employment related than are 

community colleges. 

"Katz and his associates . . . write, 'The public 

junior/community college is more a bulwark for the middle 

class than a channel of mobility for the entire community'” 

(Wilms, 1974:37). The tax-paying middle class is the major 

influence upon the community college (Monroe, 1972:306), 

definitely making it a middle-class institution. Monroe 

also states that the majority of community college students 

are from middle- and upper-lower-class families. The same 

may possibly be said of vocational-technical schools. 

Even though public schools may have greater financial 

resources, they may not take advantage of these resources 

for new innovations, even at the urgings of their fellow 

educators. However, once a course has been established 

through the political process within the community, greater 

resources may be brought to bear upon the solutions sought. 
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Public schools are directed by and accountable to the 

political process while proprietary schools are accountable 

to the market place; this would seem to have considerable 

impact upon curriculum development in the institutions. 

PERCEIVED CURRICULUM PRACTICES 

Because public schools need to-maintain a broad base 

of middle-class support and to be accountable to the poli¬ 

tical process, a more generalized scope of studies can be 

expected. Proprietary schools, however, need to recruit, 

train, and place their students; the schools are account¬ 

able to the market place, motivating them to offer more 

specific and specialized studies (Wilms, 1974:39). 

An increased proliferation of courses during the last 

decade has resulted in the community college displaying "a 

pattern of general education courses for-students enrolled 

in two-year occupational programs" (Marsh, 1979:11). The 

proponents of these more generalized programs emphasize the 

need for greater flexibility and social awareness in the 

graduates (Kramer, 1975:80). Proponents of specialized 

programs, however, emphasize the increased complexity of 

the management process and the demand for managers trained 

in handling large volumes of information and using the 
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scientific method rather than relying upon intuition 

(Kramer, 1975:80). The "typical manager is hired for his 

special skill but grows to a generalist on the job ... if 

successful" (Kramer, 1975:82). 

Rich, a proponent of more generalized education, feels 

that not enough effort has been devoted to combining related 

areas (1976:250). A comprehensive community college cannot 

afford to be out of balance in any of the curriculum areas, 

including occupational education (Monroe, 1972:96). Going 

a step further, a balanced business curriculum provides 

education that is as complete as possible within the time 

and resources available (Rich, 1976:250). However, there is 

no "clear-cut dichotomy between occupational education and 

any other kind of education" (Monroe, 1972:81). Vocational- 

technical schools may also have some general education 

courses, it would seem. 

The trend toward specialization is a primary change for 

community college marketing programs which have focused more 

sharply on a marketing function or on an industry/product 

category, such as sales promotion or food merchandising. 

This trend has resulted in a reduced business core (Samson, 

1979:111). 

A lesser number of programs emphasize the more general 
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business courses and have come to resemble the business 

administration programs that are traditionally found in 

many community and junior colleges. In support of special¬ 

ization, a Nebraska report recommended that programs should 

be specialized and that mid-management programs in Nebraska 

should be maintained but not expanded (Sampson, 1979:112). 

One recommendation is that 25 per cent of the program 

should be devoted to general education and 75 per cent of 

the studies . should be in business and marketing studies, 

both general and specific. The exhibit below details a 

survey of 11 programs in 8 states ; this study has been 

offered as a guide (U. S. Office of Education, 1969:19) 

EXHIBIT A 

Credit 
Hours 

% of 
Program 

technical area 21 30 

marketing and distribution 14 20 

business and administration 18 26 

general education 17 24 

total 70 

One prediction for the 1980' s is that the trend in 

specialization will continue (Samson, 1979:114). This may 

be the basis for a rebuttal of Katz when Samson cites 

Reindeau: ’’Vocational and technical education at post- 
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secondary levels appears to offer the best hope for bringing 

the educationally, socially and economically disadvantaged 

into the mainstream of American life” (1979:114). 

What effect the specialization trend will have upon 

the many people Rich calls economically illiterate may 

prove to be an interesing study in the future. Consumer 

education laws of many states are a reflection of a demand 

for the public schools to prepare people to be wiser and 

more responsible citizens; this requires a more gener¬ 

alized program (Rich, 1976:250). 

Business and commercial programs in community colleges 

and technical schools are listed in Barron1s Guide to Two- 

Year Post-Secondary Schools with three categories of 

programs: transfer programs, terminal programs, and 

transfer or terminal programs. These programs range from 

general business administration and marketing to specialized 

programs in real estate and hotel/motel management (1979: 

58)-60). In the Washington Community College system, 

Samson found 17 specific marketing programs in his study 

(1979:111-112). 

Samson identifies three formats of programs in com¬ 

munity/junior colleges;, these are: 
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1) certificate programs which are of short duration 

with concentrated instruction in a specific area. 

2) diploma programs which are about one year in dura¬ 

tion with instruction in occupational skills and with some 

general educational content. 

3) associate degree programs of two-years' duration 

with structured study in theory and practical marketing 

areas and with general educational content (1979:111). 

In contrast, proprietary schools attempt to reduce 

the more generalized aspects of their curriculums; this 

attempt is demonstrated by a student response to the 

question of why he attended a proprietary school; his 

reply was "here we study only what we need to know" 

(Fulton, 1969:1023). Perceptions may be deceiving, how¬ 

ever. Goddard states that the content of a business 

administration program in a proprietary school should 

include a combination of general business administration, 

marketing theory, and general education (1972:57). In 

addition, the curriculum of proprietary schools has been 

directed by the Association of Independent Colleges and 

Schools to include general content courses. "The accred¬ 

iting community for business schools (private) requires 

that 20 per cent of the offerings be general education 
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courses such as sociology, American history, political 

science, and psychology" (Miller, 1971:533). This is very 

close to the U. S. Office of Education's general recommen¬ 

dation of 25 per cent. This may be a move by the propri¬ 

etary schools to gain academic credibility with the public 

sector, hoping to overcome the mutual distrust Fulton 

perceives. 

Obviously, Miller feels that some distinct differ¬ 

ences do in fact exist. He states that "the business 

school (private) has served and still serves a function 

that is not fully met by any. other educational organiza¬ 

tion" (Miller, 1971:537). A more experimental and innova¬ 

tive approach to education may be this function. Voca¬ 

tional schools are normally small because of the practical 

and problem-solving aspects of the courses which are of 

primary importance (Belitsky, 1971:528). Apparently, 

proprietary schools do have problem-solving types of courses 

Again, the broader demands placed upon public schools 

will possibly generate distinctions among curricular 

offerings. Students returning to the educational system 

have had considerable impact upon the system. A study 

found that 58 per cent of public two-year schools offered 
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programs specifically for older adults. These are mainly 

aimed at self-improvement, pre-retirement adjustment, and 

use of leisure time. However, some of the programs are 

geared toward second career training (Aronson and Eccles, 

1980:24). This would be a logical response to the increase 

in the number of older students returning to school as dis¬ 

covered by Aronson and Eccles. 

Another specialized offering that is gaining attention 

is the cooperative arrangement. Cooperative arrangements 

"have enabled local community colleges to dramatically 

extend and broaden learning opportunities and services." 

(Gilder and Rocha, 1980:11). This arrangement probably 

will show up in vocational-technical centers as well, and 

it is being promoted by the U. S. Office of Education 

through grant funds. 

Generally, fewer business core courses and fewer 

general education courses may be found in some programs if 

compared with past programs. More specific areas of study 

may be observed in the public sector as well as in the 

private sector. 

Curriculums will probably still contain the five major 

competencies identified by the U. S. Office of Education. 

These are: 
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1) marketing which includes selling, sales promotion, 

buying, operations, market research, and management; 

2) social ethics which include business and social 

skills, human relations, supervisory skills, and public 

relations skills; 

3) technology which includes product knowledge, services 

and special techniques; 

4) basic skills which include math and communications; 

and 

5) economics which include functions of the economy, 

the free enterprise system, and economic responsibility. 

The U. S. 0. E. also supports the use of the cooperative 

and project methods, which are designed to meet comparable 

objectives (U. S. 0. E., 1969:17). 

• X 

SUMMARY 

As a result of the literature review, new insight was 

gained concerning the differences and similarities in 

programs among post-secondary institutions. Cooperation 

among the various institutions may be more readily achieved 

once relative curricular positions are more clearly under¬ 

stood by all educators. Also, each institution may find a 

competitive advantage in using one or more of the programs 

or activities observed in this study. Use of the informa- 
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tion derived from this study should help professional 

educators provide better assistance to students seeking 

post-secondary training. 

There are several indications that some differences 

and similarities do exist. Public schools have adopted 

many innovations from proprietary schools and proprietary 

schools have developed programs 

ways to the public vocational s 

institution has its own form of 
> 

making structure, creating some 

development. Also, basic motiv 

tional services are different, 

interested in generating profit 

more public service oriented, 

lead to differences in curricul 

. All schools seem to be und 

specialization of occupational 

generalized programs still do e 

continue to do so. Proprietary 

capable of reacting to changes 

making them more creative in th 

changes. The organization foun 

these schools to be less creati 

that are similar in many 

chools. However, each 

organization and decision- 

differences in curricular 

es for offering the educa- 

Proprietary schools are 

while public schools are 

This difference could easily 

ar decisions. 

ergoing a change toward more 

programs. However, some 

xist and will probably 

schools may appear to be more 

in the work-world, thereby 

e adoption of curricular 

d in public schools may cause 

ve in curriculum development. 
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Four specific areas that the marketing/mid-management 

programs will probably exhibit in all institutions are: 

general education course area, business core course area, 

specialized business course area, and technical knowledge 

course area. How these areas are integrated into the 

curriculum will vary depending upon the needs of the students 

served by the school and the goals of the institution. 



