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CHAPTER I 

INTRODUCTION 

All over the country there is growing concern about homework. There 

seem to be many variations in the views expressed by teachers, students, and 

parents toward the value of homework. One mother, when asked her attitude 

toward homework, stated, nI think homework is an excellent idea. It gives 

the parents a chance to learn more about their child's work.In contrast, 

another parent had this to say about her boy said his homework, "Kenneth 

copies pages and pages in his notebook, but I don't believe he knows a word 

p 
he's copying. 

Pupils themselves give valuable insight into the question of the 

value of homework. They often express their ideas simply, directly, and 

vividly. A student, when asked if he had any objections to homework assign¬ 

ments, made the reply, "Homework assignments do not challenge our interests."3 

Not students feel unfavorably toward homework. This was shown by a girl 

who, when asked her opinion of homework, asnwered, "I like homework because 

I'm a slow worker. I get rattled and make mistakes when I have to work fast, 

•^MaWhinney, L. G., "Parents Approve Homework," Clearing House, Vol. 

29, April, 1955, p. 458. 

2Ibid., p. 456. 

^Strang, R. M., "What About Homework?", School Executive^ Vol. 7^, 

July, 1955, P* 1*0. 
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but at home I can take my time and do the job right. 

Educators, like students, are not in complete agreement as to the 

value of homework. This is clearly illustrated in the following remark 

made by one prominent educator,^ who said, "Homework has been a controver¬ 

sial topic in American education for years. Its supporters argue that 

it nails down learning. Its detractors argue that it brings pain and fear." 

The preceding conflicting opinions regarding the value of homework 

would seem to Indicate that there is a changing concept regarding the place 

of homework in the school program. In the review of secondary and elemen¬ 

tary methods books, the writer has found that the problem of homework is 

approached with caution. Many of the texts omit the topic of homework en¬ 

tirely. It seems that such a controversial subject of homework should de¬ 

finitely have a place in every methods text. 

The desire to determine the status of these changes of opinion led 

to the selection of this study. 

The Problem 

It has been observed by the writer through his own experiences, and 

through conversations with educators in the profession longer than he, that 

recent* years have witnessed a modification of homework procedures in many 

^Ahrens, Carsten, “What Students Blink About Homework," National 
Education Association Journal, September, 1957* P* 10. 

^Ornstein, J. A., "Education In The News", High Points, Vol. 40, 
January, 1958* p* 50. 
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schools, even to the extent of complete abolishment of it. Contacts with 

parents and students, who have asked many questions dealing with homework, 

have aroused a very immediate desire to learn more about this seemingly 

controversial subject. The investigator was of the opinion that homework 

, i 

was very necessary to the student throughout his educational process. The 

work habits derived from homework experiences in school will aid the stu¬ 

dent throughout his lifetime. This study was made to determine the parent, 

pupil and teacher attitudes toward the value of homework in the educational 

process. 

Two distinct questions require answers in resolving the problem of 

this investigation. First: What is the status of homework as found by ex¬ 

perimentation in studies dealing with homework? Second: How do the parent, 

the student, and the teacher feel toward the value of homework? 

Procedure 

The main purpose of this study has been to determine the arguments 

for and against homework. It has not been the intention of the writer to 

change attitudes or opinions regarding homework, but, rather, to give greater 

insight into the value of homework. To carry out this objective, the follow¬ 

ing procedures were used: 

1. A review of experimental studies was made to determine the value 

of homework as suggested by the findings of these studies. 

2. An extensive survey of literature was made to determine the atti¬ 

tudes of parents, students, and teachers toward the value of homework. 

3. A comparison was made of experimental study findings and attitudes 
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towards homework as reported in literature with the intention of formu¬ 

lating conclusions and recommendations which might prove to be of value 

to the reader. 

Justification of Problem 

The writer has felt that any person interested in the education of 

youth should have a better understanding of the values of homework and that 

a study of the question would give a deeper insight and understanding which 

would be of assistance to all teachers. 

The first procedure in determining the values of homework was to 

examine the results of experimentation in this area. A report of these 

findings is given in Chapter II. 
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CHAPTER II 

REVIEW OF EXPERIMENTAL STUDIES 

The concept of homework has changed with the findings of educational 

research and with the changing society of the 20th century. Unfortunately, 

however, experiments on the relationship between homework and achievement 

have been few in number. It was not the intent of this investigation to 

give in detail the various research studies available, but to summarize 

the findings of such studies. 

