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ABSTRACT

The purpose of this study was to find out the causes for the high drop
out rate of Indian students in Wolf Point High School and to recommend
proposals for alleviating this situation.
The intelligence, language, customs, and economy of Indians were stud¬
ied.
These studies revealed that the Indian is as intelligent as the nonIndian if achievement and intelligence tests are not geared to the nonIndian culture and language.
Poverty is prevalent on Indian reservations.
The economic situation
on the Fort Peck Indian Reservation is bad with the average income per
family averaging about one-fourth-the income of Montanans in general.
Language problems resulting from being raised in an Indian culture
presents a stumbling block for the Indian youngster entering the first grade.
Without having a feeling of security and comfort in this important stage,
the Indian student loses confidence and his chance to progress in a satisfac¬
tory manner is lessened.
Therefore, this becomes a problem of prevention rather than a problem
of cures.
To prevent the problems of the drop out, the Indian youngster
must have an opportunity to compete with the non-Indian youngster in the
very first grade of school.
To prepare the youngster for the first grade, he should have at least
a year of pre-school activities which will enlarge his vocabulary and give
him experiences which will allow him to progress in the first grade.
The following recommendations for a successful school career for Indian
youngsters are given:
1. A "Head Start" program should be considered on a year round basis
and include children of ages 3, 4, and 5.
2. Establish the Language Experiences in Reading Approach.
3. There tends to be a greater holding power on disadvantaged children
who can participate in extra-curricular activities that offer some
recognition. Therefore, an effort should be made to purchase things
as band instruments, tennis shoes, etc., to make this possible. No
child should be discouraged from certain courses because of the
expense of supplies or equipment.
Provisions should be made to take
care of the expenses.
4. The present tax supported school facilities should be made available
more frequently during out-of-school hours--typing room, gym, shop,
library, and study hall.

5. Special orientation given to the faculty on needs and problems
of the community.
6. The vocation facilities should be expanded in order to offer
courses such as auto mechanics and farm machinery courses.
7. Hire a guidance counselor or social worker to be employed to
serve in all twelve grades.
8. The Bureau of Indian Affairs should participate in the planning
and financing of the above programs.
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CHAPTER I

INTRODUCTION

One of the major problems facing our schools today is the dropout
problem

According to a 1952-53 publication by the United States Depart¬

ment of Health, Education, and Welfare, for every 1000 fifth-graders in
the nation, 396 youngsters will leave school before completing the twelfth
graded

The United States Department of Labor predicts that in the 1960's

7,500,000 children entered in the public schools will drop out before gradua
tion.

A third of these will not even complete the eighth grade.

When the

schools opened in the fall of 1962, 2,400,000 children entered the first
grade.

Of this number 800,000 will drop out prior to the spring of 1975,

their class graduation date, if the present drop out rate continues.

2

This drop out means a tremendous loss of trained man-power to our
society.
From data obtained by the United States Department of Interior, Bureau
of Indian Affairs, there are clear indications that Indian pupils, the coun¬
try over, are not staying in school to the completion of their high school
education in as large proportions as do white children.

3

In the spring of 1964 a meeting was held at the Roosevelt County Court
House in Wolf Point, Montana, dealing with the problem of dropouts of the

■^U.S. Department of Health, Education, and Welfare, Office of Education
"Statistical Summary of Education 1955-56." Biennial Survey.
2
3

"Dropouts," Senior Scholastic, November 7, 1962, pp. 15-16.
L. Madison Coombs and others,

The Indian Child Goes to School,

2
Indian students on the Fort Peck Indian Reservation.

School administrators

from the public schools of each of the towns on the Reservation were present.
One stunning statistic was brought to light.

Indian students entering the

first grade in the public schools had a five per cent chance of graduating
from high school as approximately 95 per cent were found to drop out before
completing the twelfth grade.
Therefore, any school should examine its dropout problem closely and
r

determine,

if it can, why children drop out prior to the completion of the

twelfth grade and should make some attempts at remedying the situation.

Statement of the Problem

The problems investigated in this study were as follows:
1. To determine the home environment of the Indian students.
2. To determine the extent that language, culture, and economics
bear on the problem.
3. To obtain proposals from the Wolf Point High School faculty to
alleviate the drop out problem.

Procedures

The following procedures were used to obtain answers to the problem of
the study.
1.

In order to determine if a language problem exists among Indian

U.S. Department of the Interior, Haskell Press, Lawrence, Kansas, 1958, p. 7.

3
students and if economics and cultural differences play a significant role
in Indian education, related literature and authorities in the field were
consulted.
2. The Head Start Program and The Language Experience to Reading
Approach were investigated.
3. The author interviewed Wolf Point High School faculty members and
read related literature in order to obtain suggestions for alleviating the
drop out problems of Indian students.

Definition of Terms

Acculturation means "the process and result of adopting the cultural
traits of another group."

4

Limitations

This study was limited to the Indian students who dropped out of high
school after entering with the freshmen class of 1960 in the Wolf Point High
School.

The writer was acquainted with many of these students and he felt that

they would cooperate in the study better than students having no previous con¬
tact with the writer.
Wolf Point is located on the Fort Peck Indian Reservation and the Indian
students are of the Sioux and Assinboine tribes.

^Ibid., p. 104.

CHAPTER II

REVIEW OF LITERATURE

It has been stated in Chapter 1 that Indian students are not staying
in school to the completion of their high school education in as large
proportions as do white children.
The large number of dropouts and small number of Indian graduates from
Wolf Point High School are alarming.

To the writer's knowledge, no attempts

have been made to establish a reason or reasons for the alarming drop out
rate.
Studies have been made which may have a bearing on this problem.

Indian Intelligence

If one assumes that Indian people in general are inferior to non-Indians
because of their failure to graduate from a public high school, it might be
assumed by some that the reason for this failure is that Indian people are
not as intelligent as are white people.

Many people in the Wolf Point area

are of this opinion.
It has been customary during the last forty years to measure something
called intelligence by verbal and written tests of one kind or another.

"To

be useful these tests must be expressed in the language of the persons being
tested and must deal with situations with which the person is somewhat
familiar."^

^Answers to Your Questions on American Indians, 2, United States Indian
Service, 1952, p. 11.

5
Many Indians in the United States still speak their native language
and live in a cultural environment quite different from that of the urban
dwelling American.

Consequently, the scores made by many Indian children

on unadjusted American intelligence tests have not been as high as those
made by white children.

2

In recent years some non-language tests have been compiled in which the
situations presented are not influenced by the culture in which the student
is growing up.

One of these tests is the Arthur Point Performance Scale

developed by Ur. Grace Arthur of the Amherst H. Wilden Child Guidance Clinic,
St. Paul, Minnesota.

3

This test was standardized on white American children

and has recently been used in certain studies of Indian cultural adaption
by technicians trained by Arthur personally.

