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ABSTRACT 

Because of the occurrence of children who misarticulate or 
stutter in the schools, this handbook was written for the classroom 
teacher to enable her to help these children, 

A test is encluded which will help the teacher to identify the 
sounds which a child may be misarticulating. Suggestions for therapy 
to overcome the problem of misarticulation are provided. 

Authorities on stuttering agree that there are ways a person 
who has not been trained as a speech therapist can help an individual 
who stutters. Many ideas for therapy to be carried out by the teachers 
are contained in the handbook. 

It is recommended that the classroom teacher receive more 
training than she now does in the area of speech therapy. This train¬ 
ing could be in the form of a college course required for graduation 
or as individual study by the teacher. Since a speech problem may 
interfere with the child*s learning, the teacher should be prepared 
to help the child overcome the problem. 

v 



Chapter 1 

HISARTICULATION AND STUTTERING AS SPEECH PROBLEMS 

Introduction 

The school population in the United States contains a number 

of children with speech defects, Eisenson and Ogilvie (1963) place 

the number at about five percent while Rasmussen (1949) puts it as 

high as fourteen percent. Either percentage would represent a con¬ 

siderable number of children. Any individual who has a speech 

defect has difficulty with communication,and since communication 

is so important his speech should be corrected if possible. 

Speech correction is a field which is extremely short of per¬ 

sonnel; therefore, much of the work of correction must be done by 

someone else (Johnson and Moeller, 196?), Because of her close 

relationship with the children in the classroom, the teacher is in 

a position to provide this help. There is much the teacher can do 

to help even without the special training of a speech therapist. 

Statement of the Problem 

The problem is one of producing a handbook for teachers to 

use in helping children with speech defects. This handbook will 

present to the classroom teacher plans for therapy for speech de¬ 

fective children. Because of the work a teacher already has in a 

classroom, she should be able to get help in dealing with speech 

defects without going through the work of becoming a speech ther¬ 

apist. Most of the previous material in the area of speech 
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correction has been written for the speech therapists, students of 

speech, or students planning to become teachers. It would be im¬ 

practical for the classroom teacher to spend the time required to 

read these other materials because she can be of help to the child 

with a speech defect without doing so. 

Purpose of the Study 

The purpose of the handbook is to inform the classroom teacher 

of the things she can do to help the child with a speech defect. This 

study will deal with the two main types of defects: misarticulation 

and stuttering (Eisenson and Ogilvie, 1963). Pronovost and Kingman 

(1959) tell us that the classroom teacher can be one of the most impor¬ 

tant influences upon the speech defective child because she is with the 

child for such a large part of the day. An attempt was made to keep 

this handbook simple, non-technical, specific, and brief as well as 

accurate. 

An important role of the teacher in speech correction is that 

of getting professional help for the child when it is needed. Ideas 

for tests that will aid the teacher in identifying the child who needs 

the services of the therapist will be included in this handbook. 

Much of the correction of speech is training and drill with 

the child. It is here that the classroom can be most helpful. The 

drill should follow the recommendations of the therapist in cases 
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whera a therapist is available. The handbook id.ll provide drill to 

be used in those situations where there is no therapist available. 

Procedure 

This handbook will aid the teacher in the identification of 

the two major types of defects: misarticulation and stuttering 

(Sisenson and Ogilvie, 1963). The teacher must use discretion in 

identifying the child with these defects because of the emotional 

involvement with the word "defect". No test for diagnosis of 

stuttering will be included because treatment can be given without 

diagnosis. Stuttering as a problem occurs only after it has been 

diagnosed (Johnson and Moeller, 196?), Once the child has been 

labeled a stutterer, a chain reaction of worries, anxieties, fears, 

and preoccupations is set in motion which only makes the problem 

worse (Barbara, 1965)* 

Once the defect is located the job of therapy should start. The 

therapy in this handbook is arranged according to the degree of devel¬ 

opment of the defect for both misarticulation and stuttering. The 

drill must be given, not as it appears in the handbook, but as it 

applies to the individual case. The materials suggested will be those 

recommended by speech therapists and other authorities in the field 

of speech correction. 
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Limitations 

This handbook will be limited to the two main types of speech 

defects found among school children: misarticulation and stuttering. 

It will not attempt to give the teacher a complete explanation of 

speech defects, but only that information necessary to deal with the 

speech defective child in the classroom and help him to overcome the 

defect to the best of his ability. The teacher will certainly not 

become an expert in speech correction, but she should develop a better 

understanding of speech problems. She should always consult with a 

professional speech therapist whenever possible or when she is in 

doubt as to her ability to handle the case. The material is for the 

elementary teacher rather than the high school teacher. Black (1964) 

states that seven to eight percent of the grade school population 

have speech defects while in the high school the number drops to three 

or four percent. As the child gets older the defect becomes more 

established and is more difficult to eliminate. 

Definitions 

For this study the teacher will be used when referring to the 

elementary classroom teacher. Since many of the elementary teachers 

are women, she may also be used. 