Advocates for abolishing homework received powerful backing in 1951 

when the results of a two-year study of Connecticut's educational system 

were released.'1' A factfinding commission of leading educators and laymen 

concluded that homework did not necessarily add to a student's knowledge 

of a subject or improve his work habits or mental discipline. 

p 
At the same time this survey was being made, McGill began to won¬ 

der whether the homework his daughter was doing was really necessary. Four 

-history and economics teachers helped answer the question. They divided 

their classes into two groups. One group received homework assignments, 

while the other group did not. At the end of the year the students took 

tests to see which group knew more about history and economics. No 

^Fine, Benjamin, "No More Homework? The Pro's and Con's", New 
York Times Magazine, January 13, 1952, p. 16. 

^McGill, James V., "How Valuable Is Homework?" High Points, Vol. 
32, September, 1950^ P* 35« Dr. McGill was social studies chairman of John 
Adams High School, Brooklyn, N. Y. 
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significant difference could be found between the two groups. The child¬ 

ren who were assigned homework did no better than their classmates who 

were not assigned outside homework. 

An earlier study indicated that it made no difference on the elemen¬ 

tary level either. DiNapoli^ experimented with 1,200 fifth and seventh 

grade pupils in the Bronx, New York schools. Half of the children were 

assigned homework, the other half were not. At the end of the year DiNapoli 

found that the children of both groups did about equally well in their class¬ 

room work. DiNapoli’s findings revealed; (l) there is a very small re¬ 

lationship between the amount of time spent in homework and pupil progress; 

(2) homework is not significantly related to achievement as measured by 

teachers' marks or standardized tests; (3) homework at the elementary school 

level has a slight positive relationship to success in high school; (4) 

voluntary homework has about as many values as compulsory homework; and (5) 

the benefits of assigned homework are too small to counter-balance the dis¬ 

advantages, especially for pupils in poor homes. 

Another experiment on the value of homework was conducted by Schneider.** 

He used two economics classes from the High School of Commerce in New York 

for his study. These two classes had approximately the same ability as 

^DiNapoli, P. J., "Homework in the New York City Elementary Schools", 
Contributions to Education, No. 719> Teachers College, 1937> P» 60* 

^Schneider, S., "An Experiment on Value of Homework", High Points, 
Vol. 35, April, 1953, PP. 18-19. 
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measured by I. Q. Throughout the experimental period the same textbooks 

were used by the two groups. The experimental group was given homework 

assignments which were placed on the board in sentence form, explained, and 

motivated. Ifce other class,the control group, had no homework assignments 

of any kind. Results of mid-term tests showed that no superiority could 

statistically be assigned to the class that did no homework. Schneider 

felt that further experimentation on a larger scale would be needed before 

the superiority of non-homework methods could be established. The most 

startling conclusion of this study was that the lack of homework did not 

appreciably affect the control group, at least as far as mid-term results 

reveal. Schneider's reactions to the experiment from a qualitative point 

of view were: (l) the class without homework probably felt the subject 

was less important since it didn't have the traditional burden to bear; 

(2) pupil expressions indirectly reported were that the teacher seemed to 

work much harder than others who gave homework; (3) there was greater 

opportunity to use directed study and open book techniques in the class 

that had no homework; and (4) if it is possible to establish generally 

the teaching of economics classes without homework of traditional type, 

then many opportunities will present themselves for greater student research.^ 

In 1946, Anderson0 conducted an experiment to determine the effect of 

5Ibid., p. 19. 

DAnderson, William E., "An Attempt Through the Use of Experimental. 
Techniques To Determine the Effect of Home Assignments Upon Scholastic 
Success", Journal of Educational Research, Vol. 40, October, 1946, pp. 
141-43. 
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pupil preparation of assignments at home upon scholastic success in their 

junior high school subjects. Two sections of am eighth grade class, each 

containing 29 pupils, were used as the experimental and control groups of 

this study. To the 58 pupils were administered the Otis Self-Administering 

Tests of Mental Ability, Form A. On the basis of scores derived from this 

test the pupils were placed into two matched groups. Both groups of 

pupils had the same teachers in three subjects: English, social studies, 

and mathematics. These subjects were chosen because they lent themselves 

to homework techniques more readily than others in which these pupils were 

enrolled* The schedule was so arranged that both sections of mathematics 

met during consecutive periods under the same mathematics teacher and in 

the same room during the morning. English and social studies classes, 

likewise, met in consecutive periods during the morning under the respec¬ 

tive English and social studies teachers. 

Each of the three teachers understood clearly the issues involved 

and the procedures to be used. Pupils who had the homework were supplied 

with assignment sheets covering the amount of work to be studied, what 

work was to be reported on specifically, and directions for study. The 

teachers held conferences after each unit test to make certain that they 

were keeping all factors the same except the home assignments. 

The following conclusions were made on the basis of this study: 

1. Home study properly assigned and evaluated so far as it 
relates to the pupils in this experiment is an aid in im¬ 
proving scholarship. 

