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ABSTRACT 

The purpose of this study was to determine the felt educational 
and personal developmental needs of sixth grade students in School 

District 1+8, Beaverton, Oregon as perceived by sixth grade students. 
Based on a study of those perceived needs it will be determined if 
those needs coincide with duties normally assumed by elementary school 
counselors. 

This investigation was accomplished by a needs assessment 
questionnaire administered to a ten percent stratified random sampling 
of sixth grade students in the Beaverton elementary schools. This 
needs assessment questionnaire listed needs in four separate areas re¬ 
lated to elementary school counseling: (l) Academic-Learning; 
(2) Educational-Vocational; (3) Interpersonal; and (1+) Intrapersonal. 
A review of literature was utilized to determine the developmental 
needs of elementary school children and the roles of elementary school 
counselors. 

From the needs assessment questionnaire the eight most often- 
listed priority needs in which sixth grade students wanted help in 
resolving were listed. 

A comparison was made between the objectives of elementary school 
counseling and the perceived needs of sixth grade students. It was 
found that thirteen of the fifteen top priority "wants" coincided with 
the objectives of elementary school counseling. 

Recommendations were that School District 48, Beaverton, Oregon 
employ more elementary school counselors, that studies be made to 
determine the developmental needs of younger children, that Career 

Education be continued, and teachers be given in-service training in 
different ways- of meeting the developmental needs of the children in 
their classrooms. 



Chapter 1 

INTRODUCTION 

Elementary school children have needs which are unique to their 

particular stage of development. If these needs were understood and 

met during a child’s early schooling, the student would have a greater 

opportunity of experiencing a normal and healthy development throughout 

his lifetime. Kagan and Moss noted that: 

The continuity between child and adult behavior generally 
becomes manifest during the first four years of school. . . It 
would appear that, for some children, the first four years of 

contact with the school and peer environments (i.e. , during 
ages 6 to 10) crystallize behavioral tendencies that are 
maintained through young adulthood (1962:266). 

This statement points out the need to assist children during early 

stages of development. Kagan and Moss added: 

The most dramatic and consistent finding of this study was 
that many behaviors exhibited by the child during the period 
of 6 to 10 years of age, and a few during the age period 3 to 6, 
were moderately good predictors of theoretically related 
behaviors during early adulthood. Passive withdrawal from 
stressful stituations, dependency on family, ease-to-anger 
arousal, involvement in intellectual mastery, social interaction 
anxiety, sex-role identification, and pattern of sexual behavior 
in adulthood were related to reasonably analogous dispositions 
during the early school years (1962:266). 

Wrenn emphasized the importance of recognizing the developmental needs 

of all elementary school students rather than just problem children. 

The elementary school child early needs some appreciation 
of who he is and what he is capable of doing . . . It is in the 
elementary school that we have the early beginning of attitudes 
towards school and towards self which result in either steady 
growth or in an attitude of resentment and hostility which 
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results in underachievement and early drop out (1962:31). 

In elementary schools it is the classroom teacher who has the best 

opportunity for meeting these needs. It is the classroom teacher with 

whom the child spends the most time and it is the teacher who normally 

notices any unusual changes in behavior. The writer felt that the 

teacher often lacks either the time, understanding of, or ability to 

meet the needs of every child in the classroom. 

Peters and Farwell stated: 

The classroom climate is very much dependent upon the 
philosophy of the teacher. Is he willing to accept and 

understand the uniqueness of the personalities in his class¬ 

room? This is one of the first prerequisites for a learning 

situation that promotes personalization of the curricular offer¬ 
ings. If a psychological barrier exists between teacher and 

pupil, an almost insurmountable obstacle is placed in the 

path of the pupil’s ability to relate, effectively and 

affectively, to the curricular experience being promoted 

by the teacher. 

Classroom climate is established through the working 

relations that exist between the teacher and pupil. If the 

teacher is not aware of his many roles and is not cognizant 

of the fact that pupils also have many roles to play, friction 
arises which encourages a classroom climate of tropical violence. 

In this kind of situation personalizing of learning experience 

is practically impossible. In the first place, personalizing 
almost anything implies a desire to bring it within one’s own 

perceptive framework in intimate fashion, and hostility 
between teacher and pupil does not promote positive affective 

reactions. The teacher's sensitivity to his own status and 

the pupil's group status is crucial when working in learning 

situations (1959:258-259). 

It then becomes important to the child that he have someone to 

help with his needs. One job specially designed to help children deal 

with their own problems and behavior is that of the elementary school 
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counselor. 

An elementary school counselor can be the tool by which children: 

(l) develop self-understanding and self-acceptance; (2) develop a 

healthy self-concept and personality; (3) develop academically to 

explore the child’s abilities and interests and to make maximum use 

of his potential; {k) learn to deal with complex inter-personal 

relationships through exploring their feelings about others; and (5) 

find ways of solving personal and emotional problems in which they 

need assistance (Van Hoose et al. , 1970:^7-^9). 

Another major task of the elementary school counselor is 

prevention. Little problems have a way of growing into bigger 

problems. If these problems were discovered and solved at an early 

stage many more serious problems might be prevented. For example, 

according to the Michigan Elementary School Counselors Association, 

of 800,000 school drop-outs per year, many could be identified by the 

end of the fifth grade (Van Hoose et al. , 1970:83). Many more children, 

if given extra assistance in dealing with their problems, would 

receive increased benefits from their elementary school education. 

The writer hopes this paper will provide needed information to 

School District U8, Beaverton, Oregon, in determining how current 

guidance, counseling, and psychological services in the Beaverton 

Public Schools can be used more effectively for children at the 

elementary school level. 
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Statement of the Problem 

The problem of this study was to determine the educational and 

personal developmental needs of sixth grade students in School District 

U8, Beaverton, Oregon, as perceived by sixth grade students. Based on 

a study of those perceived needs it will be determined if those needs 

coincide with duties normally assumed by elementary school counselors. 

Need for the Study 

Based on three years of elementary school teaching experience in 

the Beaverton Public Schools, the writer felt that the educational and 

personal developmental needs of many elementary school children in 

that district were not being adequately met. During the 197^-75 

school year School District utilized the following services to 

meet the many needs and problems of the children in the district: 

(l) the Psychological Services Department of School District U8 which 

included five staff psychologists, whose main duty was to consult with 

teachers, parents , and principals concerning certain behaviors 

exhibited by the child; (2) one elementary school counselor located at 

Fir Grove Elementary School; (3) the district also has a contractual 

agreement with the Tualatin Valley Guidance Clinic, whose main concern 

was family problems; (U) an intervention center located at Oak Hills 

Elementary School for children who have problems in a regular class¬ 

room. 



5 

These services handled special problems which required referral 

by teachers, principals, speech therapists, and parents. With the one 

exception of the elementary school counselor at Fir Grove School, the 

child with less than critical learning disabilities did not have 

immediate access to someone who may assist him with a problem. Even 

for students with more severe problems the waiting period for help 

might be two weeks or longer. The nature of the type of problems 

handled by these services appeared to have limited their ability to 

assist in solving the problem. There appeared to be a need for a 

service available in which help, encouragement, and positive reinforce¬ 

ment are near to children on a day-to-day basis. 

Questions to be Answered 

1. What are the most often noted felt educational and personal 

perceived needs of sixth grade students in School District U8, 

Beaverton, Oregon? 

2. Do the duties of elementary school counselors, as seen by 

authorities in the field of educational counseling, coincide with the 

felt needs of sixth grade students? 

3. What are the prime duties that should be assigned to 

counselors in the Beaverton Public Schools in light of the survey of 

educational and personal needs? 
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General Procedures 

The writer first reviewed the literature pertaining to the 

developmental characteristics and needs of elementary school aged 

children five to twelve. The writer then reviewed the literature 

explaining the development of the roles of the elementary school 

counselors: (l) counseling; (2) consultative; (3) coordinative; and 

(4) evaluative (Van Hoose, et al. , 1970). The writer noted the goals 

of the elementary school counseling program and the many techniques 

used to achieve these goals. 

The writer then developed a questionnaire to be administered to 

sixth grade students in the Beaverton elementary schools. A ten 

percent randomly selected sample of sixth grade students was selected 

during the 197^-75 school year. The students then ranked the needs 

according to those which best described their own particular needs and 

then indicated those needs they would like help in resolving. These 

needs were ranked according to most needed to least needed. The 

personal developmental needs were divided into four areas: 

1. Academic-Learning - (How can I learn to learn better in 

school and elsewhere?) 

2. Educational-Vocational - (How can I plan better for my 

future schooling and work?) 

3. Interpersonal - (How can I get along better with others?) 
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4. Intrapersonal - (How can I improve the way I feel about 

myself?) 

Limitations 

This study has the following limitations: 

1. The sample population of students used to indicate needs was 

made up of sixth grade students only. 

2. The sample population consisted of only a ten percent sample 

of the district’s sixth graders. 

3. The survey was conducted only in the Beaverton Public Schools 

4. The survey was made over a one year time period. 

5. The writer used only the Montana State University library to 

review the literature. 

Definition of Terms 

Needs. In this study, needs refers to the requirements for 

optimal development of the pupil — intellectual, physical, moral 

emotional, and social — both in relation to his present interests, 

abilities , and levels of achievement and in relation to the probable 

future demands of the individual and of society (Good, 1973:383). 

Elementary School Counselor. A professional pupil-personnel 

worker serving on the staff of an elementary school responsible for 

working with pupils, teachers, principals, and parents and whose major 

concern is participating in creating an environment conducive to the 
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developmental needs of all pupils. 

Elementary School Counseling. A process that assists all children 

in making maximum use of their abilities for their own development and 

for the good of society. It emphasizes the early recognition of 

intellectual, emotional, social, and physical strength and weaknesses, 

the encouragement of talents, the prevention of conditions which 

interfere with learning; and the early use of available resources to 

meet the needs of children (Hopke, 1968:170). 

Summary 

Elementary school children have needs which are unique to their 

particular stage of development. If these needs were understood and 

met during a child’s early schooling, the student would have a greater 

opportunity of experiencing a normal and healthy development throughout 

his lifetime. In elementary schools it is the classroom teacher who 

has the best opportunity for meeting these needs. However, the writer 

felt that the teacher often lacked either the time, understanding of 

or ability to meet the needs of many children in the classroom. It 

then becomes important to the child that he have someone to help with 

his needs. One job specially designed to help children deal with their 

own problems and behavior is that of the elementary school counselor. 

An elementary school counselor can be the tool by which children: 

(l) develop self-understanding and self-acceptance; (2) develop a 
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healthy self-concept and personality; (3) develop academically to 

explore the child's abilities and interests and to make maximum use 

of his potential; (4) learn to deal with complex interpersonal 

relationships through exploring their feelings about others; and (5) 

find ways of solving personal and emotional problems in which they 

need assistance. 

The writer hopes this paper will provide needed information to 

School District ^8, Beaverton, Oregon, in determining how current 

guidance, counseling, and psychological services in the Beaverton 

schools can be used more effectively for children at the elementary 

school level. 

The problem of this study was to determine the felt educational 

and personal developmental needs of sixth grade students in School 

District 1+8, Beaverton, Oregon, as perceived by sixth grade students. 

Based on a study of those perceived needs it will be determined if 

those needs coincide with duties normally assumed by elementary school 

counselors. 

Based on three years of elementary school teaching experience in 

the Beaverton Public Schools, the writer felt that the needs of many 

elementary school children in that district were not being adequately 

met. The services available during the 197^-75 school year handled 

special referred problems but the child with less than critical 

learning disabilities often did not have immediate access to someone 
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who may assist him with a problem. There appeared to be a need for a 

service available in which help, encouragement, and positive reinforce¬ 

ment are near to children on a day-to-day basis. 

The writer first reviewed the literature pertaining to the 

developmental characteristics and needs of elementary school .aged 

children five to twelve. The writer then reviewed the literature 

explaining the development of the roles of the elementary school 

counselors: (l) counseling; (2) consultative; (3) coordinative; and 

W evaluative. The writer noted the goals of the elementary school 

counseling program and the many techniques used to achieve these goals. 

The writer then developed a questionnaire to be administered to 

sixth grade students in the Beaverton elementary schools. A ten 

percent randomly selected sample of sixth grade students was selected 

during the 197^-75 school year. The students then ranked the needs 

according to those which best described their own particular needs and 

then again which indicated those needs they would like help in resolving. 

These needs were ranked according to most needed to least needed. The 

personal development needs were divided into four areas: 

1. Academic-Learning - (How can I learn to learn better in school 

and elsewhere?) 

2. Educational-Vocational - (How can I plan better for my future 

school and work?) 

3. Interpersonal - (How can I get along better with others?) 
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4. Intrapersonal - (How can I improve the way I feel about 

myself?) 

The first step in this study was to review literature pertaining 

to the developmental characteristics and needs of elementary school 

aged children five to twelve and review roles of the elementary school 

counselor. This will be found in Chapter 2. 



Chapter 2 

REVIEW OF LITERATURE 

In order to determine if the role of elementary school counselors 

coincides vith children^ perceived needs the writer first reviewed 

related literature in order to identify the needs of children as noted 

by authorities in the fields of educational psychology and child 

development. 