A speech defect is any condition which causes a person*s speech 

to deviate so far from the speech of other people that it "calls 
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attention to itself, interferes with communication, or causes the 

possessor to be maladjusted" (Van Riper, 1963» p. 16). 

Hisarticulation occurs when the speaker adds, distorts, omits, or 

substitutes sounds in his speech to the point where it becomes a defect. 

Stuttering refers to speech characterized by hesitation on, or 

repetition of, sounds until it becomes a defect. 

Non-fluencies are any stops or repetition of sound, words, or 

phrases which interrupt the fluency of speech, 

T*16 speech therapist is a professional, trained in speech cor¬ 

rection, and may also be called the therapist. 

Summary 

The classroom teacher is in a position to help the children who 

misarticulate or stutter if she knows what to do. The purpose of this 

handbook is to present to the teacher material she can use in helping 

the child. It mil not make her a speech therapist but will make her 

better able to deal with the two major speech problems of children: 

mi sarticulation and stuttering. It is for the elementary teacher 

because it is in the elementary grades that these problems more often 

appear and it is here that the most good can be done by the classroom 

teacher. 



Chapter II 

REVIEW OF RELATED LITERATURE 

The topic of speech correction for the school child has certainly 

been recognized as an important one. Teachers are daily becoming more 

aware of children who have speech defects (Rasmussen, 19^9). Often the 

speech defect is not found until the child enters school because in 

the home the family just adjusted to the poor speech (Johnson, et al., 

1956), If the problem is detected early and therapy is begun, there 

is more chance of success of therapy and less chance that the child's 

personality will be adversely affected by the defect. The classroom 

teacher can be of considerable importance at this stage by being able 

to recognize the speech defect, by calling the attention of the 

therapist to it, and by providing for the individual needs of the child 

in the classroom (Pronovost and Kingman, 1959). 

There have been a number of books written which deal with the 

topic of speech correction for school-age children. Berry and 

Eisenson (1956)> Simpson (1966), Van Riper (1963), Travis (1957)» and 

Johnson, et al., (1956) all contain information on therapy for the 

child, but are aimed more at the therapist or future therapist and are 

rather technical for the teacher who has had no special training or 

background in speech in college. 
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Misarticulation 

Not all these books are that technical but some are -written quite 

simply with detailed directions. They are planned for use with the pre¬ 

school or primary-grade child and deal -with the problem of presenting 

the child with the proper sounds and giving him abundant practice with 

them, Barrows and Hall (1936), Brazie* (1953)» Chipnan (195^)» 

Parker (1962), and Byrne (1965) use rhymes and jingles to give the 

child the needed practice with the sounds. The rhymes and jingles 

are read to the child by the parent, teacher, or therapist and repeated 

by the child, Cypreanse, Wiley and Laase (1959) and Barrows and Case 

(i960) make use of creative plays which concentrate on the particular 

speech sound to be learned. These are also read to the children, 

Elizabeth Nemoy (195^) uses the same basic idea but has chosen story¬ 

telling units as the basis for the practice with the sounds. Wolf and 

Kelder (1959) present pictures as the stimulation for the proper sounds. 

They represent this as a book primarily for sound awareness as a devel¬ 

opment of phonics readiness, 

Fairbanks (1944) wrote a book for articulation development with 

the upper-grade student or adult in mind. The individual may practice 

on his own. The therapist, teacher, or some other capable person would 

have to help at the beginning to be certain that the correct pronun¬ 

ciation would be practiced. Fairbanks* i960 drillbook was written on 

much the same principle but made use of the International Phonetic 

Association (IPA) alphabet and is therefore somewhat more complicated. 
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Ilanser (1937) divided the practice into units which she called “con¬ 

tracts", Each contract is a small separate unit which is to be com¬ 

pleted satisfactorily before going on to the next. She felt that if 

the units wero short enough, the individual could continually experi¬ 

ence a degree of accomplishment. The therapist or teacher guides the 

individual in diagnosing the particular speech sound which needs 

improvement and in testing after each contract is completed. 

The above mentioned sources are designed for the development of 

proper sounds for speaking as well as reading or phonics readiness and 

do not deal with speech defects other than misarticulation, 

Eisenson and Ogilvie (1963)» Pronovost and Kingman (1959)» 

Rasmussen (19^9)» and Mulgrave (19^6) have written books which deal 

with speech correction and devote one or more chapters to the problem 

of the speech defective child in the classroom and what the teacher 

can do to help him. These are of help to the student who is now in 

school and has access to them, but not much help to the teacher in the 

classroom who may be unaware of them or reluctant to begin reading a 

text when she is already busy, A teacher might have to read much of 

the book in order to understand the part on correction which can be 

done in the classroom. This is not too much to ask of the teacher, 

but in many cases the teacher simply wouldn’t take the time. 
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Stuttering; 

