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Abstract 

The investigation presented in this paper studied 
the problem of change in adolescent self-actualization as 
measured by the Personal Orientation Inventory (POI) during 
group counseling. 

The literature on the subjects of group counseling and 
group psychotherapy, self-actualization and research con¬ 
cerning the POI were reviewed and summarized, 

A group of 20 freshman and sophomore high school stu¬ 
dents, 10 girls and 10 boys, were selected from the student 
body at Columbia Falls High School, These students were 
selected on the basis of poor grades, home problems, truancy 
problems, and other behavioral problems. The students were 
divided into a control group and a therapy group. The ther¬ 
apy group met twice a week for nearly an hour over a nine 
week period. The POI was administered to both the control 
and therapy groups prior to the beginning of the nine week 
counseling period. It was also administered in the week 
immediately following the conclusion of the counseling ses¬ 
sions. 

Mean scores for both groups were tabulated and pro¬ 
filed for pre and post-testing. Levels of significance were 
determined by using the t test to compare the means of the 
pre and post-tests for both the therapy and control groups. 
Levels of significance were also determined by using the t 
test to compare the pre and post-test means between the 
therapy and control groups. 

The results indicated little significant change to¬ 
ward self-actualization in either group. Little signifi¬ 
cant difference also was indicated between the control and 
therapy group means on either the pre or post-tests. The 
therapy group showed significant growth toward self-actual¬ 
ization on only 1 of the POI’s 12 scales. However, some in¬ 
dividual profiles in the therapy group did indicate sub¬ 
stantial growth toward self-actualization. 

While the lack of growth toward self-actualization with 
regard to the therapy group as a whole was not encouraging, 
the favorable change toward self-actualization on the part 
of some individuals within the group does point to a need 
for further study and use of group counseling methods with 
high school students. 



Chapter 1 

Introduction 

The period of adolescence is a time of confusion, 

change and struggle to develop into a healthy, growing 

adult. Childhood ends and adolescence begins with the 

onset of sexual maturity. The adolescent is faced with 

physiological and psychological revolutions due to rapid 

body growth, endocrine system changes, and sexual matura¬ 

tion. The adolescent is a person experiencing reorienta¬ 

tion and integration of his/her ego, while at the same time 

undergoing alteration of his/her physiological state. These 

physical and psychological changes may play into a bewild¬ 

ered awareness that society now expects him/her to assume 

a new role. Because the age of adult interdependence is 

chronologically approaching, the adolescent becomes subject 

to increasing pressures and restrictions from others. Early 

conflicts and experiences are relived in the struggle to 

find the self (Shostrom, 1976 & Kraft, 1961). 

C. Gilbert Wrenn (1962) writes; 

As a child grows into a youth, he still needs the 
sense of being loved and believed in by someone. 
But he also needs a new sense of achievement in which 
there is some line of direction or growth so that he 
is moving somewhere, not just moving. The youth needs 
some understanding of and feeling of comfortableness 
with the opposite sex. He develops a growing sense of 
independence from the adult world. Youth clings firmly 
to the society of his own age group and is influenced 
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mightly by the standards and behavior patterns of his 
comtemporaries. 

Beyond this the basic need of youth in early and 
later adolescence for some understanding of "who one 
is" and what significance he has in the world. (p. 4) 

In this struggle to adulthood some adolescents fail 

to reach society's expected "normal" ways of behaving and 

thinking. In school they are at the bottom of the social 

stratum; they do not achieve satisfactory grades; they do 

not participate in school activities such as student govern¬ 

ment, athletics, music or the various clubs and organiza¬ 

tions available to them. This group of adolescents has been 

badly scarred by their education. Many have learned that 

they are members of an unwanted group. Their experience has 

been marked by repeated failure, and the classroom is asso¬ 

ciated with frustration and meaninglessness. Adults and the 

adult world are not to be trusted; at least not this world 

that has left them with the feelings of helplessness and 

hopelessness. That is what they feel and experience even if 

they cope with those feelings by aggressive and belligerent 

behavior (Schwebel, 1973). 

These young people need the kind of group experience 

that counters those feelings. The voluntary small group 

experience, if competently led within an atmosphere of free¬ 

dom and mutual trust, can give the adolescent a chance to 
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establish self-knowledge through interpersonal relationships 

with others (Ainsworth, 1972), 

Dinkmeyer (1969) says that group counseling in schools 

is especially useful because of the nature of both the set¬ 

ting and the students. The group counseling relationship is 

more realistic than the one-to-one relationship with adults. 

Students tend to feel more comfortable in groups of peers 

rather than in face-to-face relationships with adults. Ohl- 

sen (1964) agrees with Dinkmeyer, He states that: 

Group counseling ... is particularly appropriate 
for adolescents because of his very strong desire to 
be like his peers. Moreover, he is usually struggling 
for independence from important adults in his life; 
therefore, it is easier for them to accept help from 
other adolescents than from an adult .... The 
adolescent wants to be reassured that his peers under¬ 
stand and accept him. In a counseling group he dis¬ 
covers that they not only come to understand and accept 
him, but he learns to understand them better—that 
he can empathize with them and help them solve their 
own problems. (p. 99) 

The small group setting provides for a number of qual¬ 

ities beneficial to counseling with adolescents. 

1. The group counseling relationship provides the 

counselor an opportunity to observe social relationships 

and at the same time give the child the opportunity to ex¬ 

perience feedback, a real social situation, and the correc¬ 

tive influence of the peers. 

2. Group counseling allows for a feeling of belonging. 
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It affords a real opportunity to contribute and permits the 

group member to experience variation from the competitive 

atmosphere of much of life, 

3. There is within the group an opportunity for ident¬ 

ification with peers not present in individual counseling. 

The group is a place where an individual may belong because 

he/she has deficiencies. He/She does not have to be more 

than others to get into this group. 

4. The group provides opportunity to develop new ap¬ 

proaches to the social problems of life and to see oneself 

and others in social situations. 

5. The group provides an opportunity for the individ¬ 

ual to approach his/her problems at his/her own speed with¬ 

in the safety of an accepting setting (Dinkmeyer, 1969). 

The development of group counseling has a short history 

of 30 to 40 years. It has been slow in gaining acceptance; 

but in the last 16 years group counseling programs have ex¬ 

panded rapidly in both school and nonschool settings. How¬ 

ever, research and evaluative efforts, while growing in num¬ 

ber, have lagged far behind (Mahler, 1971). This study will 

attempt to measure any changes in an adolescents assessment 

of himself which may lead toward growth in self-actualiza¬ 

tion as a result of participation in a counseling group. 
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Statement of the Problem 

The problem of this study will be to investigate 

change in adolescent self-actualization as measured by the 

Personal Orientation Inventory (Shostrom, 1963) during 

group counseling. 

Statement of the Purposes 

To add to the body of research concerning group 

counseling with adolescents. 

To add to the body of knowledge concerning the valid¬ 

ity of the Personal Orientation Inventory in measuring 

change or lack of change in self-actualization. 

To replicate previous studies of self-actualization 

improvement through group counseling. 

To determine whether the counselors at Columbia Falls 

High School should make use of group counseling. 

General Procedures 

The problem will be investigated in the following way: 

Students from Columbia Falls High School will be assign¬ 

ed to either the counseling or the control group. An inven 

tory measuring self-actualization will be administered to 

both groups prior to the beginning of the counseling group. 

The counseling group will meet for nine weeks. At the con- 
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elusion of the counseling, both the control group and the 

counseling group will take the inventory once again. The 

results of the pre and post inventories will be evaluated 

and conclusions and recommendations will be made. 

Limitations 

The study will be limited to one school, Columbia 

Falls High School. 

Participation in the counseling group will be restrict¬ 

ed by the student*s available study hall time. 

The length of time the counseling group will meet will 

be restricted by the school calendar and daily class sched¬ 

ule. 

The counseling and control groups will be nearly equal 

in male-female ratio. 

Assumptions 

It is possible to measure the characteristics of a 

self-actualizing person. 

It is possible for a person to become more self-actual¬ 

izing. 

Improvement in self-actualization will be reflected in 

behavior change becoming more closely aligned with societal 

norms 
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Improvement in self-actualization during group counsel¬ 

ing will carry over into other areas of the person's life. 

Definitions 

Certain terms used in this study are defined as fol¬ 

lows : 

1, Self-actualization—Self-actualization is an ongo¬ 

ing process of growth toward utilizing one's potential (Sho- 

strom, 1976). Self-actualization is the full use and ex¬ 

ploitation of talent, capacities, and potentialities; it is 

doing the best that a person is capable of doing (Maslow, 

1962) . 

2, Self-actualizing people—Self-actualizing persons ^ 

are those living primarily in the present; they are able to 

tie the past and the future to the present in meaningful 

continuity, and their aspirations are tied meaningfully to 

present working goals. They are characterized by faith in 

the future without rigid or over-idealized goals. Self- 

actualizing people are more inner-directed than other- 

directed; that is, they are guided primarily by internalized 

principles and motivations while other-directed persons are, 

to a great extent, influenced by their peer group or other 

external forces (Knapp, 1976). 

3, Group counseling'—Group counseling is a process of 
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using group interaction, within an atmosphere of mutual re¬ 

spect and acceptance, to facilitate deeper self-understand¬ 

ing and self-acceptance* The concerns and problems encoun¬ 

tered are centered in the developmental tasks of each member 

rather than on pathological blocks and distortions of real¬ 

ity (Mahler, 1969). 

Summary 

That period of life between puberty and early adult¬ 

hood, adolescence, is a time of tremendous growth and 

change. Some young people seem to have more difficulty 

than others with this time of life. The purpose of this 

study will be to determine whether counseling adolescents 

in a small group setting helps teenagers develop their 

potential more fully. An inventory measuring elements 

of self-actualization will be used to determine whatever 

growth may occur. Recommendations and conclusions will be 

drawn from the results of the inventory and other obser¬ 

vations of the investigator. 



Chapter 2 

Review of Related Literature 

Introduction 

A study of the literature of the past 10 years relat¬ 

ing to group counseling and group psychotherapy reveals an 

increasing use of the concepts of self-actualization in 

evaluating growth in small group work. Charles Glisson 

(1973) says that two trends have developed in the goals of 

group work since it started: (a) to improve a person's 

interactional awareness and (b) to improve a person's po¬ 

tential for experiencing and expression, Glisson believes 

that applying the self-actualization concept to group work 

encompasses and combines these two trends. The intense, 

transient small group experience can be dangerous for some 

people, especially those who are emotionally unstable. A 

small group experience with a goal of actualizing one's 

potential gives group members some direction and guidelines 

on which to evaluate their experience and progress in the 

group. The relevance of the "here and now" experiences in 

the small group to "back home" problems in the "real world" 

becomes clearer. 

Self-Actualization 

The term self-actualization was first used by Kurt 
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Goldstein in 1939. Goldstein said: 

Normal behavior corresponds to a continual change of 
tension, of such a kind that over and again that state 
of tension is reached which enables and impels the 
organism to actualize itself in further activities, 
according to its nature. 

