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CHAPTER I 

INTRODUCTION 

During the past decade television has become a popular whipping 

boy for problems of education, of health, and of juvenile delinquency. 

A number of studies have been made of television and children in ai— 

-tempts to find what factors were possibly related to the amount of 

time children spent watching television. Age, social adjustment, 

grades in school, intelligence, and sex have been some of the factors 

considered in these studies as possibly being related to television 

viewing habits. Though such studies will probably not settle the con¬ 

troversy of whether television is a bane or blessing to American youth, 

such evidence as was yeilded by the studies of factors related to 

childrens viewing habits has been of interest to educators. 

Research reported on childrens television viewing is not ex¬ 

tensive, even though much popular literature has been written on the 

subject in newspapers and magazines. The popular literature consists, 

for the most part, of opinion not based on original research. 

Children in metropolitan areas have been the subjects of most 

of the research on television viewing that, has been published. There 

is a possibility that children in rural areas might have different 

viewing habits due to such factors as the differing quantities and 

qualities of television programs available to them. The relationships 

of television viewing to intelligence, age, and sex might also be 

found to be different for students in rural areas. These possible 

differences in the televiewing habits of metropolitan and rural 



2 

students formed the problem taken up in this study. 

The Problem 

The problem investigated in this study WQS to compare the tele¬ 

vision viewing habits of metropolitan and rural students. Two major 

questions faced in the problem were: (l) Is there a significant dif¬ 

ference in the amount of time that rural and metropolitan students 

spend viewing television? (2) Will the same relationships between 

television viewing and intelligence, age, and sex be found for rural 

students as for students in metropolitan areas? 

It was the writer*s belief that the average rural student spent 

less time viewing television than the average metropolitan students. 

No preconceived beliefs were held as to what relationships would be 

found between television viewing and intelligence, age, and sex for 

the rural and metropolitan students. 

Procedures 

A review was made of literature that reported the findings of 

investigations of the television viewing habits of students living in 

metropolitan areas. The range and average of the hours per week spent 

viewing television by students in a major study by Witty in the metro¬ 

politan area of Chicago was found for use as a basis of comparison. 

Relationships between television viewing and the factors of intelli¬ 

gence, age, and sex reported by the various investigations were also 

obtained by the review of literature. 
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Information about the television viewing habits of rural students 

was obtained by a questionnaire survey of rural secondary students in 

Montana. A questionnaire was administered to 110 students in grades 7 

through 12 of the Hysham Public Schools in the spring of 1961. The 

community is in a marginal television reception region and only two 

channels can be received. The questionnaire used in the survey was de¬ 

signed to obtain information about the amount of time the students 

spent on four out-of-school activities. These were the time spent view¬ 

ing television, the time spent studying, the time spent on extra-curr¬ 

icular activities, and the time spent on chores or part-time work. 

Intelligence scores on standardized intelligence tests were 

obtained from the school's permanent records. These were used to sep¬ 

arate the high and low intelligence students and compare their televi¬ 

sion viewing habits. 

The average number of hours per week spent viewing television for 

the entire group was computed, and this was then compared with the hours 

per week the metropolitan students spent viewing television as revealed 

in the review of literature. The average number of hours per week 

spent viewing was then computed for the upper and lower thirds of the 

total group based on intelligence, for the boys and girls of the total 

group, and for each of the five grades. The relationships of the aver¬ 

age viewing time of the high and low intelligence students, the boys 

and girls, and the different ages as determined by grade were then com¬ 

pared with the relationships found between these factors in the inves¬ 

tigations reviewed. 

The results of this comparison of the television viewing habits 
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of students from rural and metropolitan areas should not be used with¬ 

out first noting the limitations placed on the study. 

Limitations 

The major limitation placed on this study was the size and geo¬ 

graphical distribution of the population of students surveyed. Only 

110 students, all located in one community, were administered the 

questionnaire. The findings of this study are, therefore, descriptive 

of this specific population and should not be generalized to all rural 

students. 

The review of literature was limited to those writings directly 

related to children and television. Literature dealing with specific 

programs and popularity ratings were not taken up in this study. The 

limited quantity of literature on television viewing available in the 

Montana State College Library, where the review was made, further re¬ 

stricted the review. 

A clear understanding of the results of this study requires a 

more precise definition of the terms "rural" and "metropolitan." 

Definitions 

The United States Census Bureau uses the term "rural" to refer 

to all incorporated and unincorporated residential areas with a popu¬ 

lation less than 2,500. The meaning of "rural" was further limited 

in this study to a community or area which does not closely adjoin a 

large population center. For the purpose of this study, "metropolitan" 
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has been defined as those large, dense population centers in which the 

selection of television channels and programs is large. Chicago and 

its surrounding area, which have been the subject of a number of the 

investigations reviewed in this study, provides a good example. 

Another term, "televiewing,” is used frequently in this paper to 

denote the act of viewing television. The term has been used commonly 

in literature having to do with television. 