The material on stuttering is not nearly so plentiful as that 

dealing with misarticulation and yet stutterers make up as much as one 

percent of the school population (Eisenson and Ogilvie, 1963). There 

are some authors who believe that stutters should be treated in 

special classes or even special schools (Kulgrave, 19^6). Since the 

day when this could actually be done is still a long way off, the 

problem of helping the stutterer to better adjust to his environment 

and to improve his speech is one which the classroom teacher must deal 

with, 

Keltman (19^3) identifies three special sources of assistance 

available to the stutterer: the institutional, the professional, and 

the educational. Some of the problems connected with the various 

sources tend to limit their effectiveness. The institutional help is 

too expensive, there are too few institutions available, and after the 

patient returns to his environment he is again exposed to the same 

problems which may have helped to cause the stuttering in the first 

place. Professional therapists are too busy with other patients to 

be able to give the stutterers the time and help needed to improve 

their speech. This leaves the educational source. The educational 

source, a teacher trained in speech correction, is also in a shortage, 

Luper and Mulder (1964) give some of the reasons for the limited 

effectiveness of therapy. They include: limited time to be with the 
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patient, lack of cooperation by parents, teachers, and others involved 

in the case, interference by other activities, and the fact that help 

can be given only during actual contact. In order to improve the 

effectiveness of therapy, something must be done to eliminate as many 

of these problems as possible. 

Stuttering is such a difficult problem to deal -with because it is 

not only a speech problem, but a personality problem expressed overtly 

when the person stutters (Pronovost and Kingman, 1959). Pennington 

(1967) says that no teacher should attempt to ''treat" a stutterer, but 

there are some things she can do that may help and that tail not damage 

the child. For this reason it is particularly important that the class¬ 

room teacher receive some sound advice on how to deal with the stutterer. 

There is already too much false information that is accepted as being 

true by many people (Pronovost and Kingman, 1959). If the teacher is 

made aware of the things she can do to help she can certainly help to 

make more time available for help. She can help also by cooperating 

more with the therapist and seeing that the conditions in the classroom 

are made a bit less hostile to the child with a speech defect. Stut¬ 

tering is a complex problem and the teacher certainly can't take over 

the role of the professional therapist, but there are a number of 

things she can do. 
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Sumnary 

As ms shotm in the sections on misarticulation and stuttering, 

there are a number of books containing information about the correction 

of these defects. However, this researcher feels there is still a 

need for something that will make the necessary information more 

easily available to the classroom teacher in a form which is accurate, 

non-technical, easily understood and brief. 



Chapter III 

PROCEDURES 

Introduction 

The problem with the gathering of information that vdll be 

useful to the teacher, and not just confusing, is one of selecting 

suggestions for therapy which can be carried out in the classroom with¬ 

out causing a disruption. The teacher has a responsibility to all the 

children,not just to the speech defective, so the suggested therapy 

cannot be too time consuming unless it will benefit all the children, 

Johnson and Moeter (196?) point out that the practices that are good 

for the speech handicapped are also good for the other children. 

Method of Collecting Data 

The information on possible speech therapy has been gathered 

from books by accepted authorities in the field and from suggestions 

made by members of the Montana State University speech department where 

they apply. Since there are different opinions on the therapy to be 

used, the therapy suggested in this handbook will be that upon which 

authorities agree and that which can be carried out by the teacher in 

a classroom. 

Method of Organizing Data 

The material in this handbook is divided into the two main 

categories: misarticulation and stuttering. Each type of defect is 

identified and information about it given to aid in understanding. A 
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sample test to help the teacher locate the child with the articulation 

defect is included along with a list of other tests available. 

For misarticulation, the handbook gives some practical examples 

of the therapy and drill the teacher can use in the classroom. 

For the child who stutters there are a number of suggestions of 

things to do and things not to do as well as ways to help prevent 

stuttering. There is no test to help identify a stutterer because this 

is not the job of the teacher. 

Summary 

The suggested therapy is that which authorities in the field 

of stuttering feel could be carried out by someone other than a speech 

therapist and would not cause damage to the child. It is also not 

harmful or disruptive to the rest of the class. 

There is a test to help identify the child who misarticulates 

and drill and therapy which may bo used. 

Therapy for a child who stutters is given but no test for 

diagnosis. 



Chapter IV 

Id SARTICUIATION 

According to Eisenson and Ogilvie (1963) about 3 percent of the 

school.population have^defective articulation. Van Riper (1963) and 

Rassnussen (19^7) disagree somewhat with the exact percentage, but they 

do agree that misarticulation is the most common speech defect found in 

school children. Wendall Johnson says that 70 to 80 percent of the child' 

ren handled by the public school therapists handled by the public school 

therapists have problems of articulation (Johnson and Moeller, 1967). 

Since it is the most common defect, teachers should be aware of some of 

the things they can do to help eliminate it. 

A child's freedom from misarticulations will make his oral com¬ 

munication more pleasant and satisfying and in a study by Irwin, West 

and Trombetta (1966) it was found that his proficiency in reading readi7 

ness and his vocabulary recognition ability could be predicted from the 

freedom of misarticulations. 

When a problem arises around a child's manner of articulation, 

one or more of the three main forms of misarticulation may be observed: 

1, Omission of sounds: a speech sound may be omitted, as 

leaving out one sound in a consonant blend, pay for play. 

