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ABSTRACT 

The problem investigated in this study was to deter¬ 
mine whether or not senior student participation in specially 
selected antepartal nursing interventions contributed to 
the education of the student in Maternal-Child pursing* 

The data was collected by the use of case presentations 
prepared by the 20-participating students* On the case 
presentations, the students reported what they judged to 
be new learning and reinforced current learning* New learn¬ 
ing was found to occur most frequently in incidences relat¬ 
ing to the emotional reactions of the students to their 
patients, the patient°s husbands, babies and doctors* Where 
new learning seemed to occur, positive reinforcement to the 
learning was experienced by the student. Motor skills, 
teaching skills and communication skills were indicated by 
the students as being the areas where current learning was 
reinforced. The findings suggested the following conclusions* 

1. The senior student participations in specially 
selected antepartal nursing intervention can contribute to 
the student's knowledge in Maternal-Child nursing* 

2* Emotional reactions reported and judged to be 
favorable by the students toward the individuals involved 
in the nursing interventions can contribute to new learning* 

3* The senior student participation in motor skills, 
teaching skills and communication skills can reinforce 
current learning* 



CHAPTER I 

AN EXAMINATION OF SENIOR STUDENT PARTICIPATION 
IN MATERNAL ANTEPARTAL NURSING INTERVENTION 

Selection of the Problem 

Never before in our history has there been so much soul 

searching about the nature of maternity care and the role of 

the nurse in relation to it0 As concepts have broadened and 

deepened, nurses in increasing numbers are asking what they 

need to know and do to provide a service geared to all of the 

needs arising out of the momentous experience of childbearing,, 

They are asking, too, what maternity nursing has to offer 

them by way of professional scope and gratification0 1/ 

Antepartal care has become an accepted necessity for 

most women living in the United States* There is abundant 

evidence that, in general, both mothers and nurses are satis¬ 

fied that the knowledge and abilities of the obstetrical team 

are contributing to the achievement of one of the primary 

goals of obstetric care—normal, healthy parents and child0 

At the same time that a high quality of physiobiologic care 

throughout the maternity cycle is being for the most part well 

met, parents" needs for information and emotional support 

1/ Corbin, Hazel, "Maternity Care Today and Tomorrow", Ameri¬ 
can Journal of Nursing, February, 1953, pp* 201-204* 
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appear to be universal in being only partially and inconsist- 
I 

ently satisfied*  

Davis writes that, "Modern maternity care can no longer 

be provided by the mother's physician alone* In the first 

place the doctor is much too busy to spend,the time necessary 

to indoctrinate his patient in the many things that she should 

know* Furthermore, much of the care that the patient has a 

right to expect can be provided by a maternity nurse, a trained 

nutritionist, a medical social worker and an anesthetist* 

These professional colleagues can and must assume an increas¬ 

ing responsibility in the field of obstetrics* Their special 

skill, properly utilized by the physician, can provide modern 

maternity care so necessary today and thus elevate human 

reproduction to the important place it deserves in our 

society*"2/ , 
\ 

A study by Lesser and Keane was undertaken with the aim 

of determining areas in which services to maternity patients 

might be improved through changes in nursing practices and 

concepts* Their findings revealed that parents are essent¬ 

ially asking that they may be helped to face parenthood with 

17 Davis, M* Edward, M*D., "Progress in the Management of 
Labor and Delivery", Journal of the American Medical 
Association, January 30, 1960, p* 410* 
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confidence in their ability to care for a baby, and with a 

deepened sense of their own partnership» A constant need 

every patient voices is for individual care, for a show of 

warmth and personal interest, in her, on the part of those 

who give her care. She directs this plea very pointedly to 

the nurse in particular. 3/ N 

To meet this changing focus of maternity care, Taylor 

contends that, "New ways of organizing maternity care must 

be devised if every woman and baby is to benefit from our 

present day knowledge." 4/ Events that require nursing 

intervention are constantly occurring within the nurse- 

patient setting particularly if the intervention involves 

eliminatory or reproductive functions. 5/ For such inter¬ 

vention to be effective in terms of improving maternity care, 

a degree of identification with the antepartal patient's 

needs would appear to result in an increased sensitivity to 

an awareness of both nurse and patient needs for learning 

and assurances. 

3/ Lesser, Marion S., and Keane, Vera R., Nurse-Patient 
Relationships in a Hospital Maternity Service, St. Louiss 
The C.V. Mosby Co., 1956, p. 221. 

4/ Taylor, Ruth G., "Some Significant Developments in Mat¬ 
ernal and Child Health Nursing", Nursing Outlook, August, 
1960, p. 443. 