The review of literature to find the televiewing habits of stu¬ 

dents in metropolitan areas found these terms used repeatedly. The 

findings of the review are presented in Chapter 2. 
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CHAPTER II 

REVIEW OF LITERATURE 

The television set in the front room of an increasing percentage 

of American homes has become an integral part of the pattern of living 

in these homes. The effect of this new medium of entertainment on 

children has been the subject of a number of research studies during 

the past decade. 

A brief resume of the development of television in the United 

States will evidence the widespread popularity this medium of enter¬ 

tainment holds today. 

Television - A New Mass Medium 

There are many elementary and secondary school children who can 

not recall the time that there was not a television set in their homes. 

Commercial television broadcasts have been available in several large 

metropolitan areas since 1941, when the first commercial stations were 

authorized by the Federal Communications Commission.^ At that time 

the largest viewing audience was in New York City, where 4,000 sets 

2 
were located. 

Television was developed as early as the 1920’s, but it did not 

progress rapidly until World War II. The development of electronics, 

■^’Televisions Sponsors,” Business Week, July 5, 1941, P*30. 

^"Television Trends,” Business Week, July 12, 1941, p. 50. 
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communications, and radar during the war period provided the technology 

needed to develop and exploit television as a mass medium. By 194& 

there were 19 stations in operation, 82 more were being built, and 154 

3 
were in planning stages. 

The 1950 census reported that 12 percent of American homes had 

television sets.^ A study in 1956 indicated an increase to 7S percent^ 

and another in 1959 reported 86 percent.^* The i960 census will prob¬ 

ably show that about 90 percent of American homes have television sets. 

It is not surprising that a number of research studies have been devoted 

to this rapid and important development in the American pattern of 

living. 

Trends in Televiewing 

Most of the studies made of children and television have been 

concerned with the number of hours various age groups spend viewing 

television. Time spent per week televiewing is the most frequent unit 

used in reporting these studies. The most extensive research that has 

thus far been made was by Witty of Northwestern University. Witty has 

made studies of approximately 2,000 pupils in the Chicago area every 

•^’Teevee Pains,T* Time, 51I96, March 15, 1948. 

^Census of Housing: 1950 (vol. 1 in General Characteristics), 
p. xxiv, U.S. Government Printing Office, Washington, 1951« 

c 
^"Television Ownership," Television Factbook, No. 24, Sprung- 

Summer, 1957, P* 23. 

^Statistical Abstracts of the United States, 81st ed.. Government 
Printing Office, Washington, i960, p. 520. 
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year since 1949, when television first came to that area.^ He has also 

made a wide study of other research, both published and unpublished, re¬ 

lated to children and television. 

The studies of Witty and other researchers have all produced 

comparable figures on the amount of time secondary students spend watch¬ 

ing television. An unpublished study by Rutter in 1951 of ninth and 

tenth graders in Evanston, Illinois, reported an average of approximate- 

ly 17 hours of televiewing a week. A study in Chapel Hill, North 

Carolina, reported an average of 19 to 20 hours.^ Junior high school 

students in Stanford, Connecticut, were found to average 2? hours a 

week,^ and another study by Cunningham and Walsh found an average of 

21 hours a week for students 7 to 17 years of age.^ An average of 

the viewing time of high school students as reported in Witty* s studies 

in the Chicago area over a ten year period would be about 14 hours a 

week. ^ The findings from Witty*s studies are presented in Table 1. 

The studies reviewed indicate that 15-20 hours televiewing a week would 

not be unusual for many secondary students in these metropolitan areas. 

7Witty, P.A., "A Tenth Yearly Study and Comments on a Decade of 
Televiewing,” Elementary English. 36:582, Nov., 1959• 

g 
As cited by Witty, P.A., ’’Television and the High School Stu¬ 

dent,” Education, 72:244, Dec., 1951. 

^Tarbet, D. G., ”The Televiewing Habits of Pupils,” Clearing 
House, 30:485, April, 1956. 

-^Witty, ’’Television and the High School Student,” op. cit., 

p. 243. 

■^As cited by Witty, P.A., television and the Educative Pro¬ 
cess,” School and Society, 74:369, Dec. 15, 1951. 

1 p 
Witty, P.A., televiewing by Children and Youth,” Elementary 

English, 38:104, Feb., 1961. 
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TABLE 1. HOURS OF TELEVIEWING BY ELEMENTARY AND HIGH SCHOOL STUDENTS 
IN THE CHICAGO AREA, 1951-1960* 

Grade level 1951 1953 1955 1957 1958 1959 I960 

Elementary 19 23 24 22 20 21 21 

High School 14 17 14 12 13 12 14 

P.A., "Televiewing by Children and Youth," Elementary 
English, 38:104, Feb., 1961. 