2, Distortion of sounds: a speech sound may be slighted, over¬ 

articulated, articulated too lightly to be heard, or it may be "mushed" 

as in the case of a s that sounds much like a sh. 
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3. Sound substitution: one speech sound used in the place of 

some other, as in •wabbit for rabbit, or thum for some, (Johnson and 

Moeller, 196?). 

Since many children don't establish articulatory proficiency 

until they are almost eight years old, (Eisenson and Ogilvie, 19o3), 

the primary teacher will probably encounter a number of children who 

show signs of these forms of misarticulation. The misarticulation may 

not take place every time the sound is used and may be more noticeable 

under certain conditions. The misarticulation may or may not occur in 

all the initial, medial, or final positions of the sound within words. 

The teacher should check to see if the misarticulation is the 

result of some physical problem. If there are physical abnormalities 

present, she should get help for the child through the parents, the 

school nurse, or other facilities provided by the school or community, 

(Barrows and Case, i960). 

The following test is one which a teacher may use to make an 

inventory of the child's speech sounds. 

Test Instructions 

1, As each sentence is read, the examiner should note the type of 

error, if any, made on the sound being tested. 

2, If no error is made an entry of o, k, may be made, 

3, For any substitution, an example of the substitution should be 

given. Example w/r, meaning w substituted for r. 
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4, For distortions try to indicate the type, for example, nasal, 

slurred, etc, 

5, If the sound is omitted, put a check (>/) in the blank, 

6, For each entry, indicate ■whether the problem was in the initial (i), 

medial (m), or final (f) position. Example: w/r (i) meaning; w sub¬ 

stituted for r in the initial position, 

7, Since each sentence is to test only one sound, listen for and 

label difficulties on that sound only. 

Test Tabulation Record 

Name  Date of Birth  Sex  Grade   

Examiner   Date   

Sound* Substitution Distortion Omission 

1. e       

2. i       

3. e       

4. a       

5. a       
• • 

6. a       

7. 6       

8, u       

9/u       

10. yu       

^Diacritical marks according to Webster1s Third New International 

Dictionary of the English Language, Unabridged. 
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Sound Substitution Distortion 

11. o     

12. au     

13. a     

14. i     

15. oi     

16. m     

17. n     

18-D     
19. P     

20. b     

21. t     

22. d     

23. k     

24. g     

25. r     

26. 1     

27. f     

28. u     

29. th     

30. th     

31. s     

Omission 

32. z 
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Sound Substitution Distortion 

33. sh     

34. zh     

35. h     

36. hw     

37. w     

33. f     

39. ch     

40. j     

41. br     

42. dr     

43. tr     

44. kr     

45. gr   

46. f r     

4?. rd     

48. rt     

49 • rn     

50. rk     

51. rp     

52. pi     

53. cl     

54. Ik     

Omission 
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Sound Substitution Distortion Omission 

55. Id        

56. It       

57. st       

58. sp       

59. sk       

60. sra       

61. sn       

62. si       

63. ns       

64. ts       

Articulation Test Sentences 

1, The fishing reel -was first seen by Gene, 

2, He got bit on the tip of his nose, 

3, Send the letter to Denver, 

4, He landed the plane at Miami, 

5, Four baby guppies showed up in our fishbowl, 

6, Hopscotch is often played in the schoolyard, 

7, He was caught by the baldheaded man with a walrus. 

8, Should you push the wood into the brook? 

9* The dude used the menu, 

10, The pupil knew his lesson, 

11, The snow fell on the oak tree. 
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12. The proud man walked through the crowd, 

13. The rain in Spain falls mainly on the plain. 

14. The boy had his eye on the cherry pie but couldn't buy it. 

15. The spoiled boy wouldn't eat his broiled fish, 

16. The man made a ramp to the dam, 

I?, My cousin had no bananas, 

18. The angry leader sang a song. 

19. Please help pull up the spoiled puppy. 

20. The bear couldn't grab the bird. 

21. The twin took the pretty cat. 

22. Did the lady do her dishes today? 

23. We couldn't keep the car from hitting the pumpkin, 

24. The girl had the biggest pig at the show. 

25. The rug is too near the fire. 

26. Bill likes the yellow telephone, 

27. The fanner often saw the wolf, 

28. There are seven violets above the stove. 

29. Can you think of a birthday present for both girls? 

30. The weather is too hot for that wreathe, 

31. Did you see the pussycat chase the policeman? 

32. The lazy zebra has no cares. 

33• She rushed to get the dishes washed. 

34. I leisurely did the division problem. 
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35» Perhaps he is behind us. 

36. Where did the pinwheel go? 

37. Wo awoke to the sound of the cow, 

33. William played in the yard with you. 

39. The butcher let the children watch him cut the meat. 

40. Join us in cleaning the pigeon cage, 

41. The girl brought us the brown bread. 

42. The children drank their milk, 

43. She tripped over the fallen tree. 

44. The scarecrow made the girl cry, 

45. Ho agreed the grass was green. 

46. Fred ins frightened by the bear. 

47. The spelling words were too hard. 

48. I am certain the cart is broken. 

49. The corn grew by the corner of the barn. 

50. He stuck the pork chop with his fork. 

51. The carpet was covered by the tarp, 

52. Please go outside to play. 

53. The clown hit the closed door, 

54. The milkman saw a stray elk, 

55. It was too cold for the old man. 

56. The colt licked the salt block. 

57. The bird started to build her nest. 

58. The wasp made her spill the milk. 
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59. There were many desks in the school. 

