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ABSTRACT 

The purpose of this study, which was undertaken 
during the Spring of 1975, was to evaluate the Elementary 
Principalship Program at Montana State University. It was 
determined that the study would involve all people who had 
earned their Masters Degrees in Elementary School Admin¬ 
istration from Montana State University during the period 
from Spring, 1971 through Summer, 1974. 

The study had two purposes. First, it was designed 
to help the Elementary Education Department meet NCATE 
standards for their graduate programs in elementary edu¬ 
cation. Secondly, it was believed that the results of the 
study would help the Department continue to improve their 
Elementary Principalship Program. 

The basic instrument used to gather data was a 
mailed questionnaire. The questionnaire was sent to all 
the people who had obtained their Masters Degrees from 
Montana State University during the period of time from 
Spring 1971, through Summer 1974. A 93 percent response 
was obtained. 

There were two major facets to the study. First, 
the Program was evaluated in terms of whether it was meeting 
the objectives established by the Elementary Education 
Department, and to what degree the objectives were being 
met. Secondly, the participants of the study were asked to 
indicate their opinions concerning the adequacy of the 
training program they had received. 

As the questionnaires were returned, the data was 
tabulated. The findings of the study were presented in 
written and tabular form, and were mostly expressed in sums 
and percentages. 

Among the conclusions derived from the study were: 
(1) A high percentage of the participants favored 

the objectives established by the Department for the 
Elementary Principalship Program. 

(2) The participants were generally well satisfied 
with the administrative preparation they had received at 
Montana State University. 

(3) The quality of the staff, instruction, and 
curriculum at Montana State University was generally re¬ 
garded as average to strong. 

(4) The Elementary Education Department should 
consider incorporating an internship program into the 
Elementary Administration Program. 



Chapter 1 

INTRODUCTION 

This research project is the result of a desire of 

the Elementary Education Department of Montana State Uni¬ 

versity to evaluate their program in Elementary School 

Administration. Adequate evaluation of programs has been 

a central concern of educators and researchers for many 

years. Whenever judgments concerning a program are vital, 

evaluations must be made (Howsam, 1973). The researcher 

hopes that the results of this study will aid the Elementary 

Education Department in the training of future elementary 

school principals. The researcher believes that better 

principals will produce better schools. If this research 

project does help to improve the training of elementary 

school principals, it is a worthwhile endeavor. 

Statement of the Problem 

The problem for this study was to evaluate the 

Elementary School Principalship Program at Montana State 

University during the period spring, 1970 through summer, 

1974. There were two phases of evaluation in this research 

project. First, the program was evaluated in terms of 

whether it was meeting the objectives established by the 
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Elementary Education Department and to what degree these 

objectives were being met. Second, graduates of the program 

were asked to indicate their opinions concerning the adequacy 

of the training they received in elementary school adminis¬ 

tration at Montana State University from spring, 1970 through 

summer, 1974. 

Need for the Study 

This study was conducted because the Elementary Edu¬ 

cation Department at Montana State University desires to have 

a continuing evaluation of their Master's Degree Program in 

Elementary school administration. The design of the study 

was completed after consulting with Dr. Gerald Sullivan, 

Head of the Elementary Education Department. 

The National Council for Accreditation of Teacher 

Education (NCATE) has accredited graduate programs at 

Montana State University in Elementary School Administration 

and has, as one of its qualifications, a continuous process 

of evaluation of program offering. This research project 

should help in meeting standards established by NCATE, and 

is important to the Department of Elementary Education in 

continuing to improve the quality of training in the Ele¬ 

mentary School Principalship Program. 
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Another reason for this evaluation was to examine 

departmental objectives for the Master of Education Program 

in elementary school administration. This research project 

was an attempt to determine to what extent they were being 

met. The objectives set up by the Elementary Education 

Department were examined in terms of validity and pertinence 

by the participants. These crucial areas concerning the 

Elementary School Principalship Program at Montana State 

University must be explored and therefore this research 

project is essential. 

Application and/or Contribution to Educational Theory or 
Product 

Any program to be effective, must be periodically 

evaluated. The evaluation of an educational program is 

especially important and should be a continuous process 

(Gronlund, 1965). Research of this type has been done in 

the past at Montana State University. A similar research 

project was done in 1972 by Harold Glen Mader. Mr. Mader*s 

research was conducted in a similar manner as was used in 

this research project. His research involved graduates in 

the Elementary School Principalship Program during the 

years 1962 through 1970. This study continues from 1970 

through 1974. In this way Montana State University will 
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have a continuing evaluation of the Elementary School 

Principalship Program. Since one aspect of any good eval¬ 

uation is to obtain "feedback" from the participants, this 

research project was an attempt to obtain that data. 

General Questions to be Answered 

1. Are the objectives established for the Elementary 

School Principalship Program at Montana State University 

being met? 

2. Are the current objectives in need of revision? 

3. Has the program met the needs of the partic¬ 

ipants? 

4. What areas of the program are strong? 

5. What areas of the program are weak? 

6. Are there any areas of the program which should 

be modified or deleted from the program? 

7. How could the program be improved? 

General Procedures 

1. A review of the literature was conducted in 

which the history of the principalship was briefly reviewed. 

Current trends in the training of elementary school prin¬ 

cipals and methods of evaluating training programs were 

discussed. 
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2. A list of names of all individuals who received 

their Masters* Degrees in Elementary School Administration 

from Montana State University, 1971-1974, was obtained from 

the Elementary Education Department. 

3. After receiving this information from the 

Elementary Education Department, the researcher mailed 

questionnaires to those persons who earned their Masters' 

Degrees at Montana State University. The questionnaire was 

developed by the researcher and staff members of the Edu¬ 

cation Department at Montana State University and was 

validated by Dr. Gerald Sullivan, Head of the Elementary 

Education Department, and Dr. John Kohl, Assistant Dean, 

College of Education. 

4. The data received from the participants was used 

as the basic resource for this research. 

Limitations and Delimitations 

This study was limited to those people who received 

their Masters' Degrees in Elementary School Administration 

from Montana State University on or after the date of spring 

graduation 1971 through the summer of 1974. All graduates 

who were in this category, regardless of present employment, 

were sent questionnaires. 



6 

Definitions of Selected Terms 

Department—The word "department" used in this paper means 

the Department of Elementary Education, Montana 

State University, Bozeman, Montana. 

Participants—The word "participants" used in this paper 

means those individuals who received their Masters' 

Degrees from Montana State University, spring 1971 

through summer 1974. 

Program—The word "program" used in this paper means the 

Elementary School Principalship Program was offered 

by Montana State University between 1971 and 1974, 

which ended with a Masters' Degree and state certif 

ication for the Elementary School Principalship. 

Summary 

An examination and evaluation of the Elementary 

School Principalship Program offered at Montana State Uni¬ 

versity was the intent of this research project. The 

reasons for the study were given in this chapter. They are 

to provide the Elementary Education Department with a con¬ 

tinuing evaluation of their Masters' Degree Program in 

elementary school administration, and also to meet NCATE 

accreditation standards, and finally to examine the 
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objectives set up by the Elementary Education Department 

as seen by graduates of the program. The objectives estab¬ 

lished by the department were examined, and an effort was 

made to determine to what degree the objectives were being 

met. Information concerning the people who received Ele¬ 

mentary School Administration Degrees was obtained from the 

Elementary Education Department at Montana State University 

After this information was collected, participants were 

selected. Mailed questionnaires were sent to the partic¬ 

ipants to obtain data used in this research. The results 

of this study will be helpful to the Elementary Education 

Department in improving the program. This research will 

help the department.meet the NCATE standards. 