Developmental Needs 

Havighurst lists nine developmental tasks of middle childhood: 

(l) learning physical skills necessary for ordinary games; 
(2) building wholesome attitudes towards oneself as a growing 
organism; (3) learning to get along with age-mates; {k) learning 
an appropriate masculine or feminine role; (5) developing funda¬ 
mental skills in reading, writing, and calculating; (6) develop¬ 
ing concepts necessary for everyday living; (7) developing 
conscience, morality, and a scale of values; (8) achieving 
personal independence; and (9) developing attitudes towards social 
groups and institutions (1952:15-28), 

If these needs are not met, other forms of behavior may develop: 

A considerable amount of anxiety or insecurity, resulting in 
lessened effectiveness in the life and developmental tasks can be 
closely related to need deprivation and can affect the purposive 
responses the child chooses as a reaction to a situation. When 
needs are not met, there is fertile ground for the development 
of aggression, withdrawal, learning disabilities, and truancy 
(Dinkmeyer, 1965:21). 

Peters, et al., lists some behavior patterns as seen by teachers: 

(l) shyness and withdrawal; (2) loneliness; (3) daydreaming; 
(U) bullying; (5) attention-seeking; (6) cheating; (7) laziness; 
(8) negativism; (9) rivalry; (10) quarreling; (ll) suggestibility; 



13 

and (12) behavioral concerns of which he mentions six categories 
(a) emotional problems; (b) intellectual disabilities; (c) 
motivational inadequacies; (d) moral defects; (e) physical 
ailments; and (f) social maladjustments (1965:69-77)* 

It is then necessary for the elementary school to fulfill basic 

needs in order to prevent other, less-acceptable behavior. It is the 

task of the teacher, the principal, the parent, and others to assist 

each child in achieving each developmental task as it relates to each 

individual child. The child needs to develop a self-understanding and 

a healthy self-concept. He needs to develop academically. He needs 

to learn how to deal with his interpersonal relationships and he needs 

to learn to accept working out his personal and emotional problems. 

As the child approaches school age he begins to base his 
conception of himself on his competence at culturally valued 
skills. The one-year-old who learns to walk, talk, and run is 
perfecting a set of coordinations that are natural to all 
children and hence easy to attain. School-related skills, 
however, are less natural — millions of children all over the 
world never learn to read, write, or add — and more difficult 
to attain. Children evaluate their competence at these skills 
in part by comparing themselves with others. Unfortunately, 
the child assumes that if he is less talented than another, he 
is also less worthy. The child is not sure he can read, spell, 
or play baseball, and he wants to know once and for all whether 
he is able to gain expertise at these skills. He is also uncer¬ 
tain about his ability to form friendships. Hence competence 
and peer acceptance become major sources of uncertainty during 
early school years, and the motives to attain these goals are 
ascendant in the motive hierarchy (Kagan, 1971:65-66). 

If children cannot fulfill these needs they will substitute goals 

which, for them, are easier to reach. Teachers and parents need to be 

aware of these alternative behaviors and the reason(s) for them. 

Dinkmeyer and Dreikus stated it is essential to recognize the 



purposiveness of behavior. Actions and movements of the individual 

are directed toward specific goals (1969:9). 

History of the Elementary School Counselor 

Normally it is the classroom teacher who has the responsibility 

of directing meaningful experiences that assist the child in meeting 

his needs. Faust summerized the history of the elementary school 

counselor noting criterial writers and principles. In the beginning 

stages of elementary school counseling William Burnham in 1926 stated 

in his book. Great Teachers and Mental Health, ". . . that mental health 

in the school is a matter of relationship — a relationship with two 

poles — the teacher and the pupil" (Faust, 1968:13). 

It is in this development of elementary school counseling that 

a new dimension is added, the counselor as separated from the classroom 

teacher. Most early writers, and William Burnham in particular, saw 

the teacher as counselor. Jones and Hand wrote: 

The total teaching process involves both guidance and 
instruction as these terms have commonly been employed in 
the past, as inseparable functions. . . . Ideally, there would 
be no such thing as a separate or self-contained guidance pro¬ 
gram. Rather guidance and instruction would be as inseparable 
parts of a unitary process (Faust, 1968:23). 

It is interesting to note that the basis for modern elementary 

school counseling was found on the book jacket of The Wholesome 

Personality written by William Burnham in 1932: 

... (He) is interested primarily in the healthy develop- 
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ment of a normal personality, treating abnormalities only as 

disturbing conditions that tend to thwart and twist personality 

development. . .. (His) emphasis is on prevention, healthful 

activities, positive, dynamic, productive methods, and 

opportunities for wholesome doing and healthful development 

(Faust, 1968:25). 

It was not until the sixties that elementary school counseling 

began to move toward developmental counseling focusing on the develop¬ 

mental tasks as stated by Havighurst earlier. In 1961 Anna Meeks 

called for and predicted what the elementary school counselor should 

and was likely to become: 

1. Counseling will be centered primarily on problems as 
they affect learning. 

2. Children with severe emotional or adjustment problems 

"will be referred to other specialists, such as the school • 

psychologist. 

3. The counselor will serve a positive function, rather 
than be a corrective force. • 

4. The counselor will be largely concerned with the 

developing child. 

5. The counselor’s roles will not be combined into one role 
that undertakes the roles of counselor, school psychologist, and 

social worker; the counselor 'should not work with children who 

have problems that require changes in home environment, or 

services of community agencies, or psychotherapy. Instead these 

children should be referred to the specialists best able to 

help them.' 

6. 'More and more, the counselor of the future will 

emphasize how opportunities for learning can be improved through 
greater self-insight.' 

7. The counselor will continue to emphasize his work with 
in-service education of teachers. 

8. The counselor will emphasize his role with the very young 

school child, learning to know his needs before he enters school. 

9. The counselor will focus on improving learning situations. 
10. The counselor will perceive his work with teachers to 

be of paramount importance. (Perhaps forty percent of his time 

will be spent with teachers and parents.) 

11. The counselor will continue to give importance to his 
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conference role with parents (Faust, 1968:30-31). 

Elementary school counseling received added importance with the signing . 

of the National Defense Education Act of 196U, Title V-A. Federal funds 

were to be used in the preparation of elementary school counselors. A 

ratio of one counselor for every six hundred students was recommended. 

The Act stated: 

The early identification of aptitudes and abilities and 
motivation toward achieving their fullest possible realization 
are basic functions of the guidance process at the elementary 
level. At the same time, the need for early recognition of the 
potential dropout, with prevention centered in the earliest 
years of the school experience, has led to a need for expanding 
and strengthening guidance services in the elementary schools. 
The fact that one out of every five drop-outs from the school 
system leaves during the eighth grade or before, further 
emphasizes the importance of guidance services in elementary 
schools as a means of preventing this loss (Faust, 1968:65). 

The Elementary and Secondary Education Act of 1965 provided a 

number of Titles which contributed money for the improvement of educa¬ 

tion. Title I allotted funds to improve the education of children 

from lower income families. These funds were intended to encourage and 

support special programs and construction of new school buildings. 

Title III made it possible for communities to obtain funds for supple¬ 

mentary education centers and services that would establish and pro¬ 

mote such exemplary education curricula as would not ordinarly be 

realized in the majority of schools. It should be noted that these 

centers might well include special guidance and counseling activities, 

as well as remedial courses, continuing adult education, and other 
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programs that might contribute a diverse selection of educational 

experience for children and adults with a variety of needs and abilities 

Titles II, IV, and V added about another $150,000,000, though these 

funds dad not contribute directly to the influence of elementary school 

counseling as did Titles I and III (Faust, 1968:70-71). 

The Gibbon Bill of 1965 was designed to introduce another special¬ 

ist besides the counselor into the school. He was to be a child 

development specialist whose job was to assist children in early school 

life. He was to have an opportunity, to gain skill and sensitivity in 

working with people, and obtain knowledge and competencies in the area 

of understanding children’s problems, which would enable him to assist 

young students who have difficulty with stress in school (Faust, 1968: 

78-79). 

Types of Counselors 

In the development of elementary school counseling, Faust (1968) 

noted that three types of counselors have emerged: (l) the tradition¬ 

alist; (2) the neo-traditionalist; and (3) the developmentalist. 

The traditionalist counselor’s behavior represents either 

traditional high school guidance or school psychology. By and large 

the traditionalist's characteristics are: 

1. A primary focus on children in crisis. 
2. It is largely problem-oriented in the clinical, diagnos¬ 

tic, and treatment sense of the word. 
3. It focuses mostly on segments of the child, population. 
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or on special children. It is deviant-child oriented. 

k. Testing or measurement generally consumes huge amounts 

of the counselor's time. Often, he is in charge of the testing 
program, administering and scoring readiness, interest, aptitude 

and achievement tests. 

5. He may spend time in career counseling and educational 
program planning, particularly with sixth graders. 

6. He spends almost all his counseling time with children, 

usually in a one-to-one relationship with a child. 

7. He consults with teachers hut rarely counsels with them. 
8. He places an emphasis on work with parents. Usually, 

these contacts involve one meeting; sometimes two or three. He 

seldom engages parents in long-term contacts, except in consulta¬ 

tion which represents a kind of child-study approach (Faust, 1968: 
2-3). 

Elementary school counselors of the sixties received most of their 

training in secondary school programs so one can see why the elementary 

counseling programs were more often than not like those of high schools. 

The neo-traditional elementary school counselor can be perceived 

as a counselor who basically rejects a strong crisis focus. Close 

examination of his position suggests, however, that his greatest 

differences from traditionalism are to be discovered in terminology, in 

the way he expresses himself about his roles. Some of the behaviors 

which describe him are as follows: 

l. A primary focus on children in crises, though he aims at 

focusing early on the crisis area and so preventing the problems 

from becoming serious or chronic. However, much of the program 
is prevention-oriented, it is "preventing" something; it is a 

focusing on potential or beginning problem areas or crisis 

situations. 
2. The counselor invests heavily in the diagnosis and treat¬ 

ment of children with problems, though again he hopes to work with 

such children early and so head off serious and chronic problems 

which seriously damage children and require excessive amounts of 
his time. 
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3. A greater effort is made than in the case of traditional¬ 
ism to work with all children in prevention programs. Usually 
these efforts receive very little of the counselor’s time, simply 
because he is too busy attending to near-crisis and crisis work 
with children. By and large, the majority of his time is spent 
with potentially deviant children, 

U. He may or may not involve himself in testing. For the 
most part he resists.devoting such a large part of his profes¬ 
sional self and time to the testing program, 

5. He resists spending himself in career counseling and 
educational program planning. 

6. He spends a great share of his time in individual child 
counseling but finds himself moving increasingly toward group 
counseling, unless, of course, he finds that he has little 
talent in such efforts. 

T. He consults with teachers and tends to find himself moving 
increasingly toward group consultation. In fact, he finds it 
difficult to avoid group and individual teacher counseling. 

8. He, like the traditionalist, emphasizes spending himself 
freely with parents. Usually his contacts with parents are on 
a consulting, rather than a counseling basis. 

9. He thinks and talks more in terms of building effective 
learning climates for all children than does the traditionalist 
(Faust, 1968:4-6). 

Developmental counseling focuses on the normal emerging, changing 

needs of the child. The counselor must contribute toward building 

learning climates which the child requires if the student is to learn 

effectively. Some of the characteristics of the developmental counselor 

are noted in the following descriptions: 

1. He focuses on all children in the educational setting. 
While he resists a child-crisis image, he does in fact work 
with children in crises, though to a considerably lesser extent 
than school psychologists, school social workers, and traditional 
counselors. 

2. He is crisis-oriented but on two dimensions which offer 
from traditional approaches, 

a. He engages in considerable crisis counseling and consul¬ 
tation, but this is usually with teachers. 
b. Such crisis counseling is usually chronic in nature, 
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rather than episodic. 
3. He possesses a depth and breadth of understanding of 

human behavior seldom found by other personnel in the school. 
U. His primary general objective is to translate his depth 

and breadth of understanding of human behavior, as veil as his 
personality, into building effective learning climates for 
children, all children. 

5. He builds effective learning climates primarily through 
work with the teacher, the chief agent in the teacher-child 
relationships which houses the educative process. 

6. He invests heavily in translating the implications of 
curriculum content and instructional methods for the meaning these 
"will have for the learner’s effectiveness. 

7. In his efforts to function for all children, the develop¬ 
mental counseling program realistically, for economic and other 
reasons, gives preference whenever possible to group counseling 
and consultation (Faust, 1968:6-8). 

Roles and Techniques of the Elementary 
School Counselor 

From the preceding list it can be determined that the developmen¬ 

tal counselor has four major roles: (l) counseling; (2) consultative; 

(3) coordinative; and (4) evaluative. 

The first role of the elementary school counselor was counseling. 

The major goals of counseling in the elementary school are: (l) self¬ 

understanding; (2) the development of a healthy self-concept; (3) the 

academic development; (1+) learning to deal with complex interpersonal 

relationships; and (5) assisting children with personal and emotional 

problems (Van Hoose et al. , 1970:^7-1+8). 

Hawkins found that the three most frequently discussed topics 

in interviews with counselors were related to home, school, and self. 

She also reported that children in both upper and lower elementary 
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school grades are able to verbalize to a degree necessary for counsel¬ 

ing. Children in upper grades talked more and discussed a wider 

variety of topics than those in the lower grades (1967:115-119). 

Dinkmeyer listed several factors that needed to be considered when 

counseling children at the elementary school level: 

1. Certain dependency factors which restrict the child in 
changing certain things in his environment. The child's choices 
may. be limited when compared with the adult1s opportunity to 

manipulate his environment. 

2. A need for greater sensitivity in working with non-verbal 
cues. The child is not as verbal as the adolescent and therefore 

we need to try to determine what is behind his words and his 

experiences. 