60. The small girl would not smile, 

61. Snakes do not like snow. 

62. The slave was asleep. 

63. They danced past the fence, 

64. The cats played in our boots. 

The purpose of this test is to get the child to produce all 

the speech sounds so the teacher can identify which ones cause trouble. 

It is designed for a child in the lower grades who can read. If the 

words used are not in the reading vocabulary of the child you wish to 

test, you may change the sentences to fit his vocabulary. For a non¬ 

reader, the teacher may read the sentence and have the child repeat it. 

Barrows and Case (i960) suggest also the use of pictures or objects 

which the child can name or nursery rhymes which he knows, For a 

child in the middle or upper grades the sentences may be made more 

appropriate. 

Other tests could be obtained from a speech therapist or could 

be found in the sources listed in Appendix A, 

When the sounds which are misarticulated have been identified 

therapy may start. The first step is one of ear training. Before the 

child can be expected to produce the speech sound he must be able to 

hear it. 
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There are a number of ways the teacher can give the children 

practice in auditory discrimination. One type of test is to have the 

children close their eyes and tell which sounds are alike and which 

are different when the teacher strikes notes on a piano, rings bells, 

taps the desk, sings notes, or pronounces words. At first the children 

may be asked to distinguish between only two things at a time, but as 

their auditory discrimination improves, the problems should be made 

more complex. Games can be made up from this kind of thing and played 

from time to time to help keep the child listening carefully. 

The following are steps used in the teaching of a sound. 

1. Have the child hear the sound. Be sure that he can 

identify the speech sound you are trying to teach him. 

2. Have the child imitate what he hears. Listen carefully to 

be sure that he is reproducing the speech sound accurately. It should 

be like the sound used by speakers in his region of the country. 

3. Have him see how to form the sound. If he can't reproduce 

it after hearing it, seeing how it is made may help. Let him watch 

your mouth closely as you make the sound. 

4. Have him imitate what he sees. After he has seen you make 

the sound let him try to do the same. A mirror "would be helpful at 

this point. 

5. Tell him how to make the sound. If he still hasn't made the 

sound correctly, you may explain how the sound is made. Tell him where 

to put the tongue, how to shape the lips, etc. (Barrows and Case, i960). 
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6, Use mechanical devices when he still has trouble. You may 

use such things as a straw to touch the roof of his mouth where his 

tongue should touch or shape his lips with your fingers. This is the 

moto-kinesthetic method (Young and Hawk, 1955)t Before you put anything 

into the child's mouth always explain carefully what you are going to 

do so he won't be frighened. Be careful that the patterns you 

stimulate are the correct ones for the speech sound. 

Speech sounds are identified by the manner of articulation and 

the articulators used (Sisenson and Ogilvie, 1963)# The following chart 

shows the American English Consonant sounds and the way they are pro¬ 

duced. 
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Production of Consonants in American-English Speech 

Planner of Articulation 
Lips Lip-Teeth Tongue-teeth 

(Bilabial) (Labio-dental)(Lingua-dental) 

Voiceless stops P 

Voiced stops b 

Voiceless fricatives hw (wheel) f th (thin) 

Voiced fricatives v th (the) 

Nasals (all voiced) m 

Glides (vowel-like consonants) w 

Articulators Used 

Manner of Articulation 

Tongue Point Tongue and 
Gum Hard or 

(Lingua- Soft Palate Vocal Folds 
alveolar) (Palatal) (Glottal) 

Voiceless stops t k 

Voiced stops d g 

Voiceless fricatives st sh (she) h 

Voiced fricatives z, zh (leisure) 

Nasals (all voiced) n ng (song) 

Glides (vowel-like consonants) r* y (you^r** 

Lateral 1 

* The tongue tip in many instances is curled away from the gum ridge toward 
the center of the hard palate. 

**In combinations such as k or g followed by r, the r sound may be pro¬ 

duced in this position. (Eisenson and Ogilvie, 1963» p# 97)• 
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Those sounds which are produced alike should be dealt with 

together. There should be plenty of practice once the sound is made 

correctly. This practice may be with the sound in isolation, in words 

in reading and speaking situations, or in nonsense syllables. The use 

of nonsense syllables may be beneficial because it would not be a word 

that the child had already learned incorrectly (Barrows and Case, i960). 

If the sound is practiced in isolation, it must not be distorted from 

its sound in normal speech. When the child mispronounces the sound, 

the proper sound should be given as an example rather than the wrong 

pronunciation criticized. 

The teacher can help the child who has problems with articulation 

by always providing a good model of speech, 

A child who has difficulty with a speech sound in a blend should 

be given plenty of practice with the sound alone before it is attempted 

in the blend (Barrows and Case, i960), A child who says “bwown" should 

be able to pronounce the r sound alone before he is taught the br blend. 