2. Home study is equally valuable to pupils of average in¬ 
telligence in English, social studies, and mathematics. 
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3* On the basis of this study, non-homework pupils are sporadic 
in their achievements. 

4. The brighter pupils in the non-homework group as a whole 
did not gain as much proportionally as those in the home¬ 
work group. 

5* The average and dull pupils of the non-homework group were 
much less successful than those in the homework group.7 

Summary 

An examination of the literature on homework showed a lack of ex- 

r 
perimental studies which emphasized the value of homework. Of the five 

research studies presented, four concluded that the assigning of homework 

does not necessarily add to the student's knowledge or achievement. The 

last study presented indicated the opposite viewpoint to the findings of 

the first four. Anderson definitely felt that proper homework could im¬ 

prove knowledge and achievement. 

The second procedure in determing the value of homework was to sur¬ 

vey the attitudes of parents, students, and teachers toward the value of 

homework. A report of this survey is given in Chapter III. 

7Ibid., p. 143. 
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CHAPTER III 

ATTITUDES TOWARD HOMEWORK 

Teachers, parents, and students look at homework in different ways. 

There are the r,old die hards" who believe that nothing will aid their child¬ 

ren more in acquiring an education than homework. There are those who will 

give an emphatic "NoI" when asked if they believe there is any value in 

assigned homework. Students as well as teachers are in disagreement as to 

the value of homework, and many controversial questions arise when the topic 

of homework is studied or discussed. 

The attitude of parents toward their children's schoolwork and assign¬ 

ments is extremely important. The parent who is interested in his child’s 

schoolwork, who considers education an asset, and who has taught his child 

a respect for education and the value of education in our society can do a 

great deal in shaping his child's attitude toward school and study. 

Parent Attitudes 

Many fathers and mothers, as indicated by Jameison^, have been asking 

two questions concerning homework: First, is homework in elementary, junior, 

and senior high schools really necessary? Second, if it is necessary, need 

it be disagreeable? 

Most of the parents who have been brought up to accept homework as a 

■^Jameison, Frances, "Does Homework Really Help Your Child?", Parents 
Magazine, Vol. 26, December, 1951> P* 50 
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part of their schooling, have until recently seemed more or less resigned 

to its annoying features. Of late years, however, they have been voicing 

their dissatisfaction in increasing numbers and in no uncertain terms. They 

have complained that after-school hours are too fleeting and too much needed 

for activities that are just as important for a child's development as for- 

p 
mal schooling and should not be given over to much close study. 

Some parents have felt that if teachers gave more time to explaining 

their subjects clearly in the classroom, a good deal of the drudgery of 

3 ^ 
homework might be avoided. Jameison lists five practical reasons for 

homework which were stressed by parents: 

1. The amount of knowledge required by the curriculum in 
any one period of time cannot be imparted during school 
hours alone. 

2. Homework acts as a check on what the child gets out of 
the class discussion. It is often impossible for a 
teacher to be sure that an explanation, \Jrhich may seem 
clear and adequate to her, is understood by the pupils. 
If it isn't, the difficulty will turn up in the next 
day's recitation or written assignment. 

3. Independent work done at home gives the child some 
training and incentive to take responsibility. 

4. Most teachers feel that any kind of creative work should 
be done in more or less free atmosphere. 

5. Homework takes care of the necessity for drill. 

2 
Ibid., p. 50. 

^Ibid., p. 50. 

k 
Ibid., p. 129. 
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In January, 1952> the Mothers-Teachers Club of McKinley Junior High 

School of Brooklyn, New York, started the groundwork for a faculty con- 

ference to he arranged on "Homework". Three panels were set up with the 

over-all subject of homework having been broken up into subdivisions for 

separate panel discussions. Parents were allowed to choose their own 

panels. The panels took up the following topics: "The Worth of Homework", 

"Ihe Homework Load", and '’Homework and the Home".^ The parents and the 

teachers unanimously decided in favor of homework. They agreed that home¬ 

work develops self-reliance and trains the students for life where ob¬ 

jectionable situations must be met and overcome. However, they urged these 

safeguards: homework must be definite; it should be interesting, wherever 

possible; it must be corrected and returned; it should not be given or in¬ 

creased as punishment; it should be within the ability of the class and 

7 
should contain no new work. 

Some of the suggestions for easing the homework load were: no home¬ 

work assignments should be given over weekends or holidays; a one-day-a-week 

holiday should be established for each major subject; and each grade should 

8 
have a set homework time limit. It was suggested in the study that the 

^Alpher, Naomi, "Parents Can Be Partners: Working Together on the 

Homework Problem", High Points, Vol. October, 1952, p. 39• 

^Ibid., p. 40. Interestingly, no parent chose to participate in 

the panel on homework load, evidently feeling that this problem was en¬ 

tirely within the faculty's province. 