The first procedure in the study was the review of 

literature in the field of the elementary school princi- 

palship. The review first looked at a brief history of the 

principalship. The researcher then revealed some recent 

trends in the training of principals. The last area 

discussed in the review of literature were some methods of 

evaluating training programs. This material is presented 

in Chapter 2. •• • 



Chapter 2 

REVIEW OF RELATED LITERATURE 

This review of literature was done on an historical 

basis, beginning with a brief history of the principalship; 

then current trends in the training of principals are 

discussed and concluded with some possibilities as to the 

future of the principalship. 

Origin of the Principalship 

The elementary principalship has an interesting 

progression in the history of the school system. The posi¬ 

tion of principal began during the first half of the nine¬ 

teenth century. In the beginning the principal was a head 

teacher who had additional clerical and administrative 

responsibilities. As school size and attendance increased 

and as graded schools developed, the principal performed 

his job more and more in a supervisory capacity (Otto, 1954) 

The evolution of the principalship was a very slow process. 

Until 1928 fifty-four percent of the elementary principals 

in the nation still did not have an academic degree (Otto 

and Sanders, 1964). 

A need for better administration became very evident 

as schools continued to grow. As more demands were put 
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upon the principal he found himself teaching less and taking 

on more of a management role. The Quincy School in Boston, 

Massachusetts was one of the first schools to have a full 

time supervising principal (Faber and Shearron, 1970). 

From the 1800's to the 1900's the principalship 

began to change when principals were expected to meet organ¬ 

ization and management needs, to oversee students, and to be 

accountable for school buildings and grounds (Jacobson, 

Logsdon, and Wiegman, 1973). In addition school board 

members and fellow teachers were becoming aware of profes¬ 

sional opportunities that the principalship offered; merely 

meeting emergencies was no longer the sole requirement 

(Jacobson, Logsdon, and Wiegman, 1973). 

The principalship has come a long way since those 

early days. Today it is considered a most important 

position. Attention is being given to the college and 

university training of qualified principals. Schools are 

updating their programs to meet the needs of todays admin¬ 

istrators. Carl R. Steinhoff and Lloyd K. Bishop give an 

excellent example as they break down into four categories 

what they believe to be important areas for training 

administrators: 
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1. Utilize the results of basic research on 
learning and on organizational behavior and provide 
balanced emphasis among the social and behavioral 
sciences. 

2. Provide experience in dealing with social 
problems and with policy issues growing out of 
changing technologies and new capabilities for 
conditioning human behavior. 

3. Show concern for individuals as such, for 
their attainment of individual goals, and for the 
continuous evaluation of their performance and 
potential. 

4. Emphasize goal-centered, collegial rela¬ 
tionships, give training in the functioning of 
administrative teams, and inculcate the value of 
shared accountability for results (Steinhoff and 
Bishop, 1974:37). 

Schools need well qualified people to fill princi- 

palship positions in modern schools. The colleges and 

universities through their training programs have the respon 

sibility to produce these people. Proficient people are 

needed in administrative programs because the best programs 

are "of little avail unless talented persons enter these 

programs" (Jacobson, Logsdon, and Wiegman, 1974:35). These 

people will be looked upon as leaders in the schools where 

they work. This leadership role of the principal is 

receiving increasing importance and will continue to do so 

in the future. 
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Recent Trends in the Preparation of Elementary Principals 

Leadership in public schools had been undergoing a 

great amount of evaluation during the nineteen-sixties and 

seventies. Culbertson believes the reason for this method¬ 

ical reexamination of leadership in the public expectation 

of continually current and extended school objectives; 

axiomatic is the probing of the enlistment and training of 

superintendents, assistant superintendents, principals, and 

other leaders in education (19 65) . During the early nineteen 

fifties administrative evaluation was mainly concerned with 

the superintendents, but later this view was shifted to 

include principals. It was found that universities could 

not ignore instruction of principals in their drive to 

prepare superintendents: school districts require a part¬ 

nership of principal and superintendent for competent 

administration (Culbertson, 1965). Thus many college prep¬ 

aration programs have attempted to improve and widen the 

scope of their programs to enable the elementary principal 

to develop communication skills and deal effectively with 

decision making and organizational change. Some newer 

collegiate programs are providing candidates with the 

necessary skills from the role change of teacher to prin¬ 

cipal. Ferreira reminds us of the danger of suddenly 
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projecting a teacher into the role of principal whereby 

only the fittest survive (Ferreira, 1970). That situation 

could cause problems. 

Preparation of educational administrators has been 

previously accomplished with such teaching strategies as 

case studies, simulation, role playing and internship. 

Hemphill, Griffiths, and Frederiksen made use of simulated 

materials as a teaching method in the early nineteen-sixties. 

Their study of an actual elementary school became known as 

the Whitman School study. Using this method, practicing 

and future elementary principals were able to exercise their 

skills in almost every phase of school administration which 

they might meet in real school situations (Hemphill, 

Griffiths, and Frederiksen, 1962). Carefully prepared 

materials were used and given to the trainees who were able 

to become familiar with the school and school district used 

for the simulation. Trainees presented with problems were 

able to discuss among their peers how they would have solved 

these specific problems, and thus were able to gain insight 

and knowledge about elementary school administration. This 

is still a very useful tool in teaching school adminis¬ 

tration. Although the effectiveness of simulation does 

depend on the expertise of instructors, simulation is no 

substitute for internship (Culbertson, 1965). 
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Internship is a more recent trend in the education 

of administrative personnel. The idea is to install future 

administrators in the role of actual school administrator. 

This is an entirely different and more effective approach 

than having an ex-superintendent relate problematical 

solutions: students experience and analyze field situations 

first hand (Ferreira, 1970). The internship is possibly the 

most important aspect of a future administrator's training; 

there are opportunities to be exposed to the total spectrum 

of the duties and roles of an administrator. 

Another recent trend is sensitivity training. This 

training allows principals to become more aware of the 

feelings of people around them. Thomas reports that a 

principal must be knowledgeable of the effect of his 

influence on his staff and that this "feedback" can occur 

only where there is mutual trust and respect (1971). This 

then is a healthy emotional environment within a school. 

The above two examples, internship and sensitivity 

training, illustrate how principals can be better trained 

in colleges and universities. But what makes a good prin¬ 

cipal and what special qualities does this person possess? 

Goldhammer and Becker (1970) made a nationwide study on 

this very question and have provided the following answers: 
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1) extremely good schools inevitably had an aggressive, 

determined, and dynamic principal; 2) the best principals 

were excellent strategists; 3) the best principals were so 

aggressive that superiors were unhappy with them, but they 

were retained because they delivered the goods; 4) beacon 

principles were able to adapt to ambiguous situations; and 

5) forty-five percent of the principals interviewed had no 

formal training for the job. 

Once an administrator has his education and is in 

the field he should not stop striving to gain knowledge 

about the profession. If a principal lags behind in his 

efforts, he will surely become an obsolete administrator. 

Luvern L. Cunningham has written an article on continuing 

professional education. His article has five basic assump¬ 

tions; 

1) elementary school principals, in order to 
retain or to achieve effectiveness, will need to 
develop formal but personal programs of continuing 
professional education; 

2) most existing programs of continuing profes¬ 
sional education followed by principals are inadequate; 

3) requirements for programs of continuing educa¬ 
tion vary markedly among principals; 

4) colleges and universities, as well as profes¬ 
sional organizations, have by and large failed to 
face up to the need for continuing professional edu¬ 
cation among school administrators and especially 
elementary principals; and 

5) the imaginative new formats, the exciting 
new ways of "packaging" continuing professional 
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education, have not yet been created to 
meet emerging demands (Cunningham, 1965:61). 