3. Immaturity of the child for major problem solving. 
Cognitive factors - in counseling - are different from those in 

the more mature individual, and the counselor must deal with the 

child's reasoning capacities. 

4. The child's ability to make some plans and to reach 

some decisions. We need to encourage him to exercise these 

capacities. As the child is given freedom and encouragement to 

explore he begins to mature psychologically. 

5. Counseling as a re-educative process, directed toward the 
development of self-understanding, the modification of behavior, 

and the development of increased social interest and awareness 

(1965:19). 

An elementary school counselor utilized many different techniques 

in counseling with children. One of the most common techniques used 

was individual counseling. This may involve the counselor and child, 

the counselor and teacher, and the counselor and parent. With 

children formal and informal interviews may be used successfully. 

These interviews can help the child understand certain cause-and-effect 

relationships, help make more desirable choices of behavior, and help 
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solve problems (Segar, 1952:235). Yarrow described the interview as 

a technique particularly well suited in assessing a child’s percep¬ 

tions of the significant people in his environment, and in studying how 

the child conceptulizes his life experiences (1960:569). 

The following techniques may be used when counseling with 

children: 

1. Appraising. A pupil needs to have an understanding of 
himself consistent with his capacity to comprehend at his maturity 
level. 

2. Information-giving. Guidance information-giving is 
concerned primarily with answering current questions which the 
counselee has and with helping the pupil develop a positive 
attitude for later educational and career decisions. 

3. Encouraging. The encouragement technique gives the child 
some confidence in himself and reflects the counselor’s faith in 
the counselee. Encouraging means that the counselor recognizes 
and capitalizes on the child's strengths, assets, and interests. 

1+. Analyzing. Analyzing one’s self for full development is 
the crux of developmental counseling. The counselor uses several 
procedures for assisting the child in analyzing his total life 
space. 

5. Interpreting. Interpreting is searching for the signi¬ 
ficance of what is found in self-exploration. Interpreting may 
also include using data from guidance tools to gain deeper 
understanding of the counselee. 

6. Clarifying. Clarifying is a process within the interpre¬ 
ting function. It brings into sharper focus the behavior under 
consideration and its implications. 

7. Approving. The child is still in a stage of development 
and often needs direct assistance in planning. Although the 
elementary school counselor does not select the path or the 
direction, he has a responsibility to give approval of one or 
several possibilities for positive action. 

8. Reinforcing. The technique of reinforcing the '’good" 
that is derived from other aspects of the counseling process 
(Van Hoose, et al., 1970:52-53). 

The elementary school counselor may also use the technique of 
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group counseling, either in small groups or large groups. An important 

reason for using group counseling in the early years is that children 

are making a major push away from dependency on their parents. They 

are growing increasingly independent and are identifying with their 

peers, particularly those of their own sex. Because of this peer 

identification and the increasing need for children to gain emotional 

independence from adults, group counseling may be more appropriate than 

individual counseling. Another reason for group counseling is that 

children are much more likely to be verbal with each other than they 

are with adults (Van Hoose, et al. , 1970:5^). 

Peters, et al., state that children have certain needs that can 

be met through peer groups. Peer groups meet such needs by serving the 

following functions: (l) alerting the child to the rights of others; 

(2) showing that others have similar concerns; and (3) providing an 

opportunity for a child to work out his role identity in the group 

(1965:170). 

Play activity was a third technique that may be used in elemen¬ 

tary school counseling. A counselor may learn much about the child by 

observing him at play. This play may be misleading because the 

meanings derived from the play interview are deep, intertwined, and 

complex. Essentially the child plays with toys, sometimes specifically 

dolls which may represent the people in his life, in a nonthreatening 

atmosphere of an accepting counselor (Peters, et. al., 1970:157). 
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The second role of the elementary school counselor was that of 

consultative. The two major groups with whom the counselor consults 

are parents and teachers. According to Van Hoose, et al., the basic 

goal of consultation is to bring into life space of the child a level 

of consistency of expectation and to arrive at agreements that further 

the understandings among the major guides in a child’s life, namely 

his parents and teachers (1970:57). 

Consultation with the parents of elementary school children is 

extremely important because of the nature of the dependency role of 

these children. Consultation with teachers is equally important 

because the normal degree of ego involvement of the teacher with the 

students is understandable. Most elementary schools are organized on 

a self-contained classroom basis, and the classroom teacher is the one 

adult with whom the children spend most of their school time.. 

Although the counselor may build a trusting relationship with the 

individual child, he must remember the tightest emotional tie of the 

child is to his parent. Even emotionally deprived children are caught 

in this strong tie. By the same premise, in a sense the child is an 

ego extension of the parent. The child's successes are the parent's 

successes and the child's failures are the parent's failures, emotion¬ 

ally. It then follows that it is necessary for the counselor to 

understand the perception of the parent in relation to his own child. 

Consultation with teachers should involve a process of mutal 
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problem-solving. Not only is the teacher relating to the child 

individually, but he is also relating to that child in a group setting. 

In general, the alliance of the teacher on the controls side of the 

child is necessary in the school setting. This is not to say that the 

teacher expects the controls for all children to be alike, but in 

general that the teacher’s role is that of auxiliary ego assisting 

children in reality testing and impulse control. 

Consultation vith either teachers or parents should be considered 

a learning situation for the counselor as veil as the teacher or parent. 

Many times three-way consultations vith combinations of child-parent- 

counselor, child-teacher-counselor, or parent-teacher-counselor are 

appropriate. Here perceptions can be exchanged for clarification, and 

action proposals may be worked out together. Individual consulta¬ 

tions may be necessary to lay the groundwork for a multiple conference. 

Consultation may take place with individual teachers or parents 

or with small groups of teachers or parents. The advantage of the 

group consultation is that broader collaboration is encouraged and 

resources are widened. Basic tenets for all consultations are: (l) 

The purpose of the consultation should be clear to all concerned; 

(2) The understanding of individual roles and perceptions is a major 

goal; (3) The consultation should be a learning experience for all 

persons involved; and (U) Consultation is a collaborative effort at 
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problem solving or prevention (Van Hoose, et al. , 1970:59). 

The third major role of the elementary school counselor was 

coordinative. The elementary school counseling program is successful 

to the degree that every staff member is involved in the program. 

Program needs, policies, responsibilities, procedures, and relationships 

need to be clearly delineated. The counseling program will be most 

effective when each member of the team participates and contributes 

according to his responsibilities - which will be in keeping with his 

abilities, training, and interests. 

In the coordinative role, the elementary school counselor would 

work with: 

1. The administrators: to establish ongoing procedures and 
optimum conditions with the school for the constructive process 
of the program. 

2. The teachers: to make guidance procedures a part of 
every classroom activity. 

3. The students: individually, in large assembly groups, 
in classroom groups, and in small need-oriented groups. 

Other specialists: to make information available 
concerning pupils who are in need of help or are receiving help 
from other sources. 

5. Personnel of receiving schools: to help bridge the gap 
between elementary and junior-senior high schools. 

6. The community: the counselor will often find it 
necessary to contact resources within the community to assist 
pupils (and their parents) to find needed help. 

7. Parents: will be contacted frequently, both individually 
and in groups, to help an individual pupil adjust better to 
school, and to answer questions for a parent-teacher group, to 
explain the guidance program and other school activities, and to 
help parents understand better the behavior of their children 
(Van Hoose, et. al. , 1970:62-63). 
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If the guidance function is to extend beyond the individual pupil 

to the total population, it will require the concentrated efforts of 

all concerned. 

The fourth role of the elementary school counselor was evaluation. 

Counselors need to know themselves what it is they are attempting to 

accomplish. The first step is to clearly state the program’s objec¬ 

tives. The evaluative process is an ongoing one, continually weighing 

the results against their relevance to the purposes. This can be 

done through a constant and up-to-date review of research concerning the 

evaluation of guidance services. This research covers five general 

categories: (l) follow-up studies; (2) questionnaire surveys; (3) con¬ 

trol group studies; {b) before-and-after studies; and (5) evaluations 

by experts (Van Hoose, et al., 1970:73). The fully functioning 

elementary school counseling program will use these methods for 

constant improvement and progress in the program. 

Objectives of Elementary School Counseling 

Dinkmeyer proposed the following objectives of elementary school 

counseling: 

1. Assisting the child in the development of increased 
self-understanding and increased understanding of the relation¬ 
ships of his abilities, interests, achievements, and opportunities. 

2. Promoting increased self-direction, problem-solving, and 
decision making by the child. 

3. Developing wholesome attitudes, convictions, and concepts 
about self and others which result in the 'fully functioning 
child.' 
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4. Assisting the child to understand, plan, make choices, 
and solve present and future problems. 

5. Developing a sensitivity to the needs of others, result¬ 
ing in social interest and the desire to cooperate with others 
and maturing in human relations. 

6. Understanding the casual and purposive nature of behavior 
and using this knowledge in understanding self and others. 

7. Assisting the child in the solving of fundamental tasks 
of life in the areas of work and social development and enabling 
him to experience success in his tasks (1968:42). 

The objectives of the vocational aspects of counseling in the 

elementary school are: 

1. To increase the child's understanding of his abilities. 
2. To provide the opportunity for the child's exploration 

of the aptitude, interest, and personality factors necessary on 
certain jobs. 

3. To make the child aware that his self-image will deter¬ 
mine his choices of work and way of life. 

4. To assist children to develop realistic attitudes and 
methods in dealing with school achievement as an aspect of 
vocation. 

5. To help pupils understand that rapid changes taking 
place in the world of work will necessitate advanced specialized 
training. 

6. To help the child understand that all legitimate occupa¬ 
tions are worthwhile (Dinkmeyer, 1968:309). 

Summary 

In order to determine if the role of elementary school counselors 

coincides with children's perceived needs the writer reviewed related 

literature pertaining to the needs of children as noted by authorities 

in the fields of educational psychology and child development. 

Havighurst (1952:5-28) listed nine developmental tasks of middle 

childhood. 
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If these needs are not met, other forms of behavior may develop. 

It is then necessary for the elementary school to fulfill basic needs 

in order to prevent other, less-acceptable behavior. Normally it is 

the classroom teacher who has the responsibility of directing meaning¬ 

ful experiences that assist the child in meeting his needs. In the 

development of elementary school counseling a new dimension was added, 

the counselor as separated from the classroom teacher. 

It was not until the sixties that elementary school counseling 

began to move toward the type of counseling concerned with meeting 

the developmental needs of all children. 

Elementary school counseling received added importance with the 

signing of the National Defense Education Act of 196U, Title V-A. The 

Elementary and Secondary Education Act of 1965 provided a number of 

Titles which contributed money for the improvement of education. The 

Gibbon Bill of 1965 was designed to introduce another specialist 

besides the counselor into the school. He was to be a child develop¬ 

ment specialist whose job was to assist children in early school life. 

In the development of elementary school counseling, three types 

of counselors have emerged: (l) the traditionalist; (2) the neo-trad- 

itionalist; and (3) the developmentalist. 

The first role of the elementary school counselor was counseling. 

The major goals of counseling in the elementary school are: (l) self¬ 

understanding; (2) the development of a healthy self-concept; (3) the 
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academic development; (U) learning to deal with complex inter-personal 

relationships; and (5) assisting children with personal and emotional 

problems. 

An elementary school counselor utilized many different techniques 

in counseling with children. One of the most common techniques used 

was individual counseling through formal and informal interviews. 

Another technique used by elementary school counselors was that of 

group counseling, either in small or large groups of their peers. A 

third technique that may be used in elementary school counseling was 

play activity. A counselor may learn much about the child by observing 

him at play. 

The second role of the elementary school counselor was consulta¬ 

tive. The two major groups with whom the counselor consults are parents 

and teachers. Consultation with parents and teachers should involve 

a process of mutual problem-solving. 

The third major role of the elementary school counselor was 

coordinative. The counseling program will be most effective when each 

member of the team: administrators, teachers, students, other 

specialists, personnel of receiving schools, the community, and 

parents participates and contributes according to his responsibilities - 

which will be in keeping with his abilities, training and interests. 

The fourth role of the elementary school counselor was evalua¬ 

tion. Counselors need to know themselves what it is they are attempting 
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to accomplish. The first step is to clearly state the program's 

objectives. The evaluative process is an ongoing one, continually 

■weighing the results against their relevance to the purposes. 

Dinkmeyer's (1968) objectives and vocational aspects of counseling 

in the elementary school were accepted by the writer as appropriate and 

we11-formulated. 

The second step in this study consisted of reviewing procedures 

which were followed in the investigation. This will be found in 

Chapter 3. 



Chapter 3 

PROCEDURES 

The problem of this study -was to determine the felt educational 

and personal developmental needs of sixth grade students in School 

District hQ9 Beaverton, Oregon as perceived by sixth grade students. 

Based on a study of those perceived needs it will be determined if 

those needs coincided with duties normally assumed by elementary school 

counselors. 

This chapter consists of the procedures followed in the investi¬ 

gation. The development of the questionnaire, the population 

description and sampling procedures, the treatments of the study, the 

method of collecting data, the analysis of data, and the precautions 

taken for accuracy will be discussed. 

Development of the Questionnaire 

Based on a prior examination of existing systems approaches to 

counseling and guidance by the Beaverton schools the writer chose as 

a model the Comprehensive Career Guidance System developed by American 

Institutes of Research (AIR), Palo Alto, California on which to base 

his study of felt educational and personal developmental needs as 

perceived by sixth grade students in the Beaverton Public Schools, 

The system developed by AIR is based on a needs assessment model. 