4

Sioux, Hopi, Zuni, and Papago Indian children.^
volved two groups of the same tribe.

The test was given to Navaho,
The Arthur study often in¬

One group which had assimilated white

culture to some extent and one which had assimilated less as indicated by the
following:
In many tribes two groups of Indians were studied--!irst a group
which had much exposure to whites and is accepting white culture;
second one which has less contact with whites, and is making little
adjustment.
In both cases the children were attending Government
schools.6
The numbers on the following table represent average I.Q. scores made
by the groups represented on the table.

^Ibid., p. 12.

~*Ibid., p. 12.

^Ibid., p. 12.

^Ibid., p. 12. ^Ibid., p.

12.

6
TABLE 1

Results of Arthur Test

Assimilated Hopi
Less Assimilated Hopi
Assimilated Sioux
Less Assimilated Sioux
Zuni (one group)
Assimilated Papago

112
111
101
99
100
100

7

Less Assimilated Papago
Assimilated Navaho
Less Assimilated Navaho
Unschooled Navaho
Average for all whites

88
94
84
84
103

In 1954 the Goodenough-Draw-A-Man Test was administered to various groups
of Indian and White children in nine New Mexico communities.

The various

tribes represented were in Sioux, Hopi, Zuni, Zio, Navaho, and Papago..The

g
children ranged in age from six to eleven years

The results showed Indian

children to be superior to white children with average I.Q.'s ranging from
102-117.9
The United States Indian Service claims that Indian intelligence does
not differ greatly from intelligence of non-Indians; for example, in areas
where Indian children have become familiar with English, their intelligence
scores are equivalent to scores of the non-Indian students as indicated by
\

the following:
Other non-language tests tend to confirm these findings: that
the basic intelligence of Indians is not greatly different from
non-Indians.
Indian school achievement gives similar evidence. Where Indian
children become thoroughly familiar with the English language, their
school achievement presents about the same spread on a series of
achievement tests as a non-Indian group.^

Ibid, p. 13
*R.D. Norman and H.L. Midkoff, "Navaho Children on Raven Progressive

7
It appears that before an I.Q. test can prove intelligence, the test
must be administered in a language that can be understood by the person¬
taking the test.

Indian students with a poor understanding of the English

language tend to do poorly on English adjusted intelligence tests.

Indian

students who are fluent in the English language do better on unadjusted
tests than those unfamiliar with the language.

However, when I.Q. tests

are not based upon an understanding of the English language nor upon a nonIndian culture, the Indian students seem to do as well as non-Indian students.

Indian Language Problem

The following pages are a summary of studies compiled by Willard W.
Beatty, Education for Cultural Change, U. S. Department of the Interior,
Bureau of Indian Affairs, 1953.
Many Indian children of the upper elementary and high school years do
not have a command of English commensurate with their ability to learn, and
with their years of exposure to English."^

Teachers complain freely about

this phenomenon, but are less eager to lend sympathetic understanding to the
mainsprings and undercurrents which year by year have made the conditions
more acute.
Sometimes an Indian student's lack of command of English may be a carry-

Matrices and Goodenough Draw-A-Man Tests," Southwestern Journal of Anthro¬
pology, 1955, p. 134.
^Ibid, p. 134.

^Answers to Your Questions On American Indians, op. cit., p. 13.
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over from his early elementary years, where his first attempts at learning
were unsuccessful.

His lack of success may be traced to one or more, or

a combination of several factors.
He may have been exposed to teaching methods that were unadjusted to
his abilities, aptitudes, or handicaps.
learning.

12

The senses are the avenues of

The teacher who makes use of as many of the senses as possible

in establishing early associations and concepts will be the most successful
for the average child.

The following conclusion was reached by Hildegard

Thompson in her article on "Teaching English,"

There are some children who

are definitely auditory minded, and still others who are definitely visual
minded, and still others who learn best when muscle stimuli are used.

To

omit any one of the three approaches may retard the learning of many children.
The efficient and successful teacher studies each individual child in her
class, and then adjusts her methods of teaching to the needs, aptitudes,
interests, and abilities of each and all."

However, many children are not

fortunate enough always to have efficient and understanding teachers in this
respect.

As a result, they cannot keep up with the children to whom the

teacher's methods are suited; they become discouraged and they often develop
attitudes which have a lasting negative effect on their learning in later
years.

"^Hildegard Thompson, "Teaching English", Education for Cultural
Change, U. S. Department of the Interior, Bureau of Indian Affairs, 1953,
p. 257.
12

Ibid., p. 257.

9
He may have had so many different things presented to him in his first
few elementary years that mastery of any one was impossible.

13

Teachers are

so at home with English that they fail to realize what a hurdle the six-year
old must make when he enters the strange environment of the school, and at
the same time must learn a new language.

They do not realize that in a short

time the six-year old non-English speacking beginner must learn a vocabulary
that English speaking beginners have been learning over a period of six years
They begin to present English vocabulary at a rate with which even confuses
some of the non-Indian students.
vocabulary.

The child is soon lost in a maze of new

Even Indian children who have been brought up in an Indian home

where English is spoken, are likely to have acquired a very restricted vocabu
lary,

in comparison to that of an urban white child.
Teachers who fail to realize the dangers of presenting new words - too

rapidly and who thus fail to limit the words they present, do the learner a
lasting injustice.

14

Hildegard Thompson says, "Even though he doesn’t become

lost and discouraged, he becomes confused, uses wrong words to express his
meanings, uses incorrect tense forms of verbs, fails to use articles before
nouns, and becomes habituated to many other typical errors Indian students
make.

It is far better to limit the teaching of English to what can be mas¬

tered,

than to try to cram English vocabulary in the lower grades, only to

■^Ibid. , p. 258.
14

Ibid., p. 258.

■^Ibid., p. 258.
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have to unlearn incorrect usage of the language later.
The student may have had to live in a classroom where "talking" and
"doing" were in disrepute.

16

Non-English speaking beginners learn a

second language in the same way they learned their first language.

Through

first hand experiences they learn to associate the new English names with
the things in their environment.

In reacting to their surrounding in the

form of examination, experimentation, play and work, children gain new ideas,
which in turn call for the learning of new vocabulary if these ideas are to
be expressed in English.

If full and adequate learning is to take place the

beginner must be subjected to a stimulating classroom environment--a classroom

]7
filled with many things with which to experiment, to play, to work.

Then

he must be encouraged to talk about the new ideas he gains from such "doing."
A beginner will not learn to speak English well if he is placed in a room
which is limited in its equipment to desks, seats, and pencils, where "talk¬
ing" makes the room too noisy for the comfort of the teacher.
Some Indian high school students have no great interest in learning English.

18

The student may not be interested because he feels adequate without

a great knowledge of English.

Outside the classroom he feels no pressing need

for English, and inside the classroom he is seldom asked to use any more words
than are necessary.