5/ Aasterud, Margaret, "Explanation to the Patient", Nursing 
Forum, October, 1963 , p. 43. 
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A survey of the research literature in ..the behavioral, 

nursing and medical sciences reveals that although a large 

segment of most maternal and child health programs is aimed 

at improving the quality of maternal care during pregnancy, 

child-bearing and the neonatal period there are relatively 

few attempts reported which have been made to examine the 

contribution of the student's learning experiences as these 

effect the expanding body of knowledge needed to provide 

intelligent, supportive antepartal nursing care. 

Lesser and Keane affirm that, "Provision for student 

and graduate to have sufficiently close contact with parents 

throughout the maternity cycle? to speak to parents? to 

listen and to hear what they have to say might help nurses 

to understand both the nature and universality of patients' 

needs." 6/ 

As one approach to the problem of expanding the scope 

of antepartal nursing care in the student's learning exper¬ 

iences, Highley employed the stress concept to identify the 

needs of an antepartal woman, and, on the basis of this 

diagnosis, undertook those interventions which appeared to 

fall within the scope of maternity practice. She used a case 

presentation to demonstrate the effectiveness of antepartal 

6/ Lesser and Keane, o£. cit. 
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nursing intervention which was directed toward ego strength¬ 

ening, helping the antepartal woman gain additional insight 

and fortifying her repertoire of coping mechanisms and 

adaptive techniques so that she may face the normal life 

crises and stress situations in a more dynamically healthy 

way. The nursing intervention was focused on that facet 

whereby the needs were determined and the goals were defined 

by the antepartal woman's cues. Highley's findings revealed 

that this type of intervention highlights the nursing role 

as an individual function in the total care of the patient 

which enhances the student's learning and, as a result, can 

help provide a more therapeutic environment for the patient. 7/ 

The Problem 

The problem investigated in this study, stated as a 

question, was as follows? Does senior student participation 

in specially selected antepartal nursing intervention con¬ 

tribute to the education of the student in Maternal-Child 

nursing? 

The Purpose 

The purpose of this study was to examine the contribu¬ 

tion of specially selected antepartal nursing intervention 

as a learning experience for the senior student in Maternal- 

7/ Highley, Betty, "Antepartal Nursing Intervention", Nursing 
Forum, October, 1963, pp. 62-80. 
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Child nursing* 

Limitations of the Study 

This study was limited to an examination of the con¬ 

tributions of specially selected antepartal nursing inter¬ 

ventions as a learning experience for the senior student 

in Maternal-Child nursing* Further limitations in the study 

were; (1) the number of students registered for the advanced 

course in Maternal-Child nursing during Autumn quarter 1964 

and Winter quarter 1965, (2) interventions enacted approxi¬ 

mately seven weeks before the patient's estimated due date, 

(3) selection of patients based upon the physicians diagnoses 

of a normal pregnancy, (4) the nature of the tool as a devise 

in examining the contribution of antepartal intervention* 

Definitions of Terms Used 

Antepartal*—The period of the reproductive cycle be¬ 

ginning with conception, up to, and including the delivery 

of the baby. 

Estimated Due Date*-i-The approximate calendar date, 

estimated by the physician, that the woman will be delivered 

of child. 

Specially Selected Antepartal Nursing Intervention*— 

A continuum of meetings and discussions between student and 
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patient utilizing basic knowledge and skills for the purpose 

of implementing nursing measures. 

Case Presentation,—A written report by the student 

identifying new and/or current selected antepartal nursing 

intervention. 

Emotion, —A feeling state of greater intensity than a 

mood which characteristically involves psychological and 

physiological responses both internal and observable, 8/ 

Learning.—The process by which an activity originates 

or is changed through reacting to an encountered situation, 

provided that the characteristics of the change in activity 

cannot be explained on the basis of native response ten¬ 

dencies, maturation or temporary states of the organism 

(e.g., fatigue, drugs). 9/ 

Positive Reinforcement.—Following a response with a 

reward, thereby increasing the frequency or probability of 

its recurrence. 10/ 

8/ Robert V. Heckel and Rose M. Jordan, Psychologyg The 
Nurse and the Patient, St. Louis: The C, V, Mosby Com¬ 
pany, 1963 

9/ Ernest R. Helgard and Gordon H. Bower, (New Yorks Mere¬ 
dith Publishing Company, 1966. 

10/ Bernard Berelson and Gary A. Sterner, Human Behavior, 
New Yorks Harcourt, Brace and World, Xnc„, 1964, p. 141. 
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Negative Reinforcement„—A stimulus which when removed 

from a situation strengthens the probability of an operant 

responseo 11/ 

Hypothesis 

One main hypothesis was consideredo It was stated that 

student participation in a specially selected antepartal 

nursing intervention does contribute as a learning experience 

to student knowledge in Maternal-Child nursing,. 