Lists of stated needs in four separate areas related to elementary 
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school counseling -were provided. These areas were: (l) A - Academic- 

Learning Needs; (2) B - Educational-Vocational Needs; (3) C - Inter¬ 

personal Needs; and (H) D - Intrapersonal Needs. These needs 

statements were studied by Dr. Gary E. Boyles of the Northwest Regional 

Educational Laboratory to determine their validity for Beaverton 

students and to reduce the semantic variability in the wording of the 

statements. 

Population Description and Sampling Procedures 

There were 17^ sixth grade students in the Beaverton Public 

Schools during the 197^-75 school year. They were apportioned into 

different types of elementary school organization: self-contained 

classrooms, open-space classrooms, departmentalized classrooms, team¬ 

teaching classrooms, etc. 

The sixth grade students used in this study were a ten percent 

randomly selected sample of the population of sixth grade students in 

the district. According to Ferguson: 

A modified random sampling is sometimes used. This is 
stratified random sampling. This procedure requires prior know¬ 
ledge, perhaps obtained from census data, about the number or 
proportion of members in the population of various strata. Thus 
we may know the number of males and females , the number in 
various age groups, and the like. In constructing the sample, 
members are drawn at random from the various strata. If the 
members are drawn such that the proportions in the various 
strata in the sample are the same as the proportions in those 
strata in the population, the sample is a proportional stratif¬ 
ied sample (1971:122). 
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The students were then selected by randomly selecting a ten percent 

sample of sixth grade students from the sixth grade population of 

each of the twenty-eight elementary schools in the district. In this 

selection each elementary school was represented proportionally in 

this study in order to give a complete sample of the population of 

the district's sixth grade students. 

The study was carried out during the 197^-75 school year. The 

students enrolled in the sixth grade during this time were the 

population used by the writer. 

Method of Collecting Data 

The needs questionnaire was administered by a trained interviewer 

to each of the randomly selected sixth grade students. Before ad¬ 

ministering the questionnaire to the sixth grade students the interview¬ 

ers were instructed in giving and assisting students with the 

questionnaire. This was to insure that each interviewer followed the 

same instructions and procedures in using the instrument. The inter¬ 

viewer explained the needs questionnaire and answered questions about 

the instrument in order to encourage open, honest communication of 

students and to facilitate attention and positive effort to the task. 

The students were asked to choose statements that described 

their personal needs in four areas: 

1. Academic-Learning - (How can I learn to learn better in school 
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and elsewhere?) 

2. Educational-Vocational - (How can I plan better for my future 

schooling and work?) 

3. Interpersonal - (How can I get along better with others?) 

4. Intrapersonal - (How can I improve the way I feel about 

myself?) 

Data collection was accomplished in April, 19T5» All data was 

collected using a modified Q-sort card sorting technique. All students 

were asked to sort a deck of needs statements in each of the four above 

mentioned areas and rank the five highest felt needs. The students 

were then asked to consider only those needs they wanted help with 

and again rank by priority from most wanted to least wanted their five 

highest felt Mwantsn. Finally they were asked to rank by priority 

their "wants" across all four areas. Although the instrument was a 

ranking type, the students also had an opportunity to respond to 

several open-ended questions to allow for more feedback and response- 

clarification. Students were also encouraged to add their own needs 

or wants if they were not included on the questionnaire. This was 

to allow for more communication than possible with ranking order 

responses. 

Analysis of Data 

The data produced three separate rankings for each needs state¬ 

ment. They were: (l) according to the number of times selected as 
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top ranked need (first choice ranking); (2) the number of times 

selected as one of the top five choices regardless of rank (relative 

ordinal ranking); and (3) a MweightedM mean score where a higher 

ranking was given greater value than a lower value on a scale of five 

for a first place ranking to one for a fifth place ranking (weighted 

mean ranking). The writer decided to give greatest consideration to 

the relative ordinal ranking as the best single indicator of importance 

First choice ranking was also strongly considered. The weighted mean 

score was only occasionally used because Of the feeling it was unduly 

influenced by a few high rank choices. 

In order to limit the needs selected for determining the most 

important needs and wants as perceived by sixth grade students the 

writer decided to deal with the top five choices in each area. 

It is important to note at this point that several rather 

arbitrary decisions were made in the screening and selection process. 

This was necessary to reduce the amount of data to be handled to some 

practical level. It does not imply needs ranking below the top five 

choices are unworthy of consideration. On the contrary, effort will 

be made to report as broad a range of expressed needs as is possible. 

For this study and program planning purposes, however, the priority 

needs identified in this study will receive primary attention (Status 

Report of the Beaverton Guidance Study, Preliminary Draft, 1913:b-6), 
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Precautions Taken for Accuracy 

The computation of data was conducted with the aid of a 360 

IBM hOK computer utilized by the district. The writer also used a 

hand calculator for computation of data. 

Summary 

The problem of this study was to determine the felt educational 

and personal developmental needs of sixth grade students in School 

District U8, Beaverton, Oregon, as perceived by sixth grade students. 

Based on a study of those perceived needs it will be determined if those 

needs coincide with duties normally assumed by elementary school 

counselors. 

The first step of the procedures followed in the investigation 

was to select a needs assessment model. The writer chose the Compre¬ 

hensive Career Guidance System developed by American Institutes of 

Research (AIR). This needs assessment model has lists of stated 

needs in four separate areas related to elementary school counseling. 

These areas were: (l) A - Academic-Learning Needs; (2) B - Educational- 

Vocational Needs; (3) C - Interpersonal Needs; and (U) Intrapersonal 

Needs. 

The needs assessment questionnaire was administered to a ten 

percent stratified random sampling of sixth grade students in the 

Beaverton Public Schools by a trained interviewer. The students were 
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asked to sort a deck of needs statements in each of the four above 

mentioned areas and rank the five highest felt needs and the five high¬ 

est needs they wanted help with in resolving. 

Data was ranked by (l) first choice ranking; (2) relative ordinal 

ranking; and (3) weighted mean ranking. The writer decided to give the 

greatest consideration to the relative ordinal ranking as the best 

single indicator of importance. In order to limit the needs selected 
\ 

for determining the most important needs and wants as perceived by 

sixth grade students the writer decided to deal with the top five 

choices in each area. 

The results of the needs assessment questionnaire will be 

discussed in Chapter b. 



Chapter 1+ 

EDUCATIONAL AND PERSONAL DEVELOPMENTAL NEEDS 
OF SIXTH GRADE STUDENTS 

Introduction 

A needs questionnaire was administered to a ten percent randomly- 

selected sample of sixth grade students in the Beaverton elementary- 

schools during the 197^-75 school year. The students ranked the needs 

according to those which best described their own particular needs and 

then indicated those needs they would like help in resolving. These 

needs were ranked according to most needed to least needed. 

These personal development needs were divided into four areas: 

1. Academic-Learning - (How can I learn to learn better in 

school and elsewhere?) 

2. Educational-Vocational - (How can I plan better for my 

future schooling and work?) 

3. Interpersonal - (How can I get along better with others?) 

b. Intrapersonal - (How can I improve the way I feel about 

nyself?) 

The five highest priority needs in each area have been analyzed 

and broken down into nine tables which, will aid the reader. The tables 

show the rank each item received, the item as it was enumerated on the 

questionnaire (see Appendix B for narrative questionnaire statements 

responding to item numbering), the response priority the item was 
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placed, the total number of times an item was chosen first to fifth 

priority, and the weighted mean score. (Refer to Appendix C for the 

lists of total responses.) 

Table 1 lists the major responses to Perceived Academic-Learning 

Needs. 

Table 1. Major Perceived Academic-Learning Needs. 

Rank 
Response Priority 

Total 
Weighted 

Mean Item First Second Third Fourth Fifth 

1. A-26 16 9 6 17 10 58 3.07 

2. A-5 12 10 10 3 5 bo 3.53 
A-22 6 12 8 8 6 40 3.10 

3. ' A-2 12 b 12 8 3 39 3.36 
A-20 11 5 10 7 6 39 3.21 

k. A-l 9 5 8 6 8 36 3.03 
A-15 T 12 7 6 b 36 3.33 

5. A-30 13 5 0 
1 

7 9 3b 
i 
i 

3.18 

Table 1 shows that the highest Academic-Learning need was MA-26 - 

I need to try ways of improving my grades" with fifty-eight responses. 

Tied for the next highest (although eighteen total responses below the 

top response) were "A-5 - I need to improve my penmanship skills," and 

"A-22 - I need to be less nervous in taking exams or tests." 
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The results seem to indicate that sixth grade students have needs 

in two major areas: (l) the improvement of grades by being less 

nervous in test-taking and getting assignments in on time, and (2) 

improvement of basic skills such as penmanship, reading, and memory. 

Table 2 lists the major responses to Perceived Academic-Learning 

"Wants." 

Table 2. Major Perceived Academic-Learning "Wants." 

Rank 
Response Priority 

Total 
Weighted 

Mean Item First Second Third Fourth Fifth 

1. A-26 IT 11 7 5 7 kl 3.55 

2. A-2 13 9 9 11 h k6 3.35 
A-3 5 8 5 3 25 k6 2.2k 

A-5 9 9 11 3 Ik k6 2.91 

3. A-15 11 11 5 k 
\ 3 
1 

3k 3.68 

k. A-20 
j 

12 7 7 k | 2 32 3.71 

5. 
1 
! A-l 9 5 6 ; 5 ! 5 30 3.27 
i A-lU ! 2 ! 6 7 T 8 30 2.57 
:j'A-30 12 i 6 i 2 7 3 30 3.57 

Table 2 shows sixth grade students wanted help with the same 

item they had chosen for the most important need, "A-26 - I need to 

try ways of improving my grades." Close to the above item in number 

of total responses were three items which sixth grade students wanted 
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help with in resolving: "A-2 - I need to read faster," "A-3 - I need 

to improve ny understanding of what I read," and "A-5 - I need to 

improve my penmanship skills." 

In all, seven items which sixth grade students chose as major 

items in which they felt they had a need were also chosen as those 

major items with which they would like help in resolving. 

Table 3 lists the major responses to Perceived Educational- 

Vocational Needs. 

Table 3. Major Perceived Educational-Vocational Needs. 

Rank Item 
Response Priority 

Total 
Weighted 

Mean First Second Third Fourth Fifth 

1. B-18 12 10 12 12 11 57 3.00 

2. B-21 12 15 8 8 6 b9 3.39 

3. B-26 10 6 12 9 6 b3 3.12 

b. B-27 10 12 7 1 6 i 6 bl 3.3^ 

5. B-7 6 6 
I 

6 ! 13 6 37 2.8l 

Table 3 shows the response chosen above all others with fifty- 

seven choices was, "B-l8 - I need to know what I can do now to prepare 

for work that I want to do in the future." Sixth grade students 

indicated they were concerned about preparing themselves now for high 



school and future job opportunities. 

Table U lists the major responses to Perceived Educational-Voca¬ 

tional "Wants.” 

Table h. Major Perceived Educational-Vocational "Wants." 

Rank 
Response Priority 

Total 
Weighted 

Mean Item First Second Third Fourth Fifth 

1. • B-27 16 9 3 lh 8 50 3.22 

2. B-l 2 5 6 3 30 h6 1.83 

3. B-2 6 7 1 27 k 2.6U 

k. B-18 9 13 10 9 3 kh 3.36 

5. B-12 15 13 5 3 3 39 3.87 
B-21 9 

i  
15 k 8 3 39 3.*+9 

Table U shows the item with the highest response total was "B-27 - 

I need to know what jobs are available to me." Sixth grade students 

seemed interested in having jobs now as well as in the future. The 

second and third choices were similar; "B-l - I need to understand how 

my abilities and interests match together," and "B-2 - I need to know 

what various jobs are like and how ny special talents and interests 

will help me do these jobs." 

The major "wants" seemed to indicate sixth grade students wanted 

to plan for their future vocational choices based on their abilities. 
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interests , and talents and they -would like help in the form of a counse¬ 

lor- to help them organize and prepare according to their particular 

attributes. 

Table 5 lists the major responses to Perceived Interpersonal 

Needs. 

Table 5. Major Perceived Interpersonal Needs. 

Rank Item 
Resf )onse Priority 

Total 
Weighted 

Mean First Second Third Fourth Fifth 

1. C-13 16 11 9 7 7 50 3.44 

2. C-27 8 9 9 12 9 47 2.89 

3. C-l8 11 5 5 11 7 39 3.05 

4. C-17 9 6 9 7 6 37 3.14 

5. C-3 8 5 6 10 6 35 2.97 
C-26 8 4 12 6 5 35 3.11 

Table 5 shows the important Interpersonal need was "C-13 - I 

need to have at least one person I can be close with.'1 Another highly' 

ranked response was "C-27 - I need to stop worrying about what other 

people think about me." 

Sixth grade students seemed to be very concerned about them¬ 

selves both in the ways they appeared to others and in the way others 

seemed to them. They seemed to want to improve in their dealings with 



others and have at least one close friend. 

Table 6 lists the major responses to Perceived Interpersonal 

"Wants”. 

Table 6. Major Perceived Interpersonal "Wants". 

Rank Item 
Response Priority 

i 
■ i Weighted 

First Second Third Fourth Fifth Total ! Mean 

1. C-13 16 5 k 15 12 52 2.96 

2. C-25 2 6 9 3 2h kk 2.07 

3. C-17 6 6 18 7 0 37 3.30 

k. C-5 12 5 5 1 13 36 3.06 

5. C-27 11 k 11 6 2 3b 3.U7 

Table 6 shows sixth grade students’ number-one need is also their 

number-one "want". Along with this "want" is the second-ranked "want" 

"C-25 - I need to learn how to make friends with others." 