Furthermore, Cunningham believes that each state 

should set up a commission on Continuing professional edu¬ 

cation and states that the commission ought to begin by: 

1) surveying and appraising critically existing 
opportunities for continuing learning available to 
administrators and urging the abandoning of those 
found to be weak and ineffective; 

2) studying carefully the range of needs for 
continuing professional education within some 
appropriate framework; 

3) designing and testing some new mechanism for 
continuing education including some techniques as 
simulation, case study, case incident, and sensi¬ 
tivity training; 

4) probing thoroughly all possibilities for 
support for experimental in-service learning 
devices which may be available through federal 
government programs, foundation sources, as well as 
professional organization sponsorships; and 

5) reflecting upon the problems of linking pre¬ 
service and continuing service education in order to 
reduce or remove entirely unnecessary overlaps and 
redundancies, and emphasizing flow in the total pro¬ 
gram of professional education from preservice through 
continuing service learning (Cunningham, 1965:66). 

In 1959 the initial training laboratory intended for 

educational leaders was conducted by the National Training 

Laboratories (NTL) and was cosponsored by the National 

Association of Elementary School Principals. This program 

was formulated to teach principals how to cope with change 

in the school system, how not only to administer change but 

to be it's agent as well (Mial, 1971). Today the principal1 s 
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job is even more complex. He needs a high degree of skill 

and sensitivity in responding to the human problems and 

potentialities inherent in any school system. Laboratory 

training is a method that puts people in T-group situations, 

that is, a group of people in which the content for learning 

is the process by which members build a group that can work 

together, whereby each member learns about his own behavior 

and the behavior of the other members. This training can 

be done with a few people or an entire school staff. Indi¬ 

viduals thus realize "consequences of their modes of relating 

and communicating" (Mial, 1971:48). 

Future of the Elementary Principal 

Because of advancing technology, children in kinder¬ 

garten will be faced with jobs that have not yet been con¬ 

ceived. What can public schools teach youngsters now so 

that they can meet this challenge in the 1980's? (Brown, 

1972) Educators must abandon static methods and pursue 

dynamic modes of learning. Children's needs must come first. 

Another factor that is a must in the future of 

elementary schools is humanizing them. By this Gasson means 

dispensing with the "current bureaucratic administrative 

structure," whereby "humanistic channels of communication 

are created" between a principal and his teachers, thus 
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facilitating weighty decision making in the schools (Gasson, 

1972:83). Unless humanizing takes place, Gasson feels that 

the "efforts to effect change in the next decade will be no 

more successful than the vain attempts trumpeted throughout 

the IQeO's" (Gasson, 1972:83). 

What is the elementary principal's responsibility 

now and for the future? Davidson believes that the prin¬ 

cipal's primary responsibility is "to create and guide the 

forces" that can actuate his school "to new heights of 

effectiveness in learning" (Davidson, 1973:51). The prin¬ 

cipal will have to make changes in the future if he is to 

do a good job for his school and the students in it. 

Davidson says it quite well: 

. . .when elementary principals envision better 
schools for their children and communities, when 
they choose and doggedly follow the paths that lead 
to those schools, even though there are easier paths 
to follow, they function at the highest levels of 
professional performance. They enhance the leader¬ 
ship role and stature of the elementary principal- 
ship; they move all of us closer to the better schools 
our society urgently needs; and they derive from their 
work the basic satisfactions all of us seek (Davidson, 
1973:55). 

Summary 

The principalship has changed a great deal since 

its origins. In the beginning the principal had no special 

training in the field of school administration. At present 
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the training of a principal has greatly increased. Training 

now covers a wide range of skills both in specialized areas 

and in the broader fields of education and administration. 

The status of the principalship has progressed from that of 

outstanding teacher in the school to that of a real admin¬ 

istrative leader in all phases of school management. Some 

of the areas that an effective educational administrator 

must be skilled in are: 1. interpersonal relations, 2. 

intelligent operation, 3. emotional stability, 4. ethical 

and moral strength, 5. adequacy of communication and, 6. 

operation as a citizen (Kimbrough, 1959). 

The principal will have to continue to work in the 

future for better schools. The schools of the future will 

need principals who will meet the challenges of ever-, 

changing educational ideas. 

The next chapter in this study specifies procedures 

to be followed in surveying the field of individuals who 

have received Masters* .Degrees in Elementary School Admin¬ 

istration from Montana State University, spring 1971 through 

summer 1974. 



Chapter 3 

PROCEDURES 

This study was conducted because the Elementary 

Education Department at Montana State University desires to 

have a continuing evaluation of their Masters' Degree 

Program in Elementary School Administration. The design 

of this study was completed after consulting with Dr. Gerald 

Sullivan, Head of the Elementary Education Department, and 

after reviewing the related literature. In this chapter 

the researcher discusses the instrument, the research pro¬ 

cedures, and the analysis of the data. 

The Instrument 

The basic instrument used to gather data for this 

study was a questionnaire (see Appendix B). Validity of the 

questionnaire as related to the objectives was obtained by 

submitting it to the Department of Elementary Education at 

Montana State University for approval. The reliability of 

the questionnaire was obtained by having a number of staff 

members in the Education Department read the questionnaire. 

After their suggestions for improvement were made, the 

questionnaire was modified. They were again asked to comment 

on unclear or ambiguous questions. There were no comments 

made which would necessitate any changes in the 
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questionnaire. It consists of three main parts, each 

constructed to answer part or all the seven questions asked 

in the study. The closed-form type of questionnaire is 

used, but it is supplemented by a number of open-form 

questions, which were used to obtain personal opinions about 

the elementary school administration program by the partic¬ 

ipants. The Elementary Education Department believed the 

use of both open-form and closed-form types of questions 

best served the purpose of the research. 

Specific Procedures 

The population for the study were those people who 

received their Masters* Degrees in Elementary School Admin¬ 

istration from Montana State University during the period 

spring 1970 through summer 1974. This list of names was 

obtained from the Elementary Education Department, with the 

assistance of Dr. Gerald Sullivan, Head of the Elementary 

Education Department. 

Questionnaires were mailed to each member of the 

population used in the study. Because this population is 

relatively small, 28 persons, the researcher was able to 

send questionnaires to the entire population. Included with 

each questionnaire was a cover letter (see Appendix A) 

explaining the purpose of the study, a stamped self-addressed 
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envelope, and the date when the questionnaire should be 

returned. 

The questionnaires were mailed to the participants 

on March 26, 1975. Each participant was urged to return 

the instrument before April 11, 1975. On April 13, 1975 

follow-up questionnaires were mailed to those members of 

the population who had not responded. A new cover letter 

was used for the follow-up (see Appendix C). The partic¬ 

ipants' confidentiality was insured. 

Analysis of the Data 

All data received from the participants were 

presented in charts (pages 24 -43) . Simple percentages were 

used in each category. The information obtained from the 

open-ended questions on the questionnaire was summarized 

to present all the opinions of the various participants. 

Similar responses from these questions were also charted 

and analyzed. 

Summary 

This study involved the use of a mailed question¬ 

naire to gather data in order to evaluate the Elementary 

School Administration Program at Montana State University. 