Procedure 

The descriptive survey method, employing case present¬ 

ations of specially selected nursing interventions provided 

the data for this study* Each student selected an antepartal 

patient with a history of a normal pregnancy and initiated a 

specially selected antepartal nursing intervention seven 

weeks prior to the patient9s Estimated Due Date* The patients 

were seen by the students in the doctor9s office, in the home 

and during labor and delivery in the hospital* 

11/ Bo Fo Skinner, Science and Human Behavior, New Yorks 
MacMillan, 1953, p» 126* V 
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The Method of Collecting and of Recording the Date 

The tool employed for collecting the data was a case 

presentation of a specially selected nursing intervention 

which was submitted to the investigator by each student who 

participated in this study. "The essential procedure of the 

case-study method is to take account of all pertinent aspects 

of one thing or situation, employing as the unit for study 

an individual, an institution, a community, or any group con¬ 

sidered as a unit. The case consists of the data relating 

to some phase of the life history of the unit or relating to 

the entire life process, whether the unit is an individual, 

a family, a social group, an institution or a community0 

The complex situation and combination of factors involved in 

the given behavior are examined to determine the existing 

status and to identify the causal factors operating." 12/ 

The purpose for using the case presentation as an invest¬ 

igational tool in this study was to examine the usefulness of 

a succession of firsthand experiences during antepartal care 

in terms of ultimate ability of the students to generalize 

from these experiences. 

For two academic years preceding this study the investi¬ 

gator examined similar case presentations for evidence that 

12/ Good, Carter JV., and Scates, Douglas E., Methods of 
Research, New York Appleton-Century-Crofts, Inc., p. 726. 
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these could be used as a. tool for the improvement of student 

learning resulting from student participation in selected ... . 

antepartal nursing interventions,. 

The data presented here evolved out of a case presenta¬ 

tion by the students enrolled in N429, Advanced Maternal- 

Child Nursing, Montana State College School of Nursing, 

Montana Deaconess Hospital, Great Falls, Montana0 Students 

are enrolled in this course for a twelve-week period0 Within 

the first four weeks of this course, the student selected an 

antepartal mother from the file of photostatic copies which 

contains an obstetrical history and estimated due date of 

every known woman who will be delivered of child in this 

hospital in the last three months of pregnancy0 The patient 

selected was based upon a normal obstetrical history and that 

the estimated due date would allow time for a specially sel¬ 

ected antepartal interventionp As Corbin states, '"In order 

to make it possible for the most skilled professionals to 

care for patients in greatest need, provision must be made 

for the care of those who were normal during pregnancy and 

labor o,8 13/ 

13/ Corbin, Hazel, o£0 cit0 
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Prior to the student initiating a specially antepartal 

nursing intervention, the investigator contacted the patient's 

physician for permission to conduct the intervention, the 

physician in turn secured the patient's permission. When 

first seen by the student in the physician's office the mother 

was within six to seven weeks of her estimated due date. The 

student saw this mother on an average of once a week, in the 

physician's office, in the home, and attended her during her 

hospitalization for delivery. 

The student reported every intervention, including tele¬ 

phone calls, in her case presentation. 

Each intervention was reported through the case present¬ 

ation. 

The case presentations were evaluated according to the 

course requirements and the investigators following specific 

criteria for evaluation. 

1. Demonstration of initiative and the ability to 

do independent thinking. 

2. Intellectual curiosity. 

3. Demonstration of communicative skill. 

4. Ability to use critical thinking methodology. 

5. Sensitivity to patients needs. 

The criteria for the evaluation of the case presentation 

is included in the study to illustrate the level of achieve- 
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ment and the teacher-expectations of the senior student in 

Maternal-Child nursing0 

The case presentations were returned to the participating 

senior students at the termination of Winter quarter, 1965o 

During Spring quarter 1965, the writer contacted each of-the 

20 students and sent to them the following directions and 

colored pencils. 

Directions 

Please underline in your case presentations the nurs¬ 

ing interventions where you felt; 

A. l. New learning occurred—Purple, 

2, Current learning was reinforced—Green. 

3, Past learning was utilized—Orange, 

4, Past learning was not utilized—Yellow. 