Thus, experiences with patients teach us that we 
have to assume only one drive, the drive of self- 
actualization, and that the goal of the drive is not a 
discharge of tension. Under various conditions, var¬ 
ious actions come into the foreground: and while they 
therby seem to be directed toward different goals, 
they give the impression of independently existing 
drives. In reality, however, these various actions 
occur in accordance with those instrumental processes 
which are then necessary prerequisites of the self- 
actualization of the organism, (pp. 197-198) 

Since Goldstein's initial use of the term, the concept 

of self-actualization has gradually become a valuable part 

of contemporary humanistic counseling theory and practice. 

Abraham Maslow, in numerous books and articles, greatly 

expanded ideas concerning self-actualization. Frank Goble 

(1970) has called Maslow's science of self-actualization v/ 

"the third force in psychology." (The first force is Freud- 

ianism, and the second force is behaviorism.) Everett 

Shostrom (1976) has spent the last decade developing his 

"actualizing therapy." Actualizing therapy is the result of 

12 years of research based on objective data collected from 

a set of instruments known as the Actualizing Assessment 

Battery. 
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Abraham Maslow 

Maslow's study in the area of self-actualization grew 

from an effort to satisfy his personal curiosity as to what 

made some people he encountered outstanding both in their 

work and their personal lives (Goble, 1970). His initial 

studies fell short of scientific methodological require¬ 

ments; the results, however, were important. Referring to 

this early beginning, Maslow said, "The problem of mental 

health and illness is so urgent that any bits of information 

are helpful. If we wait for conventionally reliable data, 

we should have to wait forever" (Goble, 1970, p. 23). 

After Maslow received his PhD, from the University of 

Wisconsin in 1934, he traveled to New York City and came 

under the influence of two professors whom he came to great¬ 

ly admire and respect. Maslow became curious as to what it 

was about these two men that made them different and so out¬ 

standing. As he compared the men he became excited to find 

that they had certain characteristics in common. Intrigued 

by this, Maslow began further studies to determine whether 

these kinds of people could be found in other places. 

The individuals Maslow studied were selected from his 

personal acquaintances and friends, from public figures, 

living and dead, and selected college students. 
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At this point in his studies Maslow's definition of 

self-actualization was still vague. He defined it loosely 

as the full use of a person's talent, capacities and po¬ 

tential (Maslow, 1954). The self-actualizing person would 

also exhibit an absence of psychological problems, neurosis, 

or psychosis. He referred to the self-actualized person as 

the best possible specimen of the human species, the "grow¬ 

ing tip" (Goble, 1970, p. 24). 

Maslow had difficulty getting all the information need¬ 

ed from his older subjects. They became self-conscious, 

froze, laughed off the effort, or broke off the relation¬ 

ship. He found that the older subjects had to be studied 

. . . . 0 indirectly, almost surreptitiously. He found that only % 

young people could be studied directly. 

Because living people, whose names could not be men¬ 

tioned, were studied, two requirements of ordinary scientif¬ 

ic work became impossible—repeatability of the investiga¬ 

tion and public availability of the data from which the con¬ 

clusions were drawn. This was partially overcome by the use 

of public and historical figures. The study of these people 

and their habits, their characteristics, their personali¬ 

ties, their abilities led Maslow to his definition of mental 

health and his theory of human motivation (Goble, 1970). 
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Maslow (1962) felt that self-actualization was found 

only in older people, people over 60, And that self-actual¬ 

ization is a far goal, a final state of affairs, rather than 

a dynamic process throughout life. Those people who do not 

fit into the above category are not static, but are moving 

toward maturity, toward self-actualization. This movement 

toward self-actualization is a process of discovering and 

developing one's existing and latent potential. From the 

study of exceptional people a number of characteristics 

began to crystallize regarding the aspects of mental health. 

The following is a brief description of those character¬ 

istics (Goble, 1970 & Maslow, 1962). 

1. Self-actualized people have an ability to see life 

clearly, to see it as it is rather than as they wish it to 

be. 

2. They are more decisive and have a clearer notion 

of what is right and wrong. ~ 

3. They have a kind of humility, the ability to listen 

carefully to others, to admit that they do not know every¬ 

thing and that other people can teach them something. 

4. The self-actualized person has two kinds of per¬ 

ception. The first, being-cognition, is l^ess distorted by 

desires, anxieties, fears, hopes, false optimism, or pess- 
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imism. It is a non-judgmental, accepting type of percep¬ 

tion. Being-cognition alone is not enough; it can lead to 

too great a tolerance, too much indiscriminate acceptance. 

Therefore, fully mature individuals have a second kind of 

perception, decisive cognition. When cognition shifts to 

this second kind of perception, decision, judgment, con¬ 

demnation, planning, and action become possible, 

5. Self-actualizing people are dedicated to some work 

task, duty, or vocation which they consider important. 

6. Creativity is a universal characteristic of self- 

actualizing people. Characteristics associated with this 

creativity were flexibility, spontaneity, courage, willing¬ 

ness to make mistakes, openness, and humility. 

7. By being spontaneous, self-actualizing people are 

less inhibited and more expressive, natural, and simple. 

They do not feel it necessary to mask their feelings or 

thoughts or play artificial roles. 

8. These individuals are open to new ideas and quick 

to admit ignorance and error, they are also arrogant in 

the sense that they are willing to forego popularity in 

order to stand up for a new idea. They are self-confident 

and possess self-respect; because of this they are more con 

cerned with the job to be done than with protecting their 
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egos. 

9. A characteristic of the self-actualized person is 

the low degree of self-conflict. He/She is not at war with 

himself/herself; his/her personality is integrated. This 

means he/she has more energy for production purposes. 

10. The psychologically healthy person is both selfish 

and unselfish; in fact, these two attitudes merge into one. 

The healthy person finds happiness in helping others. Thus, 

for him unselfishenss is selfish. The healthy person is 

selfish in a healthy way, a way which is beneficial to him/ 

her and to society, too. 

11. The self-actualized person enjoys play and work. 

His/Her work becomes play; his vocation and avocation become 

the same. 

12. The psychologically healthy individual is highly 

independent, yet at the same time enjoys people. 

^ 13. Self-actualizers are able to make their own 
\ i 

.V decisions even in the face of contrary popular opinions. 

<J/ 14. Nearly all their ideas of right and wrong are 

j based upon their own experience rather than blind acceptance 

\of religious revelation. 

15. They tend to form deep, close personal relation¬ 

ships, deeper than those of the average adult. While their 
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interpersonal ties are deep, they are generally with only 

a few individuals. Their circle of intimate friends is 

usually small, 

16, The healthy individual shows far less fear than 

the average adult who is less influenced by truth, logic, 

justice, reality, and beauty. These healthy individuals 

are not often threatened by the external situation as they 

have great confidence in their ability to handle whatever 

confronts them. They are almost uniformly unthreatened by 

the unknown and the mysterious. 

17. They are sufficiently philosophical to be patient 

and seek or accept slow orderly change, rather than sudden 

change. They tend to be both theoretical and practical. 

Maslow (1962) summarizes his description of self- 

actualization in the following manner: 

Healthy growth is conceptually subordinate, for it is 
usually defined now as "growth toward self-actual¬ 
ization", etc. Some psychologists speak simply in 
terms of one overarching goal or end, or tendency of 
human development, considering all immature growth 
phenomena to be only steps along the path to self- 
actualization . 

Self-actualization is defined in various ways but 
a solid core of agreement is perceptible. All defini¬ 
tions accept or imply, (a) acceptance and expression of 
the inner core or self, i.e,, actualization of these 
latent capacities, and potentialities, "full function¬ 
ing," availability of the human and personal essence. 
(b) They all imply minimal presence of ill health, 
neurosis, psychosis, of loss or diminution of the basic 
human and personal capacities. (p, 184) 
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Everett L, Shostrom 

For a little over a decade Everett Shostrom has been 

developing his theory of "actualizing therapy," Actual¬ 

izing therapy is what Shostrom (1976) calls "a creative 

synthesis" of many of the schools of psychotherapy. He 

feels that for too long each therapeutic school has adver¬ 

tised itself as the only effective one. Shostrom tries to 

bring together the ideas and research of the various 

schools into a new and more effective means of helping 

people develop their full potential. He does not see him¬ 

self alone in doing this; he points to Fritz Peris, William 

Schutz, Roberto Assagioli, and Eugene Gendlin. These men 

argue that synthesizing is not the same as eclecticism. 

It is a creative process, whereas eclecticism is often only 

an imitative procedure with little or no creative integra¬ 

tion. 

Shostrom has critically examined the many systems of 

therapy? he does not buy any system "wholesale" but rather 

builds from specific aspects of various systems a new syn¬ 

thesis, organized into a new creative whole. He draws 

significantly from Freud and Maslow, Jung, Adler, Fromm, 

Horney, Rogers, Peris, Berne, Ellis, May, Lowen, and Frankl. 

All are well represented. Shostrom incorporates some of the 
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concepts of behaviorism as well as the ideas of theolo¬ 

gians like Martin Buber, Kierkegaard, and Paul Tillich. 

From Maslow comes the emphasis on self-actualizing as a 

reasonable goal for psychotherapy. From Buber and Gordon 

Allport comes the emphasis on the achievement of one's 

own "particularity" and the growth of unique, unprecedented, 

and never recurring potentialities (Shostrom, 1976). 

While the characteristics of self-actualization stated 

by Maslow are in the basic framework of actualizing therapy, 

Shostrom has enlarged and expanded on them by using the 

theories of many different schools of therapy to build a 

creative synthesis of theories of psychotherapy. 

In the end Shostrom*s definition of self-actualization 

contains many of the characteristics of the self-actualized 

person as described by Maslow (1962). Shostrom (1976) 

says that "self-actualizing is an active process of being 

and becoming increasingly inner-directed and integrated at 

the levels of thinking, feeling, and bodily response. It 

is, therefore, not an end point, but a process of moving 

from normal manipulation toward growth, development, and 

the unfolding of human potential"- (p. 65), 

The Personal Orientation Inventory 

• In investigating and substantiating the assumptions. 
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ideas and concepts of actualizing therapy, Shostrom has 

developed the Actualizing Assessment Battery. It is a set 

of psychological inventories designed to measure the power 

or energy involved in intrapersonal and interpersonal re¬ 

lating. A portion of this battery, the Personal Orientation 

Inventory, is the evaluative instrument used in this study. 

The Personal Orientation Inventory (POI) consists of 150 

two-choice comparative-value-judgment items reflecting val¬ 

ues and behavior seen to be of importance in the development 

of the self-actualizing individual. These items reflect 

significant value judgments as seen by therapists in prac¬ 

tice, and are based on the theoretical formulations of sev¬ 

eral writers in humanistic psychology, including Maslow, 

Rogers, and Peris (Knapp, 1976 & Shostrom, 1976), 

In responding to the POI, the examinee is asked to 

select the one statement in each pair that is most true of 

himself/herself. Clinically derived scales, comprising 

items logically grouped into two major scales and 10 sub¬ 

scales are used in comparing the examinee's responses to 

normative samples. The major scales, Time Competence and 

Inner Support, are described as follows (Knapp, 1976) : 

1. The Time Competence/Time Incompetence ratio assess¬ 

es the degree to which one is reality oriented in the pre- 
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sent and is able to bring past experiences and future ex¬ 

pectations into meaningfull continuity, 

2. The Support ratio (inner-directed/other-directed 

ratio) defines relative autonomy by assessing a balance be¬ 

tween other-directedness and inner~directedness. Other- 

directed persons tend to be dependent, whereas primarily 

inner-directed persons tend to be self-willed. 