7Ibld., p. kO. 

8Ibld., p. lK>. 
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parents should assist the child by clarifying the assignment where needed, 

but not do the work for the child or endeavor to teach. Parents should 

see that there are adequate study facilities and a study schedule and 

should also check to see that the assignment had been completed. It was 

further suggested in the study that some plan be worked out whereby child¬ 

ren from crowded homes might avail themselves of a room in the school build 

ing where homework could be done after school. 

In another study teachers in Whittier Junior High School, Flint, 

Michigan, were disturbed by parents' complaints about the amount of home- 

Q 
work children were bringing home. They wanted to know how representative 

the complaints were so their principal sent out a questionnaire about the 

amount of homework assigned in the four subjects English, social studies, 

mathematics, and science.- Parents were to check whether they felt their 

children were receiving too much homework, not enough homework, or about 

the right amount of homework for the subjects listed. More than 90 per 

cent of the questionnaires were returned. The tabulations showed that of 

the parents reporting 6.3 per cent thought too much homework was assigned 

in all subjects. Those indicating not enough assigned homework were 16.7 

per cent of the total. Seventy-seven per cent of the parents believed that 

the amount of homework given in this particular junior high was about right 

Almost half the parents in the MaWhinney study who returned the 

questionnaire forms added candid, helpful comments. The study itself 

^MaWhinney, Lucille Gale, "Parents Approve Homework", Clearing House, 
Vol. 29, April, 1955, p; 456. 
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contained forty-seven quoted remarks, of which the following were typical: 

We believe more classroom explanation, work, and discussion would 
be a far more effective program of teaching than homework ever was 
or will be, especially for the average or below average student . . . 

I am convinced that homework is very helpful to students, though 
the method of assignment could be improved . . . 

I think homework is an excellent idea. It gives the parents a 
chance to learn more about their child’s work, but often too many 
assignments come at one time ... 

There is Just enough to stimulate interest and discussion in 
the home. Research, where all the family becomes interested in 
a topic, is the most effective homework . . . 

I have two daughters in Whittier and one in elementary school. 
When they do their homework they discuss it with each other and 
it teaches them teamwork . . . 

I think homework keeps my daughter out of mischief in the 
evening . . .10 

Conclusions drawn from the questionnaires were favorable toward 

homework. Most of the parents accepted wisely assigned homework. They 

wanted instructions for their children in correct work habits, such as 

organizing the material, budgeting time, and thinking through a problem. 

They disapproved of homework for the sake of homework and they wanted 

their children to have time for some family life and such activities as 

music lessons, scout work, and church participation. 

^ 11 
Parents also have many negative attitudes toward homework. Berger 

PP- ^57-458. 

"^Berger, Donald W., 
23, April, 19^8, p. 15. 

"I'm Against Homework", Parents Magazine, Vol. 
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in his article I^ Against Homework. related that parents of some of the 

students in his class were disturbed that he gave no homework assignments. 

He immediately formed a discussion group with the parents and they pro- 

ceded to study the problem. Some parents thought that homework was a 

sound practice and ought to be continued. They believed it provided good 

mental discipline^ and was excellent training for the solution of realistic 

problems. They said that homework had character-building possibilities 

since it contributed to more effective use of time and the development of 

better work habits. 

Another group of parents believed that homework had many weaknesses; 

they knew it did not often provide good learning experiences for their 

children. In spite of their apprehensions, they felt it was a necessary 

evil. 

Berger states that after several discussions and meetings, the parents 

12 
brought forth many ideas about homework. The group did not feel that 

homework was necessary if the curriculum was rich, varied, and flexible 

enough to allow for stimulating experiences in the classroom; if the school- 

day was so planned that individual attention and help could be given to 

each child in the development of functional skills; if the learning of 

skills through drill was achieved as an integral part of classroom ex¬ 

periences that had interest and meaning for their children; if teachers 

attempted to foster the best possible atmosphere for learning, giving 
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encouraging, sympathetic aid to children in the solution of their problems. 

The parents did not believe in homework as a policy for the following 

1. The group wanted their children to develop self-directed work 

habits, but they did not think that "busywork" of little in¬ 

terest or meaning to them with insufficient or no supervision 

on the parents' part, encouraged good work habits. 

2. The group felt that homework often becomes distasteful to a 

conscientious child. 

3. teachers too often give homework in the subjects causing 

children the most difficulty. 