CHAPTER III 

PROCEDURES OF THE STUDY 

INTRODUCTION 

Proprietary and public post-secondary institutions in 

the Pacific Northwest which offer business management and 

marketing programs have been surveyed to determine in what 

ways these programs differ and are similar. Actual pro¬ 

gram offerings of the various institutions and the course 

content of'similar programs were compared. This chapter 

provides a description of the procedures used in surveying 

the institutions and programs. 

Included in this chapter are the sources of informa¬ 

tion. A description of the population surveyed, the 

method of sampling, and the controls used with the sampling 

procedure are included. Concepts of the request letter 

and the mailing procedure is included in this chapter. 

Finally a brief description of how the information, collected 

was analyzed is provided. 

SOURCES OF INFORMATION 

As previously indicated, the geographic region of the 

Pacific Northwest provides the boundaries of the study. 

Within this region, 11 proprietary and 49 public post- 
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secondary institutions have been surveyed and analyzed. 

All public post-secondary institutions which were 

listed in Barron Vs Guide to Two-Year Institutions and which 

were listed as having marketing and management programs 

were examined. Where appropriate, state departments of 

education were contacted regarding curriculums in institu¬ 

tions which were greatly affected by state directives. 

The AICS accredits its members, exerting a control 

over member institutions; and it enforces standards that 

tend to raise the quality of education provided. Only 

proprietary schools accredited by the AICS were surveyed. 

Each institution listed in the AICS Directory of 1980 as 

having management and marketing programs, was contacted. 

MAILING 

A letter was sent to the s e 1 e c t e d inst itution s 

request ing in formation wh ich is gener ally i ncluded in 

institu tional catalogues. A catalogu e was request ed a 

well as depar tmental broc hure s which would have pe rtin 

information. Other informati on which the r eader o f th 

letter deemed as potentia ny relevant to th e study was 

requested. 

The initial mailing was the letter requesting the 

After four weeks a follow-up letter inf ormation. was 



35 

mailed to the schools. 

In total, 43 institutions (72 per cent) responded 

with catalogues, brochures, and/or other information. 

This response rate provides an adequate basis upon which 

to draw conclusions concerning similarities and differences 

among the institutions and programs offered. 

METHODS OF ANALYZING THE INFORMATION GATHERED 

In order to compare marketing/mid-management programs 

in post-secondary institutions in the Pacific Northwest, 

information was gathered and compared relating to the 

program offerings and the content of programs offered. The 

information was categorized by proprietary school respon¬ 

dents, community college respondents, and vocational- 

technical school respondents. 

Programs offered by type of institution are shown in 

Tables 1 (proprietary schools), 7 (vocational-technical 

schools), and 17 (community colleges). The average clock 

hours for courses in each program for a type of institu¬ 

tion is presented in Tables 2-5 (proprietary schools), 

Tables 8-15 (vocational-technical schools), and Tables 

18-26 (community colleges ) . 

A summary of the average per cent of clock hours by 

course type for each category of institution is shown. 
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Table 6 summarizes course type percentages of programs for 

proprietary schools. Table 16 summarizes course type 

percentages of programs for vocational-technical schools. 

Table 2? summarizes course type percentages of programs 

for community colleges. 

SUMMARY 

Sixty selected proprietary and public post-secondary 

schools were surveyed in the Pacific Northwest in order to 

determine similarities and differences with respect to the 

programs offered and course requirements within each pro¬ 

gram. Information was gathered through institutionally 

printed material. This information was analyzed in order 

to obtain statistical relationships of similarities and 

differences. 



CHAPTER IV 

PRESENTATION OF DATA 

INTRODUCTION 

This chapter presents the analysis of the data. All 

course hours that are cited in this chapter are stated as 

clock hours of instruction. Proprietary schools are discus¬ 

sed first; Tables 1 through 6 present information concerning 

proprietary school programs and courses offered. Voca¬ 

tional-technical schools are discussed next; Tables 7 through 

16 present information concerning vocational-technical school 

programs and courses offered. Community colleges are discus¬ 

sed last; Tables 17 through 27 present information concerning 

community college programs and courses offered. 

Programs offered by type of institution are shown in 

Tables 1 (proprietary schools), 7 (vocational-technical 

schools), and 17 (community colleges). The average clock 

hours for courses in each program for a particular type of 

institution is also presented in table form. Tables 2 

through 5 present course.hours for proprietary schools. 

Tables 8 through 15 present course hours for vocational- 

technical schools. Tables 18 through 26 show community 

college course hours. 

Course clock hours are presented in the tables by an 
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average of the hours from the institutions which required 

these courses for their program of study. A range of clock 

hours for courses is also provided. Finally, a summary of 

the average per cent of clock hours by course type for each 

category of institution is shown. Table 6 summarizes 

course type percentages for programs in the proprietary 

schools. Table 16 summarizes course type percentages of 

programs for vocational-technical schools. Table 27 sum¬ 

marizes course type percentages of programs for community 

colleges. 

The narrative portion of this chapter discusses only 

the highlights of the information presented in the tables. 

Course offerings in a program are discussed only if half or 

more of the respondents with that program required the 

course in their program. 

PROPRIETARY SCHOOLS 

Of the 11 schools contacted, only A responded with cur' 

riculum material for a rate of 36.4 percent. One other 

school responded with advertising literature only. Two 

other schools responded that despite the listing by the 

AICS of their having less-than-four-year business adminis¬ 

tration programs they did not in fact have programs that 

would fall under the guise of this study. 
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TABLE 1 

PROGRAMS OFFERED IN PROPRIETARY SCHOOLS 

FOUR RESPONDENTS 

PROGRAM TITLE NUMBER 
% OF 

RESPONDENTS 
% OF 

PROGRAMS 

Business Administration 2 50.0 25.0 
Fashion Merchandising 2 50.0 25.0 
Retailing 1 25.0 12.5 
Travel Careers 3 75.0 37.5 

Total 8 

Table 1 above shows the programs offered by the four 

proprietary school respondents. No program stands out as 

the most common offered. Eight programs in four areas are 

offered by proprietary schools. 

Business Administration programs were offered by two 

of the respondents. The course types of these respondents 

were as follows: total average hours, 1267; total general 

studies, 866; and total business technology average hours, 

301. A large proportion of course hours are taken in 

beginning accounting, an average of 280 hours. Other 

studies consuming a large proportion of course hours are • 

Business Law, 150 average hours, and other business core 

studies, 196 average hours. Table 2 on page 40 presents 
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TABLE 2 

BUSINESS ADMINISTRATION—PROPRIETARY SCHOOL 

AVERAGE CLOCK HOURS OF COURSES IN ALL PROGRAMS (2) 

NUMBER AVERAGE 
COURSE TYPE REQUIRING HOURS RANGE 

GENERAL STUDIES 
Grammar 2 60 60 
Spelling I 40 40 
BUSINESS CORE 
Accounting, Beginning 2 280 240-320 
Communications, Business 2 40 40 
Human Relations 2 60 60 
Introduction to Business 2 70 60-80 
Law, Business 2 70 60-80 
Math, Business 2 150 120-180 
Other 2 196 132-260 
BUSINESS TECHNOLOGY 
Accounting, Advanced 1 30 30 
Accounting, Cost 1 40 40 
Accounting, Intermediate 1 60 60 
Accounting, Payroll 1 10 10 
Accounting, Other 1 40 40 
•Job Search 2 11 10-12 
Management 1 30 30 
Salesmanship 1 25 25 
Taxes 1 60 60 

the information regarding Business Administration programs 

in proprietary schools. 

The low number of respondents created difficulty in 

developing reliable information concerning various programs 

in the proprietary school category. Also, valid analysis 

is made more difficult by virtue of the fact that several of 
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TABLE 3 

FASHION MERCHANDISING—PROPRIETARY SCHOOL 

AVERAGE CLOCK HOURS OF COURSES FOR ALL PROGRAMS (2) 

NUMBER AVERAGE 
COURSE TYPE REQUIRING HOURS RANGE 

GENERAL STUDIES 
Grammar 2 60 60 
BUSINESS CORE • 
Communications, Business 2 40 40 
Human Relations 2 120 120 
Math, Business 2 60 60 
Other 2 72 72 
BUSINESS TECHNOLOGY 
Job Search 2 12 12 
Advertising 2 60 60 
Salesmanship 2 60 60 
Work Experience 2 60 60 
SPECIALIZED 
Buying, FM 2 60 60 
Coordination 2 60 60 
Design 2 60 60 
Textiles 2 60 60 
Non-Textiles 2 60 60 
Introduction to FM 2 60 60 

Electives 2 60 60 

the schools are linked in organizational structures, 

creating duplication of certain types of programs. 