Sixth grade students wanted help in working with others. They 

also wanted to improve their skills in dealing with others and with 

themselves. Others determined much of what a sixth grade student 

thinks about himself and much of the desired help in the area of 

Interpersonal "wants" is assisting the student in ways which will 

enable the student to get along better with others. 
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Table 7 lists the major responses to Perceived Intrapersonal Needs. 

Table 7. Major Perceived Intrapersonal Needs. 

Rank Item 
Response Priority 

Total 
' 

Weighted 
Mean First Second Third Fourth Fifth 

1. D-lU 16 21 12 Ik 12 75 3.20 

D-15 12 19 19 13 12 . 75 3.08 

2. D-I6 20 12 9 i 
16 7 S 6k 3.3l* 

3. D-3 12 8 12 i 9 i 
3 j UU 3.39 

k. D-9 10 5 6 
t 

’! 7 10 38 2.95 

5. D-13 10 6 11 
i 
i 

k j 5 
\ 

36 3.33 

Table 7 shows a tie between the two most indicated needs of sixth 

grade students in the area of Intrapersonal needs. nD-ll+ - I need to 

earn more money," and "D-15 - I need to save money for the things I 

need," seemed to indicate that sixth grade students are becoming 

independent consumers. The next-highest response noted was "D-l6 - I 

need someone to talk to when personal problems arise." 

The results of Table 7 show sixth grade students have a wide 

range of Intrapersonal needs; need to earn and save money, the need to 

talk to someone when problems arise, the need to get less ’up-tight’, 

the need to know what to do when they are with people who use drugs , 

and the need to be more satisfied with their own lives. 



Table 8 lists the major responses to Perceived Intrapersonal 

"Wants”. 

Table 8. Major Perceived Intrapersonal "Wants". 

Rank Item 
Response Priority 

Total 
Weighted 

Mean Fi rst Second Third Fourth Fifth 

1. D-16 24 12 8 T 15 66 3.35 

2. D-lH 14 IT 4 8 5 48 3.56 

3. D-15 4 l4 14 5 4 4l 3.22 

4. D-3 ii 6 T 5 7 36 3.25 
D-4 4 12 0 20 0 36 3.00 

5. D-26 3 6 4 7 15 35 2.29 

Table 8 shows sixth grade students’ major "-want" is someone to 

talk to when personal problems arise. This was the foremost "want" 

indicated throughout all four areas of "wants" with a total of sixty- 

six responses. The next response, although first choice on the needs 

was "D-l4 - I need to earn more money," though eighteen responses less 

than the first priority "wants". 

This table points out the most important single "want" through¬ 

out this particular Intrapersonal area and the entire questionnaire 

was "D-l6 - I need someone to talk to when personal problems arise." 

Sixth grade students seemed to be becoming more independent of their 
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parents. They indicated they would like to work out their own problems 

but would like someone to talk to in the process. Also sixth grade 

students seemed to want constructive ways of improving themselves. 

Table 9 lists the eight most often-listed areas in which students 

wanted help in resolving their needs. (See Table 9 on page 1+9.) 
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From the top five priority "wants" in each of the four areas the 

students ranked these "wants" into the eight most often-listed 

priority "wants". 

The number-one ranked "wants" on the overall list was also the most 

indicated "wants" from all four areas as listed on the questionnaire, 

"D-l6 - I need someone to talk to when personal problems arise." The 

second most indicated "wants" were two, tied with thirty-six choices: 

"A-26 - I need to try ways of improving ny grades," and "D-lU - I need 

to earn more money." Three "wants" were tied for third choice: "A-2 - 

I need to read faster," "A-15 - I need to get assignments in on time," 

and "C-13 - I need to have at least one person I can be close with." 

The fourth most indicated "wants" was "D-9 - I need to know what to do 

when I am with others who use drugs." The next most indicated choice 

was a three-way tie: "A-5 - I need to improve my penmanship skills," 

"A-20 - I need to learn why I am uncomfortable when speaking in class," 

and "D-3 - I need to get less 'up-tight’ when things go wrong." The 

sixth choice was "D-15 - I need to save money for the things I need." 

Seventh choice was "B-28 - I need more responsibility in school." 

In the last of the eight choices it was again a three-way tie: "B-l8 - 

I need to know what I would have to do to get a job that would interest 

me," "B-26 - I need to be prepared for a job after finishing high 

school," and "C-1T - I need to accept criticism better." 

Table 9 shows the needs in which sixth grade students wanted help 
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with in resolving. These "wants” included a wide range of topics. 

Sixth grade students noted most of their needs in the Academic-Learning 

area and the Intrapersonal area, each receiving five responses. Three 

responses were indicated in the Educational-Vocational area and only two 

in the Intrapersonal area. It is interesting to note that three 

responses did not appear on the lists of "wants" in each area hut did 

appear on the most often^listed major perceived uwants" (B-26, B-28 and 

D_9). D-9 was listed as a need but not as a need in which sixth grade 

students wanted help with in resolving. 

In order to determine if the role of elementary school counselors 

coincided with children’s perceived needs the writer compared the 

objectives of elementary school counseling as noted in Chapter 2 with 

the most often-listed priority ’Vants" as perceived by sixth grade 

students in the Beaverton Public Schools. 

The writer found that thirteen of the fifteen top priority "wants" 

coincided with the objectives and vocational objectives of elementary 

school counseling. The other two "wants", though not directly related 

to duties normally assumed by elementary school counselors, could be 

helped by assisting the child in other aspects of personal development 

and, in turn, these "wants" could be resolved. Most of the perceived 

"wants" of sixth grade students in the Beaverton Public Schools coinci¬ 

ded directly with duties normally assumed by elementary school counse¬ 

lors. 
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Summary 

The needs questionnaire pointed to the five major perceived needs 

and the five major perceived "wants" in each of the four personal 

developmental areas: (l) Academic-Learning; (2) Educational-Vocational; 

(3) Interpersonal; and (k) Intrapersonal. 

Pertaining to perceived Academic-Leraning needs and "wants", the 

highest priority need of sixth grade students in the Beaverton Public 

Schools was "I need to try ways of improving my grades," and the highest 

priority item which sixth grade students wanted help with in resolving 

was this same item in which they felt they had a need. In all, seven 

items which sixth grade students chose as major items in which they 

felt they had a need were also chosen as those major items with which 

they would like help in resolving. 

The major perceived need in the Educational-Vocational area was 

"I need to know what I can do now to prepare for work that I want to 

do in the future." The major perceived "want" in this same area was 

"I need to know what jobs are available to me." 

The highest priority response concerning major perceived Inter¬ 

personal needs was "I need to have at least one person I can be close 

with." The major need was also their top priority "want". 

The two most indicated needs of sixth grade students in the area 

of Intrapersonal needs were "I need to earn more money," and "I need 

to save money for the things I need." The foremost Intrapersonal 
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’'want'’ was "I need someone to talk to when personal problems arise." 

From the top five priority "wants" in each of the four areas the 

students ranked these "wants" into the eight most often-listed priority 

"wants". These top eight priority "wants" were: 

1. "I need someone to talk to when personal problems arise." 

2. "I need to try ways of improving my grades." 

"I need to earn more money." 

3. "I need to read faster." 

"I need to get assignments in on time." 

"I need to have at least one person I can be close with." 

k. "I need to know what to do when I am with others who use 

drugs." 

5. "I need to improve my penmanship skills." 

"I need to learn why I am uncomfortable when speaking in 

class." 

"I need to get less ’up-tight1 when things go wrong." 

6. "I need to save money for the things I need." 

7. "I need more responsibility in school." 

8. "I need to know what I would have to do to get a job that 

would interest me." 

"I need to be prepared for a job after finishing high school." 

"I need to accept criticism better." 



The top priority ranked "wants" on the most often-listed priority 

list was also the most indicated" wants" from all four areas listed 

on the questionnaire. Three responses which did not appear on the 

lists of perceived "wants" in each area were perceived, however, to be 

major perceived "wants" on the most often-listed response list. 

In order to determine if the role of elementary school counselors 

coincides with children’s perceived needs the writer compared the 

objectives of elementary school counseling with the most often-listed 

priority "wants" as perceived by sixth grade students in the Beaverton 

Public Schools. The writer found that thirteen of the fifteen top 

priority "wants" coincided with the objectives and vocational objectives 

of elementary school counseling. 

The final chapter of this study includes the Summary, Conclusion, 

and Recommendations. 



Chapter 5 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

Summary 

Elementary school children have needs which are unique to their 

particular stage of development. If these needs were understood and 

met during a child’s early schooling, the student would have a greater 

opportunity of experiencing a normal and healthy development throughout 

his lifetime. In elementary schools it is the classroom teacher who has 

the best advantage for meeting these needs. However, the writer felt 

that the teacher often lacks either the time, understanding of or 

ability to meet the needs of many children in the classroom. It then 

becomes important to the child that he have someone to help with his 

needs. One job specially designed to help children deal with their own 

problems and behavior is that of the elementary school counselor. 

An elementary school counselor can be the tool by which children: 

(l) develop self-understanding and self-acceptance; (2) develop a 

healthy self-concept and personality; (3) develop academically to 

explore the child's abilities and interests and to make maximum use of 

his potential; (U) learn to deal with complex inter-personal relation¬ 

ships through exploring their feelings about others; and (5) find 

ways of solving personal and emotional problems in which they need 

assistance. 

The writer hopes this paper will provide needed information to 
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School District U8, Beaverton, Oregon, in determining how current 

guidance, counseling, and psychological services in the Beaverton 

schools can be used more effectively for children at the elementary 

school level. 

The problem of this study was to determine the felt educational 

and personal developmental needs of sixth grade students in School 

District 48, Beaverton, Oregon, as perceived by sixth grade students. 

Based on a study of those perceived needs it will be determined if those 

needs coincide with duties normally assumed by elementary school 

counselors. 

Based on three years of elementary school teaching experience in 

the Beaverton Public Schools , the writer felt that the needs of many 

elementary school children that their needs were not being adequately 

met. The services available during the 1974-75 school year handled 

special referred problems but the child with less than critical learning 

disabilities often did not have immediate access to someone who may 

assist him with a problem. There appeared to be a need for a service 

available in which help, encouragement, and positive reinforcement are 

near to children on a day-to-day basis. 

In order to determine if the role of elementary school counselors 

coincides with children’s perceived needs the writer reviewed related 

literature pertaining to the needs of children as noted by authorities 

in the fields of educational psychology and child development. 
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Havighurst (1952:5-28) listed nine developmental tasks of middle 

childhood. 

If these needs are not met, other forms of behavior may develop. 

It is then necessary for the elementary school to fulfill basic needs 

in order to prevent other, less-acceptable behavior. It is the task of 

the teacher, the principal, the parent, and others to assist each 

child in achieving each developmental task as it relates to each 

individual child. 

Normally it is the classroom teacher vho has the responsibility 

of directing meaningful experiences that assist the child in meeting 

his needs. In the development of elementary school counseling a nev 

dimension was added, the counselor as separated from the classroom 

teacher. 

It was not until the sixties that elementary school counseling 

began to move toward the developmental type of counseling concerned with 

meeting the developmental needs of all children. 

Elementary, school counseling received added importance with the 

signing of the National Defense Education Act of 196U, Title V-A. The 

Elementary and Secondary Education Act of 1965 provided a number of 

Titles which contributed money for the improvement of education. The 

Gibbon Bill of 1965 was designed to introduce another specialist besides 

the counselor into the school. He was to be a child development 

specialist whose job was to assist children in early school life. 
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In the development of elementary school counseling, three types 

of counselors have emerged: (l) the traditionalist; (2) the neo- 

traditiohalist; and (3) the developmentalist. 

The first role of the elementary school counselor was counseling. 

The major goals of counseling in the elementary school are: (l) self¬ 

understanding; (2) the development of a healthy self-concept; (3) the 

academic development; (4) learning to deal with complex interpersonal 

relationships; and (5) assisting children with personal and emotional 

problems. 

An elementary school counselor utilized many different techniques 

in counseling with children. One of the most common techniques used 

was individual counseling through formal and informal interviews. 

Another technique used by elementary school counselors was that of 

group counseling, either in small or large groups of their peers. A 

third technique that may be used in elementary school counseling was 

play activity. A counselor may learn much about the child by observing 

him at play. 
It 

The second role of the elementary school counselor was consulta¬ 

tive. The two major groups with whom the counselor consults are 

parents and teachers. Consultation with parents and teachers should 

involve a process of mutual problem-solving. 

The third major role of the elementary school counselor was 

coordinative. The counseling program will be most effective when each 
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member of the team: administrators, teachers, students, other special¬ 

ists, personnel of receiving schools, the community, and parents 

participates and contributes according to his responsibilities — which 

will be in keeping with his abilities, training, and interests. 

The fourth role of the elementary school counselor was evaluation. 

Counselors need to know themselves what it is they are attempting to 

accomplish. The first step is to clearly state the program’s objec¬ 

tives. The evaluative process is an ongoing one, continually weighing 

the results against their relevance to the purposes. 

Dinkmeyer’s (1968) objectives and vocational aspects of counseling 

in the elementary school were accepted by the writer as appropriate 

and well-formulated. 