The 10 subscales are described as follows (Knapp, 1976 

& Shostrom, 1976): 

1. The Self-actualizing Value (SAV) measures the af¬ 

firmation of primary values of self-actualizing people. A 

high score indicates that the individual holds and lives 

by values characteristic of self-actualizing people, while 

a low score suggests the rejection of such values. 

2. The Existentiality (Ex) scale measures the ability 

to situationally or existentially react without rigid ad¬ 

herence to principles. Existentiality reflects onefs 

flexibility in applying values or principles to one*s life. 

It is a measure of the ability to use good judgment in 

applying these general principles. High Scores reflect 

flexibility in application of values, while low scores 

suggest that values may be so rigidly held that the person 

is compulsive or dogmatic. 
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3. The Feeling Reactivity (F£) scale measures sensi- 

itivity of responsiveness to one’s own needs and feelings. 

A high score reflects sensitivity to personal needs and 

feelings. A low score shows insensitivity to personal needs 

and feelings. 

4. The Spontaniety (S) scale measures freedom to re¬ 

act spontaneously or to be oneself. A high score indicates 

the ability to express feelings in spontaneous action. A 

low score indicates that one is fearful of expressing feel¬ 

ings behaviorally. 

5. The Self-Regard (Sr) scale measures affirmation of 

self because of worth or strength. A high score measures 

the ability to like oneself because of one's strength as a 

person. A low score suggests feelings of low self-worth. 

6. The Self-Acceptance (Sa) scale measures the affir¬ 

mation or acceptance of oneself in spite of onefs weaknesses 

or deficiencies. A high score suggests acceptance of self 

and weaknesses, and a low score inability to accept one's 

weakness. It is probably more difficult to achieve self¬ 

acceptance than self-regard, though self-actualizing re¬ 

quires both. 

7. The Nature of Man—Constructive (Nc) scale measures 

the degree of one's constructive view of the nature of man. 
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One who scores high on this scale sees man as essentially 

good, He/She can resolve the good-evil, masculine-feminine, 

selfish-unselfish, spiritual-sensual, or other dichotomies 

in the nature of man, A low score suggests that one sees 

man as essentially evil or bad. 

8. The Synergy (&£). scale measures the ability to be 

synergistic—to transcend dichotomies, A high score is the 

measure of the ability to see opposites of life meaningfully 

related. A low score suggests that one sees opposites of 

as antagonistic. When one is synergistic one sees that work 

and play are not different, that lust and love, selfishness 

and unselfishness and other dichotomies are not really oppo¬ 

sites at all. 

9. The Acceptance of Aggression (A) scale measures the 

ability to accept one's natural aggressiveness as opposed 

to defensiveness, denial, and repression of aggression. A 

high score reflects the ability to accept anger or aggres¬ 

sion within oneself as natural, A low score suggests that 

one denies having such feelings and avoids their expression. 

10. The Capacity for Intimate Contact (C) scale mea¬ 

sures the ability to develop contactful intimate relation¬ 

ships with other human beings, unencumbered by expectations 

and obligations. A high score indicates the ability to de- 
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velop meaningful, contactful, relationship with other human 

beings, while a low score suggests that one has difficulty 

with warm interpersonal relationships. 

Group Counseling 

Historical Background 

E. James Anthony (1971) provides interesting insight 

and information on the historical development of group 

psychotherapy and counseling. 

The two world wars gave impetus to the development of 

group psychology and group psychotherapy. The pressures of 

war on the individual in the form of loss of identity, 

rationing, fighting, and the importance of high group morale 

in war produced a need for understanding of group living 

and how people might best cope with it. 

In 1920 LeBon (Anthony, 1971) referring to large, un¬ 

organized groups said that a person who joins a group 

sacrifices some of his individuality. He/She becomes 

susceptible to the contagion of neighboring minds. He went 

on to say that the group mind is submissive to any dominant 

force that exerts its authority. Thus, it appears that the 

group and group work started with a bad name. 

In 1921 (Anthony, 1971) Freud outlined a group psy- 
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chology that was and is still meaningful to the group psy¬ 

chotherapist, One can only speculate as to what develop¬ 

ments might have occurred if he had spent as much time on 

group work and family work as he did with psychoanalysis. 

Even though the work that Freud did in this area was rela¬ 

tively small, he did pose questions that are crucial for an 

understanding of group psychology and the practice of group 

psychotherapy: (a) What is a group? (b) How does a group 

come to exercise such strong influence over the mental life 

of the individual? (c) What changes does the group bring 

about in the mental life of the individual? 

Freud discussed various types of groups such as heter- 

geneous and homogeneous and transient and permanent. He 

studied questions in the area of group leadership. Ques¬ 

tions like; "What influence does the leader have on a 

group?" and "What happens when a group with a strong leader 

loses its leadership?" were studied and responded to. 

While Freud raised questions and provided answers to 

many of them in the area of groups, he did not pursue fur¬ 

ther into the area of group psychotherapy. 

Psychiatrists in mental hospitals, Lazell in 1921 and 

Marsh in 1931 (Anthony, 1971), stimulated at the thought of 

treating their patients in groups, instituted group methods 
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with psychotics. Their early practices made little use 

of group dynamics. They lectured the patients on their men¬ 

tal illness, at times these lectures were broadcast through 

the entire hospital by means of loudspeakers. In 1940 

Snowden gave lectures to his patients concerning mental ill¬ 

ness and then led a group session with them asking the 

patients to discuss the lecture in terms of their own mental 

illness. During the 1940's the lecture was put aside and 

more consideration and concentration was given to the dynam¬ 

ics of personal interaction with the group. 

Parallel to these developments in group work, certain 

psychoanalysts were becoming interested in group treatments 

and the possible application of psychoanalysis. Burrow 

(Anthony, 1971) noted that many of the characteristics of 

psychoanalysis could be found in the group, such as, pa¬ 

tients verbalizing fantasies, family conflicts, defense and 

transference mechanisms. Some of his ideas are visible in 

viewing present-day knowledge in group therapy. He refused 

to polarize the therapeutic situation into sick patient and 

well therapist. Rather Burrow saw both as individuals in a 

sick society, both needing to understand the social problems 

from which they were suffering. He stressed the importance 

of the here-and-now and paid little attention to genetic 
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aspects. Burrow tried to bridge the gap between words and 

feeling and a recognition by all the group members that 

verbal experssion is not necessarily to be trusted. He 

came to feel that people in groups try to repress many of 

their ideas and feelings and try to present themselves in 

the best possible light. 

Paul Schilder (Anthony, 1971) , doing group therapy in 

the 1930's confirmed many of Freud's and Burrow's ideas. 

He found that group discussion often started at the intel¬ 

lectual level and gradually became more personal and emo¬ 

tional. It is interesting to note that Schilder as a group 

psychotherapist was willing to share many of his feelings 

and ideas before the group. He was very much a member of 

the group in a way that therapists before him were not. 

World War II (Anthony, 1971) brought many of the Ger¬ 

man and Austrian psychotherapists to America and Britain. 

Their impact on psychiatry in those countries was tremen¬ 

dous. During the war psychoanalysts were drafted into the 

Army and set up treatment centers for psychiatric casual¬ 

ties, One center in Britain was Northfield. Northfield 

provided the setting for the application of analytic ideas 

to groups and communities. Many therapists who were to make 

contributions to group psychotherapy were there. The staff 
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included such people as Anthony, Bierer, Bion, Bridger, 

Foulkes, Main, and Rickman. The Northfield center became a 

training ground for group theorists and group practitioners. 

The work of Foulkes and Bion is an example of part of 

the Northfield endeavor. 

As a psychoanalyst, Foulkes focused on the transfer¬ 

ence situation. He felt that transference could occur 

between the therapist and the group members, between the 

members themselves, and between members and the group as 

a whole. Foulkes also concentrated on the interpersonal 

relationships within the group. The intrapsychic life of 

the group member took second place to his life as a group 

member (Anthony, 1971). 

In Bion1s groups the patients would come into the group 

meeting with high expectation that they would be treated. 

Bion seemingly did nothing at all. He was interested in 

discussing their expectations. The group would see his 

behavior deliberately disappointing. They would feel he was 

perverse, and behaving in this peculiar way out of spite. 

The group members would accuse Bion of not wanting to help 

them, and he responded that there is no reason why he should 

take the group in the way expected by the patients. 

The struggle would continue as the group members be- 
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came more angry and frustrated. Some of the members would 

try to ignore Bion? they would try shut him out. Bion 

would explain to them that he was no different than any 

other member of the group; he was not a god fully respon¬ 

sible for all that takes place. 

While it appeared that Bion was just floating along 

and drifting aimlessly at the mercy of the group, he was 

subtly leading it to a resolution of its tensions and other 

problems (Anthony, 1971). 

There have been many others who have been instrumental 

in exploring the area of group work. Space does not permit 

a description of all of them. 

Since the end of the Second World War, the research 

and use of groups has grown rapidly. The more conventional 

procedures have been overrun with waves of new and largely 

untried techniques. The group therapist is no longer the 

recognized and revered expert in theory and practice? 

instead, he stands out only by virtue of being the most 

honest, the most sincere, the most authentic, and the most 

accepting, both in his commitment to life and to the group. 

As interest in the intensive group experience, and use 

of it, have grown, spread, and multiplied, there has devel¬ 

oped a wide diversity of emphases. The kinds of groups 
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available vary as widely as the number of theories of 

counseling and psychotherapy. Hyman Spotnitz (1971) makes 

the following list: (a) analytic group psychotherapy both 

Freudian and neo-Freudian, (b) existential-experiential 

approaches, (c) transactional group psychotherapy, (d) 

psychodrama, (e) group-centered psychotherapy, (f) behavior¬ 

al group psychotherapy, (g) gestalt therapy, (h) bioener- 

getic group therapy, (i) marathon group therapy, (j) sen¬ 

sitivity training, and (k) encounter groups. 

Basic Concepts in Group Counseling and Psychotherapy 

In this section I wish to focus on some of the elements 

of group counseling that are important to the success of the 

group. I will concentrate on three areas: (a) the creation 

of. the group, (b) the curative factors, and (c) the therap¬ 

ist or counselor. 

The success of the group begins with careful planning 

in the selecting of the group members, the size of the 

group, the time and place of meeting, and preparation of the 

group members for the group experience (Yalom, 1975). 

There are only rough guidelines available in determin¬ 

ing the composition of a group. Yalom (1975) has concluded 

that the homogeneous group, i.e., individuals with similiar 

concerns and problems, is best for the purposes of group 
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counseling. There is a small body of research in group 

therapy which indicates that interpersonally compatible 

therapy groups will develop greater cohesiveness. Members 

of cohesive groups have better attendance, are more able to 

express and tolerate hostility, are more likely to attempt 

to influence others, and are in turn themselves more easily 

influenced. 

Heterogeneous grouping, however, also has some char¬ 

acteristics which should be considered when forming a coun¬ 

seling group. Some therapists feel that a heterogeneous 

group membership, a group varing in age, sex, personality 

types, and/or emotional problems, will provide a wider 

variety of interpersonal relationships (Yalom, 1975). 