A variation was found, however^ between grade levels. Witty 

found that high school students spend less time in front of the tele¬ 

vision set than elementary students. His study in i960 reported that 

high school students spent an average of 14 hours a week televiewing 

13 
compared to 21 hours for elementary students. This is supported by 

the study made by Cunningham and Walsh which reported that the age 

group five and six spent the most time televiewing. In the age groups 

from seven on up viewing decreased.^ A significant decline in tele¬ 

viewing within the high school grades was found in a study of high 

school boys in a metropolitan high school in Ohio. Sophomores watched 

television 20 hours a week, juniors 15*5 hours a week, and the seniors 

15 
only 10 hours a week. 

13Ibid., p. 104. 

•^^As cited by Witty, "Television and the Educative Process," 
op. cit.. p. 369. 

-^Balogh, j# K., "Television-Viewing Habits of High-School 

Boys," Educational Research Bulletin, 38:66, March, 1951. 
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All of these studies pointed up a definite trend for children 

to spend less time viewing television as they grow older and other in¬ 

terests and activities replace television as a major attraction. 

At the time that television first became popular it was thought 

by many that the novelty would wear off after a few years and that 

children would spend less time televiewing. This has not proved true. 

Witty1 s long-term study found a fluctuation over the years but no 

significant changes. The hours spent televiewing by elementary and 

high school students studied by Witty between 1951 and i960 are shown 

in Table 1. The increase in 1953 was attributed to an increase in 

the number of channels available to viewers that year and the corres¬ 

ponding increase in the selection of programs. 

Because of the scope of these studies by Witty, both in terms 

of the number of students surveyed and the period of time over which 

the survey was made, the writer used them in this study as a basis 

for determining the amount of time secondary students spent teleview¬ 

ing. However, since Witty*s studies only included high school stu¬ 

dents the average viewing times he found would be less than if he had 

included junior high school students as well. The average of the 

high school studies reported in Table 1 is approximately 14 hours of 

viewing per week. Had junior high school students been included the 

average would very likely have been increased to at least 15-16 hours 

a week. The writer felt this to be a conservative estimate of the 

amount of time secondary students in metropolitan areas spent viewing 

television. 

The studies reviewed thus far have dealt only with inter-class 



11 

relationships. Intra-class comparisons have also presented interest¬ 

ing problems to be investigated. 

Televiewing Related to Achievement and Aptitude 

It has been commonly felt that students1 televiewing is detri¬ 

mental to their school work. This has apparently not been conclusive¬ 

ly substantiated by studies to 1961. It has also been thought that 

time spent televiewing is related to intelligence. This has not been 

well established either. 

-1 L 
In his study of sophomore boys, Balogh-1-0 attempted to find a 

correlation between hours devoted to television and to studying. No 

significant correlation was found. Boys who spent more hours watch¬ 

ing television studied as much as those boys doing less televiewing. 

Studies comparing school achievement and televiewing found the same 

results—no significant correlation. A study of 1,000 sixth and sev¬ 

enth graders in Cincinnati, Ohio, found no correlation between grades 

and time televiewing except in extreme cases. ' Lewis in an unpub¬ 

lished study of students in Chicago found a slight drop in the over¬ 

all grades of the students who watched television the most, but when 

grades were broken down into subjects for comparison, the students 

who viewed more were found to do better in some areas. They did well 

in social studies but were lower in those subjects requiring more 

l6Ibid.. p. 242. 

-^Dunham, F., "Effect of Television on School Achievement of 
Children," School Life, 34:88, March, 1952. 
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IS 
application and memorization such as mathematics. Television would 

not, then, seem to greatly affect the amount of time the majority of 

students devote to studies nor the grades they achieve in school. The 

exception to this would be the students who spend an excessive amount 

of time watching television. 

A few studies have been made in attempts to find the correla¬ 

tion which exists between intelligence and televiewing. These have 

reported insignificant correlations. In one of his studies of elemen¬ 

tary students Witty reported little difference in the hours of tele¬ 

viewing by high and low ability students. Witty did suggest, however, 

that at the extremes of intelligence there may be a higher correlationi^ 

This was borne out by a recent study of gifted and retarded children 

in Indianapolis. The retarded group averaged 46 hours a week compared 

to 18 for the gifted. It should be noted that it was the excessive 

viewing of the retarded group that produced the wide spread. The 18 

hours of televiewing by the gifted group is quite close to the average 

for all students as reported in the other studies. 

In summary, it can be stated that studies made up to 1961 have 

shown no substantial relationship of televiewing to intelligence or 

achievement. However, other factors have also been considered as pos¬ 

sibly being related to students1 televiewing time. 

■^As cited by Witty, “Television and the High School Student," 
op. cit., p. 245* 

19Ibid.. p. 242. 

2®Faust, M., "Televiewing Habits of Retarded and Gifted Pupils," 
Education. 81:300, Jan., 1961. 
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Other Factors Related to Televiewing 

Other factors possibly related to television viewing or possi¬ 

bly being affected by viewing were frequently investigated or discussed 

in the studies reviewed. Four of these factors are given special com¬ 

ment here. They are the comparison of televiewing habits of boys and 

girls, effects of parental control on televiewing, the effects of tele¬ 

vision on children’s reading, and the effects of television on childrens 

health. 