The first step of the procedures followed in the investigation 

was to select a needs assessment model. The writer chose the Compre¬ 

hensive Career Guidance System developed by American Institutes of 

Research (AIR). This needs assessment model listed stated-needs in 

four separate areas related to elementary school counseling: 

1. Academic-Learning - (How can I learn to learn better in school 

and elsewhere?) 

2. Educational-Vocational - (How can I plan better for my future 

schooling and work?) 

3. Interpersonal - (How can I get along better with others?) 

h. Intrapersonal - (How can I improve the way I feel about 
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myself?) 

The needs assessment questionnaire was administered to a ten 

percent stratified random sampling of sixth grade students in the 

Beaverton elementary schools hy a trained interviewer. The students were 

asked to sort a deck of needs statements in each of the four above-men¬ 

tioned areas and rank the five needs which best described their own 

particular needs and the five which indicated those needs they would 

like help in resolving. These needs were ranked according to most 

needed to least needed. 

Data was ranked by (l) first choice ranking*, (2) relative-ordinal 

ranking; and (3) weighted mean ranking. The writer decided to give 

the greatest consideration to the relative ordinal ranking as the best 

single indicator of importance. In order to limit the needs selected 

for determining the most important needs and wants as perceived by 

sixth grade students the writer decided to deal with the top five 

choices in each area. 

The needs questionnaire pointed to the five major perceived 

needs and the five major perceived "wants" in each of the four personal 

developmental areas. 

Pertaining to perceived Academic-Learning needs and "wants", the 

highest priority need of sixth grade students in the Beaverton Public 

Schools was "I need to try ways of improving my grades," and the highest 

priority item which sixth grade students wanted help with in resolving 
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was this same item in which they felt they had a need. In all, seven 

items which sixth grade students chose as major items in which they felt 

they had a need were also chosen as those major items with which they 

would like help in resolving. 

The major perceived need in the Educational-Vocational area was 

"I need to know what I can do now to prepare for work that I want to do 

in the future.” The major perceived "want" in this same area was "I 

need to know what Jobs are available to me." 

The highest priority response concerning major perceived Inter¬ 

personal needs was "I need to have at least one person I can be close 

with." The major need was also their top priority "want". 

The two most indicated needs of sixth grade students in the area 

of Intrapersonal needs were "I need to earn more money," and "I need 

to save money for the things I need." The foremost Intrapersonal "want" 

was "I need someone to talk to when personal problems arise." 

From the top five priority "wants" in each of the four areas the 

students ranked these "wants" into the eight most often-listed priority 

"wants". These top eight priority "wants" were: 

1. "I need someone to talk to when personal problems arise." 

2. "I need to try ways of improving ny grades." 

"I need to earn more money." 

3. "I need to read faster." 

"I need to get assignments in on time." 
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"I need to have at least one person I can be close with.M 

k. MI need to know what to do when I am with others who use 

drugs.M 

5. ”1 need to improve my penmanship skills." 

"I need to learn why I am uncomfortable when speaking in 

class 

"I need to get less ’up-tight' when things go wrong." 

6. "I need to save money for the things I need." 

7. "I need more responsibility in school." 

8. "I need to know what I would have to do to get a job that 

would interest me." 

"I need to be prepared for a job after finishing high school." 

"I need to accept criticism better." 

The top priority ranked "wants" on the most often-listed priority 

list was also the most indicated "wants" from all four areas listed 

on the questionnaire. Three responses which were found on the most 

often-listed response list were not noted on the major perceived "wants" 

list in each area. 

In order to determine if the role of elementary school counselors 

coincides with children's perceived needs the writer had to compare the 

objectives of elementary school counseling with the most often-listed 

priority "wants" as perceived by sixth grade students in the Beaverton 

Public Schools. The writer found that thirteen of the fifteen top 
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priority "wants” coincided with the objectives and vocational objectives 

of elementary school counseling. The other two "wants", though not 

directly related to duties normally assumed by elementary school 

counselors , could be helped by assisting the child in other aspects of 

personal development and, in turn, these "wants" could be resolved. 

Most of the perceived "wants" of sixth grade students in the Beaverton 

Public Schools coincided directly with duties normally assumed by 

elementary school counselors. 

Conclusions ' 

On the basis of the review of related literature and the results 

of the needs assessment questionnaire the following are concluded: 

1. Elementary school children have needs which are unique to 

their particular stage of development. If these needs were understood 

and met during a child's early schooling, the student would have a 

greater opportunity of experiencing a normal and healthy development 

throughout his lifetime. 

2. In elementary schools it is the classroom teacher who has the 

best opportunity for meeting these needs. 

3. Often the teacher lacks either the time, understanding of or 

the ability to meet the needs of many children in the classroom. 

I4. One job specially designed to help children deal with their 

own problems and behavior is that of the elementary school counselor. 
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5. The roles of the elementary school counselor are: (a) counse¬ 

ling; (b) consultative; (c) coordinative; and (d) evaluative. 

6. The major goals of counseling in the elementary school are: 

(a) self-understanding; (b) the development of a healthy self-concept; 

(c) the academic development; (d) learning to deal with complex inter¬ 

personal relationships; and (3) assisting children with personal and 

emotional problems. 

7. A comparison of the objectives of elementary school counseling 

with the most often-listed priority "wants" as perceived by sixth grade 

students in the Beaverton Public Schools found that thirteen of the 

fifteen top priority "wants" coincided with Dinkmeyer's (1968) list of 

objectives. 

Recommendations 

Based on a comparison of the objectives of elementary school 

counseling with the most often-listed priority "wants" as perceived by 

sixth grade students in the Beaverton Public Schools the writer 

recommends that in order to improve the current guidance, counseling, 

and psychological services in the Beaverton Public Schools, the 

District employ more elementary school counselors than are now available 

to the elementary school students of the Beaverton Public Schools. It 

appears by the results of the needs assessment questionnaire that sixth 

grade students have many needs which coincide with the duties normally 

assumed by elementary school counselors. In this way a service is 
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available to many more children in which help, encouragement, and 

positive reinforcement are provided to children on a day-to-day basis. 

Because of difference in school enrollments throughout the district's 

elementary schools it is difficult to recommend that an elementary 

school counselor be placed in each elementary school. A further 

study should be made to determine the best counselor-pupil ratio and 

how it should be implemented in the Beaverton elementary schools. With 

the implementation of elementary school counselors the writer felt that 

the elementary schools of District U8, Beaverton, Oregon, would better 

recognize and help meet the developmental needs of all elementary 

school students in the Beaverton Public Schools. 

The writer also recommends that other studies be made, especially 

with elementary school students other than sixth grade students, in 

order to determine the needs of younger children and how an elementary 

school counselor could be employed to best meet their needs. Another 

study which should be made is to survey the parents of elementary school 

children to determine in what ways they would like to see elementary 

school counselors utilized throughout the district. 

Another recommendation by the writer is that the Beaverton Public 

Schools continue their program of Career Education in the elementary 

schools and that this program emphasize the development of each 

student's interests, and talents and show the relationship between 

these abilities and Job opportunities. 
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The fourth recommendation is that teachers he given in-service 

training in different ways of meeting the developmental needs of 

the children in their classrooms. In this way the person with whom 

the child spends the most time is the person with whom help, encourage 

ment, and positive reinforcement are near to children on a day-to-day 

basis. 

The writer has enjoyed making this study because he feels that 

it is the elementary school children of the district who will benefit 

from any action taken as a result of this study. 
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Beaverton 
Schools 

District No. 48 
P.O. Box 200 Beaverton, Oregon 97005 

503/649-0480 

March 18, 1975 

Dear Parent, 

I would like to tell you about a research study that has been approved for 
small groups of sixth grade students in the Beaverton schools. You should 
know about this study in advance so that any questions or concerns you may 
have can be answered. 

Through small group interviews and a card-sorting procedure, we hope to 
have students in the Beaverton schools describe their personal development 
needs, and to indicate which of those needs they would like help to resolve. 

The information will be completely anonymous; students will not need to sign 
their names to anything. They will be asked to choose statements that de¬ 
scribe their personal needs in four areas: 

1. Academic-Learning (How can I learn to learn better in school and 
elsewhere ?) 

2. Educational-Vocational (How can I plan better for my future school¬ 
ing and work?) 

3. Interpersonal (How can I get along better with others?) 
4. Intrapersonal (How can I improve the way I feel about myself?) 

When all the information has been collected, it will be used to determine how 
current guidance, counseling, and psychological services in the Beaverton 
schools can be used more effectively for children at the elementary school 
level. 

It is the policy of this district that students may participate only if parents 
are informed and have no objection. We hope you will permit your child to 
take part. If you would rather your child not take part we will be happy to 
respect your request. We plan to begin our interviews on April 1, 1975. 

For further information you may contact your child's principal or myself at 
649-0253 or 646-7723 (home). Thank you for your consideration. 

Sincerely, 

Cedar Hills School 
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NEEDS ASSESSMENT QUESTIONNAIRE 

Academic-Leaming Needs 

A-l I need to improve ray memory. 

A-2 I need to read faster. 

A-3 I need to improve ray understanding of what I read. 

A-k I need to find better ways to concentrate on school work. 

A-5 I need to improve my penmanship skills. 

A—6 I need to improve ray speaking skills. 

A-7 7 need to improve my notetaking skills. 

A-8 I need to improve my listening skills. 

A-9 I need to learn to listen and take notes at the same time. 

A-10 I need to improve my vocabulary. 

A-ll I need to find new ways to observe what is happening around me. 

A-12 I need more opportunities to discover if other people see things 
differently or the same as me. 

A-13 I need to develop a study schedule and follow it. 

A-l^ I need to know how to study better. 

A-15 I need to get assignments in on time. 

A-l6 I need to improve the quality of my assignments. 

A-l7 I need to be more creative in class assignments. 

A-l8 I need to improve the way I write about important ideas I have 
read or developed. 

A-19 I need to participate more in class discussions. 



A-20 

A-21 

A-22 

A-23 

A-24 

A-25 

A-26 

A-27 

A-28 

A-29 

A-30 

A-31 

A-32 

I need to learn -why I am uncomfortable when speaking in class. 

I need to improve my test-taking skills. 

I need to be less nervous in taking exams or tests. 

I need to understand how each teacher grades me. 

I need to understand how I am progressing in each class. 

I need to discover why I worry about ray grades. 

I need to try ways of improving my grades. 

I need to talk to others and to discuss how I really feel about 
school. 

I need to decide if ray feelings about school prevent me from 
doing well. 

I need to improve ray work so I work at least up to ray ability 
in school. 

I need to overcome my feelings of boredom in class by finding 
the parts of ny school work in which I can become interested. 

I need to increase my ability to work in tough situations — 
where there are deadlines, competition, and failure possibilities. 

I need more opportunities to see my teachers for help before 
and after school. 
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Educational and Vocational Needs 

B-l I need to understand how my abilities and interests match together 

B-2 I need to know what various jobs are like and how my special 
talents and interests will help me do these jobs. 

B-3 I need to identify educational and vocational goals. 

B-4 I need to develop plans which will help me reach my educational 
and occupational goals. 

B-5 I need to explore the meaning of high school in my life. 

B-6 I need to know how the classes I take now fit my abilities, 
interests, and goals, 

B-7 I need information about high school requirements for graduation. 

B-8 I need to know if college is essential to fulfill ny goals. 

B—9 I need to learn more about requirements of colleges, universities, 
and other training opportunities. 

B-10 I need to plan an appropriate program of courses to take next 
quarter or next year. 

B-ll I need to discover the fit between my classes and my goals. 

B-12 I need to be able to see a counselor about problems involving 
planning for my educational and vocational future at the time 
the problems arise. 

B-13 I need information about scholarships, grants, loans, or work- 
study assistance. 

B-lU I need to know about national testing programs for college 
entrance and scholarships. 

B-15 I need to consider more than one alternative for what I should 
do after high school. 

B-l6 I need written college and job recommendations from school 
people who know me well. 
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B-17 

B-18 

B-19 

B-20 

B-21 

B-22 

B-23 

B-2k 

B-25 

B-26 

B-27 

B-38 

B-29 

I need to consider alternatives I have for completing my military 
obligation and possible results of these alternatives. 

I need to know what I would have to do to get a job that would 
interest me. 

I need to understand the meaning of job families. 

I need to know how and when to find occupational and educational 
information. 

I need to know what I can do now to prepare for work that I want 
to do in the future. 

I need to learn more about what I can expect on a job. 

I need to explore in real life those vocational and educational 
opportunities which are relevant to my characteristics (e.g. , 
talk to people in the community who work at certain jobs, talk 
to college representatives, or make visits to jobs and schools). 

I need to know how to perform well on job applications and 
interviews. 

I need actual on-the-job experience to know what it’s like to be 
employed and to learn more about jobs. 

I need to be prepared for a job after finishing high school. 

I need to know what jobs are available to me. 

I need more responsibility in school. 

I need to discover the basis for judging myself. 

I need to explore the fit between my classes and ray abilities. B-30 
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Interpersonal Needs 

C-l I need to speak up for myself more — to be more assertive when 
the occasion demands. 

C-2 I need to be needed — to have friends who need ray help. 

C-3 I need to know the things about me that "bug” others. 

C-4 I need to decide if I want to change the things about me that 
"bug” others. 

C-5 I need to learn how to listen better. 

C-6 I need to find new ways to solve problems I have with my parents. 

C-7 I need to solve my boy friend/girl friend problems better. 

C-8 I need to solve the problems I have with my teachers. 

C-9 I need to be less bossy with others. 