B. Bracket areas in purple where you see evidence of 
problem solving. 

Half of the senior students were on the Montana State 

University Campus, one-fourth were residing out-of-residence 

in Great Palls and one-fourth were in residence at the 

Montana Deaconess Hospital student nurses' residence. It 

was hoped that this separation would help eliminate group 

bias on the part of the informants. 
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All of the twenty case presentations were completed and 

returned according to the directions^ at the end of Spring 

quarter, 19650 



CHAPTER II 

Analysis of the Case Studies and the Interpretation 
of the Data 

The investigator had taught the Basic as well as the 

Advanced Maternal-Child courses to the participating senior 

students* The knowledge of course content, tests, assign¬ 

ments and practicum observation were used as a criteria to 

establish nursing interventions where new learning could 

occur and where current learning could be reinforced* The 

special nursing interventions were teacher-student planned, 

both using the same criteria* This innovation was an attempt 

to validate both teacher-student judgment of new learning and 

reinforcement of current learning* 

Each individual case presentation was analyzed and the 

recordings of antepartal nursing interventions designated 

as "new learning" and "current learning reinforced" were 

transferred to worksheets for tabulation* The three remain¬ 

ing items, designated as "past learning utilized", "past 

learning not utilized", and "evidence of problem solving", 

were not tabulated since the focus of the analysis was on 

"new learning" and "reinforced current learning"* Further¬ 

more, the relationship of three last categories to antepartal 

nursing intervention on a senior nursing level seemed 

questionable* 
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For the purpose of this study, the categories tabulated 

were meant to represent new and reinforced educational 

experience on a college senior level in Maternal-Child 

nursingo The students participating in the experience 

were given case presentation forms before they started 

planning their nursing care interventionsc These forms were 

to be used only as guidelines in recording the experiences0 

Since this was individual endeavor on the part of the student, 

the focus was on personal, impersonal and interpersonal 

relations, integrated with nursing skills involving the 

various specific nursing interventions0 

Some of the premises supporting the planning of the 

experience by the teacher and student as described by E0 V0 

Pullias, et0 al0, include two related factors which markedly 

affect the success of the learning process0 (1) Since in 

a particular sense, one learns only to that degree which 

he allows himself to learn, learning must be given per¬ 

mission by the studentc (2) The teaching-learning relation¬ 

ship ought to develop to a stage wherein it becomes vibrant 

with the excitement of learning and the freedom for explor¬ 

ation of new ideaso This is possible only in a climate that 

functions without personal threat« Here students find they 

can drop their defenses and face the change and growth of 
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learning. 14/ 

A person-centered approach to all aspects of the student 

experiencesand the encouragement of all students to become 

involved in a variety of issues required value judgment on 

their part. Fullias notes that in assuming this vital .role 

the student consciously establishes ideals of adulthood, 

including (1) achievement of personal autonomy, (2) fulfill¬ 

ment of a human beings potentialities and (3) sensitive re¬ 

cognition of social responsibilitieso 15/ 

The writer had evidence that the students approached 

the experiences with adequate background knowledge. Burton 

states that the nurse who is most skillful in her relations 

with others and who has a high degree of inner satisfaction 

in relating to others is the nurse who recognizes and under¬ 

stands that differences in personality are going to result 

in differences in behavior and reaction patterns. She 

understands at least some of her own emotions and behavior 

14/ Earl Vo Pullias, Arleen Lockhart, Marjorie H. Bond, 
Marguerite Clifton and Donna Mae Miller, Toward Excel¬ 
lence in College Teaching, Dubuqueg Wm. C. Brown 
Company, 1963, p. 75. 

15/ Pullias, et al. Ibid., p. 73. 
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and recognizes when her own feelings are responsible for 

interpersonal difficulties. She recognizes that such 

differences are inevitable, and she believes in the right 

of other people to be different from her. 16/ 

The students were aware of the fact that there would be 

interactions with their specific antepartum patient, her 

husband, doctor, possibly family and baby. As Wiedenbach 

states, "Child bearing, although a natural function of women, 

may impose on her whole being a strain which may effect her 

health and well being, her actions and reactions and her 

relationship with husband, family and others. A mother's 

system during pregnancy is in delicate balance and how well 

she is able to maintain that balance depends to a large 

extent on her ability to participate and cooperate in the 

program instituted for her care. This program, to be of 

maximum value, must be carried out on a team basis, with the 

mother the central figure, supported by the father, the 

obstetrician, pediatrician, nurse, social worker, nutrition¬ 

ist and others who may be concerned with the welfare of the 

mother and developing child." 17/ 

16/ Genevieve Burton, Personal, Impersonal and Interpersonal 
Relations, New York: Springer Publishing Company, Inc., 
1961, p. 12. 

17/ Ernestine Wiedenbach, Family-Centered Maternity Nursing, 
New York: ,G. P. Putnam's Sons, 1958, p. 2. 
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The students were allowed to record their case present¬ 

ations in the literary form with which they were most com¬ 

fortable. There was a dual purpose or reason for this 

directive, namely the enhancement of creativity and the 

avoidance of stereotyping in the reporting and recording 

of the specially selected antepartal nursing interventions. 