His attitude may be, why exert the time and effort to

learn a language which has no more use than that?

16

Ibid., p. 258.

18
°Ibid., p. 259.

17

Ibid., p. 259.
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The student's attitude toward learning English may be the result of
the indignities and discriminations he has suffered because of his race. 19
These feelings are likely to be deep-seated.

According to social psycholo¬

gists, the student himself is not aware that they exist.
ridicule and non-acceptance by other groups.
inferior.

He may have met

He may have been made to feel

Unconsciously his feelings for the group which subjected him to

discrimination may be transferred to a dislike for the language they speak.
Indian students often hesitate to use the English that they do know,
because they realize they speak the language inaccurately or with an accent.
Not wishing to be different, they refrain from speaking.

Many speech habits

and sounds from native Indian languages are carried over into English speech
with the result that the student fails to enunciate the English sounds cor¬
rectly and speaks with an accent.

Hildegard Thompson said, "The elaborate

and intricate structural pattern of many Indian languages is likely to become
confused with the structure of the English which in itself is far from simple."

20
Because of the peculiarities of speech the child is likely to develop from
these causes, he is misunderstood, and sometimes laughed at.

As a result he

avoids the use of English whenever possible.
An assumption which appears to be prevalent in some schools among teach¬
ers of older students is that all the basic reading and speaking skills should
be developed by the end of the fifth or sixth grades.

19

Ibid., p. 259

2

°Ibid., p. 259.

21

21

Ibid., p. 259.

It is impossible to

12
give a child in the first six elementary years all of the reading and speak¬
ing skills he will need later; and even though it were possible, he could
not master some of them because of his immaturity.

Thinking is a growing

and developing process, therefore the development of reading and speaking
skills which are important to thinking should not cease at any particular
level.

22

They should be developed each year at progressively higher levels.

Unless the Indian student in particular receives the utmost understanding
and help he may not progress to mature levels in his thinking English.
The non-adjusted achievement and intelligence tests which have been
given to Indian students in recent years indicate that the Indian people do
not perform as well as do non-Indian people.

Many of the authorities in

the field of Indian affairs feel that the reasons for these poor showings
are that Indian children generally grow up in a cultural situation entirely
different from non-Indians; that Indian people often do not speak the English
language or if they do speak the language the quality is very poor; and that
many of the rich learning experiences of the non-Indian culture are missing
in the backgrounds of the Indian people.

Being that most intelligence and

achievement tests are based upon an understanding of the English language as
well as upon certain cultural experiences, many Indian students do quite poor
ly on them.

Understanding Cultural Differences
Can an Indian do anything a white man can do?

22

Ibid., p. 259

Yes, say the scientists.

13
There is no proof that any group of people--Indians, Solomon Islanders,
Negroes, or whites has less mental capacity than any other group.

23

Within

any group there may be bright and dull individuals or even family lines that
stand out.

There is no such thing as inferiority of a whole people.

The average man raises his eyebrows and some visitors to Indian reserva¬
tions have raised them very high.
ject, why doesn't he do it?

In answering him, we need to make it plain that

an Indian's inborn capacities,
tential only.

If an Indian can do everything, they ob¬

like those of any other human being are po¬

They can become actual under favorable conditions, just as

seeds grow with rain and sun, or children learn to talk if they hear human
speech.

Without such incitement, the best seed and the brightest child may

fail to develop.

The incitement, for what our world calls success, comes

from a drive that is generated in white children almost from birth, a drive
compounded of desire, belief in oneself, a sense of public approval and a
• that .
conviction
success is 24
possible.
These are not an Indian's birthright.

Once he believed in himself be¬

cause of a vision or a series of ceremonies which could make success certain.
With that conviction gone, he must generate his belief almost without help.
The scores of achievement stories which have built up the hopes of white people
have never applied to Indians.

Often he has recotnized this fact by high

school age, and it is no wonder his enthusiasm drops.

23

Ruth M. Underhill, "Indian - White Equality", Education for Cultural
Change, U. S. Department of the Interior, Bureau of Indian Affairs, 1953,
p. 92.
24
Ibid., p. 92.
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"Give a dog a bad name and hang him" is an ancient proverb based on true
psychology. Social scientists of today would word it, "Give a whole group
" an inferior position and it may be very hard for any individual to overcome
it!"25
Indians find themselves in a dead-end road if they are emotionally un¬
prepared for life in the while world and they feel themselves beaten before
they have begun.
Anyone familiar with the Indian Service has come to take for granted
references to blood quantum in dealing with Indians.
several reasons for this.
lationships.

There are probably

First, it is much easier to trace physical re¬

If somebody's grandfather was an Indian that fact can be es¬

tablished with relative ease.

The cultural effect of having had an Indian

grandfather is much less easy to measure.

Ir has been inevitable that con¬

trasts should be drawn between the Indians and whites over the long period
of time they have been in contact with each other and because the white con¬
stituted the dominant culture in terms of numbers, military prowess, indus¬
trialization, and possession of written records, it has been inevitable that
Indian response be measured in white terms.

26

If it is accepted that the

white culture pattern is right, then Indian deviation from that pattern is
automatically considered a little less than right by the average individual.
Ruth Underhill said, "Sometimes thus under-evaluation of Indian culture has
been so forcefully presented that even Indians have accepted it and have come

25

Ibid., p. 93.

26

Ibid., p. 94.
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to consider their own culture as inferior rather than just different."
It is generally recognized today that personality is the outgrowth
of both inheritance and environment.

While the influence of both factors

always has been recognized as present to a degree, the relative importance
of nature or nurture has been variously estimated.

Throughout most of our

historical contact with the Indian it has been generally assumed that the
presence of white blood influenced an individual toward the white way of
life.

When referring to the literature dealing with the measurement of in¬

telligence among non-caucasion races one can find the late Dr. Thomas Garth
stating as recently as 1928 that Indian intelligence, as measured by standard
tests, coordinates directly with the degree of white blood.
are undoubtedly correct.

Garth's figures

It is his interpretation of these figures which

was fallacious.^
He ignored the fact, for example, that both white and Indian cultural
influences are at work in a home in which the father is white and the mother
Indian, that where a half-blood is married to a white, the white influences
are invariably predominant, as neither parent is likely to possess the complete
Indian pattern.

Where an Indian, whatever degree of blood, is taken away from

the reservation and raised in a predominantly white atmosphere from birth,
there is a complete absence of the Indian cultural pattern and therefore a
complete acceptance of the white cultural pattern.

28

These facts, which

should be self-evident, are further supported by the fact that in almost every

27

Ibid., p. 94.

28

Ibid.,p. 94.
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Indian tribe during the last four hundred years there have been periods
during which one or more whites have been absorbed into the tribe, and by
maturity have been so completely assimilated as not to be distinguishable
from Indians.