Comparison of boys and girls televiewing. According to Witty, 

21 
boys spend more time watching television than do girls. This may be 

due to boys* interest in sports programs, which occupy a sizable amount 

of the program time on week-ends. 

Effects of parental control. According to some of the research 

reviewed there is a marked reduction in the amount of time students 

spend televiewing when parents place some control on viewing, and some 

studies have indicated that there is an increasing number of families 

that are scheduling and regulating televiewing in their homes. A 

trend was also noted for more control to be exercised over televiewing 

23 
as the period of time television has been available increases. 

Effects on childrens reading. One of the first charges made 

against television was that it reduced the amount of time students de¬ 

vote to reading. Studies made on this claim produced conflicting 

21 
Witty, "Television and the Educative Process," o£. cit., p.3?0. 

22Witty, "Television and the High School Student" op.cit.» p.224« 

23Ibid.. p. 224. 
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results, Tarbet reported no marked reduction in reading from his study 

of children in North Carolina.2^ In one of his studies. Witty found 

that over one third of those students having television in their homes 

25 
indicated that they read less after television became available, y In 

the report he described other more recent studies that found an increase 

in reading. Reading, none the less, still rates a poor second to tele¬ 

vision in childrens usage of time in hours per week. 

Effects on children1s health. In early studies parents were re¬ 

ported as stating that television was harming children*s vision, caus¬ 

ing them to take part in less play activities, and was in general pro¬ 

ducing nervous disturbances and tensions in children. These charges 

have been disproved for the most part. The National Society for the 

Prevention of Blindness has stated that television does not harm the 

26 
vision if proper lighting and viewing practices are observed. 

In his study of sophomore boys Balogh found no correlation be¬ 

tween hours devoted to television and hours spent in recreational acti¬ 

vities. It was indicated that children are involved in as many play 

27 
activities now as they were before television was available. 

The charge that television creates emotional, disturbances and 

nervous tensions is partly true. In investigations of television 

^■Tarbet, "Televiewing Habits of Pupils," 0£. cit., p. 486. 

^^Witty, "Television and the High School Student," 0£. cit.. 

p. 247. 

26 
Witty, P. A., School Children and Television. Television In¬ 

formation Office, New York, I960, p. 10. 

^Balogh, "Televiewing Habits of Boys," op. cit., p. 68. 
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programming by federal agencies, it has been pointed out that the 

well-adjusted child is seldom affected by the fare offered in tele¬ 

vision programs. It is mostly the poorly-adjusted child who is 

28 
harmfully affected by television programs. 

Summary 

The recent development of commercial television and its far- 

reaching impact on American society has produced a difficult problem. 

Many Americans are concerned about the effects television is having 

on children. Research studies conducted during the past decade have 

indicated that television^ effect on children has not been as seri¬ 

ous as was at first thought. The only broad generalization that 

might be made as to what factors are related to children*s teleview¬ 

ing is that poor televiewing habits, low intelligence, little paren¬ 

tal control, and poor school achievement are often associated with 

one another. 

It should be noted that most of the studies reviewed were made 

in large metropolitan areas. This posed the question of whether the 

same results would be found in rural areas and was the chief purpose 

of this investigation. Results of the study of secondary students 

in a rural community are given in Chapter 3* 

^Witty, School Children and Television, op. cit.. p. 10. 
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CHAPTER III 

TELEVISION VIEWING HABITS OF SECONDARY STUDENTS 
OF A RURAL COMMUNITY 

To obtain information about the televiewing habits of rural 

students the writer personally administered a questionnaire, as shown 

in Appendix A, to 110 students in grades 7-12 in Hysham, Montana. 

The questionnaire was also designed to obtain information about the 

amount of time the students devoted to three additional activities; 

namely studying, extra-curricular activities, and part-time work, 

and part-time work and chores. The following sections are devoted 

to a description of the community, the nature of the questionnaire, 

and the results obtained from administering the questionnaire as com¬ 

pared with the results of the studies of metropolitan students re¬ 

viewed in Chapter 2. 

Nature of the Rural Community Surveyed 

The community chosen for the investigation was Hysham, Montana, 

the writer1s home community. Hysham is the county seat of Treasure 

County and it is the only incorporated town in the county. The eco¬ 

nomic life of the community is centered around farming and ranching 

and supporting services. The population of the county by the I960 

census was 1,345Approximately half of the population lives in the 

town of Hysham and half on the surrounding farms and ranches. 

^United States Census of Population, I960; Montana, p. 11, U.S. 
Government Printing Office, Washington, D. C., i960. 
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The educational facilities of the county are comprised of an 

elementary and secondary school in Hysham and four elementary schools 

located in outlying districts. The elementary and secondary schools 

in Hysham are in the same building and are organized on a 7-5 basis. 