Certain conditions serve as facilitators or inhibitors 

of the creative attitude. Since everyone has more basic 

creative potential than he customarily uses, and since 

creative ability is not highly related to the usually 

narrowly defined concept of intelligence, it seems approp¬ 

riate for the educator to try to unleash creative abilities 

in all students, not just in those who are academically 

talented or in those who are obviously gifted. 18/ 

Creative conversion, mind change, total integration is 

learning based on that change which arises out of conflict 

with previously accepted patterns and thought which no 

longer suffices. 

Logic in dealing with new types of problems and the 

ability to make intelligent applications of previously 
i - ■. y . ... 

learned facts results from creativity. The avoidance of 

18/ Pullias, Lockhart, Bond, Clifton, op. cit. pp. 68-79. 
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stereotyping seemed to be vindicated, in the student record¬ 

ings 0 As Pullias states, a great injustice lies in 
i.i 

stereotyping which, by categorization insists upon that 

which is commono To stereotype is to generalize the indiv¬ 

idual out of existence and any denial of human capability 

results in a paucity for mankind0 

Stereotyped thinking is exemplified in individuals who 

refuse to trust their own thinking and so borrow points of 

view„ Real creativity of thought may be uncommon and all of 

us live by others ideas, but to deal actively with ideas 

calls for a type of mental ingenuity0 The student who 

learns only the education phrasing expected of him expresses 

the viewpoint of anothero 19/ 

Exposure to variety in people and variety in experiences 

stimulates growth just as the reverse, limited experience, 

frequently inhibits it* There is wisdom in a wide identifi¬ 

cation with others for one learns to allow for variability0 

The participating senior students expressed the opinion 

(in formal classes, seminars and teacher-student conferences 

with the investigator) that they were better able to report 

19/ Pullias, et alv, op* cit,, p* 78* 
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their emotional reactions in their case presentations because 

of the following factors?       

lo Utilization of comfortable literary composition form0 

20 Employment of creative abilities. 

3. Avoidance of stereotyping. 

Much of nursing consists of comprehensive investigations. 

It is a continuous study of the patient and his needs, inter¬ 

spersed by nursing actions. And for this purpose the nurse 

is educated to observe, record and evaluate—three basic 

skills of research. 20/ 

Nursing practice may be interpreted partially as an 

attempt to coordinate the efforts of medical personnel in 

behalf of the patient. The physician will make preliminary 

observations and prescribe the treatment or the kind of 

medical care that the patient needs. He predicts that the 

treatment will effect changes in the patient's condition 

and lessen his requirement for care. He will implement a 

portion of the plan and direct the nurse and other para¬ 

medical personnel to conduct the remainder of the plan. 

The nurse is generally the only member of the group to main¬ 

tain constant liason with the patient. It is she who observes 

20/ Burton Meyer and Loretta Heidgerken, Introduction to 
Research In Nursing, Philadelphia-Montreal? J. B. 
Lippmcott-Company, 1963, p. 358. 
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what changes actually transpire and communicates these 

changes to the physician (and the other paramedical personnel) 

and the patient» 21/ Once the special nursing intervention 

is implemented the nurse becomes a primary source for the 

determination of patient care needs. Clark further states, 

"Through observation she will gather much of the information 

that is necessary to assess the patient0 s reactions and form¬ 

ulate modifications in the overall care plan. She relies 

principally upon her own educational and service experiences 

to formulate clinical hunches as to what is required by the 

patient." 22/ 

The senior students identified emotional reactions with 

behavioral changes affecting their professional skills and 

abilities. Heckel and Jordan affirm that "the nurse must 

learn adequate methods of coping with and understanding 

the emotional behavior of patients of every age as well as 

recognizing her own emotional feelings, and how they in turn 

affect her patients. It is in the process of emotions that 

we will find the key to self-understanding. 23/ 

21/ Clark, Ann L., "The Adaption Problems and Patterns of an 
Expanding Family: The Neo-Natal Period", Nursing Forum, 
Nov. 1, 1966, p. 93. 

22/ Clark, Ann L., Ibid. 

23/ Robert V. Heckel and Rose M. Jordan, Psychology: The 
Nurse and the Patient, St. Louis: The C. V. Mosby 
Company,'1963, p. 46. 
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Although, at the present time, theorists cannot pro¬ 

vide adequate information on how emotions actually operate, 

they are largely in agreement that emotions are an integral 

part of the learning process0 As Rusch states, "Both matur¬ 

ation and learning play a part in the development of our 

complex emotional behavior,. Emotional development is char¬ 

acterized by an increasing variety and richness of emotional 

experience and by improved ability to control emotions by 

expressing them in socially approved ways0 Emotions may 

serve to direct behavior either toward some desired object 
/' 