The instrument was mailed to all people who obtained their 
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Masters* Degree at Montana State University on or after 

spring graduation 1971 through summer of 1974. 

It is expected that the results of this study will 

aid the Elementary Education Department to strengthen its 

efforts to improve the training of elementary school prin¬ 

cipals. 

Data received from the questionnaires is presented 

in Chapter 4. 



Chapter 4 

DATA 

In this chapter the data obtained from the ques¬ 

tionnaire is reported. The reporting of the data follows 
t . 

the order of the questionnaire which was mailed to the 

participants. 

The population for this study totaled twenty-eight. 

Of these, twenty-six responded after two mailings and a 

follow-up telephone call. The total response to the ques¬ 

tionnaire was ninety-three percent. Some of the partici¬ 

pants did not respond to each question, thus accounting for 

the varied number of total responses for various items on 

the questionnaire. Percentages listed take into account 

only the number of responses for each item. Persons who 

did not answer a particular question are not considered in 

the statistics for that item unless it is specifically 

stated. 

Survey Data—Part I 

The first part of the survey dealt with personal 

data related to the participants. The data was analyzed 

and categorized, and the percentage of participants that 

fell within each category was obtained. The participants 
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were first asked to state their present position. This 

data is reported in Table 1. 

Table 1 

PRESENT POSITION OF PARTICIPANTS 
N=26 

Elementary 
Principal % 

Elementary 
Teacher % 

Superintendent Elementary Other 
% Counselor % % 

16 = 16.53 5 = 19.23 2 = 7.69 1 = 3.85 2 =7.69 

Of the twenty-six participants, eighteen (69.25 

percent) became Elementary Principals or Superintendents 

after receiving their masters* degrees. 

Question 2: How many graduate credits have you 

accumulated since completing your iriasters* degree? Responses 

to this question are reported in Table 2. 

Table 2 

GRADUATE QUARTER HOURS 
N=26 

N Quarter hours % of respondents 

1 
1 
1 
1 
1 
1 
1 
1 
3 

15 

36 ...   3.84 
30   3.84 
19 . .   3.84 
16 . .... . ... . 3.84 
15 ....   3.84 
12   3.84 
10 . .   3.84 
4  3.84 
3 . . .   11.53 
0 57.69 
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Question 3: Are you presently working on an 

advanced degree? The results of this question are reported 

in Table 3. 

Table 3 

WORKING ON ADVANCED DEGREE 
N=26 

N Are % Are not % 

26 2 - 7.69 24 = 92.31 

Question 4: What motivated you to seek a masters 

degree? There was a wide variety of responses to this 

question. Some of the participants gave more than one 

response, but the three most mentioned responses to this 

question are reported in Table 4. 

Table 4 

MOTIVATION FOR MASTERS DEGREE 

N of responses % 

To become an Elementary Principal. ... 17 65.38 

For the monetary gain  9 34.62 
-j ' ^ 

Self improvement  5 19.23 
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Question 5: Why did you select Elementary School 

Administration as your major? This question was responded 

to in a wide variety of ways, and again some participants 

responded with more than one reason. The four most commonly 

mentioned responses are listed in Table 5. 

Table 5 

WHY ELEMENTARY SCHOOL ADMINISTRATION SELECTED AS MAJOR 

N of responses % 

Interest in elementary students. . . . . 9 

Enjoy teaching elementary grades .... 5 

Interest in elementary education .... 4 

Wanted to become an elementary principal 4 

Question 6: Why did you select Montana State Uni- 

versity for your masters degree? Some of the participants 

gave more than one response to this question, accounting 

for the difference in N. The results of this question are 

reported in Table 6. 

34.61 

19.23 

15.38 

15.38 
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Table 6 

WHY MSU SELECTED FOR MASTERS DEGREE 

N of responses 

The good reputation of the school 10 

Location   9 

Offered good education   . 3 

Offered courses needed     2 

Good teaching staff at school. ...... 2 

Cost   .............. 2 

No particular reason   . . . 2 

38.46 

34.61 

11.53 

7.69 

7.69 

7.69 

7.69 

The final question (7) the participants were asked 

to respond to in part one of the questionnaire was a five 

part question. Participants were asked to rate five areas 

(Table 7). Using 1 to 5 scale, 5-being very high, 4-high, 

3-average, 2-low, and 1-very low. The mean (X) for each 

area is reported in Table 7. 
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Table 7 

RATING OF REPUTATION, MORALE, AND FACILITIES AT MSU 

N of responses X rating 

A. The reputation of the Ele¬ 
mentary School Administration 
Program at MSU   . . 26 3.69 

B. The morale of fellow graduates 
with whom you were enrolled in 
the program   . . 26 3.84 

C. How much benefit to you was 
the Placement Office as a 
graduate student   , . . 26 2.23 

D. How would you rate the 
support facilities at MSU. . . . , . . 26 3.46 

E. How would you rate the 
library facility at MSU  . . . 26 4.00 

Survey Data—Part II 

Part two of the survey dealt with the objectives 

established by the Elementary Education Department at 

Montana State University for the Masters Degree in Elemen¬ 

tary School Administration, and to what degree the partic¬ 

ipants thought the objectives were achieved. 

After considering each objective, the participants 

checked appropriate blanks (yes or no) to indicate their 

opinion as to whether the objective was appropriate or 
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inappropriate. The participants were asked to rate the 

objectives on a scale of 1 to 5, as to how well they 

thought the objectives were achieved. The following scale 

applied: 5-achieved to a very high degree, 4-achieved to 

a high degree, 3-adequately achieved, 2-partially achieved, 

and 1-not achieved. 

A high percentage of the participants (80.74 percent) 

indicated that they felt all or most of the objectives were 

appropriate. Only objectives B, B-l, and C-8 were marked as 

inappropriate on one questionnaire (04 percent), and objec¬ 

tive B-5 was marked inappropriate on two questionnaires 

(08 percent). 

While the objectives were deemed appropriate, 

whether they had been achieved appeared less concrete. The 

ratings of objectives B-l and B-5 produced the lowest mean 

rating. Table 8 lists all of the objectives, the number 

of responses in each category, and the appropriate mean for 

each objective. 
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Table 8 

OBJECTIVES 

The following applies to Table 8: 
Number of responses = N 
Yes % A = appropriate 
No % 1 = inappropriate 
Mean rating 1 to 5 = X 

N Yes %-A N %-I X 

A. It is the philosophy of the 
Department of Elementary Edu¬ 
cation that each graduate 
student should: 

demonstrate the scholastic 
and organizational skills to 
serve as an effective school 
principal or supervisor • • *26 100 0 3.65 

B. Each candidate upon comple¬ 
tion of the Masters* Degree 
in Elementary School Admin¬ 
istration will: 

be able to meet all the com¬ 
mitments of the elementary 
teacher because he possesses 
the same legal teaching 
rights 26 96 4 3.46 

Bl. The graduate programs in ele¬ 
mentary education have been 
built on the above listed 
philosophies. Upon comple¬ 
tion of the Masters* Degree 
the candidate will: 

recognize and meet the needs 
of children individually 
through testing and observa¬ 
tion and demonstrate his 
skills for other teachers . .26 96 4 3.00 

B2. set obtainable objectives for . 
and with children which can 
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Table 8 (continued) 

N Yes %-A N %-I X 

be evaluated for teaching the 
skills, knowledges, and atti¬ 
tudes necessary to function 
in society. . . . . . . . . . -26 100 0 3.46 

B3. plan educational experiences 
which successfully meet the 
selected objectives .26 100 0 3.23 