Two such linked schools offer the Fashion Merchandising 

programs which were found in the responding schools. There¬ 

fore, the range of hours is exactly equal to the average 

hours found in Table 3 above. 
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TABLE 4 

FASHION RETAILING—PROPRIETARY SCHOOL 

AVERAGE CLOCK HOURS OF COURSES FOR ALL PROGRAMS (1) 

AVERAGE 
COURSE TYPE HOURS 

GENERAL STUDIES 
Grammar 60 
Spelling 40 
BUSINESS CORE 
Accounting, Beginning 240 
Communications, Business 40 
Economic Principles 60 
Human Relations 120 
Law, Business 60 
Math, Business 120 
Other 132 
BUSINESS TECHNOLOGY 
Accounting, Other 20 
Job Search 12 
Advertising 60 
Salesmanship 60 
Work Experience 60 
SPECIALIZED 
Buying, FM 60 
Coordination 60 
Design 60 
Textiles 60 
Non-Textiles 60 
Introduction to FM 60 

Human Relations in the course with the largest number 

of hours, 1.20. Job Search is the lowest clock hours course 

with only 12 hours of instruction. The normal clock hours 

of instruction per course is 60. A total of 360 hours are 

used in the specialized course area. 
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Only 96 course hours are used for general studies in 

these programs. Business core courses account for another 

292 course hours while business technology courses account 

for 192 of the course hours in these programs. 

Only one school offered a program in Retailing, and 

this was closely linked with the Fashion Merchandising 

program also offered in this proprietary school. Therefore, 

many of the features of the Fashion Retailing program 

closely resemble the features of the Fashion Merchandising 

program. Table 4 on page 42 presents the course information 

of this single Retailing program. 

Slightly more general studies are required in the 

Fashion Retailing program than in the Fashion Merchandising 

program, 100 hours compared to 60. A total of 772 hours 

are used in the business core area, 212 in the business 

technology area, and 360 in the specialized area again. 

Accounting accounts for 240 clock hours of instruction. 

Again, 120 hours are used in Human Relations studies. Math 

consumes 120 hours of the business core subjects. 

Table 5 on page 44 presents information concerning 

Travel Careers in three proprietary schools. Again, these 

schools are linked organizationally, so the range of course 

hours is exactly the same as the average hours. The fact 
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TABLE 5 

TRAVEL CAREERS—PROPRIETARY SCHOOL 

AVERAGE CLOCK HOURS OF COURSES IN ALL PROGRAMS (2) 

NUMBER AVERAGE 
COURSE TYPE REQUIRING HOURS RANGE 

GENERAL STUDIES 
Grammar 3 60 60 
Spelling 3 40 40 
Geography 
BUSINESS CORE 

3 60 60 

Accounting, Beginning 3 160 160 
Communications, Business 3 40 40 
Human Relations 3 60 60 
Introduction to Business 3 60 60 
Math, Business 3 60 60 
Other 
BUSINESS TECHNOLOGY 

3 192 192 

Accounting, Payroll 3 40 40 
Accounting, Other 3 20 20 
Job Search 3 12 12 
Work Experience 
SPECIALIZED 

3 40 40 

Air Passengers 3 120 120 
Intermodal Travel 3 60 60 
Introduction to TC 3 60 60 
Rates & Tariffs 3 60 60 
Tourism 3 60 60 

that three schools would have like programs within the same 

organization may indicate that this program is particularly 

profitable for these profit seeking centers. 

Again, 360 hours are used in the specialized area of 

course work. Total business technology courses use 112 

hours of instruction. General studies consume 160 hours. 
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TABLE 6 

AVERAGE PER CENT OF CLOCK HOURS BY COURSE TYPE 

PROPRIETARY SCHOOLS 

PROGRAM GEN BU CORE BU TECH SPEC 

Business Administration 6.8 65.1 23.6 
Low 5.2 57.4 12.1 
High 7.4 82.8 35.1 

Travel 12.7 45.3 8.9 33.2 

Fashion Merchandising 5.6 32.8 16.8 28.0 

Retailing (Fashion) 6.4 57.6 14.7 20.8 

The remaining 572 hours are used in business core studies. 

A final summary of the average per cent of clock hours 

by course type in proprietary school is presented in Table 

6 above. Though the population was small and the response 

rate low, the table highlights trends that may be expected. 

A low general studies component is found with a sub¬ 

stantial business core component. The general studies range 

was from 5.6% to 12.7%, on the average. The business core 

offering of the Business Administration program was the 

highest per cent of all offering areas at 82.8%. 

VOCATIONAL-TECHNICAL SCHOOLS 

Of the five vocational-technical schools included in 
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the study, four responded with curriculum descriptive 

materials. This rate of response, 80%, was the highest for 

all three categories of institutions. 

These schools were found to have 13 programs in 8 areas 

of study. The number of institutions offering like programs 

was found to be very low.- All programs were offered by only 

one or two institutions in the vocational-technical school 

category. Differences do exist in the programs offered 

among these institutions, and no strong trend toward a par¬ 

ticular program is discernible. Table 7 on page 47 presents 

the programs offered in vocational-technical schools. 

Also on page 47 is Table 8 identifying specific course 

content areas for the Bank Teller Training program. The 

program .literature did not identify clock hours for the 

individual areas of study, but rather stated that a total 

of 72 hours Of study would be provided in.the areas listed. 

Several instances of unspecified course hours or 

credits occurred with the vocational-technical school 

respondents. Often, these unspecified course hours are the 

result of open entry/open exit programs. Another cause for 

unspecified course hours is the practice of offering one 

comprehensive class in an area which incorporates all 

skills which may be found in a variety of courses. 
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TABLE 7 

PROGRAMS OFFERED IN VOCATIONAL-TECHNICAL SCHOOLS 

FOUR RESPONDENTS 

PROGRAM TITLE NUMBER 
% OF 

RESPONDENTS 
% OF 

PROGRAMS 

Banking 1 25 7.7 
Business Management 1 25 7.7 
Checker Training 2 50 15.4 
Fashion Merchandising 2 50 15.4 
Food Service 2 50 15.4 
Marketing 2 50 15.4 
Real Estate 2 50 15.4 
Retailing 1 25 7.4 

Total 13 

TABLE 8 

BANK TELLER TRAINING—VOCATIONAL-TECHNICAL SCHOOL (1) 

UNSPECIFIED CLOCK HOURS FOR THESE COURSES 

TOTAL OF 72 HOURS 

fieposits Checks Balancing Ledger 
Money Handling Equipment Operation Savings & Bonds 
Procedures Selling Services Field Trips 
Work Experience 
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TABLE 9 

CHECKER TRAINING—VOCATIONAL-TECHNICAL SCHOOL (2) 

UNSPECIFIED CLOCK HOURS FOR THESE COURSES 

TOTAL HOURS 180 AND 360 

Front End Operations 
Equipment Operation 
Cash Handling 

Customer Relations 

Bag Procedures 

Ledger Posting 

Management 
Math 
Unions 
Checks 
Security 
Economics 

Introduction to the 

Grocery Industry 

Pricing 

Production Knowledge 
Job Orientation 

Work Experience 

Another example of this type of situation is shown in 

Table 9 above. The two schools offering Checker Training 

have not indicated the number of course hours in a particu¬ 

lar study of this program. Rather, these schools offer a 

comprehensive course which includes the areas shown in the 

table. Course hours specified by the two schools offering 

this training were a total of 180 and 360 hours. 

Again, these circumstances are found in the Fashion 

Merchandising program offered by one of these two schools. 

One school has specified hours of study in a course area, 

while the other school has unspecified study area hours. 

Table 10 on page 49 presents these course study areas. 

The clock hours of instruction in the one program with 

specified study hours has been used as representative of 

the average clock hours of courses in the programs. The 
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TABLE 10 

FASHION MERCHANDISING—VOCATIONAL-TECHNICAL SCHOOL 

AVERAGE CLOCK HOURS OF COURSES IN ALL PROGRAMS (2) 

NUMBER AVERAGE 
COURSE TYPE ' REQUIRING HOURS RANGE 

GENERAL STUDIES 
Grammar 1 20 20 
Composition 1 30 30 
BUSINESS CORE 
Introduction to Business 1 50 50 
Math, Business 2 50 *-50 
Human Relations 1 * * 

Other 1 25 25 
BUSINESS TECHNOLOGY 
Advertising 2 100 *-100 
Merchandising 2 100 *-100 
Sales Technology 1 50 50 
Visual Merchandising 2 20 *-20 
Association Activity 1 * * 

SPECIALIZED 
Buying, FM 1 50 50 
Introduction to FM 1 50 50 
Coordination 1 * * 

Design 1 * * 

Shows 1 * * 
History of FM 1 * * 

Textiles 1 * * 

^denotes unspecified clock hours in a 1080 hour program 

asterisk shows there is an unknown, unspecified number of 

course clock hours in the 1080 hour program of this school 

Food Service programs in vocational-technical schools 

are also split between the specified clock hours of 



50 

TABLE 11 

FOOD SERVICE—VOCATIONAL-TECHNICAL SCHOOL 

AVERAGE CLOCK HOURS OF COURSES IN ALL PROGRAMS (2) 

NUMBER AVERAGE 
COURSE TYPE REQUIRING HOURS RANGE 

GENERAL STUDIES 
Spelling (food related) 1 14 14 
BUSINESS CORE 
Communications 1 * * 

Economics Principles 1 25 25 
Human Relations 1 25 25 
Math, Business (food related) 1 72 72 
Job Search 2 25 *-25 
SPECIALIZED 
Cooking 2 156 *-156 
Introduction to Food Ind. 2 62 *-62 
Pantry Work 2 137 *-137 
Safety & Sanitation 2 86 *-86 
Menu Planning 1 * * 

Equipment Care 1 * * 

Record Keeping (Foods) 1 * * 

^denotes unspecified clock hours. 

instruction and the unspecified clock hours of instruction 

within the study areas of the discipline. 