C-10 I need to help others use their talents better. 

C-ll I need to be a more sharing and trusting person with others. 

C-12 I need to be more friendly and relaxed with other boys/girls. 

C-13 7 need to have at least one person I can be close with. 

C-l4 I need to become more aware of the feelings and needs of others. 

C-15 I need to increase the times when I help others. 

C-l6 I need to express myself to others more openly and freely. 

C-17 I need to accept criticism better. 

C-l8 I need to work better with people who "bug" me. 

C-19 I need to know more about the needs and feelings of others. 

I need to be less controlled by others — to have more control 
myself. 

C-20 
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C-21 

C-22 

C-23 

C-2I+ 

C-25 

C-26 

C-27 

C-28 

C-29 

C-30 

C-31 

C-32 

C-33 

C-3^ 

I need to be more responsible for the things I do with a group 
of friends or classmates. 

I need to be more, involved as a member of groups. 

I need to have more confidence so I can be at ease with other 
people. 

I need to let others say how they feel about things. 

I need to learn how to make friends with others. 

I need to know how people feel about me. 

I need to stop worrying about what other people think about me 

I need to be less aggressive and hostile toward others. 

I need to learn how to meet new people. 

I need to discover how and why I trust different people in my 
life. 

I need to judge others less. 

I need to have more contact with different racial and minority 
groups. 

I need to laugh more and to be more relaxed with other people. 

I need to better understand the meaning of love in my life. 
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Intrapersonal Needs 

D-l I need to get in touch with my feelings and understand how 
feelings affect my behavior. 

D-2 I need to know more about myself. 

D-3 I need to get less "up tight" when things go wrong. 

D-li I need a more constructive way to express anger. 

D-5 I need to overcome my problem with drinking alcohol. 

D-6 I need to overcome a drug problem. 

D-7 I need to overcome a problem of overeating. 

D-8 I need to know what to do when I am with others who drink liquor. 

D—9 I need to know what to do when I am with others who use drugs. 

D-10 I need to eat the kind and amount of food that is best for me. 

D-ll I need to know more about the effects of drugs. 

D—12 I need to "let go" more — to have more fun. 

D-13 I need to be more satisfied with my life, my achievements, and 
myself. 

D-li* I need to earn more money. 

D-15 I need to save money for the things I need. 

D-l6 I need someone to talk to when personal problems arise. 

D-17 I need to understand my "way out" thoughts. 

D-l8 I need to set goals so I can stop drifting along with no 
particular purpose in life. 

19 I need to find better ways to keep my promises. 

I need to work out the meaning of religion in life. D-20 



80 

D-21 

D-22 

D-23 

B-2k 

D-25 

D-26 

D-27 

D-28 

D-29 

I need to believe in some form of religion to which I can turn 
when things go wrong. 

X need to explore the meaning of my morals and values. 

I need to be a more honest and real (less phony) person to nyself 
and to others. 

I need to be more skillful in making decisions and solving 
problems. 

I need to stop feeling depressed. 

I need to stop worrying. 

I need to stop feeling guilty. 

I need to stop hating people. 

I need to feel less lonely. 
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Table 10. Perceived Academic-Learning Needs 

Item 
Response Priority 

Total 
Weightec 

Mean First Second Third Fourth Fifth 

A-l 9 5 8 6 8 36 3.03 
A-2 12 4 12 8 3 39 3.36 
A-3 7 8 6 7 3 31 3.29 
A-4 5 5 8 6 6 30 2.90 
A-5 12 10 10 3 5 40 3.53 
A-6 1 2 3 3 2 11 2.73 
A-7. 3 2 9 4 5 23 2.74 
A-8 6 5 4 5 2 22 3.36 
A-9 4 4 5 5 7 25 2.72 
A-10 0 4 3 4 4 15 2.47 
A-ll 2 1 0 3 5 11 2.27 
A-12 3 2 1 ■ 4 3 13 2.85 
A-l 3 4 3 5 5 4 21 2.90 
A-l4 2 3 2 7 6 20 2.40 
A-15 7 12 7 6 4 36 3.33 
A-16 2 6 3 2 4 17 3.00 
A-17 2 3 3 4 2 14 2.93 
A-l 8 2 1 3 1 4 ll 2.64 
A-19 1 7 10 5 3 26 2.92 
A-20 11 5 10 7 6 39 3.21 
A-21 2 4 5 3 5 19 2.74 
A-22 6 12 8 8 6 40 3.10 
A-2 3 4 7 5 3 3 22 3.27 
A-2 4 5 4 2 1 5 17 3.18 
A-2 5 3 5 4 5 4 21 2.90 
A-26 16 9 6 17 10 58 3.07 
A-2 7 0 4 4 2 3 13 2.69 
A-2 8 2 2 0 1 2 7 3.14 
A-29 2 2 2 5 1 12 2.92 
A-30 13 5 0 7 9 34 3.18 
A-31 3 6 5 5 4 23 . 2.96 
A-32 4 3 0 1 4 12 3.17 
A-3 3 0 0 0 0 2 2 1.00 
A-34 0 0 0 0 0 0 0.00 
A-35 0 0 0 0 0 3 1.00 
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Table 11. Perceived Academic-Learning "Wants”. 

Response Priority 
Total 

Weighted 
Mean Item First Second Third Fourth Fifth 

A-l 9 5 6 5 5 30 3.27 
A-2 13 9 9 11 4 46 3.35 
A-3 5 8 5 3 25 46 2.24 
A-k 4 5 4 8 7 28 2.68 

A-5 9 9 11 3 14 46 2.91 
A-6 2 0 2 5 0 9 2.89 
A-T 3 4 8 4 3 22 3.00 
A-8 5 4 6 1 8 24 2.86 

A-9 4 6 5 3 3 21 3.23 
A-10 1 2 3 3 8 17 2.12 
A-11 2 3 1 0 4 10 2.90 
A-12 6 2 1 6 4 19 3.00 
A-l 3 2 2 3 5 5 17 2.47 
A-lU 2 6 7 7 8 30 2.57 
A-15 11 11 5 4 3 34 3.68 
A-I6 1 2 6 11 2 22 2.50 
A-l? 2 3 6 3 1 15 3.13 
A-18 2 0 5 3 7 17 2.24 
A-19 3 5 6 11 0 25 3.00 
A-20 12 7 7 4 2 32 3.71 
A-21 2 5 4 3 3 17 3.00 
A-2 2 7 8 4 5 2 26 •3.50 
A-2 3 3 6 0 4 0 13 3.62 
A-2U 4 3 3 0 1 11 3.82 
A-25 3 2 2 5 0 12 3.25 
A-26 17 11 7 5 7 47 3.55 
A-2 7 0 5 1 0 17 23 1.74 
A-2 8 0 2 8 1 0 11 3.09 
A-29 1 2 3 11 0 17 2.59 
A-30 12 6 2 7 3 30 3.57 
A-31 5 5 4 10 4 28 2.89 
A-32 3 0 3 1 0 7 3.71 
A-33 0 0 0 3 0 3 2.00 
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Table 12. Perceived Educational-Vocational Needs. 

Item 
Response Priority 

Total 
Weighte( 

Mean First Second Third Fourth Fifth 

B-l 3 h 3 5 3 18 2.9^ 
B-2 6 5 6 9 5 21 2.9*+ 
B-3 2 0 h 0 b 10 2.60 
B-h k k h 2 b 18 3.11 
B-5 0 5 3 1+ 13 25 2.00 
B-6 6 2 b 3 5 20 3.05 
B-7 6 6 • 6 13 6 37 2.81 
B-8 6 k 8 k 5 27 3.07 
B-9 5 6 7 7 10 35 2.69 
B-10 6 9 3 6 5 29 3.17 
B-ll 3 1 3 5 6 18 2.bb 
B-12 13 3 5 5 .7 33 3.30 
B-13 6 7 3 • k 3 23 3.39 
B-ll| U 5 1+ b b 21 3.05 
B-15 3 6 9 7 9 3b 2.62 
B-16 0 3 0 6 0 9 2.67 
B-17 0 1 0 0 0 1 ^.00 
B-18 12 10 12 12 11 57 3.00 
B-19 1 1 5 3 0 10 3.00 
B-20 1 U 1 2 1 9 3.22 
B-21 12 15 8 8 6 b9 3.39 
B-22 2 k 5 9 ii 31 2.26 
B-23 2 h k b 0 lb 3.29 
B-2U 1+ 6 5 3 7 25 2.88 
B-25 1 6 5 5 b 21 2.76 
B-26 10 6 12 9 6 *+3 3.12 
B-27 10 12 7 •6 6 Ul 3.3*+ 
B-2 8 15 3 k 2 7 31 3.55 
B-29 8 11 11 0 0 30 3.90 
B-30 3 1 k 0 5 13 2.77 
B-31 0 0 0 0 0 0 0.00 
B-32 0 0 0 0 0 0 0.00 
B-33 0 0 0 0 o o 0.00 
B-3k 0 0 0 0 0 o 0,00 
B-35 0 0 0 0 0 o •0,00 
B-36 0 0 0 0 i 1 1.00 
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Table 13. Perceived Educational-Vocational "Wants”. 

Item 
Response Priority 

Total 
Weighted 

Mean First Second Third Fourth Fifth 

B-l 2 5 6 3 30 46 1.83 
B-2 6 7 1 27 4 45 2.64 
B-3 1 0 0 0 0 1 5.00 
B-k 2 3 1 7 4 17 2.53 
B-5 4 0 6 0 3 13 3.15 
B-6 1 k 2 2 3 12 2.83 
B-T 3 6 5 1 2 17 3.41 
B-8 3 5 4 5 2 19 3.11 
B-9 5 7 4 2 6 24 3.13 
B-10 7 7 1 10 5 30 3.03 
B-ll k 2 4 2 18 30 1.73 
B-12 15 13 5 3 3 39 3.87 
B-13 5 3 5 4 7 24 2.79 
B-lh 7 3 3 0 3 16 3.69 
B-15 k 7 7 4 4 26 3.12 
B-16 3 3 5 4 0 15 3.33 
B-17 0 0 1 0 0 1 3.00 
B-18 9 13 10 9 3 44 3.36 
B-19 1 0 13 3 0 17 2.94 
B-20 0 1 3 12 2 18 2.17 
B-21 0 15 4 8 3 39 3. U9 
B-22 k 2 13 1 7 27 2.81 
B-23 k 1 7 2 2 16 3.19 
B-2k 3 3 4 7 0 17 3.12 
B-25 6 5 5 2 5 23 3.22 
B-26 9 5 5 2 5 26 3.42 
B-2? 16 9 3 14 8 50 3.22 
B-28 15 7 3 2 2 29 4.07 
B-29 k 5 6 1 7 23 2.91 
B-30 3 1 0 0 0 4 75 
B-31 0 1 0 0 0 1 4.00 
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Table lU. Perceived Interpersonal Needs 

Item 
Response Priority 

Total 
Weighted 

Mean First Second Third Fourth Fifth 

C-l 1* 6 h . 3 8 25 2.80 
C-2 0 6 5 3 3 17 2.82 
C-3 8 U 12 6 5 35 3.11 
C-l* 1 k 1* 3 3 15 2.80 
C-5 9 9 2 3 5 28 3.50 
c-6 11 8 6 2 7 31+ 3.1+1 
C-T 1* 7 3 3 1* 21 3.19 
C-8 5 7 3 10 7 32 2.78 
C-9 3 5 9 2 1* 23 3.04 
C-10 3 h 2 2 1 12 3.50 
C-ll 1 3 5 3 1* 16 2.63 
C-12 2 3 6 10 7 28 2.39 
C-l 3 16 11 9 7 7 50 3.44 
C-ll* l 2 h 5 2 ll* 2.64 
C-15 2 2 5 3 2 Ik 2.93 
C-l6 5 6 5 3 3 22 3.32 
C-17 9 6 9 7 6 37 3.14 
C-18 11 5 5 11 7 39 3.05 
C-19 0 1 7 2 2 12 2.58 
C-20 3 3 1* k 5 19 2.74 
C-21 7 0 2 1 2 12 3.75 
C-22 1* 3 . 3 6 3 19 2.95 
C-23 2 3 2 3 6 16 2.50 
C-2h 0 0 1 2 1 1* 2.00 
C-25 3 10 5 5 6 29 2.97 
C-26 8 5 6 10 6 35 2.97 
C-2 7 8 9 9 12 9 1+7 2.89 
C-2 8 2 2 2 3 1* 13 2.62 
C-29 6 6 2 7 7 28 2.89 
C-30 l 3 1* 0 k 12 2.75 
C-31 l* 5 2 1 h 16 3.25 
C-32 3 1 0 h 1 9 3.11 
C-33 3 5 3 6 k 21 2.86 
C-3U 1* 1 1 \ 3 3 12 3.00 
C-35 1 0 0 0 0 1 5.00 
C-36 0 0 0 0 0 0 0.00 
C-37 1 0 0 0 0 1 5.00 
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Table 15. Perceived Interpersonal "Wants". 

