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ABSTRACT 

The purpose of this study was to see how closely student 
interests, as measured by the Kuder E General Interest Survey, compare 
with the curriculum offerings at Belgrade Junior High School, for the 
study, two successive classes of seventh graders were administered the 
instrument. This included 127 students. 

The raw scores of all the students were then collected in 
table form and mean scores were computed for each interest area. These 
mean raw scores were then converted to their percentile equivalents. 
The interests were then arranged in Table 5 in rank order, number 1 
being the highest percentile and number 10 being the lowest percentile. 
The school offerings in these areas, obtained from interviews in the 
school system, were then compared with each interest area. 

Table 5 gives the following rank order of interests from highest 
to lowest. For boys, the order is outdoor, persuasive, artistic, 
mechanical, musical, (clerical, literary—tie), social service, compu¬ 
tational, and scientific. For girls, the order was outdoor, mechanical, 
social service, artistic, persuasive, (musical, literary—tie), 
scientific, computational. A close inspection of the order is'worth¬ 
while. In many instances, our goals and interests as educators are 
in inverse order to the students* measured interests. 

Notice where the students rank heavy emphasis subjects like 
math (computational), English (literary), and science (scientific). 
Notice, also, where the girls rank mechanical interest as compared to 
clerical interests. The top four ranked interests in each sub-group 
are Identical with the exception of persuasive for the boys and social 
service for the girls. 



Chapter 1 

INTRODUCTION 

Students’ interests seem to be given little consideration in 

today’s educational setting. To quote Charles E. Silberman in Crisis 

in the Classroom, ”... getting through school involves learning how 

to suppress one’s feelings and emotions and to subordinate one’s cun 

interests and desires to those of the teachers (14:151)." In fact, the 

entire realm of education evolves mainly around things other than the 

student. Administration and its concern with finances is of utmost 

importance. Teachers, and their multitude of interests and convenience 

are surely next in line. In fact, Miriam Wasserman in The School Rix, 

NYC, USA has cleatly stated, " . . . that the interests of teachers 

(as a class, not necessarily so for each individual) are better served 

by the institution than are the interests of children . . . (16:77)." 

Statement of the Problem 

The problem of this study is to determine the interest patterns 

of the Belgrade Junior High School seventh graders as measured by the 

Kuder E General Interest Survey, and to compare the results with what 

the school offers them. 

Purpose of the Study 

With many contemporary critics attacking education, with many 

students questioning what they are doing in school, and wTith the 
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omnipressnt topic of motivation coming to the forefront of professional 

conversation, an inquiry into one of the variables influencing motiva¬ 

tion might be beneficial. Interests, specifically student interest, 

might be one of the important keys to positively restructuring tradi¬ 

tional educational methods. A. S. Neil states that the school should 

be made to fit the child—instead of making the child fit the school 

(13:4). 

The researcher has noted a general apathy among j .vaior high 

students. Perhaps a program geared more to the interest levels of the 

students would reduce this condition. 

Any movement towards humanistic education will have to consider 

student interests. To make school an enjoyable experience for the 

students, should be a major educational goal. This investigation, 

hopefully, would stimulate further research into the topic. 

General Questions to 
Be Answered 

The content of this research will attempt to answer three basic 

questions. A question determining the comparative interest patterns of 

the Belgrade seventh graders will have to be answered. The educational 

setting provided them will, also, have to be determined. Finally, what 

relationships exist between questions one and two will finalize the 

study. 

These three questions form the main impetus of this research. 
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General Procedure 

In order to provide support for the need of this paper, and 

to collect known data pertaining to the subject, a general survey of 

the literature will be undertaken. With this as a background, the 

researcher then will administer the Kuder E General Interest Survey 

to two successive classes of Belgrade Junior High School seventh 

graders. An analysis of the tests will then be undertaken to provide 

a ranking of the indicated preferences. This ranking will then be 

compared, item by item, to che amount of exposure offered the students 

in the related areas. 

Definitions 

Interests. Interests for the purpose of this paper are defined 

*nd llmitec to those interests measured and defined by Frederic Kuder 

on the Kuder General Interest Survey. These ten interests are clearly 

defined in Chapter 3. 

.School offerings. School offerings are those courses and 

activities offered at Belgrade Junior High School during the time the 

research was conducted. 

Limitations of the Study 

The problem to be considered must be limited in several ways. 