The outlying schools go through grade 8; after which the students are 

transfered to Hysham High School beginning with grade 9« By using 

grades 7 through 12 of the Hysham schools in this study the grade 

levels usually referred to by the term ”secondary grades” were inves¬ 

tigated. 

Two television channels are received in the area. Both channels 

are transmitted from Billings, Montana, some 75 miles distant. The 

two channels are each affiliated with a national network, one with NBC 

and the other with CBS. Hysham is in a marginal reception area, and 

during adverse weather conditions the reception is poor. A number of 

the more isolated farms and ranches are out of the broadcasting range, 

and this is reflected in a smaller percent of the students from farms 

reporting television sets in their homes than reported by non-farm 

students. While 87 percent of the non-farm students reported televi¬ 

sion sets in their homes, only 64 percent of the farm students re¬ 

ported sets in their homes. 

The questionnaire administered to the secondary students in 

this rural community and the findings obtained from the questionnaire 

are described in the following sections. 



IB 

Organization and Administration of the Questionnaire 

The writer personally prepared, administered, and validated the 

questionnaire used in this study. A copy of the questionnaire can be 

found in Appendix A. 

Content. The contents of the questionnaire were divided into 

five main topics. The first four topics concerned four phases of 

students* use of time: studying, televiewing, extra-curricular active 

vities, and part-time work and chores. The fifth topic was designed 

to obtain the students* opinions of whether they devoted more or less 

time to home work and televiewing than they had in previous years, 

and what factors caused any changes in the time they spent teleview¬ 

ing.’ Though the prime interest was in the time spent televiewing, 

other topics were included to give added information about the dis¬ 

tribution of time usage of the high and low intelligence students. 

The additional topics also served to submerge the emphasis on tele¬ 

viewing and lessened the possible tendency of students to feel that 

a moral judgement was being placed on televiewing. 

Under the first topic of the questionnaire the students were 

asked to give the number of hours per week they spent on homework 

and in study halls at school. A third item asked if they had a 

regularly scheduled time for doing homework. This last item was not 

used in compiling the findings of the study. Not one of the 110 

students answered "yes” to this item. The wording of ’’regularly 

scheduled time” was apparently too strong and restrictive in its 

meaning. 

The second topic was concerned with the time students spent 



19 

televiewing. The students were asked to indicate if they had a tele¬ 

vision set in their home, and, if they did, how long had television 

been in their home. The next item asked for the number of hours the 

students spent viewing television. It was divided into two parts. 

The first part asked for the number of hours they spent viewing tele¬ 

vision during the week, and the second part for the number of hours 

they spent viewing during the weekend. The purpose of dividing the 

week in this manner was to induce the stud aits to analyze their 

viewing more effectively and thus produce a valid estimate of their 

televiewing. The last item concerned the period of the day during 

the week that the students did the most televiewing. It was answered 

by marking one of three blanks which were labeled ”4 to 6 p.m. ,,,M6 

to 9 p.m.’1, and u9 to 12 p.m.”. 

The third topic consisted of a single item asking for the num¬ 

ber of hours per week the students devoted to extra-curricular acti¬ 

vities outside of school hours. 

In Topic 4 the students were asked to give the number of hours 

per week they worked at part-time jobs or chores. An item asking if 

they lived in a farm or non-farm residence was also included in this 

topic. 

The last topic was on a second page of the questionnaire and 

it was only given to grades 8 through 12. The students were asked to 

indicate whether they spent more, the same, or less time on homework 

than they did the previous year and the year before that. The same 

question was then asked about television viewing. After the last 

question about changes in time spent televiewing the students were 
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asked to list the factors they felt were most important in causing the 

change. 

Before the questionnaire was used in the high school, it was 

given to several college students. On the basis of comments made by 

these college students a few of the items were reworded to avoid pos¬ 

sible misinterpretations. 

Administration. The questionnaire was administered to all 

secondary students in the Hysham schools on the same day. The purpose 

of the questionnaire was explained to each class and then each item 

was read orally and explained. The students were not required to com¬ 

plete the questionnaire nor to place their name on it; however, all of 

the students completed the questionnaire and signed their names. 

Names were required only for the purpose of matching the intelligence 

scores on their permanent records with their questionnaires. To fa¬ 

cilitate the handling of the questionnaires when the responses were 

compiled the names were then replaced with code numbers. 

While completing the questionnaire the students were requested 

to refrain from discussing the questionnaire with one another. This 

was done to ensure that the responses were their own and were not in¬ 

fluenced by other students. To satisfy the writer that the responses 

were valid, interviews were held with selected students from each class. 

Validation of the questionnaire. The questionnaire was vali¬ 

dated after the students had completed it by randomly selecting three 

students from each of the five grades investigated for oral interviews. 