Table 11 above presents the information concerning the 

Food Service programs in the responding schools. The 

average hours have been identified as best as possible from 

the data given. The very large number of hours in the spe¬ 

cialized studies could be anticipated. An especially large 

number of course hours are used in the Cooking and Pantry 
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TABLE 12 

MANAGEMENT SEMINARS IN A VOCATIONAL-TECHNICAL SCHOOL 

COURSE TYPE HOURS 

Law, Business 
Legal Aspects of Starting a 

90 
12 

New Business 
Records Management 
Small Business 
Loans 
Cash Flow 

unspecified 
unspecified 
unspecified 
unspecified 

Work study areas, consuming 156 hours and 137 hours respec¬ 

tively . 

One general studies subject is required. This subject, 

Spelling, has been structured by the school as applicable 

to the food service industry. Food Service industry related 

words are the subject of this class. 

One vocational-technical school offers a series of 

Seminars in Management for their program of study in 

management. Table 12 above details the seminar topics 

offered in this program. Two of the topics are identified 

with specified' course hours of study by the institution 

while the remaining four topics are not specified as to the 

number of hours. 

Table 13 on page 52 presents information relating to 

the Marketing programs offered in two schools which 
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TABLE 13 

MARKETING—VOCATIONAL-TECHNICAL SCHOOL 

AVERAGE CLOCK HOURS OF COURSES IN ALL PROGRAMS (2) 

NUMBER AVERAGE 
COURSE TYPE REQUIRING HOURS RANGE 

GENERAL STUDIES 
Grammar 1 20 20 
Composition 1 30 30 
BUSINESS CORE 
Accounting, Beginning 2 50 *-50 
Data Processing 1 50 50 
Economics Principles 2 50 *-50 
Law, Business 2 30 *-30 
Introduction to Business 1 50 50 
Math, Business 2 50 *-50 
Human Relations 2 * * 

Other 1 50 50 
BUSINESS TECHNOLOGY 
Management 2 100 *-100 
Personnel 1 50 50 
Marketing 1 100 100 
Advertising 2 100 *-100 
Buying 1 * * 

Customer Services * . . 1 * * 

Equipment Operation 1 * * 

Merchandising 1 50 50 
Research 1 50 50 
Salesmanship 2 150 *-150 
Visual Merchandising 1 * * 

Inventory 1 * * 
Work Experience 2 * * 

Job Search 1 25 25 

*denotes unspecified clock hours. 

responded. Unspecified and specified course hours are agai 

mixed on the table as the two schools treat the classes 
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TABLE 14 

REAL ESTATE—VOCATIONAL-TECHNICAL SCHOOL (2) 

AVERAGE CLOCK HOURS OF COURSES IN ALL PROGRAMS 

NUMBER 
COURSE TYPE REQUIRING HOURS 

Appraisal 2 *-30 
Finance 1 * 

Introduction to RE 1 * 

Law, RE 1 * 

Professional Practices 2 *-30 
Sales 1 * 

Investments 1 30 
Pre-License 1 30 
Property Management 1 30 
Work Experience 1 * 

^denotes unspecified clock hours, 

differently. 

A significant number of hours are spent in Salesman¬ 

ship studies in the institution recording course hours of 

study. As can be expected, the general studies component 

of the program, as in all the vocational-technical school 

programs, is quite low. The major portion of the program 

is completed in the business technology area, followed by 

the business core area. 

Two vocational-technical schools offered programs in 

Real Estate. These programs offered studies as a special¬ 

ized study of Real Estate only, and offered no instruction 
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TABLE 15 

RETAILING—VOCATIONAL-TECHNICAL SCHOOL (1) 

COURSE TYPE HOURS 

GENERAL STUDIES 
Composition 30 
Grammar 20 
BUSINESS CORE 
Accounting, Beginning 50 
Introduction to Business 50 
Math, Business 50 
Other 50 
BUSINESS TECHNOLOGY 
Management 50 
Merchandising 50 
Advertising 100 
Salesmanship 100 
Job Search 25 

Electives 100 

in general studies, the business core, or business tech¬ 

nology. Table 14 on page 53 identifies the specific course 

studies in these specialized programs offered by the voca¬ 

tional-technical schools responding. Again, specified and 

unspecified course hours are evident. 

The final program offered by vocational-technical 

schools was Retailing. One school had this program; the 
i . 

course breakdown is shown in Table 15 above. 

General studies represent about 7 per cent of the 

courses of study. Business core studies are about 30 per 

cent of the content. Business technology studies are 63 
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TABLE 16 

AVERAGE PER CENT OF CLOCK HOURS BY COURSE TYPE 

VOCATIONAL-TECHNICAL SCHOOLS 

PROGRAM 

Checker Training 

Fashion Merchandising 

Food Service 

Low 
High 

Marketing 

Real Estate 

Retailing 

GEN BU CORE BU TECH SPEC 

100.0 

7.8 19.4 57.4 15.5 

3.3 13.1 5.6 77.7 
1.1 9.2 1.9 65.4 
5.4 19.4 9.7 87.8 

3.3 25.2 71.4 

100.0 

6.9 27.6 65.5 

per cent of the content. This breakdown of the areas of 

the course content is again what could be expected. The 

electives indicated in the table are recommended to be in 

business areas .of core or technology. 

Finally, Table 16 above presents a summary of the 

average per cent of clock hours by course types in the 

various programs offered by the vocational-technical 

schools. The averages were computed from the available 

data, discounting the unspecified program content 

that have been discussed. 

areas 



56 

Checker Training programs and Real Estate programs in 

the vocational-technical schools are 100% specialized study 

areas. The other programs offer some general studies, but 

range from a low of 1.1% to a high of 7.8%. Specialized 

areas carry the highest average of course hours for all of 

the studies except two. These are Fashion Merchandising 

with business technology of 57.4% and specialized areas of 

15.5%, and Retailing with business technology of 65.5% and 

no specialized areas. 

COMMUNITY COLLEGES 

A total of 33 community colleges responded for a 78.6% 

rate. This was the largest category of schools in the 

survey. Table 17 on page 57 shows the programs offered in 

the community colleges which responded. 

A total of 83 programs were offered in these schools 

in 13 different areas. Some of the areas offered special¬ 

ized options 'within the program. Business Management 

represents the largest group of offerings with 24 indivi¬ 

dual programs. This number represents 72.7% of the respon¬ 

dents in this category and 28.9% of all the programs 

offered by these schools. 

Real Estate programs were the next largest category of 
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TABLE 17 

PROGRAMS OFFERED IN COMMUNITY COLLEGES 

THIRTY-THREE RESPONDENTS 

% OF % OF 
PROGRAM TITLE NUMBER RESPONDENTS PROGRAMS 

Banking 3 9.1 3.6 
Business Management 24 72.7 28.9 
Checker Training 2 6.1 2.4 
Credit Union 2 6.1 2.4 
Fashion Merchandising 8 24.2 9.6 
Food Service 3 9.1 3.6 
Hotel/Motel Management 3 9.1 3.6 
Marketing, Merchandising 13 39.4 15.7 

& Selling 
Real Estate 17 51.5 20.5 
Retailing 4 12.1 4.8 
Small Business Management 4 15.2 4.8 
Transportation 3 9.1 3.6 
Travel Careers 1 3.0 1.2 

Total 83 

programs with 17 individual programs . This number is 51 .5 

of the respondents and 20.5% of the programs offered. 

Marketing, Merchandising, and Selling was the third largest 

category with 13 individual programs. This represents 39.4% 

of the respondents and 15.7% of the programs offered. 

Business Management programs in community colleges 

required more general studies than did the same programs in 

the proprietary schools and vocational-technical schools. 