First, the review of literature will be limited to the Montana State 
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University Library and the time spent on reviewing (one quarter) leaves 

room for possible deletions of valuable materials. The study is, also, 

limited to one particular school and one particular age group. Any 

conclusions based beyond the stated population would not be valid. The 

comparisons will be limited to the ten interest areas measured by the 

Kuder E General Interest Survey and, therefore, the test itself has to 

be considered a limiting factor. 
\ 

Summrry 

Since interests are a major part of all our lives, and since 

the educational setting is generally one of predetermined goals, a 

comparison between students* indicated preferences and the goals 

educators set up for them will be analyzed. 



Chapter 2 

REVIEW OF RELATED LITERATURE 

The researcher obtained and reviewed the literature pertinent 

to his study of interests at the junior high school level from the 

Montana State University Library in Bozeman, Montana, realizing that 

more information could be available. However, the field of interest 

testing, and more important the role of interests in helping develop 

curriculum, appears to be rather a current trend, especially at this 

age level. 

The main concern of this research will be to analyze the 

interests of the seventh grade students at Belgrade Junior High School, 

using the Kuder E Interest Survey as the measurement instrument. After 

analyzing the data, an attempt will be made to compare their indicated 

interests, as a group, to what the school offers them. In tachling 

this problem, the researcher feels that a general inquiry into the 

field of interest testing and the value of interests in the educational 

setting warrants consideration. 

The following five sub-headings will be used in organizing the 

review of literature. First, Interests - A General Discussion, will 

attempt to give the reader a working knowledge of the field. With this 

successfully completed, hopefully the researcher and the reader will be 

working from the same conceptual viewpoint. Second, Interests—The 

Junior High School Age, will look at what Gladys Jenkins has to say 
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concerning interests during this difficult age. In Interests - A 

Comparative Study, the third sub-heading, a study comparing two different 

cultures, with regard to interest levels, will be quoted to prove a 

worthwhile point. Finally, the last two chapters will delve into the 

aspects of including interest inventories and self-concept understandings 

in two modern trends in education, Interests - Relationship to Student 

Choice, and Interests - Towards Humanizing the School. This would 

appear to be relevant in regard to some of the innovative practices 

evolving in education along these two important sub*-topics. 

Interests - A General 
Discussion 

To define interests would indeed be a difficult task. It 

appears that the experts disagree quite diversely on a common definition. 

However, in order to have some framework from which to work, the 

researcher would like to quote Edward K. Strong, who has devoted his 

life to research in the field of interests, on what he describes as the 

five characteristics of interests: 

1. They are acquired in the sense that feeling becomes associated 
with the activity. 

2. They are persistent. 

3. They are intense. 

4. There is an acceptance-rejection reaction associated x/ith 
them. This involves an impulse action, with direction and 
choice. 
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5. There is a readiness to act. This is meant in the context 
of habit and memory (15:684). 

To the researcher, the term implies degree, or how much do I enjoy 

doing an activity. 

With regard to the relationship between interest and aptitude, 

findings are contrary to what might be expected. 

Greater interest should accompany success has not been 
supported by research. In a recent review of the research 
relating interest to aptitude. Miller reported a generally low 
interest-aptitude relationship. In discussing the research 
Miller stated rhat somehow it seems there ought to be a rela¬ 
tionship, but if we mean tested ability and inventoried interests, 
the accumulated evidence is so overwhelming in the negative 
that there is little to be gained by laboring the point (7:359). 

Assuming the above to be true, it appears to the researcher 

that an old question must be answered by educators. Should we be 

concerned simply with a student*s ability, or should we be concerned 

with the whole student? If your answer is the latter, then we would 

have to include interests as a major area for educational involvement. 

Another idea was proposed by Cottle in 1968 when he stated that 

"It is general knowledge that interests crystallize towards the end of 

adolescence and only limited exploration or experimentation with new 

instruments designed for use below this level has occurred (5:2)•" 

Does this mean that we neglect what pre-adolescents enjoy doing? The 

researcher proposes not. 

On the positive side current research suggests that arousal 
does play an important part in learning and memory. However, 
discrepancies concerning specific predictable characteristics 
of various levels of arousal on learning and memory must be 
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researched further in order to define more clearly the laws 
involved. Designs for further research should continue to control 
for such factors as meaningfulness, imagery, and concreteness 
in order to maximize valid decisions concerning interest (12:21). 

Therefore, it would appear that the area of interest, especially at the 

junior high school level, has not been researched intensely, even with 

an abundance of interest testing materials on the market. The area of 

importance of interest measurement and what do we do with the results 

we find does not seem very replete. 