4. The parents fe'' “ ' '‘ int can be reached, after 

Berger wrote I'm Against Homework representing both the parent and the 

teacher viewpoint. He concluded that in their busy, often hectic, modern 

life, parents are concerned about the short time they have to spend with 

their children. He viewed the daily program of the average youngster with 

astonishment as . .a round of activity from dawn to dark with not even 

a short period to devote to just a bit of family relaxation.”^ 

As findings of this investigation indicated, parents believe in home¬ 

work and want their children to have it. Parents want to have a part in the 

homework activity, but they want homework to be reasonable in amount, a kind 

that is geared to the child’s abilities, a kind that takes the family living 

reasons 

which further 

13Ibid., p. 136. 

l2*Ibid., p. 136. 
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15 
into account, and a kind that really teaches. 

The investigation of children’s attitudes toward homework was a 

natural progression from the investigation of parent attitudes. 

Pupil Attitudes 

Each child has looked at homework from a different point of view. 

Some children have resented homework, and some have had a reasonable view 

of it. Many pupils have thought that homework created a challenge to them. 

Preadolescents have tended to complain frequently about having too much 

homework. They have resented doing homework because it took too much of 

their time away from other activities. 

Homework has its advantages and its disadvantages. It may deprive 

children of desirable social experiences and outdoor activities. Some 

pupils, on the other hand, felt that homework helped them realize what would 

be ejected of them at college. 

Strang*^ has reported that teenagers scored homework as hampering 

their social life. There were variations in the views expressed by pupils 

of different ages. As was mentioned earlier, this was predominantly so 

with preadolescents. Strang felt that perhaps this objection arose from 

the fact that they had just begun to have homework, or it may have been 

•^National Education Association, "Homework", (Special Journal 
Feature), Journal of the National Education Association, Vol. 46, September, 

1957, p. 371. 

^Strang, Ruth, "What About Homework?", School Executive, Vol. 74, 
July, 1955, PP. 39-42. 
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caused by their general desire for independence from adult domination. 

Bieir greatest objection was to having homework over the weekend. 

One group of seventh graders, who were free from homework over the 

weekend but who averaged an hour a night during the school week, believed 

that one reason for homework was that it kept them out of trouble or mis¬ 

chief and off the streets at night. Others stated that their parents' end 

teachers' methods of helping them with their homework were in conflict and 

17 
thus confused them. 1 

One group of gifted youngsters in the seventh and eighth grade had 

much to say about homework. They felt it was unnecessary in the lower 

grades of the elementary school. In fact, they thought homework should not 

be given before the seventh grade. They felt a little homework should be 

given then and more in the eighth grade. This was necessary, they thought, 

in order to help pupils make the transition to high school where homework 

was usually assigned. 

Gifted high school pupils have challenged the types of assignments. 

They stated that much of the homework given was not essential. They felt 

that it took away from voluntary reading. Others objected to homework 

assignments that were too easy and too mechanical for able learners. For 

them, exercises from the grammar text and other unnecessary drills were a 

17Ibld., p. 39- 

1 ibia.. p. to. 
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waste of time. They often said, "The homework assignments do not challenge 

our interests."1^ 

There were certain kinds of homework that challenged the gifted stu¬ 

dents ' interests and seemed to them worthwhile. The kinds of homework they 

liked to do included writing "research" reports; finding arguments on both 

sides of a controversial issue; doing assignments that posed a problem or 

that gave them an opportunity to use their own ideas; putting certain 

passages into modern English; memorizing selections from great literature; 

having a choice of topies on which to write essays; and being free to read.^ 

Less able learners tended to emphasize the length and difficulty of 

their assignments. It was their opinion that teachers should get together 

and make a reasonable apportionment of the homework they were giving to 

the same pupils. They felt that teachers were inclined to pile on homework 

21 
without reference to the assignments of other teachers. 

Pupils who were planning to go to college seemed most appreciative 

of homework. Hiey realized that term reports would be expected of them when 

they became college students. Several believed their homework was helping 

them learn to use various reference materials. One student explained, "3he 

most valuable homework was a term paper on Herman Melville. In addition to 

what I learned about Melville, the report taught me the meaning of refill 

19Ibid., p. kO. 

20Ibid.t p. 40. 

^Tbid., p. 40. 
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research work. I got practice in combining authors1 and critics' comments 

with my own to prove or disprove a point. I learned the general form of a 

research paper--knowledge which will be helpful in college. 

The literature reviewed on student attitudes indicated that the 

majority of students approved homework, but with some restrictions. Some 

of the most notable ideas were: 

1. Some homework was necessary in most courses. 

2. Homework should tie in directly with classwork. 

3. Assignments should be such that they do not take excessive 
time and effort. Each teacher should consider the assign¬ 
ments of other teachers. 

4. Homework should be previewed before being assigned, so 
that the pupil knows what is expected of him. 

5. Homework should include assignments for all ability groups. 

6* Homework should never be used as punishment. 