Item 
Response Priority 

Total 
Weighted 

Mean First Second Third Fourth Fifth 

C-l k 6 1 5 3 19 3.16 
C-2 2 3 2 2 . 2 11 3.09 
C-3 1+ 7 5 k 3 23 3.21 
C-U 3 9 8 0 24 3.08 
C-5 12 5 5 1 13 36 3.06 
c-6 6 6 5 3 0 20 3.75 
C-7 U 1 h 13 3 25 2.60 
C-8 7 6 5 14 0 32 3.19 
C-9 6 3 5 0 12 26 2.65 
C-10 It 0 2 0 10 4.00 
C-ll 2 2 0 3 0 7 3.43 
C-12 1 0 5 5 3 14 2.36 
C-13 16 5 k 15 12 52 2.96 
C-lk 0 h 1 0 k 9 2.56 
C-15 it 2 h 0 2 12 3.50 
c-16 5 7 2 2 0 16 3.94 
C-17 6 6 18 7 0 37 3.30 
C-18 10 11 k 3 2 30 3.80 
C-19 2 0 3 0 1 6 3.33 
C-20 4 3 2 0 3 12 3.42 
C-21 3 2 5 1 2 13 3.23 
C-22 7 4 2 0 1 14 4.14 
C-23 2 11 3 3 1 20 3.50 
C-2l* 0 0 0 9 0 9 2.00 
C-25 2 6 9 3 24 44 2.07 
C-26 7 8 6 k 0 25 3.72 
C-2 7 11 k 11 6 2 34 3.47 
C-2 8 U 3 1 0 15 23 2.17 
C-29 3 7 3 5 12 30 2.47 
C-30 2 1 2 1 2 8 3.00 
C-31 1 8 k 1 1 15 3.47 
C-32 2 2 2 0 0 6 4.00 
C-33 1 h 3 2 3 13 2.85 
C-3^ 5 2 9 12 5 33 2.70 
C-35 1 0 0 0 0 1 5.00 
C-36 0 0 p 0 0 0 0.00 
C-37 0 0 0 1 0 1 2.00 
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Table 16. Perceived Intrapersonal Needs 

Item 
Response Priority 

Total 
Weighted 

Mean First Second Third Fourth Fifth 

D-l k 3 1 5 8 21 2.52 
D-2 5 3 3 3 b 18 3.11 
D-3 12 8 12 9 3 bb 3.39 
D-k 6 k b 3 9 26 2.81 
D-5 0 0 0 0 2 2 1.00 
D-6 0 0 0 1 0 1 2.00 
D-T 3 k b b 3 18 3.00 
D-8 2 7 5 6 2 22 3.05 
D-9 10 5 6 7 10 38 2.95 
D-10 2 0 6 9 6 23 2.26 
D-ll 5 5 2 b 5 21 3.05 
D-12 h 2 11 7 5 29 2.76 
D-l 3 10 6 11 b 5 36 3.33 
D-lU 16 21 12 lb 12 75 3.20 
D-15 12 19 19 13 12 75 3.08 
D-l6 20 12 9 16 7 6b 3.31* 
D-l 7 2 3 2 3 1 11 3.18 
D-18 6 k 3 1 5 19 3.26 
D-19 3 2 3 5 3 16 2.81 
D-20 1 3 3 1 2 10 3.20 
D-21 0 3 7 1 3 lb 2.71 
D-22 1 0 0 1 2 b 2.25 
D-2 3 h 8 5 2 6 25 3.08 
D-2 4 7 8 6 2 8 31 3.16 
D-2 5 1 6 2 3 6 18 2.6l 
D-26 3 7 5 12 8 35 2.57 
D-2 7 2 0 5 2 3 12 2.67 
D-2 8 10 h 1 6 2 23 3.61 
D-29 3 2 b 7 2 18 2.83 
D-30 0 2 3 0 0 5 3.40 
D-31 0 0 0 0 1 1 1.00 
D-32 0 1 0 0 0 1 4.00 
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Table 17. Perceived Intrapersonal "Wants". 

Item 
Response Priority 

Total 
Weighted 

Mean First Second Third Fourth Fifth 

D-l 3 3 2 0 6 111 2.79 
D-2 5 2 1 1 3 12 3.42 
D-3 11 6 7 5 7 36 3.25 
D-U h 12 0 20 0 36 3.00 
D-5 0 3 0 0 0 3 4.00 
D-6 0 0 0 0 0 0 0.00 
D-7 k 0 5 7 5 21 2.57 
D-8 h 7 k 7 10 32 2.63 
D-9 11 8 8 3 2 32 3.72 
D-10 2 3 2 2 10 19 2.21 
D-ll 6 6 3 5 3 23 3.30 
D-12 7 k 7 k 2 2b 3.42 
D-13 7 8 7 3 0 25 3.76 
D-lh Ik 17 k 8 5 48 3.56 
D-15 k 1U Ik 5 k 4l 3.22 
D-I6 2h 12 8 7 15 66 3.35 
D-17 0 0 1* 1 0 5 2.80 
D-18 5 2 3 2 15 27 2.15 
D-19 3 2 0 0 0 5 4.60 
D-20 0 1 0 0 lb 15 1.20 
D-21 0 11 5 5 0 21 3.29 
D-22 h 2 0 0 0 6 4.67 
D-2 3 8 5 15 9 1 38 3.26 
D-2k 6 h 3 17 3 33 2.79 
D-25 2 k 6 0 0 12 3.67 
D-26 3 6 k 7 15 35 2.29 
D-27 3 1 1 2 3 10 2.90 
D-2 8 5 3 1 3 7 19 2.79 
D-29 2 2 10 7 2 23 2.78 
D-30 3 0 k 0 0 7 3.86 
D-31 0 1 0 0 0 1 4.00 
D-32 1 k b 0 0 9 3.67 
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Table 18. Most Often-Listed Perceived Academic-Learning "Wants". 

Item 
Response Priority 

Total First Second Third Fourth Fifth Sixth Seventh Eighth 

A-l 2 1 1 h k 1 1 3 17 
A-2 8 2 3 7 0 2 1+ 0 26 
A-3 0 5 1 0 2 b 3 2 17 
A-U. 1 0 2 2 2 2 5 0 lb 
A-5 k 3 2 2 h 3 3 2 23 
A-6 1 0 0 0 0 2 1 1 5 
A-T 2 0 1 3 0 2 3 1 12 
A-8 1 3 1 1 2 3 1 1 13 
A-9 2 h 1 1 2 b 0 0 Ik 
A-10 0 1 1 0 1 2 1 3 9 
A-ll 1 0 1 0 0 0 0 1 3 
A-12 0 1 1 0 0 0 0 0 2 
A-13 0 0 0 1 5 >2 0 0 8 
A-lU 0 2 k 1 1 2 0 2 12 
A-l 5 u k 3 2 k b 2 3 26 
A-l6 1 2 1 1 2 0 2 1 10 
A-l 7 0 0 2 1 0 0 0 0 3 
A-18 1 0 0 2 0 1 0 0- b 
A-19 0 2 0 0 2 0 0 3 7 
A-20 1 3 k h 3 b 1 3 23 
A-21 1 0 1 3 0 2 0 0 7 
A-22 0 0 2 2 2 b 1 1 12 
A-23 1 1 1 1 2 2 2 7 17 
A-2i+ 0 1 1 1 1 2 1 0 7 
A-25 0 0 0 2 2 0 1 3 8 
A-26 9 3 5 k 5 5 5 0 36 
A-27 0 0 1 0 1 0 1 0 3 
A-28 0 0 0 0 0 0 0 1 1 
A-29 0 0 0 0 1 0 1 0 2 
A-30 6 2 0 3 0 2 1 2 16 
A-31 1 2 k 2 b 0 1 0 10 
A-32 1 2 2 0 0 0 0 0 5 
A-33 0 0 0 0 2 0 0 0 2 
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Table 19, Most Often-Listed Perceived Educational-Vocational ’’Wants". 

Res ponse Priority 
Total Item First Second Third Fourth Fifth Sixth Seventh Eighth 

B-l 0 0 0 1 2 0 0 1 b 
B-2 1 0 1 1 0 2 1 1+ 10 
B-3 0 0 0 0 0 0 0 0 0 
B-U 0 0 0 0 2 0 1 2 5 
B-5 0 1 0 0 0 0 0 1 2 
B-6 0 1 0 0 0 2 0 0 3 
B-7 0 1 0 0 1 1 3 2 8 
B-8 0 0 1 1 1 2 1 h 10 
B-9 1 1 0 1 2 0 3 0 8 
B-10 1 1 0 1 1 3 0 0 7 
B-ll 0 0 2 0 1 0 0 0 3 
B-12 k 1 3 2 0 3 2 1 16 
B-13 0 1 2 2 2 0 k 0 11 
B-l4 1 1 1 0 1 1 1 0 6 
B-15 1 2 1 1 0 2 1 2 10 
B-l6 0 0 1 0 0 0 1 0 2 
B-17 0 0 0 0 0 0 0 0 0 
B-18 0 1 2 2 3 5 2 b 19 
B-19 0 • 0 0 0 0 0 0 0 0 
B-20 0 0 0 1 0 0 1 0 2 
B-21 1 0 2 3 1 k 3 1 15 
B-22 0 0 1 0 0 0 1 2 
B-23 1 0 0 0 0 0 3 0 b 
B-21+ 1 2 0 0 1 0 0 1 5 
B-25 0 1 1 0 1 1 2 1 7 
B-26 0 k 3 5 0 1 3 3 19 
B-27 5 3 1 0 2 0 3 3 17 
B-2 8 k k 0 3 2 h 1 2 20 
B-29 0 0 1 0 2 2 0 0 5 
B-30 1 0 0 0 0 0 0 1 2 
B-31 0 1 0 0 0 1 0 0 2 
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Table 20. Most Often-Listed Perceived Interpersonal "Wants". 

Item 
Response Priority 

Tot al First Second Third Fourth Fifth Sixth Seventh Eighth 

C-l 0 1 3 2 2 0 0 0 8 
C-2 0 2 1 1 0 0 0 0 k 
C-3 0 2 k 0 2 3 k 2 17 
C-k 1 . 1 1 1+ 0 0 0 0 7 
C-5 1 1 1 2 0 2 2 k 13 
c-6 7 2 1 1 0 0 1 3 15 
C-T 1 1 1 0 1 1 0 0 5 
C-8 1 3 1 1 2 0 3 0 11 
C-9 0 1 1 2 2 1 3 3 13 
C-10 1 1 0 1 1 1 0 0 5 
C-ll 0 0 0 1 1 1 0 2 5 
C-12 0 1 k 0 2 0 1 0 8 
C-13 6 3 2 2 2 3 6 2 26 
C-lU 1 0 0 1 0 0 0 0 2 
C-15 1 0 0 0 0 0 0 0 1 
c-16 0 3 2 1 2 0 3 1 12 
C-17 3 1 3 2 3 3 2 2 19 
C-l 8 2 2 3 1 3 2 2 3 18 
C-19 0 1 0 0 0 0 0 0 1 
C-20 0 0 2 2 1 1 2 0 8 
C-21 1 1 0 1 0 0 0 3 6 
C-22 1 0 2 3 1 3 0 1 11 
C-23 0 0 1 1 0 0 0 0 2 
C-2U 0 0 0 0 0 0 0 0 0 
C-25 0 0 3 2 2 0 0 3 10 
C-26 0 2 1 1 3 2 3 1 13 
C-2 7 0 2 1 2 1 2 2 2 12 
C-2 8 0 1 1 0 0 3 0 0 5 
C-29 1 1 2 1 2 2 0 0 9 
C-30 0 0 1 0 1 0 0 0 2 
C-31 0 0 0 2 1 0 0 0 3 
C-32 0 0 0 0 3 1 0 0 k 
C-33 0 0 1 0 2 1 0 3 7 
C-34 1 0 3 0 3 0 0 5 12 
C-35 1 0 0 0 0 0 0 0 1 
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Table 21. Most Often-Listed Perceived Intrapersonal "Wants”. 

Item 
Resi ponse Priority 

Total First Second Third Fourth Fifth Sixth Seventh Eighth 

D-l 0 0 0 5 0 0 1 0 6 
D-2 1 0 1 0 0 0 2 1 5 
D-3 7 2 1 7 2 1 1 2 23 
B-k 2 1 1 1 3 1 0 0 9 
D-5 0 0 0 0 0 0 0 0 0 
D-6 0 0 0 0 0 0 0 0 0 
D-T 1 0 0 1 0 0 2 3 7 
D-8 0 k k b 2 0 1 2 17 
D-9 k b 3 3 b 2 3 1 2b 
D-10 0 0 0 1 1 b 2 1 9 
D-ll 1 2 k 1 2 0 3 2 15 
D-12 3 1 2 3 2 0 1 3 15 
D-13 2 2 2 3 1 0 1 2 13 
D-14 6 11 k 3 2 2 b b 36 
D-15 5 5 2 3 3 1 2 1 22 
D-l6 13 9 5 0 . b b b 2 hi 
D-1T 0 0 0 • 0 1 1 0 1 3 
D-l 8 0 0 0 1 0 1 2 2 6 
D-19 0 1 0 0 0 2 0 0 3 
D-20 0 0 0 0 0 0 0 b b 
D-21 0 0 3 0 1 0 2 0 6 
D-22 1 0 0 0 1 0 0 0 2 
D-2 3 0 1 1 3 3 2 1 0 11 
T)-2k 1 1 1 2 0 2 1 2 10 
D-2 5 1 0 0 0 0 2 0 0 3 
D-26 3 1 3 1 1 2 3 1 15 
D-2 7 0 1 0 2 0 0 2 0 5 
D-28 3 3 1 1 1 0 1 2 12 
D-29 1 2 1 0 0 1 1 0 6 
D-30 0 1 0 0 2 0 1 0 b 
D-31 0 0 0 0 0 0 0 0 0 
D-32 0 0 1 1 1 0 0 0 3 