This should establish quite clearly that this matter of cul¬

ture is inheritable only through cultural contact, not through blood stream.
These two conclusions have been reached: First, that standard tests
of intelligence are not measures of native ability but of cultural experience;
second, that individuals reflect the culture with which they are most familiar.

29

Therefore, it seems to be safe to say that culture has nothing to do

with blood.
One of the frequent charges against Indians by those who meet them casual¬
ly, especially those Indians who lounge around the street corners looking for
a handout is that Indians are lazy.
The assumption that all Indians are lazy is false and indicates a lack
of full information on Indian life.

There are two reasons which account for

the appearance of laziness on the part of numerous Indians.
The first is that Indian culture has never been on an eight hour day
during which the people work in season and out of season.
was geared to the cycles of plants and animals.

30

Indian culture

When it was time to work,

the Indian would work and when it was leisure time, he took his leisure.
The second reason requires some understanding of present-day Indian life.
The members of many Indian tribes are on a nutritional level considerably
lower than that of most whites.

, 29 Ibid., p. 94

The measured nutritional intake of Navaho

17
Indians, for example, in many cases is far below what was considered minimum among displaced persons or prisoners of war during World War II.

This

fact alone limits the physical activity which it is possible for these Indians
to engage in.
Any person's physical output is limited by the fuel which he is able to
furnish to his body machine.

The studies of nutrition which have been made

in Indian areas all show that the average Indian is making far better and
more economical use of the energy which he receives from his limited food
than would be the case with whites under a similar diet.
intake of Indians increases, their physical activity

32

As the calorie

increases, and the amount

of work which they can do increases.
When the Indian Service first began to take large numbers of adolescent
Indian children from the Navaho reservation to educate them in off-reservation
schools, the doctors who examined the youngsters, advised strongly that they
be restrained from active sports or tiring physical activities for a year or
more until their nutritional intake, on the higher level that was possible in
boarding schools, built up their bodily strength.

The medical advice was that

if these Navaho youngsters began strenuous physical activity before reserve
strength was built up, they would be more susceptible to tuberculosis and simi¬
lar diseases than they would be after their metabolism had become established

30
Willard W. Beatty, Education for Cultural Change, U. S. Department of
the Interior, Bureau of Indian Affairs, 1953, p. 111.
31

Ibid., p. 112.

32

Ibid., p. 112.
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on a higher level.
One of the easiest things in the world is to condemn people for being
different from what is currently "socially acceptable" without looking into
the reason for the difference.

Work is a natural function of human living

and no people are so consistely unhappy as those who have been deprived of
the privilege of working.

This is not to say that people enjoy overworking,

but they do enjoy participating in normal creative activity.

Indians are

no exception.
The Indian child does not have the drive to succeed that is generated
in most white children from birth.

At one time the Indian believed in him¬

self because of a vision or ceremonies which could make sucdess certain.
day the conviction is gone.

To¬

The Indian is going to have to receive much more

help than he is getting to revive the desires to succeed.
It seems evident that culture has nothing to do with blood quantum.

The

environment in which the child is raised will be the true indicator of life.
Before the label "lazy" can be attached to the Indian, his problems of
his past history and his present living conditions must be understood.

Economic Situation on Reservations

Many Indians have achieved high levels of excellence and there are many
who have entered the mainstrean.

However, there is a disproportionate number

of Indian people who because of the pressure of prolonged poverty, are ill-

33

Ibid., p. 112.
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equipped to cope with life's problems.

A measure of this poverty is given

.
3S
in a recent statement by the Commissioner of Indian Affairs, Philleo Nash.
Unemployment runs between forty and fifty percent, seven or eight
times the national average.
Family income on the reservations averages
between one fourth and one third the national average. Nine out of ten
families live in housing that is far below the standards of comfort,
safety, and decency. Average schooling of young adults on reserva¬
tions is only eight years.
Yet another measure of deprivation is given in a recent report by the
United States Health Service.

36

Birth rates are about twice that of the general population.
Be¬
tween 1954 and 1962 the Indian infant death rate declined 36 percent
but is still 70 percent higher than in the population as a whole.
Post neo-natal deaths were 3.8 times the rate for all races.
Death
rates among all Indians due to disease caused in part by unsufficient
sanitation facilities, poor and crowded living conditions, inadequate
food, and poor nutritional levels are three times that of the general
population.
Many Indian families caught in the grip of generations of poverty exhibit
the now familiarly associated qualities of apathy, living from day to day, and
a lack of a sense of self-worth and communication within families.

There is

often little opportunity for the young children to receive appropriate par¬
ental guidance and stimulation to develop their intellectual and social
capacities.

37

34

Clare G. Jerdone, "Day Care for Indian Children," Young Children,
January, 1965, p. 148.
35

Philleo Nash, The War Against Poverty--The American Indian, U. S. De¬
partment of the Interior, Bureau of Indian Affairs, 1964.
36

C. J. Wagner and E. J. Raveau, "Indian Poverty and Indian Health,"
Health Education and Welfare Indicators,March, 1964.
37

C. H. Jerdone, op. cit., p. 149.
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The youth of the Indian population falls in the following categories.
Three out of five are under 20 years of age and the median age is 17.

In

the general population, 38 percent are under 20 years and the median age
is nearly 30.
year age group.

Individuals under 4 years are the most numerous of any 438

The number of young people would indicate larger families than in the
general population.

Young children are, therefore, likely to share available

parental attention with more siblings.

Doubtless, sharing with siblings is

a desirable part of life if the sharing does not cause too much dilution of
parental attention.

Regardless of the size of their families, many Indian

parents are already handicapped in providing the care and guidance needed
by young children because of their inability to cope with life problems,
their own education, and inadequate material possessions.
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The question then arises as to what are the basic causes of poverty wher¬
ever it exists among Indians?

There are many contributing causes.

An im¬

portant factor is that much of the Indian land base on reservations is not
sufficiently productive to provide a decent livelihood for the population
through farming, stock raising, or timber production alone.

Other reasons

are scarcity of industrial or commercial jobs nearby, absence of capital to
start new enterprises, and the need of many Indians for more education and
training to fit them for better paying jobs.
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Education plays a basic part in preparing the Indian, as well as the
rest of the population to take advantage of existing economic opportunity.
However,

the inadequate reservation resources in relation to a rapidly ex¬

panding Indian population are creating new and severe economic problems.^
It is true that among Indians the prevalence of infections and communi¬
cable diseases is greater than found among the non-Indian population.

Most

of this reflects the prevailing unfavorable conditions under which many
Indians live--crowded housing, unsafe water,
herance to practices hazardous to health.

lack of nutritious food and ad-

These factors largely account for

the present disparity in health conditions between the Indian and the nonIndian population.
As a result of more sickness, we find that Indian children miss more
school and therefore, drop farther back in their education which adds to
, .
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their frustrations.
A survey of the Indian people on the Fort Peck Indian Reservation was
completed in December of 1962.