Group meetings may be held in any setting. While the 

location can not always be controlled by the therapist, he 

should make sure that the setting provides privacy and free¬ 

dom from distraction (Yalom, 1975). 

With regard to the size of a group, many therapists 

prefer six, seven or eight members (Spotnitz, 1971). 

Yalom (1975) says the acceptable range is five to ten mem¬ 

bers. The lower limit is determined by the fact that an 

adequate number is necessary for interaction to take place. 

The upper limit is necessary because as the group grows lar— 
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ger there is less and less time for the working through of 

individual problems. 

Most therapists seem to agree that the ideal length of 

a group therapy session is about one and one half to two 

hours. It usually takes even an established group about one 

hour to get warmed up and that after two hours a point of 

diminishing returns is reached. Most therapists seem to 

function best in a session of 80 to 90 minutes in length 

(Luchins, 1964 & Yalom, 1975). 

The frequency of group meetings varies from one to five 

sessions per week to a marathon session of up to 48 hours. 

Yalom (1975) prefers a twice-weekly schedule. He feels 

that once a week is not often enough because things happen¬ 

ing in the member's lives need to be dealt with more fre¬ 

quently than once than once a week. Meeting more than twice 

a week is generally curtailed by the members schedules. 

Each person entering into group therapy or group coun¬ 

seling needs to have some preparation time with the counsel¬ 

or or therapist. Pre-group individual sessions provide an 

opportunity to build rapport with the client. This rapport 

will be important in keeping him/her in the group during 

sessions of discouragement and disenchantment early in the 

course of group therapy. Yalom (1975) says j 
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The preparatory process for group therapy has several 
aspects: the therapist clarifies misconceptions, un¬ 
realistic fears and expectations; he provides support? 
he anticipates and thus diminishes group therapy pro¬ 
blems? and he provides patients with a cognitive struc¬ 
ture which will enable them to participate more effec¬ 
tively in the group, (p. 287) 

The purpose of research in group therapy or individual 

therapy, for that matter is to find out how therapy helps 

patients. Yalom (1975) has arrived at eleven crucial as¬ 

pects of the change process which he refers to as "curative 

factors." The following will be brief descriptions of 

those factors. 

1. The first curative factor is the instillation of 

hope. Research inquiries have demonstrated that a high pre¬ 

therapy expectation of help is significantly correlated 

with positive therapy outcome. Groups such as Alcoholics 

Anonymous, Recover, Inc., and Synanon all instill hope in 

their members through the use of personal testimonies. 

2. The second curative factor is universality. Many 

people enter group therapy with the feeling that they alone 

have certain frightening and unacceptable problems, thoughts, 

and fantasies. In the therapy group, it is a great source 

of relief to find they are not unique. Others share their 

problems and feelings. 

3. The third curative factor is the imparting of in- 
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formation. This factor involves the giving of didactic in¬ 

struction about mental health, mental illness, and general 

psychodynamics. 

4. The fourth curative factor is altruism. In therapy 

groups patients receive through giving. It is a self-esteem 

boosting experience to find they can be of importance to 

others. They offer support, reassurance, suggestions, in¬ 

sight, and share similiar problems with one another. 

5. The fifth curative factor is the corrective recap¬ 

itulation of the primary family group. Many patients enter 

group therapy with past problems in their primary family ex¬ 

perience. The therapy group provides opportunity for them 

to relive those experiences correctively. Growth inhibit¬ 

ing relationships are kept from becoming a rigid system that 

characterizes many family relationships. 

6. The sixth curative factor is the development of 

socializing techniques. Group therapy allows the opportun¬ 

ity for working social skills. The group represents a valu¬ 

able opportunity for accurate, caring interpersonal feed¬ 

back. 

7. The seventh curative factor is imitative behavior. 

It is not uncommon in group therapy for a patient to benefit 

by observing therapy of another with a similiar problem. 
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8. The eighth curative factor is interpersonal learn¬ 

ing. In group therapy people have the opportunity to be 

themselves and through feedback and self-observation under¬ 

stand the impact of their behavior on others. Becoming 

aware of the nature of their behavior and the reactions of 

others to it these people can begin to change in a positive 

way. Social anxiety decreases, self-exteem rises, there is 

less need to conceal oneself. Others respond positively 

to this behavior and show more approval and acceptance to 

the patient, which further increases self-exteem and en¬ 

hances further change. Eventually the adaptive spiral 

achieves such autonomy and efficacy that professional 

therapy is no longer necessary (p. 41), 

9. The ninth curative factor is group cohesiveness. 

It may be defined as "the attractiveness of the group for 

its members" (p. 46). Cohesiveness in group therapy is very 

similiar to the relationship between client and therapist 

in individual therapy. Research evidence indicates that 

successful therapy occurs when the therapist establishes a 

empathetic, non-possessive, and genuine relationship with 

the client. When these factors exist between the members of 

the group the chance for growth is enhanced. 

10. The tenth curative factor is catharsis. By cath- 
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arsis is meant the opportunity and the increasing ability to 

ventilate strong feelings. Learning how to express these 

feelings conveys a sense of liberation. Members in a group 

who express strong feeling toward one another and work hon¬ 

estly with those feelings will develop close mutual bonds. 

11. The eleventh curative factor is the system of ex¬ 

istential factors. The system of existential factors in¬ 

clude four elements: (a) the recognition that there is no 

escape from some of life’s pain and from death, (b) the re¬ 

cognition that no matter how close one gets to other people, 

one still faces life alone, (c) facing the basic issues of 

one's life and death, and thus living one's life more hon¬ 

estly and being less caught up in trivialities, and (d) 

learning that one must take ultimate responsibility for 

the way one lives one's life no matter how much guidance 

and support one gets from others (pp. 84-85). 

The group therapist's job is to create the machinery of 

therapy, to set it in motion and to keep it operating at a 

maximum of effectiveness. With the complexity of human 

relationships and the human mind, it would seem that the 

therapist should really be godlike and have supernatural 

powers. But, on contrary, what he really needs to be is a 

warm and genuine human being. Grotjahn (1971) puts it quite 
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well: 

A psychotherapist must be a man of all seasons. He 
must be reliable; he must invite trust and confidence. 
In order to do so, he must have trust and confidence 
in himself in the first place and in other people in 
the second place. 

He does not need to be superior in his knowledge, 
not even in his intelligence, and any one of his 
patients may be superior in some respect—but none 
should be superior in honesty and sincerity. He must 
be an expert in the mastery of communication with him¬ 
self or with the people he tries to understand. This 
honesty must extend into the unconscious. What a 
therapist says must be truly felt. How much he says 
and to who and when and, most important, how he says 
it—that is a question of his style. (pp. 757-758) 

The tasks of the therapist are numerous. Before the 

group actually begins meeting the therapist must select 

members and prepare them for the group experience. He 

must make arrangements for a suitable meeting place and 

decide how often the group will meet and how long each ses¬ 

sion will be. 

The therapist must be deeply involved and keenly aware 

of what dynamics are taking place within the group. Geis 

(1973) lists a number of techniques available to the group 

therapist in helping the group toward positive growth. 

These techniques include clarifying and reflecting feeling, 

summarizing and reviewing important material, interpreting, 

confronting, reassuring, supporting, showing alternatives, 

role playing and so on. 
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Some specific times when the therapist should definite 

ly intervene into the flow of the group are described by 

Dyer and Vriend (1973) : (a) when a group member speaks for 

everyone, (b) when an individual speaks for another indivi¬ 

dual within the group, (c) when a group member focuses on 

persons, conditions or events outside the group, (d) when 

someone seeks the approval of the therapist or a group mem¬ 

ber before and after speaking, (e) when someone says, UI 

don’t want to hurt his feelings, so I won’t say it," (f) 

when a group member suggests that his problems are due to 

someone else, (g) when an individual suggests, "I've always 

been that way," (h) when an individual suggests, I'll wait 

and it will change," (i) when discrepant behavior appears, 

and (j) when a member bores the group by rambling, 

"Underlying all considerations of technique," Yalom 

(1975) states, "these must be a consistent, positive re¬ 

lationship between therapist and patient. The basic pos¬ 

ture of the therapist to his patient must be one of concern 

acceptance, genuiness, empathy. Nothing, no technical con¬ 

sideration, takes precedence over this" (p. 105). 

Group Counseling with Adolescents 

Interest in the applicability of group counseling in 

the schools has risen sharply in recent years. Group coun- 
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seling is seen as having several advantages. The adolescent 

is primarily peer oriented and his adjustments emphasize 

peer problems. Group counseling is the often the means by 

which these problems can be brought to light and worked out. 

The adolescent needs to let out the strong geelings that 

beset him. This is often difficult to do in individual 

therapy with its more threatening adolescent-adult situa¬ 

tion. In the group setting it is quite feasible and accept¬ 

able. Some adolescent problems are difficult to diagnose; 

the group situation provides the opportunity for observa¬ 

tions over a period of time which may clarify the diagnosis 

(Kraft, 1961). Pascale (1968) states: "Group counseling is 

a method in which small groups of students with common 

problems come together voluntarily to discuss and share 

their feelings, fears, and frustrations in an effort to pre¬ 

vent or remedy normal developmental problems. The group 

process allows students to ventilate their feelings, which 

in turn enables them to gain insight and perspective about 

themselves in relation to their peers (p. 137). 

Group counseling provides an opportunity for school 

counselors to meet with more of their students more often 

and also allows them to move away from the purely remedial 

nature of their work to concerning themselves more with 
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"normal development problems" of all their students (Pas- 

cale, 1968). Bates (1968) mentions one other advantage with 

group counseling. "Over and over the students expressed 

relief that other peer members were experiencing the same 

problems as they. 'Somehow,1 they commented, 'this made 

their lives seem less lonely and easier to endure*" (p. 

752) . 

Along with the advantages noted above, there are some 

limitations to group counseling as well. Training that 

school counselors receive in group counseling is usually 

not of any breadth or depth. It cannot be assumed that 

counselors trained in individual therapy also have the 

skills to do group counseling (Mahler, 1971). Also in group 

counseling, the counselor cannot give each group member the 

same attention that he can in individual counseling. The 

preciseness and efficiency of working with each individual 

may be somewhat curtailed. 

A lack of understanding about group counseling by the 

public, school administrators, teachers, and students 

creates a resistance to establishing group counseling 

programs in schools. A school counselor who wishes to es¬ 

tablish such a program must plan thoroughly and carefully 

if he is to convince his resistance as to the merits of the 
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program and also to do an effective job. 

First of all, the counselor needs intensive training in 

group work. Secondly, the counselor needs a theoretical 

framework of group counseling from which to work and an 

organizational plan for what he is going to do. Specific 

goals and objectives need to be established for the program. 

With these goals and objectives the counselor is ready to 

explain his efforts to parents, administrators and teachers. 

The development of goals for the program helps the counselor 

prepare a group counseling experience that will be helpful 

to students (Mahler, 1973). 

While interest in group counseling in the schools has 

increased significantly, the research in this area is 

scarce. Boenheim (1957) found this to be true in the mid 

1950*s. Mahler in 1968 said, "Group counseling programs 

have expanded greatly in the last 10 years. However, the 

research and evaluative efforts, as in group psychotherapy, 

have lagged far behind" (p. 606). This researcher found, 

in his perusal of the literature, that only in the last 

eight years has the body of research and evaluation of 

group counseling and psychotherapy been increasing in any 

great quantity. Even with this increase, research in the 

area of adolescent group counseling is minimal. 
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Research on Self-Actualization through 

Group Counseling and Psychotherapy 

The question as to whether group techniques do yield 

enduring positive personality change or actually result in 

psychological damage in some cases has only recently been 

subjected to objectively quantified assessment (Shostrom, 

1976) . 