Speech and Composition were the most often required courses 
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TABLE 18 

BUSINESS MANAGEMENT—COMMUNITY COLLEGE 

AVERAGE CLOCK HOURS OF COURSES IN ALL PROGRAMS (24) 

COURSE TYPE 
NUMBER 

REQUIRING 
AVERAGE 
HOURS RANGE 

GENERAL STUDIES 
Humanities 2 48 36-60 
Languages 2 72 72 
Composition 11 51 36-120 
Speech 16 55 36-108 
Grammar 3 44 36-60 
Spelling 1 36 36 
Math 5 72 36-96 
Algebra 5 64 48-60 
Physical Science 1 72 72 
Social Science 7 60 36-120 
Political Science 1 36 36 
Psychology 2 72 36-108 
Career Planning 1 12 12 
First Aid 4 30 12-36 
Health 5 48 36-60 
Personal Finance 5 36 36 
Physical Education 6 34 12-50 
Self Management 2 42 24-60 
Electives 24 182 60-480 
BUSINESS CORE 
Accounting, Beginning 24 108 60-144 
Communications, Business 13 74 36-132 
Data Processing, Intro. 18 38 36-60 
Economics Principles 21 73 36-120 
Human Relations 8 56 36-60 
Introduction to Business 23 52 36-60 
Law, Business 21 63 36-120 
Math, Business 18 55 36-72 
Other 12 54 24-84 
BUSINESS TECHNOLOGY 
Accounting, Cost 1 36 36 
Accounting, other 1 60 60 
Association Activity 1 36 36 
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TABLE 18 CONTINUED 

COURSE TYPE 
NUMBER 

REQUIRING 
AVERAGE 

HOURS RANGE 

Basic Programming 2 36 36 
Job Search 3 15 10-24 
Management 21 63 36-120 
Decisions & Objectives 2 48 36-60 
Finance 11 43 36-60 
Inventory & Purchasing 2 54 36-72 
Manufacturing 6 54 36-72 
Merchandising 3 52 36-60 
Personnel 12 62 36-108 
Small Business 5 54 36-60 
Work Experience 7 70 12-180 
Marketing 20 48 36-60 
Advertising 9 49 36-60 
Salesmanship 11 54 36-120 
Retailing 4 54 36-60 
Buying 1 60 60 
Statistics 6 54 36-96 
SPECIALIZED 8 65 36-108 

by schools, 16 and 11 respectively. The average hours of 

study in these courses were 55 and 51 respectively. All 

24 schools with Business Management programs required elec¬ 

tives ranging from 60 hours to 144 clock hours. All 

schools also required Accounting in the business core for 

an average of 108 clock hours, ranging from 60-144. Table 

18 on pages 58-59 shows the courses and hours in the 

Business Management programs. 

Some schools with Business Management programs offered 

specialized options within the program. These special 

options include Aviation Management, International Business, 
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TABLE 19 

FASHION MERCHANDISING—COMMUNITY COLLEGE 

AVERAGE CLOCK HOURS OF COURSES IN ALL PROGRAMS (8) 

NUMBER AVERAGE 
COURSE TYPE REQUIRING HOURS RANGE 

GENERAL STUDIES 
Art 1 108 108 
Speech A 5A 36-60 
Composition 5 65 36-108 
Personal Finance 1 36 36 
Math & Physical Science 1 1AA 1AA 
Social Science 1 108 108 
Physical Education 2 5A 36-72 
Health 1 2A 2A 
First Aid 1 36 36 
Self Management 2 2A 2A 
Other 1 60 60 
Electives 3 176 96-228 
BUSINESS CORE 
Accounting, Beginning A 60 60 
Communications, Business 2 A8 36-60 
Human Relations 1 60 60 
Introduction to Business A 60 60 
Law, Business 1 60 60 
Data Processing, Intro. 1 A8 A8 
Math, Business 6 5A 36-60 
Other 1 2A 2A 
BUSINESS TECHNOLOGY 
Association Activity 3 52 12-108 
Job Search 2 A2 2A-60 
Recordkeeping 1 36 36 
Management 3 52 36-60 
Marketing A 60 60 
Advertising 5 55 36-60 
Merchandising A 53 36-60 
Retailing 2 90 60-120 
Salesmanship 6 55 36-60 
Visual Merchandising 2 A8 36-60 
Other Marketing 2 A8 36-60 
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TABLE 19 CONTINUED 

COURSE TYPE 
NUMBER 

REQUIRING 
AVERAGE 
HOURS RANGE 

Seminars 2 60 60 
Work Experience 7 90 70-108 
SPECIALIZED 
Buying, FM 1 36 36 
Coordination . 2 72 36-108 
Clothing 5 96 36-198 
Design 5 66 36-108 
Fashion Merchandising 3 50 36-60 
History of FM 3 40 24-60 
Math, FM 1 54 54 
Textiles 8 62 36-96 
Trends in FM 1 36 36 
Shows 2 48 36-60 
Introduction to FM 6 43 18-60 
Other FM 3 38 24-54 

Purchasing.Management, and Small Business Management. 

Fashion Merchandising was offered by eight community 

colleges. One significant general studies course was 

Composition required by five institutions for an average of 

67 hours; the range was‘36-108 hours. 

A number of schools required Business Math for their 

students. Six schools required an average of 54 hours with 

a range of 36-60 hours. Business technology had three 

courses required by a number of schools. These courses 

were Advertising, Salesmanship * and Work Experience by 

five, six, and seven schools respectively. The average 

hours of study were 55, 55, and 90 respectively. The 

ranges of hours were 36-60, 36-60, and 72-108 respectively. 
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Four specialized courses were required by a number of 

schools. Clothing was required by five schools for an 

average of 96 hours; the range was 36-198 hours. Design 

was also required by five schools for an average of 66 

hours; the range was 36-108 hours. Textiles was required 

by all eight schools for an average of 62 hours; the range 

was 36-96 hours. Introduction to Fashion Merchandising was 

required by six schools for an average of 43 hours; the 

range was 18-60 hours. Table 19 on pages 60-61 shows the 

specific course requirements of these schools for Fashion 

Merchandising programs. 

Studies of Financial Institutions was provided by five 

community colleges. These Financial Institutions include 

Banks and Credit Unions. Table 20 on pages 63-64 shows 

courses and hours required by these schools in. the programs. 

A number of courses in general studies were required 

by a large proportion of the schools. These courses were 

Composition, Speech, Algebra, Psychology, Physical Educa¬ 

tion, and electives. Five schools required speech for an 

average of 44 hours; the range was 36-60. Four schools 

required Psychology for an average of 59 hours; the range 

was 36-108 hours. Physical Education was required for an 

average and range of 36 hours. Algebra was required for an 
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TABLE 20 

FINANCIAL INSTITUTIONS—COMMUNITY COLLEGE 

AVERAGE CLOCK HOURS OF COURSES IN ALL PROGRAMS (5) 

NUMBER AVERAGE 
COURSE TYPE REQUIRING HOURS RANGE 

GENERAL STUDIES 
Grammar 1 36 36 
Composition 3 60 36-108 
Speech 5 44 36-60 
Math 1 36 36 
Algebra 3 60 48-72 
Trigonometry 1 72 72 
Social Science 1 36 36 
Political Science 2 45 36-54 
Psychology 4 59 36-108 
Physical Science 1 72 72 
First Aid 1 36 36 
Personal Finance 1 36 36 
Physical Education 3 36 36 
Health 1 36 26 
Electives 3 165 54-252 
BUSINESS CORE 
Accounting, Beginning 5 115 96-144 
Communication, Business 4 42 36-60 
Data Processing, Intro. 5 44 36-60 
Human Relations - 2 54 36-72 
Economic Principles 4 72 36-108 
Introduction to Business 2 42 36-48 
Law, Business 3 44 36-60 
Other 3 40 24-60 
BUSINESS TECHNOLOGY 
Association Activity 1 36 36 
Cobol Programming 1 36 36 
Job Search 1 24 24 
Management 4 36 36 
Finance 4 36 36 
Marketing 1 36 36 
Salesmanship 1 36 36 
Ethics in Business 1 36 36 
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TABLE 20 CONTINUED 

NUMBER AVERAGE 
COURSE TYPE / REQUIRING HOURS RANGE 

Money & Banking 3 36 36 

Statistics 3 48 36-72 

Public Relations & Personnel 2 36 36 

Work Experience 5 82 36-144 
SPECIALIZED 

Principles, FI 4 41 36-54 
Counseling, FI 2 36 36 
Financial Analysis 3 48 36-72 

Management, FI 5 58 36-72 
Consumer Credit 5 36 36 
Negotiable Instruments 1 36 36 
Trusts 2 54 36-72 

Regulations & Fed. Res. 5 58 36-108 
Commercial Lending & Invest. 3 36 36 

Marketing & Operations in FI 4 36 36 

average of 60 hours; the range was 48-72 hours. Composi¬ 

tion was required for an average of 60 hours with a range 

of 36-108 hours. Electives were required for an average of 

165 hours with a range of 54-252 hours. 

Five business core courses were required by at least 

half of the schools. These were Accounting, Communications 

in Business, Introduction to Data Processing, Economics 

Principles, and Business Law. Five schools required 

Accounting and Data Processing for an average of 115 hours 

and 44 hours respectively; the ranges were 96-144 hours and 

36-60 hours respectively. Four schools required Economic 

Principles for an average of 72 hours with a range.of 36- 

108 hours. Communications was also required by four schools 
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for an average of 42 hours with a range of 36-60 hours. 

Business Law was required by three schools for an average 

of 44 hours with a range of 36-60 hours. 

Management, Finance, Money and Banking, Statistics, 

and Work Experience were the business technology offerings 

most commonly required. Five schools required Work 

Experience for an average of 82 hours; the range was 36-144 

hours. Four schools required Management and Finance, both 

for an average of 36 hours and with a range of 36 hours. 