Interests - The Jurior High 
School Age 

The junior high school years can be very trying ones for both 

students and for many teachers. From the students1 viewpoint, it is 

frustrating for roany reasons. "During the early years of adolescence, 

boys and girls are usually self-centered. Questions like *Who am I?* 

or ^ow do I look?1 are extremely important (2:225)." For perhaps the 

first time in their lives, they are taking a deep look at themselves. 

Also, belonging to a particular group seems to be very important 

at this age. Oftentimes, this urge is much stronger than the desire to 

satisfy adult wishes, standards, and accompanying educational require¬ 

ments. The concern ever what their peers will think of them is so 

strong that nothing else seems to matter. However, if you think of 

this, our entire cultural pattern puts a premium on belonging. 

During these years, individual differences in ability become 

more apparent. "Now, even more than in preceding years, different 
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prograns of study suited to children^ differing abilities and goals 

are essential (2:230).n What do the schools that stress an academic 

or a college-oriented curriculum do for these children? 

In considering the above statements, and in looking at many 

typical junior high schools, an important question comes to mind. Do 

educators deal effectively, or at all, with many of the things that 

pre-adolescents are worried about? Do we bother discussing with them 

things that are important to them (interests), rather than solely those 

things that are important to us? 

Interests - A Comparative 
Study 

Is the research of the interest levels of the students at 

Belgrade Junior High School of importance? To help answer this question, 

the researcher would like to quote one study done comparing the 

interests of Egyptian and American children. Summarily, the main 

results of the experiment showed the following: 

With increasing age Americans become more interested in 
material things than do Egyptians. Americans, also, become more 
interested in people outside the family circle. Egyptians are 
less concerned about the arts and crafts. Religion and social 
grace seem to be more important to the Egyptian than to his 
American counterpart. 40% of the Egyptians claimed homework as 
a favorite out of school activity, while 1% of the Americans 
claimed the same, Egyptians are more interested in being 
patriotic, and, also, show a marked concern (13% to none) for • 
matters relating to health (3:222). 

"Dar.ley and Hagenah stated in 1955 that interest patterns 

represent a societal setting (6:103)." Therefore, it is this researcher1s 
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belief that Belgrade is a particular societal setting, that should be 

looked into for its own merits. Belgrade is not Bozeman, New York, or 

Cairo. For research of this type to be valid, therefore, it must be 

carried out in the societal setting to which the results will be applied 

Interests - Relationship to 
Student Choice 

By student choice, we mean a situation in which the behavior 
(of choosing) is not overly determined by the instructional system. 
That is, the student is presented with a situation in which 
individual va?.'iables (his history, his interests, his current 
motivational states) are major determinants of the response 
emitted (i.e. the choice made) (9:1). 

Student choice plays an important role in this piece of 

research if consideration is given to the idea that relevant to this ■ 

choice a student has to give thought to his varying interest levels. 

This is proposed in educational goals, however, how much opportunity is 

afforded to the idea? 

According to one extreme point of view associated with the 

child centered approach to education is the:. ' 

. . . notion that children are innately equipped in some 
mysterious fashion for knowing precisely what is best for them 
.... According to these theorists, the environment facili¬ 
tates development best by providing a maximally permissive 
field that does not interfere with the predetermined process 
of spontaneous maturation. From these assumptions it is but 
a short step to the claim that the child himself must be in the 
most strategic position to know and select those components of 
the environment that are most congruent with his current 
developmental needs, and hence, most congruent with optimal 
growth (1:10,11). 
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If educators are to give students more choice and freedom, 

which appears to be the humane thing to do, won't interests have to 

be given deeper consideration in educational planning? 

Interests - Towards Humanizing 
the Schocl 

Another fact that has to be considered when contemplating 

interests is the current trend towards humanizing education. "Dr. 

Arthur Foshay of Columbia University has stated that the fact that 

schools are very inhuman is very easy to prove (8:1)." Gladys Jenkins 

has stated that: 

... we know that children learn best when they are motivated 
through interest and when the learning experience has meaning 
for them. As teachers we have the responsibility to see that 
each child develops according to his own pattern. We are some¬ 
times tempted to set standards to which we feel all children 
should conform at a certain age, forgetting thr** maturityt 
ability, and emotional readiness are much better criteria of 
what a child is able to do than age or grade placement (.10:19, 
34). 

In a recommended guide for curriculum development: 

Br. Fcrshay depicts 24 cells of importance that should be 
considered wnen developing curriculum, and he note? that the 
great preponderance of our current curriculum design deals with 
only two of the 24 cells, developing intellectual fluency and 
being able to manipulate or use our intellect to our benefit 
(8:4). 