Teacher Attitudes 

How about the people that make the homework assignments? What are 

their attitudes toward homework? What of the administrator and his attitude 

23 
toward homework? Strang stated that teachers gave many arguments against 

homework in the first six grades of the elementary school. They felt that 

the regular school program should provide for all the studying that the 

pupils needed to do, and that homework might deprive children of desirable 

pp 
National Education Association, 0£. eft., p. 373* 

23 
Strang, o£. cit., p. 40. 
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social experiences and outdoor physical activities. Many teachers felt 

that given sound instruction in the elementary schools, pupils would pro¬ 

bably do a good deal of work at home which might have been encouraged but 

not required. 

Reports on the secondary school revealed that teachers and admini¬ 

strators believed that homework was an essential part of high school edu¬ 

cation. Some of these advocates of homework believed that individual home¬ 

work was intrinsically valuable. Others thought that it was necessary in 

order to cover the content of the secondary school curriculum. 

Strang's study lists the following arguments for homework: 

1. There are character-building values in doing homework without 

outer compulsion and in the face of distraction. According 

to this view, homework has moral as well as intellectual value. 

2. Homework develops independence and responsibility. So far 

as many of the schools were concerned, the pupil was on his 

own when studying at home. He is expected to develop initia¬ 

tive, self-direction and independence in getting his work 

done. 

3« If children, boys particularly, had homework to do, they 
would stay at home and not run around the streets at night 

and get involved in delinquent behavior. 

4. Homework develops study habits needed in college. According 

to this view, studying in the evening in high school was im¬ 

portant preparation for college or university, where evening 

study was required.2^ 

Among those teachers who advocated homework in secondary schools were 

some who believed the school day was not long enough to provide thorough. 

2l*Ibid.t p. 4l 



22 

functional learning. They believed that it takes time to master a subject, 

to review important points, to integrate ideas from many sources, to re¬ 

late school learnings to life problems. The teachers felt that practice 

and instruction which pupils obtained in school must be supplemented with 

25 
study assignments which would extend into the after-school hour. ' 

In Strang's study some teachers favored homework as an enrichment 

rather than a supplement of school experiences. Thus, a number of admini¬ 

strators favored a modification rather than an abolition of homework assign- 

. 26 
ments. 

The writer noticed, however, that there were increasing numbers of 

educators who were skeptical about the value of homework as it was assigned. 

Teachers who were also parents seemed to be less convinced of the values of 

homework than were teachers who saw the problem chiefly from the school 

point of view.2^ 

Strang's study revealed that some administrators did not think home¬ 

work was necessary if the following criteria were met: 

1. The curriculum was sufficiently rich and flexible to afford 
stimulating experiences in the classroom. 

2. The student received individual attention and help in the 
development of fundamental skills. 

3« The learning of skills was made part of the- classroom ex¬ 
perience, and had interest and meaning for the students. 

25lbid.t p. 42. 

2^Ibid.t p. 42. 

2^Ibid., p. 42. 
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4. The teacher fostered the best possible learning atmosphere 
by giving the children sympathetic aid in solving their 
problems.^® 

Strang listed many objections to homework which were raised by edu¬ 

cators. These included the following: 

1. Homework assignments given by the teacher did not promote self- 
direction. 

2. Repetitious drills or ,,busy work*' assignments did not develop 
good study habits; on the contrary, they wasted the student’s 
time and were boring as well as unnecessary. 

3. Homework filled after school hours that could have been used 
more constructively in athletics, hobbies, and social activ¬ 
ities which contributed to the student*6 all around develop¬ 
ment. 

4. Correcting homework burdened the teacher who might have better 
spent the time preparing for more stimulating class periods, 
or engaged in activities that contribute to his personal de¬ 
velopment . 

5* Many children received too much help (or the wrong kind of 
help) from their parents or other persons at home. 

6. Home conditions were often not conducive to study—there 
were too many interruptions. 

7* Excessive homework caused tension and anxiety in some child¬ 
ren.^ 

Nation's Schools conducted an opinion poll to obtain a nationwide 

sampling of superintendents' opinions regarding homework.The chief con¬ 

cern of the schoolmen seemed to be whether students could get as much good 

^^Ibid., p. 42. 

^^Ibid., p. 42. 
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from studying on their own as they could if they were supervised. 

Several superintendents have doubted that their students had time 

to do homework. One such Illinois educator reported that many of his 

youngsters worked long hours at after-school jobs. A New York superinten- 

31 
dent observed that at least homework kept the students off the streets. 

Value of homework as a character builder was stressed by many of 

the educators. An Iowa administrator said, "A child needs to learn to 

assume responsibility at an early age. He needs to realize that learning 

does not end with school; a successful adult learns his job does not end 

with an eight hour day.”^2 

The homework time required in the elementary grades showed a minimum 

of zero to one-half hour per week. The secondary schools represented in 

the opinion poll required a minimum of two to five hours of homework time 

per week with an average of four to six hours. 