The random selection was accomplished by assigning numbers to names 

and then drawing numbers from a box until three corresponding names of 
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students that indicated they had a television set in their home had 

been drawn. Students not having television were excluded since only 

those having television were to be used in compiling the results of 

the investigation. 

The interviews were held in a private room in the school build¬ 

ing, and the same procedure was followed for all of the interviews. 

After rapport was established with the student, he was then given a 

schedule of the programs of both television channels for a week. With 

this to aid his memory, the student was then asked to name some of the 

programs he viewed quite regularly, some he enjoyed the most, and some 

he enjoyed the least. While answering these questions the students 

would look over the program schedules several times. He was then asked 

if, after looking over the schedule of programs, he would change the 

estimate of time spent watching television that he had earlier given 

on the questionnaire. It was casually pointed out that the writer had 

not seen the response on his questionnaire and that his earlier re¬ 

sponse would not be changed on the basis of his comments in the inter¬ 

view. Very few of the students interviewed indicated that they might 

change their earlier estimates and those that did indicate changes 

made only small ones. 

On the basis of the interviews, the writer was satisfied that 

the responses regarding the time spent viewing television were valid 

for this study. 

Having administered and validated the questionnaire, it was then 

possible to tabulate the responses and compare the televiewing habits 

of these rural students with the televiewing habits of metropolitan 
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students as found in the review of literature. 

Method of Compilation of Questionnaire Responses 

Before tabulating the responses the questionnaires of students 

who indicated they did not have a television set in their home were 

discarded. This left 74 percent, or 81, of the 110 original question¬ 

naires to be tabulated. Grades 7 and 8, 9 and 10, and 11 and 12 were 

then combined to create numerically larger groups with which to work. 

The sizes of the combined groups were 37> 41* and 32 respectively. 

The responses on the questionnaires for each of the three 

groups were then recorded individually on the tables which are found 

in Appendix B. Intelligence scores were placed with the students* 

corresponding questionnaires and then responses were recorded in the 

tables by rank order according to intelligence. Intelligence quo¬ 

tient scores for grades 9 through 12 were obtained from the Henmon- 

Nelson Tests of Mental Ability. Intelligence test scores were not 

available for grades 7 and 8 so achievement test scores from the Iowa 

Tests of Basic Skills were used instead. The Iowa scores are re¬ 

ported in grade-month equivalents and are recorded in this form in 

the tables in Appendix B. The writer felt that at the seventh and 

eighth grade level there would be a high enough correlation between 

intelligence and achievement scores to justify the use of the Iowa 

Tests for dividing the classes into thirds according to ability. 

2 
A score of 8.5 would indicate the student was doing work at 

the achievement level of the average eighth grade student after five 
months in the eighth grade. 
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From these tables in Appendix B the writer then computed (l) 

the average televiewing time of each of the three grade groupings, 

(2) the average time devoted to televiewing, studying, extra-cur:-'— 

r/cular activities, and part-time work for the upper and lower thirds 

in each of the three groups based on intelligence, (3) the average 

televiewing time of each separate grade, and (4) the average tele¬ 

viewing time for both sexes in the total group. 

The methods of compilation described here were used in ob¬ 

taining the findings about rural students1 televiewing habits re¬ 

ported in this chapter. 

Results of Questionnaire on Televiewing Habits 

The results of the study made on the televiewing habits of the 

Hysham students are reported in the following sections and are then 

compared with the televiewing habits of metropolitan students as 

found in the review of literature. 

Average number of hours spent televiewing. The average num¬ 

ber of flours per week that the students in the Hysham schools spent 

televiewing is shown in Table 2. The average for all five grades of 

15.9 hours per week compares favorably with the findings of Witty’s 

studies when those findings were adjusted to include junior high 

school students, grades 10, 11, and 12, in the Hysham schools were 

used in computing the average it would drop to 12.6 hours of viewing 

per week. This would be a little less than the 14 hours per week 

average of Witty’s studies reported in Table 1 on page 10, On the 



basis of these comparisons the thesis that rural students teleview 

less than metropolitan students could not be justified. 

TABLE 2. AVERAGE HOURS PER WEEK DEVOTED TO TELEVIEWING BY SECONDARY 
STUDENTS IN THE HYSHAM SCHOOLS IN 1961 

Grades 

j 

7-B 9-10 11-12, All grades 

Hours per week 
televiewing 22.8 13.a 11.9 15.9 

The relationship of intelligence to televiewing. After the re¬ 

sponses in each of the three grade groupings had been ranked by intel¬ 

ligence scores, as previously described, the groups were then divided 

into thirds so that a comparison could be made between the televiewing 

of the upper and lower thirds of the classes based on intelligence. 

In addition, a comparison was made between the time spent on studies, 

extra-curricular activities, and part-time work for these upper and 

lower thirds. The results are reported in Table 3 for each of these 

four activities for the high and low intelligence students. 