The following facts concerning employment and

wages were taken from a report made by the Superintendent of the Fort Peck
Agency to the chairman, Committee on Interior and Insular Affairs, House of
Representatives, Washington, D. C.

43

of the Interior, Bureau of Indian Affairs, 1963, p. 21.
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Your Government and the Indian, United States Government Printing
Office, Washington, D. C., March, 1962, p. 4.
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1. How many Indians (by sex) between the ages of 18 and 55 now (a) re¬
side in your jurisdiction? Male 611, Female 581. (b) Are employed at this
time? Temporarily 108; permanently 462. (c) Are unemployable and for what
general reason? Temporarily 14; permanently 21. Physical and mental handi¬
cap. Have sufficient income to be financially independent of labor market.
2. How many Indian heads of households between the ages of 18 and 55-(a) reside in your jurisdiction?
410 (b) Are employed at this time?
Tempo¬
rarily 105, permanently 44.
3. Approximately how many Indians aged 16 or 17 are now employed-(a) fill time? none
(b) part time?
none.
4. Please list by standard categories the occupations now followed and
the approximate number of Indians in each for the 18 to 55 age group.

TABLE 2
Occupational Categories of Indians on the
Fort Peck Indian Reservation

Agriculture
Construction
Railroad
Services

160
30
15
35

Manufacturing
Retail Trades
Oilfields
Seasonal farm
labor

2
34
17
100

TABLE 3
Occupational Categories of Indian Heads of Households
on the Fort Peck Indian Reservation

Agriculture
Construction
Railroad
Services

160
30
15
12

Manufacturing
Retail Services
Oilfields
Seasonal farm
labor

2
11
17
90

(b) Over the past five fiscal years (1958-62) what changes in the occupa¬
tional proficiencies of the Indians have you observed?
Inadequate labor market
to demonstrate if they have developed any greater degree of skill over present
demands for labor.
Some improvement noted in agricultural practices.

ence?

5.
no.

Have any studies been made to ascertain Indian
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6. How many heads of households received general assistance (Federa,
State, or county) during fiscal year 1962? 295.
7. What was the average monthly caseload of those heads of households
who received general assistance from the Bureau of Indian Affairs during
fiscal year 1962? 29.
8. What was the median annual earned cash income during fiscal year
1962 per family for the Indians?
$560. (a) If unearned cash income (i. e.
percapita distributions, lease income and royalties, but not unemployment
compensation) was received during fiscal 1962, what was the annual average
per family?
$1,205. (b) What are the major sources of earned income?
agriculture and farm labor.
9. What is the average annual cash income per family—(a) For the
state as a whole? $4,200. (b) For rural farm families in the state? $4,700.
From this survey one can see that the economic situation on the Fort
Peck Reservation is about the same as for reservations in the United States.
We find large numbers of Indian people unemployed, many receiving assistance
from Federal, state, or county funds, and the average income per family much
lower than per family income for the state as a whole.
We can assume then that the problems of Indian people on the Fort Peck
Reservation correspond with the Indian problems on most reservations.

The Influence of Cultural and Environmental
Factors on Achievement

The Bureau of Indian Affairs and the University of Kansas conducted a
survey to discover the school achievement of Indian children and some of the
cultural and environmental factors related to achievement.
Information was gathered on a total of 23,608 pupils.

Fifty-eight per

cent of these pupils was Indian and forty-two per cent of them was white.

Of
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the Indian pupils, 8,564, or 62.6 per cent, were attending Federal schools;
3,144, or 32 per cent, were attending public schools; and 1,978, or 14.5
per cent, were attending mission schools.

Of the white pupils 9,533, or

94.3 per cent, were attending public schools.
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The children lived or went to school in the following states: Arizona,
New Mexico, Colorado, North Dakota, South Dakota, Nebraska, Montana, Wyoming,
Oklahoma, Mississippi, and Kansas.

The great majority of them attended schools

in the communities in which they lived, but a few of them who attended board¬
ing schools lived in other communities or even in other states.

They were

virtually all rural children in that the study was confined generally to
communities of 2,500 or less, except for a few of the non-reservation boarding
schools.

Even in these schools the great majority of the pupils came from

rural homes.

The public schools which participated were located close by the

Federal and mission day schools and reservation boarding schools and enrolled
a considerable number of Indian pupils as well as white pupils.
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The pupils were all given the complete battery of the California Achieve¬
ment Tests.

This battery measures achievement on learning in what are commonly

called the basic skills: reading vocabulary, reading comprehension, arithme¬
tic reasoning, arithmetic fundamentals, mechanics of English and grammer, and
spelling; when put together these yield a total score.
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The tests showed the following rank or order in achievement:
l.„ White pupils in public schools.
2.

Indian pupils in public schools.

3.

Indian pupils in Federal schools.

4.

Indian pupils in Mission schools.

From these data the observation can be made that the closer the associa
tion the Indian student has with the white man's culture,

the more readily

he will learn the basic skills so vitally needed for success in school and
in later life.

Summary

Indian students generally do not perform as well as non-Indian students
on tests of intelligence and achievement.

However, if these tests are adjus

ted in order to remove language and cultural barriers, the Indian students
often do as well as non-Indians.

The poor performance of the Indians on non

adjusted tests could probably be traced to cultural and language differences
Another important handicap to the educational problem of the Indian
student is the poverty which is encountered by most Indian families on reser'
vations.

The economic situation on the Fort Peck Reservation is an example

of Indian indigence.
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CHAPTER III

INVESTIGATION OF HEAD START PROGRAM AND LANGUAGE
EXPERIENCE IN READING

The general agreement among the writer's sources of information is that
language, culture, and poverty are the causes of the problem of drop outs of
Indian students in public schools.

This has been confirmed by the writer's

experience in the Wolf Point High School from 1959 to 1964.
The graduating class of 1964 is an example of the high drop out rate.
Twenty-four Indian students enrolled in Wolf Point High School on August 29,
1960.

Of this number, five were graduated on May 26, 1964.
It seems to be the consensus among teachers in general and authorities

of Indian education that the problems facing the Indian students are found
in the earlier elementary years.

The teachers in the Wolf Point High School

were asked to submit a list of what they considered to be the greatest needs
in improving the school system for the educationally deprived youngster.
The teachers listed their suggestions for improvement on a priority basis.
The suggestions that appeared most frequently are the six that follow:
1. Many students enter Wolf Point High School deficient in rudimentary
skills necessary for academic success.
2. Many unsuccessful high school students have had histories of emotion¬
al, mental, and environmental deprivations to such an extent that normal
guidance and counseling is ineffective.

Specialists should be employed in the

field of psychiatric, psychological, and social areas to analyze and set up
corrective programs.
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3. Most all of the classrooms are traditionally equipped, which means
a definite lack of audio-visual and other instructional aids that would
improve, enrich, and enhance the educational tone and decor of the subjects
being taught in the rooms.