One of the questions in the Nation^ Schools opinion poll asked 

whether or not to increase the number of hours in a school day to allow for 

scheduled study. About 80 per cent of the superintendents who answered this 

question would not lengthen the elementary school day for scheduled study; 

67 per cent would leave the junior high school day alone; and 6l per cent 

33 
like the senior high school day as established. 

^Ibid., p. 51. 

32Ibid., p. 51- 

33Ibid.. p. 51* 
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Where is the extra time for scheduled study to come from? A superin¬ 

tendent from Iowa insisted: "We must increase either the hours in the 

school day, the months in the school year, or the number of years required 

if we are to accomplish all we sure attempting." 

As the results of the poll indicated, the majority of the admini¬ 

strators felt that scheduled study time was important, but not important 

enough to warrant increasing the length of the school day. 

Summary 

That students, parents, and teachers are doing some sound thinking 

about values and practices in homework is readily apparent. A large number 

of children, parents, and teachers have an acceptance attitude towards home¬ 

work, even when unfavorable criticism is expressed. This attitude assuredly 

prevails in many communities whether it originates in a regard for tradition, 

a desire to see children occupied after school, or in a direct esqpectation 

that homework will result in better subject mastery and higher marks. 

The majority of parents believed in homework and felt it necessary 

in providing learning experiences for their children. They felt that home¬ 

work could be a character builder and give their children training in taking 

responsibility. Students tended to approve homework but with some re¬ 

strictions. The largest group of complainerB about having too much homework 

were the preadolescents. Students planning on entering a college or 

3**Tbld. p. 51. 
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university definitely felt the importance of homework. Teachers and edu¬ 

cators voiced the opinion that homework should not he given in the first 

six grades. Their attitudes as to the value of homework in secondary 

schools varied, with many favoring a modification of homework assignments. 

The third step in determining the value of homework was to formulate 

conclusions and recommendations based on the experimental studies covered 

in Chapter II, and the attitudes of parents, students, and teachers toward 

the value of homework as determined in Chapter III. The conclusions are 

presented in Chapter IV. 
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CHAPTER IV 

SUMMARY AND CONCLUSIONS 

This study was made to determine the parent, pupil, and teacher 

attitudes toward the value of homework in the educational process. Answers 

to the problem were sought through: (l) the review of experimental studies 

to determine the value of homework as suggested by these studies, and (2) 

a survey of literature to determine the attitudes of parents, students, and 

teachers toward the value of homework. 

The concept of homework has changed with the findings of research 

and with the changing society of the twentieth century. Research has 

pointed out that the traditional type of homework assignments have little 

effect on a child's work habits or knowledge of subject matter. The majority 

of parents, students, and teachers have an acceptance attitude toward home¬ 

work. Homework has continued to be an accepted method of aiding the edu¬ 

cation of children, but some authorities caution that the length of time 

required in home study be reasonable and that the age and recreational needs 

of the child must be considered. 

Conclusions 

The conclusions drawn from this study can best be expressed by answer¬ 

ing the following questions: "What's Wrong With Homework?", end "What's 

Right With Homework?" 

What's Wrong With Homework? 

1. Homework-burdened boys and girls proved to the satisfaction 
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of researchers that they had managed to learn no more than 
had their colleagues who went without homework. Most re¬ 
search has shown that homework is of little value as an in¬ 
tellectual asset. 

2. Homework has been found to be a liability in students' social 
development. 

3. Students feel that school allows too little leisure time in 
a world which now offers so many pleasurable, profitable, 
and educational ways of spending leisure time. 

4. Homework has encouraged dishonesty, since students report 
to parental aid and to the brotherly love and assistance 
of other socieaiy-conscious boys and girls. 

What's Right With Homework? 

1. Homework provides benefits arising from extensive learning 
experience and extensive practice. Whether the child is 
taught to reason or to read, more can be done for him if 
he is not restricted to classroom limitations of time and 
opportunity. 

2. A primary objective of schools is character building, and 
a primary benefit of homework is derived from its placing 
responsibility upon the child to accept a job and to carry 
it through as successfully as he can--by himself. 

3. Homework aids the learner in discovering what he doesn't 
know. He returns to the classroom with a recognition of 
what it is that he still needs to learn. 

4. Homework fills the need of working independently and alone. 

5. Homework encourages the pupil to adopt effective home study 
habits as a means of increasing knowledge. 

6. Homework develops self-reliance and trains students for life 
where objectionable situations must be met and overcome. 

7. Homework brings the school closer to home. 

Homework is fully respectable in the eyes of most educators and parents. 

The present problem is to make it more effective. A list of recommendations 

for effective homework is presented in Chapter V. 
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CHAPTER V 

RECOMMENDATIONS 

The author has felt that homework assignments affect all parents. 