Gibb (cited in Rogers, 1970), after analyzing 106 

studies, as well as examining 123 additional studies and 24 

recent doctoral dissertations, stated: "The evidence is 

strong that intensive group training experiences have 

therapeutic effects. . . . Changes do occur in sensitivity, 

ability to manage feelings, directionality of motivation, 

attitudes toward the self, attitudes toward others, and 

interdependence" (p. 117). Because these are all elements 

and goals of self-actualization, this evidence is signifi¬ 

cant. 

Martin (1973) found in his group counseling with delin¬ 

quent high school students that, while there was no statist¬ 

ical improvement in school attendance, office referrals, or 

negative attitudes toward school, there were indications of 

improvement in perception of personal problems, ability to 

express themselves to the group and the counselor, and a 
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more pronounced willingness to have their attitudes and be¬ 

haviors seen and discussed by other members of the group. 

E. L. Gaetz (1972) investigated the question: "Does 

counseling make a difference?” His subjects, high school 

students, were divided into three groups. One group part¬ 

icipated in individual counseling; one group participated in 

group counseling, and the last group’s members received 

counseling only if they initiated the contact. After five 

months significant positive growth was indicated in the 

students involved in both the individual and the group 

counseling and there was no significant difference between 

these two groups. ^ 

Currently Bebout and Gordon (1972) are involved in a 

long term study of the value of encounter groups. Their 

initial evaluations indicates some significant positive 

changes. Among these changes: (a) an increase in self¬ 

esteem, (b) improvement in self-concept, (c) reduction of 

alienation, (d) a lessoning of individual problems, (e) 

an increase of empathy in interpersonal relations, and (f) 

an increase in closeness with others with a decrease in 

loneliness. 

The major instrument used in recent studies has been 

the Personal Orientation Inventory (POI). The following are 
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summaries of a few of those studies. 

In two studies (Bellanti, 1971 & Shoemaker, 1972) de¬ 

signed to measure changes in self-actualization as influenc¬ 

ed by group counseling the results, as measured by the PQI, 

indicated no significant change. 

However, in 1974 Liddle involved 165 volunteer under¬ 

graduate students in an encounter group experience to see if 

any growth would occur toward self-actualization as measured 

by the POI. Of the 165 students, 20 were selected randomly 

as a control group. The POI was administered in pre and 

post-tests and also in a nine week followup study. There 

was an indication of positive change toward self-actualiza¬ 

tion in the immediate post-test, but the nine week followup 

showed those immediate positive changes were no longer ap¬ 

parent. 

A nine week group counseling experience was conducted 

by Ware and Barr (1977) with the purpose of measuring dif¬ 

ferent techniques and compare those techniques in terms of 

effect on self-concept and self-actualization. Their sub¬ 

jects were 39 volunteer college students taking introductory 

psychology. The subjects were randomly assigned to either a 

structured group, an unstructured group or a control group. 

The POI, the Tennessee Self Concept Scale, and the Marlowe- 
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Crowne Social Desirability Scale were administered to half 

of each group before the group counseling began and to all 

of the subjects after the counseling was completed. 

The structured group first participated in an eight 

hour marathon designed to facilitate movement in the suc¬ 

ceeding group sessions. This group then met in two hour 

sessions once a week for eight weeks. The sessions consist- 

ed of values clarification, analysis of the use of time, 

conflict resolution, and the setting of short and long term 

goals. 

The unstructured group also met in an eight hour mara¬ 

thon, but it was relatively unguided by the leaders. This 

group also met once a week for eight weeks. Each session 

was two hours in length. The purpose of the group (other 

than being indicated at the outset for personal growth) and 

the structuring of the group were left up to the members of 

the group. 

The results indicated significant growth toward self- 

actualization in both the structured and the unstructured 

groups. 

Shostrom (1976) in reviewing 14 studies in addition to 

the ones mentioned above, has found a strong indication of 

positive growth toward self-actualization following part- 
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icipation in a group experience. It appears from the col¬ 

lection of studies currently available that group counseling 

contributes to increased self-actualizing as measured by 

the POI and other instruments. 

Summary 

Chapter two is an attempt to describe briefly the de- 

velopement of the theory of self-actualization and to out¬ 

line the history and the dynamics of group counseling and 

group psychotherapy. 

Self-actualization began as an idea in the thinking of 

Kurt Goldstein, was greatly expanded on by Abraham Maslow, 

and developed into a counseling therapy by Everett Shostrom. 

Group counseling and group psychotherapy, with its 

early beginnings following World War I and its greater 

expansion during World War II, has become an important part 

of psychotherapy and human relations training in todays . 

world. 

The process of self-actualizing, becoming all that one 

potentially can become, provides a goal and framework around 

which group counseling and group psychotherapy might build. 

Instrumentation in the form of the Personal Orientation 

Inventory is now available and being used to evaluate the 

effects of individual and group counseling and psychother- 
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apy. A majority of the studies that have used this instru 

ment and others similiar to it have shown growth toward 

self-actualization following group counseling. 



Chapter 3 

Methodology 

Statement of Procedure 

This study was done in cooperation with the adminis¬ 

tration, faculty, and students of Columbia Falls High 

School, The study began with the selection of freshman 

and sophomore students by using loosely structured inclu¬ 

sion criteria, such as, poor grades, truancy, and classroom 

behavior problems. Each student was approached individual¬ 

ly by the author and asked to participate in the study. 

Eleven girls and nine boys expressed desire and a willing¬ 

ness to join. All the students were administered the Per¬ 

sonal Orientation Inventory (POI) at one large group ses¬ 

sion. They were divided into a counseling group of five 

girls and four boys and a control group of six girls and 

five boys. The criteria for dividing into these two groups 

was the availability of a common open period in each stu¬ 

dent’s class schedule. The nine participants in the coun¬ 

seling group were those students from the original twenty 

that had an open period at the same time. The author acted 

as counselor for the group. He met with them twice a week 

for nine weeks (one quarter grading period). Nine weeks 

was the limit of the study because of changes in the class 
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schedules of the participants. Each session was a class 

period in length, 57 minutes. At the final meeting of the 

counseling group, the POI was again administered. The mem¬ 

bers of the control group, who did not meet during this nine 

week period, also took the POI after the counseling group 

had finished its nine weeks of meeting. The results of the 

pre and post-testing are shown in individual and group pro¬ 

files and will be discussed in chapter four (see Appen¬ 

dixes A, B, & C), 

Selection of Therapy and Control Group 

The majority of teenagers pass through adolescence and 

into adulthood coping with life rather well. Some, how¬ 

ever, experience problems which in school lead to poor at¬ 

tendance, failing grades, and a disinterest in activities 

and experiences that the school offers. The students part¬ 

icipating in this study are teenagers who fall into the lat¬ 

ter category. 

The vice-principal of Columbia Falls High School pro¬ 

vided the author a list of freshmen and sophomores who had 

been involved in school truancy or other violations of 

school rules. From the faculty the author obtained lists 

of freshmen and sophomores who were failing class and/or 

misbehaving in class. The two counselors at Columbia Falls 
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High School, of which the author was one, drew up a list of 

freshmen and sophomores who had school, peer, and/or home 

problems. The above three lists were compared and those 20 

students whose names appeared most often were selected to 

participate in the study. 

The author interviewed each student individually. He 

explained the purpose and the structure of the study. He 

discussed what they might expect to happen in the counsel¬ 

ing group. All 20 of the students who were asked to part¬ 

icipate volunteered readily. 

Group Counseling Method 

The initial group counseling session was used to set 

up the time and place for meetings and some ground rules for 

the group. These ground rules were: (a) confidentiality, 

(b) freedom to talk about anything, and (c) no guests at the 

group sessions. A ditto sheet was given to each group mem¬ 

ber which contained helps for learning to work together more 

effectively (Landreth, 1973) . These helps included the 

following: 

1. Let others know what your ideas are. 

2. Ask your questions. 

3. Don't do all the talking. 

Help other members participate. 4. 
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5. Listen carefully to other members, 

6. Group members are here to help. 

7. Be willing to accept another point of view. 

8. Keep up with the discussion, 

9. It is okay to talk about your feelings. 

The sheet also contained an elaboration on each of the 

above statements and some examples to further illustrate 

the statements. The sheet was read and discussed by the 

group. 

The author made some use of structured group activities 

to help the group "loosen up," to become more free in 

sharing with each other. The structured group activities 

used were the values clarification exercises found in Simon, 

Howe, and Kirschenbaum*s book, Values Clarification (1972) 

and Pfeiffer and Jones' (1973, 1974,1975,1977) structured 

experiences. The majority of the time the group counseling 

sessions were unstructured, following the direction taken 

by the students in the group. 

The Measuring Instrument: 

The Personal Orientation Inventory 

The Personal Orientation Inventory was selected as the 

investigative instrument in this study because of the nature 

and stated purpose of the instrument, "The POI was devel- 
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oped to provide a standardized instrument for the measure¬ 

ment of values and behavior hypothesized to be of paramount 

importance in the development of the self-actualizing per¬ 

son" (Knapp, 1976, p. 3). 

The concept and design of the POI was initially begun 

in 1962 by Everett Shostrom (1976) in consultation with 

Abraham Maslow. Nine years after beginning the development 

of the POI, Maslow (in Shostrom, 1976) said: 

In studying healthy people, self-actualizing people, 
etc., there has been a steady move from the openly 
normative and the frankly personal, step by step, to¬ 
ward more and more descriptive, objective words, to 
the point where there is today a standardized test of 
self-actualization. Self-actualization can now be de¬ 
fined quite operationally, as intelligence used to be 
defined, i.e., self-actualization is what the test 
tests. It correlates well with external variables of 
various kinds and keeps on accumulating additional 
correlational meanings, (p. 32) 

"The POI is based on concepts of dynamic traits of 

personality, thus making traditional concepts of reliability 

inappropriate in many instances" (Knapp, 1976, p. 76). 

The POI is highly sensitive to experiences that people may 

have between administrations of the inventory; the rhyth¬ 

mical changes in a person's personality expression may be 

expected to influence stability (test-retest) estimates for 

the POI. Bloxom (1972) states: 

The reliability coefficents range from a moderate .55 
to a good .85. Only three subscales have coefficients 
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that might be regarded as substandard (say less than 
. 70) : A (. 55) , N_c (.66) , and (, 69) , The A and Fr 
scales measure variables that are affect-related an3"7 
as such, may be measuring fluctuations in mood states 
from test to retest, (p. 291) 

A series of studies designed to measure whether the POI 

v has predictive : validity indicated that it does measure 

self-actualizing as observed by trained therapists. As an 

example, in one of these studies prominent, doctoral-level . 

psychologists nominated criterion samples of "self-actual¬ 

izing" persons, and "nonactualizing" persons, who subse¬ 

quently comleted the POI. POI scale and subscale differ¬ 

ences between these nominated samples were significant. 