B4. evaluate the pupil's attain¬ 
ment of the objectives and 
then provide additional 
experiences for those who 
have not met the objectives . .26 100 0 3.26 

B5. teach the aesthetic as well 
as the academic areas of the 
elementary school curriculum. .26 92 8 3.07 

B6. be enthusiastic and instill 
this enthusiasm for learning 
in students or other teachers .26 

B7. develop a sensitivity and 
awareness to current educa¬ 
tional and social issues and 
will continue his or her 
educational professional 
development 26 

B8. understand recent trends 
and innovations in elemen¬ 
tary school curriculum and 
be able to impart this under¬ 
standing to other staff 
members .   26 

B9. develop action research 
skills to the level of con¬ 
ducting in-school investi¬ 
gations and comprehending 
research reports 

96 

100 

100 

4 3.73 

0 3.96 

0 3.92 

0 3.42 26 100 
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Table 8 (continued) 

N Yes %-A N %-I X 

c. Upon completion of the Masters 
Degree in Elementary School 
Administration, the candidate 
will: 

Cl. be able to plan, organize, and 
evaluate curricula suitable 
for children K-8  .26 100 0 3.50 

C2. be knowledgeable in functional 
school organization related to 
instruction K-8   .26 100 0 3.57 

C3. be introduced to counseling 
theory and practice   .26 100 0 3.80 

C4. be skilled in sound school 
administration and community 
relations   .26 100 0 3.50 

C5. be skillful in communication 
both within and outside 
school circles  100 0 3.38 

C6. be skillful in good human 
relations as they relate to 
effective supervision .... .26 100 0 3.50 

C7. understand recent trends 
and innovations in elemen¬ 
tary school curriculum. ... .26 100 0 3.80 

C8. develop action research 
skills to the level of 
conducting in-school 
investigations and com¬ 
prehending research reports . .26 96 3 3.42 

Survey Data—Part III 

In part three of the questionnaire the participants 

of the study were asked to rate the most commonly taken 

courses by those pursuing a Masters* Degree in Elementary 

School Administration. The participants were asked to rate 
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the courses on a scale of 1 to 6, an answer of six was used 

to show that the participant did not take the course or its 

equivalent at Montana State University, for that reason the 

number of responses in each category varies. The following 

scale applied: 6-did not take course, 5-very high value, 

4-high value, 3-valuable, 2-little value, and 1-no value. 

Corrective and Remedial Reading received the highest 

mean rating by the participants (4.42 mean). Also high were 

Slow and Gifted Learner (4.40 mean), and School Law (4.33 

mean). Educational statistics received the lowest mean 

rating (3.10 mean) by the participants. Also the Profes¬ 

sional Project was rated low (3.13 mean). Table 9 gives a 

complete list of the courses listed in the questionnaire, 

how many participants took the course and the mean rating 

of the course by the participants. 
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Table 9 

PARTICIPANTS RATE MOST COMMONLY TAKEN COURSES 

Mean rating 
of course 
lto5 scale 

N X 

A. Improvement of the teaching of 
reading   .......... 

B. Improvement of the teaching of 
mathematics     

C. Improvement of the teaching of 
science   

D. Improvement of the teaching of 
social studies  

E. Improvement of the teaching of 
language arts   

F. Improvement of the teaching of art. . 
G. Supervising elementary reading. . . . 
H. Slow and gifted learner ....... 
I. Corrective and remedial 

reading ............... 
J. School administration   
K. Elementary school administration. . . 
L. School Supervision.   . . . 
M. School curriculum ...   
N. Guidance and counseling   
O. School law   . . . 
P. School finance  
Q. Educational Statistics  
R. Research design   

S. Professional project   . . 

T. Internship*   

21 4.28 

14 3.57 

16 4.06 

15 3.33 

15 3.80 
9 3.33 
8 4.12 
5 4.40 

7 4.42 
25 3.48 
22 4.27 
22 3.36 
18 3.27 
24 4.04 
15 4.33 
15 4.06 
20 3.10 
22 3.45 

22 3.13 

0 0 

*at the time the participants were attending MSU 
this was not a course offered at MSU 
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Also in part three of the questionnaire the partic¬ 

ipants were asked five open-end questions, to which they 

were to respond. 

Question U, part 3: Please list the two most 

relevant courses in your Masters Degree Program. Elementary 

School Administration was mentioned more often than any 

other course (42.30 percent) by the participants. Coun¬ 

seling was mentioned as the second most relevant course 

(26.92 percent). The responses of the participants are 

listed in Table 10, along with the number of times it was 

mentioned, and what percent of the participants mentioned 

that particular course. 
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Table 10 

MOST RELEVANT COURSES* 

N 

Elementary School Administration   . . .11 

Counseling   7 

School Law  5 

Elementary School Organization     . . 3 

School Supervision • 3 

Curriculum Theory  2 

Elementary School Science 2 

School Organization    . . . .2 

Teaching the Culturally 
Different Student   1 

History of Education 1 

% 

42.30 

26.92 

19.23 

11.53 

11.53 

7.69 

7.69 

7.69 

3.84 

3.84 

School Science ...... 

Research Design  

Supervision of Instruction 

School Finance   

Teaching of Reading. . . . 

Teaching of Language Arts. 

School Curriculum  

Did not respond. . . . . . 

1 3.84 

1 3.84 

1 3.84 

1 3.84 

1 3.84 

1 3.84 

1 3.84 

2 7.69 

*Percentages listed in Table 10 are percents of the 
total number of respondents to the study which was twenty-six. 
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Question V, part 3: Please list the two least 

relevant courses in your Masters Degree Program. School 

Administration was mentioned more often by the participants 

than any other course (23.07 percent) as least relevant. 

Next in order was the Professional Project (19.23 percent). 

Close also was Educational Statistics (15.34 percent). In 

Table 11, the responses that were given by the participants, 

the number of participants that listed that particular 

course, and the percent that mentioned the course are given. 
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Table 11 

LEAST RELEVANT COURSES* 

N 

School Administration. .   6 

Professional Project ...   .5 

Educational Statistics  .4 

Curriculum   3 

Improvement of the Teaching of Language Arts . . 2 

Counseling  .2 

School Supervision   2 

Sociology.     . . . 1 

School Curriculum   . . . 1 

Constitutional History I   . . 1 

Constitutional History II. .     1 

Research Design 1 

History of Education    . 1 

Challenges in Elementary Education     . 1 

Social Psychology 1 

Sociology of the Great Plains   . . . 1 

Art   1 

School Law 1 

Improvement of the Teaching of Social Studies. . 1 

Audio Visual Education .... . ........ 1 

Sex and Drug Education   . 1 

Population Problems   1 

History   1 

Did not respond 3 

% 

23.07 

19.23 

15.34 

11.53 

7.69 

7.69 

7.69 

3.84 

3.84 

3.84 

3.84 

3.84 

3.84 

3.84 

3.84 

3.84 

3.84 

3.84 

3.84 

3.84 

3.84 

3.84 

3.84 

11.53 

♦Percentages listed in Table 11 are percents of the 
total number of respondents to the study which was twenty-six. 
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Question W, of the survey, part 3: If you feel 

there are any areas of training which should be added to 

the Elementary Administration curriculum at Montana State 

University, please list them below. The item that was 

mentioned most often by the participants was the internship 

program, this was listed by six participants (13.07 percent). 

Four participants mentioned more school law (15.34 percent). 