The other 22 cells are most often neglected. These include cross- 

sectionings of confidence and persistence with areas of emotional, 

social, aesthetic, spiritual, and physical qualities. We do not deal 

with the whole person. 
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Summary 

If education is to move effectively towards humanization and 

student choice, one of the factors that we will have to lock into 

more deeply is the role that student interests play in determining 

many educational policies and goals. 



Chapter 3 

PROCEDURES 

As previously stated, the problem of this paper is to determine 

the comparative interest patterns of the seventh grade Belgrade Junior 

High School .as measured by the Kuder E General Interest Survey, and 

compare the results with what the school offers them. This chapter 

will include a description of the population to be studied, definitions 

of the categories measured by the Kuder E General Interest Survey, the 

methods to be used in collecting the data, and how the data will be 

organized and analyzed. 

Since this research will deal with descriptive statistics, no 

hypotheses will be stated. 

Population Description 

The population will include all seventh grade students from 

the Belgrade Junior High School during the school years 1971-1972 and 

1972-1973 inclusive. The total number of students from these two 

academic school years was 127. This figure includes thirty-five boys 

and twenty-three girls in 1971-1972 and twenty-nine boys and forty 

girls in 1972-1973. 

Definition of Categories 

The ten areas measured on the Kuder E and their definitions as. 

given in the test booklet are stated below (11:35-36). 
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Outdoor interest means preference for work or activity that 

keeps you outside most of the time—usually work dealing with plants 

and other growing things, animals, fish, and birds. Foresters, 

naturalists, fishermen, telephone linemen, and farmers are among those 

high in outdoor interests. 

Mechanical interest means preference for working with machines 

and tools. If you like to tinker with old clocks, repair broken 

objects, or watch a garage mechanic at work, you might enjoy shop 

courses in school. Aviator, toolmaker, machinist, plumber, automobile 

repairman, and engineer are among the many jobs involving high mechanical 

interest. 

Computational interest indicates a preference for working with 

numbers and an interest in math courses in school. Bookkeepers, 

accountants, bank tellers, engineers, and many kinds of scientists are 

usually high in computational interest. 

Scientific interest is an interest in the discovery or under¬ 

standing of nature and the solution of problems, particularly with 

regard to the physical world. If you have a high score in this area, 

you probably enjoy working in the science lab, reading science articles, 

or doing science experiments as a hobby. Physician, chemist, engineer, 

laboratory technician, meteorologist, dietitian, and aviator are among 

the occupations involving high scientific interest. 
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Persuasive interest is an interest in meeting and dealing with 

people, in convincing others of the justice of a cause or a point of 

view, or in promoting projects or things to sell. Most salesmen, 

personnel managers, and buyers have high persuasive interest. If you 

have a high score in this area, you may enjoy such activities as 

debating, selling tickets for a school play or dance, or selling 

advertising space for the school paper. 

Artistic interest indicates a preference for doing creative work 

with the hands—usually work involving design, color, and materials. 

If you like to paint, draw, sculpture, decorate a room, design clothes, 

or work on sets for school plays, you are probably high in this area 

of interest. So are artists, sculptors, dress designers, architects, 

hairdressers, and interior decorators. 

Literary interest is an interest in reading and writing. 

Persons with literary interest include novelists, English teachers, 

poets, editors, news reporters, and librarians. If you have a high 

score on the literary scale, English is probably one of your favorite 

subjects, and you may enjoy writing for the school paper or magazine. 

Musical interest usually is demonstrated by persons who enjoy 

going to concerts, playing an instrument, singing, or leading about 

music and musicians. Musicians, music teachers, and music critics 

are among those who have directed high musical interest into a vocation. 
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Social service interest indicates a preference for activities 

that involve helping people. Nurses, Boy Scout or Girl Scout leaders, 

vocational counselors, tutors, personnel workers, social workers, 

hospital attendants, and ministers, rabbis, and others in religious 

service are among those high in this interest area. 

Clerical interest means a preference for work that is clearly 

defined for you—work that involves specific tasks requiring precision 

and accuracy. If you have high clerical interest, you probably enjoy 

school subjects and activities that require attention to detail. Jobs 

euch as bookkeepers, accountant, file clerk, salesclerk, statistician, 

teacher of commercial subjects, and traffic manager fall in this area. 