Provision should be made for greater use of aids

that will create in the students a greater receptiveness and interest in the
subjects.

Classrooms, therefore, need to create an environment to attract

the interest of the student toward the subject at hand.
4. The physical facility of the high school penalizes both the aca¬
demically talented and the academically deprived students by failing to pro¬
vide adequate library facilities and books and materials that suit the indiv¬
idual needs.

The library is much too small and reference materials and high

interest-low vocabulary materials are in definite need of upgrading.

Provi¬

sion should be made to open the library for out-of-school-hour utilization
for study and research purposes as many students lack study facilities in
their homes.

The location, size of staff, and inadequate facilities discourage

this operation.
5. Some of the underprivileged students in the high school cannot afford
the gym outfits, tennis shoes, and other special items that classes need.
There should be provision of items for special programs.
6. The number of people on the guidance staff should be increased so that
more individual attention can be given those who have the greatest need.
The problems of the dropouts appear to start at the beginning of elemen¬
tary school so the elementary teachers listed their suggestions for improvements
and the following results were obtained:
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1. The instructional staff and specialized equipment should be increased
to provide adequate remedial instruction for the educationally deprived, es¬
pecially in the areas of mathematics and reading.
2. Employ a specialist or specialists who are trained to identify and
set up corrective procedures for the socially, emotionally, and mentally
disturbed or the maladjusted child.

This could include services of a guid¬

ance counselor program for the identification and prevention of dropouts.
3. Special instructional programs set up specifically for pre-school
(4 and 5 years old) that will train and prepare children for future educational
and social endeavors.

This program will provide for health services, includ¬

ing lunch, and also transportation.

Effort should be made to have the program

run during the same period of time that regular school operates.
4. Many of the classrooms are filled to capacity or over-loaded.
tive instruction is curtailed without additional help.

Effec¬

Until new construction

is completed, teacher aids could be used to improve educational achievement.
5. Special "in-service training" institutes to provide teachers with
information on improving their instruction for the educationally underprivi¬
leged.

This should include self-help ideas on remedial, corrective, programed

and specialized equipment programs.
6. Many of the elementary students are sent to school in inadequate
clothing for the severe winter climate in which we live.

Also, we find junior

high boys and girls dropping out of school partly because of the discovery
that they cannot and do not appear to dress as neatly and as adequately as
others.

Many poor children cannot afford to purchase tennis shoes, gym
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uniforms, and other special items that the school does not furnish.
7.

Many of the underprivileged children from Indian homes qualify

for hot lunch from the Johnson-O'Malley funds.

However, there are several

Indian families whose income is too high to qualify for these funds, yet too
low to adequately provide food for their children.

These undernourished

children are in further need of planned and programmed physical education
programs that emphasize body care and development.
The writer studied the achievement scores of students in Wolf Point and
found that a higher percentage of first grade students scored below the
fiftieth percentile than at any other grade in school.
This would seem to indicate that possibly the answer to the drop out
problem would be in prevention rather than cure.

The problem of the drop

out should be taken care of at the lower levels, possibly before the child
enters the public schools and in the first grade.
Before a child can succeed he must be made to feel comfortable and se¬
cure.

This is a real problem with culturally deprived youngsters.
An approach that possibly will help these culturally deprived youngsters

has been instigated by the federal government.

It is called "Head Start"

and is an outgrowth of the President Johnson administration's "War" on Pov¬
erty."

The program is sponsored jointly by the federal and state governments.

It resulted in the establishment in the summer of 1965 of what is known as
Child Development Centers in various locations.

These locations consisted

of schools, churches, community buildings and other similar places located
both in rural and urban areas.

48

The purpose of the program was to prepare
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culturally deprived youngsters of pre-school age for entrance into school-thus giving them an opportunity for a head start.
The goals of the Child Development Center are:

49

1. Improving the health of the child.
2. Helping and aiding the child's development, socially and emotionally,
by encouraging self-confidence, self-discipline, and curiosity.
3. Improving and expanding the mental processes of the child by expand¬
ing the youngster's ability insofar as it regards thinking, reasoning, and
speaking clearly.
4. Helping children to acquire experiences of a varied nature with the
expectation that these experiences would aid in their ability to converse and
to understand their environment.
■>' 5.

Presenting the child with many chances for success--the hope being

that these chances would eliminate patterns involving frustrations and failures.
6. Increasing the ability of the child to get along with members of the
family.
7. Developing the attitude of responsibility for society in both the
child and the family while, at the same time, stimulating feelings of attach¬
ment to the community.
8. Ofering chances for the child to see and talk to as many kinds of
figures of authority as possible--teachers, policemen, and health and welfare
officers--in a climate where there is no fear.
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9.

Aiding the child and his family to acquire more confidence and

dignity.
The question now arises as to the amount of success involved with a
program such as Operation Head Start.

The following information was taken

from the "Education U. S. A.," Washington Monitor, February 10, 1966.
—^

1.

The I.Q.’s of the 560,000 participating youngsters have risen on

average of 8-10 points since the eight-week program.
2.

The real measure of success is that the Project has called attention

to what poverty can do, and is doing, to the health of small children.
On the state level, Thomas L. McKeown, principal of the elementary and
junior high school in Browning, Montana, made the following statement in a
letter written to Gordon T. Donahoe, Geraldine High School, Geraldine, Montana.
50
At the present time we do not have any documental results of
Operation Head Start. We do have the observations of teachers and
the administrators.
The students that participated in Operation Head Start showed
considerably more adjustment to the classroom situation and ad¬
vanced much more rapidly during the first semester of their first
year than those students not enrolled in Head Start or the regu¬
lar kindergarten program the previous year or summer.
This should give evidence that the Operation Head Start can be success¬
ful.

Therefore, a program of this type should be set up in Wolf Point.

This

will better enable the culturally deprived children in the area to bridge the

room Teacher, February, 1966.
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As quoted by Milly Cowles in "Operation Head Start" Research and the
Classroom Teacher, February, 1966.
^Thomas L. McKeown, personal letter to Gordon T. Donahoe.
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gap between their early years and the time they enter the first grade.
Some of the culturally deprived students in the Wolf Point area come
from homes that contain no indoor plumbing, no electricity, no running
water, and are considered to be living in quite a primitive manner.

This

brings up the question: What materials should the classroom contain and
what experiences should the children have?
The classroom should be simply arranged and inviting, designed to stimu¬
late confidence, curiosity, manipulation and learning.

A recommended list
C 1

of materials to be found in a situation of this type should be included:
a home play corner with multicolored dolls, beds, dishes, sink, refrigerator,
stove, cleaning equipment, dress up clothes, and rockers; a toy area with
farm and city layouts, plastic animals, and workers; a wheel toy area; a
block area; book shelves and a library corner with tape recorder and earphones
a wood working area with workbench, saws, hammer, and wood; easels and paints,
and a place to use materials such as clay, sand, and sawdust; a piano and
other musical instruments, multicolored balls; an open area for rythms, dance,
dramatization, and running; a rug for sitting, chairs and tables for individ¬
uals or groups; and a low drinking fountain.
main classroom.