The data from this question are listed in Table 12. 
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Table 12 

SUGGESTED AREAS OF TRAINING TO BE ADDED TO THE 
CURRICULUM* 

N % 

Internship program   6 23.07 

More School Law  4 15.34 

More. Counseling and Guidance courses 3 11.53 

More School Finance 2 7.69 

More Public Relations 2 7.69 

Freedom and Responsibility 
relationship courses   1 3.84 

More Philosophy courses 1 3.84 

More courses on how to deal with 
the culturally different . .   1 3.84 

More courses on classroom evaluation   1 3.84 

More scheduling courses. ....   1 3.84 

More on how to deal with 
militant teachers   1 3.84 

More on how to institute change 1 3.84 

More discussion in classes   1 3.84 

More courses on learning disabilities 1 3.84 

More bookkeeping and office management .... 1 3.84 

More courses on curriculum building 1 3.84 

Testing the educationally handicapped 1 3.84 

Did not respond 9 34.61 

♦Percentages listed in Table 12 are percents of the 
total number of respondents to the study which was twenty-six. 
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Question X on the survey, part 3: If you feel there 

are any areas of training that should be deleted, please 

list them below. In this area the response most often given 

by the participants was the Professional Project requirement 

which was mentioned by six participants (23.07 percent). 

The other two items that were mentioned most often were, 

requirement for a minor area while working for a Masters 

Degree (11.53 percent), and that nothing should be deleted 

from the curriculum (11.53 percent). The data from this 

question are listed in Table 13. 

Table 13 

SUGGESTED AREAS OF TRAINING TO BE DELETED FROM 
THE CURRICULUM* 

N % 

Professional Project .....   . 6 23.07 

Requirement for a minor area in program. . . 3 11.53 

Nothing should be deleted.   3 11.53 

General School Administration 1 3.84 

General School Supervision . . .   1 3.84 

12 credit hours in Sociology required. ... 1 3.84 

Method courses  .1 3.84 

Educational Statistics   1 3.84 

Did not respond   12 46.15 

*Percentages listed in Table 13 are percents of the 
total number of respondents to the study which was twenty-six. 
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Question Y on the survey, part 3: Please list ways 

in which you feel the Masters Degree Program in Elementary 

School Administration at Montana State University could be 

improved. A total of twenty-one areas were mentioned, but 

only one area received a large amount of response. It was 

the internship program which eight participants (30.76 per¬ 

cent) thought should be included in the curriculum. Table 

14 summarizes the data from this question. 
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Table 14 

SUGGESTED WAYS TO IMPROVE THE ELEMENTARY SCHOOL 
ADMINISTRATION PROGRAM* 

__ 
responses % 

Internship program  8 30.76 

More public relation courses   2 7.69 

No professional paper required   2 7.69 

Need to update the comprehensive exams .... 2 7.69 

Need more courses in parental relationships. . 2 7.69 

The present day philosophy at MSU 
is too idealistic.     1 * 3.84 

More courses in how to deal with teachers. . . 1 3.84 

More courses in how to deal with the community 1 3.84 

Improve School Administration and 
Supervision classes. . . . .     1 3.84 

More counseling with program advisors  1 3.84 

No minor area required   1 3.84 

Professors keep more current on 
recent trends in education   1 3.84 

More counseling courses   1 3.84 

A course in transactional analysis ...... 1 3.84 

A course in how to give teachers 
more in-service training    1 3.84 

Some courses in open education  1 3.84 

Summer staff more competent   1 3.84 

Less red tape in acceptance procedure  1 3.84 

Better instructors    1 3.84 

Did not respond   8 30.76 

*Percentages listed in Table 14 are percents of the 
total number of respondents to the study which was twenty-six. 
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Summary 

In this chapter the data that was obtained from the 

mailed questionnaire was tabulated. A ninety-three percent 

return was obtained from the first and second mailing of 

the questionnaire. 

The data gives an overall view of how the graduates 

felt they were prepared in Elementary School Administration. 

The findings of the survey show that the Elementary Edu¬ 

cation Department is doing a good job in preparing Elemen¬ 

tary Administrators for their work in the schools. 

Part one of the questionnaire dealt with the per¬ 

sonal data that was furnished by the graduates. In part two 

of the questionnaire the participants were asked to rate the 

objectives established by the Elementary Education Depart¬ 

ment. In the third section of the questionnaire the partic¬ 

ipants of the study were asked to rate the most commonly 

taken courses by those pursuing a Masters Degree in 

Elementary School Administration. 

A summary of the study, conclusions revealed from 

the data and recommendations are presented in Chapter 5. 



Chapter 5 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summary 

This research project was the result of a desire of 

the Elementary Education Department of Montana State Uni¬ 

versity to evaluate their program in Elementary School 

Administration, and the curiosity of the researcher. There 

were two phases of evaluation in this research project. 

First, the program was evaluated in terms of whether it was 

meeting the objectives established by the Elementary Edu¬ 

cation Department, and to what degree these objectives were 

being met. Second, graduates of the program were asked to 

indicate their opinions concerning the adequacy of the 

training they received in Elementary School Administration 

at Montana State University from spring, 1970 through summer 

1974. 

The basic instrument used to gather data for the 

study was a mailed questionnaire, which was developed in 

cooperation with the Elementary Education Department. It 

was checked for validity and reliability by the department. 

The questionnaire was sent to all persons who had obtained 

their Masters Degrees from Montana State University during 

the period of time from spring, 1970 through summer, 1974. 
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As the questionnaires were returned, the data was tabulated. 

The data and findings of the study were presented in written 

and tabular form, and were expressed mostly in sums and 

percentages. 

The following statements generally summarize the 

results obtained from the questionnaires. 

(1) A ninety-three percent response to the question¬ 

naire was obtained. Fifteen graduates (58 percent) responded 

to the first mailing, and eleven graduates (42 percent) 

responded to the second mailing of the questionnaire, for a 

total of twenty-six respondents. The total population of 

the study was twenty-eight. 

(2) Fourteen of the nineteen objectives established 

by the Department of Elementary Education were approved as 

appropriate by all of the participants (74 percent), while 

the other five objectives obtained an approval rating of 

ninety-five percent. 

(3) The participants generally rated the reputation 

of the Elementary School Administration Program at Montana 

State University as high. 

(4) The participants rated the morale of fellow 

graduates with whom they were involved with in the Program 

as high. 
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(5) The placement office at Montana State University 

was not of much benefit to the participants while they were 

enrolled at Montana State University. 

(6) The support facilities at Montana State Uni¬ 

versity were rated average to strong by the participants. 

(7) The library at Montana State University was 

given a high rating by the participants. 

(8) The quality of staff, instruction, and curric¬ 

ulum at Montana State University was generally regarded as 

average to strong. 

(9) The participants generally felt that they were 

well prepared to demonstrate the scholastic and organiza¬ 

tional skills to serve as an effective school principal or 

supervisor. 

(10) The participants felt that they had not been 

very well prepared to recognize and meet the needs of 

children individually through diagnostic testing and obser¬ 

vation, nor were they able to demonstrate this skill for 

other teachers. 

(11) The graduates of the program felt they had been 

adequately prepared to plan educational experiences which 

successfully met the selected objectives, and to evaluate 

the pupils' attainment of the objectives and provide 
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additional experiences for those who have not met the 

objectives. 

(12) The participants gave a high rating to being 

prepared to understand recent trends and innovations in 

elementary school curriculum, and being able to impart this 

understanding to other staff members. 

(13) An average rating was given by the participants 

in their preparation for being able to plan, organize, and 

evaluate curricular suitable for children K-8. 