Three schools required Money and Banking and Statistics for 

an average of 36 hours and 48 hours respectively; the 

ranges were 36 hours and 36-72 hours respectively. 

Specialized courses were also required by these 

schools. Consumer Credit was required by five schools for 

36 hours. Regulations of Financial Institutions and the 

Federal Reserve System was required by five schools for an 

average-iOf 41 hours; the range was 36-54 hours. Three 

schools required Financial Analysis courses averaging 48 

hours; the range was 36-72 hours. 

Table 21 on pages 66-67 shows the courses and hours in 

the Hospitality Industry. This instructional area includes 

Hotel/Motel Management and Food Service programs. Six 
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TABLE 21 

HOSPITALITY INDUSTRY—COMMUNITY COLLEGE 

AVERAGE CLOCK HOURS OF COURSES IN ALL PROGRAMS (6) 

NUMBER AVERAGE 
COURSE TYPE REQUIRING HOURS RANGE 

GENERAL STUDIES 
Composition 3 56 36-72 
Speech 3 36 36 
Government 1 36 36 
Psychology 1 36 36 
Health 1 24 24 
Physical Education 1 36 36 
Self Management 1 36 36 
Other 1 60 60 
Electives 3 364 180-576 
BUSINESS CORE 
Accounting 3 60 60 
Communications, Business 2 42 24-60 
Data Processing, Intro. 1 36 36 
Human Relations 4 54 36-72 
Introduction to Business 1 36 36 
Economics Principles 2 90 60-120 
Law, Business 1 60 60 
Math, Business 2 48 36-60 
Other 1 60 60 
BUSINESS TECHNOLOGY 
Management 2 48 36-6.0 
Personnel 2 66 60-72 
Training 2 30 24-36 
Public Relations 2 36 36 
Payroll Accounting 1 36 36 
Other Accounting 2 42 24-60 
Marketing 1 36 36 
Advertising 1 60 60 
Seminars 1 48 48 
Work Experience 4 72 72 
SPECIALIZED 
Introduction to Hospitality 3 40 24-60 
Sanitation & Safety 3 32 24-36 
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TABLE 21 CONTINUED 

COURSE TYPE 
NUMBER AVERAGE 

REQUIRING HOURS RANGE 

Foods and Beverages 
Law, HOS 
Front Office Operations 
Management, HOS 
Housekeeping & Engineering 
Hospitality & Tourism 
Purchasing, HOS 
Baking 
Cooking 
Finances, HOS 
Selling, HOS 
Equipment Care 
Menu Planning 
Other 

5 99 15-168 
2 48 36-60 
2 108 36-180 
4 39 10-60 
3 34 5-60 
4 31 15-36 
2 33 5-60 
3 171 20-432 
2 102 84-120 
1 24 24 
1 36 36 
2 54 48-60 
2 48 36-60 
2 72 24-120 

schools offerd these types of programs. 

Composition, Speech, and electives were the general 

studies courses required by at least half of the schools; 

three schools required each of these course areas. Compo¬ 

sition had an average of 56 hours; the range was 36-72. 

Speech was required for 36 hours. Electives had an average 

requirement of 364 hours; the range was 180-576 hours. 

Accounting was required by three schools for 60 hours. 

Human Relations was required by four schools for an average 

of 54 hours; the range-was 36-72 hours. Work Experience 

was required by four schools for 72 hours. 

Specialized courses included Introduction to the Hos¬ 

pitality Industry, Foods and Beverages, Hospitality 
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Management, Hospitality and Tourism, Baking, and Sanitation 

and Safety. Four schools required Hospitality Management 

and Hospitality and Tourism. The average hours were 39 and 

31 respectively; the ranges were 10-60 and 15-36 hours 

respectively. Foods and Beverages was required by five 

schools for an average of 99 hours; the range was 15-168 

hours. Baking was required by three schools for an average 

of 171 hours; the range was 20-432 hours. Sanitation and 

Safety was required by three schools for an average of 32 

hours; the range was 24-36. Introduction to Hospitality was 

required by three schools for an average of 40 hours; the 

range was 24-60 hours. 

Table 22 on pages 69-70 shows the courses and hours 

for the Marketing, Merchandising, and Selling programs in 

the responding community colleges. These 13 schools offered 

specialized options within these programs. These special 

options included International Marketing, Merchandising 

Management, Music Merchandising, Retail Sales, Sales 

Representative, and Service Representative. The 13 insti¬ 

tutions offering these types of programs made this the 

third largest category of programs. 
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TABLE 22 

MARKETING, MERCHANDISING, AND SELLING—COMMUNITY COLLEGE 

AVERAGE CLOCK HOURS OF COURSES IN ALL PROGRAMS (13) 

NUMBER AVERAGE 
COURSE TYPE REQUIRING HOURS RANGE 

GENERAL STUDIES 
Humanities 2 36 36 
Composition 6 66 36-120 
Speech • . 9 44 36-60 
Grammar 2 63 54-72 
Math 3 76 60-96 
Languages 1 72 72 
Physical Science 1 60 60 
Social Science 1 36 36 
Psychology 3 44 36-60 
Health 2 30 24-36 
First Aid 1 36 36 
Personal Finance 1 36 36 
Physical Education 1 36 36 
Self Management 3 44 36-60 
Other , 2 36 36 
Electives 11 144 108-300 
BUSINESS CORE 
Accounting, Beginning 10 80 36-108 
Communications, Business 4 42 36-60 
Data Processing, Intro. 6 46 36-60 
Economic Principles 4 60 36-108 
Human Relations 5 47 18-60 
Introduction to Business 7 53 36-60 
Law, Business 8 55 36-96 
Math, Business 7 40 36-54 
BUSINESS TECHNOLOGY 
Association Activity 3 42 12-72 
Ethics in Business 2 48 36-60 
Job Search 3 16 12-24 
Management 5 58 36-120 
Decision Making 1 60 60 
Finance 3 42 36-54 
Small Business 2 45 36-54 
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TABLE 22 CONTINUED 
NUMBER AVERAGE 

COURSE TYPE REQUIRING HOURS RANGE 

Personnel 2 45 36-54 
Marketing 7 57 36-72 
Advertising 10 45 36-60 
Salesmanship 10 53 36-120 
Visual Merchandising 2 45 36-54 
Merchandising 2 57 54-60 
Retailing 6 58 36-120 
Other Marketing 3 40 24-60 
Statistics 3 44 36-60 
Public Relations 1 36 36 
Seminars 3 72 72 
Work Experience 5 162 108-216 

Speech and electives.were the general studies offered 

by a significant proportion of the respondents. Speech was 

required for an average of 44 hours by 9 institutions; the 

range was 36-60 hours. Electives were required by 11 

institutions for an average of 144 hours; the range was 

108-300 hours. 

Business core courses required by a substantial pro- 

protion of the respondents were Accounting, Introduction to 

Business, Business Law, and Business Math. Ten schools 

required Accounting for an average of 80 hours; the range 

was 36-108 hours. Eight schools required Business Law for 

an average of 55 hours; the range was 36-96 hours. Seven 

schools required Introduction to Business and Business Math 

for an average of 53 hours and 40 hours respectively; the 
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TABLE 23 

REAL ESTATE—COMMUNITY COLLEGE 

AVERAGE CLOCK HOURS OF COURSES IN ALL PROGRAMS (17) 

NUMBER AVERAGE 
COURSE TYPE REQUIRING HOURS RANGE 

GENERAL STUDIES 
Humanities 4 40 30-60 
Languages 2 45 36-72 
Composition 10 56 36-120 
Speech 10 43 36-60 
Math 5 40 36-96 
Algebra 1 96 96 
Physical Science 1 30 30 
Social Science 3 42 30-60 
Psychology 5 60 36-108 
Health 4 51 36-60 
First Aid 1 36 36 
Physical Education 5 34 12-48 
Other 2 36 36 
Electives 10 228 108-396 
BUSINESS CORE 
Accounting, Beginning 12 87 36-180 
Communications, Business 7 43 36-60 
Data Processing, Intro. 4 48 36-60 
Economics Principles 15 ’ 60 36-120 
Introduction to Business 6 50 36-60 
Human Relations 2 36 36 
Law, Business 8 38 24-60 
Math, Business . 8 48 36-60 
Other 5 50 24-96 
BUSINESS TECHNOLOGY 
Ethics in Business 1 36 36 
Job Search 1 12 12 
Management 5 62 36-120 
Finance 3 36 36 
Office Management 1 36 36 
Small Business 3 44 36-60 
Statistics 2 36 36 
Marketing 4 36 36 
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TABLE 23 CONTINUED 
NUMBER AVERAGE 

COURSE TYPE REQUIRING HOURS RANGE 

Advertising 3 36 36 
Salesmanship 6 40 36-60 
Other Marketing 1 36 36 
Work Experience 5 66 60-72 
SPECIALIZED 
Appraisal 15 65 36-120 
Escrow & Closing 6 48 36-108 
Finance, RE 16 46 36-72 
Introduction to RE 16 54 36-72 
Insurance, RE 1 36 36 
Investments 6 42 36-72 
Issues 3 44 36-60 
Law, RE 16 44 36-72 
Math, RE 5 34 24-36 
Office Adm. & Proc, 11 40 36-60 
Pre-License 4 36 36 
Professional Practices 7 46 36-108 
Property Management 10 46 36-72 
Sales, RE 12 44 36-72 
Taxes & Exchange 5 45 36-72 
Other RE 2 210 144-276 

ranges were 36-60 hours and 36-54 hours respectively. 