Here are some suggestions of ways to give practice of speech 

sounds: 

1, Nursery rhymes which contain the sound, 

2, Poems, 

3, Stories with a concentration of the sound. These 

may be written by the teacher using words from the 

reading lesson. 
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4, Games. Modify the "Upset the Fruit Basket" game so 

that all the names would contain the sound to be 

practiced oven if they were not all fruit. For 

example: rabbit, rose, rhubarb, robin, rinoceros, 

rice, raspberry, raccoon, rattlesnake, raven, sting 

ray, grouse, red-fox, crow, red-wing blackbird, crane, 

parrot, etc. 

5. Flash cards. Words containing the sound may be used 

for children who can read, and pictures for those who 

cannot read (Barrows and Case, i960). 

Appendix B contains a number of sources where other suggestions 

for drill can be found. 
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STUTTERING 

Although there are fewer children in the schools who stutter than 

those who make nistakes in articulation, it is just as much a problem be¬ 

cause of its strong emotional connection. Stuttering is not a matter of 

stubborness, although it may seem that a person could quit when he wanted 

to because he doesn't stutter all the time. It does not indicate mental 

retardation nor does it mean the child is thinking faster than he is 

talking. Stuttering is not inherited but is learned behavior and there¬ 

fore can be unlearned (Pronovost and Kingman, 1959). 

There are many theories as to the cause of stuttering, Barbara 

(1965) identifies the following theories: 

Psychogenic Theory - Stuttering is an expression of anxiety in 

an insecure individual when his psychological barriers are 

threatened and disorganized. Dr, Dominick A, Barbara is an 

advocate of this theory. 

Conditioned Response - Stuttering is an inhibition which occurs 

before the speech reflex is securely established. This theory 

is presented by Dr, C.S. Bluemel. 

Psychoneurotic - Freud and Dr. Isador H. Coriat believed that 

stuttering is a psychoneurosis caused by the persistence into 

later life of early pregenital oral nursing, oral sadistic, and 

anal sadistic components. The term "pregenital" refers to the 

organization of the sexual life of the child during the early 

infantile period before the genital region has assumed its role. 
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Learned Behavior - Dr. Wendell Johnson says that stuttering 

results when a person tries to speak correctly and makes mis¬ 

takes because there is conscious effort. 

Disturbance of the Thought Processes - Stuttering is a dis¬ 

turbance of the thought processes, a deficiency in word finding 

and sentence formation, and, later on, an interference between 

ideas he wants to utter and ideas of existing difficulties. 

This theory is held by Dr, Phil Froeschels, 

Pronovost says that a child has certain basic needs which includes 

1. physical needs 

2. need for acceptance 

3. need for affection 

4. need for security 

5. need for success 

6. freedom from fear 

7. freedom from guilt 

Stuttering may stem from a failure to satisfy these needs, and 

a teacher should be concerned with helping the child meet these 

needs (Pronovost and Kingman, 1959). 

Naylor (1968) states that stuttering is shaped by those who 

stutter and by those who listen to it. 

With a number of theories for the cause of stuttering there are 

also a number of suggested therapies (Hahn, 1956). This handbook will 
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not attempt to list all of them but rather provide for the teacher sug¬ 

gestions for therapy which the authorities agree can be carried out by 

someone who is not a professional therapist. 

The objectives of therapy for a child who stutters must be kept 

in mind. Black (1964) says that the child must be able to function in 

the classroom in order to be a part of the society. We must improve 

the child*s speech as much as possible and also train him to live grace¬ 

fully with the defect while it persists (Johnson and Moeller, 196?). 

In the case of a primary stutterer we should keep him unaware of the 

title of '•stutterer", eliminate factors which cause tension, and insti¬ 

tute positive measures (Hahn, 1956). This should be tried for all 

stutterers as it would do no harm. Johnson (Johnson and Moeller, 196?) 

tells us that what is good for the speech handicapped child is also good 

for the other children, and the greatest thing for speech correction is 

a good atmosphere in the classroom. 

When a child enters the classroom labeled as a stutterer, it is 

the teacher's responsibility to encourage the parents to get professional 

help for him (Johnson, 1948), There are a number of ways to get pro¬ 

fessional help. Follow the school's policy where there is one; but if 

there is no policy and no therapist readily available, follow the advice 

of the family doctor. You may also write to your state department of 

health or education in the state capital or to the speech department of 

a college or university for help. For the location of the nearest 

therapist certified by the American Speech and Hearing Association you 
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or the parents could write to: 

American Speech and Hearing Association 
1001 Connecticut Avenue, N.W. 
Washington, D.C, 20036 

or 

Speech Correction Fund 
c/o The National Society for Crippled 

Children and Adults 
11 South LaSalle Street 
Chicago, Illinois 60603 

The teacher must always follow the recommendations of the ther¬ 

apist; but where there is none, there are a number of suggestions which 

may be helpful. 