Little relationship was found between the amounts of time the 

upper and lower thirds of the groups devoted to studying or part-time 

work. There was only a slight trend for the upper third to devote 

more time to extra-curricular activities 
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TABLE 3. HOURS PER WEEK DEVOTED TO TELEVIEWING, STUDYING, EXTRA¬ 
CURRICULAR ACTIVITIES, AND PART-TIME WORK BY HIGH AND LOW INTELLIGENCE 
SECONDARY STUDENTS IN THE HYSHAM SCHOOLS IN 1961 

i Grades ' 

Student Activities 
7-8 S >-10 11-12 All grades 

u-* L*-* u L U L U L 

Televiewing 16.4 25.3 11.2 17.0 10.8 11.6 12.8 17.9 

Studying 6.0 6.4 7.6 12.3 14.8 13.8 9.5 10.8 

Extra-curricular 
activities 

4.5 3.0 7.0 4.6 6.6 4.6 6.0 4.1 

Part-time work 8.2 10.6 7.0 4.6 8.8 8.8 8.0 8.0 

*The upper third of the group based on intelligence. 

**The lower third of the group based on intelligence. 

The difference between the 12.8 and the 17.9 hours per week the 

upper and lower thirds of the groups devoted to televiewing is large 

enough to suggest that students of high ability watch television less 

than those students of low ability. The difference between the view¬ 

ing of the high and low intelligence students in this study would seem 

to be larger than that found in the other studies reviewed. The other 

studies only found significant correlations between intelligence and 

televiewing in the extremes of intelligence ranges. 

The relationship of age to televiewing. The studies in the re¬ 

view of literature reported a definite pattern for students to view 

television less as they grew older. The same results were found in 
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this investigation. As shown in Table U> the time spent televiewing 

dropped from an average of 24.3 hours per week for grade eight to 10.? 

hours for grade twelve. It will be noted that the sharpest drop in 

viewing came at the ninth grade, the age at which the students enter 

into the full range of high school work and activities, 

TABLE 4. AVERAGE HOURS PER WEEK DEVOTED TO TELEVIEWING BY GRADES 
SEVEN THROUGH TWELVE IN THE HYSHAM SCHOOLS IN 1961 

Hours Weekly Televiewing by Grade 

7 8 9 10 11 12 

24.3 20.7 13.1 14.8 12.2 10.9 

In the last question on the second page of the questionnaire 

the students were asked to list the factors they felt were most impor¬ 

tant in causing any change in the amount of time they spent teleview¬ 

ing from a year previous. Most of the students reported that they 

televiewed less than a year before and the majority of the reasons 

given by the students for less televiewing fell under one of the three 

categories listed in Table 5. These categories are more extra-curriC" 

:ular activities, less interest in television programs, and more home¬ 

work. 

As this investigation was only concerned with the trends in 

viewing from grade 7 through grade 12, the second page of the question¬ 

naire was not administered to the seventh grade. 
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TABLE 5. REASONS GIVEN FOR VIEIATING TELEVISION LESS BY STUDENTS IN 

GRADES EIGHT THROUGH TWELVE OF THE HYSHAM SCHOOLS WHO HAD TELE¬ 

VISION IN THEIR HOMES THREE OR MORE YEARS 

Number of 
students 
indicating 
less tele¬ 
viewing 

Reasons given for less televiewing 

More extra¬ 
curricular 
activities 

Not as much 
interest in 
programs 

More 
homework 

Number of 
students 51 18 19 20 

In making the tabulations for Table 5 only the responses were 

used of those students who indicated that they had had television in 

their homes for three years or more. This was done to avoid reports 

of less televiewing that might be attributed to the novelty of tele¬ 

vision when it was new in the home. Out of the 81 students who had 

television in their homes, 64 had had them three years or more. 

Fifty-one of these 64 indicated they viewed television less than they 

did a year before. 

The relationship of sex to televiewing. In Table 6 the hours 

per week spent televiewing by girls and boys in the Hysham secondary 

schools are given. The boys only viewed 1.5 hours per week more than 

the girls, but this agrees with the pattern found in the studies of 

metropolitan students. The studies did not, however, indicate how 

much difference was found between the boys* and girls* televiewing. 
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TABLE 6. HOURS PER WEEK DEVOTED TO TELEVIEWING BY BOYS AND BY GIRLS 
IN THE HYSHAM SECONDARY SCHOOLS IN 1961 

Sex 
Hours per week televiewing by grade 

7-8 9-10 11-12 All 

Boys 24.8 15.3 10.7 16.9 

Girls 21.4 12.4 12.4 15.4 

Summary. From the results of the questionnaire there was no 

great difference apparent between the 12.6 hours per week televiewing 

by secondary students in the Hysham school and the 14 hours viewing 

per week of the students in Witty*s studies of the metropolitan Chica¬ 

go area. Students of high ability in the Hysham school were found to 

view 12.S hours per week while students of low ability reported 17.9 

hours per week. This was a greater difference than was reported in 

most of the studies of students in metropolitan areas. The patterns 

in this study for students to teleview less as they grew older and 

for boys to teleview more than girls were the same as the patterns 

found in the metropolitan studies. 
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CHAPTER IV 

SUMMARY AND CONCLUSIONS 

The writer1 s major interest in this study was in making a com¬ 

parison of the televiewing habits of secondary students in rural and 

metropolitan areas. It was the writers belief that students in rural 

areas would spend less time televiewing due to a limited selection of 

television channels and, also, due to the involvement of many rural 

students in farming activities. 