These inventory scores provided classifications correspond¬ 

ing to observations of highly skilled therapists based on 

knowledge of behavior gained over long periods of time 

(Shostrom, 1976). The construct validity of the POI, that 

is, does the the inventory successfully measure what it 

purports to measure, has also been upheld by these various 

studies. 

Summary 

This investigation was begun by selecting 20 students 

at Columbia Falls High School with problem behavior and low 

academic achievement. These students were divided into 

a control group and a counseling group. The Personal Orien 



53 

tation Inventory was administered to both groups prior to 

the beginning of counseling with the counseling group. 

The POI was also administered to both groups immediately 

following the completion of the last counseling session with 

the counseling group. 

The POI was chosen as the instrument for measuring 

change in self-actualization through group counseling be¬ 

cause it was designed for this purpose, has been used by 

many researchers in similiar studies, and has been found to 

be a reliable, valid tool in this kind of an investigation. 



Chapter 4 

Analysis of Data 

Introduction 

Chapter four will contain the analysis of data from the 

administrations of the Personal Orientation Inventory to 

the control and therapy groups preceding and following the 

group counseling with the therapy group* 

The therapy group scores and the control group scores 

will be first presented separately and then later in the 

chapter will be compared. The individual scores will be 

discussed briefly and summary will conclude the chapter. 

Therapy Group 

Of the 12 mean scores on the therapy group profile 

(see Appendix A & Table 1), 4 changed in a favorable direc¬ 

tion, 7 changed in an unfavorable direction, and 1 score re¬ 

mained unchanged. Only 2 of the changes in the scores were 

statistically significant. 

The Time Competence (Tc) score went down by only .1 of 

a point. Both the pre and post-test means are better than 

2 points lower than the norm score for adolescents (see Ap¬ 

pendix A). This result indicates a failure of the group to 

move into a predominately here-and-now time framework. Dur¬ 

ing the group sessions, the subjects tended to dwell on the 
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Table 1 

POI Scale Means and Comparison of Difference 
between Therapy Group Pre and Post-Tests 

POI Scale Therapy Grp . Means t ratio 

Pre Post 

Time Competence (Tc) 12,2 12.1 .1 

Inner Directed (I) 76.7 78.0 .3 

Self Actualizing 
Value (SAV) 17.5 14.4 2.8* 

Existentiality (Ex) 20.0 19.4 .4 

Feeling Reactiv¬ 
ity (Fr) 15.1 15.7 .3 

Spontaneity (S) 11.5 10.4 1.1 

Self Regard (Sr) 10.3 9.8 .5 

Self Acceptance (Sa) 15.9 15.9 0 

Nature of Man (Nc) 10.2 8.6 1.8 

Synergy (Sy) 5.4 4.8 1.2 

Acceptance of 
Aggression (A) 12.3 14,6 2.9* 

Capacity for In¬ 
timate Contact (C) 16.1 17.3 .8 

♦Significant at the .05 confidence level. 
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past and ignore the present and the future. 

The Inner-Directed (I) mean score increased 1.3 points. 

A high score on this scale indicates a strong degree of 

independence and self-supportiveness. A low score indi¬ 

cates a dependency on other people and a need for the sup¬ 

port and approval of the people. This result shows a pos¬ 

itive trend toward independence and self-reliance on the 

part of the group members. The group post mean was more' 

that 3 points above the norm for this scale for adoles¬ 

cents. 

The Self-Actualizing Value (SAV) mean score went down 

3.1 points. This was a significant drop, t = 2.8, p<.05. 

The pre-test mean score was .7 of a point below the norm for 

adolescents and the post-test mean score was 3.8 points be¬ 

low the adolescent norm. The low scores on this scale sug¬ 

gests the rejection of values held by self-actualizing peo¬ 

ple. 

The Existentiality (Ex) scale measures the flexibility 

one uses in applying one’s values or principles to one’s 

life. It is a measure of one’s ability to use good judg¬ 

ment in applying these general principles. Higher scores 

reflect flexibility in application of values. People who 

get low scores tend to hold values so rigidly that they may 
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become compulsive or dogmatic. The score on this scale 

went down ,6 of a point. Even with this slight decrease, 

the score remained better than two points above the adoles¬ 

cent norm. 

While the SAV scale indicated that the group members 

did not hold values generally held by self-actualizing peo¬ 

ple, the Ex scale suggests that the values they do hold are 

not rigid; they are flexible. This is an area where peer 

group pressure might be indicated. The need to be accepted 

is very great among adolescents; great enough to cause one 

to be flexible in using one's values and even change one’s 

values. 

The Feeling Reactivity (Fr) mean score increased by a 

small amount, .6 of a point. The post score was 2.3 points 

above the norm for adolescents. A high score on this scale 

indicates sensitivity to one's own needs and feelings. 

The Spontaneity (S) scale measures the ability to ex¬ 

press feelings in spontaneous action. A low score indicates 

that one is fearful of expressing feelings behaviorally. 

There was a drop of 1.1 points from the pre-test to the 

post-test. This indicates a decline in the ability of the 

group members to express their feelings spontaneously. 

The writer did not see an indication of this in his sub- 
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jective analysis of the behavior of the group. Both the 

pre and post-scores were above the adolescent.norm for this 

scale. 

The two scales, Fr and S, which deal with feelings 

suggest that the subjects were in tune with their personal 

feelings but were hesitant in actively expressing them. 

This hesitancy did no£ improve over the course of the group 

meetings. Perhaps a longer period of meeting with longer 

sessions would have had a more positive result in this area. 

The Self-Regard (Sr) scale showed a slight decrease of 

.5 of a point. The post-test mean score was also 1.1 points 

below the adolescent norm. However, the scores are within 

a range that is considered normal for adolescents on the POI 

(Knapp, 1976). This scale measures one's feelings of self- 

worth; the ability to like one’s self because of one’s 

strength as a person. 

There was no change from the pre-test to the post-test 

on the Self-Acceptance (Sa) scale, A high score on this 

scale measures acceptance of one’s self in spite of one’s 

weaknesses or deficiencies, A low score indicates an in¬ 

ability to accept one’s weaknesses. The therapy group 

scores were 1.8 points above the adolescent norm indicating 

that as a group these students were above average in self- 
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acceptance as compared to other teenagers. 

The Sa and Sr scales studied together seem to indicate 

an ability to accept one’s self as one is but a lower abil¬ 

ity to like oneself. A number of the group members put 

themselves down in the group sessions. They seemed unable 

to accept strong points in their lives; even when these 

strengths were pointed out by other members of the group or 

the counselor. 

The next two scales deal with a person’s synergistic 

awareness; that is, does he/she see man/woman as basically 

good or basically evil? This concept is measured by the 

Nature of Man, Constructive (Nc) scale. Synergistic aware¬ 

ness is also concerned with a person’s ability to see the 

opposites of life as meaningfully related. This concept is 

measured by the Synergy (Sy) scale. A high score on the Nc 

scale means that one sees man as basically good. He/She can 

resolve the goodness-evil, masculine-feminine, selfish- 

unselfish, and spirituality-sensuality dichotomies in the 

nature of man/woman. A low score means that one sees man/ 

woman as essentially evil or bad and not synergistic. A 

low score on the scale means that one sees opposites of 

life as antagonistic. The therapy group’s scores in both 

these areas declined although not significantly. The Nc 
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scale went down 1.6 points and the S£ scale went down .6 of 

a point. The therapy group*s scores were below the norm for 

high school students. In the course of the group counseling 

sessions, it was indicated by several different group mem¬ 

bers at various times that they thought people were general¬ 

ly bad, selfish and uncaring toward others. It was also 

noted that the members of the group tended to be less posi¬ 

tive and optimistic about life than other adolescents with 

which the author has worked. They also seemed to have 

fairly rigid roles for men and women and the relationship 

between the sexes. These factors are all reflected in the 

low scores in the area of synergistic awareness. 

The therapy group mean score showed a growth from the 

pre-test to the post-test on both of the last two scales. 

The mean score on the Acceptance of Aggression (A) scale 

went from 12.3 to 14.6, a significant increase of 2.3 points 

t = 2.9, p<.05. The Capacity for Intimate Contact (C) 

scale mean score went from 16.1 to 17.3 an increase of 1.2 

points. The A score remained slightly below, .4 of a point, 

the adolescent norm. The C mean score was above the norm; 

the post-test being 2.5 points above it. The rise in the A 

score indicated an increased ability to accept anger or 

aggression within one's self as natural. The C score in- 
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dicates an above average ability to develop meaningful, 

contactful relationships with other human beings. The post 

C score suggests an even more positive growth in this area. 

Within the group session most of the group members had lit¬ 

tle trouble expressing positive feelings toward one another 

and as time went on all but a few were able to express feel¬ 

ings of anger. At first it was towards people or situations 

outside the group and later towards others within the group, 

including the counselor. A couple of friendships developed 

between the group members that carried on outside the group. 

Control Group 

In studying the profile for the control group mean 

scores one can see very little change from the pre-test to 

the post-test (see Appendix A & Table 2). Some scores are 

up slightly and some scores are down slightly. However, in 

looking at the t test of significance two of the scale’s 

changes between pre-test and post-test were significant. 

The Synergy (S^) scale changed significantly, t = 2,6, £ < 

.05, in a positive direction and the Capacity for Intimate 

Contact (C) scale changed significantly, t = 2.25, p,<.05, 

in a negative direction. It is important to remember that 

to some extent the rhythmical changes in personality ex¬ 

pression central to Shostrom's theory may be expected to in- 
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Table 2 

POI Scale Means and Comparison of Difference 
between Control Group Pre and Post-Tests 

POI Scale Control Grp . Means t ratio 

' Pre Post 

Time Competence (Tc) 12,9 12.7 .5 

Inner Directed (I_) 78,0 76.8 .9 

Self Actualizing 
Value (SAV) 17,6 18.0 .6 

Existentiality (Ex) 18,2 18.4 .3 

Feeling Reactiv¬ 
ity (Fr) 1?.5 > 15,1 1.2 

Spontaneity (S) 10,8 10,6 .7 

Self Regard (Sr) 10,5 9.9 1.1 

Self Acceptance (Sa) 13.7 13.3 .6 

Nature of Man (Nc) 10.0 10.4 . 6 

Synergy (Sy) 5.4 5.9 2.6* 

Acceptance of 
Aggression (A) 14,3 15.7 1.3 

Capacity for In¬ 
timate Contact (C) 16.5 15.8 2.25* 

*Significant at the ,05 confidence level. 
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fluence changes in scores for the POI (Knapp, 1976). Cer¬ 

tainly the POI is going to reflect day to day changes in 

mood and personality and that these are in a state of change 

in most people. This is going to have an effect on both the 

control and the therapy group scores. 

In comparing the control group means to the norms on 

the POI for high school students, it is found the control 

is higher on six of the scales and lower on six of the 

scales. The control group mean scores lower than average 

were the scales for Time Competence, Self-Actualizing Value, 

Self-Regard, Self-Acceptance, Nature of Man—Constructive, 

and Synergy. The control group mean scores were above aver¬ 

age on the scales for Inner-Directedness, Existentiality, 

Feeling Reactively, Spontaneity, Acceptance of Aggression, 

and Capacity for Intimate Contact. The above also held true 

for the therapy group mean scores with the exception of 

Self-Acceptance and Acceptance of Aggression. The therapy 

group means were higher than average for Self-Acceptance 

and lower than average for Acceptance of Aggression. 