We will consider first the simpler of the two types of stutterers, 

the primary stutterer, 

A primary stutterer is one who repeats, prolongs sound, and hes¬ 

itates more than the normal speaking child, without awareness or anxiety 

(Pennington, 196?), What is more than normal? Pennington (196?) says 

that 35 to 50 non-fluencies per 1000 words is normal, Barbara (1965) 

says 40 to 50 non-fluencies per 1000 words is considered normal, and 

Johnson (1961) says that as many as 100 non-fluencies per 1000 words 

spoken can be considered normal. This disagreement on definition is 

part of the reason the job of diagnosing stuttering is too complex for 

the teacher 
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We must remember that some non-fluencies are completely normal 

and should not cause concern. However, if the parents are concerned, 

therapy should be started (Barbara, 1965). 

In working with a primary stutterer a teacher should: 

1. Learn the conditions that make for the non-fluencies. 

If certain situations cause more non-fluencies, 

avoid the situation x-rhenever possible. 

2. Make the home and school pleasant places to live, 

3. Keep the child in good physical condition. If it 

appears that the child is not getting enough sleep 

perhaps there is a cause for this which the teacher 

can help to eliminate. The school nurse can be 

helpful in checIcing the health of the child, 

4. When his speech is better let him speak. Children 

who stutter often have periods when their speech 

is much less non-fluent. Let him feel success 

when he can. 

5. Provide fair and consistent discipline. This is 

necessary to give the child a feeling of security. 

6. Create favorable speech conditions. Have an 

environment in which the child can speak and will 

be listened to. 

7. Treat stutterers as you would non-stutterers. 

Don't make any special notice of his speech. 
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8, Build up the child’s feeling of worth. He can gain 

confidence by doing those things which he does well 

even though it may not be connected with speech. A 

person must be accepted by himself as well as by 

others. 

9. Help him face life with courage. It is difficult 

to overcome a problem such as stuttering and the 

ability to face life is most necessary. 

10. Give no direct speech therapy (Pennington, 196?). 

11. Encourage participation in activities. Participation 

in other activities gives the child more opportunities 

to gain confidence and become acceptable to others. 

12. Hake talking more enjoyable. Provide opportunities 

where emphasis is on what is said rather than how it 

is said. 

13. Stimulate interest in good speech. Records or tape 

recordings of speakers may provide an example but 

there should not be too much emphasis made of good 

speech at this stage (Johnson and Moeller, 196?). 

14. Show him you like him. Real affection for him is 

necessary and must bo shown. This does not mean 

babying him (Pronovost and Kingman, 1959). 
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For the secondary stutterer, one ■who has learned he is going to 

stutter and has developed a system of avoidances, (Pennington, 196?) 

there are other suggestions for therapy. Follow the recommendations of 

the speech therapist or if there is none available: 

1, Help him learn about stuttering. Appendix C con¬ 

tains some books which would be helpful to the 

child. As the child learns more about stuttering 

he can help others understand it better also. 

Reports made for language arts class may be given 

if his speech is understandable, A tape recorder 

might be used so the pressure would not be so great, 

2, Help him develop an objective attitude toward the 

problem. Help him realize that his problem can 

be faced and that others can see him as a person 

not just a stutterer. 

3. He should be urged to talk as much as possible. 

He should not be ignored or avoided because of his 

problem, but he should not be forced to talk either, 

4. Create situations where he can be a successful 

speaker. Often a person can talk about something 

which he is very interested in without stuttering. 

If he has a hobby or special interest, he may find 

talking about it easy and enjoyable. Do not show 

him off or force him to perform. 
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5. Help him avoid distraction techniques. Those 

devices he uses to call attention away from his 

stuttering actually work to call attention to the 

fact that he has a problem, 

6. Secure cooperation of the class, "When the class 

members have a better understanding of the prob¬ 

lem they are in a better position to help. 

Discuss the problem with the class and explain 

to them how they can help (Pennington, 196?). 

7. Talk to the child about his problem. Show him 

you understand something about his problem and 

want to help him. 

8. Call on him early in the class. If he is going 

to recite, this may help to keep the tension from 

building up. 

9. Call on him for information he can give in his 

own words rather than something that must be in 

specific words. This, too, will produce less 

tension. 

10, Accept his speech. You as a teacher are one of 

the most important listeners he can have and you 

must listen to what he has to say as it is 

(Naylor, 1968). 
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11, Keep goals realistic. If he is going to stutter 

he may have to learn to live -with this as long as 

it persists. Every person should learn to set 

his goals in relation to his ability (Pronovost 

and Kingman, 1959). 

12, Encourage self-understanding, 

13, Encourage appreciation of others. In order to be 

appreciated and accepted by others he must first 

appreciate and accept them (Johnson and Moeller, 

1967). 

There are also some things -which are harmful and must be avoided, 

"When dealing -with a child who stutters don't: 

1. Drill on sound production. The problem is not one 

of not knowing how to produce the sounds, 

2. Have him talk in a whisper or at a slower rate. 

This calls attention to his speech. 

3. Ask him to start over, 

4. Supply the word for him. This would be impolite 

to anyone. 