or condition or away from some object or situation that is 

unpleasanto In either case, behavior is motivated,, The 

arousal of emotions depends upon the situation having sig¬ 

nificance to the individualo Two people may react very 

differently in the same external situation, depending upon 

the emotional meaning that it has for each of them0 Valuable 

information of a persons emotional life can be obtained from 

subjective reports of his feeling0 24/ The senior students 

participating in this study apparently did not encounter too 

much difficulty in associating emotional responses with the 

24/ Floyd L„ Ruch, Psychology and Life, Chicagos Scott, 
Foresman and Company, 1963, pp0 ,174-182 0 
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learning processo The statements in the case presentations 

judged to be new.learning varied somewhat in content0 Heckel 

writes that, "though each of us has some idea of what our 

emotions are, most of us would be hard pressed to define theme 

We might.be able to provide a number of examples of emotional 

states or emotional situations<, Emotions play an ever-pres¬ 

ent part of our lives0 They color each days activity, trans¬ 

forming what might otherwise be a routine and somewhat dull 

world into one filled with meaning, excitement and stimulation0 

Much of our time is spent in pursuit of pleasant emotional 

experiences and in finding ways of avoiding those we find 

unpleasanto We see clinically that even unpleasant emotional 

situations are preferable to those which contain no emotional 

response." 25/ 

For the purposes of this study, the term "favorable" 

was intended to describe emotional reactions which were 

pleasant, rewarding, ego-strengthening and positively rein¬ 

forcing. The term "non-favorable" was intended to describe 

emotional reactions which produced the opposite effects. 

Table I, page 27 illustrates the emotional reactions. 

25/ Heckel and Jordan, 0£. cit., p. 98. 
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Favorable emotional reactions to the patients and their 

husbands, babies and doctors experienced.during a specially 

selected antepartum nursing intervention, indicated by the 

student as new learning in the case presentations, were 

assigned a positive (or +) value by the investigator. Each 

individual case presentation demonstrating approximately 

90 percent more favorable emotional responses than non- 

favorable emotional responses to the patient, her husband, 

baby and doctor is represented on the Table by a plus (+) 

symbol„ 

Non-favorable emotional reactions to the patients and 

their husbands, babies and doctors experienced during a 

specially selected antepartum nursing intervention, indicated 

by the student as new learning in the case presentations, 

were assigned a negative (or 0) value by the investigator. 

Each individual case presentation which demonstrated approx¬ 

imately 90 percent more non-favorable than favorable 

emotional reactions to the patient, her husband, baby and 

doctor is represented on the Table by a negative or 0 symbol. 

Fifteen students reported emotions judged to be favorable 

to their patients in their case presentations. Sample state¬ 

ments extracted from the 20-case presentations included? 

"My patient was very enthused about her pregnancy so 

I really enjoyed teaching her what I could about 
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antepartal care*" 

"She (the patient) had many fears about her pregnancy, 

labor and delivery* I feel I was able to relieve 

many of these fears." 

"X felt I would be sort of inadequate but was sur¬ 

prised to find her (the patient) actually depending 

upon me for support. I felt like Florence Nightingale." 

"My patient's family were in Georgia* I rather found 

myself in the role of her mother, friend, confidant, 

doctor and nurse* Didn't think I had it in me*" 

"I overheard my patient telling another patient that 

I was 'her nurse", as if I were someone really special* 

Made me feel like a real RN*" 

Five students reported emotions judged to be non-favor- 

able to their patients* Sample statement extracted from 

the 20-case presentations included§ 

"I cannot understand or accept my patient's unnatural 

nonchalance about her pregnancy." 

"She has read a lot about antepartal care and some- 

times acts like she knows everything* This irritates 

me." 

Ten students reported emotions judged to be favorable 

to the husbands* Sample statements extracted from the 20- 

case presentations included? 
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'°He was just thrilled at the prospect of becoming a 

father o'* 

"He was so pleased that I selected his wife for my 

patient that he wanted to learn everything tooo” 

Ten students reported emotions judged to be non-favor- 

able husbandso Sample statements extracted from the 20-case 

presentations included? 

"I'm glad I°m not married to him, he is so rude0
,c 

"He was not supportive to his wife at all and I became 

angry with him*" 

Seventeen students reported reactions judged to be 

favorable to the baby* Sample statements extracted from 

the 20-case presentations included? 

"I almost feel like this is my baby0
,B 

"I can hardly wait to see this babyo" 

1®I0m getting more excited than my patient about the 

baby 0“ 

Three students reported emotional reactions judged to 

be non-favorable to the baby* Sample statements extracted 

from the 20-case presentations included? 