Comparison of Control and Therapy Groups 

In comparing the profiles and tables of the pre-tests 

and the post-tests for the control and therapy groups, one 

would have to conclude that the group counseling in this 
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study did not make a significant difference in improving 

the subjects self-actualization as measured by the POI 

(see Tables 3 & 4), 

There were no significant differences between the two 

groups on the pre-tests. Two scales showed significant dif¬ 

ferences on the post-tests, both in favor of the control 

group (see Tables 3 & 4). On the Self-Actualizing Value 

scale the control group mean went up ,4 of a point while the 

therapy group mean went down significantly 3,1 points. On 

the Synergy scale the control and therapy groups had iden¬ 

tical means on the pre-test. The post-test indicated an 

increase in the control group mean by .4 of a point; the 

therapy group mean declined by 1,1 points. 

Changes on the other scales fluctuated in both direc¬ 

tions. On some scales the control group means went up and 

therapy group means went down or vice versa. None of the 

other changes were significant. 

In comparing the control group and the therapy group in 

other areas beside the POI scores, the author found a con¬ 

tinuation of similiarity between the two groups. During the 

school year four students in the control dropped out of 

school and one was expelled from school. Three students in 

the therapy group dropped out of school and one was expel- 
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Table 3 

POI Scale Means and Comparison of Difference between 
Control Group and Therapy Group Pre-tests 

POI Scale Group Means t ratio 

Control Therapy 

Time Competence (Tc) 12.9 12.2 .7 

Inner Directed (Ij 78.0 76,7 .2 

Self Actualizing 
Value (SAV) 17.6 17.5 .06 

Existentiality (Ex) 18.2 20.0 .9 

Feeling Reactiv¬ 
ity (Fr) 15.5 15.1 •3 

Spontaneity (S) 10.6 11.5 .3 

Self Regard (Sr) 10.5 10.3 .1 

Self Acceptance (Sa) 13.7 15.9 1.1 

Nature of Man (Nc) 10.0 10.2 .3 

Synergy (Sy) 5.4 5.4 0 

Acceptance of 
Aggression (A) 14.3 12.3 1.2 

Capacity for In¬ 
timate Contact (C) 16,5 16,1 .3 
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Table 4 

POX Scale Means and Comparison of Difference between 
Control Group and Therapy Group Post-tests 

POI Scale Group Means t ratio 

Control Therapy 

Time Competence(Tc) 12.7 12.1 .6 

Inner Directed (I) 76,8 78.0 .2 

Self Actualizing 
Value (SAV) 18.0 14.4 2.25* 

Existentiality (Ex) 18.4 19.4 .6 

Feeling Reactiv¬ 
ity (Fr) 15.1 15.7 .4 

Spontaneity (S) 10.6 10.4 .2 

Self Regard (Sr) 9.9 9.8 .1 

Self Acceptance (Sa) 13.3 15.9 1.5 

Nature of Man (Nc) 10.4 8.6 2.0 

Synergy (Sy) 5.9 4.8 2.2* 

Acceptance of 
Aggression (A) 15.7 14.6 .8 

Capacity for In¬ 
timate Contact (C) 15.8 17.3 .9 

*Significant at the .05 confidence level. 
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led. Grades improved for members of both groups about 

equally and truancy declined in both groups about the same. 

Individual Scores 

In statistical evaluation of counseling and psycho¬ 

therapy it must be remembered that therapists and psycho¬ 

logists are not as interested in experiment and statistical 

analysis as meaningful insights and therapeutically use¬ 

ful knowledge. To look at each person’s test scores in an 

effort to assess his present postion and to plan which in¬ 

terventions might reach him more readily than others, would 

seem more fruitful than manipulations of numbers which does 

justice to no single group member. With this thought in 

mind, two therapy group subjects* scores are analyzed with 

reference to the individual’s life situation. 

Subject A-t showed increased scores in all but four 

scales. Two of those scales stayed the same, Nc^ and Sy. 

The two scales which indicated a decrease in score were 

Time Competence and Self-Regard. This subject’s scores 

showed a dramatic increase of 5 points on the Feeling Re¬ 

activity scale, 7 points on the Acceptance of Aggression 

scale, 6 points on the Capacity for Intimate Contact scale, 

5 points on the Self-Acceptance scale and 14 points on the 

Inner-Directed scale. It is even more interesting and 
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enlightening to look at this subject's scores in light of 

what was happening in her life during the time she was 

involved in the therapy group. 

She was living with her grandparents; the product of a 

broken home. The grandparent's home was in the country and 

she was not allowed to go to town often. Her grandparents 

had very strict rules to govern her behavior, dress, leisure 

time, etc. She was beaten quite severely several times for 

what appeared to be minor violations of the rules. Subject 

A-t loved her grandparents very much and tried hard to 

please them; however, she felt that she could no longer 

stand living with them. During the course of the counseling 

group she made the decision to contact the social welfare 

department, report her grandparents abuse of her and seek a 

foster home. The welfare department placed her in a foster 

home in another city where she remains at this time. Her 

grades in the new school picked up and she was no longer in¬ 

volved in truancy problems as she was at Columbia Falls High 

School. 

Her POI scores reflect some of things she went through 

during this time (see Appendix B), The therapy group spent 

a good deal of time helping her sort out her feelings, de¬ 

sign a plan of action and deal with the problems her actions 
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created. 

Another subject, B-^t, was also going through an up¬ 

heaval in her home life that was reflected in her behavior 

in the group and on her POi scores, Prior to the beginning 

of the school year she had always achieved above average 

grades and had not been involved in any discipline problems 

at school. In the few months prior to the beginning of the 

counseling group her parents started having marital problems 

which had a depressing and rebellious effect on her. With¬ 

in the counseling group she was at first talkative about 

herself and her problems but she became more and more quiet 

with regard to herself. She still interacted with other 

members of the group but not about her concerns. Her pro¬ 

file indicates a decrease in all but three of the scales 

and those three scales which did increase did so only 

slightly (see Appendix B). 

The other group member’s scores fluctuated a good deal. 

C-t and F-t’s profiles showed large increases on some scales 

and large decreases on others. D-t and G-t’s profiles in¬ 

dicated mostly decrease and very little increase; I-t’s 

profile indicated growth on only the Inner-Directed scale, 

E-t showed positive change on five scales and no change on 

the remaining seven. Subject H-t’s profile fluctuated more 
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than any of the other profiles. Two of his scores, SAV and 

Nc, dropped off the bottom of the scale. 

Most of the control group scores stayed fairly consis¬ 

tent from pre-test to post-test (see Appendix C). The in¬ 

creases and decreases in the scale scores were less drama¬ 

tic than the therapy group’s. There were some exceptions, 

however. Subject B-c’s profile shows a 4 point increase on 

the SAV scale, a 3 point increase on the Sr scale, a 4 point 

increase on the Nc scale, a 3 point increase on the A scale 

and a 6 point increase on the scale. F-c’s profile in¬ 

dicates a dramatic 8 point decrease on the Sa scale and 

G-c’s profile shows a 12 point increase on the A scale. 

Summary 

Over the nine weeks of group counseling, four mean 

scores on the therapy group profile changed in a positive 

direction, seven changed in a negative direction and one 

mean remained unchanged. Significant change occurred in. 

a unfavorable direction of the SAV scale and in a favor¬ 

able direction on the A scale. 

The control group profile indicated growth in a 

positive direction on five scales, and a negative direction 

on seven scales. The S£ scale indicated a significant 

change in favorable direction and the C scale showed a 
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significant change in a unfavorable direction. 

In comparing the control and therapy group profiles, 

group counseling did not appear to make a significant dif¬ 

ference as it was evaluated by the Personal Orientation 

Inventory. 



Chapter 5 

Summary, Conclusions and Recommendations 

Summary 

No one ever achieves actualization. It is not an 

end, it is a process. People are in a constant state of 

growth and change. Such persons are forever trying to "get 

it all together," to integrate their being, while at the 

same time being aware that "there*s a lot there that doesn't 

fit" and that life is a process of always trying to get it 

all together (Shostrom, 1976). 

In chapter one it was stated that the major problem of 

this study was to see if group counseling would have an 

effect on high school student's self-actualization. Would 

the interaction with other teenagers in a therapeutic en¬ 

vironment help adolescents gain a deeper understanding of 

themselves and their potentials and their relationships with 

others? Would group counseling help them take more control 

over their lives; would they become more aware of their 

feelings? 

It was indicated in chapter two that while some group 

counseling efforts had revealed no significant effects on 

member's self-actualization when measured by the Personal 

Orientation Inventory, most studies did, in fact, indicate 
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that group counseling and group psychotherapy did help to 

improve a person's self-actualization. Studies have not 

indicated long range effects. 

As discussed in chapter three the subjects of this 

study were adolescents who were having an unusually dif- 

icult time coping with their life situations. They were 

having home problems, problems with their school grades; 

they were truant from school and some were in trouble with 

the law. These teenagers were divided into two groups— a 

control group and a therapy group. The therapy group met 

twice a week for approximately an hour each time over a 

nine week period. The control group members did not meet 

at all but went about their normal routines. 

Chapter four indicated that changes in most of the 

areas of self-actualization as measured by the POI were not 

significant for the group as a whole. The therapy group 

did show significant growth in ability to accept anger and 

aggression as a normal part of human nature (A), but this 

group also indicated a significant decline in its acceptance 

of values held by people judged to be self-actualizing 

(SAV). Other than in these two areas, no significant grow¬ 

th or decline was measured (see Appendix A & Table 1). The 

control group also indicated significant change in only two 
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areas, Synergy (Syl and Capacity for Intiinate Contact (C). 

The Sy^ change was favorable and the C change was unfavorable 

(see Appendix A & Table 2). 

As discussed in detail in chapter four, subject A-t 

showed substantial gains on 8 of the 12 scales on the POI. 

Her test scores as well as her actual behavior indicate that 

the group counseling she received helped her to take charge 

of her life, accept and express her feelings and become more 

assertive in her actions. The group experience was very 

positive for her. On the other side, the group counseling 

experience seemed to have a negative effect on subject G-t. 

All but two of his scores declined. Within the group he 

seemed to withdraw himself more and more. He talked in the 

group, but it was about others and less and less about him¬ 

self. It did not seem that he was more interested in others 

but that he was unwilling to share himself with the group. 

The group counseling in this study appeared to help 

some of the subjects toward self-actualization, and others 

it did not seem to help. As a group, change toward self- 

actualization occurred only minimally. 

Conclusions 

The problem of this study was to investigate change in 

adolescent self-actualization as measured by the Personal 
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Orientation Inventory during group counseling. The results 

of this study indicate no significant change toward self- 

actualization on 11 of the POIrs 12 scales. Significant 

positive change toward self-actualization appears on one of 

the scales, A, and a significant negative change away from 

self-actualization occurs on the SAV scale, individual 

scores fluctuated in both directions. Some of the subject's 

scores indicated growth toward self-actualization while 

others indicated movement away. The positive growth of 

some group.members should encourage further use of group 

counseling with adolescents; the negative results indicated 

by some of the member's profiles would encourage a deeper 

look at methods and techniques used in group counseling by 

high school counselors. 