(14) The participants felt they were given average to 

strong preparation in functional school organization related 

to instruction K-8. 

(15) Introduction to counseling theory and practice 

was rated high. 

(16) The participants rated their preparation in 

sound elementary school administration, community relations, 

and good human relations as they relate to effective super¬ 

vision, as adequate to high. 

(17) In the area of being prepared for skillful 

communication both within and outside school circles, the 

participants felt that it was just adequate. 

(18) The participants gave a high rating to their 



49 

preparation in the area of understanding recent trends and 

innovations in elementary school curriculum. 

(19) The participants generally rated the elementary 

method courses they had taken at Montana State University as 

having moderate to high value, with only Improvement of the 

Teaching of Social Studies and Art being somewhat lower than 

the rest of the courses. 

(20) The Elementary Administrative courses offered at 

Montana State University in the Elementary Education Depart¬ 

ment were generally rated adequate to high in value. Ele¬ 

mentary School Administration was rated the highest by the 

participants. 

(21) The participants rated Educational Statistics 

and the Professional Project somewhat lower than the rest of 

the courses they were asked to rate. 

(22) When asked to list the most relevant courses 

they had taken in their Masters Degree Program, Elementary 

School Administration was most often mentioned, with forty- 

two (42.30) percent of the participants listing it. The 

other two most relevant courses were Counseling with twenty- 

seven percent (26.92), and School Law with nineteen percent 

(19.23) listings. 

(23) When asked to list least relevant courses the 



50 

participants had taken in their Masters Degree Program, 

General School Administration was most often mentioned with 

twenty-three percent (23.07) listing it. The other two most 

mentioned courses were: Professional Project with nineteen 

percent (19.23), and Educational Statistics with fifteen 

percent (15.34) listing it. 

(24) Six participants (23.07 percent) believed that 

an internship program should be included in the curriculum. 

Other suggested areas of training to be added to the curri¬ 

culum mentioned by four participants (15.34 percent) were 

more training in school law; and more counseling and guid¬ 

ance courses was mentioned by three participants (11.53 

percent). Also mentioned by two participants (7.69 percent) 

were more school finance and more public relationship 

courses. 

(25) It was suggested by six participants (23.07 

percent) that the Professional Project Paper be deleted from 

the curriculum. It was also suggested by three participants 

(11.53 percent) that the requirement for a minor area in 

the Masters Degree Program in Elementary School Adminis¬ 

tration should be deleted. 

(26) When asked how the Program could be improved the 

most often mentioned response given by the participants was 
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to add an internship program to the curriculum; this was 

mentioned by eight participants (30.76). 

Conclusions 

Based on the data which was compiled in this study, 

the following conclusions appear to be warranted. 

(1) The objectives established by the Department of 

Elementary Education at Montana State University for the 

Elementary Administration Program were being met. 

(2) The instruction, staff, and curriculum in the 

Elementary Administration Program at Montana State University 

are doing a good job. 

(3) The participants were generally satisfied with 

the elementary administrative preparation they had received 

at Montana State University. 

(4) Some of the administrative courses offered at 

Montana State University need to be made more meaningful. 

(5) The method courses taught by the Elementary 

Education Department at Montana State University generally 

appear to be worthwhile. 

(6) It was not generally supported by the partic¬ 

ipants that a Professional Project Paper should be required 

in the Elementary Principalship Program. 
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(7) There was some doubt as to whether a minor area 

should be required for potential elementary principals. 

(8) Corrective and Remedial Reading, School Law, 

Improvement of the Teaching of Reading, and Elementary 

School Administration had been especially valuable courses 

to the participants of the study. 

(9) Educational Statistics, Improvement of the 

Teaching of Social Studies and Art, and the Professional 

Project Paper did not meet the needs of many of the partic- 

pants. 

(10) Some participants (15.34 percent) felt more 

school law should be offered. 

(11) Thirty-one percent (30.76) of the participants 

believed that an internship should be incorporated into the 

Elementary Administration Curriculum at Montana State Uni¬ 

versity. 

(12) The placement office at Montana State University 

does not seem to be of much help to graduate students in the 

Elementary Principalship Program. 

Recommendations 

(1) The Elementary Education Department should 

consider teaching more and better courses on how to meet the 

needs of children through diagnostic testing. 
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(2) More study in elementary school curriculum 

should be incorporated into the Elementary Principalship 

Program at Montana State University. 

(3) The Elementary Education Department should 

consider teaching more courses about public relations to 

prospective principals. 

(4) The Elementary Education Department should 

consider teaching more counseling and guidance courses, and 

they should deal more with elementary school age children. 

(5) The Elementary Education Department should 

consider a course of study, wherein a minor area would not 

be required. 

(6) The Elementary Education Department should 

consider a course of study, wherein the Professional Project 

Paper would not be required. 

(7) The Elementary Education Department should 

\ 

consider incorporating an internship program into the 

Elementary School Administration curriculum. 

(8) The Elementary Education Department should 

consider how it can improve the Placement Office to better 

serve the graduate students in their Elementary Principalship 

Program. v 
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(9) The Elementary Education Department should 

continue to upgrade, through student recommendations, the 

Elementary Principalship Program. 



APPENDIX A 

ORIGINAL LETTER SENT TO GRADUATES 
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Dear 

March 26, 1975 

This study is being conducted as an evaluation of 
the Elementary School Administration Program at Montana State 
University. The study is being done in cooperation with Dr. 
Gerald Sullivan, Head of the Elementary Education Department. 
The results of this research are needed by the department to 
help them continue to improve the training of elementary 
school principals. The department also needs this infor¬ 
mation to present to the National Council for Accreditation 
of Teacher Education to retain its accreditation. Dr. 
Sullivan has granted permission to use this study for my 
professional paper in partial fulfillment of the master's 
degree requirements. 

We believe that as a recipient of a Master's of 
Education Degree from Montana State University, you will be 
able to furnish valuable information about the program. The 
areas which this research is attempting to evaluate are: 1) 
are the objectives established by the department being met? 
2) are the current objectives in need of revision? 3) did 
the program meet the needs of those elementary principals 
now in the field? 4) what areas of the program are strong? 
5) what areas of the program are weak? 6) are there any areas 
of training which should be added to or deleted from the 
program? and 7) how can the program be improved? 

All the information will be confidential. As you 
will notice the questionnaire is numbered. The reason for 
this number is that follow-up letters may be sent to those 
who do not respond and results can be sent to those who 
desire them. 

I would like to thank you in advance for completing 
this questionnaire. I would greatly appreciate receiving 
your return response by April 11, 1975. A stamped self- 
addressed envelope is enclosed for your convenience. Your 
cooperation is greatly appreciated by the Elementary Educa¬ 
tion Department. The department and I hope this study will 
serve the needs of all future elementary principals. 

Sincerely, 

Robert R. McAfee 

Dr. Gerald Sullivan, Head 
Elementary Education Dept. 
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QUESTIONNAIRE 

Part I 

PERSONAL DATA 

1. Present Position   

2. Positions held prior to completion of masters degree 
beginning with the most recent: 

A. Title Years 
Employer 

B. Title Years 
Employer 

C. Title Years 
Employer 

Positions held 
beginning with 

since completion of masters degree 
the most recent: 

A. Title Years 
Employer 

B. Title Years 
Employer 

C. Title Years 
Employer 

Please list the professional organizations in which you 
have held office within the past 3 years. 

A. Year 

B. Year 

C. Year 

5. How many graduate credits have you accumulated since 
completing your masters degree? 

 ^Quarter Hours 
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6. Are you presently working on an advanced degree? 