Method of Collecting Data 

Both test administrations will be in the Belgrade Junior High 

School cafeteria at 8:40 in the morning. Following each session, one 

hour will be allotted to allow the students to score their own surveys, 

since the Kuder E is self-scoring. After this, the investigator will 

collect the test materials and return and interpret them to the 

students, individually, keeping one copy for his records. From these 

records, the required information will be obtained. • 

In order to discover what the school offers the students, the 

school principal will be interviewed. 

Concerning the test instrument, the only statement found in 
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Buros Mental Measurements Yearbook concerning the Kuder E was: 

Form E is a psychometrically polished instrument with 
apparently good potential for assessing momentary interests. 
Definite cautions must be taken with respect to testing the 
immature student, interpreting scores, and making long term 
predictions (4:1024). 

Method of Organizing Data 

Data collected in this research will be reported in table form, 

The order of the students' interest patterns will be ranked according 

to most indicated to least indicated interest. The school's ranking 

of the same interest patterns will be determined by most time offered 

on a weekly basis to least time offered on a weekly basis. 

Analysis of Data 

Using the raw scores for each student on each area of the Rude 

E, a mean will be calculated for each interest area. This mean raw 

score will then be converted to the appropriate percentile using the 

Kuder E tables. The ten percentiles thus obtained will then be ranked 

from 1 (highest) to 10 (lowest). 

The average amount of time offered weekly by the schools for 

the ten interest areas will be determined from the interview with the 

principal. These ten areas will then be ranked in order of school 

preference, number 1 being most time offered, and number 10 being the 

least tine offered. 

In table form, the two separate rankings will be compared 
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opposite each other. 

Precautions Taken for 
Accuracy 

Each student*s interest profile will be double checked by the 

researcher. The computations will be made in duplicate and a final 

third check of the figures will be made by a member of the math depart¬ 

ment at Belgrade High School. 

Sunnary 

The Kuder E General Interest Survey will be administered to two 

successive classes of seventh graders at Belgrade Junior High School. 

Their interest patterns will be determined and ranked in order of 

indicated preference. This ranking will then be compared with a ranking 

of what the schooj. offers them—ranked according to time allotted. 



Chapter 4 

RESULTS 

The results of this study have been presented in table fora. 

The students’ raw scores obtained on the Kuder E have been indicated in 

Tablet. 1 through 4. Table 1, pages 20 and 21, includes all seventh 

grade girls tested in 1973; Table 2, page 23, includes all seventh 

grade girls tested in 1972; Table 3, pages 25 and 26, includes all 

seventh grade boys tested in 1973; and Table 4, pages 28 and 29, 

includes all seventh grade boys tested in 1972, 

The first left-hand column in each table contains the students’ 

assigned numbers. This has been done to insure their confidentiality 

lights. The first row (0-9) corresponds to the appropriate interest 

scales on the Kuder E. Scale 0 = Outdoor, 1 « Mechanical, 2 = Cocputa- 

ticnai. 3 = Scientific, 4 = Persuasive, 5 = Artistic, 6 = Literary, 

7 = Musical, 8 = Social Service, and 9 = Clerical. 

Each scale column has been totaled and the corresponding mean 

computed for each scale. In Tables 1-a through 4-a, the ten interest 

areas have been ranked according to indicated preference. The mean raw 

scores have been converted to mean percentile scores from the Kuder 

conversion tables to accomplish this goal. 

In Table 5, a summary has been formed of the results of the 

study. The information in Tables 1-a and 2-a have been averaged, as 

have been the information in Tables 3-a and 4-a. (A close scrutinization 
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Table 1 

Raw Scores on Kuder E for Seventh Grade Girls - 1973 

0 1 2 3 4 5 6 7 8 9 

1 39 27 24 27 40 34 37 5 81 52 

2 17 35 2 18 68 28 22 5 73 
/ 

74 

3 18 30 27 39 53 18 24 18 73 49 

4 27 35 4 49 51 46 29 3 60 49 

5 21 31 10 32 45 42 42 12 83 34 

6 2i 23 22 28 51 31 33 12 75 47 

7 25 17 33 10 50 54 37 6 69 57 

8 21 30 27 22 55 24 23 8 74 76 

9 24 26 26 18 53 42 35 2 58 14 

10 23 31 24 27 48 40 20 23 68 55 

11 23 33 44 29 48 28 17 12 55 86 

12 41 31 19 23 62 31 29 7 62 55 

13 32 32 35 27 46 32 45 1 68 63 

14 28 26 24 44 43 35 31 15 73 40 

15 32 27 10 30 39 38 47 22 61 50 

16 19 21 27 32 40 28 41 13 69 62 

17 28 23 13 18 58 36 39 21 68 41 

18 27 31 25 25 65 32 30 7 68 50 

19 18 41 16 28 50 48 15 7 68 58 

20 45 29 13 26 38 41 29 15 49 67 

21 31 26 ; 10 37 52 40 21 25 53 50 
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Table 1 (Continued) 