The first purpose of this study, to add to the body of 

information concerning group counseling with adolescents, 

was carried out by completing the study and organizing it 

into a completed whole for others to read and study. 

The second purpose was to add to the body of knowledge 

concerning the validity of the Personal Orientation In¬ 

ventory in measuring change or lack of change in self- 

actualization, This purpose was completed to the satisfac¬ 

tion of the author but the satisfactiion must remain com- 
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pletely subjective. The relationship between the group mem¬ 

ber's behavior and their test profiles was striking to one 

who could observe them over the time period of the study. 

The third purpose was to replicate previous studies of 

self-actualization improvement through group counseling. 

The majority of previous studies have had positive results 

indicated on a majority of the scales of the POI; this 

study showed positive growth on four of the scales and sig¬ 

nificant positive growth on only one of the scales. Of 

the remaining seven scales, six changed in an unfavorable 

direction, one significantly, and one did not change at all. 

The fourth purpose of the study was to determine wheth¬ 

er the counselors at Columbia Falls High School could make 

use of group counseling. While the results of the study 

were unfavorable for therapy group as a whole, there were 

positive results with some of the individuals within the 

group. Also the study took place over a short period of 

time and the counselor was generally inexperienced in lead¬ 

ing groups. These factors taken into consideration, the 

counselors at Columbia Falls High School could and probably 

will make more use of group counseling. 

Recommendations 

The author, in consideration of the results of this 



77 

study m^kes the following recommendations; 

1. Adolescent group counseling should be done over a 

longer period of time, possibly 18 weeks (one semester); and 

each session should be between l^ to 2 hours in length (two 

class periods). The shorter time periods used in this study 
/ 

were not sufficient of allow maximum interaction. 

2. The setting for the counseling sessions in this 

study was high school classroom. It would be better to 

have a smaller room and more comfortable seating arrange¬ 

ments than classroom desks. A carpeted room with cushion¬ 

ed chairs or bean-bag chairs would be ideal. A circular 

arrangement is recommended, 

3. The counselor or therapist should make use of such 

evaluative instruments as the Personal Orientation Inventory 

to help gain a deeper understanding into the personalities 

of his clients and to better adjust the techniques he uses 

in conducting the group, 

4. Graduate programs involved in training high school 

guidance counselors should put more emphasis on group coun¬ 

seling techniques and group experiences. 
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PROFILE SHEET FOR THE PERSONAL ORIENTATION INVENTORY 
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PROFILE SHEET FOR THE PERSONAL ORIENTATION INVENTORY 
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PROFILE SHEET FOR THE PERSONAL ORIENTATION INVENTORY 
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PROFILE SHEET FOR THE PERSONAL ORIENTATION INVENTORY 

12/5/77 Pre-test 
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PROFILE SHEET FOR THE PERSONAL ORIENTATION INVENTORY 
12/5/78 Pre-test 
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PROFILE SHEET FOR THE PERSONAL ORIENTATION INVENTORY 
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PROFILE SHEET FOR THE PERSONAL ORIENTATION INVENTORY 

12/5/77 Pre-test . 
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PROFILE SHEET FOR THE PERSONAL ORIENTATION INVENTORY 
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PROFILE SHEET FOR THE PERSONAL ORIENTATION INVENTORY 
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Salf-Actualizing Av«rtig«: T,t Tc s K8 

Your Ratio: T,; Tc x IS __X # 9 

1.9 
II O • I (Support) Ratio: 

Soif-Actualizing Av«rtzgc: Oils 113 
Your Ratio: 0:1 = 1 . 1,0 

FI 
i ■ 

[ t| 21 ai 4161 6l 7f8l 9I10I 

Lij 2 | 3 | 4 | 5 | 6 | 7 | 8 | 9 | 10| 

«0 

70 

40 

50 

40 

30 

20 

Raw Sc*r«t 
COPYRIGHT © 1963, 1965 fcy EDUCATIONAL l INDUSTRIAL TESTING SERVICE, SAN OlEGO, CALIFORNIA 92107 

REPRODUCTION OF THIS FORM BY ANY MEANS STRICTLY PROHIBITED ^ POI 040 
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PROFILE SHEET FOR THE PERSONAL ORIENTATION INVENTORY 

12/5/77 Pre-test ■ 
NAME E-c DATE TESTED- 2/15/78 Post-test 

AGE 16 SEX female. 

OCCUPATION 

student 

I T, • Tc (Tl"'*} *oHoj 
S«!f-Acluoiixin9 Av«rag«: T,! Tc s 1*1 
Your Ratio: T,; Tc — 1 7 

l.l 
M O • I (Support) Ratio: 

$«lf-Actualixing Av«rag«: Oils 1'3 
Your Ratio; Oil » 1 S • 7 " 1.8 

FI L a] 415t eme l 9 1 iol 

FI 
i 2 j 3 1 4 1 5 1 6 | 7 1 8 i 9 | 10| 

Pre: 
Post: 

10 
12 

80 
81 

22 
21 

16 
14 

13 
14 

13 
13 

14 
13 

14 
16 

13 
12 

16 
17 

14 
13 

COPYRIGHT T 1963, 1963 »y COUCITIOHAL 6 INDUSTRIAL TESTING SERVICE, SAN DIEGO, CALIFORNIA 92107 
REPRODUCTION OF THIS FORM BY ANY MEANS STRICTLY PROHIBITED 
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NAME. 

ACE Li 

PROFILE SHEET FOR THE PERSONAL ORIENTATION INVENTORY 

12/5/77. Pre-test - 
F-r. DAISTFSTFo 2/15/78 Post-test 

OCCUPATION high srhnnl 

student 

• T, • Tc CT1m«) Ratio; 
Solf'Actualixing Avaro^o: T,!TC s lit 

Your Ratio: T,:TC ss 1 *. _2 # J 

!• 4 
II O - I (Support) Ratio: ^ ^ 

$«lf-Actuoiiting Avorogo: 0:1 = 113 

Your Ratio: 0:1 = 1 • 5 J 2*3 

i 3i 4j si nunHM 

I 2 1 3 4 5 6 7 8 9 10 

p
iO

p
U

O
tS

 



104 

PROFILE SHEET FOR THE PERSONAL ORIENTATION INVENTORY 

NAME G-r_ DATE TESTED 

Pre-test ■ 
Post-test 

to 

70 

*0 

SO 

40 

so 

30 

Pre: 13 93 
Post; 13 85 

23 23 18 13 11 16 11 7 8 19 
. 22- -16-  12 .11,- -15- _L£L_ _7 .. _2£L —LB. 

COPYRIGHT *1 1963. 196S by CCUCATIOKAl t INDUSTRIAL TESTING SERVICE. SAN DIEGO, CALIFORNIA 93107 
REPRODUCTION OF THIS FORM BY ANY MEANS STRICTLY PROHIBITED © POI 040 
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PROFILE SHEET FOR THE PERSONAL ORIENTATION INVENTORY 
12/5/77 Pre-test • 

NAME HnC DATE TESTED 2/15/78 POSt~test 

AGE 1 fi 1 Tf • Tc (Time) Ratio: 

3  
Your Ratio: T,: Tc a 1 I p ^ 11 213 14 1 SI 61 718 aJjoJ 

student 
2.8 

II O • 1 (Support) Ratio: T| 
S«lf'ActuaItxirg Average: Oil =1-3 

Your Rario: 0:1 = I*. ^ # 0 • 1.9 _n ililLli-lLLLllL 9-1 10] 

Pre: 16 84 19 25 13 8 15 19 7 6 16 19 

Post: 17 83 _12  OA 14 8 15 19 _ 8 6 16 19 

10 

70 

*0 

SO 

40 

30 

20 

COPyRIChT T 1963, 1969 by COUCATIONbl t INDUSTRIAL TESTINS SERVICE, SAN 0IE60, CALIFORNIA 32107 
REPRODUCTION OF THIS FORM IT ANT MEANS STRICTLY PROHIBITED 
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PROFILE SHEET FOR THE PERSONAL ORIENTATION INVENTORY 

12/5/77/ Pre-test 

NAME_Xz£ DATETyvrfn 2/15/7? Post-test 

ACE 16 SEX—fflile- 

OCCUPATION high school  

   

I T, -Tc film.) Ratio: 
S«lf‘Ac1aolixing Avftra^*; T,:Tca lit 

Yowr Ratio: T,;TC ss 11   Q 

.8 
II O • I (Support) Ratio: 

Solf-Actualizing Av«rag«: Oils 113 
Your Ratio: O! I s 1 J # 9 

inniii61 m3 ms] 

2 I 3 ) 4 I 5 I 6 I 7 I 8 I 9 1 10l 

10 

70 

«0 

SO 

40 

10 

20 

Pre: 10 

Post: -10. 

63 

il- 

15 14 
15  -LA- 
COPYRIGHT S 1963, 1963 by EDUCATIONAL t INDUSTRIAL TESTING SERVICE. SAN DIEGO, CALIFORNIA 92107 
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PROFILE SHEET FOR THE PERSONAL ORIENTATION INVENTORY 
12/5/77 Pre-test . 

NAMi J.-C  PATfTTrrrn 2/15/78 Post-test 

Act 15 $EX male 

OCCUPATION high school  

 student  

I T, - Tc (HIM) (Mfo: 
S* If'Actual ixing Avarttga; T,: Tc = 111 

Y*wr Itftia: Tt: a 1! ^ ^ 

II O • I (Support) Ratio: ^ • 3 

Soif-Actuoiizinp Avorogv: Oils 113 

Yoor Ratio: Oila i: ^ 5 . 

FI 
al 3 1 4i 5 1 61 7 {8 1 9 1 101 

FI 
Li 2 ( 3 | 4 | 5| 6 | 7 | 8 | 9 | 10| 

! 
i 
t 

] 

to 

70 

M 

? 
k 

so a. 

so 

30 

Pre: 15 

Post: _JJL 

76 

79- 
19 21 13 10 12 13 10 5 

20 22. . _UL_ 11 . 11— -LI— JJ— 

COmiCKT t 1363. 1963 by (OUCSTIOHU 6 IHOUSTHIW TKT1NS SERVICE. UN DIESO, CJUJECRNIS 93187 
(EftOOUCTION Of THIS FORM IV *NV MEANS STRICTLV W0HI8ITE0 
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PROFILE SHEET FOR THE PERSONAL ORIENTATION INVENTORY 
12/5/78 Pre-test • 

NAME K-r   DATE TUTgn 2/15/78 Post-test 

AGE 15 SEX male 

OCCUPATION high.school . 
 student  

I T, -Tc (Tim#) Ratio: 

S«lf-Actvalixing Av«r«9«; T,:Tc s lit 
Your Ratio: T,:Tca 3 

II O - I (Support) Ratio: ^ ^ 
S«lf-Actua!ixing Avorago: Otl = 1 13 

Your Ratio: 0:1 = 1! 2.2 

FI iron 51 e ] 7 {s 19iioi 

T 
1 J.Jj-LiL5.l.6l 7 1 8|9 l IQl 

•0 

70 

60 

50 

40 

30 

30 

Pre: 13 86 17 18 17 13 12 16 11 5 15 19 

Post: -12— -87— .2 Q. - 22 1 7 _L3_ .12— 17,... 1 —Z_ . 16.- 1 ft 
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