 /  t  t   

Yes No Completed Where 

7. What motivated you to seek a masters degree?  

8. Why did you select Elementary School Administration as 
your major?_  

9. Why did you select Montana State University for your 
masters degree?   

10. Using a scale of 1 to 5, 5 being very high, 4-high, 
3-average, 2-low, and 1-very low, indicate, by circling 
the appropriate number, your perception of the following: 

A. The reputation of the Elementary 
School Administration Program at MSU. 12345 

B. The morale of fellow graduates with 
whom you were enrolled in the program. 12345 

C. How much benefit to you was the place¬ 
ment office as a graduate student. 1' 2 3 4 5 

D. How would you rate the support 
facilities at MSU. 12345 

E. How would you rate the library 
facility at MSU. 1 2 34 5 
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Part II 

OBJECTIVES 

1. Below are listed the objectives established by the 
Elementary Education Department at Montana State Uni¬ 
versity for the Master*s Degree in Elementary School 
Administration. Please indicate if you feel the 
objective is appropriate or inappropriate. Also, using 
a scale of one to five, indicate, by circling the 
appropriate number, the degree to which you think the 
objective were achieved. The following scale applies: 
5-achieved to a very high degree, 4-achieved to a high 
degree, 3-adequately achieved, 2-partially achieved, 
and 1-not achieved. The "Yes"-"No" answer at the left 
is for the response to appropriate or inappropriate 
objective. 

A. It is the philosophy of the Department of Elementary 
Education that each graduate student should: 

Yes   demonstrate the scholastic and 1 2 3 4 5 
organizational skills to serve 

No  as an effective school principal 
or supervisor. 

B. Each candidate upon completion of the Master*s Degree 
in Elementary School Administration will: 

Yes  be able to meet all the commit- 1 2 3 4 5 
ments of the elementary teacher, 
because he possesses the same 

No  legal teaching rights 

Bl. The graduate programs in elementary education have been 
built on the above listed philosophies. Upon completion 
of the Master*s Degree the candidate will: 

Yes  recognize and meet the needs of 12345 
children individually through 

No  diagnostic testing and observation 
and demonstrate his skill for 
other teachers. 
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B2. Yes 

No 

B3. Yes 

No 

set obtainable objectives for 12345 
and with children which can be 
evaluated for teaching the skills, 
knowledges, and attitudes neces¬ 
sary to function in society 

plan educational experiences 12345 
which successfully meet the 
selected objectives. 

B4. Yes  evaluate the pupils' attainment 12345 
of the objectives and then pro¬ 
vide additional experiences for 
those who have not met the objectives. 

B5. Yes  teach the aesthetic as well as 12345 
the academic areas of the elemen- 

No  tary school curriculum. 

B6. Yes  be enthusiastic and instill this 123 4 5 
enthusiasm for learning in 
students or other teachers. 

B7. Yes   develop a sensitivity and aware- 12345 
ness to current educational and 
social issues and will continue 
his or her educational profes¬ 
sional development. 

B8. Yes  understand recent trends and 1 2 3 4 5 
innovations in elementary 

No  school curriculum and be able to 
impart this understanding to 
other staff members. 

B9. Yes  develop action research skills 1 2 3 4 5 
to the level of conducting in- 

No  school investigations and compre¬ 
hending research reports. 

C. Upon completion of the Master's Degree in Elementary 
School Administration, the candidate will: 

Cl. Yes  be able to plan, organize, and 
evaluate curricula suitable for 

No children K-8. 

1 2 3 4 5 
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C2. Yes be knowledgeable in functional 1 2 3 4 5 

No 
school organization related to 
instruction K-8. 

C3. Yes be introduced to counseling 1 2 3 4 5 

No 
theory and practice. 

C4. Yes be skilled in sound school 1 2 3 4 5 

No 
administration and community 
relations 

C5. Yes be skillful in communication both 1 2 3 4 5 

No 
within and outside school 
circles. 

o
 

a\
 

• Yes be skillful in good human rela- 1 2 3 4 5 

No 
tions as they relate to effec¬ 
tive supervision 

C7. Yes understand recent trends and 1 2 3 4 5 

No 
innovations in elementary 
school curriculum 

• 

• 

00 
u
 Yes develop action research skills 1 2 3 4 5 

No 
to the level of conducting in¬ 
school investigations and com- 
prehending research reports. 
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Part III 

INDIVIDUAL AREAS 

Listed below are the most commonly taken courses by those 
pursuing a Masters Degree in Elementary School Adminis¬ 
tration. Using a scale of one to six, indicate, by circling, 
the appropriate number the value you place on each area. 
If you did not take a course or its equivalent please circle 
the number 6. The following scale applies: 6-did not take 
the course, 5-very high value, 4-high value, 3-valuable, 
2-little value, 1-no value. 

A. Improvement of the teaching of reading. A. 1 2 3 4 5 6 

B. Improvement of the teaching of 
mathematics B. 12345 6 

C. 

D. 

F. 

G. 

H. 

I. 

K. 

L. 

M. 

Improvement of the teaching of science. C. 

Improvement of the teaching of social 
studies D. 

Improvement of the teaching of language E. 
arts 

Improvement of the teaching of art F. 

Supervising elementary reading G. 

Slow and gifted learner H. 

Corrective and remedial reading I. 

School administration J. 

Elementary school administration K. 

School supervision L. 

School curriculum M. 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

6 

6 

6 

6 

6 

6 

6 

6 

6 

6 

6 

N. Guidance or Counseling N. 1 2 3 4 5 6 

0. School law 0. 1 2 3 4 5 6 
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P. School finance P. 1 2 3 4 5 6 

Q. Educational statistics Q. 1 2 3 4 5 6 

R. Research design R. 1 2 3 4 5 6 

S. Professional project S. 1 2 3 4 5 6 

T. Internship T. 1 2 3 4 5 6 

U. Please list the two most relevant courses in your Masters 
Degree program. 

V. Please list the two least relevant courses in your 
Masters Degree program. 

W. If you feel there are any areas of training which should 
be added to the Elementary Administration curriculum at 
Montana State University, please list them below. 

X. If you feel there are any areas of training which should 
be deleted, please list them below. 

Y. Please list ways in which you feel the Masters Degree 
program in Elementary School Administration at Montana 
State University could be improved. 
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Z. If you would like to receive a copy of the results of 
this study please indicate. 

Yes 
No 
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April 12, 1975 

Dear 

A few weeks ago a questionnaire regarding the Ele¬ 
mentary School Administration Program at Montana State Uni¬ 
versity was mailed to you. As a recipient of a Master of 
Education Degree at Montana State University, it is felt 
that you would be able to render valuable information about 
the program. I have not received the questionnaire which 
was sent to you, and I am mailing you another one. 

The success of this study depends upon your com¬ 
pleting the questionnaire and forwarding it to me. The 
results of this study are needed by the Elementary Educa¬ 
tion Department at Montana State University in attempting 
to meet the standards of NCATE and in continuing to improve 
the program in Elementary School Administration. 

I remind you that all information will be kept con¬ 
fidential. The instrument is numbered so that the results 
of the study can be sent to those who desire to have them. 

Thank you in advance for your cooperation in this 
matter. We need to receive your response by April 25, 1975. 
A stamped, self-addressed envelope is enclosed for your 
convenience. 

Sincerely, 

Robert R. McAfee 

Dr. Gerald Sullivan, Head 
Elementary Education Department 
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