A toilet room should adjoin th

Bulletin boards should be in abundance to accomodate posting

the children’s work.
The writer observed a classroom such as this in the Irving School in

Helen K. Mackintosh, Lillian Gore, Gertrude M. Lewis, Educating Dis¬
advantaged Children in the Primary Years, U. S. Department of Health, Educa¬
tion, and Welfare, U. S. Government Printing Office, Washington, 1965, p. 9.
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Bozeman, Montana.

In addition to the items listed above, a make-believe

store was erected.
Other items to be included that would benefit Indian students would be
rabbits, birds, hamsters, eggs, and other things in which they are probably
somewhat familiar.

These objects will stimulate them to relate experiences

which will lead to conversation, writing, and later reading.
Probably the major source of help they will receive is an understanding
teacher.

If the child loses faith in his teacher, he will probably not gain

from the experience.
The Indian student will discover many materials that are new to him.

He

should be allowed to investigate at his own pace and not be pressured into
talking but is drawn into his own experience.
The home play corner can be used in taking his snacks and in this way
he learns about table manners that may be new to him.
During his work time the child can become acquainted with other activi¬
ties such as blocks, painting, working with clay and other materials.
He should be encouraged to talk about things and when the teacher talks
to the group she should enunciate her words distinctly and speak clearly to
set an example of good habits for the child to hear so that he may develop
good habits himself, with the teacher's help.
Time should be spent in reading stories to the children.
these sessions should be stories about Indians.

Included in

Possibly Indian people in

•the area could come in and read or tell stories to the children.

These stories

would contain environment and experiences common to the background of young
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Indians.
Indian people could also sing songs for them in addition to doing native
dances.

The teacher will accept the child's initial attempt at oral expres¬

sion, thus encouraging him and accepting his language and culture.
Eating a hot balanced meal at noon time is one of the most important
tasks at hand.

This will not only build up bodily strength, but it will

further his social manners.
Taking field trips and having people come in to talk to him will help
him to advance culturally.

Many Indian youngsters come in contact with police

officers only under adverse circumstances and this could be a time to show
them that people are employed in this capacity to help people.
To develop language ability, emphasis should first be placed on increas¬
ing the vocabulary.

Creative activities such as dramatizations, songs,

rhymes, and games encourage use, repetition, conceptual identification and
^ , 52
integration into the vocabulary.
Investigation, experimentation, enlargement of vocabulary, learning to
listen and getting along in groups should be the desired result of a program
in Wolf Point.

This would benefit children immensely as they prepare to

enter the first grade.
Evidence of extreme poverty was observed by this writer during his ten¬
ure as a teacher in the Wolf Point High School.
An Indian boy in the elementary school was noted wearing shoes that were

52

Ibid., p. 12.

35
too small for him.

The heel of the shoe had been turned down and the shoe

had been tied on the

foot.

This incident was observed during a cold winter

day.
Children wearing poor fitting, dirty, torn clothing can be seen in any
classroom.

Many are without adequate clothing during the winter months.

High school students have been known to wear the same apparel for
weeks at a time.

Evidence of lack of gym wearing apparel is noted during

physical education classes.

Students without gear do not participate and

there are always non-participants.
Many school assignments are not finished by the next day because poor
study areas are to be found in many homes.
Methods to finance projects involving Indian students in the schools
would have to be solved by joint sessions of the Tribal Council, the trustees
of the Wolf Point school system, and the Bureau of Indian Affairs.
Following is a list of activities that would have to be financed by these
three groups:
1. Furnishing materials for students in shop, home economics, and
physical education.
2. Providing hot lunches for all deserving Indian students.
3. Providing clothing for disadvantaged Indian students.
4. Providing funds for power,

light, and heat if school is to be open

in evenings and Saturday.
5. Providing funds for janitorial services.
6. Providing funds for payment of extra teachers that would be involved
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with the extra activities.
7. Providing funds for programs to encourage Indian students to_
take advantage of these extra activities.
8. Providing funds for hiring a guidance counselor or social worker
to work with Indian children in all twelve grades.
At the present time the Tribal Council's financial condition is not
good and the private property of the individuals in the Wolf Point area is
taxed quite heavily.

Therefore, this writer would suggest that the Bureau

of Indian Affairs absorb the bulk of these extra financial burdens.

Language Experiences in Reading

The Operation Head Start program enables the culturally deprived student
to learn to experiment with a variety of materials, work and play with others,
and to take part in discussions.

He enjoys stories, poems, and music.

vocabulary is enlarged and he is helped to use acceptable speech forms.

His
Above

all, his health needs have been studied and he should be ready to enter the
first grade with a far better emotional and mental attitude than was previously
expected of culturally deprived children.
Even with this pre-school help, the majority of the deprived children will
enter the first grade needing more help than the average non-Indian student.
The children will need time, opportunity, and help within the first year of
school to acquire the understandings and abilities which the others have
acquired in the pre-primary years.

For this reason, in first grades dealing

primarily with deprived children, the equipment, arrangement, and program will
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more nearly resemble kindergartens, especially at the beginning and continuing well into the school year.
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This type of room was described previously while discussing the Operation
Head Start Program.
The primary focus of the school for several years is developing a lang¬
uage.

The curriculum is based first on experiencing and conversing, then

gradually on reading, writing, and numbers with the content always selected
to relate and broaden the backgrounds of the children and to lead them to individual growth.
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The language arts are absolutely essential to future school success at
the secondary level.

The teacher must make the students feel at ease and

make them able to study.
Two approaches to the problem of learning to read are the individualized
reading program where the teacher works with each child and the Language
Experiences Approach to teaching of reading.
The Language Experience Approach seems to lend the most promise for
Indian students.

In this approach the teacher knows what skills are needed.

There are many different skills but the following four seem to be most im¬
portant:
1. Reading to get the main idea.
2. Reading to get significant details.
3. Reading to draw inferences or conclusions.
53
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4.

Reading to interpret.

The following information is a summary of the first unit of "An Intro¬
duction to a Language-Experience," Language Experiences in Reading, Ency¬
clopedia Britannica Press, 1966.
In this approach there are no basic readers.
sharing something orally each day.

The students begin by

During this time the teacher suggests

speaking techniques such as speaking in a clear voice with enough volume to
carry to everyone.

Shy students should be encouraged to talk about something

although they should not be pressured.

Questioning about things that are

familiar with these shy students could bring them out of their shells, es¬
pecially if the teacher is familiar with the area and problems of the shy
students.

They will talk if they have something interesting and exciting

to talk about.
Learning to listen is a valuable tool in this approach.