Marketing, Advertising, and Salesmanship were required 

by a substantial proportion of the respondents. Ten schools 

required Advertising and Salesmanship for an average of 45 

hours and.53 hours respectively; the ranges were 36-60 hours 

and 36-120 hours respectively. Marketing was required by 

seven schools for an average of 57 hours; the range was 36- 

.72 hours. 

The 17 schools offering Real Estate programs made this 

category the second largest of all programs. Table 23 on 
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pages 71-72 shows the courses and hours for this group of 

programs in the community colleges responding^. 

Composition and Speech were required by ten schools 

for an average of 56 hours and 43 hours respectively; the 

ranges were 36-120 hours and 36-60 hours respectively. 

Electives were required by ten schools for an average of 

220 hours; the range was 108-396 hours. No other general 

studies were required by a major proportion of the respon 

dents . 

Accounting was required by 12 schools for an average 

of 87 hours; the range was 36-180 hours. Economics Prin¬ 

ciples was required by 15 schools for an average of 60 

hours; the range was 36-120 hours. Business Law and Busi¬ 

ness Math were required by eight schools for an average of 

38 hours and 48 hours respectively; the ranges were 24-60 

hours and 36-60 hours respectively. 

Business technology courses were not required by a 

substantial proportion of the respondents. Specialized 

courses were heavily required. Real Estate Finance, Intro 

duction to Real Estate, and Real Estate Law were required 

by 16 schools. .The average hours were 46 hours, 54 hours, 

and 44 hours respectively; the ranges were 36-72 hours for 

all three courses. Appraisal was required by 15 schools 
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for an average of 65 hours; the range was 36-120 hours. 

Real Estate Sales was required by 12 schools for an average 

of 44 hours; the range was 36-72 hours. Office Administra¬ 

tion and Procedures was required by 11 schools for an 

average of 40 hours; the range was 36-60 hours. Property 

Management was required by ten schools for an average of 

46 hours; the range was 36-72 hours. 

Table 24 on page 75 shows the courses and hours for the 

Retailing and Checker Training programs found in the 

responding institutions. Six schools offer the programs. 

Speech was the most commonly required general studies 

course; it was required by four schools. An average of 42 

hours results from the range of 36-60 hours. Electives were 

required by four schools for an average of 112 hours; the 

range was 36-212 hours. 

Six schools required Business Math for an average of 51 

hours; the range was 36-60 hours. Three schools required 

Accounting, Human Relations, and Introduction to Business. 

The average hours were 70 hours, 56 hours, and 56 hours 

respectively. The ranges were 54-96 hours, 18-72 hours, 

and 48-60 hours respectively. 

Advertising and Salesmanship were required by five 

schools for an average of 54 hours and 49 hours respec- 
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TABLE 24 

RETAILING AND CHECKER TRAINING-COMMUNITY COLLEGE 

AVERAGE CLOCK HOURS OF COURSES IN ALL PROGRAMS (6) 

NUMBER AVERAGE 
COURSE TYPE 

V 
REQUIRING HOURS RANGE 

GENERAL STUDIES 
Speech 4 42 36-60 
Grammar 1 54 54 
Composition 2 48 36-60 
Social Science 1 36 36 
First Aid 1 36 36 
Physical Education 1 36 36 
Self Management 2 36 36 
Electives 4 112 36-112 
BUSINESS CORE 
Accounting, Beginning 3 70 54-96 
Communications, Business 2 84 36-132 
Data Processing, Intro, 2 36 36 
Economics Principles 2 46 36-48 
Human Relations 3 56 18-72 
Introduction to Business 3 56 48-60 
Law, Business 2 63 54-72 
Math, Business 6 51 36-60 
Other 2 30 24-36 
BUSINESS TECHNOLOGY 
Association Activity 3 36 36 
Job Search 2 24 24 
Management 1 36 36 
Finance 1 36 36 
Store Security 1 36 36 
Marketing 3 52 36-60 
Advertising 5 54 36-60 
Buying 1 36 36 
Merchandising 4 70 36-120 
Salesmanship 5 49 36-60 
Visual Merchandising 2 45 36-54 
Retailing 2 90 60-120 
Small Business 1 60 60 
Checker Training 2 108 108 
Seminars 1 48 48 
Work Experience 4 69 36-96 
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TABLE 25 

SMALL BUSINESS MANAGEMENT—COMMUNITY COLLEGE 

AVERAGE CLOCK HOURS OF COURSES IN ALL PROGRAMS (4) 

NUMBER AVERAGE 
COURSE TYPE REQUIRING HOURS RANGE 

GENERAL STUDIES 
Speech 3 58 54-60 
Composition 2 84 60-108 
Psychology 2 58 54-60 
Algebra 1 72 72 
Physical Education 2 24 12-36 
Self Management 1 36 36 
BUSINESS CORE 
Accounting, Beginning 3 76 60-108 
Communications, Business 1 72 72 
Data Processing, Intro. 1 54 54 
Economic Principles 2 84 60-108 
Introduction to Business 2 57 54-60 
Law, Business 2 57 54-60 
Math, Business 3 42 36-54 
Basic Programming 1 60 60 
Other 2 54 36-72 
BUSINESS TECHNOLOGY 
Management 4 225 60-338 
Personnel Management 1 54 54 
Marketing 3 58 54-60 
Salesmanship 1 36 ' 36 
Retailing 1 54 54 
Seminars 1 72 72 
Work Experience 1 90 90 

tively. The ranges for both courses were 36-60 hours. 

Merchandising was required by four schools for an average 

of 70 hours; the range was 36-120 hours. Work Experience 

was required by four schools for an average of 69 hours; 
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the range was 36-96 hours. Marketing was required by three 

schools for an average of 52 hours; the range was 36-60 

hours. 

Table 25 on page 76 shows the hours and courses for 

the Small Business Management programs found in the four 

schools offering this program. Speech was required by 

three schools for an average of 58 hours; the range was 54- 

60 hours. Accounting was required by three schools for an 

average of 76 hours; the range was 60-108 hours. Business 

Math was required bv three schools for an average of 42 

hours; the range was 36-54 hours. Marketing was required 

by three schools for an average of 58 hours; the range was 

54-60 hours. 

Management was required by four schools for an average 

of 225 hours; the range was 60-338 hours. The one program 

requiring 338 hours of Management required only these hours 

in Small Business studies. 

Transportation and Travel Careers have been combined 

in Table 26 on page 78. The five schools which offered 

these programs required Composition, Speech, and social 

science in general studies. Composition and social science 

were required by three schools, each with an average of 80 

hours and a range of 60-120 hours. Speech was required by 
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TABLE 26 

TRANSPORTATION AND TRAVEL—COMMUNITY COLLEGE 

AVERAGE CLOCK HOURS OF COURSES IN ALL PROGRAMS (4) 

NUMBER AVERAGE 
COURSE TYPE REQUIRING HOURS RANGE 

GENERAL STUDIES 
Composition 3 80 60-120 
Speech 3 52 36-60 
Social Science 3 80 60-120 
Foreign Language 1 120 120 
Other 2 36 36 
Electives 4 171 30-252 
BUSINESS CORE 
Accounting, Beginning 4 75 60-120 
Communication, Business 1 60 60 
Data Processing, Intro. 2 36 36 
Human Relations 2 36 36 
Introduction to Business 1 60 60 
Law, Business 4 60 60 
Math, Business 2 48 36-60 
Other 3 28 12-36 
BUSINESS TECHNOLOGY 
Ethics in Business 1 36 36 
Job Search 1 12 12 
Management 2 ' 48 36-60 
Marketing 3 60 60 
Other 3 44 36-60 
SPECIALIZED 
Introduction to Transp. & Travel 4 54 36-60 
Intermodal Travel 4 51 36-60 
International Trade 3 60 60 
Operations 2 48 36-60 
Sales, T&T 2 48 36-60 
Law, T&T 3 48 25-60 
Freight Loss & Damage 2 60 60 
Physical Distribution 2 90 60-120 
Rates & Tariffs 3 80 60-120 
Other 4 54 36-60 
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three schools for an average of 52 hours; the range was 36- 

60 hours. Electives were required by four schools for an 

average of 171 hours; the range was 30-252 hours. 

Accounting was required by four schools for an average 

of 75 hours; the range was 60-120 hours. Business Law was 

required by four schools for 60 hours. Marketing was 

required by three schools for 60 hours. 