"I couldn°t get enthused about the baby0'
8 

“I never want children myself* 

Thirteen students reported emotional reactions judged 

to be favorable to the doctor* Sample statements extracted 
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from the 20-case presentations included:   

"He always seemed annoyed when I asked him a simple 

question and this really bothered me„" 

"If I had a choice of doctors to work with again, I 

would not select hime" 

TABLE I0 EMOTIONAL REACTIONS EXPERIENCED BY SENIOR NURS¬ 
ING STUDENTS DURING SPECIFIC ANTEPARTAL NURSING 
INTERVENTIONSo 

Patient Husband Baby Doctor 

Favorable Reactions 15 10 17 13 

Non-favorable reactions 5 10 3 7 

The senior student was exposed to decision-making in 

planning selected antepartal nursing interventions0 As Clark 

affirms, "Who helps parents anticipate the problems of family 

expansion and to deal with them constructively? Does not the 

nurse have a major role to play in providing expectant and 

new parents with the personal interest, emotional support and 

anticipatory guidance needed to face the adjustment problems 

of family expansion? 

An unbelievable number of young mothers face motherhood 

with inadequate skills and self-confidence to meet the needs 

of their infants 
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When a new member is added to a.family through birth, 

adoption, or other means, the family as a whole and each of 

its members individually are confronted with a series of  

complex adjustment problems of responsibility, of sharing 

and or re-working patterns of relationship. This is a 

vulnerable period, for the re-establishment of family equil¬ 

ibrium has undeniable implications for the for the future 

mental health of the family members. They may also be 

assisted by family friends and persons in the helping pro¬ 

fessions. However, it should be remembered that today's 

young mobile family often has less support from family and 

friends than the more firmly rooted one of former years and 

is therefore in greater need of support from others." 26/ 

Table II, page 29, illustrates learning experiences the 

senior student reported and judged to be positively or 

negatively reinforcing to specially selected antepartal 

nursing interventions in her case presentation. 

Each individual case presentation was analyzed for evi¬ 

dence of positive or negative reinforcements. A plus (+) 

value was assigned to the case presentations reporting posi¬ 

tive reinforcements and a negative (-) value was assigned 

26/ Clark, Ann L., "The Adaption Problems and Patterns of 
and Expanding Family: The Neonatal Period", Nursing 
Forum, November 1, 1966, pp. 93-108. 
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to the case presentations reporting negative reinforcements 

by the investigator. 

Sixteen students reported what they judged to be posi¬ 

tive reinforcement by descriptive statements. Sample state¬ 

ments extracted from the 20-case presentations included: 

"overall, I was very glad to feel that I knew how to 

and could help my patient enjoy her pregnancy and 

baby." 

"I feel certain that my concern, information and 

assistance were deeply appreciated by my patient." 

Four students reported what they judged to be negative 

reinforcement by descriptive statements. Sample statements 

extracted from the 20-case presentations included; 

"I learned quite a lot from this experience but Maternal- 

Child Nursing is just not my favorite kind." 

"I was quite glad that the association with this family 

would soon come to an end." 

TABLE II. LEARNING EXPERIENCE REPORTED TO BE POSITIVELY 
OR NEGATIVELY REINFORCING. 

Positive Negative 

Reinforcement 16 

Reinforcement 4 
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Table III, page 30, illustrates the areas in which the 

participating senior students indicated current learning 

was reinforced by participation in selected antepartal nurs¬ 

ing interventions which involved areas of nursing skills* 

Eleven students indicated reinforcement in the use of 

motor skills* These skills included rectal examinations, 

demonstrating antepartal exercises and demonstrating deep 

breathing techniques to be used during labor. 

Fifteen students indicated reinforcement in the use 

of teaching skills* These included creativity, perception, 

and the utilization of teaching aids. 

Eighteen students indicated reinforcement in the use 

of communication skills. These included verbal and non¬ 

verbal techniques* 

TABLE III* , CURRENT LEARNING REINFORCED BY SELECTED NURSING 
INTERVENTION* 

~ Communication 
 Motor Skills Teaching Skills Skills 

Students 11 15 18 



CHAPTER III 

Summary, Conclusions and Recommendations 

The purpose of this study was to examine the contribution 

of specially selected antepartal nursing intervention as a 

learning experience for the senior student in Maternal-Child 

Nursing, 

It was hypothesized thats Senior student participation 

in a specially selected antepartal nursing intervention does 

contribute as a learning experience to student knowledge in 

Maternal-Child Nursing, 

The descriptive survey method was selected for the study 

and the information was obtained from the case presentation. 