0 1 2 3 4 5 6 7 8 9 

22 39 30 15 25 44 39 32 3 72 55 

23 31 22 16 35 42 41 28 4 56 50 

24 25 24 21 28 62 38 29 9 64 50 

25 37 26 28 49 - 44 43 28 16 47 ‘ 38 

26 30 36 16 16 32 46 24 7 72 68 

27 25 30 26 10 65 32 30 11 59 55 

28 14 38 12 32 51 28 29 20 72 57 

29 11 18 37 49 47 30 38 25 61 56 

30 16 36 22 26 49 40 26 4 68 74 

31 41 33 12 16 40 52 27 9 73 57 

32 20 24 30 28 43 28 42 4 46 60 

33 13 23 12 21 32 51 57 7 53 56 

34 20 16 26 17 53 32 39 11 70 64 

35 41 24 27 28 52 48 15 15 45 57 

36 33 26 33 18 53 40 20 3 49 74 

37 34 22 27 28 49 35 30 7 63 64 

38 27 32 14 43 39 40 28 10 81 39 

39 29 29 35 14 62 25 35 5 66 64 

40 21 18 16 20 53 44 36 15 67 55 

Total s 
1067 1112 863 1092 1967 1480 1248 424 2592 2222 

Means^7 28 22 27 49 37 31 11 65 56 

* Rounded to nearest whole unit 
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Table 1-A 

Interest Areas Ranked From 1-10 by Percentiles 

Rank Interest Area Percentile 

1 Social Service 69 

2 Outdoor 66 

3 Mechanical 62 

4 Artistic 57 

C Scientific 46 

6 Persuasive 45 

7 Musical 43 

8 Clerical 39 

9 Literary 38 

10 Computational 26 
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Table 2 

Raw Scores on Kuder E for Seventh Grade Girls - 1972 

0 1 2 3 4 5 6 7 8 9 

1 42 23 14 16 55 48 39 23 38 51 

2 19 30 25 51 53 41 17 15 57 52 

3 38 48 36 13 16 42 38 11 52 56 

4 37 31 16 26 57 51 25 9 66 37 

5 37 23 31 16 44 46 32 17 55 56 

6 30 29 17 18 49 33 30 8 67 56 

7 34 29 32 18 41 44 23 15 48 64 

8 19 19 31 41 55 31 31 8 • 72 56 

9 31 20 19 29 44 40 44 7 53 67 

10 10 35 16 39 62 21 45 5 78 56 

11 20 34 24 22 53 '1 '0 13 43 63 

12 29 17 22 33 52 24 38 13 78 42 

13 36 31 17 39 33 34 42 1 69 56 

14 31 46 17 19 23 38 39 1? 68 49 

15- 39 21 45 5 42 39 21 16 45 47 

16 19 15 20 16 54 27 39 25 52 50 

17 21 36 29 20 67 22 36 10 62 54 

18 15 35 25 27 68 16 29 6 70 64 

19 27 36 18 5 56 47 31 10 74 63 

20 21 24 24 21 64 41 35 14 60 44 

21 27 38 25 21 53 36 39 8 52 50 

22 29 36 20 22 33 46 30 5 56 56 

23 26 39 22 19 53 44 21 3 77 43 

Totals 
637 6S5 545 536 1127 852 764 255 1390 1242 

Means 
23 30 24 23 49 37 33 11 60 54 
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Interest 

Table 2-A 

Areas Ranked From 1-10 By Percentiles 

Rank Interest Area Percentile 

1 Mechanical 71 

2 Outdoor 70 

3 Artistic 57 

4 Social Service 53 

5 Literary 47 

6 Persuasive 45 

7 Musical 43 

8 Computational 36 

9 Scientific 33 

10 Clerical 31 
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Table 3 

Raw Scores on Kuder E for Seventh Grade Boys - 1973 

0 1 2 3 4 5 6 7 8 

38 54 34 32 50 28 17 11 44 

34 48 34 28 61 33 29 9 40 

31 56 27 32 64 37 29 7 39 

17 55 28 47 53 39 29 2 34 

31 37 33 35 54 42 26 10 26 

36 31 27 22 54 35 40 9 38 

36 52 19 18 50 41 37 4 42 

26 61 42 18 62 24 17 5 55 

34 51 30 23 78 37 26 31 15 

32 41 30 ' 34 49 29 28 12 44 

25 39 17 41 55 32 24 18 55 

19 49 25 43 54 43 33 2 46 

27 50 26 57 59 26 24 16 33 

31 35 22 35 67 18 33 6 42 

36 54 25 17 63 29 34 10 33 

33 45 28 23 65 30 28 13 42 

35 46 23 47 73 23 35 2 55 

31 37 37 35 57 32 35 2 40 

35 54 23 33 57 44 26 3 36 



26 

Table 3 (Continued) 