Specialized courses required were an important part of 

these programs. Introduction to Transportation and Travel 

courses were required by four schools for an average of 54 

hours; the range was 36-60 hours. Intermodal Travel was 

required by four schools for an average of 51 hours; the 

range was 36-60 hours. International Trade was required by 

three schools for 60 hours. Transportation Law was required 

by three schools for an average of 48 hours; the range was 

25-60 hours. Rates and Tariffs was required by three 

schools for an average of 80 hours; the range was 60-120 

hours. Other specialized courses averaging 54 hours were 

required by all schools. 

The average per cent of clock hours by course area in 

community colleges is shown on page 80 in Table 27. 

Business Management programs demonstrated the lowest 

average per cent of specialized courses for those institu- 
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TABLE 27 

AVERAGE PER CENT OF CLOCK HOURS BY COURSE TYPE 

COMMUNITY COLLEGES 

PROGRAM ELECT GEN BU CORE BU TECH SPEC 

Business Management 18.8 19.6 38.9 29.2 11.0 
Low 9.7 2.9 9.6 4.6 2.9 
High 50.0 43.2 70.0 90.4 22.3 

Fashion Merchandising 14.9 15.6 19.9 36,3 32.1 
Low 9.3 5.7 5.8 14.7 15.3 
High 19.3 54,8 38.2 55.6 45.2 

Finance Industry 11.2 21.8 33.8 20.5 19.9 
Low 6.8 13.2 25.0 11.7 4.9 
High 15.6 47.5 40.9 31.8 50.0 

Hospitality Industry 27.1 11.6 28.0 19.7 45.8 
Low 23.1 5.6 7.8 16.7 23.8 
High 31.1 18.9 55.5 23.8 55.4 

Marketing and Selling 22.6 20.0 33.3 33.1 
Low 16.7 6.8 20.6 8.7 
High 32.6 28.3 42.4 57.6 

Real Estate 21.1 17.9 22.3 8.2 45.6 
Low 7.2 8.9 8.9 5.3 
High 36.9 51.3 36.7 12.8 100.0 

Retailing and Checker 14.7 13.7 29.0 46.4 75.0 
Low 5.4 6.5 10.5 25.0 50.0 
High 23.9 19.0 44.6 79.2 100.0 

Small Business 20.8 54.0 
Low 13.2 31.6 30.2 
High 28.6 41.3 100.0 

Transportation and Travel 12.7 18.6 23.5 26.2 35.3 
Low 7.5 11.8 10.0 16.9 19.7 
High 22.6 29.6 31.6 35.5 45.8 
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SUMMARY 

A wide variety of courses and course hours of instruc¬ 

tion are offered by the various institutions. The greatest 

variety of programs, course offerings, and course hours was 

found in the community colleges. Vocational-technical 

schools showed the greatest specialization of course work 

for particular occupational training. Proprietary schools 

had the tendency to require a large amount of business core 

studies in their programs. 

The small sample of vocational-technical schools was 

offset by a high response rate, making the conclusions 

concerning vocational-technical schools more sound than 

may otherwise appear. The small size of the proprietary 

school sample created problems, particularly since these 

schools responded at a low rate. These facts make the 

conclusions concerning proprietary schools less reliable. 

The size of sample and response rate for community colleges 

was adequate to develop reliable information and therefore 

draw reasonably accurate conclusions. 



CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

SUMMARY 

A variety of programs are offered by public and private 

schools in the Pacific Northwest on the post-secondary level 

Proprietary schools offer the fewest types of programs. 

Vocational-technical schools offer twice as many types of 

programs as do the proprietary schools. Community colleges 

offer over three times as many types of programs than do 

the proprietary schools and over 50 per cent more than do 

the vocational-technical schools. 

The types of schools also differ in the course content 

and make-up of their respective programs. The ranges of 

course areas, shown by per cent in the various programs are 

illustrated in Table 28 below. 

The community colleges were the only institutions with 

TABLE 28 

RANGE OF COURSE AREAS AVERAGE % IN ALL PROGRAMS 

COURSE AREA PROP VO.-TECH COM. COL 

General Studies 
Business Core 
Business Technology 
Specialized 

5.6-12.7 
32.8- 65.1 
8.9-23.6 

20.8- 33.2 

3:3-7.80 11.6-21.8 
13.1-27.6 19.9-38.9 
5.6-65.5 8.2-54.0 
15.5-100 11.0-75.0 
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considerable emphasis upon electives in the programs. The 

electives:ranged from an average of 11.2 percent to an 

average of 27.1 per cent for all the programs. 

As indicated in Table 29 below, there are considerable 

differences among the types of institutions in certain areas. 

In general studies the community colleges have almost double 

the per cent requirements than do the proprietary schools; 

the community colleges per cent is almost three times that of 

the vocational-technical schools. Business core studies in 

proprietary schools are 60 per cent larger as a per cent of 

their programs than in the community colleges and over twice 

as much as that found in vocational-technical schools. The 

per cent of business technology studies in vocational-techni¬ 

cal schools is only about one-half that of these studies in 

community colleges and proprietary . schools. Vocational- 

technical schools offer over twice as large a per cent of 

TABLE 29 

COMPARISON OF THE THREE TYPES OF SCHOOLS REGARDING COURSE AREAS 

(MID-POINT OF RANGES OF AVERAGE COURSE AREA PER CENT) 

COURSE AREA PROP. VO.-TECH. COM. COL. 

General Studies 9.2 5.6 16.7 
Business Core 49.0 20.4 29.4 
Business Technology 16.3 35.5 31.1 
Specialized 27.0 57.8 43.0 
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specialized courses as do proprietary schools and over one- 

third that of community colleges. 

Proprietary schools did not have a significant trend 

of programs in common; neither did the vocational-technical 

schools. Community colleges did demonstrate common programs 

The most common type of program was Business Management with 

24 programs. Next most common was Real Estate with 17 

programs offered. Marketing, Merchandising, and Selling 

programs were third most common with 13 programs. 

All programs offered in the proprietary schools were 

offered either in vocational-technical schools or community 

colleges. All programs offered in vocational-technical 

schools were also offered in community colleges. 

CONCLUSIONS 

The small sample of proprietary schools and the low 

rate of response makes conclusions concerning these insti¬ 

tutions less reliable than those concerning vocational- 

technical schools and community colleges. Business core 

subjects seem to make up the major proportion of the studies 

in these schools. The innovation cited by Fulton earlier in 

this study has not been demonstrated by proprietary schools 

in the programs studied. 

The relatively small sample size of vocational-tech- 
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nical schools was offset by the high response rate. Spe¬ 

cialized studies comprise the major proportion of studies 

in these schools. This is consistent with their main goal 

of occupational skill development. 

Community colleges provided a larger sample which 

gives more confidence in the results of the study. A wide 

range of specialized studies and business technology areas 

were provided by these schools. The business core area, 

general studies, and electives had a range of only 10 per 

cent or 20 per cent difference among the programs. This 

implies considerable homogenity. 

In comparing the three types of institutions, the 

dominance of community colleges in offering electives as 

part of prescribed programs of study is obvious. These 

comparisons raise some interesting questions. Which insti¬ 

tutions actually do provide the innovation in curriculum 

development in business fields? Which institutions do offer 

more job intensive programs than do the other schools? 

Vocational-technical schools and community colleges offer 

a greater variety of courses than do proprietary schools. 

Both also offer more specific job related training programs 

and courses than do the proprietaries. 
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RECOMMENDATIONS 

Several recommendations are presented below. The first 

set of recommendations is designed to assist students in 

the pursuit of occupational training. The second set of 

recommendations is intended to assist, in articulation and 

cooperation among the institutions studied. The third set 

is intended to assist future researchers in delving more 

deeply into the questions raised by this study. 

1) Recommendations that may help students pursuing 

occupational training are: 

a. Evaluate catalogue materials of the various insti¬ 

tutions carefully. Simple claims to occupational relevance 

should be investigated for accuracy. •. 

b. A large number of institutions offer general occu¬ 

pational preparation courses. Individuals who lack basic 

training schould concentrate on the business core studies. 

c. Specialized programs of study, such as Purchasing 

Management, International Marketing, and Real Estate are 

available in vocational-technical schools and community 

colleges and should be closely evaluated for occupational 

training validity. 

2) Recommendations for assisting articulation and 

cooperation are: 
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a. Educators in all types of institutions should 

strive to understand the impact of the differences of 

curriculums in the various institutions. Recognizing the 

need for differing programs in differing institutions will 

pave the way for greater, cooperation. 

b. Educational staff members of post-secondary insti¬ 

tutions . should continue to be innovative as in the past. 

These innovations will be demonstrated in creative 

curricula. 

3) Recommendations for future researchers are: 

a. A more detailed study of proprietary schools 

should be carried out to learn more specifically what these 

schools are offering to their students. 

b. A more detailed study of course content and dura¬ 

tion should be conducted; particularly with respect to 

unspecified course hour programs as evidenced in the voca¬ 

tional-technical schools studied. 

c. A study of the innovations provided by the types 

of institutions in curricula should be undertaken to deter¬ 

mine what innovations are occurring and the implications of 

these innovations to the educational community. 

dA study of state institutional philosophies and 

goals should be made to determine the extent to which the 
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programs offered are consistent with these philosophies 

and goals. 

e. An expanded version of this study should be con 

ducted to provide further insight into these three post¬ 

secondary institutions and their business programs. 
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