Twenty senior professional nursing students prepared these 

case presentations which provided data on specially selected 

nursing interventions. The data was analyzed for evidence 

of new learning and reinforcement of current learning. New 

learning was focused on evidence of personal, impersonal 

and interpersonal relations between the student, the patient, 

her husband, baby and doctor. These were perceived as . 

emotional reactions, favorable or non-favorable. Evidence 

of current learning having been reinforced was focused on 

the utilization of motor skills, teaching skills and commun¬ 

ication skills. The hypothesis that senior student partici¬ 

pation in a specially selected antepartal nursing inter¬ 

vention does contribute as a learning experience .to student 
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knowledge in Maternal-Child Nursing was supported by the 

analysis of this study0 Fifteen students reported responses 

judged to be favorable emotional reactions to their patients, 

which they considered to be new learning„ 

Ten students reported responses judged to be favorable 

emotional reactions to patients husbands, which they con¬ 

sidered to be new learning,. 

Seventeen students reported responses judged to be 

favorable emotional reactions to the babies, which they 

considered to be new learning. 

Thirteen students reported responses judged to be favor¬ 

able emotional reactions which they considered to be new 

learning. 

Sixteen students reported learning experiences judged 

to be positively reinforcing to specially selected ante- 

partal nursing interventions. 

Eleven students indicated that current learning was 

reinforced by participation in motor skills. 

Fifteen students indicated that current learning was 

reinforced by participation in teaching skills. 

Eighteen students indicated that current learning was 

reinforced by participation in communication skills. 

In all categories involving emotional reactions, half 

or more of the participating students implied that they had 
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experienced new learning* 

In all categories involving motor, teaching and 

communication skills over half of the participating students 

implied that current learning had been reinforced. 

Statement of Conclusion 

The senior student participation in specially selected 

antepartal nursing intervention can contribute to the 

student's knowledge in Maternal-Child Nursing. Emotional 

reactions reported and judged to be favorable to learning 

by the students involved in the nursing interventions can 

contribute to new learning. The senior student participation 

in motor skills, teaching skills and communication skills 

can reinforce current learning. 

Implications pointed out in this study for nursing 

education were thats 

1. The student-teacher relationship became more 

closely bonded or allied as students worked with 

the antepartal case presentation. 

2. The student-antepartal patient relationship was 

most rewarding in that most students achieved a 

sense of worth as a professional nurse. 

. The senior student reacted favorably to an educa¬ 

tional experience which allowed for creativity 

and was not stereotyped. 

3 
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Suggestions For Further Study Ares 

lo Conduct a follow-up study developed from the ante¬ 

partum patients, at such time as they again become 

pregnant, to determine whether or not they would 

want to participate in a similar experience* 

2* A study which would identify the general attitude 

of the students who did not have an opportunity 

to participate in this or a similar experience, 

determining whether or not they felt this would 

enhance their knowledge of antepartal nursing care, 

3, A follow-up study of the students who participated 

in this study to determine if their employment sub¬ 

sequent to completion of the program has been in 

any way related to Maternal-Child and Family Nurs¬ 

ing, Evidence of knowledges gained in the selected 

antepartal nursing encounter and implemented in 

their present employment might be included in this 

study. 
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APPENDIX A 

Emotional (favorable +, non-favorable 0) reactions experi¬ 
enced by Senior Nursing Students during specific Antepartal 
Nursing Interventions, 

Student Patient Husband Baby Doctor 

1 • 0 0 0 0 

2 + + + + 

3 + 0 + + 

4 + + + 0 

5 + 0 + + 

6 + + + + 

7 + + + - + 

8 + + + + 

9 ' + 0 + + 

10 + + + + 

11 0 0 0 0 

12 + + + 4* 

13 + 0 + + 

14 0 0 + 0 

15 + + + 0 

16 0 0 0 0 

17 + + + + 

18 + + + + 

19 + 0 + + 

20 0 0 + 0 

N=20 Totals 
+=Favorable 15 10 17 13 
0=Non-favorable5 10 3 7 



APPENDIX B 

Learning Experience Reported to be Positively Reinforcing 
(+) or. Negatively Reinforcing (0) to Specially Selected 
Antepartal Nursing Intervention as reported in the Student 
Case Presentations. 

Student Reinforcement Reinforcement 

1 
- 

0 

2 + 

3 + 

4 + 

5 + 

6 + 

7 + 

8 + 

9 + 

10 + 

11 0 

12 + 

13 + 

14 0 

15 + 

16 0 

17 + 

18 + 

19 + 

20 + 

Totals 16 4 
N = 20 
+ = Positive 
0 = Negative 



APPENDIX C 

Current Learning Reinforced by Selected Antepartal Nursing 
Intervention. 

Student Motor Skills Teaching Skills Communication 
Skills 

1 + 

2 + 

3 + + 

4 + + + 

5 + + + 

6 + + + 

7 + + 

8 + + 

9 + + + 

10 + + + 

11 + + 

12 + + + 

13 + 

14 + 

15 + + + 

16 + 

17 + + + 

18 + + + 

19 + + 

20 + + + 

Totals 11 15 18 
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