0 1 2 3 4 5 6 7 8 9 

20 25 53 25 26 75 34 31 7 47 50 

21 18 48 2* 37 47 39 27 7 52 48 

22 26 48 18 52 49 35 15 8 55 55 

23 28 62 20 28 66 38 25 4 46 54 

Ik 40 L2 29 42 62 38 28 2 51 38 

25 3A 45 18 15 63 22 26 31 74 36 

26 37 43 25 40 50 43 24 4 42 54 

27 26 36 24 34 70 31 28 15 32 43 

28 22 35 28 27 64 24 40 7 55 59 

29 36 58 18 43 47 32 23 o 37 51 

Totals 
879 1365 759 964 1718 958 817 263 1265 1497 

Means 
30 47 26 33 59 33 28 9 44 52 
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Table 3-A 

Interest Areas Ranked From 1-10 By Percentiles 

Rank Interest Area Percentile 

1 Outdoor 65 

~ 2 Persuasive 63 

_ 2 Artistic 63 

4 Mechanical 58 

5 Literary 5? 

6 Musical 51 

7 Clerical 48 

8 Social Service 46 

9 Computational 34 

10 Scientific 31 
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Table 4 

Raw Scores on Kuder E for Seventh Grade Boys - 1972 

0 1 2 3 4 5 6 7 8 9 

V score equaled 27 

28 42 32 41 66 23 10 1 56 72 

26 32 32 40 63 47 24 8 50 44 

25 54 32 31 56 20 14 0 56 53 

29 47 22 38 67 . 32 19 5 57 49 

26 43 25 33 63 27 23 14 39 62 

17 39 38 28 64 26 36 13 37 63 

33 48 35 45 47 42 16 2 44 55 

46 40 34 26 60 36 46 7 3? 53 

42 52 33 40 48 26 32 1 54 38 

20 48 22 24 30 52 26 11 58 41 

35 46 32 26 72 25 22 9 32 43 

21 34 34 18 46 28 34 10 32 35 

43 37 33 30 56 24 27 4 59 43 

21 55 42 52 63 31 27 7 20 39 

43 52 31 25 83 27 46 5 32 50 

37 49 20 33 53 42 28 11 55 39 

31 36 27 32 52 34 27 9 27 46 

V score equaled 26 

42 45 27 17 58 30 26 8 52 47 
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Table 4 (Continued) 

0 1 2 3 4 5 6 7 8 9 

21 25 55 33 28 81 46 22 14 15 65 

22 34 58 19 35 45 29 25 2 53 59 

23 24 63 16 30 61 31 22 1 54 47 

24 16 54 25 51 61 32 29 41 33 50 

25 32 45 37 32 72 24 11 3 45 76 

26 33 43 34 38 56 27 25 12 40 54 

27 30 63 13 42 47 26 19 14 62 4* 

28 36 52 30 56 51 17 28 0 36 60 

29 13 44 25 23 67 40 28 32 40 37 

30 20 50 29 49 57 36 38 13 30 47 

31 33 51 17 39 53 37 20 5 38 56 

32 32 48 21 16 77 24 30 2 53 48 

33 25 51 23 26 58 36 29 5 59 45 

34 24 44 19 40 40 42 35 7 33 50 

35 19 52 31 37 61 39 27 0 31 66 

Tot als 
971 1572 923 1121 1934 1058 871 276 1391 1681 

Means 
29 48 28 34 59 32 26 8 42 51 
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Table 4-A 

Interest Areas Ranked From 1-10 By Percentiles 

Rank Interest Area Percentile 

1 Persuasive 63 

2 Mechanical 62 

3 Outdoor 61 

4 Artistic 59 

r 5 Clerical 46 

-5 Musical 46 

7 Computational 44 

8 Literary 41 

9 Social Service 39 

10 Scientific 34 
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Table 5 

Summary Ranking of Interests by Percentiles 

Rank Boys Interest Area Girls Rank 
per cent per cent 

rl 63 Outdoor 68 1 

-1 63 Persuasive 45 5 

3 61 Artistic 57 4 

4 60 Mechanical 67 2 

5 4Q Musical 43 6* 

•6. 47 Clerical 35 9 

-6 1*1 Literary 43 6* 

8 45 Social Service 61 3 

9 39 Computational 31 10 

10 33 Scientific 40 8 

Brackets and asterisks indicate ties 



32 

of this table is highly recommended.) 