Summary 

A review of literature produced only a limited amount of infor¬ 

mation about the television viewing habits of metropolitan students 

and none about students in strictly rural areas. Most substantial of 

the studies reviewed was a series of studies made from 1951 to 1961 by 

Witty. These studies of secondary students in the Chicago area were 

therefore used as a basis in establishing the amount of time metropoi- 

litan students spent televiewing. A questionnaire was administered to 

secondary students in a rural, Montana school to establish the viewing 

time of rural students. These rural students were found to teleview 

an average of 12.6 hours per week as compared with 14 hours per week 

televiewing for students of the same age group in the metropolitan 

areas studied by Witty. 

Students of high ability reported an average of 12.8 hours per 

week televiewing while students of low ability reported 17*9 hours per 

week. Studies in the literature reviewed also found the students of 
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low ability in metropolitan areas to spend more time televiewing, but 

they did not find as great a contrast as did this study of rural stu¬ 

dents • 

The results of the questionnaire indicated that students spent 

less time televiewing as they grew older, While seventh graders re¬ 

ported 24.3 hours per week of televiewing the twelfth graders report¬ 

ed only 10.9 hours per week - a drop of over 50$. The studies of 

metropolitan students also reported a decrease in student televiewing 

with age. 

Boys in this study were found to watch television 1.5 hours 

more per week than girls. Though this is only a small difference it 

agrees with the pattern found in the metropolitan studies. 

Conclusion 

The writers belief that secondary students in rural areas spent 

less time viewing television than students in metropolitan areas was 

not substantiated by this study. The rural students in this study did 

report less time televiewing than the students in studies of metropol¬ 

itan areas, but the difference was not large enough to be conclusive. 

The same relationships were found between television viewing 

and intelligence, age, and sex in this study of rural students and in 

the studies of metropolitan students. Students of high intelligence 
v 

were found to teleview less than students of low ability, the amount 

of time spent televiewing decreased as students grew older, and the 

boys were found to spend slightly more time televiewing than girls. 
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Though this study deals with only a limited aspect of the prob¬ 

lem of youth and television, it is still indicative of the influence 

television has had on our society. The wide-spread popularity of 

television and the large amount of time children devote to teleview¬ 

ing require that educators continue to be interested in and con¬ 

cerned about this modern mass medium. 
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STUDENT QUESTIONNAIRE ON USE OF TIME OUT OF SCHOOL 

The following questionnaire is to be used to study the relation¬ 

ship of high school students* use of out-of-school time with factors of 

ability and age. The information you give will be confidential and 

your name is needed only for arranging the questionnaires for purposes 

of tabulation. Further explanation will be made before you begin. 

GIVE EACH ITEM CAREFUL CONSIDERATION AND BE AS ACCURATE AS 

POSSIBLE IN YOUR ANSWERS. 

Grade  Sex: M  F Name  

1. a. How many hours per week do you spend, including week-ends, on 

homework?  hours 

b. How many hours per week do you have for study halls in school? 

hours 

c. Do you have any definite, regularly scheduled times for doing 

homework? Yes No  

2. a. Do you have a TV set in your home? Yes No  

b. If so, how long have you had a set in your home? years 

c. How many hours per week do you view television: 

-during the week? (Include Sunday evening to Friday 

evening.)  hours 

-during the week-ends? (Include Friday evening to Sunday 

evening.)  hours 

d. During what periods of the day do you spend the most time 

viewing television during the week? 

4 to 6 p.m. £> to 9 p.m. 9 to 12 p.m. 

3. a. How many hours per week outside of school time do you spend 
on extra-curricular activities? hours 

4. a. Do you live in a farm or nonfarm residence? Farm Nonfarm 

b. How many hours per week do you spend doing regular chores at 

home and/or working at a part-time job?  hours 

5. a. Do you feel that you spend more, the same, or less time on 
homework than you did one year ago? 

More Same Less 
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Than you did two years ago? 

More Same Less 

b. Do you feel that you spend more, the same, or less time view¬ 
ing television now than you did one year ago? 

More Same 

Than you did two years ago? 

Less 

More Same Less 

c. If, in the last question, you indicate more or less time spent 
viewing television, what factor do you feel was the most im¬ 
portant in causing this change? 



Appendix B 

Grouped Responses from the Questionnaire 
for Grades 7 and 8, 9 and 10, 

and 11 and 12 
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