Homework is one message from the school that is heard and felt in every 

hone. Certainly it seems the part of wisdom to develop a type of home¬ 

work that informs the parents clearly and understandably as to what is 

being done to help their children, with the hope that they will lend a 

hand. 

The teacher is often caught in the middle of the homework contro¬ 

versy. He feels that homework is essential to full achievement but re¬ 

cognizes his inadequacies in planning for meaningful and purposeful 

assignments. These inadequacies may be due to the fact that, for a long 

period of time, teacher-education institutions gave little attention to 

this subject. Moreover, although much of the current educational literature 

deals with the problem of homework, it deals largely with the 'Vby'' and had 

little to contribute in terms of "how". 

On the basis of investigations on the value of homework, the following 

list of recommendations for effective homework is presented: 

1. A schedule for days on which given subjects may be assigned 
as homework should be worked out in each school, by its 
Curriculum Council or other group, in order to avoid over¬ 
burdening the pupils. Teachers should have a common under¬ 
standing of aims, values, and desirable practices in home¬ 
work. Arrangements for publishing and sharing effective 
assignments should be set up. Two or more teachers of any 
one class could profitably plan a joint assignment which 
would integrate curriculum areas in order to make homework 
more interesting and more functional. 
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2. The checking and marking of homework should be put on 
a systematic and uniform basis, and its weight in the 
calculation of report card marks carefully determined. 
Here, certainly, is an opportunity for pupils to parti¬ 
cipate. Moreover, remedial methods should receive as 
much attention for homework as it does for classwork. 

3. Homework should have an easily perceptible relationship 
to class work and should be carefully explained, its 
difficulties anticipated, and methods for overcoming them 
elicited from the children or suggested by the teacher. 
To help effect this, ample time should be allowed for 
the giving of the assignment near the end of the period. 

4. Assignments should be varied, with a planned balance 
between review-drill-practice assignments and more 
imaginative work. Children find helpful those assign¬ 
ments which require filling in blanks or answering 
questions at the end of the chapter, but they enjoy 
assignments in which the text is used as a springboard 
for more original thinking. 

5. As far as possible, assignments should be personalized 
and expressed in real-life terms. 

6. Opportunity should be provided for parents’ very real in¬ 
terest in homework to be directed into more creative 
channels than its present predominating form of routine 
supplementation of the teacher's efforts to insure sub¬ 
ject mastery, with an inevitable feeling on the part of 
the parents that they are doing the teacher’s work. 

7. The problem of character development which the wide¬ 
spread practice of copying poses should receive attention. 
Apparently, since relatively few mention it, the ethical 
implications of copying are either not recognized or not 
faced by youngsters. 

8. Assignments should be planned which enable pupils to work 
together in groups of two or more. 

9. Work done in class should not be designated as homework. 
A rare emergency might necessitate an unsupervised work- 
period, but work designated as homework should be done 
at home. Once the school permits some homework to be done 
in school, confusion is inevitably engendered as to the 
proper place for it. 
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10. Departmental schedules and teacher-shortages which 
necessitate many large classes make it difficult to 
individualize homework. Nevertheless, such individual!- 
zation is not impossible. With a gradual and experi¬ 
mental approach, practical solutions will be found. Pro¬ 
viding for options in the choice of assignments or 
additional volunteer homework might be the beginning 
step. 

11. Assignments requiring long-range activity might be 
given. 

12. Homework assignments should have a definite and con¬ 
structive purpose. Given as punishment, they arouse 
antagonism and other undesirable attitudes toward school. 

13* Children, and probably parents, would profit from advice 
directed towards the betterment of time, place, and work 
habits so that the greatest possible benefits are de¬ 
rived from homework. 

14. Teachers of shop, music, art, and similar subjects should 
be included in any program of improvement of homework 
practices. 

15. Weather conditions should be considered in assigning home¬ 
work. A short assignment on a sunny day following several 
days of inclement weather, for instance, might do much for 
student morale. 

16. Homework should be abolished for those slow learners who 
either cannot or will not learn outside of school. 

17. If some pupils are to be given homework and others none, 
they must be assigned to classes on the basis of ability 
and needs. 

18. The necessary study skills must be taught to the students 
who do not know how to study. 

19. The right climate for healthy attitudes toward homework must 
relate to the life which the student is leading, or will be 
leading in the future. 

20. Meaningful assignments must be planned outgrowths of class¬ 
room experiences. 
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21. Homework must provide opportunities for creativity and 
development of self-direction and responsibility. 

22. Homework should often involve teacher-pupil planning. 

23. Homework must be skillfully motivated so as to initiate 
and sustain a high degree of interest and achievement. 
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