Finally, the ten interest areas measured by the Kuder E have 

been listed in rank order as obtained in the study (boys) and a brief 

statement concerning what Belgrade Junior High School offers the 

students in these areas has been included. This information has been 

gathered from interviews with the school principal, several teachers 

on the staff at Belgrade, and the school counselor. 

School Offerings 

Outdoor» Any activity involving the outdoors is ke^ t at a 

minimum in the junior high. Brief periods in the early fall and late 

spring allow a few physical education classes to go outside. A jcy 

out for football or track will experience outdoor activity also. 

Beyond that, little or no opportunity is accorded this interest area. 

Persuasive. The only time a student gets the chance to practice 

this art is during those segments of English when speech is emphasized. 

A few classes where open discussion is allowed are present; however, 

these are at a minimum. 

Artistic. No classes are offered in this area. 

Mechanical. No classes are offered in this area. 

Musical. Students may take chorus and/or band daily for one 
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hour each. 

Clerical. No business courses are offered at this level. The 

clerical experience received is in the form of homework. 

Literary. One-hour a day in English and one hour a day in 

Reading offers much incentive to the literary buff. 

Social service. Since Kuder defines this as helping others, - 

the only opportunity students have to do this is during some study halls 

where teachers let students help each other. 

Computational. One hour daily is required of each student. 

Scientific. One hour daily is required of each student. 

Summary 

The preceding tables and statements, hopefully, have been 

organized in easily duplicated and understood form. Again, in Table 5, 

page 31, the core of the project has been included. 

The School Offerings section could have been expanded; however, 

it in itself could have been a noteworthy topic for investigation. 

Since this is the Results chapter, any further comment will be 

reserved for Chapter 5, Conclusions and R.ecommendations. 



Chapter 5 

CONCLUSIONS AND RECOMMENDATIONS 

Conclusions 

The problem of this paper was to determine the interest patterns 

of the Belgrade Junior High School seventh graders as measured by the 

Kuder E General Interest Survey, and to compare the results with what 

the school offers them. The investigator has to again caution himself 

and the readers of this report, that the results are only applicable to 

the Belgrade Junior High School. 

Several interesting conclusions can be observed In Table .*>, The 

top four indicated interest areas for boys and girls seem to stand out. 

For the boys, the top four are outdoors, persuasive, artistic, and 

mechanical. For the girls, the top four are outdoors, mechanical, 

social service, and artistic. Only social service and persuasive are 

different in the top four of the two groups. 

The range in percentiles of the top four in the boys is 3. The 

range in the girls is 11. However, below the top four, notice how far 

the percentile drop is to the fifth ranked area in both cases. 

This investigator notices the high ranking of mechanical 

interest by the girls compared to school offerings and societal beliefs. 

Also, notice where the girls would rank clerical. 

School offerings are very big in science, math, and English; 

yet notice where the students would place literary, computational, and 
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scientific interests. 

Many times this investigator has heard teachers say, "Johnny is 

very lazy. He dees not do his math assignments." Perhaps laziness is 

a misnomer. Lack of interest might be more appropriate. 

Recommendations 

Recommendations by the investigator have to center around 

student measured interests as opposed to what educators know is best 

for the student. Student interest in school in the first grade appears 

to be quite high. The higher the student goes in the grades the interest 

level seems to take a doxmward trend. Does our forced offerings have 

an impact on this apparent trend? 

How much faith should educators put in measured interests? Are 

abilities the only thing to be considered? The researcher proposes not. 

A retest follow-up, using the same form of the Kuder E, will 

be conducted when the research group seventh graders reach the tenth 

grade. A comparison could provide valuable information. 

Do educators mold girls into secretaries and boys into 

mechanics? Considering the results of this research, it appears they 

might. 

This researcher hypothesizes that education in its present form 

cannot last for more than a few decades'longer. Professional educators 

had better get off their duffs and confront this issue before it is too 

late. The area of student interest, so long repressed, might be one 
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area worth considering. 

Let us have more faith in individuals, even in the seventh 

grade 
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