5. Give him some sort of "crutch" such as snaping his 

fingers, looking at the floor, etc, to help him 

over a stop. This is sometimes used by a thera¬ 

pist for a specific purpose, but it is not the 

responsibility of the teacher. 
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6. Scold his stuttering. 

7. Praise his fluency too much. This only helps to 

accent the stuttering and make him feel it is 

more displeasing. 

8. Give relaxing exercises for their ovm sake, 

9. Tell him to take a deep breath before he begins 

speaking, 

10. Feel reading fluency mil help speaking fluency. 

Reading is not communicating his ideas and there¬ 

fore does not have the same emotional connection. 

11. Teach him to imitate an easy flow of sound. This 

is artificial and loses the rhythm of speech which 

is an important means of conveying the meaning. 

12. Provide breathing exercises. Breathing exercises 

won't stop stuttering (Pennington, 196?). 

13. Over protect him. Ke must be strong enough to 

live in the world. 

14. Tell him to think of what he is going to say. 

This only helps to build tension (Ikylor, 1968). 

15. Use a hurried voice when speaking to him. 

16. Be embarrassed. If you show embarrassment you 

add to his embarrassment and frustration. 
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17. Look away xdien he has trouble. This is not only 

impolite but adds to his frustration. If you 

expect him to speak you must listen to him, 

18. Criticize his efforts. You are trying to build 

confidence not destroy it, 

19. Place a great deal of emphasis on school work. He 

has a large problem with his speech and too much 

pressure only adds to the tension. 

20. Consider stuttering purely mechanical. Remember 

it may be a sign of an emotional problem (Pronovost 

and Kingman, 1969). 

21. Change his handedness. This doesn't cause stutter¬ 

ing, but it may help produce the anxiety which may 

eventually lead to it (Barbara, 1965). 

It may be very difficult to follow these suggestions and keep 

from becoming discouraged because the child may: 

1. demand full attention. He may need much attention 

and demand full time, 

2. want to be shielded from competition, 

3. feel others should make it easy for him, 

4. want to be free from schedules or demands, 

5. feel he is special. Famous people who stuttered 

include: Moses, Aristotle, Aesop, Demosthenes, 
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Virgil, Charles I, Charles Lamb, Charles Darwin, 

Sir Winston Churchill, and W, Somerset Maugham. 

6. feel others make him stutter. 

7. use stuttering as a weapon to get what he wants 

from others. 

8. be strongly dependent upon audience reaction. 

This is why the cooperation of the class is nec¬ 

essary in helping the child who stutters 

(Barbara, 1965). 

9. think of his speech problem as something to be 

ashamed of (Chapman, 1959)t 

Be careful not to be discouraged if you try your best and the 

child*s stuttering is not "cured." Authorities in the field of stutter¬ 

ing still cannot agree if stuttering can actually be cured (Hahn, 1956). 

Keep in mind that you should work to improve the speech as much as 

possible and help the child live gracefully with the problem while it 

lasts (Johnson and Moeller, 1967). 

Since stuttering is such a difficult problem to deal with once 

it has begun, here are some suggestions for parents as well as teachers 

to help prevent stuttering. 

1. Be sensitive. 

2. Tune in to feeling being expressed. 

3. Learn what it takes for normal speech, 

4. Provide a good model. 
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5. Learn to listen. 

6. Don*t expect too much. 

7. Provide opportunities for expression of feelings. 

8. Encourage speech spontaneity, 

9. Be a good conversation partner. 

10. Keep family relations harmonious (Barbara, 1965), 



Chapter VI 

CONCLUSION 

Summary 

A number of children in the schools have speech defects and 

these defects cause difficulties for the children. Since the number 

of available speech therapists is too small to handle these children, 

something else should be done. 

This handbook informs the classroom teacher of -ways she can 

help the child who misarticulates or stutters. It contains a test to 

help identify the child who misarticulates and therapy and drill that 

can be used by the teacher to help the child overcome the defect as 

much as possible. 

Because it is not the teacher's responsibility to identify a 

child as a stutterer, there is no diagnostic test included for stutter¬ 

ing, There are suggestions for things the teacher should do as well as 

things she should not do in working with the primary stutterer, one who 

is unaware of his stutterings, and the secondary stutterer, one who knows 

he stutters and has developed a system or way to disguise the problem. 

One job of the teacher is to get professional help for the child 

when possible. The handbook includes information as to where this pro¬ 

fessional help may be available. 
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Implications for Further Study 

Since this handbook dealt with only two of the types of speech 

defects found in school children and includes only a small amount of 

the therapy which the teacher could carry out, I would recommend that 

the classroom teacher prepare herself to better deal with speech defects 

by further study. This study could be in a college class or in personal 

reading, but a better understanding of the various speech defects and 

their probable causes would greatly help the teacher to help the child¬ 

ren in her classroom who have speech defects, 

A teacher*s responsibility is to help the children learn,and if 

a speech defect is hindering the child in this learning process, the 

teacher should be prepared to help the child get rid of the hinderance. 

The training necessary to prepare her to help the child should be re¬ 

quired. It would not train her as a professional therapist but would 

make her a more capable teacher, and I feel would be a worthwhile 

investment. 
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