If students do

not understand when they listen, they will not learn to read.
Reading stories and telling stories to children should stimulate conver¬
sation from the group.

Working with the Indian student should require reading

and telling of Indian stories.

The teacher should not make the Indian student

feel left out or inferior to the group.
Taking dictation on the board in front of the students each day impresses
upon the children that talk can be made into reading material.
shy student to dictate words for writing on the board.

Try to get the

They should be able to

identify words that show up often in everyday speech.
Simple stories can be made from words that have been written on the board.
The main value of this type of story writing is to help student internalize the
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idea that printed materials are closely related to oral language--that what
is said can be written and what has been written can be said again.
With help from the teacher each child can and should construct his own
books before going into organized writing and reading.

This is a critical

stage and the confidence of the child should not be destroyed by exerting
too much pressure on him.
A controversy has developed in this area that has yet to be solved.

As

the students dictate the words to the teacher, should the teacher write them
as they are given, or should the teacher accept the words and use them correct¬
ly.

It is the feeling of this writer that at the outset, accept the word as

is and later on lead him into correct form when he is less threatened with
group acceptance.
To develop the language in the culturally deprived student the following
suggestions are given: the child must have a chance to talk; in learning a
new language the student must hear stories, hear songs, hear poems, hear
conversation; the student must be helped to pronounce the words

correctly;

the student must use new words over and over in conversation.
This is the critical stage in school success and before the culturally
deprived Indian student can progress, he must successfully master the skills
necessary to progress.

He shouod not be moved too rapidly and when he masters

the required skills he will move comfortably ahead and the problems of the
Indian drop out will be greatly reduced.
The writer has taken the view that the training of youngsters must begin
in the early years of his life before poor learning habits and poor attitudes
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of oneself have been entrenched.
A summary of an article by Wilder Penfield, a Canadian scientist and
neurosurgeon, will add an authoritative and professional verification of
early training.

The title of his article is "The Uncommitted Cortex," taken

from the Atlantic, July, 1964, issue.
The human brain is a living, growing, changing organ.
One
can draw up a functional timetable for the brain of a child.
One might say there is a built-in biological clock that tells
the passing time of educational opportunity.
His children learned German and French because they had
arranged to have them hear those languages well spoken in
their early childhood.
Speaking, reading, and writing are the
basic skills of education.
A child's brain is functionally flexible
for the start of a language.
An adult that has had his major speech center severely damaged
cannot do what the child does. This is not because he is senile
but because he has by this time taken over the initially uncommit¬
ted convulations of his brain for other uses.
There is a large area of cortex underneath the temples and
covering a given part of each of the two temporal lobes that is
uncommitted at birth. This uncommitted cortex will in time be
used for language and for perception.
It will make possible the
memory and use of words as well as the memory and interpretation
of experience.
Before the child begins to speak and to perceive, the uncommit¬
ted cortex is a blank slate on which nothing is written.
In the
ensuing years much is written, and the writing is never erased.
After the age of ten or twelve, the general functional connections
have been established and fixed for the speech cortex. After that,
the speech center cannot be transferred to the cortex of the lesser
side, which is then fully occupied with the business of perception.
The brain of the twelve year old, you may say, is prepared for
rapid expansion of vocabulary of the mother tongue and of the other
languages he may have heard in the formative period.
If he has
heard these other languages, he has developed also a remarkable
switch mechanism that enables him to turn from one language to ano¬
ther without confusion,; without translation, without a mothertongue accent.
The teaching of second languages should not be used in the years
when the child is a genius at language initiation, but when the un¬
committed cortex can still be conditioned to foreign tongues.
The secret of a child's success lies in the action of the switch
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mechanism, a conditioned reflex that works in his brain auto¬
matically.
Imitation of words comes only after months of hearing
them in the earliest years.
The uncommitted cortex must be conditioned for speech in the
first decade. What the brain is allowed to record, how and when
it is conditioned--these things prepare it for great achievement,
or limit it to mediocrity.
Boy and man are capably of so much
more than is demanded of them.
Adjust the time and the manner
of learning; then you may double your demands and your expectations.
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Summary

Results from achievement tests given in the Wolf Point Public Schools
show that the first grade students are well below the national average.
This would indicate that the first grade students entering the Wolf Point
Public School system have an extreme lack of readiness and orientation
toward disciplines required for a successful school beginning.

These first

grade results seem to point out the definite need for increased remedial,
supplementary, and enrichment provisions for these pupils.

Also, it seems

to leave little doubt concerning the extreme need for pre-school programs
that will correct the deficiencies that many girls and boys have upon enter¬
ing the first grade.
The teacher in Wolf Point Public School system were asked to make their
suggestions for improvement of the school system for the educationally de¬
prived.

All agreed that remedial courses, enrichment courses, along with

summer programs would help to alleviate many of the problems of the failing
high school students.

CHAPTER IV

SUMMARY, RECOMMENDATIONS, AND CONCLUSIONS

Summary

Non-Indian students generally score higher on intelligence and achieve¬
ment tests than do Indian students.

However, when tests have been adjusted

to remove language and cultural barriers, the Indian students often perform
as well as the non-Indians.

The poor achievement of the Indians on the

non-adjusted tests may often be traced to cultural and language differences.
The Indian people on the Fort Peck Reservation have scholastic difficulties
which tend to correspond with the low income economy of the Indian people
on the reservation.
This study was made to determine the causes for the high drop out rate
of Indian students in Wolf Point and to determine ways to alleviate these
causes.

Conclusions and Recommendations

From an investigation of the problem, the following conclusions are made:
The Indian students on Indian Reservations have an alarming drop out rate.

The

yearly income for the people on this reservation is far below the state and
national average income.

Governor Tim Babcock in a speech to the Western Gov¬

ernor's Conference in Las Vegas in April of 1966 said as he appointed a state
coordinator for the office of economic opportunity, "I want most of his atten¬
tion directed to the reservations, the only pockets of poverty in Montana."
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The following recommendations are offered:
1. A "Head Start" program should be considered on a year-round basis
and include children of ages 3, 4, and 5.
2. Establish the Language Experiences in Reading Approach.
3. There tends to be a greater holding power on disadvantaged children
who can participate in extra-curricular activities that offer some recogni¬
tion.

Therefore, an effort should be made to purchase such things as band

instruments, tennis shoes, etc., to make this possible.

No child should be

discouraged from certain courses because of the expense of supplies or equip¬
ment.

Provisions should be made to take care of the expense.
4. The present tax supported school facilities should be made available

more frequently during out-of-school hours--typing room, gym, shop, library,
and study hall.
5. Special orientation given to the faculty on needs and problems in
the community.
6. The vocation facilities should be expanded in order to offer courses
such as auto mechanics and farm machinery courses.
7. Hire a guidance counselor or social worker to be employed to serve
in all twelve grades.
8. The Bureau of Indian Affairs should participate in the planning and
financing of the above programs.
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